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Abstract
The purpose of this study was to investigate how the objectives of the history subject are being achieved through the current teaching learning process. The research focused on teachers’ backgrounds in teaching history, the level of awareness of subject objectives among teachers and students, teaching learning methods, assessment processes, and the impact of these factors on the development of students’ citizenship. A mixed methods approach was employed and data were collected and analyzed through questionnaires, interviews, classroom observations and quantitative data. Schools categorized as 1AB, 1C, and Type 2 were selected using a simple random sampling method.
The findings revealed that most teachers did not possess direct subject specific qualifications in history and the assignment of the subject was largely based on administrative decisions. This situation limited teachers’ ability to relate historical concepts to contemporary life. Although teachers demonstrated a high level of awareness of subject objectives in questionnaires, the practical implementation of these objectives was limited. Furthermore, students in 1C and Type 2 schools showed a low level of awareness of the objectives of the history subject.
Traditional teaching methods such as lectures, questioning, and essay writing were widely used; however, students reported that their effectiveness was limited. In contrast, field trips, the use of multimedia, and interactive teaching methods were found to be more effective. Nevertheless, the wider use of these modern methods was hindered by shortages of resources, time constraints, and a lack of administrative support.
Assessment practices were largely confined to memory based written examinations and were inadequate in measuring critical thinking, values, and attitudes. Therefore, the study concluded that the objectives of the history subject can be more effectively achieved through the use of subject-specialist teachers, modern teaching and assessment methods, and the equitable allocation of resources. The study further emphasizes that these findings provide practical guidance for current educational reforms and offer useful recommendations for policymakers and teachers to benefit students in the long term.
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Introduction

1.1 Research Context
Considering it as a timely requirement, the background conditions identified in relation to the research topic, “The Nature of Achieving the Objectives of the History Subject through the Current Teaching–Learning Process,” are primarily presented here.
The subject of History evolved globally alongside modern education systems during the 18th and 19th centuries, with the aim of developing critical thinking, socio-political awareness, and national identity. Within colonial and post-colonial contexts, curricula were revised, and local narratives were incorporated into subject syllabi (Irsannick, 2024; Perera, 2016; Reisman, 2020).
A similar evolution has taken place in Sri Lanka as well. However, due to traditional teaching methods, content selection, and assessment practices, issues remain regarding the effectiveness of history education. Therefore, examining whether the objectives of the History subject are effectively achieved through current teaching practices has become a timely necessity.

1.2 Statement of the Problem
The central problem of this study is whether the teaching of History within the Sri Lankan school system effectively achieves its stated educational objectives. Although the objectives of the History subject include the development of national identity, critical thinking, civic consciousness, and social cohesion, there is concern as to whether these are fully realized due to traditional teaching methods, limitations in content selection, and existing assessment practices (Klehr, 2010).
Therefore, this research primarily focuses on examining curricula, teaching practices, and assessment methods, as well as investigating the extent to which the History subject contributes to the development of citizenship.

1.3 Significance of the Problem
The effectiveness of teaching History is an important aspect of educational research, as its outcomes enhance students’ understanding of the past while equipping them with the skills necessary for the present and the future. History education not only focuses on factual knowledge but also contributes to the development of critical thinking, analytical skills, and socio-political awareness, thereby helping to produce informed citizens.
At the global level, research evidence related to the History subject is extensive; however, its evaluation within the Sri Lankan context remains relatively limited. Accordingly, in a multicultural and post-conflict society such as Sri Lanka, History serves as a powerful tool for fostering unity and responsible citizenship. Therefore, it is essential to examine the effectiveness of teaching methods, curricula, and assessment practices.
The scope of this study is limited to the senior secondary level (Grades 10–11) of the Sri Lankan school system, focusing on the extent to which the stated objectives of the History subject are achieved through the current teaching–learning process. In this regard, curriculum objectives, teaching methods, assessment strategies, and teacher–student perceptions are analyzed. In particular, the effectiveness of developing critical thinking, historical inquiry, and citizenship forms the core focus of this study (Barton & Levstik, 2015; VanSledright, 2017; Seixas, 2016). Finally, History education contributes to improving overall educational outcomes by integrating with other subjects.
1.4 Research Objectives
1. The objectives of teaching the History subject and the level of awareness among teachers and students regarding these objectives 
2. The effectiveness of teaching–learning methodologies in the History subject 
3. The effectiveness of assessment practices in the History subject 
4. The impact of the History subject on the development of students’ citizenship 




Literature Review
2.1 Theoretical Studies
A strong theoretical foundation is essential for examining the effective achievement of the objectives of teaching History in the classroom. For this study, Edgar Dale’s Cone of Experience and Howard Gardner’s Theory of Multiple Intelligences are used as the main theoretical frameworks. Dale’s Cone of Experience classifies learning experiences from abstract to concrete, indicating that experiential and interactive methods lead to deeper understanding and better retention of information compared to passive methods such as lectures and textbooks (Dale, 1969; Barton & Levstik, 2004).
Similarly, Gardner’s Theory of Multiple Intelligences helps to assess whether the teaching of History addresses students’ diverse cognitive and emotional capacities, particularly interpersonal and intrapersonal intelligences (Gardner, 1983). The combined application of these theories enables an analysis of how the effectiveness of teaching History can be enhanced through active learning and social interaction.
2.2 Empirical Studies
A review of both local and international empirical literature relevant to this research emphasizes that History education should focus on developing students’ identity, citizenship, and critical thinking (Seixas, 2014; Barton & Levstik, 2015; Counsell, 2017). Globally, History is no longer limited to chronological knowledge but should promote source analysis and the understanding of multiple perspectives.
However, within the Sri Lankan context, there are criticisms regarding one-sided narratives and rote-learning approaches (Perera, 2015; Tharanga, 2017; Senavirathna, 2020).
Teacher awareness, continuous professional development, and inquiry-based learning methods are fundamental to effective teaching (Cooper, 2015; Schunk & DiBenedetto, 2016; Hattie, 2017). Although traditional teacher-centered methods facilitate knowledge transmission, they tend to limit critical thinking. In contrast, active and project-based learning improves student engagement (Bruner et al., 2014; Freeman et al., 2014; Wiggins, 2017).
Furthermore, traditional assessment methods are often limited to measuring memory, whereas formative and project-based assessments contribute to the development of critical skills (Barton & Levstik, 2015; Kipp, 2018; Black & Wiliam, 2020). History education is also important in fostering citizenship and social cohesion, and there remains a need for further research in this area within Sri Lanka (Silva, 2010; Perera, 2015).
2.3 Research Gap
Within the Sri Lankan school curriculum, History primarily aims to develop national identity, critical thinking, and citizenship. However, there is a lack of systematic research on how these objectives are achieved through current teaching practices, textbooks, and teacher training. Mismatches between classroom realities, assessment systems, and resource limitations have contributed to this gap.
Therefore, it is essential to investigate the relationships between the intended objectives of History education, classroom implementation, and students’ understanding in order to ensure the effective achievement of these educational goals.













2.4	Conceptual Framework
Learning Methods
Educational Theories


  Traditional Methods 

  Modern Methods
Howard Gardner’s Theory of Multiple Intelligences
Dale’s Cone of Experience



Intrapersonal Intelligence 

Interpersonal Intelligence
 Concrete Experiences 

· Abstract Experiences
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 Development of Citizenship
Assessment Methods


   Democracy 
   Responsibility 
   Accountability 
   Equality 
   Rationality 
   Justice 
   Human Rights 
   Peace 
· National Identity
 Knowledge 

   Atitudes

· Skills











Methodology
This study is designed based on an interpretivist philosophical foundation and aims to gain an in-depth understanding of the teaching and learning experiences of teachers and students in History education. A qualitative mixed-method approach was employed, and data were collected through classroom observations, interviews, and open-ended questionnaires.
The collected data were used to analyze the relationships among teaching methods, subject objectives, assessment practices, and student participation, thereby explaining their impact on critical thinking, understanding of the past, citizenship, and personal development.
The total population of the study consists of History teacher advisors, Grade 11 teachers, and students in the Sinhala-medium senior secondary section in Sri Lanka. As the target population, schools and relevant participants from the South Colombo educational division were selected, and the sample was chosen using simple random and proportional sampling techniques.
Table 1 – Overall Sample
		School Type



		School Type



		School Type



		School Type




	1AB
	1
	3
	100

	1C
	1
	1
	10

	Type 2
	1
	1
	10

	Total
	3
	5
	120



This study, designed based on four objectives, utilized questionnaires, interviews, and classroom observations for data collection. The validated questionnaires were administered to five teachers and 120 students in the selected schools to gather data. For the interviews, one education officer, three teachers, and six students were selected as participants. Classroom observations were conducted to obtain information on teaching and learning processes.
The purpose of the study is to analyze awareness of the objectives of the History subject, teaching methods, the effectiveness of assessment, and the development of students’ citizenship. Under a qualitatively driven mixed-method approach, quantitative data were analyzed using tables, percentages, and graphs, while qualitative data were analyzed thematically.
From an ethical perspective, data were collected anonymously with the consent of all participants and were used solely for research purposes. Participants were also given the freedom to withdraw from the study at any time.

Data Analysis
Table 2 – Teachers’ Professional Qualifications

Table 3 - Teacher Training Provided for Teaching the History Subject
		Statement



		Yes



		Percentage



		No



		Percentage




	Received training related to teaching the subject
	01
	20]
	04
	80]



It is noteworthy that three teachers, representing 60%, expressed in their interviews that they had to teach the History subject despite not having received formal training, as it was assigned to them by the school administration.




Table 4 – Students’ Awareness of the Learning Objectives/Outcomes of the History Subject
	Students’ Awareness of the Learning Objectives/Outcomes of the History Subject
	1AB
	]
	1C
	]
	Type 2
	]
	Total
	]

	From the Teacher
	Because the teacher clarified it on the very first day of teaching the subject
	23
	23
	01
	10
	01
	10
	25
	21

	
	Because the teacher clarifies the lesson using various examples during instruction
	51
	51
	-
	-
	-
	-
	51
	42

	Through Self-Study 
	26
	26
	03
	30
	02
	20
	31
	26

	Not Aware 
	-
	-
	06
	60
	07
	70
	13
	11

	Total
	100
	100
	10
	100
	10
	100
	120
	100


According to the teacher advisors, teachers in the Colombo zone have a good understanding of the objectives of the History subject. Novice teachers are introduced to these objectives through in-service training, and teaching that connects the content to daily life and global events further enhances their awareness. However, time constraints remain a significant issue.Additionally, the main challenges faced by teachers include the difficulty of clarifying objectives within a short time, a lack of audio-visual resources, limited opportunities for practical teaching, exam-centeredness, low student interest, language diversity, and irregular attendance. These factors hinder the effective communication of the subject objectives.
Table 5 – Teaching Methods Frequently Used by Teachers According to Students
	Teaching Method 
	Number of Students Reporting That All Their Teachers Use the Method 
	Percentage

	Lecture Method 
	20
	17]

	Lecture Discussion Method 
	120
	100]

	Group Method 
	85
	71]

	Project-Based Teaching 
	75
	62]

	Questioning Method 
	120
	100]

	Role-Playing 
	85
	71]

	Field Trips 
	100
	83]

	Through Essays 
	120
	100]

	Concept Mapping 
	50
	42]

	Use of Multimedia (Videos, Charts, Interactive Tools)
	85
	71]


According to the teacher questionnaires and interviews, the main challenges faced by teachers in effectively implementing History teaching methods include managing students’ abilities and diverse learning styles, physical resources and environmental constraints, difficulty in using creative methods within existing time limits, lack of teacher training and experience, minimal administrative and human resource support, low student attention, and large class sizes.
Table 6 – Students’ Opinions on Term Examination Assessments

According to the teacher questionnaire, History assessment is often limited to written examinations, which makes it difficult to properly measure critical thinking and civic concepts. Score-based methods fail to assess evaluative and social behaviors, and there is limited attention given to assessing group activities and projects. Furthermore, in the absence of guidelines, there is variation in assessment practices among teachers.
According to the teacher advisors, there are no proper methods to measure historical concepts and objectives, and current assessments are largely limited to knowledge. However, teachers are guided and made aware of how to achieve national objectives through school-based assessments.





Table 7 – Students’ Opinions on the Impact of the History Subject on Developing Citizenship
	Statement 
	Always 
	Often 
	Sometimes 
	Never

	
	No:
	]
	No:
	]
	No:
	]
	No:
	]

	To recognize the limitations in organizing people in daily life 
	20
	17
	25
	21
	56
	46
	19
	16

	To develop a sense of responsibility for your everyday activities 
	55
	46
	25
	21
	30
	25
	10
	08

	To raise awareness about democracy 
	50
	42
	20
	17
	40
	33
	10
	08

	To cultivate ideas about equality, justice, or social fairness 
	55
	46
	21
	17
	25
	21
	19
	16

	To encourage respect for human rights and justice 
	50
	42
	25
	21
	20
	16
	25
	21

	To develop the ability to exercise patience and maintain peace 
	55
	46
	19
	16
	25
	21
	21
	17

	To promote unity and strengthen national identity
	52
	44
	27
	22
	26
	21
	15
	13

	To recognize the limitations in organizing people in daily life 
	55
	46
	25
	21
	25
	21
	15
	12


History, as a subject within the social sciences, presents challenges in fostering responsible citizenship. According to teacher advisors, the primary reasons for this include teachers’ lack of substantial subject knowledge, recruitment without proper qualifications, and teacher shortages. Therefore, structured recruitment and professional qualifications are essential.
Data analysis revealed that although teachers possessed a moderate awareness of subject objectives, their practical application was limited. Students, particularly in low-resource schools, demonstrated minimal awareness of these objectives. Even when in-service training was available, time constraints and systemic barriers hindered its effective implementation. Traditional teaching methods such as lectures and questioning, though prevalent, were found to be less effective. In contrast, active learning strategies, multimedia, and field-based experiential methods enhanced student engagement. However, differences in school resources and environmental factors resulted in unequal use of these methods. Assessment practices were often limited to written examinations and failed to adequately measure critical and investigative skills.
Finally, while history has significant potential to develop citizenship, this potential is not consistently realized. According to Gardner’s Theory of Multiple Intelligences, if intrapersonal and interpersonal intelligences are effectively integrated into history education, it can move beyond exam-centered learning to become a powerful tool for producing responsible, aware, and empathetic citizens.
Discussion
The study revealed that the full realization of history subject objectives depends heavily on teachers’ subject expertise, specialized training, professional commitment, and in-service training. In the Sri Lankan school context, teachers’ lack of direct subject expertise, limited experience of novice teachers, absence of specialized training, lack of motivation, and the limited effectiveness of in-service training result in history being predominantly delivered as exam-centered knowledge transfer (Wineburg, 2001; Seixas & Morton, 2013).Even though teachers’ self-assessments were high, classroom implementation and communication were limited, constraining students’ historical thinking ^ Wineburg, 2001; Levstik & Barton, 2015&'
There is a mismatch between lecture-based methods used by teachers and student-preferred student-centered approaches. Methods such as questioning, field trips, and multimedia enhance critical thinking and deep understanding ^ Wineburg, 2001; Levstik & Barton, 2015&'Variations in subject effectiveness across school types are related to resource shortages and environmental constraints. Teachers’ roles and resource support directly influence student motivation (Bruner, 1966).
While written and oral tests successfully measure memory and knowledge, they are limited in assessing broader objectives such as critical thinking, values, and citizenship Black & Wiliam, 1998; UNESCO, 2018).Although teachers believe history has a strong potential to foster citizenship, its practical realization depends on teachers’ training and commitment. Disparities exist in students’ civic awareness across school types; even though democracy, human rights, and national identity are promoted, systemic support is limited ^ Evans, 2017).To effectively develop citizenship through history, teacher training, school systems, and policy support must be reorganized.



Conclusion
6.1	Conclusion
1. Teachers’ and Students’ Awareness of History Subject Objectives
Although teachers demonstrated a high level of self-reported awareness of history subject objectives in the questionnaire, interviews and classroom observations revealed that this awareness was practically limited. In particular, students in 1K and OHACE 2 schools showed unclear understanding of subject objectives, resulting in exam-centered learning. The primary causes of this limitation were a lack of teacher training and time constraints.
2. Effectiveness of History Teaching Methods
Although teachers predominantly used lecture-based methods, students rated these as less effective. In contrast, questioning, field trips, multimedia, and active learning methods enhanced deep understanding of history and promoted critical thinking. Variations in school resources across school types influenced the effectiveness of these teaching methods. 
3. Effectiveness of History Assessment
Written and oral examinations were suitable for measuring knowledge and memory; however, they were limited in assessing critical thinking, attitudes, and civic values. The predominance of term-end exam-centered assessments and the existing national exam system (summative grading) reduced opportunities for students to express independent ideas. Therefore, modern and practical assessment methods are needed. 
4. History Subject and Civic Development
Although history has significant potential to develop citizenship, this potential is not consistently realized. Teaching civic and civil concepts largely depends on the individual teacher’s interest, with students in 1E schools showing better outcomes. The absence of systemic support prevents the full utilization of this potential. 
Overall, for the successful achievement of history subject objectives, teachers’ expertise, specialized training, student-centered teaching, modern assessment methods, and systematic school support must function together. Otherwise, history education risks being limited solely to exam-centered knowledge transmission.
6.2 Recommendations
1. Improving the Teacher Selection Process for Subject-Specific Qualifications
           According to the conclusions, the shortage of qualified teachers weakens the integration of historical concepts. Therefore, the National Institute of Education should prioritize teachers with subject-specific qualifications and establish guidelines for assigning teachers to schools based on expertise. 
2. Organizing Special Training Programs for History Teaching
      Due to the lack of specially trained teachers, linking historical concepts with contemporary issues is weak. Hence, the Ministry of Education should organize annual training workshops or online modules for both novice and experienced teachers. When assigning history to teachers of other subjects, mandatory subject-specific training should be provided. Mentoring programs for novice teachers should be implemented in collaboration with experienced teachers, and in-service training should be updated based on practical and classroom needs. Incentives and promotion systems should also be introduced to enhance professional motivation. 
3. Providing Special Funds to Equalize Resources Across School Types
           Although teachers and students demonstrate high awareness and engagement, the lack of resources in schools hinders integration. Therefore, the Department of Education should provide annual financial allocations specifically for history, including life illustrations, videos, and multimedia tools. This will promote active learning through examples. 
4. Developing Lesson Starter Activities for Objective Awareness
            Limited communication of subject objectives reduces effective linking of learning with contemporary issues. Therefore, the National Institute of Education (NIE) should prepare and distribute a document collection (e.g., contemporary life examples at the start of lessons) as an educational aid for teachers to support “Objective/Example Integration Guidelines.” This will enhance critical thinking and minimize the awareness gap. 
5. Enhancing Training and Use of Modern Teaching Methods (Role Plays,   Projects)
Although the use of modern methods is at a moderate level, resource shortages limit practical integration. Therefore, the Ministry of Education should organize practical workshops under a “Modern History Teaching Methods” program to inform teachers on student-centered learning approaches. This will strengthen student responsibility in student-centered learning.
6.  Incorporating Source Analysis to Diversify Assessment Methods
Traditional assessments, primarily written examinations, are limited in measuring critical thinking. Therefore, the Examinations Department should diversify assessment formats in the history curriculum to include source analysis and group projects, which will improve measurement of civic thinking and attitudes. 

7. Organizing Special Sessions for Civic Development
          Although discussions of civil concepts develop civic attitudes, the limited time allocated for teaching negatively impacts this. Therefore, special sessions should be organized at the school level to integrate concepts such as national identity and human rights with contemporary life, promoting democratic values. 
8. Increasing In-Service Participation through Online Learning Methods
Limited participation in in-service training and restrictions have minimized opportunities to adopt innovative learning methods. Therefore, the Ministry of Education should organize monthly sessions on “Innovation in History Teaching” using digital or online learning platforms. 
9. Enhancing Administrative Support to Minimize Challenges (Time, Resource Shortages)
           Existing common challenges, such as time constraints, lack of resources, and limited administrative support, have negative impacts. Therefore, the National Institute of Education should develop “Guidelines for History Teaching Support” for school administrators, providing necessary time, financial, and human resources (e.g., special teacher advisors). 
10. Conducting In-Depth Studies on History Teaching in Multicultural Contexts for Future Research
            Limited unbiased teaching in multicultural contexts negatively affects civic development. Therefore, university researchers should conduct long-term studies to examine the impact of teaching political sensitivities and diverse perspectives. This will identify training needs and enhance understanding of social issues. 




6.3 Future Research Proposals
1. History Objectives and Citizenship in a Multicultural Context
            To study the variations in attitudes among Sinhala, Tamil, and Muslim students in Sri Lanka, while safeguarding national identity and human rights, and examining multicultural integration. This study should be conducted at the university level over the long term (3–5 years).
2. Effectiveness of Teaching Methods Using Digital Technology
            To investigate the impact of online platforms, social issues, and multimedia tools on teaching effectiveness. This will help increase student engagement in Schools 1 and 2 and reduce technological disparities.
3. Assessment Methods for Critical Thinking and Values
            Considering the limitations of traditional written exams, using diverse assessment formats (projects, oral discussions, source analysis) can enhance the measurement of students’ citizenship. This reduces the constraints of centralized exams and improves the success of achieving learning objectives.
4.       Subject Expertise and Motivation in Teacher Training and Professional Development
            Measuring novice teachers’ subject knowledge and teaching motivation, and examining the effects of monthly online modules and postgraduate training programs, can minimize limitations in school subject allocations and enhance overall teaching effectiveness.
5.          Awareness and Resource Equalization by School Type
            Investigating the long-term effects of financial grants and resource equalization programs can reduce resource disparities and improve the overall success of achieving curriculum objectives.
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සැමවිටම	උගන්වා ඇති විෂය කරුණු මතකයෙන් ලිවීමට බලාපොරොත්තු වී ඇත	ඔබට ඔබගේ ස්වාධීන අදහස් ප්‍රකාශ කිරීමට අවස්ථාව පවතී	1	0	කලාතුරකින්	උගන්වා ඇති විෂය කරුණු මතකයෙන් ලිවීමට බලාපොරොත්තු වී ඇත	ඔබට ඔබගේ ස්වාධීන අදහස් ප්‍රකාශ කිරීමට අවස්ථාව පවතී	0	0.02	කොහෙත්ම නැත	උගන්වා ඇති විෂය කරුණු මතකයෙන් ලිවීමට බලාපොරොත්තු වී ඇත	ඔබට ඔබගේ ස්වාධීන අදහස් ප්‍රකාශ කිරීමට අවස්ථාව පවතී	0	0.98	




