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Abstract: This study examines the pedagogical practice strategies a perception of David Livingstone College teacher educators also referred to as DALICE. One primary question guided this study: 	What mindframes did DALICE teacher educators utilize to support high-yield instructional strategies. Employing a qualitative interpretivist approach, the study utilized the criterion purposive method to select 10 teacher educators in-order to gain understanding of the nuances of DALICE teacher educators’ perceptions of pedagogical practice strategies. The results of the research revealed themes that had implications on the whole process of teacher preparation for the actual teaching. The data that emerged from this research has implications on the way potential teachers should be prepared, the teaching and learning strategies that should be prompted in teacher education colleges in Zambia.
Key findings indicate that, there is a connectedness between teacher mindframes, efficient delivery of pedagogical teaching and learning strategies, an innovative learning environment and student regulation. Other key findings from this study suggest that, the lack of timely feedback from teacher educators contributes to student teachers’ disengagement from learning situations and hinders teacher preparation progress. The education systems in Zambian should prioritise and pass education reforms which optimise learning for students in schools and colleges. Best learning processes for learner preparation are those which happen more by how educators think about what to do for every learning experience. More data emerging from this study further indicates that, teacher efficacy is 

closely linked to both the quality of teacher training and the level of engagement and commitment exhibited by student teachers.
The study recommends teacher educators to work collaboratively in achievement teams, build a strong sense of collective efficacy and also develop shared beliefs in their ability to positively impact student learning. Ventura & Ventura (2023) support the view that, a collective mindset among teacher educators has the potential to enhance transformative professional growth, as it encouraged risk-taking, innovative practices, and the recalibration of entrenched assumptions about teaching, personalised, feedback, reduced workloads, and high-yield instructional strategies in teacher training programs. 
Keywords: Pedagogical management strategies,   DALICE teacher educators’ mindframes.
	      

I. INTRODUCTION: The effectiveness pedagogical practice strategies are highly dependent on the teacher educator mindframes (Ventura and Ventura, 2022). Pedagogical practice strategies are foundational in teacher education programmes as they shape the way learning takes place in an innovative learning environment (Rowe, 2023). On the one hand, researchers have generally defined learning environments as a categorized combination of innovative physical, digital, pedagogical and psychosocial factors (Bradbeer, Mahat, Byers and Imms, 2019). On the other hand, innovative learning environments are grounds where students can learn to self-regulate their own learning. It is also evident from research that, teacher educator efficiency at pedagogical practice and innovative learning environments are both enhanced by educators’ mindframes (Bradbeer, et al., 2019).  This study aimed to bring into context the potential of teacher educator’s mindframes and an innovative learning environment in fostering pedagogical practice strategies. Teacher education programmes in Zambia have experienced the introduction of different pedagogical strategies; however the pratice of these strategies has continued to raise concerns among teacher education institutions (Milupi, Kalimaposo, Mubita and Mundende, 2020).

Quality teacher preparation partly also depends on the mindframes possessed by teacher educators involved in the process of teacher preparation (Hattie and Zierer, 2018). Mindframes are described as ways of thinking that predicate how educators act especially with pedagogical strategies (Hattie & Zierer, 2018). This study explored the pedagogical practice strategies teacher educators applied in the process of teacher preparation at DALICE. In order to get the nuances of DALICE teacher educators beliefs of pedagogical practice strategies, the study proceeded by utilizing the following questions; firstly, what teaching and learning strategies improved student teachers’ self-regulated learning and  teacher preparation achievement? Secondly, what learning achievements were more of a reflection of teacher educators’ effort at practicing pedagogical strategies than of student teachers’ efforts?
All teachers, including teacher educators should base their learner achievements around two crucial mindframes. The first mindframe involves teacher educators’ evaluation of the effect of their teaching on students’ learning and achievement.  The second mindframe requires teacher educators to realise that all assessments, including formative assessment are a reflection, more of the educators’ effort than of the students’ effort (Hattie & Zierer, 2018, p.11). Research has identified several teacher educator mindframes that support adequate teacher preparation at colleges of education. As further suggested by Hattie & Zierer (2018) cited in Ventura &Ventura (2022), mindframes are ways of thinking that predicate how educators act. Inefficient teacher educator mindframes are those that view teaching as a process of transmitting knowledge from the teacher to the student, rather than as a collaborative learning process (Loughran, 2020).
 Other teacher educator mindframes focus on the perceived deficits of teacher candidates, rather than their strengths and potential (Schön, 2020). Other mindframes prioritizes compliance with external standards and regulations over critical thinking and creativity (Cochran-Smith, 2020).There are also other teacher educator mindframes that view teacher education as an individualistic endeavor, rather than a collaborative and communal process (Grossman, 2020) while other educator mindframe view teaching as a technical skill, rather than as a complex and nuanced profession (Zeichner, 2020). This study explored the mindframes that capitalised DALICE teacher educators’ thinking and how the application of these mindframes contributed to how the teacher educators perceived their practice of pedagogical strategies during the process of teacher preparation at DALICE.
 
II. Theoretical framework
This study focused on DALICE teacher educators’ beliefs of pedagogical practice strategies. The study utilized the Situated Expectancy Value theory by (Eccles and Wigfield, 2020 cited by Beymer, Benden and Sachisthal, 2022). In this study, the expectancy value theory was used to explore how individual teacher educators developed expectations for teacher preparation success and also assigned subjective value to various tasks through pedagogical strategies (Klein & Bergersen, 2022). Additionally, the situated expectancy value theory helped to examine the psychological factors influencing teacher educators’ choices, performance, and engagement in different pedagogical activities (Eccles & Wigfield, 2020). This framework also shed light on the cultural phenomenon in which many DALICE teacher educators depended on traditional pedagogical strategies against transformative pedagogical strategies. As noted by Eccles and Wigfield (2020), and cited by Klein and Bergersen (2022), an individual’s range of choices is constrained by their prior experiences as well as the cultural values, norms, and characteristics they encounter throughout their development." How did this theory helped to explain the teacher educators’ experiences with traditional pedagogies strategies and what beliefs did they have with modern pedagogies that were being adopted in the teacher education colleges?
This study further explored expert teacher educators’ lived experiences of what constituted lecturing mindframes and how were these mindframes applied in the practice of pedagogical strategies. Therefore, it was necessary for this research to collect data from DALICE teacher educators who hand enough experience at teacher preparation. Semi-structured interviews were utlised to generate data from the teacher educators and it was assumed that, the participants had the information about their experiences with pedagogical practice strategies, hence all questions asked were non-directive or open ended.
The semi-structured interview with the educators was conducted along the following questions;
1). How did teacher educators at DALICE perceive utilization of transformative teaching strategies and practice them in the process of teaching and learning situations?
2). How did DALICE educators apply transformative pedagogies against their beliefs for traditional pedagogies? 
3). what did the teacher educators believe could have strengthened their pratice of transformative pedagogies strategies in-order to produce well prepared teachers?  
A research by Kuleto et al., (2021), cited by Eltaira, (2024) highlighted what happens when pedagogical strategies that embrace digital tools are well practiced, they help to cause effective learning. 
Methodology
Philosophical Underpinnings
This study is anchored in a robust philosophical framework that draws on three core dimensions of research philosophy: ontology, epistemology, and axiology. These dimensions not only guide the methodological choices but also shape the interpretation of findings, ensuring that the study’s approach remains both nuanced and ethically grounded.
Ontology: 
Ontology deals with questions concerning the nature of reality, what exists and how it can be understood. Firstly the study sought to answers to the ontological assumptions of DALICE educators’ subjective views of the reality of pedagogical practice strategies at DALICE. Further, the focus of this study was to answer questions concerning how DALICE teacher educators’ imaginations were applied in the construction of the reality of pedagogical practice strategies during teacher preparation at DALICE.
 Interpretivist ontological stance 
This perspective posits that reality is not a singular, fixed entity but is instead socially and experientially constructed. As suggested by King and Wanigarathna (2024), individuals develop personal interpretations of their world, leading to multiple coexisting realities.
The interpretivist approach was particularly useful for exploring the ways in which DALICE educators perceive and enact pedagogical management strategies. It allowed the study to delve into the varied mindframes of teacher educators, recognizing that each educator’s interpretation of their experience is unique. Furthermore, this ontological stance helped in unpacking the complexities behind student teachers’ deviant behaviors by examining how their personal learning dispositions and self-regulated practices are influenced by their subjective experiences. By embracing the idea of multiple realities, the study is able to provide a richer, more layered understanding of how educators and student teachers construct meaning from their interactions and environments.
Epistemology: 
Epistemology explores the nature and scope of knowledge and addresses how we come to understand the world. The study aligns with a constructivist epistemological perspective, which maintains that knowledge is actively constructed by individuals rather than being passively absorbed from the environment. Drawing on ideas presented by Crotty (1998, cited in Nigar, 2019), this stance underlines the idea that our understanding of the world is a product of our experiences and interactions.
In practice, this epistemological viewpoint is manifested through a hermeneutic phenomenological approach. This method was instrumental in examining how student teachers interpret their lived experiences particularly those related to learning dispositions and the practices that support self-regulated teaching. By engaging deeply with participants’ narratives, the research highlights the co-construction of knowledge, where insights emerge from the dynamic interplay between the researcher and the participants. This narrative inquiry not only brings forth the subjective dimensions of the participants’ experiences but also provides a window into the cognitive and emotional processes that underpin their perceptions and behaviors.
Axiology: 
Axiology, the study of values and ethics, is integral to understanding how personal and societal values influence the research process. In this study, axiology is foregrounded by acknowledging that both the participants’ and the researcher’s values play a critical role in shaping the outcomes of the research.
The investigation delves into the values that student teachers attach to their behaviors particularly those that deviate from normative practices. Through their narratives, insights are gained into the motivations, emotions, and ethical considerations that inform their learning dispositions and self-regulatory practices. In parallel, the study maintains a rigorous stance on reflexivity by critically examining the researcher’s own values and biases, thereby ensuring that data interpretation remains balanced and ethical. Key ethical practices such as obtaining informed consent, upholding confidentiality, and respecting participants’ autonomy were strictly observed, reinforcing the study’s commitment to ethical integrity and the respectful treatment of all involved.
By weaving together these philosophical strands, the study is able to present a comprehensive and ethically informed exploration of the complex interplay between educators’ perceptions, teacher education practices, and student teachers’ behaviors. This multifaceted approach not only enriches our understanding of the subject matter but also underscores the importance of considering diverse realities, actively constructed knowledge, and the ethical dimensions inherent in educational research.
Research method
A research method is an action plan or master plan of the research that shows how the research will proceed (Bell, 2005). This study employed a narrative research design, which entailed the careful and thorough observation of a social unit such as an organization, group, person, event, program, or policy (Stake, 2005; Creswell, 2007; Yin, 2012, 2014). The exploration and description of teacher educators’ perception of pedagogical practice strategies during teacher preparation was the priority of investigation in this study. A narrative approach was adopted in this study to answer descriptive questions such as: "how did educators at DALICE practice and utilise pedagogical strategies during the process of teacher preparation at DALICE?’’ The explanatory questions that needed to be answered were: "How or why did teacher educators at DALICE opt to relay on using traditional pedagogies than utilise the current pedagogies that are suggested in education reform policies and the curriculum?   
Further, this study adopted the narrative inquiry method because it was relatively new among qualitative research designs compared to qualitative case study, phenomenology, ethnography, and grounded theory. What distinguishes narrative inquiry approach from the rest of the qualitative research designs is that, it allows participants to provide the researcher with their real life experiences to a given phenomenon through rich narratives. The narrative inquiry was used by Connelly and Clandinin as a research design to explore the perceptions and personal stories of teachers (Connelly & Clandinin, 1990 cited in Haghighi, 2024).
Additionally, the narrative research method was relevant for this study because it helped uncover behaviors, feelings, and motivations that could not have been expressed explicitly using another qualitative design. The design further provided a rich linguistic dataset that shed light on various aspects of cultural or social phenomena that influenced the DALICE teacher educators’ perceptions in the practice of pedagogical strategies. The narrative design also provided detailed information about the subjects, which could not have been easily achieved through other qualitative methods. Lastly, the narrative analysis in qualitative research reveals hidden motivations that are not easy to perceive directly, hence its utilization in this study (Phoenix University, 2024).
Data Generation Methods
The study further employed other qualitative research methodologies, such as interviews and observations, to gather data from a sample of teacher educators at David Livingstone College of Education (DALICE). The sample size consisted of 10 teacher educators selected based on their level of experience in teacher education at DALICE. Additionally, a participant’s willingness to participate in the study was also considered when determining their inclusion in the study.  The other reason for the inclusion of the participants in this study was their specialization in specific teaching courses, their preparation of students, and the teaching materials they provided to student teachers.
 

Research site
The study was conducted at David Livingstone College of education, in Livingstone district of Southern Zambia. The selection of David Livingstone College of education was influenced by the assumption that, the researcher assumed an emic approach to the study. An emic approach in this case referred to the concept of an insider’s perspective to the experiences under investigation as opposed to the etic view, an outsider’s view of a situation. Further, the emic approach was applied to this study based on the assumption that, the approach was going to minimized biasness to the selection of the research site. Additionally, the emic approach was adopted by the researcher for the purpose of, gaining a deep understanding of the phenomenon from an insider’s point of view. The study therefore progressed from an insider’s perspective of the participant’s personal experiences from a given situation. 
Population
A study population as defined by Hossan and Jamaluddin (2023) refers to all items in any field of inquiry with similar characteristics which the researcher is interested to reach and draw out. The items can include individuals, artifacts, events or organisation. The population of interest for this study included 60 teacher educators at DALICE. The study population was therefore all teacher educators at DALICE who had at least five years of lecturing experience. The population of interest also helped in defining the study’s limits, the contexts and also to focus the study within a predetermined scope (Hossan et al., 2023).The study limits also helped in the selection of the group from which the proposed study sample was drawn from (Hossan et al., 2023) 
Target Population
A target population is the particular group of individuals that is needed in a study (Alam and Asmawi, 2024). This group is limited to those participants who can be reached and it also represents the main group of people the researcher is interested in (Alam &Asmawi, 2024). Therefore, the target population for this study included 60 teacher educators at DALICE
Sample
The determination of  a sample size in a qualitative study is  decided by different contingent factors  such as methodological, epistemological, theoretical, ideological and practical issues  (Guest et al., 2020; Hennink & Kaiser, 2022; Hennink et al., 2017; Hennink et al., 2019; Mwita, 2022) cited by  Rahimi and Khatooni,2024). One premise for determining a sample size in a qualitative study is often to use a small sample size to ensurethe adequacy of the sample size to achieve saturation (Rahimi & Khatooni, 20024).  Although there is no fixed rule for sample size in qualitative research, Rahimi and Khatooni (2024) have suggested that  using a sample size of 10- 25 participants, especially in relatively homogeneous populations will help a study to achieve saturation (Guest et al.,2006; Hennink & Kaiser, 2022) cited by Rahimi & Khotooni,2024).
The sample size for this study was decided by the application of criterion purposive sampling the utilization of purposive sampling rendered reliability to the study and it also propelled the study to achieve and address the core elements of validity and credibility such as rigor, trustworthiness, confirmability and acceptance. Additionally, the scope of the study formed a basis for determining the sample size, since the research questions were narrowed to explore DALICE teacher educator’s perceptions of pedagogical practice strategies utlised during teacher preparation at DALICE. Based on the methodological considerations, data saturation as one of the variants of purposive sampling was used in determining the sample size for this proposed study. As stated by Sharma, Mudgal, Gaur, Chaturvedi, Rulaniya and Sharma (2024), saturation is one mostly used approach to navigating the sample size estimation for qualitative research (Sharma et al., 2024).  Data saturation is one of the most widely used and accepted criteria that suggests the point to discontinue data collection and/or data analysis (Sharma et al., 2024) and although the concept of saturation originally lies in the grounded theory, it is now an accepted approach used to determining and selecting a non-random sample size (Glaser and Strauss (1967) cited by Sharma, 2024). Therefore, a total of ten (10) teacher educators at DALICE were purposively selected for this study. Sampling procedure 
A sampling process which is also referred to as the sampling procedure is determined by the sample to be chosen in a study and as further suggested by Nyimbili and Nyimbili, (2024) the process is also influenced by the characteristics of the population which has been selected for the study. A researcher should consider selecting a sampling procedure in line with the ontological and epistemological direction the objectives of the study are set to achieve. Cohen, Manion and Morrison (2018:203 cited in Nyimbili & Nyimbili,2014 ) argue that the sample size depends on a large array of factors which include some of the following; the research purposes, questions and design or method; the size and nature of the population from which the sample is drawn; the heterogeneity of the population from which the sample is drawn; the confidence level and confidence interval required; the level of accuracy required (the smallest sampling error to be tolerated) and the statistical power required. However it should be understood that these factors also applicable to the type of data the researcher intends to achieve from the targeted population under study.  Therefore, a study sample is selected to be representative of the whole study population hence, choosing a study sample helps a researcher to communicate to a few selected respondents instead of interacting with the whole population.  From the study population, different sampling techniques are utilized to select an appropriate study sample for a given research. Therefore, a selected number of relevant participants can be identified and used to represent the entire population which is now called a study sample (Nyimbili & Nyimbili, 2024).
In this research, the selection of participants from the study population was based on the characteristics that qualified them to stand as representative of the population. Therefore, the study sample characteristics that were considered in this research were variables   such as, students’ similarities in their lived experiences of deviant behaviours to learner dispositions and self-regulated learning. Other characteristics that were considered included; the cohort of study the student was falling under at the time the research was being conducted.   Selecting participants based on the aspect of characteristics, rendered an assurance of reliability to the information that was generated from the respondents in the research. The method used to select the study sample was reliable so that, if another researcher came to interact with the same sample, similar results could be obtained, with a minimal error of less than   0.5 percent while the consistence should be significant (Nyimbili & Nyimbili, 2024). 
Therefore, when selecting a study sample, the researcher should first question the basis and type of reality which the population has, for it to stand relevant to the knowledge which is about to be realised (Uprichard, 2013) cited in Nyimbili & Nyimbili, 2024). The research purposes, questions and method utilized in this research were used as determinants of the type of purposive sampling that was adopted. Again, as suggested by Schutt 2006 cited by Nyimbili and Nyimbili, when purposive sampling is to be utilized in qualitative research, particular emphasis is placed on the importance of each sampling element occupying a unique position relative to the research endeavour. Along these lines, researchers often utilize a purposeful sampling technique to select informants based on their particular knowledge of, and/or experience with, the focus of empirical inquiry (Nyimbili &Nyimbili, 2024).
Purposive sampling is a method a researcher resorts to use when targeting a group of participants, assumed to be reliable for  a study and also to better match the sample to the aims and objectives of the study (Campbell, Steve, Greenwood, Melanie, Sara, Shearer, Toniele, Walkem, Kerrie, Young, Sarah, Bywaters, Danielle, Walker, Kim, 2020). Purposive sampling applies so well to qualitative studies, since it improves the rigour of the data and the results (Campbell et al.2020).  Additionally, purposive sampling also helps to situate the study in terms of the trustworthiness for data collection and analysis. Hence the selection of purposive sampling for this study helped to align the study to the research methodology, aim, objectives and research questions. This alignment also helped to address each of the aspects of rigour. 
Further, the criterion purposive sampling strategy was used in selecting the participants who were going to yield unbiased data to this study. The appropriateness of this sampling technique in this study permitted the researcher to gain easy selection of participants who were expected to produce reliable data for the study (Awoniyi, Aderanti and Tayo (2011). Further, purposive sampling was utilized in this study because the sample was easily accessible in terms of proximity. Additionally, the criterion purposive strategy was implementation in this study according to the study research questions and it was utilised in consideration of the available population. Hence DALICE participants were selected for reasons that fitted the criterion set to enable the relevant data to be collected. As pointed out by Nyimbili & Nyimbili,(2024), this technique of sampling is very strong in quality assurance since the data to be generated will be from reliable sources.
Additionally, this being a single site study, the application and utilization of purposive sampling reduced sampling bias. The sampling strategy also permitted the researcher to purposively select a small number of participants for the study. The first orientation of this qualitative study was to provide a deeper understanding of the contextual and individual factors with self-regulated dispositions. The second orientation of this study was to provide a deeper understanding of the DALICE learning environment and the student teacher preparation process. The eligibility criteria for the student teacher respondents in this research required that, they should have spent at least two years of teacher preparation at DALICE.
Data Generation instrument and procedures
Firstly, the semi-structured interview method was applied in this study in order to ascertain the student teachers’ lived experiences of learning dispositions. The interviews also gave the interviewer the chance to dig deeper into teacher educators’ beliefs of pedagogical practice of strategies and how this helped them at preparing the potential students for actual teaching. 
Secondly, the appropriacy of using   semi-structured interviews in this study was supported by the views of (Michele, Melntosh and Morse, 2015) who stated that, semi- structured interviews when used in a study, allows participants to respond to the questions as they wish and the researcher may wish to probe the questions further. Thirdly, semi-structured interviews provided a degree of relevance to the topic while remaining responsive to the participants Additionally, semi-structured interviews were utilized in this study because they rendered to the study the quality of comparability of participants’ responses which were assessed by the items asked and the responses participants give.

Presentation of findings
This research established that, although the use of digital tools were observed among  DALICE students, there was no further evidence to suggest that, DALICE teacher educators practiced to use digital tools in their teaching strategies. This research further established that, teacher educators did not maximize the use of pedagogical strategies among DALICE students, hence students did not appropriately use the digital tools in their teacher education because they lacked adequate guidance from the educators on how to use the digital tools appropriately In fact, it was observed in this study that, students established their own ways to incorporate the use of these tools in their learning.  Hence, students exploited the digital tools in ways they deemed useable regardless of whether the usage contributed their adequate preparation as teachers. Whether some of the ways these tools were used promoted students’ deviance from embracing learning dispositions and self-regulated learning did not concern them. 
Despite students submitting plagiarized work, certain lecturers continued to mark and grade the assignments, which inadvertently reinforced the behavior. This lack of strict academic integrity and poor management of pedagogical strategies by DALICE educators created an environment where students felt encouraged to continue to plagiarise their work, as students’ focus seemed to be on obtaining higher marks rather than ensuring the originality and authenticity of their work (Kumar & Patel, 2020).
The practice of rewarding plagiarized work can be attributed to a lack of clear academic policies and inconsistency in assessment standards. As highlighted by previous research, when instructors fail to address plagiarism adequately or overlook it in grading, it signals to students that such behavior is tolerable (Lee &Thompson, 2019).
 This undermines efforts to foster self-regulation and critical thinking among students, and reinforces a culture of minimal effort and dishonesty, rather than promoting genuine engagement with the learning material (Jenkins, 2018). Furthermore, the lack of accountability in some academic practices contributed to students' continued reliance on plagiarised content, because students did not see any immediate consequences for their actions (White, 2021). 
To address the issue of plagiarism and over reliance on habits that does not contribute to their adequate preparation, it is crucial for colleges of education to implement more rigorous academic integrity policies and for teacher educators to consistently uphold these standards to encourage self-regulation and academic responsibility (Mitchell & Bryant, 2021).
Revelations from the participants was evidence to show that, most teacher educators at DALICE did not possess the knowledge to exploit for example digital tools effectively and also to use them in their lesson delivery. It can further be said that, although students at DALICE had some insight of how to utilize digital tools, the lack of guidance from educators left them to use the tools in ways as they wished. The lack of adequate practice of pedagogical strategies by DALICE educators contributed to the down played of the quality of the teacher to be produced at DALICE. Additionally, the non-utilization of technological tools by teacher educators propagated students’ abuse of these tools which should have instead improved the students’ preparation. With this background, it was not surprising to hear students mention that, they seized the opportunity to exploit digital tools to help them obtain good grades for tasks they had put in less effort and in the end; these teachers were going to graduate from the teacher education programme without being personally transformed. This research further concluded that, most of the teacher educators at DALICE relied on traditional teaching strategies because they had no adequate knowledge about how to exploit digital tools. 
Despite teacher educators at DALICE not utilizing digital tools appropriately, the statements made by the teacher educators during the interviews were analysed and checked for indications of learning aspects intended to be promoted with digital tools A comprehensive rubric, informed by a research by Ventura &Ventura (2022) was adopted to highlight dispositions that teacher educators said they valued the most during their teacher preparation.
Additionally, the quality of teacher preparation should have concentrated more on field trips because through the field trips, student teachers were going to be exposed more to practical situations about teaching. A participant further added that, the quality of teacher preparation at DALICE could have improved if team teaching was promoted in sections and across all departments. 
We could have done better through team teaching by reorienting students’ teachers in theory aspects during their first year in college and introduce practical tasks in the second year of teacher training. The third year could have been left for equipping students with administrative skills and this was how teacher training could have been organised. (S-S.Intv. Tr .01)
Innovativeness was also lacking in the training process. Teacher preparation should have been more interactive unlike the common approach of using the lecture method all the time despite the available pedagogical strategies at our disposal and this could have pushed students to be more passive than active during their education.
Further, to improve teacher preparation at DALICE, teacher educators should have emphasised the use of local resources for developing instructions for the student teachers. Had this approach been adopted, most student teachers would have developed different teaching skills and graduated as independent thinkers, with more practical experience. Another participant thought that teacher preparation at DALICE should have concentrated on teaching basic ideas of situational analysis, asking students to reconceptualize ideas and this is what would have promoted logical thinking in the students. This was going to be possible if educators created a learning environment were interaction between students and educators was open. Like observed by this participant in the following statement:
		Interaction between lectures and students was not well developed and I feel that had there been a strong relationship between students and lecturers, more student teachers could have been consulting us for how to on certain given tasks but this was not the case. (S-S. Intv-06. Tr.05)
Additionally, the documents used by teacher educators at DALICE were checked for the evidence of high-yield instructional strategies which tested higher order thinking skills and rise student levels of thinking. The following instructional strategies that Ventura and Ventura (2022) suggest can contribute to adequate learning were checked for the evidence success criteria in the management of pedagogical strategies.
i. Instruction alignment with the pre-assessment activities and whether the instructional strategies were designed to accelerate student progress. 
ii. Statements in the instructional strategies to determine student strength and misconceptions
iii. Course of action to address and solve instructional problems, creating additional opportunities for students to succeed.
A check of the syllabi for the subject teaching courses indicated some degree of challenging activities which if students were to pay particular attention to; it would help them become creative and critical student teachers.
There was need to check whether there was a closer link between the tasks included in the curriculum documents and those appearing in lecturers’ schemes of work. The link in the instructional materials was expected to continue up to the student teachers’ work. A purposive check of some of the teaching materials prepared by the expert lecturers indicated that, lectures assigned student teachers with tasks which seemed to align with activities in the syllabus. However, the materials were checked for the evidence of tasks which had the ability to elicit higher order thinking in student teachers. The materials were further checked to ascertain whether these tasks were designed to promote innovativeness in students.
A further check of the materials was to establish the evidence of assessed skill level in test materials given to students. The check was to establish whether the assessment materials assessed for cognitive levels.  The materials were also checked for the evidence of tasks which promoted rote learning and which suppressed critical thinking. 
Discussion
In the broader African context teacher education requires urgent reform, with new learner-centered curricula demanding pedagogical shifts (Stutchbury et al., 2023). However, teacher educators often resist change, continuing to use traditional lecture methods (Moon & Umar, 2013; Stutchbury, 2019). The lack of dynamic field placements for preservice teachers further weakens teacher preparation (Plotner et al., 2023). Research in Kenya and other African countries have highlighted the disconnect between promoted pedagogies and actual teaching practices with resistance among educators to adopting active learning approaches (O’Sullivan, 2010, cited in Stutchbury, 2019).
Firstly, the teacher educator’s reflection logs were about the DALICE teacher educators’ personal experiences of teaching students at DALICE and their beliefs about pedagogical practice strategies.  Secondly, the reflection logs considered the mindframes teacher educators applied during the training of students at DALICE and what did teacher educators think adopting different mindframes helped them in the pedagogical practice strategies Other reflection logs presented in this study were generated from teaching materials DLICE teacher educators used such as, schemes of work, records of work and also mere lecture lesson notes. These are the teaching and learning materials DALICE teacher educators mentioned were of much importance in their teacher preparation tasks.
The thematic analysis of data as stated by Braun and Clarke, 2006; Terry et al., 2017 cited by (Lohre, 2022) inspired and guided this study from raw data to writing the text. The material in the raw data was familiar to the researcher and this help the researcher to generate the research logs. The other activity that contributed to this study was the searching for themes from the raw data to ensure that that data corresponded to the research questions.

A theme which emerged out this study suggested that, teacher educators at DALICE did not invest their time to embrace technological tools in their teaching strategies, assess grading and giving feedback to the students. It can further be stated  that, the process of teacher preparation at DALICE lacked the potential to reconceptualise the way teacher educators planned and presented their lessons, the way educators processed assessment tasks and gave feedback to the learners and also the way students applied themselves to the learning process. The DALICE learning environment did not provide to the students facilities that should have promoted personalized learning. 
It was further observed in this study that, some educators played a role in students deviating from self-regulation and engaging in academic dishonesty. Despite students submitting plagiarized work, certain lecturers continued to mark and grade the assignments, which inadvertently reinforced the behavior. This lack of strict academic integrity enforcement created an environment where students felt encouraged to continue to plagiarise their work, as the students’ focus seemed to be on obtaining higher marks rather than ensuring the originality and authenticity of their work (Kumar & Patel, 2020). The practice of rewarding plagiarized work can be attributed to a lack of clear academic policies and inconsistency in assessment standards. As highlighted by previous research, when instructors fail to address plagiarism adequately or overlook it in grading, it signals to students that such behavior is tolerable (Lee & Thompson, 2019). This undermines efforts to foster self-regulation and critical thinking among students, and reinforces a culture of minimal effort and dishonesty, rather than promoting genuine engagement with the learning material (Jenkins, 2018). Furthermore, the lack of accountability in some academic practices may contribute to students' continued reliance on plagiarized content, as they do not see any immediate consequences for their actions (White, 2021). To address this issue, it is crucial for institutions to implement more rigorous academic integrity policies and for lecturers to consistently uphold these standards to encourage self-regulation and academic responsibility (Mitchell & Bryant, 2021).
This revelation from the respondent was evidence to show that, most teacher educators at DALICE did not possess the knowledge to exploit the use of digital tools effectively and also to use them in their lesson delivery. It can further be said that, although students at DALICE had some insight of how to utilize digital tools, the lack of guidance from educators left them to use the tools in ways as they wished. Therefore this approach down played the quality of the teacher who was later on to be produced at DALICE. Additionally, the non-utilization of technological tools by teacher educators propagated students’ abuse of these tools which should have instead improved the students’ preparation. With this background, it was not surprising to hear students mention that, they seized the opportunity to exploit digital tools to help them obtain good grades for they had put in less effort and without them being personally transformed. This research also concluded that, most of the teacher educators at DALICE relied on traditional teaching strategies; hence they had no adequate knowledge about how to exploit digital tools to better teacher education. 
Despite teacher educators at DALICE not utilizing digital tools appropriately, the statements made by the teacher educators during the interviews were analysed and checked for indications of learning aspects intended to be promoted with digital tools A comprehensive rubric, informed by a research by Ventura &Ventura (2022) was adopted to highlight dispositions that teacher educators said they valued the most during their teacher preparation.
The final analysis from the comprehensive rubric revealed that, the statements made by the teacher educator participants showed that, digital tools were not used to the advantage of making students to develop embrace learning that valued self-regulated and transformative learning. It can also be assumed in this research that, the lack of deliberate planning and utilization of digital tools by DALICE teacher educators acted as a motivation of students to deviate from learner dispositions which students should have valued the most. The lack of the presence of digital tools in the teacher educators’ teaching plans was also an indication that, the teacher preparation of students at DALICE was mostly done using traditional methods and these could have acted as recipes for students’ deviate from learner dispositions and self-regulation.
There was further evidence in this research which indicated that, the kind of teacher preparation at DALICE did not prioritise students’ development of learner dispositions and self-regulated learning. Teacher educators relied on teaching strategies that did not advance student transformation. Hattie and Gregory (2016) cited be Ventura & Ventura (2022) further pointed out that, learning strategies that are transformative, are those that use success criteria and have a high probability of accelerating student achievement.
This research further scrutinized teacher educator materials for evidence of success criteria planning. Additionally, the teaching materials were also checked for the instructional strategies which lecturers used in planning assessment tasks. Again, as stated by Hattie and Gregory,(2016) cited in Ventura & Ventuara, (2022), learning materials that produce transformative learning should be planned in three phases, and these are; surface learning, deep learning and transfer learning. In order to establish if the lecturing materials DALICE teacher educators met these criteria, the materials were checked for the evidence of teaching aspects which helped students to develop and embrace learner dispositions. Hence the teacher educators’ materials were checked for the evidence of the three phases.
As stated by Hattie (2012) cited in Ventura (2025), instruction materials can be high-impactful on when the materials are utilized in manner where learners are actively engaged in gathering evidence for their learning. This study established that, there was no evidence of the use of high-impact learning during the teacher preparation process at DALICE.
Additionally, student teacher preparation materials such as the schemes of work and individual work plans from five respondents were carefully scrutinized and analysed for the evidence of surface learning, deep learning and transfer learning. In the context of this research, deep learning implied to factual learning whose teaching strategies focus on recall or procedural information. Below is an extract from a scheme of work in one subject area that was sampled.
Since there was no deliberate inclusion of transformative teaching strategies in the schemes and individual work plans teacher educators presented, this meant that the teaching approaches teacher educators used, promoted students deviance from embracing and developing skills which could have improved the quality of teachers DALICE was producing. The data which emerged in this research pointed to the fact that, poor teaching strategies contributed to students’ deviance from learner dispositions. This research further checked for the presence of deep learning activities in the instruction materials used by DALICE teacher educators but there was no inclusion of these activities in the materials. As further noted by Hattie & Denoghue (2016), cited by Ventura & Ventura (2022), deep learning is a product of surface learning however, under deep learning, students are required to recall their surface level knowledge and use it to advance to deep learning. Hattie and Zierer (2018) mentioned that, deep learning is a sign for teaching for success. Deep learning and surface learning when combined make learning to progress to higher levels of student achievement. Hence deep learning can be considered as an extension of students’ prior knowledge (Ventura & Ventura, 2022). In the practical sense, dep learning implies that, students develop the ability to make meaning of what they are learning.
Conclusion 
In the views of another educator, it was difficult to say with certainty that the preparation of student teachers at DALICE was a total success.  It is evident from the views of this teacher educator’s response that, DALICE student teacher preparation utilised less deliberate plans to evaluate the success of all teacher preparation programmes.
There has been increasing interest among educationists to invest in school learning environments (Prain et al, 2010; Saltmaish, Chapman,Campbell and Drew, 2015,cited in Mahat et al., 2018).Increasing research studies  investigating learning environments has focused on understanding how learning environments impact on teaching and learning. As pointed out by Blackmore, Bateman, O’mara and Loughlin, 2011; Brooks, 2011; Gislason, 2010 cited in Mahat et al., (2018), there has been lack of data to adequately evaluate how learning environments impact on teaching and learning.
An adopted view from Ventura (2022) supported the fundamental task for teacher educators to evaluate the effect of their teaching on students’ learning and achievement. By seeking evidence to inform their lecturing and practice, teacher educators were expected to asking key questions underlying certain mindframes (Ventura, 2022). Teacher educators needed to understand what teaching strategies were working, what merit and worth of influence did the teaching strategies have on student preparation? Further, echoed by Ventura (2022), teacher educators should concentrate on finding out what strategies are working for teacher preparation.
The findings indicate that a lack of collaboration among teacher educators contributed to overloading of students with tasks, which they struggled to understand and manage independently. This lack of support in helping students develop effective learning dispositions can be attributed to the teachers' own challenges with self-regulation in their teaching practices. Research suggests that when educators work in isolation and fail to model or teach self-regulation strategies, it can negatively affect students' ability to develop these essential skills (Zimmerman, 2018). In teacher education programs, fostering a collaborative environment and providing clear guidance on task management and learning dispositions is crucial for both the educators' and students' success. These findings point to the need for more structured approaches to teaching that integrate self-regulation practices for both teachers and students.

RECOMMENDATIONS 
Based on the findings, several recommendations can be made to enhance the self-regulated teaching and learning dispositions of student teachers at DALICE.
i. Teacher educators in teacher colleges should provide enhanced support structures, including personalized feedback, reduced workloads, and opportunities for collaborative learning, to improve students' self-regulated dispositions.
ii. Effective teacher education should prioritize student learning over teacher teaching (Smith et al., 2022). This notion reflects the trend in teacher education world over where there has been notable paradigm shift (Smith et al., 2022). Effective teacher education is that which emphasises the need for continuous improvements and innovations in teacher education programs and also incorporates better teaching and learning strategies.
iii. Teacher education programs should incorporate innovative teaching methods, practical experiences, and opportunities for interactive learning to foster the application of self-regulated teaching dispositions.
iv. Teacher educators should design assessments that focus on practical skills, critical thinking, and analytical abilities to better evaluate students' self-regulated teaching and learning dispositions.
v. Provide ongoing professional development opportunities for lecturers to enhance their understanding of fostering self-regulated dispositions among student teachers.
vi. Emphasize the importance of originality, accurate citations, and currency of sources in student assignments to discourage plagiarism and promote independent thinking.
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