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ABSTRACT

Several studies from the past decade identified and discussed the factors affecting the students and examinees preparations outcomes of Certified Public Accountant Licensure Examination (CPALE) and institutional support mechanisms but none of them discussed its impact on the academic business model sustainability.
This study examines the licensure examination readiness of Bachelor of Science in Accountancy (BSA) students and its relationship to CPA licensure examination (CPALE) performance outcomes and the academic business model sustainability of nine (9) selected accountancy schools in Metro Manila and Laguna province. Anchored on Constructivism Theory and Outcome-based education (OBE), the research aims to analyze and compare readiness factors and institutional support mechanisms to develop a strategic framework of best practices to enhance CPALE performance.
An explanatory sequential mixed-methods design was employed. The quantitative phase involved a survey of 300 third- and fourth-year BSA students using Likert scale questionnaires, analyzed through frequency distribution, weighted mean, Pearson correlation analysis, analysis of variance (ANOVA), and multiple regression. The qualitative phase consisted of semi-structured interviews with two (2) CPALE topnotchers, five (5) deans, seven (7) faculty members, thirty (30) CPALE passers, and one (1) failed examinee, analyzed using thematic analysis supported by Nvivo software.
Findings reveal that while students demonstrate adequate financial capability and access to learning resources (composite mean = 3.57), their academic readiness remains only moderate (composite mean = 3.22), particularly in terms of confidence and performance in CPALE style examinations. Institutional Support Mechanisms were generally rated as adequate (composite mean = 3.57), with faculty competence identified as a key strength; however, gaps were observed in faculty availability, curriculum alignment, and systematic review implementation. Statistical analysis confirmed a significant positive relationship between institutional support and student readiness (r = 0.52, p <.001), and significant differences in readiness levels across top-performing, average, and bottom-performing accountancy schools.
Qualitative findings reinforced that early preparation, disciplined study habits, exposure to board-level difficulty, and structured institutional interventions are critical determinants of CPALE success. The integration of quantitative and qualitative results highlights that resource availability alone is insufficient; rather, effective execution of academic competence under examination conditions is the primary constraint.
The study concludes that enhancing CPALE performance requires a holistic and strategic approach that integrates curriculum review and enhancement, rigorous assessment systems, competent and motivated faculty selection, training and development, and structured review programs. Consequently, a manual or framework of best practices was developed to guide HEIs in strengthening CPALE readiness and ensuring the long-term sustainability of accountancy programs.
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CHAPTER 1

THE PROBLEM AND A REVIEW OF RELATED LITERATURE

Introduction
Sustainability is an issue of greater significance not only in the energy and environment sectors but also in the academe. In a news published by Manila Bulletin on August 16, 2024, the Commission on Higher Education (CHED) took action against Vincent De Ferrer College of Camarin (SVDFCC) in Caloocan City which ordered the phase-out of five (5) college courses due to deficiencies in their academic performance and achievement found after thorough evaluation and validation. The said removal of authorized courses included Bachelor of Science in Accountancy (BSA) because of low performance from the CPA licensure exam, which is arguably one of the most challenging and difficult board examinations in the country. The proponent of the study is a Certified Public Accountant (CPA) in the field of education which is also concerned in the long-term sustainability of the program. The study argues that higher licensure exam readiness is not only an academic concern but also a strategic driver for higher education institutions (HEI) business model sustainability. The main goal of the study is to create a sustainable framework of best practices from top-performing accountancy schools in strengthening and continuously improving board exam results.  








Review of Related Literature

Related Readings
The most recent May 2025 Licensure Examination for Certified Public Accountants (LECPA) announced that 3,156 out of 9,533 (33.11%) passed the certification. Last year, December 2024 LECPA reported 3,058 out of 10,136 (30.17%) hurdled the examination. (https://www.prcboard.com/cpale-results-may-2025-certified-public-accountant-licensure-exam-list-of-passers). The two most recent results of LECPA had a minor increase but when the proponent of the study check the school performance report, majority of the schools did not exceed the national passing rates and several schools have zero percentage of passer. 
According to Jake Laguador and Rey Fernan Refozar (2020), there is a decreasing trend both private and public HEIs on the national passing percentage of the CPA Licensure examination for the last five years. Only three (3) in every ten (10) schools in the country are having institutional passing rate higher than the national passing percentage and majority or almost 70 percent of them obtained below the national passing rate. Results of their institutional passing rate may be above the national passing percentage but the performance from the previous year is continuously declining along with the national passing rate.










Related Literature

Manila Bulletin’s online publication dated August 16, 2024, the Commission on Higher Education (CHED) closed five (5) programs including the Bachelor of Science in Accountancy (BSA) of St. Vincent De Ferrer College of Camarin (SVDFCC) in Caloocan City due to deficiencies in academic performance and achievement. CHED reiterated that the tertiary institution is no longer included in the list of higher education institutions authorized to offer the Bachelor of Elementary Education, Bachelor of Science in Accountancy, Bachelor of Science in Hotel and Restaurant Management, Bachelor of Science in Information Technology, and Bachelor of Secondary Education. Mr. De Vera, the commissioner, stressed that this serves as a “red light” to higher education institutions (HEIs) across the country to “improve the quality and performance” of their academic programs. CHED continues to evaluate the academic performance and achievements of degree programs to ensure that students receive the quality of education they deserve, a statement added by Mr. De Vera.
The PRC Modernization Act of 2000 or the Republic Act No. 8981 provided regulatory powers and function to the Board of Accountancy (BOA) to monitor the conditions affecting the practice of the profession and may conduct ocular inspection in schools that offer Bachelor of Science (BSA) program in coordination with the Commission on Higher Education (CHED). One of the areas that will be inspected and validated during the ocular inspection is compliance with professional, ethical and technical standards including the curriculum, faculty, library, facilities and the overall administration of the Bachelor of Science (BSA) program by the higher education institution (HEI).
   



Related Studies

Academic performance—particularly cumulative GPA and disciplined study habits such as time management, group study, and practice testing are strong predictors of CPALE success. Institutional interventions like peer tutoring, mock exams, and consistent progress monitoring were found to significantly improve examinee preparedness, though disparities in institutional resources and teaching quality lead to unequal outcomes across higher education institutions. A notable finding is the apparent misalignment between academic curricula and licensure requirements, which hampers student readiness for the exam. (John Paul Reyes et al., 2025).
Kingie Micabalo and Exequiel (2022) argued that personal factors, the indicator which states that Self-confidence to take the examination was greatly extensive, implies that self-confidence among graduates greatly affects their decision when taking the licensure examination.
Concerning motivational factors, the recognition of becoming a CPA contributed to the decision of the graduates to take the licensure examination. However, graduates moderately perceived expectations of encouragement from the University (Kingie Micabalo and Exequiel Cruspero Jr., 2022).
Xamper Abella et al., (2020) found out from their study that it is statistically low positive relationship between mock board characteristics and USL Accountancy Graduates performance on CPALE. These relationships provide fundamental knowledge about mock boards that can assist educators in facilitating experiences to enhance student preparation for board exams and developing a mock board experience philosophy that drives strategic planning and resource allocation. Mock Board Examination does not give a reasonable assurance as a predictor in the performance of Accountancy graduates in the CPA Licensure Examination. 
Frederick Roda et al., (2025) contends that school culture influences the readiness of Accountancy graduates for the CPALE. Their study suggest that a supportive intellectual and social environment enhances graduates’ preparedness for the CPALE.
Jerome Punzal and John Patrick Jacinto (2023) conducted their qualitative study and identified themes collectively suggest that a holistic approach to education, encompassing technical knowledge, practical application, soft skills, and adaptability to technological advancements, is essential. Furthermore, their study demonstrated that the central theme of valuing and incorporating student feedback underscores the importance of a collaborative and responsive educational environment.
Meanwhile, other studies highlighted the provision of institutional interventions and a more holistic approach as demonstrated by Kemart Villegas and Timoleon Lianza, (2025) such that HEIs should leverage gamified and interactive learning tools in which quiz bowls and review games should be consistently integrated throughout the review phases to stimulate student engagement, reinforce conceptual understanding, and build academic motivation. Moreover, their studies suggest that academic interventions should go beyond cognitive development to include mentorship, mental health initiatives, and resilience-building workshops. According to the proponents, these programs are essential given the mental and emotional demands of CPALE preparation.
In the context of higher education, environmental analysis refers to the systematic examination of external factors that could impact institutions, such as “demographic trends, technological advancements, regulatory changes, and economic conditions”. According to Dr. Rajiv Kalebar (2024), technological advancements are a significant external factor affecting higher education. He stressed that institutions must continuously innovate and adapt to changes in technology to remain competitive and meet the evolving needs of students and society. 



Synthesis and Justification

 The current study was designed to fill the gap in the literature of licensure examination of Certified Public Accountants (CPA) readiness by exploring and establishing its linkage to the business model sustainability of selected accountancy schools in Metro Manila and Laguna province.
The present study will be conducted using explanatory sequential mixed methods of research that will utilize Quan-Qual-Integ analysis framework to better understand the factors affecting readiness factors of third- and fourth year Bachelor of Science in Accountancy (BSA) students and conduct interviews with CPALE passers to validate the predictive influence of institutional support strategies and mechanisms to CPALE performance outcomes. Furthermore, selected College of Accountancy (COA) deans and program heads including faculty members were also interviewed to gather their insights and strategies in preparing their students to hurdle the CPALE.

Theoretical Framework

The present study is premised on Constructivism theory and CHED’s Outcome-Based Education (OBE). Under this concept, constructivism emphasizes that learners actively construct their own understanding based on prior knowledge, experiences, and interactions which can be linked to the foundational knowledge acquired by Accountancy students from first to fourth year from the under grad and supplemented by formal review program after graduation.
Under the OBE framework, the quality of teaching and learning shall be reflected in student achievement and the performance of its graduates and will have an impact on the reputation and competitive advantage of the higher education institution (HEI), which will be verified and validated through the conduct of surveys and interviews to selected CPALE passers, COA dean and program heads, and faculty members. The implementation of processes to set and achieve program standards increases the credibility of the public and private tertiary schools, the level of student achievements, and the performance of graduates of the program at the licensure examination for Certified Public Accountants (LECPA), their employability, or contribution to society.
























Conceptual Framework
[image: ] The current study was carefully planned to gather data to answer the research questions identified and the procedures to be taken including the target respondents. See figure 1.1 below:
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Statement of the Problem

General Objective:

 The main objective of this research is to analyze and compare readiness factors and institutional support mechanisms as predictors of CPALE performance outcomes and academic business model sustainability among selected accountancy schools in National Capital Region (NCR) and Laguna province with the end goal of creating a framework of ‘best practices’ in preparing the students for the licensure examination of Certified Public Accountants (CPA).

Specific Objectives:

1. Explain the level of licensure examination readiness of Accountancy students across pre-identified preparedness factors such as academic knowledge and technical competence, financial capability, and access to learning resources.
2. Analyze the extent and nature of institutional support mechanisms being implemented by accountancy schools to enhance students’ CPALE preparation. 
3. Compare the differences in readiness factors and institutional support mechanisms on CPALE performance outcomes and academic business model sustainability.
4. Evaluate the predictive influence of readiness factors and institutional support mechanisms on CPALE performance outcomes and academic business model sustainability using comparative analysis.
5. Create a framework that integrates top performing schools’ best practices to enhance CPALE readiness and sustainable accountancy programs.

Hypothesis

Null Hypothesis (Ho): There is no significant relationship between Bachelor of Science in Accountancy (BSA) students’ academic readiness and the CPALE performance outcomes.

Null Hypothesis (Ho): There is no significant relationship between financial capability and access to learning resources and the CPALE performance outcomes.

Null Hypothesis (Ho): There is no significant relationship between institutional strategies and support mechanisms and the CPALE performance outcomes.

Null Hypothesis (Ho): Students’ academic readiness for CPALE does not significantly contribute to school’s reputation, enrollment rates and financial viability.













Significance of the Study

 The researcher conducted the study because of the growing concern for the consistent low national passing rate from the CPALE. The challenge of improving board exam performance of institutions requires a deeper understanding and analysis of factors affecting the students’ preparedness and the necessity of structured institutional interventions to address the issue. The present study will be useful to the following:
University Administrator. The study will provide a factual basis for policy making and strategic interventions to strengthen students’ academic preparedness, financial capability, and access to learning resources to prepare them for the CPALE and ensure the long-term sustainability of the accounting education.
Accounting Professors and Instructors. The recommendations gathered will offer practical ways to improve the quality of instructing and commitment of faculty member in a sustainable accounting education.
Students. The study will identify readiness gaps so that Accountancy students would know how to improve study habits, personal discipline, and academic performance to enhance preparedness for the CPALE.
Future Researchers. The current study will bridge the gap in the literature between quality education in terms of licensure examination preparedness of Accountancy students and business model sustainability.








Scope and Limitations

 The scope of the study is limited to selected Accountancy schools in Metro Manila and Laguna Province only and may not be a sufficient analysis of predictive influence of CPALE outcomes on a national setting. Furthermore, future amendments in CPALE syllabus may also affect the level of academic preparation of both students and accountancy schools, which may have varying results and analysis.

Definition of Terms
1. Sustainability in the context of accounting education is the ability of Bachelor of Science in Accountancy (BSA) as a program to continuously maintain academic quality, operational viability, relevance, and competitiveness over time, particularly in producing competent accountancy graduates who can successfully pass the Certified Public Accountant Licensure Examination (CPALE) and meet professional competence and industry demands. 
2. Business Model is the private higher educational institutions (HEIs) structure that describes how it generates revenue in the form of tuition fee collected from its enrollees and students by delivering not only quality education but also values formation and holistic personality development through hiring competent and highly qualified faculty employees and provision of facilities that are safe and conducive for learning. Other revenue streams came from miscellaneous fees charged by the school in accordance with the guidelines and criteria set by the Commission on Higher Education (CHED).
3. Accountancy is a field of discipline for recording, classifying, summarizing and interpreting the financial transactions of a business entity or organization. The persons who earned the degree of Accountancy are called Accountants.
4. Higher Education Institution (HEI) is an institution of higher learning which offers bachelor and post-graduate programs that is regulated by the Commission on Higher Education (CHED).
5. Commission on Higher Education is a Philippine government agency that regulates and perform oversight functions of all higher education institutions (HEI).
























CHAPTER 2

[bookmark: _Hlk226190117]METHODOLOGY

Introduction

This chapter outlines the research procedure to analyze, evaluate and compare readiness factors and institutional support mechanisms of the selected and categorized as top-performing, average and bottom-performing accountancy schools as predictors of CPALE performance outcomes and academic business model sustainability.
The study used an explanatory sequential mixed-methods design which initially conducted quantitative closed-ended survey questions for three hundred (300) third and fourth-year Bachelor of Science in Accountancy students. For the quantitative analysis, the researcher created frequency distribution table for the respondents’ profile and test the hypothesis using Pearson coefficient of correlation, two-way analysis of variance (ANOVA), and multiple linear regression analysis.
To strengthen the mixed-methods approach, a second qualitative phase was conducted to explain and elaborate on the quantitative findings. This phase followed a rigorous thematic analysis procedure using interview data to provide deeper insights into patterns observed in the statistical results. For the qualitative analysis, the researcher used the Nvivo software to organize, and assist with the coding and thematic analysis from the series of interviews conducted with the two (2) topnotchers from CPALE and five (5) University/College Deans and seven (7) faculty members, and thirty (30) CPALE passers and one (1) failed CPALE examinee.    



Phase 1: Determine the research objectives and formulate hypothesis.

This phase aims to lay out the research objectives which answers the questions why the study is significant and what are the tangible output of the present study that would solve the problem identified during the formulation of hypothesis. 

Step 1: Identify the top-performing, average, and bottom-performing Accountancy schools in Metro Manila and Laguna province using the last six (6) consecutive CPALE results from the official online publication by the Professional Regulatory Commission (PRC).

Step 2: Determine pre-identified students’ readiness factors including academic knowledge and technical competence, financial capability, and access to learning resources.

Step 3: Formulate the null hypothesis to determine whether there are significant differences in mean scores of readiness factors and institutional strategies and support mechanisms between the three (3) groups: top-performing, average, and bottom-performing accountancy schools. 

	Recall that phase one is the determination of the research objectives and this can only be tested and answered if the null hypothesis and alternative hypothesis are established. 

Null Hypothesis (Ho): There is no significant difference in the level of academic readiness and institutional support mechanisms and the CPALE performance outcomes.


Phase 2: Collection of survey data and gathering procedures and methods
This phase aims to lay out the research objectives which answers the questions why the study is significant and what are the tangible output of the present study that would solve the problem identified during the formulation of hypothesis. 

Step 4: Create methods or criteria to be used in collecting data based on the research objectives.
	After formulation of hypothesis to be tested, the survey questionnaire will be prepared to answer the research objectives and eventually provide recommendations to solve SOPs identified from phase one.

	The explanatory sequential design follows a QUAN-QUAL-INTEGRATION framework, where quantitative results guide the development of qualitative interview protocols.

The next step is to gauge the level of preparedness of the accountancy students from the nine (9) universities and colleges through the administration of close-ended survey questions in the form of Likert scale 1-5, from Strongly disagree to Strongly agree. 

The development of interview protocol: based on significant or unexpected quantitative findings (e.g., differences across school categories: top-performing, average, and bottom-performing accountancy schools), semi-structured interview questions were developed to probe underlying reasons, contextual factors, and lived experiences of participants.	

The study will use explanatory sequential mixed-methods design which follows the framework quantitative-qualitative-integration analysis. Thematic analysis method will be used. Thematic analysis involves searching for similarities and patterns in qualitative data sets such as interview transcripts of the College Deans, CPALE passers and selected faculty members.

Step 5: Design a structured survey questionnaire using Likert Scale that shows the quantifiable responses that will determine the level of preparedness of Accountancy students and the level of institutional support mechanisms.

	The survey questionnaire must be close-ended questions which is designed to gather a quick and credible insights from the survey respondents that is a representative sample of the population being studied. Surveys offer a quantitative approach to survey design wherein the statistical treatments must be incorporated in the analysis of survey results. The Likert Scale is a rating scale used to measure survey participants’ opinions, attitudes, motivations, and more. In the present study, the Likert Scale was used starting with Strongly Agree using five as the equivalent point, followed by Agree with four points, Neutral with three points, Disagree with two points, and Strongly Disagree with the least point of one (1) only.

Step 6: Ensure the differences in each survey by conducting pre-trials to analyze the result obtained in each questionnaire.

	Pre-testing or pre-trials are invaluable components of survey research, affording the researcher a valuable opportunity for revision when deemed necessary. Pretesting the survey is important way to pinpoint problem areas, reduce measurement error, reduce respondent burden, determine whether or not respondents are interpreting questions correctly, and ensure that the order of questions is not influencing the way a respondent answer. In other words, a pretest is a critical examination of a survey questionnaire that will help determine if your survey will function properly as a valid and reliable data for analysis.

Step 7: Distribute the survey questionnaire to third and fourth year Bachelor of Science in Accountancy (BSA) students to the selected nine (9) universities and colleges in Metro Manila and Laguna province (n=300).

	Once pre-testing is done successfully, the survey questionnaire can now be distributed to the target respondents. The number of respondents is three hundred (300). 

Step 8: Validate and evaluate the reliability of the data gathered whether acceptable or not.

	Once the distribution of survey questionnaire is completed, the results will be analyzed first if acceptable or not. This is critical to avoid bias, error, and inconsistency. First, the data gathered must answer the identified research objectives and research questions from phase one. There must be a proof of survey respondents in the form of pictures taken during the distribution of questionnaire to ensure that the respondents are not self-made by the researcher.

Step 9: Analyze and explain the level of CPALE readiness of Accountancy students across pre-identified preparedness factors. (SOP 1)

	The initial step is to determine the profile of target respondents who are third and fourth-year Bachelor of Science in Accountancy (BSA) students and to gauge their level of preparedness, the question that must be asked is whether or not the student plans to take the CPALE after graduation? 

Step 10: Analyze the extent and nature of institutional support mechanisms being implemented by the selected accountancy schools to enhance students’ CPALE preparation. (SOP 2)

	The research deals with the current institutional strategies such as but not limited to formal review classes, faculty coaching and mentoring, provision of adequate review materials, administration of simulated CPA board exams.

Step 11: Compare the differences in readiness factors and institutional support mechanisms among schools when grouped according to CPALE performance outcomes. (SOP 3)

	To determine the significant differences in readiness factors and institutional support mechanisms when grouped according to CPALE performance outcomes, a Multivariate Analysis of Variance (MANOVA) shall be utilized. When significant multivariate effects were found, Tukey HSD post hoc tests were conducted to identify specific group differences. 

QUALITATIVE PHASE

Step 12: Conduct in-depth semi-structured interviews
Participants include CPALE topnotchers, College of Accountancy deans/program chairperson and faculty members, and CPALE passers. Interviews were done online via Zoom and some are face-to-face, transcribed verbatim, and prepared for analysis.

Step 13: Perform Thematic Analysis
The study adopted a six-phase thematic analysis approach based on Braun and Clarke (2006):
1. Familiarization with data – reading and re-reading of transcripts
2. Initial coding – generating open codes using Nvivo software
3. Searching for themes – grouping codes into potential themes
4. Reviewing themes – validating themes against the dataset
5. Defining and naming themes – refining theme structure
6. Producing the report – linking themes to research objectives 

Coding Process
Open coding: Initial labels assigned to meaningful data segments
Axial coding: Linking categories and subcategories
Selective coding: Integration of core themes aligned with research objectives

Trustworthiness Measures:
Credibility: Member checking and triangulation with quantitative results. 
	Member checking involves returning the interpreted interview data or emerging themes to the participants to verify accuracy and meaning. After the transcription and initial thematic analysis, selected participants (e.g. College of Accountancy deans and program chairpersons, faculty members and CPALE passers) are asked to review summaries of their responses or the identified themes. This process allows them to confirm whether the interpretations correctly and properly reflect their views or to provide clarifications and corrections if necessary. Through this validation step, the researcher minimizes misinterpretation and ensures that the findings remain grounded in the participants’ actual experiences.
	Triangulation with quantitative results strengthens credibility by comparing and linking qualitative findings with the statistical results obtained in the earlier phase of the study. Specifically, themes derived from interviews are examined alongside quantitative findings such as ANOVA comparisons, multiple regression results, and Pearson coefficient of correlations. If both data strands converge (e.g. a factor identified as significant in regression analysis is also emphasized in interviews), this reinforces the validity of the conclusions. Conversely, if discrepancies arise, these are further analyzed to provide deeper explanations rather than being treated as inconsistencies.

Dependability: Audit trail of coding decisions
Confirmability: Use of Nvivo to ensure systematic coding
Transferability: Thick description of context and participants

Step 14: Evaluate the predictive influence of readiness factors and institutional support mechanisms on CPALE performance outcomes using comparative analysis. (SOP 4)

	To evaluate the predictive influence of readiness factors and institutional support mechanisms on CPALE performance outcomes, multiple regression analysis shall be used.

Phase 3: Interpretation of Results

This phase aims to analyze the survey results that will provide tangible outcome or solutions the problem statement identified from phase one. The conclusion of the research paper is where the ideas are wrapped up to leave the reader with a strong final impression.

Step 15: Interpret the results of survey and thematic analysis relevant to research objectives and hypothesis being tested.

	The outcome of the survey is critical in providing tangible output or answers to the problem statement identified in phase one. In this step, there must be a resolution on the null hypothesis, whether reject or fail to reject the null hypothesis. This will form the basis of recommendation on the next phase.

Phase 4: Recommendations

Step 16: Create a manual or framework of ‘best practices’ that integrates top performing accountancy schools’ continuous improvement and excellence in CPALE preparations and sustainable accountancy programs. (SOP 5)

After careful considerations of the survey results, the identified “best practices” shall be used to benchmark and reference guide in drafting the manual or framework of effective strategies in preparing students’ preparedness for the CPALE including the institution’s best practices in structured review programs, faculty recruitment selections, training and development, curriculum review and alignment to CPALE syllabi, administration of mock board exams, admission and retention policies, board operations to motivate examinees.

Research Design

This chapter pertains to the specific approach or methodology used to structure research to comparatively analyze readiness factors and institutional support mechanisms as predictors of CPALE performance outcomes and academic business model sustainability. This study will use explanatory sequential mixed-methods design to collect, measure and analyze data with the aim of reaching a logical conclusion to hypothesis discussed from Chapter 1 of this paper. 




Research Setting

This study was conducted at selected nine (9) universities and colleges in Metro Manila and Laguna province. 

Respondents of the Study

The face-to-face survey was conducted in nine (9) universities and colleges:
(1) University of the Philippines-Diliman (UPD), 
(2) Polytechnic University of the Philippines (PUP) from Sta. Mesa (main),
(3) PUP Biñan campus,
(4) PUP San Pedro campus,
(5) Our Lady of Fatima University (OLFU) Quezon City,
(6) Our Lady of Fatima University (OLFU) – Laguna campus
(7) Pamantasan ng Lungsod ng Muntinlupa (PLMun),
(8) Trimex Colleges Inc., and
(9) Lyceum of the Philippines (LPU) -Laguna













Data Gathering Instruments
In this section, the clerical tools and mechanical devices used in the data gathering procedures are presented. The present study did not employ sophisticated gadgets and tools because the survey questionnaires were distributed manually and the results were tabulated using Microsoft Excel. 

Figure 1.2 
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Statistical Treatments
In this section, quantitative techniques and methods were employed to further analyze the survey results. The Pearson Correlation Coefficient will be utilized to measure the strength of relationship between the licensure examination readiness of BSA students from OLFU-Laguna campus and the business model sustainability such as enrollment, retention, and reputation. These will be computed using online calculator. (https://www.socscistatistics.com/tests/) supplemented by Jamovi for the multiple linear regression analysis.

Frequency and Percentage Distribution
	This will be used to summarize and describe the demographic profile of the three hundred (300) respondents who are third and fourth year Bachelor of Science in Accountancy (BSA) students. This statistical method presents how many respondents belong to each category (frequency) and what proportion they represent out of the total (percentage).

Weighted Mean and Standard Deviation
	This statistical method is useful in determining the level of licensure examination readiness and assess institutional strategies being implemented by in the nine (9) selected tertiary institutions offering Bachelor of Science in Accountancy (BSA) program.

Two-way analysis of variance (ANOVA)
	Since there are more than one independent variables, two-way ANOVA is used to test for statistically significant differences between the means of three or more independent groups which are top-performing, average, and bottom-performing accountancy schools. It determines if at least one group mean differs from the others by comparing the variance between groups to the variance within groups of accountancy schools from Metro Manila and Laguna province.

Pearson Correlation Coefficient
	This online calculator is used to measure the strength of a linear association between two variables and that is CPA licensure examination readiness and CPALE outcomes of the selected nine (9) universities and colleges in Metro Manila and Laguna province, where the value r = 1 means a perfect positive correlation and the value r = -1 means a negative correlation. 

Multiple Regression Analysis 
	This statistical treatment can be used to evaluate the predictive effect of academic readiness and institutional support mechanisms on CPALE performance outcomes and business model sustainability of the selected universities and colleges in NCR and Laguna province.
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PRESENTATION, ANALYSIS, AND INTERPRETATION OF THE DATA
This chapter will provide detailed analysis of survey data using quantitative techniques and a more elaborated presentation of data coming from the results of survey to provide tangible solutions to the problem statements identified from Chapter 1. The proponent of the study applied the QUAN-QUAL-INTEG framework to analyze the identified problem, and provide valid and logical recommendations.

Specific Objective 1: Determine and explain the level of CPA licensure examination readiness of third- and fourth-year Accountancy students across pre-identified preparedness factors such as academic knowledge and technical competence, financial capability and access to learning resources.

Figure 1.3

Figure 1.3 pie graph above shows that only forty-four percent of the respondents or (132 out of 300) are ready to take the CPALE immediately while fifty-six percent of the respondents or (168 out of 300) are hesitant or not yet ready to take the CPALE. This infers the need for study and evaluation of readiness gaps and institutional intervention needs. 

Weighted Mean was applied to the responses from three hundred (300) respondents to gauge the level of readiness in terms of academic knowledge and technical competence, financial capability and access to learning resources:

Table 1.1
	Academic Knowledge and Technical Competence:
	Weighted Mean
	Interpretation

	1. Integration of accounting concepts
	3.42
	Agree

	2. Application to complex problem-solving situations
	3.39
	Agree

	3. Adequacy of Academic training during CPALE preparations
	3.34
	Agree

	4. Strong foundational knowledge in major accounting subjects
	3.22
	Agree

	5. Performance in Comprehensive and Mock/Pre-board examinations
	3.01
	Neutral

	6. Confidence in answering CPALE-style questions
	2.92
	Neutral

	Composite Weighted Mean
	3.22
	Agree



	As shown in table 1.1 above, students generally perceive themselves as academically prepared when it comes to integration of accounting concepts and principles and problem-solving ability, however, critical weaknesses are evident in confidence in answering CPALE-style questions and performance in comprehensive, pre-board, and simulated board-exams. This indicates a gap between theoretical knowledge and licensure examination preparedness. 
	In order to have a better comparative analysis, weighted mean of academic knowledge and technical competence shall be presented per school as follows:
Table 1.2
UP Diliman
	Academic Knowledge and Technical Competence
	Weighted Mean
	Interpretation

	Academic training adequacy
	4.18
	Ready

	Foundational accounting knowledge
	3.82
	Ready

	Integration of accounting/tax concepts
	3.68
	Ready

	Apply accounting concepts
	3.64
	Ready

	Performance in CPA mock exams
	3.39
	Moderately Ready

	Confidence in answering CPALE questions
	3.25
	Moderately Ready

	Composite Mean
	3.66
	Ready


The results indicate that UP Diliman accountancy students demonstrate a generally high level of academic readiness (weighted mean of 4.18), suggesting that they underwent rigorous academic training and preparations which resulted to sufficiency of foundational knowledge in accounting (weighted mean of 3.82). The high ratings in academic training adequacy and integration of accounting concepts imply that academic program effectively delivers and connects accounting concepts relevant to the CPA licensure examination (CPALE). However, despite this strong academic foundation, certain indicators reveal gaps in actual board exam readiness. Specifically, confidence in answering CPALE questions (weighted mean of 3.25) and performance in mock CPA board exams (weighted mean of 3.39) are only at a moderate level. This suggest that while UP Diliman students understand the material, they may struggle with application under exam conditions, such as time pressure, question complexity, and unfamiliar problem-solving formats. Furthermore, although application of accounting concepts (weighted mean of 3.64) is rated high, the moderate results in mock CPA board exam performance indicate a possible disconnect between conceptual understanding and exam execution.

Table 1.3 PUP (Main) Sta. Mesa
	Academic Knowledge and Technical Competence
	Weighted Mean
	Interpretation

	Integration of concepts
	3.63
	Ready

	Apply accounting/tax concepts
	3.53
	Ready

	Academic training adequacy
	3.35
	Ready

	Foundational accounting knowledge
	3.34
	Ready

	Performance in CPA mock exams
	3.10
	Moderately Ready

	Confidence in answering CPALE questions
	2.95
	Moderately Ready

	Composite Mean
	3.32
	Moderately Ready


The findings reveal that respondents from PUP (Main) Sta. Mesa exhibit an overall moderate level of CPA licensure exam readiness, as indicated by the composite mean of 3.32. This suggests that while students possess some level of preparation, they are not yet fully equipped to confidently meet the demands of the CPA board examination. In terms of strengths, accountancy students are generally ready in their academic knowledge and technical competence. Indicators such as integration of concepts (weighted mean of 3.63) and application of accounting/tax concepts (weighted mean of 3.53) demonstrate that learners are capable of understanding and applying accounting principles. Similarly, academic training adequacy (weighted mean of 3.35) and foundational accounting knowledge (weighted mean of 3.34) suggest that PUP Sta. Mesa provides sufficient theoretical grounding necessary for CPA licensure exam preparation. However, despite this solid academic foundation, critical indicators directly related to CPA board exam performance remain weak. Specifically, performance in CPA mock board exams (weighted mean of 3.10) and confidence in answering CPALE questions (weighted mean of 2.95) fall under the moderately ready category. These results indicate that accountancy students may struggle with actual exam conditions, such as time pressure, question complexity, and unfamiliar accounting and tax problem structures.

Table 1.4 Pamantasan ng Lungsod ng Muntinlupa (PLMun)
	Academic Knowledge and Technical Competence
	Weighted Mean
	Interpretation

	Apply accounting concepts
	3.39
	Ready

	Integration of accounting/tax concepts
	3.33
	Ready

	Academic training adequacy
	3.08
	Ready

	Foundational accounting knowledge
	3.00
	Ready

	Confidence in answering CPALE questions
	2.81
	Moderately Ready

	Performance in CPA mock exams
	2.75
	Moderately Ready

	Composite Mean
	3.06
	Moderately Ready


The results indicate that accountancy students from Pamantasan ng Lungsod ng Muntinlupa (PLMun) demonstrate an overall moderate level of CPA board exam readiness, as reflected by the composite mean of 3.06. This suggests that while students possess the foundational competencies necessary for the CPALE, their preparation remains insufficient for optimal performance. In terms of strengths, the respondents are generally ready in core academic competencies. Indicators such as application of accounting concepts (weighted mean of 3.39) and integration of accounting and tax concepts (weighted mean of 3.33) show that students are capable of understanding and connecting key subject areas. Additionally, academic training adequacy (weighted mean of 3.08) and foundational accounting knowledge (weighted mean of 3.00) suggest that PLMun provides an acceptable level of theoretical preparation. However, similar to other findings from UP Diliman and PUP Sta. Mesa, there is a noticeable decline in indicators that directly measure CPA board exam preparedness. Specifically, confidence in answering CPALE-style questions (weighted mean of 2.81) and performance in mock CPA board exams (weighted mean of 2.75) are rated only as moderately ready. These results imply that accountancy students may encounter difficulties in actual CPA exam situations, particularly in handling complex situations, managing time constraints, and maintaining confidence under pressure.

Table 1.5  Lyceum of the Philippines-Laguna Campus
	Academic Knowledge and Technical Competence
	Weighted Mean
	Interpretation

	Apply accounting concepts
	3.67
	Ready

	Academic training adequacy
	3.67
	Ready

	Integration of accounting/tax concepts
	3.33
	Ready

	Foundational accounting knowledge
	3.17
	Ready

	Confidence in answering CPALE questions
	2.83
	Moderately Ready

	Performance in CPA mock exams
	2.50
	Slightly Ready

	Composite Mean
	3.20
	Moderately Ready 


The survey results indicate that respondents are generally academically ready in most areas of accounting knowledge and technical competence. However, there is a noticeable decline in readiness when it comes to practical CPA exam performance and confidence in answering CPALE questions. Accounting students from LPU Laguna feel confident in their theoretical understanding (WM=3.67) and academic training (WM=3.67). The strong rating in applying concepts implies that students can translate theory into basic practice, at least in controlled or academic settings. LPU Laguna’s curriculum appears effective in building core competencies and accounting knowledge foundations. Performance in CPA mock board exam weighted mean of 2.50 is the lowest which indicates that a significant gap in practical readiness. Despite being “ready” in accounting knowledge, students struggle with actual CPALE simulations due to weak exam-taking strategies and lack of familiarity with CPA exam formats and question complexity. Accountancy students from LPU Laguna are knowledgeable but not fully exam-ready. The school is effective in teaching concepts but needs to strengthen CPA board exam preparedness and simulation-based learning and assessment strategies aligned with CPALE standards.

Table 1.6 OLFU – Quezon City Campus
	Academic Knowledge and Technical Competence
	Weighted Mean
	Interpretation

	Apply accounting concepts
	3.64
	Ready

	Integration of accounting/tax concepts
	3.60
	Ready

	Performance in CPA mock exams
	3.36
	Moderately Ready

	Academic training adequacy
	3.28
	Moderately Ready

	Foundational accounting knowledge
	3.20
	Moderately Ready

	Confidence in answering CPALE questions
	3.08
	Moderately Ready

	Composite Mean
	3.36
	Moderately Ready


The results for OLFU-QC Campus indicate that respondents are generally moderately prepared, with only a few areas reaching the “Ready” level. This suggests that while accountancy students possess a functional level of academic competence, their preparedness is not yet consistently strong across all indicators, particularly in areas related to confidence and CPA board exam readiness. There is a balanced but moderate level of readiness across most competencies. Unlike other schools where theory is strong but practice is weak, OLFU QC campus’ students show consistent but not outstanding performance in both knowledge and application. Confidence remains the lowest-rated factor, highlighting a psychological or experiential gap rather than purely academic deficiency.



Table 1.7 PUP – San Pedro Campus
	Academic Knowledge and Technical Competence
	Weighted Mean
	Interpretation

	Academic training adequacy
	3.86
	Ready

	Foundational accounting knowledge
	3.57
	Ready

	Integration of accounting/tax concepts
	3.29
	Moderately Ready

	Apply accounting concepts
	3.14
	Moderately Ready

	Performance in CPA mock exams
	3.00
	Moderately Ready

	Confidence in answering CPALE questions
	3.00
	Moderately Ready

	Composite Mean
	3.31
	Moderately Ready 


The overall composite mean of 3.31 (Moderately Ready) indicates that respondents are not yet fully prepared for the CPALE while students demonstrate strong academic grounding, their readiness remains transitional, meaning they possess the necessary knowledge but still lack the consistency, confidence, and exam-level competence required for licensure examination success. Academic training adequacy weighted mean of 3.86 indicates that PUP San Pedro Campus provides strong academic preparation, which is essential for CPALE readiness therefore students have a solid grasp of fundamental accounting principles (weighted mean of 3.57) forming the backbone for CPA board exam performance. However, performance in CPA mock board exams (WM=3.0) and confidence in answering CPALE style questions weighted mean of 3.0 indicates that limited exam-taking skills and insufficient exposure to realistic CPALE simulations may negatively affect performance. PUP San Pedro Campus accountancy students are academically prepared but only moderately ready for CPALE. While their strong foundation is a positive indicator, CPALE readiness requires more than accounting knowledge-it demands application, performance under pressure, and confidence, all of which need further development.


Table 1.8 PUP – Biñan Campus
	Academic Knowledge and Technical Competence
	Weighted Mean
	Interpretation

	Academic training adequacy
	3.18
	Moderately Ready

	Integration of accounting/tax concepts
	3.15
	Moderately Ready

	Apply accounting concepts
	3.02
	Moderately Ready

	Foundational accounting knowledge
	2.85
	Moderately Ready

	Performance in CPA mock exams
	2.76
	Moderately Ready

	Confidence in answering CPALE questions
	2.69
	Moderately Ready

	Composite Mean
	2.94
	Moderately Ready


The composite mean of 2.94 (moderately ready) indicates that respondents are generally not yet fully prepared for the CPALE. All indicators fall under “Moderately Ready”, reflecting a uniform but below-optimal level of preparedness across academic knowledge, application, and exam-related competencies. This suggests that accountancy students are in a developing stage of readiness, where both foundational knowledge and exam preparedness require further strengthening. Academic training adequacy (WM=3.18), integration of accounting/tax concepts (WM=3.15) and application of accounting concepts (3.02) indicate that accountancy students from PUP Biñan Campus receive adequate but not strong academic preparation. Their ability to integrate concepts and apply accounting principles remains inconsistent and still developing. Compared to ideal CPALE readiness, these competencies should be at a “Ready level”, as the CPA board exam heavily relies on analytical and integrative thinking. Foundational accounting knowledge weighted mean of 2.85 suggest that even the core accounting knowledge base is not fully solidified. Weak foundations can significantly concept integration, problem-solving accuracy, and retention of fundamental accounting principles. Without strong fundamentals of accounting, students are at risk of misinterpreting or incorrectly solving exam questions, especially under time pressure. Performance in CPA mock board exams (weighted mean of 2.76) and confidence in answering CPALE style questions (weighted mean of 2.69) are the lowest ranked indicators and directly measure board exam readiness. The results reflect limited exposure to realistic CPALE simulations and weak test-taking strategies and low confidence and self-efficacy. CPALE readiness is constrained not only by exam-related skills but also by insufficient mastery of foundational and applied competencies.

Table 1.9 Trimex Colleges
	Academic Knowledge and Technical Competence
	Weighted Mean
	Interpretation

	Apply accounting concepts
	3.43
	Ready

	Integration of accounting/tax concepts
	3.24
	Moderately Ready

	Academic training adequacy
	3.17
	Moderately Ready

	Foundational accounting knowledge
	3.14
	Moderately Ready

	Performance in CPA mock exams
	2.93
	Moderately Ready

	Confidence in answering CPALE questions
	2.90
	Moderately Ready

	Composite Mean
	3.14
	Moderately Ready


The composite mean of 3.14 (moderately ready) indicates that students are partially prepared but not yet fully equipped to take the CPALE. While there are signs of competence in certain areas, overall readiness remains inconsistent and below the desired “Ready” level for board exam success. This suggests that students from Trimex Colleges are in a developing stage, requiring further enhancement in both academic mastery and exam preparedness. Application of accounting concepts’ weighted mean of 3.43 is the only indicator rated “Ready”, showing that students can apply accounting principles in problem-solving situations. It reflects a degree of functional understanding, where learners can translate theory into practice. Integration of accounting/tax concepts (WM=3.24), academic training adequacy (WM=3.17), and foundational accounting knowledge (WM=3.14) indicate that Trimex Colleges’ students have adequate but not fully developed foundational knowledge and a moderate ability to connect and synthesize concepts. The moderate rating in academic training suggests that BSA program provides sufficient but not highly effective preparation. Performance in mock CPA board exams (WM=2.93) and Confidence in answering CPALE questions (WM=2.90) are both rated “Moderately Ready” only. The result suggest that limited exposure to rigorous exam simulations and only developing but insufficient test-taking strategies, low confidence may also hinder actual CPALE performance.

Table 1.10 OLFU-Laguna Campus
	Academic Knowledge and Technical Competence
	Weighted Mean
	Interpretation

	Integration of accounting/tax concepts
	3.56
	Ready

	Foundational accounting knowledge
	3.34
	Moderately Ready

	Apply accounting concepts
	3.31
	Moderately Ready

	Performance in CPA mock exams
	3.16
	Moderately Ready

	Academic training adequacy
	3.09
	Moderately Ready

	Confidence in answering CPALE questions
	2.97
	Moderately Ready

	Composite Mean
	3.24
	Moderately Ready


The composite mean of 3.24 (moderately ready) indicates that students from OLFU-Laguna Campus are generally prepared at a functional level but not fully ready for the CPALE. The results show a balanced but moderate level of competence across most indicators, suggesting that readiness is developing but not yet an optimal level for CPA licensure exam success. Integration of accounting/tax concepts weighted mean is 3.56 and this is the highest rated indicator and the only one classified as “Ready”. It shows that OLFU-Laguna campus accountancy students can effectively connect and synthesize different accounting concepts, a critical skill in solving complex and multi-topic CPALE questions. Foundational accounting knowledge (WM=3.34), application of accounting concepts (WM=3.31) and academic training adequacy (WM=3.09) results suggest that BSA students possess sufficient but not fully mastered knowledge base and a moderate ability to apply concepts in practical situations. The moderate rating in academic training (WM=3.09) implies that instruction is adequate but could be further strengthened to achieve mastery. Performance in CPA mock exams (WM=3.16) and confidence in answering CPALE questions (WM=2.97) are both “Moderately Ready” only suggests uncertainty in applying accounting knowledge under pressure and possible test anxiety or lack of repeated exam exposure. CPALE readiness is influenced not only by the ability to integrate concepts but also by consistent application, exam practice, and confidence under pressure.
	After presenting and discussing the findings on academic readiness per institution, the researcher presented the overall analysis of findings using the table below:

Table 1.11 Overall Tabulation of Academic Readiness (NCR and Laguna province)
	Academic Knowledge and Technical Competence:
	Weighted Mean
	Interpretation

	1. Integration of accounting concepts
	3.42
	Agree

	2. Application to complex problem-solving situations
	3.39
	Agree

	3. Adequacy of Academic training during CPALE preparations
	3.34
	Agree

	4. Strong foundational knowledge in major accounting subjects
	3.22
	Agree

	5. Performance in Comprehensive and Mock/Pre-board examinations
	3.01
	Neutral

	6. Confidence in answering CPALE-style questions
	2.92
	Neutral

	Composite Weighted Mean
	3.22
	Agree



Table 1.12 Overall Tabulation of Financial Capability (NCR and Laguna Province)
	Financial capability and access to learning resources:
	Weighted Mean
	Interpretation

	1. Capacity to enroll in a CPA review center
	3.82
	Agree

	2. Access to quality textbooks and CPA review materials
	3.67
	Agree

	3. Access to online accounting review platforms.
	3.60
	Agree

	4. Ability to afford review materials
	3.54
	Agree

	5. Financial limitations not a barrier
	3.21
	Agree

	Composite Weighted Mean
	3.57
	Agree



	As demonstrated by table 1.12 above, students are relatively strong in terms of financial readiness and learning resource accessibility, especially in enrollment capability in CPA review centers and access to quality textbooks and learning or review materials. However, financial constraints still moderately affect some students as shown from the ranking above with the lowest mean score of 3.21 only.
	The above analysis can be summarize using table 1.3 below:
Table 1.13
	Pre-identified Readiness Factor
	Composite Mean
	Verbal Interpretation

	Academic Knowledge and Technical Competence
	3.22
	Moderately ready

	Financial Capability and Access to learning resources
	3.57
	Ready



	Students are generally ready for CPALE in terms of learning resources and financial capability, however, they are only moderately ready academically, particularly in confidence when answering CPALE-style questions and performance in comprehensive and mock/pre-board examinations. This infers that CPALE readiness is constrained more by competence execution than learning resources availability. Students can understand concepts but struggle with CPA board-level rigor.

	The quantitative analysis above will be compared with the qualitative results using Nvivo software to create the codes that will be used in the generation of seven (7) themes: Academic Readiness, Study Habits and Discipline, Institutional Support Mechanisms, Review School Experience, Institutional Strategies to Enhance CPALE Performance, School Reputation & Competitiveness, Ideal CPALE Preparation System. The analysis is supported by selected verbatim statements and researcher interpretations. 

Thematic Analysis Matrix
 Table 1.14
	Theme
	Category
	Sample Verbatim Statement
	Researcher’s Interpretation

	Academic Readiness
	Undergraduate training
	PUP, yung qualifying exams nila, yung 28 evaluation exams bago grumaduate, yun po talaga nakatulong sakin in taking CPALE
	The exposure to actual CPALE difficulty level through the series of evaluation exams prepared the undergraduates and trained them for the rigorous and intense examination

	
	Study Habits
	I started my preparations very early, nung 1st year pa lang mindset ko na talaga ‘board exam’ so study habits ko na talaga nuon kelangan na for ‘Boards’. I had this routine na kelangan ko talaga to maCover na topics na to and kelangan ko talagang mag-aral.
	Study habits must start first with the right mindset, with the right plan as early as possible to be able to pass one of the most difficult board examinations in the Philippines.

	
	Retention strategies and techniques
	Diskarte ko po nun is flash cards, nagmemorize po ako, nagNotes po ako ng hindi lang po isang araw na notes buong semester, buong year. Dala ko pa din ang flash cards hanggang sa “Board”, kumbaga parang love letters ko yung flash cards na yun!
	Retention technique through the use of flash cards or index cards are helpful in active recall of accounting concepts and taxation principles that are critical in the foundational knowledge of accounting standards, tax laws and regulatory frameworks.

	
	Time management and avoidance of burnout
	Setting boundaries with my studies. Hindi po sapat na ‘drive’ lang yung meron ka or yung passion mo sa pag-aaral, kelangan may pahinga ka rin kasi with the rest you can take a look at the lessons from a fresher perspective and then avoide burnout by taking time po to rest
	Time management is a critical factor to avoid stress and burnout due to the complexity and rigor of the CPALE topics by 



Integration of Quantitative and Qualitative Findings
This additional section provides a more comprehensive understanding of the CPA licensure examination readiness of third- and fourth-year Accountancy students by triangulating statistical trends with lived experiences and narratives.
From the quantitative results, the study reveals that while a majority of students possess adequate financial capability and access to learning resources and capacity to enroll in a formal review program (composite mean = 3.57, interpreted as ‘Ready’), their academic knowledge and technical competence remain at a moderately ready level (composite mean = 3.22). Notably, specific indicators such as confidence in answering CPALE-style questions (2.92) and performance in mock/pre-board examinations (3.01) fall under neutral, indicating critical areas of weakness. This disparity suggest that although students have access to necessary resources, their ability to translate conceptual knowledge into board exam performance is limited. Furthermore, the finding that 56% of respondents are not yet ready to take the CPA licensure examination reinforces the presence of readiness gaps, particularly in applied competence. These quantitative findings are strongly corroborated and explained by the qualitative data. Under the theme of Academic Readiness, interview participants emphasized the importance of exposure to board-level difficulty, such as qualifying and evaluation examinations, in developing readiness. One respondent highlighted that repeated exposure to rigorous assessments significantly enhanced their preparedness, implying that performance gaps identified quantitatively may stem from insufficient simulation of CPALE conditions in other colleges/universities.
The theme of Study Habits and Discipline provides deeper insight into why students struggle with confidence and exam performance. Narratives reveal that early preparation, structured study routines, and active recall techniques like the use of flashcards are critical success factors. This supports the quantitative finding that readiness is not solely dependent on knowledge acquisition but also on effective knowledge retention and application strategies. Mr. Grant Martin Fadriquela who garnered 9th place from October 2025 licensure examination for Certified Public Accountants shared that long-term note taking and consistent review practices really prepared him for the CPALE and brought out the best in him. Meanwhile, Ms. Riyahne Macalintal who placed 7th from the May 2025 CPALE also shared her retention technique and that is the creation of personalized notes because for her, you can only truly understand a topic when you can explain it in your own words. Ms. Macalintal also share the “advance and recall method” which means a “one step forward, two steps back” approach to ensure long-term retention. She read ahead on topics scheduled for next review session, but she always prioritize active recall of previous lessons so she don’t lose what she already learned.
Additionally, qualitative evidence highlights the importance of time management and burnout prevention, suggesting that even with sufficient resources, ineffective study pacing and cognitive fatigue may hinder performance in high-pressure examination settings. This insight explains the relatively low confidence levels observed in the quantitative results, as students may not be optimally conditioned to sustain performance during comprehensive examinations.
When integrated, the findings suggest that CPALE readiness is a multi-dimensional construct where resource availability (financial and learning materials) are necessary but not sufficient. The primary constraint lies in the execution of academic competence under exam conditions, which is shaped by institutional practices such as rigorous assessments in the form of periodic comprehensive and qualifying examinations, individual study behaviors, and psychological preparedness. 
In synopsis, the QUAN-QUAL integration reveals that while students are generally resource-ready, they are only moderately competence-ready, with significant gaps in exam-oriented skills, confidence, and performance under pressure. The qualitative findings agreed with the interpretation by identifying early preparation, continuous practice, and exposure to CPALE-level rigor as key mechanisms for improving preparedness to take the CPA board examination. This convergence of evidence underscores the need for institutions to strengthen CPA exam simulation strategies and competency-based training approaches to bridge the gap between knowledge acquisition and CPA licensure examination success.

Specific Objective 2: Analyze the nature and extent of institutional support mechanisms being implemented by selected Accountancy schools in Metro Manila and Laguna province to enhance students’ CPALE preparation.

Weighted mean of responses was gathered for every pre-identified preparedness factors and the results are summarized below:



Table 1.15
	Institutional Support Factors:
	Weighted Mean
	Inter-pretation

	Faculty demonstrate strong subject mastery
	4.03
	Agree

	Instructors effectively explain complex topics
	3.83
	Agree

	Review coverage is aligned with CPALE syllabi
	3.76
	Agree

	Mock exams simulate actual CPALE difficulty
	3.68
	Agree

	Faculty members provide academic coaching
	3.67
	Agree

	School monitors students’ readiness for CPALE
	3.61
	Agree

	University provides organized CPALE review classes
	3.33
	Agree

	School invests resources in CPALE readiness initiatives
	3.30
	Agree

	College provides adequate review materials
	3.30
	Agree

	Review schedule is systematic and well-planned
	3.20
	Agree



	Table 1.15 above shows that students perceived that their schools provide adequate and functional support mechanisms for CPALE preparation. Faculty subject mastery is the strongest institutional asset with a mean score of 4.03 followed by instructional effectiveness with a mean score of 3.83 which indicates a strong pedagogical delivery of complex accounting topics and subjects. On the third spot is the alignment of review coverage with a mean score of 3.76 which suggests that the curriculum is relevant to CPALE standards and table of specifications (TOS). These collectively illustrate strong academic infrastructure and instructional quality. On the other hand, the bottom ranking or the tenth spot is the review schedule were mostly viewed by students as weak or not systematic and poorly planned. The ninth spot was taken by the receipt of inadequate CPALE review materials and lectures. Meanwhile, the bottom 8th spot was the school’s investment in CPALE readiness with a mean score of 3.30 indicates that students are not fully convinced of institutional prioritization. While still rated “Agree”, these reflect operational inefficiencies or inconsistencies in implementation.
Table 1.16
	CPALE Readiness Factors:
	Composite Mean
	Inter
pretation

	Financial Capability & Access to Learning Resources
	3.57
	Ready

	Institutional Support Mechanisms
	3.57
	Ready

	Academic Knowledge & Competence
	3.22
	Moderately Ready



	Table 1.16 above shows the summary of three (3) CPALE readiness factors with their respective composite means and related interpretations. Using the table above, Institutional support and Financial Capability and Access to Learning Resources are adequate but not the limiting factor in CPALE readiness with a composite mean of both 3.57 while academic knowledge and technical competence is only moderately ready because of the students’ low confidence in answering simulated CPA board examinations and their challenges that they encounter during those mock board and series of comprehensive examinations.

	To deepen the analysis, correlation test must be done accordingly to identify whether there are any significant patterns and measure the strength of relationships between students’ academic readiness and institutional support mechanisms. Using social science statistics online calculator, the computation of Pearson r resulted to a r=0.520 which indicates a strong positive relationship; hence, the proponent of study will reject the null hypothesis. Pearson correlation analysis revealed a significant result, r(298) = 0.52, p < .001, r = 0.52. This suggest that improvements in institutional strategies and support systems are associated with increased levels of student readiness for CPA licensure examination.

The quantitative analysis above will be compared with the qualitative results using Nvivo software to create the codes that will be used in the generation of seven (7) themes: Academic Readiness, Study Habits and Discipline, Institutional Support Mechanisms, Review School Experience, Institutional Strategies to Enhance CPALE Performance, School Reputation & Competitiveness, Ideal CPALE Preparation System. The analysis is supported by selected verbatim statements and researcher interpretations. 
Thematic Analysis Matrix
 Table 1.17
	Theme
	Sub-Category
	Sample Verbatim Statement
	Researcher’s Interpretation

	Institutional Support Mechanisms
	College of Accountancy (COA) Faculty Member Qualifications
	Yung performance before mababa, tapos wala ding faculty, isa pa po pala, dapat magFocus sa pag-hire ng madaming faculty, kasi ganun samin kulang yung faculty, 3 lang regular faculty, the rest puro “part-timers” na.
	COA faculty shortage is a long-time issue in the academe. Recruitment strategy to hire competent and qualified accounting professors must be implemented that would also require additional costs on the part of the school.

	Institutional Support Mechanisms
	Availability of Faculty Member
	Magaling yung professor namin sa Financial Accounting that time kaya lang ‘mas madalas siya absent’
	Due to lack of full-time accounting instructors, schools are forced to hire part-timers who are not always present to tend to students’ concerns which negatively affect student’s engagement and motivation

	Institutional Support Mechanisms
	Tie-up with review school
	Kinuha po nila is RESA, so yung mga reviewers po ang pumupunta sa school namin, tapos naka-incorporate po sya sa aming class schedule. Sa morning po is review school, isang reviewer or isang subject sa isang araw, then sa afternoon hanggang gabi, klase namin ng regular class. May mga topics sa Undergrad na mahirap maintindihan, so nung nagStart kami ng review school, dun po namin mas na-gets!kasi ang tinuturo na po nila ay yung mabilisang solusyon!
	Partnership with external review center is a strategic move to enhance students’ readiness by incorporating review classes in the school’s curriculum, ensuring that the instructors are the reviewers themselves who possess relevant technical expertise. However, additional budgetary requirements will be another consideration for other schools when they adopt similar strategy.

	Institutional Strategies
	BSA Curriculum Alignment
	May mga topics sa undergrad na never na-ituro, minsan gulat sa RC (review center).
	In addition to long-term issue on COA faculty shortage, some accounting topics were never discussed during the undergraduate course due to lack of dedicated faculty to handle and teach the subject.

	Review School Experience
	Effectiveness of review school
	They have this guidelines and process, tinuturo din nila ahead of time kung paano yung tamang approach, kapag working ka, recommended style and technique kung paano mo sya aaralin. REO works for me kahit nagwoWork ako. Once enrolled they will give you access to their application, wherein you can find the notes, pre-recorded videos, even “live lectures”, the app itself is very helpful. Flashcard can be found in the app itself.
	The systematic and structured process implemented by review center build confidence to reviewees to answer CPALE style questions and enhanced their retention techniques. 



The integration of quantitative and qualitative findings provides a multi-dimensional understanding of the extent and nature of institutional support mechanisms implemented by selected accountancy schools in Metro Manila like UP Diliman, PUP (Main) Sta. Mesa, PLMun, and OLFU-QC and Laguna province (PUP San Pedro campus, PUP Biñan campus, and LPU-Laguna in enhancing CPALE preparation. By combining statistical trends with experiential insights, the study reveals both the strengths and operational gaps of institutional strategies.
From the quantitative findings, institutional support mechanisms were generally rated as adequate and functional, with a composite mean of 3.57 (Ready). Among the indicators, faculty subject mastery (4.03) and instructional effectiveness (3.83) emerged as the strongest institutional assets, suggesting that schools possess competent educators capable of delivering complex accounting concepts effectively. Additionally, alignment of review coverage with CPALE syllabi (3.76) and the presence of mock examinations (3.68) indicate that institutions attempt to align academic preparation with CPALE standards issued and implemented by the Board of Accountancy (BOA) under the supervision of Professional Regulatory Commission (PRC).
However, lower ranked indicators such as review school organization (3.20), adequacy of review materials (3.30), and institutional investment in CPALE readiness (3.0) point to inconsistencies in implementation and possible resource/budget allocation issues. While still interpreted as “Agree”, these results suggest that institutional support is present but not optimized, particularly in operational execution and strategic prioritization.
These quantitative patterns are further explained and nuanced by the qualitative findings. Under the theme of Institutional Support Mechanisms, participants identified faculty-related challenges as a critical concern. Despite high ratings in faculty competence, interview participants disclosed faculty shortages and over-reliance on part-time instructors, leading to issues such as limited availability and inconsistent student support. One interviewee emphasized that professors, although competent and knowledgeable, are “madalas absent”, which directly undermines the effectiveness of instructional delivery. This explains the discrepancy between high perceived faculty quality and moderate overall CPALE readiness outcomes.
Furthermore, qualitative data highlight the strategic importance of partnerships with CPA review centers. Students reported that schools integrating review centers into their curriculum significantly enhance their understanding of complex topics and exposed them to efficient problem-solving techniques aligned with CPALE demands because the instructors are no-less than trusted and respected reviewers who are also book authors in their own rights. This supports the quantitative finding on curriculum alignment while also revealing that external supplementation like Review Centers (RC) plays a crucial role in bridging instructional gaps in higher educational institutions (HEI) setting.
Another critical qualitative insight relates to curriculum gaps and inconsistencies in CPALE topic coverage, where some students/examinees reported encountering accounting topics for the first-time during review school. This finding directly reinforces the lower quantitative ratings on institutional investment and budget inadequacy, suggesting that some accountancy schools may lack comprehensive curriculum delivery due to structural limitations such as insufficient faculty specialization.
Moreover, the theme of Review School Experience emphasizes the value of structured systems, guided learning processes, and accessible digital learning resources such as recorded lectures, flashcards, and applications). These elements contribute to improved student confidence and retention, indicating that systematic and well-designed support mechanisms are more impactful than mere availability of resources. This explains why, despite overall “Ready” ratings, gaps in planning and execution like review scheduling still affect CPALE preparedness outcomes.
The integration of both data strands is further strengthened by the correlation analysis, which revealed a strong positive relationship (r = 0.52, p < .001) between institutional support mechanisms and academic readiness. This statistical evidence confirms that improvements in institutional strategies are directly associated with enhanced student preparedness, thereby validating the qualitative claims regarding the importance of structured and consistent educational support systems.
In synthesis, the QUAN-QUAL-INTEG demonstrates that while accountancy schools generally provide adequate institutional support, the effectiveness of these mechanisms is uneven and highly dependent on implementation quality. Strengths are evident in faculty expertise and curriculum alignment, but are constrained by faculty shortages, inconsistent delivery, insufficient resource investment, and lack of systematic planning. Additionally, the reliance on external review centers highlights a compensatory mechanism for institutional gaps rather than a fully self-efficient academic system.
Overall, institutional support mechanisms are necessary but not independently sufficient to ensure CPALE readiness. Their true impact lies in consistency, strategic integration, and alignment with real CPALE examination conditions and paralleled board-exam difficulty, as reinforced by both quantitative (statistical results) and qualitative experiences (from focus-group discussions and interviews made).  This convergence underscores the need for accountancy schools/colleges to move beyond adequacy toward optimization of institutional support systems, particularly in faculty training and development and systematic deployment, curriculum completeness, and periodic and consistent structured review implementation.
Specific Objective 3: Evaluate and analyze the differences in readiness factors and institutional support mechanisms among schools when grouped according to CPALE performance outcomes.
	The tertiary schools were grouped based on their CPA board exam performance and classified whether top-performing, average, and bottom-performing accountancy school to evaluate differences in readiness factors and institutional support mechanisms. Two-way ANOVA was employed, and the dependent variables were: Academic Readiness, Financial Capability and Access to Learning Resources, and Institutional Strategies and Support Mechanisms.
	The null hypothesis (Ho) is there is no significant difference in readiness/institutional support across schools grouped by CPALE performance. 
Table 1.18 Historical Analysis of Institutional Passing Rates from Year 2022-Present
	 
 
	CY 2025
	CY 2024
	CY 2023
	CY 2022

	
	Oct
	May
	Oct
	May
	Oct
	May
	Oct

	National Passing Rate
	34.02%
	33.11%
	30.17%
	30.28%
	31.37%
	30.36%
	25.84%

	UP Diliman
	94.12%
	100.00%
	98.04%
	89.58%
	85.19%
	93.22%
	88.24%

	PUP Main
	48.57%
	64.31%
	52.19%
	68.46%
	51.76%
	66.43%
	15.13%

	PUP San Ped
	50.00%
	50.00%
	33.33%
	27.27%
	50.00%
	28.57%
	50.00%

	OLFU-QC
	36.00%
	31.58%
	3.85%
	22.22%
	23.53%
	16.67%
	42.86%

	PLMun
	40.00%
	66.67%
	33.33%
	100.00%
	100.00%
	100.00%
	N/A

	Lyceum_Lag
	100.00%
	83.00%
	33.33%
	100.00%
	33.33%
	40.00%
	100.00%

	PUP Biñan
	33.33%
	100.00%
	26.67%
	16.67%
	100.00%
	0.00%
	0.00%

	Trimex Coll.
	0.00%
	0.00%
	0.00%
	N/A
	N/A
	N/A
	N/A

	OLFU-Lag
	0.00%
	N/A
	N/A
	N/A
	N/A
	N/A
	N/A



It must be noted however, that classification of whether top, average or bottom-performing school should not be based only on passing rate alone but also on the number of CPAs they produce because there are accountancy schools that got 100% passing rate because only one (1) took the CPALE and hurdled the board exam. Therefore, to provide a more factual and logical classification of top, average and bottom-performing accountancy schools, the number of CPALE passers per school were included in the comparative analysis as shown in the table below:

Table 1.19 Comparative Analysis of Institutional Performances
	Name of School
	Institutional Passing Rate
	National Passing Rate
	No. of Passers

	Top-Performing Schools (> 10 passers)
	
	
	

	UP Diliman
	94.12%
	34.02%
	 16

	PUP Sta. Mesa (Main)
	48.57%
	34.02%
	136

	
	
	
	

	Average Performing Schools (<10 passers)
	
	
	

	OLFU Quezon City Campus
	36.36%
	34.02%
	8

	PUP San Pedro Campus
	50.00%
	34.02%
	6

	PLMun
	40.00%
	34.02%
	2

	Lyceum of the Philippines-Laguna
	100.00%
	34.02%
	1

	
	
	
	

	Bottom-Performing Schools
	
	
	

	PUP Biñan Campus
	33.33%
	34.02%
	2

	OLFU Laguna Campus
	00.00%
	34.02%
	0

	Trimex Colleges
	00.00%
	34.02%
	0



	May 2025
	
	
	

	Top-Performing Schools (> 10 passers)
	
	
	

	UP Diliman
	100.00%
	33.11%
	 60

	PUP Sta. Mesa (Main)
	64.31%
	33.11%
	209

	
	
	
	

	Average Performing Schools (<10 passers)
	
	
	

	Lyceum of the Philippines-Laguna
	83.33%
	33.11%
	5

	PUP San Pedro Campus
	50.00%
	33.11%
	3

	PLMun
	66.67%
	33.11%
	2

	PUP Biñan Campus
	100.00%
	33.11%
	1

	
	
	
	

	Bottom-Performing Schools
	
	
	

	OLFU Quezon City Campus
	31.58%
	33.11%
	6

	Trimex Colleges
	00.00%
	33.11%
	0



	October 2024
	Institutional Passing Rate
	National Passing Rate
	No. of Passers

	Top-Performing Schools (> 10 passers)
	
	
	

	UP Diliman
	98.04%
	30.17%
	50

	PUP Sta. Mesa (Main)
	52.19%
	30.17%
	155

	
	
	
	

	Average Performing Schools (<10 passers)
	
	
	

	PUP San Pedro Campus
	33.33%
	30.17%
	2

	PLMun
	33.33%
	30.17%
	1

	Lyceum of the Philippines-Laguna
	33.33%
	30.17%
	1

	
	
	
	

	Bottom-Performing Schools (<nat’l pass %)
	
	
	

	PUP Biñan Campus
	26.67%
	30.17%
	4

	OLFU Quezon City Campus
	3.85%
	30.17%
	1

	Trimex Colleges
	00.00%
	30.17%
	0



	May 2024
	
	
	

	Top-Performing Schools (> 10 passers)
	
	
	

	UP Diliman
	89.58%
	30.28%
	43

	PUP Sta. Mesa (Main)
	68.46%
	30.28%
	204

	
	
	
	

	Average Performing Schools (<10 passers)
	
	
	

	Lyceum of the Philippines-Laguna
	100.00%
	30.28%
	5

	PLMun
	100.00%
	30.28%
	3

	
	
	
	

	Bottom-Performing Schools (<nat’l pass %)
	
	
	

	PUP San Pedro Campus
	27.27%
	30.28%
	3

	OLFU Quezon City Campus
	22.22%
	30.28%
	6

	PUP Biñan Campus
	16.67%
	30.28%
	1



	October 2023
	Institutional Passing Rate
	National Passing Rate
	No. of Passers

	Top-Performing Schools (> 10 passers)
	
	
	

	UP Diliman
	85.19%
	31.37%
	23

	PUP Sta. Mesa (Main)
	51.76%
	31.37%
	132

	
	
	
	

	Average Performing Schools (<10 passers)
	
	
	

	PLMun
	100.00%
	31.37%
	6

	PUP San Pedro Campus
	50.00%
	31.37%
	6

	PUP Biñan Campus
	100.00%
	31.37%
	1

	Lyceum of the Philippines-Laguna
	33.33%
	31.37%
	1

	
	
	
	

	Bottom-Performing Schools (<nat’l pass %)
	
	
	

	OLFU Quezon City Campus
	23.53%
	31.37%
	4



	May 2023
	Institutional Passing Rate
	National Passing Rate
	No. of Passers

	Top-Performing Schools (> 10 passers)
	
	
	

	UP Diliman
	93.22%
	30.36%
	59

	PUP Sta. Mesa (Main)
	66.43%
	30.36%
	184

	
	
	
	

	Average Performing Schools (<10 passers)
	
	
	

	PLMun
	100.00%
	30.36%
	1

	PUP Biñan Campus
	100.00%
	30.36%
	1

	Lyceum of the Philippines-Laguna
	40.00%
	30.36%
	2

	
	
	
	

	Bottom-Performing Schools (<nat’l pass %)
	
	
	

	PUP San Pedro Campus
	28.57%
	30.36%
	2

	OLFU Quezon City Campus
	16.67%
	30.36%
	1



	October 2022
	Institutional Passing Rate
	National Passing Rate
	No. of Passers

	Top-Performing Schools (> 10 passers)
	
	
	

	UP Diliman
	88.24%
	25.84%
	30

	
	
	
	

	Average Performing Schools (<10 passers)
	
	
	

	Lyceum of the Philippines-Laguna
	100.00%
	25.84%
	3

	OLFU Quezon City Campus
	42.86%
	25.84%
	3

	PUP San Pedro Campus
	50.00%
	25.84%
	1

	
	
	
	

	Bottom-Performing Schools (<nat’l pass %)
	
	
	

	PUP Sta. Mesa (Main)
	15.13%
	25.84%
	23



	May 2022
	Institutional Passing Rate
	National Passing Rate
	No. of Passers

	Top-Performing Schools (> 10 passers)
	
	
	

	UP Diliman
	71.43%
	22.29%
	35

	
	
	
	

	Average Performing Schools (<10 passers)
	
	
	

	OLFU Quezon City Campus
	50.00%
	22.29%
	2

	
	
	
	

	Bottom-Performing Schools (<nat’l pass %)
	
	
	

	PUP Sta. Mesa (Main)
	15.79%
	22.29%
	15

	PUP San Pedro Campus
	0.00%
	22.29%
	0

	PUP Biñan Campus
	0.00%
	22.29%
	0

	Lyceum of the Philippines-Laguna
	0.00%
	22.29%
	0



Academic Readiness Factors
Two-way analysis of variance (ANOVA) was used to compare the means of three or more independent groups to determine whether there are statistically significant differences between them. In this study, the researcher grouped the schools into three: 1st group are Top-Performing Accountancy Schools, 2nd group are Average Performing Schools, and the third or last group are Bottom-Performing Accountancy Schools. Two-way ANOVA revelated a significant result, F (2, 297) = 9.84, p <.001, η² = 0.06. This suggests that top performing schools’ mean scores are significantly different from average and bottom-performing colleges/universities. Accordingly, the null hypothesis is hereby rejected. This only means that academic rigor, screening, and curriculum quality vary meaningfully across schools.
To determine which specific group of accountancy schools, differ from each other, the researcher utilized Tukey HSD Post-Hoc Test. The result shows that when group 1 is compared to group 2, the mean difference is 0.2185, p-value of 0.0335 which means that there is a statistically significant difference between group 1 (top-performing) and group 2 (average performing) accountancy schools.
When group 1 is compared with group 3, mean difference is 0.3458, p-value is 0.000039 which means that there is a very strong significant difference between group 1 (top-performing) and group 3 (bottom-performing) schools. This is the largest gap among all groups.
Meanwhile, when group 2 is compared with group 3, mean difference is 0.1273, p-value is 0.2558, there is no statistically significant difference between group 2 and group 3.
The findings indicate that respondents from group 1 (top-performing schools) exhibit significantly higher levels of academic readiness compared to the other groups, while Groups 2 and 3 demonstrate statistically comparable levels. This suggests that the distinction in CPALE performance outcomes is primarily driven by the superior or effective readiness conditions present in group 1 (top-performing accountancy schools) identified as UP Diliman and Polytechnic University of the Philippines (PUP-Main) Sta Mesa, Manila.

Financial Capability and Access to Learning Resources Readiness Factors
One-way analysis of variance (ANOVA) was also used to compare the means of three or more independent groups to determine whether there are statistically significant differences between financial capacity and access to learning resources to CPALE performance outcomes. One-way ANOVA revelated a significant result, F (2, 297) = 5.31, p =.0054, η² = 0.03. This implies that top performing schools like UP Diliman and PUP (Main) Sta.Mesa have more access to learning resources and high capacity to enroll in a formal review program or review center . Accordingly, the null hypothesis is hereby rejected.
The one-way ANOVA results revealed a statistically significant difference in financial capability and access to learning resources among the three (3) groups: top, average, and bottom-performing accountancy schools. This indicates that at least UP Diliman and PUP (Main) Sta.Mesa differs significantly from the others. Analysis of group 1 (top-performing accountancy school) with M=3.78 reported the highest level of financial capability, followed by Group 3 (M=3.54) composed of OLFU-Laguna, PUP Biñan Campus, and Trimex Colleges and Group 2 (M=3.38). However, the effect size (η²=0.034) suggests that the magnitude of this difference is small, indicating that financial capability accounts for only a limited proportion of the variance in readiness. 
To determine which specific group of accountancy schools, differ from each other in terms of financial capability and access to learning resources, the researcher applied Tukey HSD Post-Hoc Test. The result shows that there is a statistically significant difference between group 1 (top-performing) and group 2 (average-performing). The mean difference is 0.4042, p-value of 0.004277 which means that group 1 (UP Diliman and PUP Main-Sta.Mesa) has significantly higher financial capacity and access to learning resources including review materials compared to group 2 (average-performing) such as OLFU-Quezon City campus, Pamantasan ng Lungsod ng Muntinlupa (PLMun), Lyceum of the Philippines-Laguna, and PUP San Pedro campus.
When group 1 (top-performing) is compared with group 3 (bottom-performing), the mean difference is 0.2480 only, p-value is 0.074137 which indicates that there is no statistically significant difference between group 1 and group 3. Although group 1 appears higher, the difference is not strong enough statistically.
When group 2 (average-performing) is compared with group 3 (bottom-performing) the mean difference is just 0.1562, p-value is 0.375515, which means that there is no significant difference between group 2 and group 3.
	To summarize, the Tukey HSD post-hoc analysis revealed that a statistically significant difference exists only between Group 1 and Group 2 (p=0.004). No significant differences were found between group 1 and group 3 (p=0.074), and between group 2 and group 3 (p=0.376). This indicates that while group 1 (top-performing) demonstrates significantly higher financial capability and access to learning resources compared to group 2 (average-performing), it does not significantly differ from group 3. Furthermore, Groups 2 and 3 exhibit comparable levels of financial capability. These findings suggest that financial resources do not consistently distinguish all groups, and their influence on CPALE performance may be limited or uneven.

Institutional Support Mechanisms (ISM)
Two-way analysis of variance (ANOVA) was conducted to determine whether institutional support mechanisms differ significantly among schools grouped according to CPALE performance outcomes. Results revealed a statistically significant difference, F (2, 297) = 40.7429, p < 0.001. The mean scores indicate that Group 1 (top performing) accountancy schools like UP Diliman and PUP (Main) Sta. Mesa (M=4.01) exhibit stronger institutional support compared to average-performing schools (M=3.62) and bottom-performing schools (M=3.23). This suggests that enhanced institutional strategies and support systems such as organized and structured CPALE review classes, well-planned and systematic review schedule, alignment of review coverage with CPALE syllabi, strong subject mastery demonstrated by faculty members, and effective explanation of complex accounting topics, mock board exams that simulates actual CPALE difficulty are associated with better CPALE performance outcomes. Since p < 0.05, reject the null hypothesis. Group 1 (top-performing) accountancy schools reports the highest level of institutional support mechanisms, while Group 2 shows moderate institutional support, and Group 3 exhibited the lowest institutional support. These differences are not due to chance, but reflect real variations among schools.
The large F-value (40.74) suggests a substantial difference between groups and this means that institutional strategies and support activities are not just statistically significant but practically important.
Since ANOVA test showed a significant difference, the Tukey test identifies which specific groups differ from each other. Group 1 as compared to Group 2, the mean difference is 0.3820, p-value is 0.000270 illustrated that Group 1 (top-performing) accountancy schools like UP Diliman and PUP (Main) Sta. Mesa has significantly higher institutional support than Group 2 (average-performing schools). When group 1 (top-performing) is compared to group 3 (bottom-performing) accountancy schools, the mean difference is 0.7757 and shows that group 1 has substantial higher institutional support than group 3. This is the largest difference among all comparisons, indicating a strong gap. The effect size (η² = 0.215) conveys the message that 21.5% of variation in institutional support is explained by group classification. This is a moderate to strong effect, meaning institutional support is a key differentiating factor among schools.

Perspective of the College Deans/Program Head and Faculty Members
	To avoid bias in the presentation and analysis, selected five (5) College of Accountancy (COA) deans and program chairperson, and seven (7) faculty members were asked for a Zoom interview to get their insights, feedback about their teaching techniques and institutional support activities to their BSA undergraduates while preparing them for the CPALE.
The quantitative analysis from the previous discussion will be compared with the qualitative results using Nvivo software to create the codes that will be used in the generation of seven (7) themes: Academic Readiness, Study Habits and Discipline, Institutional Support Mechanisms, Review School Experience, Institutional Strategies to Enhance CPALE Performance, School Reputation & Competitiveness, Ideal CPALE Preparation System. The analysis is supported by selected verbatim statements and researcher interpretations. 

Thematic Analysis Matrix
 Table 1.20
	Theme
	Sub-Category
	Sample Verbatim Statement
	Researcher’s Interpretation

	Institutional Strategies
	POC
	We have a coordinator per course who really takes charge, who really manages each course, who is in charge of making the course uniform, same materials, same pacing of the course, and to ensure that there is a monitor of the performance of the faculty members handling the regular courses. That is being done in preparation for the integrated review courses.
Here, we have the integrated review course heads who monitor the performance of all of our reviewers in-house. So we make sure that the regular courses experience would be delivered in a way that is preparation-ready for the integrated review courses and in preparation-ready for CPALE.
	The assignment of single person of contact (POC) responsible for specific tasks is a strategic move for accountability and performance monitoring that would lead to a more focused and dedicated learning development programs but you can only do this if you have more available full-time and qualified and competent faculty members.

	Institutional Strategies
	Faculty Retention
	Big Impact talaga ng faculty,lalo na kapag motivated sila or inspired sila with the faculty, so very important talaga ng full-time faculty. We are very selective in terms of the faculty, the younger the better! Because medyo ano pa sya eh, want to share everything, unlike sa medyo oldies na lax na sya, lenient na sya, medyo senior na, unlike the younger faculty, medyo idealistic pa sila, they want to prove something with the students that they can produce CPAs. Faculty din na industry-practitioner, as much as possible meron silang experience with the actual industry practice. 
	Accounting instructors, lecturers and professors are the frontrunner of accounting education, hence screening, selection and faculty retention process must be done rigorously to continuously deliver quality instructions that does not only teach but also inspire students to become a responsible citizen and trustworthy accounting professionals. 

	Institutional strategy
	Integration of CPALE Outcome in Strategic Planning 
	Retention policy, nai-implement ba? Is curriculum updated with the industry, with the Board of Accountancy, (not only CHED) the PRC or the syllabus of CPALE dapat naka-align yan! Not only kasi academic, we also have to look on the employability of accountancy students, dapat ‘industry-prepared’ dapat meron ka talaga plan for the 4-year period, start with the 1st year pa lang, what’s your plan for the 2nd yr., 3rd yr.,4th yr. before and after graduation pa nga. Do something strategically para yung estudyante ma-maintain, yung retention of students andyan. After graduation, meron pa din support na kina-conduct ang institution, like taking care of our graduates during the review. Ano bang maitutulong namin, example learning materials, we give review assistance, sa mga deserving na graduates na medyo hindi well-off, may mga program na helping them for scholarship in review centers.
Di pwedeng paupo-upo ka lang, or waiting for the result of the board exam, no! you have to do something hanggang sa Board Exam, even during the actual board exam, meron nga kami “Operation Board Exam” so we give them pencil, as much as possible calculators!  
	Integration of CPALE outcomes in strategic planning is a holistic approach that involves commitment and cooperation from all members of the academe that start not only from admission and retention policy, academic training and mentoring, curriculum review and enhancement but also even after graduation. The conduct of Board Operations is a huge moral booster for CPALE examinees because they know that they are not left behind in the battle for passing one of the most difficult board exams in the Philippines.

	Institutional Strategies
	Curriculum Enhancement
	It’s very important, very minimum lang naman ang curriculum ng CHED so it’s the responsibility of the institution to enhance the curriculum, like for example, you have to integrate “in-house review” as part of enhancement ng curriculum. 
	Before enhancing the BSA curriculum, it’s important that it underwent thorough and systematic review process first so that the action plans are data-driven and supported by facts.

	Institutional Strategies
	Qualifying Exam
	Qualifying exam is given not to fail the students; that’s not the objective. But I want to see kung saan siya mahina, because qualifying yun so anong subject ba sya mahina, so that we will do something on that subject, kung medyo mababa sya sa Taxation or Financial Accounting, so we will do something in the succeeding semesters, that will be our basis for the improvement, hindi lang naman ang objective is dapat pumasa ang student, hindi lang yun ang objective ng Qualifying Exam, even may mga assessment exam  or comprehensive exam.
	Administration of qualifying exams should not scare away aspiring CPAs but a means to enhance their level of CPALE preparedness and build a confidence that their knowledge acquisition and retention is maintained for a longer period of time.

	Institutional Strategies
	Faculty Mentoring
	Dapat tinuturuan natin yung mga bata sa start pa lang, maging disiplinado na sila, in terms of paano mag-aral, yung Study Habits, that’s why we invite speakers on the study habits of passing the Board Exam, we invite yung mga alumni na CPAs and then mga non-alumni, we invite people from PICPA para mag-share ng kanilang experiences about study habits, about attitudes, paano ba maging professional.
	Accounting teachers must always be a viewed and regarded as “motivator” and not as an “executioner”. The main goal is to produce CPAs and not to push away aspiring CPAs.

	Institutional Strategies
	Learning Resources
	Board exam ay mabilis ang changes ng accounting standards and taxation, so dapat laging ina-update yung library resources, yung mga physical copies and digital copies. We also share review materials coming from review centers, yung mga Pre-Boards ginagamit namin sa classroom as example or even in our Mock board exam para malpractice ang mga bata in preparation for the board exam.   We have our question banks, because we have departmental exams. 
	Access to learning resources and review materials must be readily available but the school must ensure that the materials are updated and relevant to current CPALE competencies.

	Institutional Strategies
	Accounting textbooks and review materials
	Pag accountancy ka, we allow them to borrow books from the library 5 days, iba ang treatment namin sa Accountancy students lalo na yung graduating, I lend my name for the students to borrow book para hindi lang 1 week, but for the whole semester they can use the material (textbooks).
	The effort to lend faculty name to allow accountancy students to borrow textbooks for an extended period of time is remarkable and a shows a genuine concern to help students in  their CPALE preparations.

	Institutional Strategies
	School Facility
	Alumni (reviewees) we allow them to use the library kahit graduate na sila for an extended period, minsan nga mga students na Sabado half-day lang, but yung mga reviewees we let them stay the whole day.
	Allowing the use of school’s library and resources even for graduates/alumni is taking care of reviewees and provide a sense of home or belongingness for CPA aspirants while preparing for the CPALE.

	PRC CPALE Syllabus
	BSA Curriculum Alignment
	Dapat integrate natin with the course materials or syllabus natin with the school sa mga subjects natin. Dapat naka-align PRC syllabus with your school course syllabus aligned per subject. May Exam Committee kami who review the exam, and then we have the Syllabi Committee - sila yung naga-align, mina-map nila yan, we do the mapping with the PRC BOA CPALE syllabus as against the subject syllabus, dapat mina-map lagi yan kung yung content ba ng topics sa CPALE syllabus is aligned with the course syllabus ng mga subjects. When we do the preparation of the questions, dapat kompleto pa din yung content ng test bank as against the CPALE syllabus.
	One of the most common complaints from examinees are the misalignment of their undergraduate courses to actual CPALE competencies. This can be addressed by comparing and mapping accounting subjects with the BOA approved CPALE syllabus.



To achieve a balanced perspective, the researcher also gathered data from one of the bottom-performing accountancy school – Trimex Colleges. The proponent of the study interviewed one failed examinee from Biñan City, Laguna to get her lived experiences on CPALE preparations journey. 

Table 1.21 Lived Experiences of Failed Examinee from CPALE
	Theme
	Sub-Category
	Sample Verbatim Statement
	Researcher’s Interpretation

	Academic Readiness
	Foundational Knowledge
	Sa basic accounting, mas pina-strengthen pa ni REO yung basic ko kumpara sa undergrad ko. Sabihin natin yung Statement of Financial Position, during my undergrad, simple/very basic na satin yun but then I think 3rd yr. or 4th yr. ko pa po sya na-love. Siguro nakaApekto din yung strand ko sa senior high na STEM ako. 
	Basic accounting education taught from senior high school through the subjects Fundamentals of Accounting 1 and 2 already tackled and discussed basic principles of accounting and elements of financial statements.  College department must solidify the knowledge initially developed from Senior High.

	Academic Readiness
	Level of Confidence
	I’m not really confident kasi I know hindi ko natapos yung coverage, hindi po ako masyado nakapag-mastery. I think my level of confidence is 7 out of 10.
	The participant is amenable that she is not that prepared when she took the CPALE because she was not able to study completely the exam coverage. This is where undergraduate training comes into play, when confidence level must already be established during the early years from the BSA program (not only during the formal review and CPALE preparations)

	Academic Readiness
	Test Anxiety
	The subject ‘Taxation’ in my actual board exam, it’s “very foreign”! nung nabasa ko po sya like andaming ‘terms’, yung content ng exam, hindi po yun naituro sa Pre-Week namin, like andaming bagong tax laws na nilabas nila, madaming bagong tax na hindi masyadong na-tackle noong Pre-Week namin. Tapos yung Test Structure din po, more on multiple choices po sya hindi ‘problem-type’, pero kelangan mo sya i-solve to get the answer, eh more on problem-type po kami sa Review Center, like Statement 1, statement 2, pero sa actual pre-board po namin like yung isang number nay un, isang problem lang sya, hindi sya yung Statement 1, statement 2 na nakasanayan ko.
	The interview participant’s actual CPALE experience revealed her over-reliance to the review center’s style of teaching and questioning but the actual CPALE questions were constructed differently which strucked the examinee because she is not used to that style of questioning. This highlights a wide gap in the academic training from undergraduate and formal review program because the failed examinees just relied  solely only on her review school’s preparation. 

	Institutional Strategies and Support Mechanisms
	Motivation
	Nung time po ng previous Program Chair, kulang po kami sa motivational support, intellectual support, imbes na i-encourage nya ang mga students na mag-take ng Board, ang sasabihin nya po “kaya nyo ba? Kaya nyo bang pumasa at maging CPA?” 
	The university/college must support their accountancy students by encouraging them despite the fact that CPALE is a very difficult board examination. Board Operations can be activated to show full support to the examinees.

	Institutional Strategies and Support Mechanisms
	Structured Review Programs
	None po.
	Review programs must be incorporated in the curriculum of Trimex Colleges to enhance the preparedness of its Accountancy students.

	Institutional Strategies and Support Mechanisms
	Mock Exams
	Wala din po. Meron lang po kami Qualifying Exam sa 2nd year and 3rd year
	Mock exams is helpful in preparing the students by exposing them to CPALE-level difficulty questions.

	Institutional Strategies and Support Mechanisms
	Relevance and Timeliness of Learning Materials
	Relevant naman po ang materials, pero when it comes to ‘updated’ not so. Nung time ko sa undergrad, parang like 2024, pero yung books namin 2021 pa ang ginagamit namin.
	Accountancy schools must invest in learning materials that are kept updated to equip its students to modern business trends and issues.



The integration of quantitative and qualitative findings provides a comprehensive explanation of how and why readiness factors and institutional support mechanisms significantly differ across accountancy colleges/universities grouped as top-performing, average, and bottom-performing CPALE results.

Academic Readiness Differences
From the quantitative analysis, results of two-way ANOVA revealed a statistically significant difference in academic readiness among top-performing, average-performing, and bottom-performing schools, F (2,297) = 9.84, p < .001. Post-hoc analysis further showed that top-performing schools significantly outperform both average and bottom-performing institutions, while no significant difference exists between the latter two groups. This indicates that academic rigor and preparedness are key distinguishing factors of top-performing institutions.
The qualitative findings strongly explain these differences. Under the themes of Institutional Strategies and Academic Readiness, top-performing accountancy schools were characterized by:
· Rigorous qualifying and comprehensive examinations
· Structured monitoring systems like the establishment of POC or course coordinators
· Early and continuous preparation strategies
Faculty narratives emphasized that qualifying exams are used diagnostically,
not punitively, to identify weak areas and implement targeted interventions. This structured approach explains the higher academic readiness levels observed quantitatively.
	In contrast, qualitative data from lower-performing schools revealed:
· Lack of structured review systems
· Inconsistent academic monitoring
· Limited exposure to CPALE-level difficulty assessments and exams
The lived experience of a failed examinee further highlighted low confidence,
incomplete CPALE topic coverage, and unfamiliarity with CPALE question formats, reinforcing the quantitative finding that academic readiness gaps are more evident in bottom-performing accountancy schools.

Financial Capability and Learning Resources Differences
	Quantitatively, financial capability and access to learning resources showed a statistically significant difference,  F (2,297) = 5.31, p = .0054, but with a small effect size (η² = 0.03). While top-performing accountancy schools reported higher means, post-hoc results indicate that differences are inconsistent and limited, suggesting that financial resources alone do not strongly differentiate CPALE performance outcomes.
	The qualitative data provide clarity on this weak effect. Across themes such as Learning Resources and Review School Experience, participants emphasized that:
· Access to learning materials (books, apps, review centers) is relatively widespread
· However, effectiveness depends on utilization, structure, and integration. For example, some schools provide updated learning materials, question banks, and extended library access, enhancing learning outcomes. While, others rely on outdated resources or lack structured access, reducing effectiveness.
The failed examinee’s experience revealed that mere access to review centers
is insufficient, especially when:
· Review content is not aligned with actual CPALE format
· Students become overly dependent on review center techniques, ignoring analogy and application of core concepts and principles
Thus, the integration suggests that financial capability is a supporting factor,
but not a primary driver of CPALE performance differences, consistent with its small statistical effect.

Institutional Support Mechanisms Differences
	The most significant quantitative finding is observed in institutional support mechanisms, where ANOVA results show a highly significant difference, F (2,297) = 40.74, p < .001, with a moderate to strong effect size (η² = 0.215). Top-performing accountancy schools reported the highest level of institutional support (M = 4.01), followed by average (M = 3.62) and bottom-performing accountancy schools (M = 3.23). This indicates that institutional support is a major determinant of CPALE performance differences.
	The qualitative findings provide strong explanatory depth for the above statistical results. Top-performing accountancy schools consistently implement:
· Strategic planning aligned with CPALE outcomes (from 1st year to post-graduation
· Integrated review programs and in-house review systems
· Faculty retention and rigorous hiring/selection practices
· Continuous curriculum alignment with PRC/BOA’s CPALE syllabus
· Board operations and post-graduation support in terms of financial aid and moral support
These practices reflect a holistic and system-oriented institutional approach,
where CPALE preparation is integrated across the entire academic lifecycle.
	Conversely, qualitative evidence from bottom-performing accountancy schools revealed the following:
· Absence of structured review programs and mock exams
· Weak or inconsistent faculty support and motivation
· Limited institutional investment and planning
· Outdated or insufficient learning materials
The failed examinee disclosed during the zoom online interview that lack of 
structured review programs and mock exams, confirming the quantitative finding that institutional support is weakest in bottom-performing accountancy schools.

Integration of Quantitative and Qualitative Findings related to SOP#3
Consolidating the findings above, the researcher noted that top-performing accountancy schools distinguish themselves through high academic rigor, strong and systematic institutional support, and strategic and long-term CPALE preparation frameworks while on the other hand. Average and bottom-performing accountancy schools have moderate to low academic readiness, inconsistent institutional support and reactive rather than strategic preparation approaches. The qualitative data further reveal that the difference is not merely in resource availability, but in how systems are designed, implemented, and sustained plus monitored.
The QUAN-QUAL-INTEG framework confirms that institutional support mechanisms are the most critical differentiating factor in CPALE performance outcomes, followed by academic knowledge and technical competence, while financial capability plays a secondary and less-consistent role.
Quantitative evidence establishes the existence and magnitude of differences, while qualitative findings explain that these differences are driven by: systematic and strategic institutional practices, consistency in implementation of support mechanisms, alignment of curriculum, assessment, and CPALE standards, and most importantly, holistic student development (academic, psychological, and professional). Ultimately, the findings suggest that top-performing accountancy schools like UP Diliman and PUP (Main) Sta. Mesa excel not because they have more resources, but because they utilize structured, integrated, and outcome-oriented systems that continuously develop and strengthen CPALE readiness of accountancy students.

Specific Objective 4: Evaluate the predictive influence of readiness factors and institutional support mechanisms on CPALE performance outcomes and academic business model sustainability using comparative analysis.

	Evaluation of predictive influence of readiness factors and institutional support mechanisms on CPALE performance outcomes requires the use of multiple regression analysis. This statistical treatment allows for the assessment of the extent to which independent variables (i.e. Academic Readiness, Financial Capability and Access to Learning Resources, and Institutional Strategies and Support Mechanisms) significantly predict variations in CPALE performance.
	The result is statistically significant, F(3, 296) = 85.2, p < .001, and explained 46.3% of the variance (R² = 0.463). Academic readiness was found to be the strongest predictor (β = 0.502, p < .001), and financial capability (β = 0.153, p < .001). These findings indicate that while all factors significantly contribute to CPALE performance, academic readiness and institutional support play the most substantial roles.
The quantitative analysis above will be compared with the qualitative results using the table below. 

Thematic Analysis Matrix
 Table 1.22
	Theme
	Sub-Category
	Sample Verbatim Statements
	Researcher’s Interpretation

	CPALE Performance Outcome
	Institutional Practices
	Actually, there is no secret formula. Sometimes, it depends of course on the student background is very important to consider but in order for us to achieve our goal and objectives, we implement strict retention policy, we also hired qualified faculty members. We have to make sure that resources and materials are available. We need to ensure that curriculum alignment and enhancement and partnership with various agencies, review schools, government entity is also there. Exposure of students to activities organized by the PICPA, NACPAE, BIR also contribute in the CPALE performance.
	Many factors (both internal and external) affect the CPALE readiness and performance outcomes. In order to achieve high passing rate, the preparations must start from the school’s hiring of qualified and competent faculty members, implementation of strict admission and retention policies, curriculum alignment and enhancement and consistent performance review and appraisal. External factors must also be considered such as partnerships with review center, NACPAE, PICPA and even the Bureau of Internal Revenue (BIR).

	Academic Business Model Sustainability
	Student Enrollment
	That’s a very big factor. If you have a good board exam performance, students will automatically enroll in your school.
	Enrollment rate increases as the institutional CPALE passing rate also increases.

	Academic Business Model Sustainability
	Institutional Reputation
	It has a big impact both for the parent and student. Students enroll in a teaching university rather than a diploma-making institution.
	Good board exam rating achieved by the school increases its credibility and trust from parents and students.

	Academic Business Model Sustainability
	Accreditation or Recognition
	Quality assurance is a plus factor because this agency (PACUCOA) they check on the sustainability and continuity of the board performance status before it accredit specific program in any institution. Those things are very important. But some students doesn’t know the accreditation, what they look at into is the Board Performance.
	Acccreditation has no direct impact on CPALE performance outcomes but in the long run, when the process is standardized and optimized, it would lead to a more effective and disciplined teaching.

	Challenges in Maintaining Sustainable Accountancy Program
	Sustainability 
	Maintain good ‘Board Performance’ which is above national passing rate. We are guarded by Technical Committee of the CHED, by the PRC BOA. As I remember in 2016, I was visited by Dean Baysa, and and Tan-Torres, they visited the program, they look into of course the quality of instruction in terms of faculty qualification, if the faculty are BOA Accredited. At the same time, they look into the availability of resources, and those things of course we have in the University.
	Due to strict performance monitoring by the CHED, higher education institutions (HEI) must ensure that quality assurance requirements are met through consistent producing of Certified Public Accountants (CPAs)

	Challenges in Maintaining Sustainable Accountancy Program
	Amendments in the CPALE Syllabi
	We are looking against the newly released new syllabi of LECPA. I think even for 2029, we are looking for that in advance so that we can be prepared. And we know already what are our weaknesses that need to be fixed. Right now wala kaming laboratory kasi ginagawa yung building. So, imaginary yung mga pinag-uusapan about Information System, eh year 2029 eto na! pero may nagPromise na like KPMG na magre-rebuild ng laboratory namin. We have our partner – Q&E na nagprovide ng free subscription for software to our students.
	Change is the only constant thing in the world. Same goes with the amendments in the CPALE syllabi that would include merging FAR and AFAR, introducing a new “Information Systems and Control” subject, and updating content to include sustainability reporting that must be addressed by policymakers and schools offering BSA program.

	Challenges in Maintaining Sustainable Accountancy Program
	Innovations or Strategies
	Sustainability of the program lies on the school policy in terms of strict implementation of retention policy, hiring of qualified faculty. I have this kind of thinking that I don’t hire faculty who are 45 yrs. Old and above. Years ago, I think iba-iba na kasi ang napag-aralan na, they have different styles, different strategies, and take note of course, students have different mentality now, they have different setup, different behavior in terms of acquiring knowledge and information, they are now very technology-oriented. So we need to look for faculty who can also understand the needs of the present behavior of the student. But I still believe, it should be a combination of traditional faculty and a modern (present) faculty.
	Sustainability is of prime importance as this will determine the the continuity of enrollees and retention of quality students who has the potential to pass the CPALE but this must be addressed through strategic innovation that will enhance the quality of instruction and knowledge acquisition and retention of learners.

	Challenges in Maintaining Sustainable Accountancy Program
	Innovations or Strategies
	Yung pag-build Talaga ng what I call “CIA” or Council of Intellectuals in Accountancy is a very good strategy na merong utak lagi na mag-iisip for the program. 
Sa Information System, yung pag-develop namin in partnership with I.T. students or I.T. professors to build a system that we can use, so yung kulang sa resources, yun ang mga solusyon namin.
	The dedicated group which PUP called as “CIA” is a bold move to ensure that strategic action plans are being implemented as planned and consistently monitored for appraisal and feedback mechanisms.



	The integration of quantitative and qualitative findings provides a comprehensive explanation of how readiness factors and institutional support mechanisms predict CPALE performance outcomes and influence the sustainability of accountancy programs. The explanatory sequential design allows statistical results to be validated and enriched by lived experiences of College Deans and faculty members and institutional perspectives.

Quantitative Findings (SOP Number 4)
	From the quantitative analysis, multiple regression analysis revealed that the model is statistically significant, F (3, 296) = 85.2, p < .001, explaining 46.3% of the variance (R² = 0.463) in CPALE performance outcomes. Among the predictors are: Academic Readiness emerged as the strongest predictor ( β = 0.502, p < .001), Institutional Support Mechanisms also significantly influence CPALE performance, and Financial Capability and Access to Learning Resources showed a weaker but still significant effect ( β = 0.153, p < .001 ). These findings indicate that CPALE success is primarily driven by academic knowledge and technical competence and institutional systems, rather than financial resources alone.

Quantitative Findings (SOP Number 4)
	The qualitative findings strongly corroborate and explain the statistical relationships noted previously. Under the theme of CPALE Performance Outcome, participants emphasized that there is no single factor or “secret formula”, but rather a combination of interconnected institutional practices, including:
· Strict admission and retention policies
· Hiring, selection and retention of qualified and motivated faculty
· Curriculum alignment with CPALE syllabus and industry standards
· Continuous performance monitoring and assessment systems
· Partnerships with review centers and professional organizations like PICPA, NACPAE even government agency – Bureau of Internal Revenue (BIR)
These qualitative insights explain why academic readiness has the strongest
predictive power because it is the direct outcome of these cumulative institutional strategies. Academic readiness is not developed in isolation but is the product of systematic and sustained institutional interventions.
	Furthermore, qualitative evidence reinforces that institutional support mechanisms act as an enabling system, shaping how academic preparedness is developed. For example, structured review programs, aligned curricula, and faculty mentoring directly influence students’ ability to perform in CPALE. This explains the strong contribution of institutional support observed in the multiple regression analysis. In contrast, financial capability was described as supportive but not decisive, aligning with its lower beta coefficient. While access to review centers and materials is beneficial, interviewees noted that effectiveness depends on how these resources are integrated into structured learning systems, not merely their availability.

Predictive Influence on Academic Business Model Sustainability
While the quantitative model primarily predicts CPALE performance, its implications extend to academic business model sustainability, which is further supported by qualitative findings. Under the theme of Academic Business Model Sustainability, qualitative data revealed that CPALE performance outcomes directly influence institutional viability, particularly in terms of:
(a) Student Enrollment, the interviewee emphasized that “if you have a good board exam performance, students will automatically enroll”. This indicates that CPALE performance serves as a primary marketing and enrollment driver, linking academic outcomes to institutional sustainability. Thus, the linear regression finding that readiness factors predict CPALE performance also implies that these factors indirectly predict enrollment trends and institutional growth.
(b) Institutional Reputation and Credibility means that high CPALE passing rates enhance public trust (from parents and students) and institutional prestige, and competitive positioning among accountancy schools. This explains how academic readiness and institutional support mechanisms indirectly contribute to brand equity and long-term sustainability.
	(c.) Accreditation and Quality Assurance like PACUCOA may not directly determine CPALE outcomes, but qualitative findings suggest that standardized processes, continuous monitoring, and compliance with quality frameworks lead to long-term improvements in BSA program effectiveness that reinforces sustainability.

Mechanisms Linking Predictors to Academic Business Model Sustainability
	The qualitative findings provided deeper insight into how predictive factors translate into sustainable accounting education systems:
1) Strategic Institutional Planning
a. Schools that integrate CPALE outcomes into long-term planning demonstrate continuous curriculum review and enhancement
b. Proactive adaptation  to CPALE syllabus changes
c. Investment in infrastructure and information technology (I.T.)
2) Faculty and Instructional Innovation
a. Sustainability is maintained through strategic hiring (hybrid of younger, energetic, motivational and experienced faculty member)
b. Faculty motivation and engagement
c. Adaptation to modern student learning behaviors and styles
3) Continuous Improvement and Innovation by creation of the following:
a. Council of Intellectuals in Accountancy (CIA)
b. Development of internal accounting software and partnerships with I.T. companies and professionals
c. Anticipating CY2029 CPALE syllabus adjustments
These mechanisms explain how institutional support evolves into
sustainable academic business model, reinforcing the predictive role identified quantitatively.

QUAN-QUAL-INTEG Analysis
	Academic readiness is the strongest predictor of CPALE performance because it directly reflects students’ ability to apply accounting and tax knowledge under examination conditions. Institutional support mechanisms serve as the foundational system that develops and sustains academic readiness. Financial capability plays a secondary, enabling role but it not a primary determinant of CPALE success. More importantly, the findings reveal that CPALE performance outcomes act as a central driver of academic business model sustainability, influencing enrollment rates, institutional reputation, competitive positioning, and long-term BS Accountancy program viability. Thus, readiness factors and institutional support mechanisms do not only predict CPALE success but also determine the strategic sustainability of Bachelor of Science in Accountancy (BSA) programs. In essence, the integration demonstrates that sustainable academic excellence is achieved through a continuous cycle:
Institutional Strategies  Academic Readiness  CPALE Performance  Institutional Sustainability
	This cyclical relationship highlights that top-performing accountancy schools are not merely producing CPAs but are operating within a strategically aligned, data-driven, and continuously improving accounting education ecosystem.


Specific Objective 5: Create a manual or framework that integrates school’s best practices to enhance CPALE readiness and sustainable accountancy programs.

Table 1.23 below presents the Thematic Analysis Matrix from the perspective of College Deans, program heads, and faculty members.
	Theme
	Sub-Category
	Sample Verbatim Statements
	Researcher’s Interpretation

	Best Institutional Practices
	CPALE Readiness and Sustainability
	A good and committed faculty line-up, dapat ma-maintain mo yan, kasi may effect yung pabago-bago ng faculty pero kapag yung faculty naghandle ng buong klase from first year to 4th year medyo may Magandang effect yan kasi na-maintain mo yung faculty with students kasi kung pabago-bago hindi nami-maintain yung commitment and loyalty of the faculty and students, dapat may connection din yung faculty with the students.  
	Faculty are front-runners of any academic institution, so rigid selection and retention strategies must be implemented to ensure that the school has the best instructors who are committed and motivated to teach students and inspire them to become better individuals and prepare and mold them for the CPALE.

	Best Institutional Practices
	CPALE Readiness and Sustainability
	Very important yung ‘Delivery’ or yung ‘Instruction’. Dapat nako-cover lahat ng topics in the Board Exam as much as possible. We allow faculty members to do special lectures kapag may kailangan pa talaga ma-cover aside from their regular lectures with pay naman yun.
	Accountancy students must not be short-changed and should get the quality accounting education that they deserved so all CPALE topics must be covered and taught adequately and completely.

	Best Institutional Practices
	CPALE Readiness and Sustainability
	We need quality professors, Magandang retention policy, ano pa ba? Facility, lahat yun ideal eh, syempre for us to have that, we need a lot of funds/budgets, especially kung quality professors yan, mahal ang rate ng mga yan, kung Maganda ang facility, may cost mga yan. Sa students naman yung retention policy, aniyan na iyan eh. And yung Integrated Review Course, hindi lahat gumagawa nun, yung simulation ng CPALE, it’s a good preparation 
	Quality professors, strict retention policy, and school facility are essential requirements to deliver a sustainable accounting education that will continuously produce quality Certified Public Accountants (CPAs).

	Best Institutional Practices
	CPALE Readiness and Sustainability
	Partnering with review centers, and also alignment ng Curriculum dun sa CPALE table of specifications (TOS). Strict Admission and retention policy, kasi isa sa pinakamahirap ng Board Exam ang CPA kaya factor din talaga na magagaling yung students na tatanggapin. 
	Partnerships with reputable review centers boost the chances of examinees to hurdle the CPALE. Student factor is another consideration since the level of difficulty of CPALE is very high so the strict implementation of admission and retention policy is also recommended. 

	Best Institutional Practices
	CPALE Readiness and Sustainability
	Magturo ka ng maayos, grading system mo maayos, valid ang exam mo, dapat kapag sinubject mo yan sa Test Item Analysis dapat positive ang discrimination index nyan, at saka yung difficulty level nyan based on your initial assessment, like ako etong question na eto ay ‘easy’ to nung pina-test ko naging ‘moderate’ or ‘difficult’ ibig sabihin misaligned yung quality ng test ko dun sa turo. Kasi ang isip ko pagdating sa kanya ‘moderate’ yan, pagdating sa kanya ‘difficult’, hindi mo naituro, lalo na kapag negative ang discrimination index, ibig sabihin yung mga bata nanghula na lang. Ako lage binabantayan ko discrimination index, kasi it will tell me if my question is valid. There are two reasons kung bakit nagne-negative ang discrimination index; una – hindi mo naturo tinest mo, nanghula ang mga bata; pangalawa – defective yung question. Defective means may mali isa question, or kulang yung information, or nagTypo-error ka, ibig sabihin hindi mo mapapalabas yung tamang sagot based sa given.
	Examinations and assessments must be done scientifically and systematically by ensuring that faculty members really teach the CPALE topics, and that the exam questions are valid by ensuring that it underwent ‘test item analysis’ and monitor the discrimination index so that appropriate adjustments can be done to ensure that topics were discussed thoroughly, tested and proven to be valid.

	Best Institutional Practices
	CPALE Readiness and Sustainability
	Hindi namin inaalis yung ‘motivational talk’ more on that, yung technical yung academics normal na iyan. You always encourage, you always tell them that the Board Exam is not a monster that you should be afraid of, this is something na kaya mong makuha. You push the student, you tell them, more on giving motivation, yung faith kailangan, katulad dito samin every month meron kaming misa or mass sa school bago mag-take ng exam.
	Aside from the technical competence being taught, academicians must not forget the motivational talk to encourage aspiring CPAs to be not afraid with the board examination, inspire them not to give up their hope and keep their faith that they can and they will pass the CPALE.





Another table 1.24 is presented to provide the perceived best institutional practices related to CPALE preparation from the perspective of the students, examinees and aspiring CPAs.

Table 1.24
	Theme
	Sub-Category
	Sample Verbatim Statements
	Researcher’s Interpretation

	Ideal CPALE Preparation System
	CPALE Readiness and Sustainability
	Pagsasala (filter) talaga sa undergrad pa lang, mas Malaki yung chance na maging mataas yung passing rate. Then Integrated Review kung kaya na mas longer yung period. Usually din kasi one semester yung review, pero late din po kasi kahit papano yung mga students kasi January parang kulang pa din yung time,
	CPA board examination is by its very nature is tough, so in order to prepare accountancy students for this type and level of exam, Integrated Review Course is incorporated in the BSA curriculum, however, for some students, one semester is not enough. 

	Ideal CPALE Preparation System
	CPALE Readiness and Sustainability
	Start the exposure of the mindset of being in the CPALE as early as possible. Because during our time, we didn't feel the pressure during our first year. We only felt like, oh, I just need to pass this. I just need to go for the next year, things like that. However, it didn't feel that we were there because we want to be a CEPA. We're just there because we wanted to pass and graduate. So I think the school would need to adjust and would need to give out in terms of exposure. The earlier the exposure is, getting the feel of the review would be better, especially for our first years.
	Early exposure is equated to early and effective preparation. Accountancy students must be oriented in their first years that they are enrolled to the program not just to pass and graduate with the degree of Accountancy but the main goal is to pass the CPALE and become Certified Public Accountants. This must be understood and inculcated to the minds of the students.

	Ideal CPALE Preparation System
	CPALE Readiness and Sustainability
	Strong foundation po during undergrad. Helpful din po yung ‘Progress Tracker’ para na-monitor po ng CPALE taker yung progress po nila. At the same time, yung support po from mentors, peers and reviewers.
	Basic and foundational accounting concepts and principles must be established early on. Progress monitoring is also important to gauge the growth and development.

	Ideal CPALE Preparation System
	CPALE Readiness and Sustainability
	First, students must maintain constant study habits. Second, quality teaching to prepare them so that during their review stage there is no gap or at least lessen the gap. 
	Study habits and personal discipline must be at the forefront of the aspiring CPAs because of the CPALE rigor and level of difficulty.

	
	
	Prioritize the learning styles of the students. Maybe hindi sila maka-keep up sa tinuturo kasi hindi sila madaling matuto sa ganoong paraan kung paano nagtuturo yung professor. Schools should focus on the learning style of the students. I learned from a review center kasi na kapag ikaw ay visual learner ka, eto ang best material na kelangan mong gamitin para mas matutunan mo siya. Kapag ikaw naman ay may photogenic memory or kaya mo magMemorize, eto naman yung best works for you. Kasi malaking impact nun sa mga students kapag alam namin na may genuine care or concern sila sa amin kung pina-prioritize nila kung paano ba talaga matututo nang quality learning ang mga estudyante.   Adopt to the new technology kasi importante din po yun kasi nasa modern world na tayo. 
	Accountancy schools must be flexible and adjust to deliver effective and quality teaching based on the different learning styles of its students. Schools can display genuine care and concern to students by understanding their learning habits and styles. Students appreciate their teacher if the latter adjust to deliver instruction in the most effective manner.



The integration of quantitative and qualitative findings culminates in the development of a strategic framework that consolidates best practices from top-performing accountancy schools, aimed at enhancing CPALE readiness and ensuring the sustainability of accountancy programs. This framework is grounded on the convergence of statistical evidence and experiential insights derived from third- and fourth year accountancy students, College of Accountancy (COA) deans and program heads, faculty members, and examinees who passed the CPALE including those who did not make it.
	The study established that Academic Readiness is the strongest predictor of CPALE performance and institutional support mechanisms have a significant and substantial influence, with strong differences across accountancy school performance groups.
Qualitative findings emphasize that Faculty are front-runners of CPALE preparation. Stability and long-term engagement of faculty improve student outcomes. Top performing schools like UP Diliman and PUP (Main) Sta. Mesa implement rigorous faculty selection and retention systems and with the right mix or combination of experience and innovative (younger) educators. Retention of faculty to build positive academic relationship by handling accountancy students from first to fourth year. This explains the strong predictive role of academic readiness, as faculty quality directly shapes accounting knowledge and technical competence development.

Curriculum Alignment and Instructional Quality 
	The study found out knowledge acquisition must be aligned with actual CPALE licensure demands by ensuring full coverage of CPALE topics, alignment with PRC/BOA syllabus, and use of test item analysis and valid assessment systems.

Institution’s Best Practices for Efficient CPALE Preparation
The research also identified and compiled the “best practices” from top-performing accountancy schools such as:
a. Rigorous faculty selection and retention systems (with budget considerations)
b. Hybrid of experienced and innovative (younger) educators
c. Curriculum mapping with CPALE table of specifications (TOS)
d. Adequate and working facility such as Computer Laboratory for hands-on experience with actual accounting software (with budget considerations) * applicable for the subjects Accounting Information Systems (AIS) and Statistical Analysis and Software Applications (SASA)
e. Supplemental lectures and bridging of accounting and tax topics gaps
f. Scientific assessment design (validity, difficulty index, discrimination index)
g. Diagnostic use of qualifying examinations
h. Regular and consistent mock/pre-board exams simulating CPALE conditions
i. Performance tracking systems (progress monitoring tools)
j. In-house or integrated review courses
k. Engagement with PICPA, NACPAE, Bureau of Internal Revenue, JPIA, and industry partners
l. Early CPALE orientation (as early as first year of BS Accountancy)
m. Motivational activities (Inspirational talks, CPALE preparation journey experience sharing, Leadership and team-building talks)
n. Access to updated textbooks, question banks, and digital platforms
o. Adaptation to diverse learning styles (visual, auditory)
p. Integration of modern I.T. tools and applications (accounting software and other information systems)

Integration of Quantitative and Qualitative Findings to Create Strategic Framework Model on CPALE Readiness and Academic Business Model Sustainability	
	The quan-qual integration supports the development and creation of a multi-layered strategic framework. See figure 1.4 below:

Figure 1.4


The proposed framework from the previous page intended to enhance CPALE readiness and ensure academic business model sustainability indicates that Academic Readiness is the direct driver of CPALE success. Institutional support mechanisms are the enabling system that sustains readiness. Best practices are interconnected and must be implemented holistically and consistently. Ultimately, the strategic framework provides a benchmark working model for accountancy schools aiming to enhance CPALE readiness and sustain academic excellence in an increasingly competitive educational landscape and strict performance monitoring by the Commission on Higher Education (CHED) and the Board of Accountancy (BOA) under the Professional Regulation Commission (PRC).

Cross-Referencing with Related Literature and Studies
The findings of this study demonstrate a strong convergence with existing literature on CPALE readiness and performance determinants, particularly in emphasizing the central role of academic competence and institutional strategies and support mechanisms. The results revealed that while accountancy students are generally prepared in terms of foundational knowledge, there remains a notable gap in their ability to apply concepts to CPALE-level questions. This finding aligns with the study of Reyes et al. (2025), which asserts that academic performance alone is insufficient without the development of higher-order thinking skills and exposure to practice-based assessments. Similarly, the observed difficulty in handling CPA board-type questions supports the claim that misalignment between curriculum delivery and CPA licensure exam requirements can hinder student readiness, further reinforcing the need for application-oriented instruction. Moreover, the study’s finding on low confidence levels among accountancy students is consistent with Micabalo and Cruspero (2022), who identified self-confidence as a critical factor influencing CPALE preparedness and board exam performance. In terms of institutional support mechanisms, the study found that while these are generally adequate, their implementation remains inconsistent across different accountancy schools. This partially confirms the findings of Roda et al. (2022), who emphasized that faculty competence and the availability of updated instructional materials are key determinants of CPALE success. While the present study also identified faculty expertise as a strength, it extends the literature by revealing structural challenges such as faculty shortages and heavy reliance on part-time instructors, which weaken the overall effectiveness of institutional support. Furthermore, the importance of structured academic interventions-such as mock CPA board examinations, performance and progress monitoring systems, and structured review programs strongly aligns with the findings of Roda et al. (2025), who argued that systematic institutional strategies significantly enhance student preparedness and CPA licensure outcomes. This suggests that the effectiveness of institutional support lies not merely in its availability but in its consistency and strategic implementation coupled with continuous monitoring. Furthermore, the multiple regression analysis confirmed that academic readiness is the strongest predictor of CPALE performance, followed by institutional support mechanisms, while financial capability plays a relatively weaker role. This finding strongly corroborates the work of Reyes et al. (2025) and Aniceto et al. (2024), both identified academic performance, study habits, and commitment to preparation as primary drivers of CPA licensure examination success. The significant influence of institutional support also aligns with Kalebar (2024), who argued that environmental and institutional factors play a crucial role in shaping student outcomes. Finally, the strategic framework developed in this study-anchored on faculty excellence, curriculum alignment, rigorous assessment, integrated review systems, student support, and technological adaptation is strongly supported by the study conducted by Punzal and Jacinto (2023) who emphasized the importance of a holistic approach that integrates technical knowledge, practical skills, and soft competencies in preparing students for licensure examinations. 



CHAPTER 4

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

This chapter provides the reader with a brief overview of the whole study with its findings. The conclusion part is intended to help readers understand why the research paper should matter to them. 
The study examined the readiness factors and institutional support mechanisms as predictors of CPALE performance outcomes and academic business model sustainability among the nine (9) colleges and universities such as UP Diliman, PUP (Main) Sta. Mesa, OLFU-Quezon City Campus, OLFU-Laguna Campus, PUP Biñan Campus, PUP San Pedro Campus, Pamantasan ng Lungsod ng Muntinlupa (PLMun), Lyceum of the Philippines University (LPU)-Laguna Campus, and Trimex Colleges. Explanatory sequential mixed-methods design following the QUAN-QUAL-INTEG framework, wherein quantitative data were first analyzed through descriptive statistics, ANOVA, and multiple regression, and then followed by qualitative thematic analysis to explain the differences noted from the comparative analysis of the three groups: top-performing, average, and bottom-performing accountancy schools.
For research objective number one, the findings revealed that accountancy students demonstrate a generally “ready” level of CPALE preparedness, particularly in terms of accounting, auditing and tax knowledge and technical competence. However, moderate gaps were observed in application of concepts to CPALE-level questions. Financial Capability and access to learning resources and CPA review materials were also rated as “adequate”, indicating that while students have access to institutional learning resources, their utilization and integration into structured learning remain critical factors. Qualitative findings confirmed that readiness is strengthened through early exposure to CPALE mindset, consistent study habits and personal discipline, use of retention strategies such as active recall using flashcards and index cards. However, BSA students reported difficulties in applying theoretical knowledge in complex CPALE scenarios.
For research objective number two, institutional support mechanisms were found to be adequate but inconsistently implemented. Strengths include faculty competence and subject mastery, alignment of curriculum with CPALE syllabus. However, gaps were identified in faculty availability and consistency, review scheduling and planning, institutional investment in CPALE preparation. Qualitative findings revealed that while faculty are generally competent, structural issues such as faculty shortages and over-reliance on part-time accounting instructors limit effectiveness. Additionally, review centers play a significant complementary role, indicating partial dependence on external systems.
For research objective number three, statistical analysis showed significant differences in readiness factors and institutional support mechanisms across three groupings: (1) top-performing, (2) average, (3) bottom-performing accountancy schools. UP Diliman and PUP (Main) Sta. Mesa (group one) demonstrated significantly higher academic readiness and institutional support. While average and bottom-performing accountancy schools showed no significant difference between each other. Qualitative findings explained these differences by highlighting that top-performing accountancy schools implement rigorous screening and retention policies under BSA program, structured review systems and continuous monitoring, and long-term strategic CPALE preparation. In contrast, Trimex Colleges, PUP Biñan and OLFU Laguna campuses categorized under the bottom-performing accountancy schools exhibited reactive and less structured approaches, leading to weaker CPALE outcomes.
For research objective number four, multiple regression analysis revealed that the model significantly predicts CPALE performance (R² = 0.463) which means that academic readiness is the strongest predictor, while institutional support mechanisms significantly influence outcomes. Financial capability and access to learning resources have a weaker but still significant effect. Qualitative findings confirmed that CPALE success is driven by integrated institutional strategies, including faculty quality and retention, curriculum alignment, partnerships with  review centers and professional organizations like PICPA, NACPAE, JPIA, and even the Bureau of Internal Revenue (BIR). Furthermore, CPALE performance was found to directly influence student enrollment, institutional reputation, and BS accountancy program sustainability.
For the final research objective (number five), the integration of findings led to the development of a strategic framework consisting of six (6) key components:
1. College of Accountancy (COA) Faculty excellence and stability
2. CPALE Curriculum Alignment and Instructional Quality (use of test item analysis, and full coverage of CPALE topics)
3. Rigorous Screening and Continuous Assessment (Comprehensive Exams, Qualifying Exams, Mock CPA board exams)
4. Integrated Review and External Linkages (partnerships with Review Center, PICPA, NACPAE, JPIA, and BIR)
5. Accountancy Student Development and Support Systems through CPALE Board Operations, Inspirational Talks, Coaching/mentoring sessions
6. Learning Resources and Technological Adaptation (Accounting Software and Audit Software)









Conclusion
	
	Based on the detailed explanation of findings from the previous section, accountancy students are generally prepared for the CPALE, but gaps in higher-order application skills persist. Readiness is not solely dependent on accounting, auditing, and tax knowledge acquisition but on the ability to apply concepts in complex and time-pressured examination conditions. Institutional support mechanisms are critical but unevenly implemented across colleges/universities. While many institutions provide adequate academic support, inconsistencies in execution reduce their overall effectiveness. UP Diliman and PUP (Main) Sta. Mesa which are categorized as top-performing accountancy schools distinguish themselves through systematic, structured, and strategic approaches to CPALE preparation. The difference in board performance is not merely due to resources but due to how these resources are organized, implemented, and sustained. 
	Academic Readiness is the strongest predictor of CPALE performance, supported by institutional mechanisms. Institutional systems serve as the foundation for developing accountancy student competence, confirming a cause-effect relationship between institutional quality and student outcomes.
	Financial capability and access to learning resources are enabling factors but not primary determinants of CPALE success. Their effectiveness depends on appropriate integration within structured learning systems.
	Board examination ratings directly influence academic business model sustainability because high CPALE passing rates enhance enrollment, school reputation, and long-term viability of BS accountancy program. Consistent and sustainable CPALE success requires a holistic and integrated institutional framework. Best practices must be implemented as an interconnected system rather than isolated activities, and the most important of all is that administration or school management must be willing to support the program and initiatives, of course, notwithstanding the fact, the need for reasonable budget allocation.

Recommendations

For Higher Education Institutions (HEI)

Accountancy schools offering Bachelor of Science in Accountancy (BSA) program should strengthen academic rigor and application-based learning. They can integrate CPALE-type problem-solving in regular coursework and emphasize higher-order thinking and analytical skills. They must implement structured and continuous CPALE preparation systems by regular conduct and administration of CPA mock board examinations and develop progress tracking and diagnostic assessment tools. Accountancy schools must select competent and updated professors and lecturers with the right mix of energetic (young) and experienced faculty who are also technologically updated who can inspire accountancy students to learn and strive to become CPAs. Invest in continuous faculty training and development and ensure stability and consistency in faculty assignments. Faculty members must also be willing to adapt and adjust teaching methodologies to varying learning styles of diverse students with different behaviors and needs. Review regularly the BSA curriculum to align with CPALE syllabi and enhance when necessary. Ensure complete coverage of all CPALE board topics. In-house review programs must be incorporated in the undergraduate courses to better equip and expose accountancy students to simulated CPA board exam. If the necessary school budget permits, strengthen partnerships with reputable review centers which has good passing percentages. Support the accountancy students even after graduation by offering school facility like the library for additional review spaces and most importantly encourage them to take the CPALE and assemble a team who can lead the CPA Board Operations because examinees are empowered and motivated when they see their professors, friends and peers on before and after the board examination. Moreover, the school can invite alumni and recent CPALE passers to conduct inspirational talks about their CPALE preparation journey so that students from the undergrad will have someone to look up to and inspire them to strive for excellence and continue their dream of becoming a Certified Public Accountant (CPA).

For Bachelor of Science in Accountancy (BSA) Students
	Develop early CPALE mindset and Personal Discipline by beginning preparations as early as first year and maintain consistent and structured study habits. Apply techniques such as spaced repetition, practice testing, and problem-solving. Students can organize peer review sessions, or group study. Participate in accounting and tax quiz bee sponsored by student organizations like the Junior Philippine Institute of Accountants (JPIA) as this will expose young students to the different questioning style and formats.

For Policymakers and Administrators (College Deans, Program Heads)
	University/college deans, program chairperson and other policymakers should regularly monitor CPALE performance as a key indicator of BSA program effectiveness. There are many programs and initiatives that can be proposed to improve CPALE preparation, however, it may require significant capital expenditure or budget allocation, hence, management support and approval is necessary to attain such proposal or undertaking. Additionally, school management must provide training aligned with CPALE standards and contemporary accounting issues and emerging trends. Promote partnerships between schools, review centers, and professional organizations like PICPA, NACPAE, and industry partners like SGV, Punongbayan, KPMG, Isla Lipana and even government agencies like the Bureau of Internal Revenue (BIR), Bureau of Customs (BOC), and Securities and Exchange Commissions (SEC).



For Future Researchers
	Prospective researchers may conduct similar studies but expand it to other regions like Visayas and Mindanao to get a better pulse and assessment of CPALE readiness and institutional support mechanisms from those regions/areas. Explore longitudinal studies to assess long-term impact of institutional strategies. Furthermore, future researcher may validate and refine the proposed strategic framework using structural equation modeling.

Table 1.24
Alignment Matrix (SOP-Findings-Recommendations)
	SOP
	Findings
	Recommendations
	Responsible Person

	1. Determine and explain the level of CPALE readiness of Accountancy students
	Students are generally “ready” in resources (3.57) but only moderately ready in academic competence (3.22). Weaknesses exist in confidence and performance in CPALE-style exams.
	Strengthen application-based learning and integrate CPALE-type problem-solving in coursework; implement regular mock CPA board exams and simulations
	College Dean/Program Chair and Faculty Members

	
	Qualitative data show readiness improves through early preparation, discipline, and active recall strategies
	Introduce early CPALE orientation (1st year) and structured study programs
	Faculty members and academic program coordinators

	2. Analyze the nature and extent of institutional support mechanisms to enhance CPALE preparation
	Institutional support is adequate (3.57) but inconsistent in implementation; strengths in faculty competence but gaps in planning, review materials, and scheduling
	Improve review scheduling, structured review and study programs, and resource allocation
	School administrators; Program Head

	
	Faculty shortage and reliance on part-time instructors reduce effectiveness
	Strengthen faculty recruitment, retention, and training programs
	College Dean and HR recruiter

	
	Review centers serves as a complementary role in CPALE preparation 
	Institutionalize integrated review programs within the BSA curriculum
	Faculty members and college dean

	3. Compare the differences in readiness factors and institutional support mechanisms
	Significant differences exist; top performing schools like UP Diliman and PUP Sta. Mesa showed higher academic readiness and stronger institutional support
	Adopt best practices from top-performing accountancy schools such as rigorous comprehensive and qualifying exams, consistent monitoring systems, and integrated review courses
	College of Accountancy (COA) Dean; School administrators and policymakers

	
	Noted differences are due to system design and implementation, not just school facility and learning resources
	Develop structured, systematic and long-term CPALE preparation
	BSA Program Chair

	4. Evaluate the predictive influence of readiness factors and institutional support mechanisms when grouped as top/average/bottom-performing accountancy schools
	Multiple linear regression system showed academic readiness is the strongest predictor (β=0.502) and model explains 46.3% variance
	Focus on competency development and CPA licensure exam readiness training
	Faculty Members

	
	Institutional support significantly influences CPALE readiness and outcomes
	Strengthen institutional systems such academic coaching, curriculum alignment, quality instructions, rigorous examinations and assessments, and continuous monitoring
	Accountancy school management backed by College Deans and program coordinators

	
	CPALE performance directly affects enrollment, school reputation, and sustainability
	Align CPALE performance goals with strategic planning and quality assurance and monitoring
	Accountancy School Administrators

	5. Create a framework that integrates school’s best practices to enhance CPALE readiness and sustainable accountancy programs
	Best practices include: rigorous faculty selection and retention systems, curriculum mapping with CPALE table of specifications, scientific assessment design, regular and consistent mock/pre-board exams simulating CPALE conditions, performance tracking systems, integrated review courses, and engagement with industry partners
	Implement a holistic CPALE preparation framework integrating the six (6) pillars: faculty excellence, CPALE curriculum alignment and instructional quality, rigorous screening and continuous assessment, integrated review and external linkages, student development and support systems through CPALE Board Operations and coaching/mentoring sessions, and learning resources and technological adaptation
	School Administrators and College of Accountancy Dean/Program Head with full-support from faculty members

	
	Success depends on holistic, consistent, and system-based implementation
	Establish continuous improvement systems and performance monitoring tools
	Program Head

	
	Institutional sustainability is driven by CPALE performance outcomes
	Link CPALE performance outcomes to institutional strategic planning and resource allocation
	School administrators, College of Accountancy dean and program head
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Appendix B: Survey Questionnaire

Research Title: "A Comparative Analysis of Readiness Factors and Institutional Support Mechanisms as Predictors of CPALE Performance Outcomes and Academic Business Model Sustainability Among Selected Accountancy Schools in NCR and Laguna Province"

Instructions to Respondents
Please rate each statement using the scale below by placing a check (✓) on the column that best represents your answer.

5 – Strongly Agree
4 – Agree
3 – Neutral
2 – Disagree
1 – Strongly Disagree

SECTION A: RESPONDENT PROFILE
Age: ____________
Sex: ☐ Male    ☐ Female    ☐ Prefer not to say
Year Level: ☐ 3rd Year    ☐ 4th Year
School: ________________________________
Academic Standing: ☐ Top 25%    ☐ Average    ☐ Below Average
Do you plan to take the CPALE immediately after graduation? ☐ Yes ☐ No ☐ Undecided
SECTION B1: Academic Knowledge & Technical Competence
	Statement
	5
	4
	3
	2
	1

	I have strong foundational knowledge in major accounting subjects.
	☐
	☐
	☐
	☐
	☐

	I can apply accounting concepts to complex problem-solving situations.
	☐
	☐
	☐
	☐
	☐

	I feel confident in answering CPALE-style questions.
	☐
	☐
	☐
	☐
	☐

	My academic training adequately prepares me for board exam difficulty.
	☐
	☐
	☐
	☐
	☐

	I consistently perform well in comprehensive or mock examinations.
	☐
	☐
	☐
	☐
	☐

	I can integrate concepts across accounting areas.
	☐
	☐
	☐
	☐
	☐



SECTION B2: Financial Capability & Access to Resources
	Statement
	5
	4
	3
	2
	1

	I can afford review materials needed for CPALE preparation.
	☐
	☐
	☐
	☐
	☐

	I have access to quality textbooks and learning resources.
	☐
	☐
	☐
	☐
	☐

	Financial limitations do not hinder my CPALE preparation.
	☐
	☐
	☐
	☐
	☐

	I can enroll in formal review programs if needed.
	☐
	☐
	☐
	☐
	☐

	I have access to online accounting review platforms.
	☐
	☐
	☐
	☐
	☐


SECTION C: Institutional Strategies & Support Mechanisms
	Statement
	5
	4
	3
	2
	1

	My school provides organized CPALE review classes.
	☐
	☐
	☐
	☐
	☐

	The review schedule is systematic and well-planned.
	☐
	☐
	☐
	☐
	☐

	The review coverage is aligned with CPALE topics.
	☐
	☐
	☐
	☐
	☐

	Faculty members demonstrate strong subject mastery.
	☐
	☐
	☐
	☐
	☐

	Instructors effectively explain complex accounting topics.
	☐
	☐
	☐
	☐
	☐

	The school provides adequate review materials.
	☐
	☐
	☐
	☐
	☐

	Mock board exams simulate actual CPALE difficulty.
	☐
	☐
	☐
	☐
	☐

	Faculty members provide academic coaching and mentoring.
	☐
	☐
	☐
	☐
	☐

	The school monitors students’ readiness for the CPALE.
	☐
	☐
	☐
	☐
	☐

	The institution invests resources in CPALE readiness initiatives.
	☐
	☐
	☐
	☐
	☐


SECTION D: Perceived CPALE Performance Readiness
	Statement
	5
	4
	3
	2
	1

	I believe I am likely to pass the CPALE on my first attempt.
	☐
	☐
	☐
	☐
	☐

	My preparation level meets CPALE standards.
	☐
	☐
	☐
	☐
	☐

	My academic training gives me a competitive advantage.
	☐
	☐
	☐
	☐
	☐

	My school environment improves my chances of passing.
	☐
	☐
	☐
	☐
	☐

	I feel ready to take the CPALE within one year after graduation.
	☐
	☐
	☐
	☐
	☐


SECTION E: Business Model Sustainability Indicators
	Statement
	5
	4
	3
	2
	1

	Strong CPALE performance attracts more students to the program.
	☐
	☐
	☐
	☐
	☐

	Board exam results influence school choice among applicants.
	☐
	☐
	☐
	☐
	☐

	CPALE preparation programs encourage students to stay in the course.
	☐
	☐
	☐
	☐
	☐

	High CPALE passing rates improve graduate employability.
	☐
	☐
	☐
	☐
	☐

	CPALE results strengthen the reputation of the school.
	☐
	☐
	☐
	☐
	☐

	The BSA program’s success contributes to institutional prestige.
	☐
	☐
	☐
	☐
	☐
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