Navigating the Integration Maze: Challenges and Concerns in Adopting Integrated Teacher Education Programme (ITEP)

Abstract- The National Education Policy 2020 (NEP-2020) is transforming the field of teacher education in India by proposing a four-year integrated teacher education program (ITEP) in line with the 5+3+3+4 structure for school education levels. By 2030, the NEP mandates the implementation of well-designed, interdisciplinary, and integrated teacher education programs. The National Council for Teacher Education (NCTE) started the IEP at 43 universities and institutions in 2023-24, and other institutions are encouraged to transform their current 4-year B.A.B.Ed.D/B.Sc.B.Ed. programs into ITEP through curriculum alignment. However, challenges in executing the program, such as enrolment and subject selection, curriculum alignment, addressing pedagogical issues, obtaining support from other departments, and overcoming administrative obstacles, are being faced by teacher educators in institutions offering ITEP. The study aims to provide policymakers with valuable information to improve the implementation process for improved effectiveness. 
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Introduction:
In recent years, the field of teacher education has witnessed significant reforms aimed at enhancing the quality of teacher training and addressing the evolving demands of modern education systems (Darling-Hammond et al., 2019; Cochran-Smith et al., 2020; Nordin & Wahlström, 2019). Among these reforms, the Integrated Teacher Education Programme (ITEP) has emerged as a promising approach to nurturing well-rounded educators (NCTE, 2019; Sharma & Singh, 2021). 
In ITEP programme, there is combination of undergraduate program with teacher training. It allows students to earn degree of teacher education with the concerned subject. This ITEP programme thus helps students to equip the skills required to become a teacher or we can say the pedagogical skills along with graduation. The students can become qualified teachers following this pathway as they become subject expertise too (NCTE, 2019; Sharma & Singh, 2021). 
The aim behind this programme is mainly to provide a more comprehensive experience of teacher education  (Chaturvedi & Nambiar, 2020; Rao, 2021). The programme basically fills the gap which lies between theoretical knowledge and practical skills of teaching, as it integrates the knowledge of subject with professional teacher training. The main approach is to produce the professional teachers who have expertise in their concerned subjects and could apply the pedagogical principles to cater the diverse learning needs of learners in classroom settings (Kumar & Mukherjee, 2019; Singh & Mishra, 2021). 
Moreover, the rationale behind ITEP  is to reduce the financial burden and reduce the time that is needed generally to earn a degree. This programme aims to reduce the duration of teacher education still maintaining the quality of training. 
Although, there are benefits of this programme but there are challenges too (Pandey & Tiwari, 2019; Raman & Menon, 2020). One main problem is the integration of subject-specific education along with teacher training programme simultaneously (Mishra & Shukla, 2020; Rao, 2019). There is a predefined sequence generally for completing the degrees. Students first complete their undergraduate education and then move towards the professional  training to acquire the pedagogical skills (Smith & Flores, 2019; Johnson & Daugherty, 2020). 
In contrast, when we talk about ITEP, it requires a simultaneous approach, whose implementation could be difficult in practical. The curriculum needs to be designed very carefully to ensure that students receive proper exposure to subject content as well as the pedagogical training , throughout the programme. There should be proper coordination between the academic departments and the faculties of teacher education (Kumar & Gupta, 2020; Raj & Kumar, 2019).
Another challenge is that the institutions are resistant to the changes within Educational Institutions (Jones & Stanley, 2019; Mehta & Kapoor, 2020). They don’t want to change. There is a necessity of rethinking about existing structures, practices and resources (Bennett & Barbour, 2019; Wilson & Kumar, 2021).
Sometimes, faculty members might not be comfortable to adopt new methods and face difficulties while collaborating with other departments and faculties of other disciplines. This can hinder the process of implementation of ITEP successfully (Smith & Taylor, 2019; Patel & Desai, 2020). 
Along with the teachers, students also face difficulties while adapting to the demands of ITEP. The students need to balance both the responsibilities of subject and teacher training parallelly (Brown & Johnson, 2020; Lee & Park, 2019).  
Also, it has been noticed that Institutions are not ready to provide the facilities and infrastructure needed for ITEP (Williams & Thompson, 2019; Mehta & Sharma, 2020). And it is a main concern. Because the ITEP implementation needs accessibility to teaching experiences, good facilities, guidance and mentoring for learners to learn effectively (Dewan & Kumar, 2019; Santos & Roberts, 2020). 
The lack of these resources might affect the teacher education quality and the preparedness of students needed for teacher profession (Jones & Matthews, 2019; Patel & Singh, 2020). 
In short, there are challenges facing by teacher education but ITEP provides a solution to these challenges. But it require the complexities to be addressed which are being faced during its implementation. To attain the full potential of the programme, there should be proper support systems to overcome the resistance to change. 
Therefore, to achieve the expected outcomes of the programme there should be continuous evaluation and adaptation of the programme. 
Different key areas facing challenges in ITEP :
As process of teaching learning is a part of ITEP, therefore, to know about the experiences of the students and faculties, interviews were conducted, who were enrolled in this programme. The main purpose of the interviews was to identify the difficulties and experiences of teachers and students. 
It was found that teachers as well as students face several challenges during the course. And due to these challenges, academic performance, classroom interaction and overall effectiveness of the programme was influenced. 
Therefore, in short, the programme provides several learning opportunities but there are challenges too which affect the overall teaching learning process of teaching. For example-
Enrolment and subject selection: This was the main problem emerged in the ITEP. It was reported by teachers that students often face difficulty when it comes to choose the subjects which are suitable for their career (Ministry of Education, 2020; National Council for Teacher Education, n.d.). Although, there is freedom given to students by new education policy to choose the subjects of their interest. But these options don’t match always with the subject combinations required for recruitments like TGT and PGT posts (Kendriya Vidyalaya Sangathan, 2026). As a result, students may face problems later fulfilling the job eligibility criteria. They may also get disqualified if they don’t meet the required subject combinations. 
There is another issue. Most of the students don’t know about their own abilities, interests, and aims at admission time. And because of this lack of awareness and maturity, they find it difficult to take decisions regarding the selection of subjects. There is no proper guidance provided to the students. Due to lack of this guidance, academic and professional opportunities of students may get affected in future. This become more serious problem, for example, in B.A. B.Ed. programme, students are allowed to choose only from six subjects as per the guidelines of NCTE (NCTE, 2014). This way, flexibility gets reduced and it makes the process of selection more difficult. 
It was also pointed out by Teachers that ITEP enrolment is affected by many non-academic factors too. The factors include the surrounding environment, institution location, hostel and transport facilities and the educational atmosphere (Kee-Ming, 2010; Rajput & Chouhan, 2021). Also, as ITEP is a new programme, so, most of the students and their parents are not much aware about its career scope. Due to this, they  hesitate while taking admission. As a result, the enrolment in this programme gets affected. 
Along with it, ITEP intake is limited to 50 students only at a time. Although, it may help to manage the programme in effective manner. This might be due to the reason that there is no proper career counselling, limited awareness for the recruitment procedure and confusion about the eligibility criteria for teaching (National Testing Agency, 2025). 
Therefore, at the time of admission, there is a need for proper guidance and counselling  so that students don’t  face problems while choosing the subjects. These problems could be reduced by informing students about the subject flexibility and about the eligibility criteria about teaching and decision making.
Aligning the Curriculum with current educational standards and practices: Another challenge was to implement the programme while aligning the curriculum with classroom practices and educational standards. Teachers often face difficulties to maintain a balance between theoretical knowledge  and practical experience in teaching. and it became serious because of the lack of proper resources and infrastructure needed to implement the curriculum effectively (NCTE, 2021). 
Another concern of teachers was about the level and structure of the curriculum. According to them, the curriculum is mixed with uneven content taken from different academic levels. Some part resembles the B.Ed. programme, some with M.Ed. and remanning with B.A. programme.  The curriculum, therefore, don’t match the academic and cognitive level of the students. As a result, students find it difficult to understand the content meaningfully. 
Another issue is that the ITEP curriculum has advanced concepts without ensuring that students have basic understanding of foundational concepts. This way, a gap creates in learning. This way, students face difficulty to build knowledge. Students at the graduation level, need a well-defined curriculum from basic to advance concepts. But the ITEP curriculum doesn’t follow it. Therefore, it affects the academic confidence and concept clarity of students. 
It has been felt by teachers too that there is a need for integrated and flexible curriculum. The main goal of the curriculum should be to develop the basic understanding first and then move towards high level concepts (MoE, 2020; NCTE, 2023). It would help students to connect theory with practical knowledge and improve their understanding and learning experiences (NCTE, 2009). Additionally, curriculum design experts have not paid much attention to this problem. Therefore, there is need of proper guidance and regular review of the curriculum to address the problems faced during the course. 
The curriculum should include  wide subject options to choose according to the recruitment and educational needs of students. Because a relevant curriculum can develop academic as well as professional competence among students. Because, along with the available resources and infrastructure curriculum can’t be improved. The existing infrastructure and resources are not enough to support effective teaching learning process. Particularly, labs require improvement and modernization so that students can get practical knowledge. 
Therefore, the findings suggest that there is not only the need for curriculum revision at times but also the inclusion of relevant subject content, support by experts and institutional resources improvement. A well planned and flexible curriculum is essential to improve the teacher education quality and make it effective for students (MoE, 2020; NCTE, 2009, 2023). 
Addressing pedagogical Issues:  Since the ITEP is in pilot phase currently so the pedagogical part has not been implemented fully till now. The pedagogical experience is expected to start from third semester onwards. Due to this, the information is limited regarding pedagogical problems which may arise during this stage. So, it is not possible to assess completely the effectiveness of the pedagogy integrated into the curriculum. 
As pedagogy is an important part of teacher education, it helps developing teaching skills and professional competency among students of ITEP (Darling-Hammond & Bransford, 2005; NCTE, 2009). It helps to connect the theoretical knowledge with practical skills of teaching (Grossman, Hammerness, & McDonald, 2009; NCTE, 2009). however, due to its absence in early semesters, it is difficult to identify the possible issues. The issues may be related to classroom, instructional methods, engagement and teaching-learning management. There is lack of practical exposure during the starting semesters. So, it limits the readiness for real classroom practice in later stages. 
The introduction of pedagogical training in later stage may affect the teaching competency development (Grossman et al., 2009). While in teacher education programme, the pedagogical learning begins early. But in ITEP, due to its introduction in late semester, students may have difficulty to link  subject knowledge with teaching practice. It may affect their preparedness and confidence to apply theory in actual classroom settings (Shulman, 1986; Grossman et al., 2009). 
But at the present, a definite conclusion could not be made as the programme is recently in pilot phase. The teaching pedagogy should be parallel with the concerned subject degree. After the implementation too, there is need to evaluate and address the challenges which emerged during this phase. This evaluation will help to identify the gaps and improve the curriculum.  So, recently it is not known that what kind of challenges can arise during the implementation of the programme. 
At this stage, it is difficult to know how the pedagogical aspects could be integrated within the curriculum and would it be able to address the needs of the students. Pedagogy has an important role while shaping the competencies of teaching. Therefore, it needs to be implemented successfully to bridge the gap between theoretical and practical teaching skills. So, it is not possible to identify the issues at early stage which are related to engagement and  instructional methods. 
It remains to be seen how the integration of pedagogical training in the third semester will address the learning progression and whether it will effectively support the development of critical teaching skills. As the ITEP evolves beyond the pilot phase, further evaluation will be necessary to identify and address any pedagogical issues that emerge during this later stage of the curriculum (NCTE, 2009; NCTE, 2023).
Obtaining support from other departments: As its being considered as a teaching programme, so other departments are not concerned much. If it was like students are going to other departments for UG degree and then they are coming to teacher education programme then there would have been any possibility to get support from other departments. But in current scenario, there is no help getting from the other departments as they consider ITEP only as a programme of teacher education. So, guest faculties are required to hire to teach the students different subjects.  Since the Integrated Teacher Education Program (ITEP) is specifically designed as a teacher education program, other academic departments within the institution show limited involvement or interest in supporting it. 
Opposite to it, if students first have pursued the UG degrees in other disciplines, and later enrolled in teacher education programme, then there might have been the chances to get support from other departments too. This helps in interdisciplinary engagement with access to different academic resources and expertise from different Institutions (Lenka & Singh, 2024; National Council for Teacher Education, 2023). In the present scenario, there is no help provided from the other departments for this programme. This interdepartmental collaboration lack creates a gap. This way, there are challenges faced by the students to get the comprehensive knowledge which include subject knowledge, essential to prepare professional teacher educators (Altaf & Haider, 2025; Bhattacharya & Puri, 2025). 
And to address this problem, guest faculty is hired to teach subjects except the teacher education curriculum. This is for the compensation for lack of internal support. The outside experts fill the gaps in subject knowledge but it might not be able to give the same level of academic support that could be achieved through departmental cooperations (Harshkumar & Rautmale, 2024; Nayak, 2026). 
In long term, collaboration between teacher education programme and other disciplines could increase the overall quality of the program. 
Overcoming administrative obstacles: There was another challenge faced by the teachers during ITEP implementation. It was reported by the teachers that there is also non-teaching duties given to them along with teaching. it increases the workload on them thus creating pressure on them. Therefore, their ability to focus only on teaching may get affected (Ravindranath et al., 2026). 
Other duty being assigned to teachers is the student counselling. They are expected to guide students to deal with difficulties while selecting the subjects, academics and their careers. While, in many cases, emotional support and other help is being provided by the teachers to students. It help students to manage their studies. Although, counselling requires attention, time and patience and it is a important part of student development. This way, counselling acts like an extra burden on teachers. 
Another challenges which come before the teachers is the duty of teachers to design the curriculum (Ministry of Education, 2020; National Council for Teacher Education, 2023).  They are given the responsibility to plan, revise and improve the curriculum according to the changing needs of the learners (NCTE, 2023). The Teachers who are expertise in their field are given this responsibility. But at the same time, they have pressure onto them to prepare the lesson plans, give assignments and perform academic duties as well. Therefore, it become difficult for teachers to manage everything and as a result, efficiency may get affected, both in teaching and curriculum design. 
These extra responsibilities give teachers very less time for preparing lessons, innovations in classroom, and giving attention to students individually. This may affect the teaching-learning process and the overall quality of teaching. Teachers get overburdened with multiple roles so they get stressed and their professional effectiveness get decreased. This condition shows the gap between practical capacity of teachers and institutional expectations to fulfil all responsibilities. 
Therefore, there is a need for support from different Institutions to reduce academic pressure. There should be proper division of work so that teachers can manage their responsibilities more effectively. It is important to provide proper time, administrative assistance and resources so that teachers can perform their duties well. So, these administrative problems need to be addressed for improving teaching efficiency and successful ITEP implementation (Nayak, 2026; NCTE, 2023). 
Conclusion:
The ITEP was introduced under NEP-2020. It brings an important reform in teacher education. This course is designed as integrated course combining both undergraduate degree with teacher education at a time. It makes the teacher education time saving, organized and cost-effective for the students. ITEP helps to develop well-prepared and competent educators, by preparing them through both professional and academic learning. However, it was found that there are several challenges faced by teachers as well as students while implementing the programme. 
Teachers face problems like curriculum alignment, burden of additional non-teaching responsibilities and lack of coordination from other departments. Except teaching they are given the responsibility of counselling, academic curriculum planning and administrative tasks. It increases  work load on them. Also, it reduces the time for classroom teaching and individual support. 
There is another problem related to infrastructure. Institutions don’t have proper learning resources, Labs and  infrastructure required for the proper functioning of ITEP. The Institutions are also resistant to change within them which slows down the implementation process and make its adoption difficult. 
At the same point of time, there are challenges faced by students too. As they enter the University directly after School, most of them still remain in stage of transition. They don’t have enough maturity. There is lack of confidence and independence in them which is generally expected in higher education. 
At the same time, students have to manage both subject learning and professional teacher training at the same time. This may create academic pressure on them. As the course is integrated it needs extra time, efforts and readiness to adapt to the learning environment. 
Additionally, students are not much aware about the subject choices and teaching eligibility. There is multiple entry-exit system. Although, this is for flexibility but somewhere it creates confusion and uncertainty for students at different stages. The delays in academic calendar of ITEP in comparison to other programmes create stress both for teachers and students. It affects the functioning of academic activities. 
In short, it may be concluded that the ITEP implementation requires continuous support, planning and review. 
Teachers on the other hand, need a balanced workload and better coordination across departments. Students need guidance and counselling. There is need of good infrastructure, laboratories, and awareness among stakeholders are necessary to address the challenges. Through collective efforts only, ITEP can achieve its intended goals. This can help to improve the effectiveness of the programme. 
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