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Abstract

This study focused on first-year International Business Management students who take EAP 1 and EAP 2 courses at Ubon Ratchathani University to assess their development of academic vocabulary knowledge and sentence constructions. The study had a quantitative pretest-posttest design. It studied the association of whether two semesters of sustained skill-focused teaching were associated with improvement in these two areas of academic English. Out of 20 students in the course, two are non-Thai students from Myanmar and Cambodia. Data collection was conducted using tests constructed by the instructors, given before and after instruction.  The study revealed that the respondents' academic vocabulary and sentence construction generally improved. All students improved over the duration of the course, although the greatest gains were with those with initially had low levels of English. Most remarkably, it was the Thai learners. In comparison, the two overseas students possessed relatively stronger achievement at the commencement of the courses and consistently maintained high achievement throughout the study. The findings imply that teaching vocabulary and sentence structure in an EAP context, which pupils practice repeatedly, produces quantifiable academic language improvement in mixed-ability EFL classrooms. The findings also suggest that using engaging and contextualized learning materials such as memes could promote engagement and facilitate learning. To sum up, the findings demonstrate the significance of EAP instruction for learners with little previous experience of academic English in making progress in a short timeframe.
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Introduction
Contextual Background
To be successful in the International Business courses, especially in higher education where English is not the medium of instruction, it is critical that one is proficient in English. Universities in Asia have increasingly internationalized their curricula and offered English for Academic Purposes (EAP) courses to help students move from general communicative English to the academic language that is required in universities. The grade 8 to grade 9 and grade 10 to grade 11 transitions require students to be able to handle advanced vocabulary, complex syntactic structures, and discipline-specific discourse practices required for academic reading and writing (Gomez & Imm, 2021). For students studying international business, these language skills are particularly important because they affect, for example, participation in class, comprehension of course materials, written assignments, and engagement with subject-specific academic materials.
Students enrolled in the International Business Management program at the Faculty of Management Science, Ubon Ratchathani University, in their first year, must register for an EAP course that enhances their academic language skills. In spite of the course being aimed at enhancing students’ abilities, many students encounter difficulties in academic reading and writing. This is especially true for those students who have had limited contact with the English language. In the present cohort, which consisted of 20 students, consisting of 18 Thai students and 2 international students from Myanmar and Cambodia, differences in English proficiency were noticed. International students enrolled in the course with relatively better English ability, while many Thai students struggled to acquire academic vocabulary and to produce grammatical and coherent sentences. According to the University of Southampton (2022), differences in preparedness for academic language may have a serious impact on students’ ability to adapt to study in English-medium or partly English-medium contexts.
The skills of using an academic vocabulary and being able to use sentence structures are difficulties that are very basic for academic writing. While students may be able to engage in basic interpersonal communication, they may lack the linguistic resources for formal academic discourse. In an EFL situation, where the learner has little other exposure to English, learners can lack academic language despite their ability to converse. The experts found that knowledge of vocabulary and grammar is a strong predictor of the quality of writing (as well as general academic performance). As noted by Pham and Salazar (2020), these skills are usually neglected in students who are not immersed.  It is difficult for students to comprehend what these texts mean, to structure their ideas logically and coherently, and finally, to communicate this discipline-specific knowledge in a clear and precise manner. These limits may downgrade a student’s academic confidence and participation in class, which affects learning.
In addition to linguistic barriers, the emotional and motivational elements of language learning need to be considered. When students have trouble consistently producing language, they often report feeling increasingly anxious, less confident, and less motivated for school tasks. According to Salimi et al. (2022), if a student faces difficulties in using the proper language for a long time, it may stress them out and weaken their will to participate in the classroom. Based on my experience and the aforementioned studies, it can be concluded that anxiety and fatigue considerably change the behavior of students. The mixed-ability class setting and the comparison with more advanced learners may discourage less proficient learners from participating in classroom processes. In this context, there is a burgeoning interest in pedagogical approaches that develop motivation receptors and affective barriers to learning, in addition to the advancement of language skills.
One method of achieving this goal is through employing innovative teaching techniques to teach the language. In recent years, humorous classroom activities, visual aids, and pop culture references have earned attention as effective tools for engaging and retaining learners. The use of memes as part of activities is of added value in the context of EAP. This is because memes make use of short texts with images that are often culturally-relevant (or can be edited to be so). In classrooms with students of differing abilities, such techniques may also help lower anxiety by creating a calmer, more participative setting. Nonetheless, although the employment of creative techniques in language classrooms continues to grow, more empirical research is called for to ascertain their effectiveness in bolstering academic language development, particularly over a prolonged period of instruction.
Given the above, the present study looked at whether Intensive English and EAP instruction over two semesters resulted in any improvement in academic vocabulary and sentence structure ability. The study is aimed at examining the extent to which the academic writing skills of students develop through these courses, especially with respect to vocabulary acquisition and sentence construction. The study likewise determines whether there is a significant difference between the students’ pre-test and post-test performance in two semesters. Additionally, the study also investigates how far creative instructional methods, particularly meme-based classroom activities, can aid vocabulary retention and sentence formation, as well as students’ motivation in a mixed-ability EFL classroom. The study aims to enhance the EAP effectiveness literature while also providing pedagogical recommendations on course design and teaching practices employing students with varying linguistic backgrounds.
Thus, the present study aims to determine how much Intensive English and EAP courses improve students’ academic vocabulary proficiency and sentence structure ability. This also determines whether differences between pre-test and post-test scores in two semesters are statistically significant. Similarly, this study also attempts to investigate the contribution of creative instructional strategies, especially meme-based activities, towards students’ vocabulary retention, sentence forming, and motivation in a mixed-ability EFL class.
Literature Review
English for Academic Purposes in EFL Higher Education.
In EFL contexts, English for Academic Purposes is becoming increasingly important at higher education institutions in response to the growing gap between general English ability and the language necessities of university study. Recent studies revealed EAP is no longer seen as mere support for English-medium education. They are increasingly viewed as academic literacy interventions to prepare learners to engage with discipline texts, to produce structured academic writing, and to become more confident participants in higher education contexts (Li, 2025; Pomat, 2025). In EFL contexts, the role of writing is important as students often enter university with experience in general English but lack preparation for the reading and writing tasks required of them.
According to recent studies, students often still find it hard to meet academic expectations despite perceiving EAP as necessary. A study conducted by Bo et al. (2022) on multilingual students in university settings revealed that students generally perceive EAP instruction as useful, especially for writing and reading tasks. However, students also admitted to facing frustration and difficulty adjusting. In a similar vein, needs-based research in higher education contexts continues to show that even if students have a basic level of communication ability in English, they struggle with academic vocabulary, formal sentence structures, and appropriate written expression relevant to the discipline (Ly, 2025; Zakaria et al., 2025). The findings show that EAP is still highly meaningful in non-immersive language contexts where students need this type of support to develop academic literacy.
The shift in emphasis is also evident in the increasing attention being given to EAP in recent reviews. According to Pomat (2025), academic writing, vocabulary development, and pedagogical adaptation are among the more visible concerns in EAP research. In the same way, Li (2025) argued that the teaching of academic English in higher education should effectively address learners’ real difficulties with specialist words, text organisation, and academic expression. The current study intended to examine whether the development of vocabulary and sentence structure ability takes place over two semesters of sustained Intensive English and EAP instruction.
The effectiveness of EAP instruction for academic writing development.
Recent EAP research has focused on whether instruction leads to measurable gains in students’ writing ability. New research shows that EAP courses can enhance academic writing performance, though variations exist by context, learners, and course design. In a longitudinal study involving an EAP program, Lee et al. (2023) found that the ongoing participation gradually had a positive impact on English writing competence. The findings show that EAP instruction can facilitate ongoing development rather than just short-term outcomes.
Similarly, Sun and his colleagues (2025) found a university EAP course to improve students’ overall writing performance in terms of task fulfilment, organisation, language competence, and source use. Interestingly, their research revealed an unequal rate of progress among learners, with some students improving more quickly than others. This may be useful information for mixed-ability classrooms, where some children may respond more positively to the same teaching. The justification for evaluating gains at the classroom level through pre-test and post-test comparisons is also supported by it.
Another new work also claims that instructional design is strongly related to EAP writing development. According to Lu (2025), a collaborative blended environment in a graduate-level EFL academic writing course improved students’ writing of research introductions and discipline-specific linguistic choices. According to Mazgutova and Hanks (2021), students in an intensive EAP course become more aware of writing strategies. This suggests that explicit academic instruction influences not only writing but also the writing strategies used by students. These studies indicate that EAP instruction can have positive effects on writing development, particularly when it provides explicit input, repeated go-rounds, and engagement with academic language use forms.
According to the literature, improvements are not seen equally everywhere but are stronger in certain aspects. Sun and colleagues (2025) report improvements in organization and use of sources relatively more than in language, suggesting that development of vocabulary and grammar takes more time and sustained practice. This is especially relevant to the current investigation, which concerns specific academic vocabulary and sentence structure, not merely writing quality in general.
Essential Element of Academic Writing: Academic Vocabulary
Academic vocabulary is constantly cited as one of the most essential foundations of academic writing. In higher education, the knowledge of vocabulary has positive effects on reading and on the ability to express ideas accurately, as well as interpret academic texts correctly and use field-specific language in an adequate way. Lexical knowledge is a strong predictor of writing quality and achievement according to recent research in the EFL field.
The ease of readability of a text may reflect the academic word coverage (Liu et al. 2023), which is potentially a key factor in determining its difficulty. Lesser difficulty in understanding academic texts may be the reason for our inability to construct a text with the existing vocabulary knowledge. In the same way, recent research highlights that, in academic contexts, the vocabulary demands are not simply general high-frequency words, but also more specialized and discipline-sensitive items (Akbaş & Başal, 2024; Özer & Akbaş, 2024). For students in business, for example, this means that vocabulary development should include not just general academic lexis but also the forms typically used in academic and professional contexts.
Studies show that the development of vocabulary is directly related to writing development. The study by Raufi et al. (2024) on lexical diversity and academic vocabulary use between Indonesian EFL university students is a meaningful addition to the English Language Teaching and Learning (ELT) literature. The findings suggest that having a stronger knowledge of academic vocabulary contributes to the development of written expression. Academic writing difficulties have been reviewed widely, and vocabulary limitations are identified as a major challenge for ESL and EFL learners in higher education (Esperanzate, 2025; Zakaria et al., 2025).
Vocabulary learning within EAP teaching is beneficial when it is encountered in multiple contexts, contextualized, and multimodal. According to the research conducted by Skoufaki and Petrić (2021), the use of EAP materials enables incidental academic vocabulary learning. Students should be taught the vocabulary associated with an academic task in the context of the task rather than in isolation, according to more recent work (Li, 2025; Esperanzate, 2025). This study is particularly relevant for the present study as it assesses vocabulary growth over two semesters of instruction. Further, it considers whether creative strategies in classrooms can enhance retention.
Structure of Sentence and Syntactic Development in EFL Academic Writing.
In addition to vocabulary, sentence structure is a key feature of academic writing. Learners will need to produce sentences that are grammatically accurate, coherent, and sufficiently complex to express relationships among ideas. In EFL contexts, however, weakness at the sentence level continues to pose a major writing problem. Incorporating an increasing number of studies treating the development of syntax as multidimensional, students not only use correct grammatical forms but also manage different levels of structural complexity.
Van Rijt and Coppen (2021) expressed that grammar should be regarded as a resource for making meaning. Using an approach in academic writing can enhance a sentence's readability by organizing information and signaling relationships. Competence in sentence structure is not merely error-free language use in this respect; it also constitutes academic communication.
Recent empirical studies showed that how children learn language is not static. According to Thi and Nikolov (2023), the EFL students’ writing showed differences in syntactic complexity across feedback conditions, suggesting sentence development can be taught. Similarly, Kim et al. (2025) indicated longitudinal changes in linguistic complexity in timed argumentative writing by beginning-level EFL learners. These included an increase in the use of syntactic features over time. The study shows that sentence structure development can take place, even among low-proficiency levels, with extensive and repeated practice of writing.
Research has also demonstrated that syntactic complexity does not grow in a linear manner. According to Wang et al. (2024), Chinese EFL learner with different proficiency levels has different linguistic complexity in writing. It was seen that development was uneven across lexical and syntactic dimensions. Kim et al. (2025) also showed that some syntactic complexity aspects changed more clearly than others, supporting the view that growth at the sentence-level is multi-dimensional. The current study measures sentence structure ability as a specific outcome and does not assume that it naturally gets better as overall writing performance gets better.
As a result, the literature suggests that sentence structure should be a major focus of EAP evaluation. If students can interact at a basic level but are still incapable of producing academic sentences, then improvement in sentence structure is an important indicator of academic writing readiness.
Challenges in Academic Writing Faced by EFL Learners in Mixed-Ability Contexts
A key theme that emerges in the literature is the persistence of academic writing difficulties among EFL learners in classrooms with diverse proficiency levels. Recent Studies Suggest Students’ Problems in Academic Writing Relate to Vocabulary Use, Grammatical Uses, Sentence Formation, and Organization. Learners face this difficulty when they lack exposure to academic English.
According to Zakaria et al. (2025), EAP students faced severe issues, which were limited vocabulary, academic writing conventions, and academic language proficiency. According to a 2025 research, learners of English in higher education in both ESL and EFL contexts often struggle with lexical problems and negative L1 interference. Even though some of these issues occur elsewhere than from the study, the consistent identification of problems with vocabulary and grammar constitutes specific evidence for checking academic vocabulary and sentence structure in EAP classes.
Differences in proficiency can affect how learners respond to the benefits of instruction. Sun et al. (2025) report no identical improvement among students in the same EAP course. Some groups of learners made broader gains than others. In mixed-ability classes, higher-proficiency students adapt faster than lower-proficiency learners, who need more support and explicit scaffolding. This is especially relevant in classrooms. Students with weaker backgrounds require considerable support before they can benefit from academic English (Bo et al. 2022).
The present study context was students’ differing levels of English proficiency when they entered the course. The literature suggests that looking at average improvement is helpful, but that pedagogical strategies need to take into account how mixed-ability conditions affect learning, motivation, and participation.
Creative Memes Instruction in EFL Classrooms
Recent studies focus more and more on creative and multimodal material in language teaching, especially where engagement and motivation are at stake. Certain materials, such as internet memes, have been used in the project that help support vocabulary learning, noticing at the sentence-level, and interactions in the classroom. Since memes employ short text that works in conjunction with contextualized images, they may be especially useful in helping learners process and recall language forms.
According to a systematic review by Altukruni (2022), memes on the internet are an effective tool for teaching English in the classroom. Memes are an excellent way to increase motivation for learning, support new vocabulary, and increase learner engagement. In their 2021 study, Kayali and Altuntaş stated that memes can be incorporated into language classrooms due to their accessibility and familiarity, which promote participation and contextualization. Recent theoretical and empirical work has bolstered these claims. Han and Smith (2023) said memes belong to the ecological environment of the language classroom and illustrate real-world authentic digital communication and learner identity.
Research Related to Vocabulary Learning Has Yielded Promising Results. Multimodal texts, like memes, enabled EFL learners to better develop vocabulary acquisition and retention (Aedo & Millafilo, 2022). This was made possible with the filling in of the associations that were available between verbal meaning and visual meaning. Similarly, Cordova et al. (2025) highlighted that an instruction that incorporated memes rendered higher gains at the word level than at the reading level. Thus, making it viable for shorter and snappier targets. The study at hand is very much concerned with academic vocabulary development and whether classroom activities using memes contribute to this.
Memes have also been related to grammatical awareness and sentence formation. Kalyuzhna et al. (2023) utilized internet memes in the ESP context to present grammar meaningfully with the help of visual and contextual support. According to Maulina et al. (2026) in a recent review, grammar instruction using memes can increase motivation, assist with grammatical understanding, and lower anxiety if combined with linguistically clear goals. The present study may not be a grammar study in the narrow sense, but these findings are pertinent because one of the target outcomes is sentence structure ability.
In addition, students can also use memes to communicate meaningfully. Smith (2023) found that when learners were asked to caption and display ideas in a familiar format, the creation of memes in virtual EFL classrooms (English as a Foreign Language) offered an opportunity for authentic use of the language, which encouraged agency on indigenously developed texts. Ryu et al. (2022) also looked at memes as digital multimodal composition in L2 classrooms, suggesting that producing memes can be pedagogically useful as language-oriented production. The research proved that memes are catchy stuff; they can be used in the form of structured learning materials that relate language form, context, and participation.
Motivation, Engagement, And The Value Of Multimodal Support.
Use of memes in language classes is also relevant due to their potential impact on motivation and engagement. In EFL settings, students have opportunities to practice academic language, limited by their low confidence and low willingness to participate. As recent studies show, multimodal and funny materials can relieve tension and encourage learner involvement if the usual instruction is too abstract or demanding.
According to Cordova et al. (2025), learners taught through memes described the classroom as more motivating, enjoyable, and engaging. By using memes, the participants felt that they could understand difficult words and classroom content easily. Maulina et al. (2026) similarly concluded that when cultural references are comprehensible and the pedagogic aims are explicitly elaborated, meme-based instruction can mitigate anxiety and galvanise emotional engagement. These findings are important because, in this study, one of the motives for creative instructional designs is student motivation.
More generally, multimodal support has been shown to support language learning by using both verbal and visual input. In a systematic review, Rahmanu and Molnár (2024) determined that multi-modal immersion in English learning can enhance engagement and language development in higher education.
According to Lim and Kessler (2024), multimodal composing holds great value in the acquisition of a second language. Multimodal tasks can expand the way learners create meaning. This type of evidence supports the use of visually supported materials in classrooms with mixed-ability learners of EFL. This way, learners will all have varied entry points to the language.
In this context, memes are highly relevant as they provide short, recognisable, and culture-related input. Nonetheless, the literature also cautions that meme usage should stay pedagogically oriented. According to Cordova and others (2025), not all gains were strong on all skills. From the work of Maulina and others (2026), it was noted that meme-based activities work best when scaffolded and linked to clear learning goals. For the current study, this suggests that memes are most useful when performed with a specific aim in mind, such as helping with vocabulary and sentence building.
Synthesis of the Literature and Research Gap.
The literature review supports three conclusions that are relevant to this study. As per Lee et al. (2023) and Sun et al. (2025), EAP instruction in higher education helps boost higher education students’ academic writing performance. The effective EAP instruction is explicit, sustained, and learner-focused. Another challenge that EFL learners face is using academic vocabulary and constructing sentences. These two areas are important for academic writing, and they are also the most difficult. However, they appear to get responsive over time according to Liu et al. (2023), Wang et al. (2024), and Kim et al. (2025). Mixed-ability classrooms are likely to face such challenges as not all learners benefit equally from the same instruction, and some may require materials that are more engaging/accessible (Bo et al., 2022; Sun et al., 2025).
In conclusion, more recent work on meme-based and multimodal classroom activities suggests they can support vocabulary learning, sentence-level noticing, and motivation, although the evidence is still limited with respect to longer-term EAP instruction in higher education (Aedo & Millafilo, 2022; Kalyuzhna et al., 2023; Cordova et al., 2025). Despite the promise of meme-based activities, there is little research investigating their role in a sustained EAP programme targeting academic vocabulary and sentence structure in a mixed-ability EFL classroom. As a consequence, this study attempts to fill this gap by investigating the effectiveness of Intensive English and EAP instruction over two semesters. Furthermore, examining whether creative initiatives such as meme-based classroom activities can further assist students with academic vocabulary development, sentence structure ability, and motivation.
Theoretical Framework
This study draws on an integrated framework combining second language acquisition, explicit language instruction, and motivation theory to explain how students in an EAP context might develop academic vocabulary and sentence structure. The theoretical framework relies primarily on Krashen’s Input Hypothesis and Affective Filter Hypothesis as well as Skinner’s behaviorist view of learning. It also refers to theories about explicit grammar instruction and Self-Determination Theory.  The various opinions together offer an explanation of how, through creative teaching tools such as memes, EAP teaching may help to develop the academic language and motivate students while reducing their anxiety about languages.
The essence of the framework is Krashen’s Input Hypothesis (1982), which states that language acquisition occurs when exposure to comprehensible input, which is just beyond their current competence. In English for Academic Purposes, this principle states that learners can develop academic language when the texts, tasks, and classroom talk have an appropriate level of heightening. Instruction in English for Academic Purposes (EAP) gives students access to the vocabulary, formal sentence patterns, and discipline-specific language structures that differ from everyday spoken English. The theory explained how repeated exposure to academic input may help learners identify, internalize, and later produce more suitable academic language in their writing. Thus, it relates closely to the current study. This means that academically appropriate input allows one to improve their vocabulary and the construction of sentences.
Nonetheless, input alone may not suffice for EFL learners to meet the academic writing linguistic demands. Consequently, the study additionally utilizes theories of explicit and form-focused instruction. From a vocabulary point of view, Skinner’s behaviourist theory (1957) is still useful to explain how repetition, reinforcement, and guided practice aid language learning. While we currently view vocabulary acquisition as a complex cognitive and social process, the behaviorist perspective provides insight into why repetition and immediate feedback are effective in keeping vocabulary ‘sticky’. This applies particularly to the academic vocabulary, which comprises low-frequency, domain-specific, and abstract items that learners may not acquire incidentally. Zeng and colleagues (2025) made the point that vocabulary is best when the instruction is explicit, contextualized, and incorporated systematically in tasks. Thus, academic vocabulary development is seen in this study as the result of both meaningful exposure and intentional instruction.
There is a similar rationale for the teaching of sentences. A student will learn that academic writing requires not just knowing the right words, but also organizing the words into sentences that are grammatically correct as well as rhetorically appropriate. In this view, it is the framework’s argument that grammar teaching is more effective when integrated into communicative and writing tasks rather than being presented for memorization of rules. Explicit teaching of grammar may enhance learners’ writing performance if such teaching is linked with the construction of sentences and the construction of meaning. This viewpoint is particularly pertinent to the current study since it classifies sentence structure as a key outcome variable. The framework, therefore, assumes that students benefit from instruction that highlights sentence patterns, provides models of academic texts, and provides structured opportunities to draw on grammatical knowledge for authentic writing. Within this definition, grammar teaching in the study is defined as explicit, form-focused, and pedagogically embedded in EAP writing practice.
Besides language input and explicit teaching, the framework acknowledges the influence of motivation on the success of language learning. In view of this, the study adopts the Self-Determination Theory (Deci & Ryan, 1985) according to which human motivation is assumed to be influenced by the fulfilment of three basic psychological needs – autonomy, competence, and relatedness. In an EAP classroom, students are more likely to tackle challenging language tasks when they feel capable of success, when they find the task meaningful, and when the social atmosphere is supportive. This new perspective shows that classroom learning memes and other familiar tools that are also creative can be useful in learning. Using memes can help students express themselves and collaborate with peers while using language appropriate for the context, but distracting them and enhance intrinsic motivation. The present study does not treat motivation as being separate from one’s language development activities. Rather, it is considered a condition that may facilitate students’ willingness to engage in practice at the level of vocabulary and sentences.
Motivation has a connection with Krashen’s Affective Filter Hypothesis (1982), which claims that anxiety, a lack of confidence, and reduced motivation may prevent ‘input’ from entering the long-term memory of the learner and thus interfere with language acquisition. This concept has particular significance in EAP contexts, where academic writing can cause anxiety owing to the high level of precision, formality, and control over new material. The situation may be worse in mixed-classrooms. Weaker learners often feel inhibited by their better-placed peers. They also struggle with using academic English. Considering the theoretical rationale of this study, the use of creative pedagogical tools, specifically pseudo humor and memes, can help in making the language lessons less overwhelming. Memes can create an area to utilise visual and familiar references, as well as humour, to help reduce the emotional barriers to engagement and facilitate relaxed learning. As a result, their activities may indirectly promote the growth of academic language among learners by preparing them for EAP activities.
The memes used in the framework are not random but informed by conceptual thinking. Memes’ funny engagement may enhance students’ perceived relevance of activities and increase their participation by making it a fun activity to do. According to the Affective Filter Hypothesis, they might minimize anxiety and motivate participation. When contemplating the use of input and explicit instruction, memes may also serve as multimodal supports which assist learners with noticing, remembering, and employing vocabulary and sentence forms. The short and situational references are likely relevant in accessing succinct language construct, vocabulary selection, and meaning relationship. Thus, in this study, meme-based activities are conceived as not only motivational add-ons but potentially useful pedagogical tools that can support EAP learners’ affective and linguistic dimensions.
The theoretical framework, when analysed as a whole, suggests that language development in EAP may not be high if learners do not receive comprehensible academic input, help with vocabulary and grammar, and classroom experiences that are motivating, reduce anxiety and increase participation. In this model the EAP course is the primary learning environment in which students engage with and learn about academic language, and creative tools such as memes are supplementary supports which may enhance engagement and learning. As a result, the framework directly links with the key variables of the present study: the EAP instruction as a pedagogical intervention; academic vocabulary and sentence structure as the main learning outcomes; and motivation as an important enabling variable. The framework not only provides a strong basis for examining how the combination of sustained EAP instruction and creative pedagogical strategies can enhance students’ academic language performance in a heterogeneous EFL context, but it also allow for a better understanding of the EAP phenomenon.
Methodology
The study used a quantitative technique to assess the enhancement of vocabulary skills and sentence writing skills of first-year students in International Business Management at Ubon Ratchathani University. The 20 students that took this interaction were those taking the Intensive English course in the first semester of Academic Year 2024 and English for Academic Purposes (EAP) in the second semester. 18 students were from Thailand while 2 were international students, one from Myanmar and another from Cambodia. Students demonstrated a variety of competence levels, with the international students having advanced English. On the contrary, most Thai students have met with problems of academic vocabulary and sentence construction at the outset.
[bookmark: _GoBack]At the beginning and the conclusion of each semester, a systematic diagnostic writing test was conducted to evaluate pupils' growth over time. The students were given one topic for writing an essay: "Comparing Living in a City and Living in the Countryside" for the Intensive English course and "Sleep Deprivation Among University Students" for the English for Academic Purposes course. The assessment evaluated two fundamental skills: vocabulary usage and the accuracy of sentence structure for both Intensive English and English for Academic Purposes (EAP) courses. These skills were rated out of 20 by two experts. This scoring was also done in the same way for pre-and post-assessments. The assessments were created by the course instructor according to the learning outcomes of the respective courses, using academic vocabulary and formal sentences. Furthermore, the incorporation of memes was implemented during the lessons over the course of two semesters to evaluate whether this strategy would enhance the students' vocabulary skills and improve their sentence structure. In this approach, students were instructed to take a photo of themselves or another relevant subject and formulate a sentence using the vocabulary and sentence structures acquired from the textbook, based on the images they captured. Then, they would present it in class one by one, so everyone could help check for any mistakes in vocabulary usage and sentence structure. The results tracked the performance of each student and how the class was progressing overall.
The descriptive statistics highlighted mean scores and improvements between the pre-test and post-test during both semesters in the data analysis. Students made average gains of 3.15 points in vocabulary and 3.15 points in the enhancement of sentence structure in Intensive English. In EAP courses, the vocabulary score on average increased by 2.8 points while the score for sentence structure increased by 2.05. Evidence shows that a consistent focus on vocabulary enhancement and grammar use supported by interactive classroom methods resulted in a substantial increase in the academic English ability of the pupils over two semesters.
Participants of the Study
The sample of the study consisted of 20 students who are studying First year International Business Management, Ubon Ratchathani University, Thailand. These students took Intensive English and then EAP which was the course subsequent to Intensive English. The completion of two successive courses meant a prolonged observation period, which made it possible to assess the evolution of students’ use of academic language, more specifically their vocabulary and sentences. Most of the participants are Thai. The participants in question include 18 Thai students and 02 international students, including one from Myanmar and one from Cambodia.
The incorporation of both Thai and international students created greater diversity in the sample, and thus a wider range of challenges and successes due to different languages. The international students at the students’ onset of the study were found to have better English proficiency than the Thai students. This divergence in language abilities at the outset may be due to international students’ use of English elsewhere as well as potentially better English education systems in their own countries. Consequently, the international students were comfortable with basic communication in English and had better foundations on skills of vocabulary and grammar.
While the Thai students did have exposure to the English language outside the classroom, but rather less than academic English. Due to the absence of immersion, a lot of them were not able to manage academic language tasks that were complex. These included tasks like discipline-based vocabulary comprehension, applying and making grammatical academic sentences.  For the Thai participants, English was mainly learned in non-immersive environments. It caused problems with acquiring the more advanced academic language skills needed for writing and technical terminology related to study fields. 
The difference in language proficiency levels of the Thai and international students enabled the study to investigate how students with different language starting points achieve language development throughout the study. Similarly, Intensive English and EAP courses used in the semester gave insights on how ‘varying’ levels of proficiency can be assisted and whether curriculum and pedagogy was working for all students and whether any improvements were needed. During the study, it was revealed that the Thai students encountered more challenges in learning academic vocabulary and constructing sentences, suggesting that perhaps interventions need to be made in order to help the learners not exposed to English.

Research Instrument Used
The current research employed a pre-test post-test research design to ascertain the progress students made in academic vocabulary and sentence construction. Essentially, a pre-test and post-test were administered at the commencement and completion of every semester. The assessment which targeted academic vocabulary and sentence construction was aligned with the learning outcome of Intensive English and English for Academic Purposes courses.
This study made use of instructor-developed assessment which was aimed at reflecting the course content. The vocabulary component assessed the ability to recognize and use academic and business-related words. The sentence structure component, on the other hand, assessed the grammatical correctness, cohesion, and use of academic sentence patterns required for university-level writing.
Future replications should use validated measures (or validated item banks) and report on the evidence of validity and reliability in order to enhance the reliability and transparency of measurement.  One way of scoring gains in sentence construction, such as accuracy, complexity, cohesion and appropriateness, would help to ensure raters’ consistency and to interpret gains more clearly.
Because affective outcomes were discussed (e.g., engagement and motivation), this study drew upon standardized instruments to measure motivation scales, language anxiety, and so forth to establish change along with linguistic performance. You can administer these measures pre/post-study to investigate whether instructional strategies influence proficiency and learner affect.
Data Analysis
This study used descriptive statistics and paired sample t-test in analysing this study to find the effectiveness of Intensive English and English for Academic Purposes (EAP) courses in augmenting academic vocabulary and sentence construction of students. Based on the mean scores and standard deviations assigned to the students, it may be reported that the students had slightly improved their performance in vocabulary and sentence construction in pre and post-course test assessment. The average scores for both pretest and post-test in both aspects were analyzed and insightful figures were obtained. A paired sample t-test was performed on each student’s pre-test and post-test scores to find out if the improvement is statistically significant. The intention behind the experiment was to find out whether performance difference is due the course or by chance. The findings suggest that the p-values for vocabulary and sentences were less than 0.05. Thus, the changes in the students’ language proficiency are significant in the study. As the development of students’ academic English skills was evident, it was suggested that the EAP courses, as well as creative teaching techniques like deploying memes, helped achieve this. Consequently, the results of the data analysis affirmed one more time that the instructional design positively influenced student’s academic vocabulary and sentence construction.


Results 
The standardized diagnostic test results suggest a steady and significant growth in the vocabulary and sentence formation of the students. In this study, vocabulary acquisition refers to the students’ development of a knowledge of target academic vocabulary by enabling students to recognize, understand, and use appropriately academic words met with in the EAP course. The formal diagnostic test results show a significant and consistent improvement in students’ academic vocabulary knowledge and sentence-making ability. In the Intensive English course in the first semester, the students’ average vocabulary score was 6.2. At the end of the term, they achieved a higher average with a mean change of 3.15 points. During the second semester of the English for Academic Purposes (EAP) course, more words were available to the students. They maintained growth, acquiring another 2.8 points and finishing with an average of 14.0. This overall improvement shows that students are better learning how to interpret and use academic vocabulary meaningfully.
There were concurrent patterns in performance on sentence structure. At the beginning of semester one, students had an average of 6.25. By completing the Intensive English course, they gained an average of 3.15 points. As a result of the EAP course, the sentence structure score increased by 2.05 points to 12.8. The results indicate that students were learning language and vocabulary and starting to apply these in grammatically acceptable sentence structures; an important skill for academia.
There was variability between individuals, with improvement most pronounced for pupils who previously exhibited the (relatively) lower skill levels. Despite the two foreign students constantly getting high scores, several Thai students who had a hard time improved greatly by the end of the year. Using creative tools such as memes and other contextual cues appeared to encourage the enhancement of vocabulary and sentence structure as they provided realistic and low-pressure language use possibilities.  By enhancing teaching practices, the learning process became more motivating and less stressful, enabling learning to take place more evenly throughout the year.
Here is a bar chart illustrating the average scores for vocabulary and sentence structure across the two semesters:
· Vocabulary scores increased from an average of 6.2 (Intensive Pre) to 14.0 (EAP Post).
· Sentence Structure scores improved from 6.25 to 12.8 over the same period.
Figure 1. Bar Chart of the Result
[image: Output image]Table 1. Descriptive Result of the Pre-Test and Post-Test
	Skill Area
	Pre-Test Mean
	Post-Test Mean
	Pre-Test SD
	Post-Test SD
	p-value

	Vocabulary (Intensive)
	6.2
	9.35
	3.764096313
	4.094604923
	6.29E-09

	Vocabulary (EAP)
	11.2
	14
	4.250077399
	3.178877657
	8.73E-05

	Sentence Structure (Intensive)
	6.25
	9.4
	3.431663706
	2.909150717
	9.42E-10

	Sentence Structure (EAP)
	10.75
	12.8
	3.109831608
	3.679244774
	9.77E-06



The quantitative data obtained from pre- and post-tests over two semesters demonstrated statistically significant enhancements in students' academic vocabulary and sentence structure ability. The observed improvements occurred during the Intensive English (1st Semester) and English for Academic Purposes (EAP, 2nd Semester) courses, demonstrating the efficacy of continuous, skill-oriented education in academic English.
Vocabulary Development
There was a significant improvement in the students’ vocabulary scores in the Intensive English course. The pre-test mean vocabulary score was 6.20 with a standard deviation (SD) of 3.76. This implies a limited range on the scale at the commencement. The post-test mean was found to be 9.35 at the end of the semester with a standard deviation of 4.09.  The improvement in vocabulary ability was not only substantial but also significant, with a p-value of less than 0.001. The result obtained is highly unlikely to have occurred by chance, thus the Intensive English course successfully helped students to expand their academic vocabulary. As a key focus of this course, vocabulary instruction probably concentrated on crucial academic words and their appropriate contextual application. This helped each member refine their grasp of vocabulary. The post-test standard deviation increased because many students benefitted from the course, but some student was unable to pick up many words. This could be due to a less performing student who was poor initially and did not perform well in the course.
In the next EAP course, students showed improvements in vocabulary although the starting point was higher than in the Intensive English course. The pre-test score for the EAP course is 11.20 with a standard deviation of 4.25 supporting a good foundation in academic vocabulary. After the EAP course, students had a mean score of 14.00 with a reduced standard deviation of 3.18. The greater increase in vocabulary scores (p value<0.001) further indicated that not only did they retain the vocabulary learnt in the last semester, but also learnt even more difficult and subject-specific academic terms. The increase of EAP course is based on the earlier vocabulary from ICE, this will have more word from their discipline that is International Business Management. The fact that the post-test in the EAP course had a lower standard deviation shows that by the end of the second semester, the students’ level of vocabulary knowledge was more uniform. In other words, they had more similar levels of vocabulary knowledge after the second semester than after the first semester. This is likely the impact of more consistent learning outcomes or the scaffolding of vocabulary instruction that allowed for more retention and use across the class.
Sentence Structure
Developments in sentence structure followed a similar upward pattern to vocabulary developments with students making significant progress in their ability to build a sentence that is grammatically correct and meaningful in the academic context throughout the Intensive English and EAP courses. The pre-test means of sentence structure for Intensive English was 6.25 with 3.43 SD.  This suggests that the students’ grammatical knowledge and ability to write complex academic sentences at the start of the course was relatively basic. At the end of the semester mean of the post-test increased to 9.40 with a standard deviation of 2.91. There was a statistically significant improvement of 3.15 points (p < 0.001) in the pre-test and post-test scores in sentence construction after the completion of the course. As the standard deviation of the posttest decreased, it can be said that almost every student improved. With that being said, there was less variation in sentence construction ability. Thus, the course provides more uniformity in the development of sentence structure.
Students' sentence structure performance improved further in the next EAP course compared to the students’ Intensive English course but the level was already quite high. The pre-test mean for the sentence structure part in the EAP course in the classroom was 10.75 and standard deviation was 3.11. However, the students must have entered the course with moderate level of academic sentence structuring. The post-test mean was 12.80, with a standard deviation of 3.68, after the EAP course. The score showed an improvement of 2.05 points which was statistically significant with p-value< 0.001, thus reflecting that students are continuing to make progress in their ability to structure sentences. The standard deviation in the post-test for EAP course is relatively higher than the pre-test. This indicates that while majority of the students were successful to make improvement in their grammar, the extent of that improvement varied greatly among the students. While there are some differences, the overall trend is positive. Increased exposure to academic English and a more explicit focus on grammar in the EAP course have helped students further refine their use of sentences.
As shown by the improvement made throughout both semesters, time spent with academic English is beneficial when students are able to learn more complex grammatical structures with support. The Intensive English course taught basic grammar and sentence construction, while the EAP course helped to build complex sentences that followed academic conventions.  A gradual increase in language complexity allows for consistency and sustained grammar instruction. This leads students to internalise and apply new language structures more meaningfully. As the study’s conclusion suggests grammatically and in sentences properly formed, the learners made improvement regarding academic writing which is essential for success in higher education.
Discussion
Interpretation of Gains
The study explores the development of academic vocabulary knowledge and sentence construction skills of first-year International Business Management students of Ubon Ratchathani University on two consecutive English courses at EAP Framework. In total, there were improvements in both fields. All students improved but those with the weakest English at entry into the program made the biggest gains, especially the Thais. On the contrary, initially, the two international students, one from Myanmar and the other from Cambodia, were the highest scorers and were able to maintain their scores.
A sustained focus on EAP skills in instruction contributed to the development of students’ academic English. (14) Use of memes and other multidimensional materials may have made resources more accessible and increased participation. They also suggest enabling discovery through contextualized strategies.
Discussion of Research Question 1
Earlier studies stress that EAP vocabulary instruction has the most benefits when it is made explicit and is contextualised. According to Alharthi 2020, students’ reading and writing performance could be improved through structured vocabulary teaching in a disciplinary approach. Similarly, Widodo and Gunawan 2021 highlight that through scaffolded vocabulary tasks, students’ use of academic terms could be promoted accurately. The present study supports these claims by illustrating how students benefited from guided engagement with academic vocabulary throughout the course activities.
The results of the study correspond with its theoretical framework. The Input Theory of Krashen (Krashen 1982) clarifies how comprehensible academic input may support lexical growth. The gains imply that input alone was not sufficient and that explicit vocabulary instruction was an important factor. This observation is also in line with Skinner’s behaviorist view of learning (Skinner, 1957) with respect to repetition and retention reinforcement. The more pronounced gains observed in lower-proficiency learners indicate that explicit vocabulary support is especially useful in mixed-ability EAP classrooms.
Discussion of Research Question 2
The second research question examined whether students improved in sentence construction skills during the instructional period. The results showed clear improvement, indicating that the instructional approach supported students’ ability to produce more accurate and academically appropriate sentences.
This finding is in line with previous research on grammar instruction in EAP contexts. Zhang and Li (2022) reported that grammar instruction integrated with writing tasks improved syntactic complexity and accuracy. Similarly, Tilahun et al. (2022) argued that explicit grammar teaching is most effective when linked to meaningful writing practice. The present study supports this view, as sentence-level gains likely resulted from a combination of explanation, modeling, guided practice, and application.
These results are also consistent with the theoretical framework. Krashen’s Input Hypothesis suggests that learners develop sentence-level knowledge through exposure to comprehensible academic texts and model structures. However, because academic writing requires control over form, the findings also point to the value of explicit, form-focused instruction. As with vocabulary, the larger gains among lower-proficiency students indicate that scaffolded sentence-level support is particularly important in mixed-ability classrooms.
Discussion of Additional Findings
The research also indicates patterns related to motivation, engagement, and participation beyond vocabulary and sentence construction. Even though no standardized instruments were used for these variables, classroom performance indicated that engaging contextualized materials made academic English tasks easier. Memes and other multimodal resources helped relieve some of the tension associated with the formal learning of a language and facilitate the participation.
This finding supports the research of Karakas and Kartal (2021), where it was found that employing visual and creative teaching materials can enhance learning engagement and reduce cognitive load. The theoretical framework of the study is also relevant to the findings. According to Self-Determination Theory (Deci & Ryan, 1985), demanding creative tasks can facilitate engagement through making learning meaningful and manageable. The decreased anxiety may have contributed to a greater willingness for students to participate, viewed from Krashen’s affective filter hypothesis. Though these emotional results were not measured directly, they seem to have gone well with their language development.
In addition, students with lower proficiency showed the greatest growth in scores and the higher-performing students maintained strong scores. This pattern suggests that the teaching model provided effective support for learners who required extra effort, although not to a lesser extent than other students in the class.

Implications
The results suggest that EAP courses should include explicit instruction in sub-academic vocabulary and sentence structure. Academic language should not be left until incidental acquisition through exposure. It should be taught directly, practiced regularly and enable students to participate in authentic academic tasks. In non-immersive EFL contexts, students may not have many opportunities to use academic English outside of the classroom.
Student-centered multi-modal strategies are equally valuable, the study states. Tasks can be made more playful, less intimidating, and more contextualized for lower-proficiency learners through tools like memes. EAP programs must provide scaffolding of vocabulary and sentence construction over time, and influence teachers to use creative resources for language instruction.
Implications for Policymakers
The findings suggest that policymakers may want to support structured academic English instruction at higher education, especially where students have no or limited exposure to English outside the classroom. Polices aimed at enhancing EAP provision can assist students in developing vocabulary, grammar, and writing skills for academic success.
Findings advocate for inclusion of multimodal and innovative teaching resources in English language curricula. If curriculum design, teacher training, and institutional support encourage such approaches, we may arrive at a more effective and inclusive scenario.
Implications for School Administrators
The study highlights the need for school administrators to invest in developing an EAP course. In non-immersive contexts of English learning, this course will be beneficial. It is essential to encourage programs for academic vocabulary and sentence building but within a framework, which allows creativity.
Likewise, the results suggest that assessment and progress monitoring can be valuable. Monitoring student growth on a regular basis can help teachers identify students who require additional support and enable more responsive instruction, too. Further strengthening programme quality is support for teacher development in EAP methodology and multimodal teaching.
Implications for Teacher Education Institutions
It is important for teacher education institutions to prepare new teachers to explicitly teach academic vocabulary and sentence structure, specifically with regards to academic writing. EAP learners need focused support in these areas to meet the linguistic demands of higher education.
Teacher preparation programs should offer creative and multimodal instructional strategies for increasing student engagement and reducing anxiety. According to the findings of this study, these strategies can be very useful in classes with different levels and can suit other standard language teaching practices

Limitations of the Study
The study noted several weaknesses. To begin with, the small sample size of 20 restricts the ability to generalize. Secondly, the absence of a control or comparison group restricts the ability to interpret causality. Third, the use of instructor-designed assessments with little reported evidence of validity and reliability may restrict measurement accuracy.
Additionally, the claim about motivation, engagement and reduced anxiety is considered tentative as standardized measures weren’t used to measure them. In conclusion, the lack of qualitative data constrained insight into how students experienced the instructional strategies and which ones were effective.
Recommendations for Future Research
Future investigations should incorporate augmented samples from various setups allowing us to use them across schools and leaners. Additionally, studies should also employ validated assessment instruments for vocabulary and sentence construction and report reliability estimates in greater detail.
Also, future work ought to employ standardized measures of motivation, engagement, and language anxiety to more directly investigate the affective dimension of EAP learning. "Post-test done later on would look at retention (and perhaps maintenance) of gains."
A mixture of both qualitative and quantitative methods would be especially valuable. Gaining insight into the use of creative strategies in lessons, their impact on learning and the students who seem to benefit most could be achieved through interviews, classroom observations, and reflective journals. Future studies can focus on other components of academic English, for example, higher order writing, speaking, and listening, and peer interaction.
Conclusion
The assessment of knowledge of academic vocabulary and sentence construction skills of first-year International Business Management students of Ubon Ratchathani University in two successive English courses was the object of the study. The researchers aimed to determine whether sustained Engaged Academic pedagogy in the classroom could lead to an improvement of students academic English.
As the results of the study show, students showed improvement in vocabulary and sentence construction. This improvement is highest for those who started from a lower base. These findings imply that if EAP instruction follows a coherent structure focused on skills, it can lead to meaningful academic language development within a short time.
The study marks a contribution to research and practice by showing that explicit instruction of academic language, combined with creative and student-centered use of strategies, can work well in mixed-ability EFL classrooms.
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