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Abstract
[bookmark: _Toc167065891]The general objective of the study was to assess the factors affecting educational effectiveness; the case of Afar Region Dubti town administration. The researcher used pragmatic paradigm, with mixed approach and the research design was exploratory sequential design also qualitative and quantitative data. The total sample size was 306 from this 289 and returned 260, and 6 interview as well as 11 was focused group discussion. To select sample the researcher was employed purposive stratified and sample random. This study collected data from primary and secondary sources. The data collection instruments were questionnaires’, interviews and focused group discussion. The data analysis method was descriptive and inferential statistics by using spss version 26. The finding shows that here is lack of availability and quality of infrastructure in educational settings, well-equipped classrooms, and modern libraries with diverse resources, laboratories, reliable electricity and internet connectivity, well-maintained school buildings.  Lack of perceived value placed on stakeholder feedback within educational effectiveness. Negative sentiment among respondents, emphasizing the critical need for educational stakeholders to prioritize and enhance collaboration with the local community to foster more inclusive and culturally sensitive educational practices, as reiterated in the focused group discussions and interview in Dubti town. The lack of clear indicators and benchmarks to evaluate effectiveness success, inadequate stakeholder involvement, and infrequent monitoring and evaluation efforts were identified as major concerns. Lack of allocation of resources such as financial support, human resources and investments in infrastructure, The researcher recommended that allocating resources towards expanding and enhancing these facilities to eliminate barriers to quality education and promote inclusive learning environments.
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[bookmark: _Toc156523727][bookmark: _Toc157591199][bookmark: _Toc167065894]1. INTRODUCTION
[bookmark: _Toc4615][bookmark: _Toc156523728][bookmark: _Toc157591200][bookmark: _Toc167065895]1.1. Background of the Study	
Education is an important foundation for any developing process in the world on which the social, economic, political, and cultural development of a nation is based. The objective of education has evolved into the transfer of valuable cultural heritage from the past in order to recreate the current educational system (Abdul Rahim, A 2022)). This allows for the examination and preservation of retainable and valuable cultural heritages, as well as the elimination or reduction of detrimental cultural behaviours and non-scientific and dogmatic views. At the same time, knowledge of the modern school system should be utilized as a reference point to assess the benefits and drawbacks of the old school system. (Mengiste, S. 2020)
Education improves the capacity of societies and their social, economic, scientific, and technological institutions. To enhance rapid human development, it is necessary that one acquire education (Chirongoma, 2020).Similarly, additional research revealed a high correlation between education and the socioeconomic progress of numerous nations. Without appropriate development in its human resource development and educational effectiveness, no nation has achieved sustainable economic growth. All things considered, education is essential to social, political, and economic advancement as well as a key tool for raising people's standard of living. Societies and their political, economic, and scientific institutions become more productive as a result (Chirongoma, 2020).  
According to UNESCO (2019) In Africa, education policies have been a focal point for governments aiming to improve access to quality education for all citizens. The continent faces challenges such as limited resources, infrastructure deficits, and disparities in educational opportunities between urban and rural areas. As a result,  effectivenessmakers in Africa have been working towards implementing inclusive policies that address these issues and promote sustainable development through education.
By lowering its impacts on population, health, and nutrition as well as by raising the worth and productivity of the work provided by the impoverished, it also contributes to the reduction of poverty , due to the unbridgeable divisions and arguments about the constitutional revisions. It is a branch of the Apostolic Faith Mission in Zimbabwe (AFMZ) started ordaining women even before gender dynamics in the AFMZ were acknowledged (Chirongoma, 2020).
In Ethiopian secondary schools, a significant challenge to education quality, as highlighted in (Melaku's, 2023) study, is the notably high dropout rate among girls across all grades. Furthermore, girls tend to experience higher rates of repetition in comparison to boys, contributing to a widening gender gap in education as students’ progress through the educational system. The quality of education is also hindered by various challenges from the perspective of teachers, among which is the impact of educators' attitudes towards their work. The second, and most significant, factor is the lecturers' technical expertise and fundamental understanding of the subject. Recent research has demonstrated how the quality of education is impacted by the shortage of trained instructors. In order to improve the quality of education while overcoming obstacles, teachers need to possess strong topic knowledge and pedagogical skills, making them highly competent ( Holmqvist, M, 2019).  
A study of the research shows that political, economic, and social issues are only a few of the variables that might have an impact on how educational policies are implemented. Political elements that can impact the execution of educational initiatives include a lack of political will and support. Economic issues can also make it difficult to put educational policies into practice, such as a lack of funds and resources. The execution of educational effectiveness can also be greatly influenced by social issues, such as cultural norms and community views toward education ((Mitra S &Yamasaki, I.2016).).
The Afar Region's distinct cultural and socioeconomic background exacerbates the difficulties encountered in implementing educational policies. Because the region's pastoralist community values movement and adaptability so highly, it may be challenging to guarantee that every child has constant access to schooling. Furthermore, it may be difficult to deliver high-quality instruction and successfully execute educational programs in the region due to its inadequate infrastructure and resources (UNESCO, 2015)

The Afar Region is distinguished by a wide range of ethnic groups, a nomadic way of life, and restricted access to essential amenities like education. The educational effectiveness of educational policies is frequently difficult in rural and neglected regions like Afar because of inadequate infrastructure, a shortage of skilled workers, and a lack of funding (OECD, 2020). Furthermore, as the (Afar Regional State Education Bureau Report, 2019) highlights, the region has traditionally been impacted by hostilities, a lack of resources, and geographic remoteness. These challenges pose significant barriers to the successful execution of educational policies, impacting curriculum delivery, teacher training, student enrolment, and overall educational outcomes.
The cultural diversity within the Afar Region, encompassing various ethnic groups and languages, also plays a pivotal role in educational effectiveness. (Smith, 2018) emphasized that understanding and respecting the cultural nuances and values of different communities within the region is crucial for effective educational effectiveness, as it directly influences curriculum design, language instruction, and community engagement strategies. Numerous studies have looked at the variables influencing the way educational policies are implemented in distant places, including the part played by community members, parents, and instructors. 
However, the existing gaps in the literature call for further investigation on how the Afar Region Dubti town administration.is adapting to infrastructure availability, stakeholder’s involvement, resources allocation monitoring and evaluation mechanisms for effective educational effectiveness. Detailed study can uncover specific nuances, contextual factors, and implications unique to the region. By conducting a focused investigation, it is possible to identify overlooked challenges, propose context-specific solutions, assess the effectiveness of current policies, and contribute novel insight to the existence body of knowledge. Therefore, further research into the impact of inadequate infrastructure, stakeholder’s involvement, and resource allocation monitoring and evaluation process can offer a deeper understanding and potentially unlock strategies tailored to the specific needs of the Afar region, ultimately aiming to enhance the quality of education for all individuals. This research was  seeks to investigate and analyse these primary issues to comprehend their interplay, effect, and underlying factors affecting the successful educational effectiveness in the Afar Region Dubti town administration.
[bookmark: _Toc17138][bookmark: _Toc156523729][bookmark: _Toc157591201][bookmark: _Toc167065896][bookmark: _Toc167065897][bookmark: _Toc155865849][bookmark: _Toc155906000][bookmark: _Toc155906590][bookmark: _Toc155910421][bookmark: _Toc155913887][bookmark: _Toc156520716][bookmark: _Toc156523730][bookmark: _Toc156525373][bookmark: _Toc156635426][bookmark: _Toc156648608][bookmark: _Toc157591202][bookmark: _Toc161751578][bookmark: _Toc90734634]1.2. Statement of the Problem
Educational effectiveness faces various problems worldwide (UNESCO, 2015). Some countries, such as India and South Africa, experience challenges in implementing policies due to limited resources, lack of teacher training, and inadequate infrastructure. Empirical studies have shown that educational effectiveness is hindered by factors such as funding constraints, bureaucratic inefficiencies, and lack of stakeholder engagement (World Bank, 2018). Theoretical perspectives, such as the effectiveness cycle model and the multiple streams framework, offer insights into the complexities of educational effectiveness. The consequences of ineffective educational effectiveness include low student achievement, inequitable access to education, and wasted resources (Ball, S.J., &Cohen, D.K, 2018). To address these issues, researchers have investigated the factors affecting successful educational effectiveness of education policies.
The educational effectiveness of educational policies in Africa faces numerous challenges, evident in countries like Nigeria, Kenya, and South Africa (Aduda et al., 2018). Empirical studies have identified inadequate funding, lack of teacher training, and poor infrastructure as major obstacles (Ajao & Oyesoji, 2020). Theoretically, the educational effectiveness gap can be attributed to weak governance structures and lack of stakeholder engagement (Bloom et al., 2015). These problems have severe consequences, including low enrollment rates, poor learning outcomes, and perpetuation of social inequalities (UNESCO, 2019). In response to these challenges, the researcher intends to investigate the factors affecting the successful educational effectiveness of educational policies in Africa
Educational policies are often implemented with the intention of improving educational outcomes. However, in Ethiopia, there is evidence that educational effectiveness is often ineffective. This study investigates the problem of ineffective educational effectiveness. Recent study by the World Bank (2020) found that only 54% of primary school teachers in Ethiopia are trained, and only 38% of them have received any professional development in the past five years. This lack of teacher training and professional development is a major barrier to effective educational effectiveness. Another study by the Ethiopian Ministry of Education (2019) found that only 62% of primary schools in Ethiopia have access to textbooks. This lack of textbooks is another major barrier to effective educational effectiveness.  The consequences of ineffective educational effectiveness are far-reaching. Students who do not receive quality education are less likely succeeded in higher education and the workforce. They are also more likely to live poverty and experience social problems. In addition, in effective educational effectiveness can lead to a loss of public trust in the government.
The consequences of ineffective educational effectiveness are far-reaching and include low student achievement, poverty, social problems, and a loss of public trust in the government. This study investigates the problem of in effective educational effectiveness in Ethiopia in order to identify the contributing factors and develop recommendations for improvement.  
According to Berhanu, K. Z. (2023) the educational effectiveness of educational policies in the Afar region has been faced with various challenges. These include limited infrastructure and resources, low levels of community engagement, cultural and linguistic barriers, and weak institutional capacity. As a result, educational outcomes in the region have remained significantly lower compared to other parts of Ethiopia (Muluken, D, & Stulz. 2020).
The problem that necessitates investigation is the persistent educational inequality faced by pastoralists, particularly in terms of their limited participation in education and the widening gap in educational opportunities compared to other groups. Despite efforts made through national and international movements to address this issue, there remains a significant disparity in educational access and support for pastoralist communities. The lack of effective interventions to enhance the educational status of pastoralists not only perpetuates existing inequalities but also hinders their overall development prospects. Failure to rectify this disparity can lead to further marginalization of pastoralists, impede their social and economic advancement, and hinder broader development initiatives aimed at fostering equitable education for all, underscoring the critical importance of investigating and resolving this educational inequality (Bahuguna, March 2019). Meanwhile, limited effectiveness and monitoring strategies educational effectiveness forces many students to dropout so; this witnessed inequality is attributed to a main of factors. Investigating the on-going educational inequality faced by pastoralists, characterized by limited participation and widening gaps in educational opportunities, is crucial to address the marginalized status of these communities. Failing to resolve this issue not only perpetuates inequities in education but also obstructs the social and economic progress of pastoralists, ultimately impeding broader development efforts focused on achieving educational inclusivity and equity for all individuals, highlighting the urgent need to prioritize interventions that support the educational advancement of pastoralist groups. Consequently the existing gaps call for farther investigation and to address these issues, the researcher has investigated the factors affecting successful educational effectiveness of education effectiveness. 
The focus of the investigation lies in exploring the repercussions of educational effectiveness within the educational system in Dubti town administration, emphasizing not only the immediate impact on the current educational landscape but also its enduring effects on future generations. The failure to address crucial aspects such as stakeholder engagement, efficient resource distribution, adequate infrastructure, and robust monitoring mechanisms poses a significant risk to the successful realization of educational policies in the region. This susceptibility to sub optimal effectiveness outcomes could perpetuate a cycle of educational underachievement, detrimentally affecting students, educators, families, and the broader community. Through a detailed analysis of these key factors, the study endeavors to bridge a research gap by furnishing empirical insights into the interplay between stakeholder dynamics, resource management, infrastructure provision, and monitoring processes in shaping educational effectiveness. By doing so, the research aims to contribute valuable knowledge to the realm of educational effectiveness studies, with the ultimate objective of pinpointing areas for enhancement and proffering tailored recommendations to elevate the effectiveness of educational policies within Dubti town administration. By honing in on the influences of stakeholders' engagement, resource allocation, infrastructure availability, and monitoring and evaluation practices on educational effectiveness, particularly in the Afar Region's Dubti town, the study seeks to pave the way for tangible improvements that can enrich the educational landscape and benefit all stakeholders involved.
[bookmark: _Toc157591206][bookmark: _Toc167065899]1.3. Basic Research Questions
1. What   does stakeholder involvement influences the educational effectiveness process in Dubti town administration?
2. What is the impact of resource allocation on supporting the educational effectiveness in the study area?
3. What does infrastructure availability facilitates the educational effectiveness in Dubti town administration?
4. What is the effect of the monitoring and evaluation process on implementing educational effectiveness in Dubti town administration?
[bookmark: _Toc26782][bookmark: _Toc157591203][bookmark: _Toc167065900]1.4. Objectives of the Study
[bookmark: _Toc157591204][bookmark: _Toc167065901]1.4.1 General objective of the study
The general objective is to investigate the factors influencing the educational effectiveness in the Afar Region Dubti town administration.
[bookmark: _Toc17021][bookmark: _Toc157591205][bookmark: _Toc167065902]1.4.2specific objective of the study
1. To investigate the effect of stakeholders involvement in the educational effectiveness process in Dubti town administration. 
2. To examine the impact of resource allocation supporting the educational effectiveness in the study area
3. To examine the effect of infrastructure availability facilitating in the educational effectiveness in Dubti town.
4. To assess the effect of monitoring and evaluation process implementing educational effectiveness in Dubti town administration
[bookmark: _Toc25974][bookmark: _Toc157591207][bookmark: _Toc167065903]1.5significance of the Study
[bookmark: _Toc13064]The study is relevant in terms of factors impacting the educational effectiveness of educational policies in the Afar area since it can address and increase the level of education in this specific place. The study's identification of the factors that facilitate or obstruct the educational effectiveness of educational policies can be very helpful to  policy makers, educators, communities, and other stakeholders in order to develop targeted interventions and initiatives. Ultimately, this might lead to increased access to high-quality education, improved educational results, and increased development in the Afar region. Enhanced educational policies can significantly improve literacy rates among the pastoralist population, fostering a more educated community.
Educational Attainment: Higher levels of education can be achieved, providing individuals with better opportunities for personal and professional growth.
According to the study, a key obstacle to educational effectiveness is a lack of resources. This knowledge may be utilized to help the region's schools by advocating for additional funding and support. This can thus result in better learning resources, infrastructure, and teacher preparation all of which have a direct positive impact on students' academic performance. 
 Identification of barriers: The study can help policy makers and educational bureau to identify the barriers that hinder the educational effectiveness of educational policies in Dubti town. By understanding these barriers, they can develop strategies to overcome them for better educational results: In the end, the study may result in Dubti town students receiving better educational results.  Policy makers and the educational bureau may guarantee that students receive a high-quality education by enhancing effectiveness execution, distributing resources wisely, and encouraging cooperation. Thus this study offers fresh perspectives on the group's place in the educational system.  In addition it would also encourage more research by raising the awareness and motivation of other researchers.
[bookmark: _Toc157591208][bookmark: _Toc167065904]1.6scope of the study
The study focused on Afar Regional State's Dubti town administration. The research has geographic, time, thematic, and methodological delimitations. On the geographic delimitation, the study operates in Afar. The research was conducted in Dubti town administration. The research was conducted from January to May 2024.  Methodologically, it was used exploratory research design and data analysis done using mixed approaches. Thematically, the study was delimited to Factors Affecting the educational effectiveness; such as stakeholder’s engagement, resource allocation, and infrastructure availability, as well as monitoring and evaluation, In the Case of Afar Region, Dubti town.
[bookmark: _Toc167065905]1.7 limitation of the study
[bookmark: _Toc161751587][bookmark: _Toc90734643][bookmark: _Toc167065906]The researcher faced limitations during data collection, such as the bureaucratic nature of organisations, individual unwillingness to cooperate with questionnaire completion, the unavailability of key personnel, and delays in responses. To overcome these limitations, the researcher employed strategies such as building relationships with key personnel, offering incentives to individuals or organisations, being flexible in their approach to data collection, and persistently following up with individuals and organisations. The study was limited by confounding variables and measurement errors. To mitigate these limitations, the researcher employed statistical techniques, utilised multiple measures, or conducted a pilot study to increase the internal and external validity of the study.
[bookmark: _Toc2205][bookmark: _Toc157591209][bookmark: _Toc167065907]1.8. Organization of the study
This research thesis is divided into five chapters. The first chapter deals with the introduction, covering the background of the study, statement of the problem, objectives of the study, research questions, scope, and significance of the study. The second chapter reviews all available and relevant reviews of literature that are relevant to the study. To formulate the conceptual framework of the study, it aims to identify gaps in knowledge that the research intends to fill. The third chapter explains the research methodology followed to generate the necessary data. Which include a description of the study area, research paradigm, research design and approach, types of data and data sources, sampling design and data validity and reliability, methods of data analysis, and ethical consideration.
 The fourth chapter explains and discusses the results of analysis of the data collected to answer research questions. Quantitative data from questionaries’ ’and interviews and focus group discussion for qualitative data various documents, and the interpretations and inferences of stakeholders directly and indirectly related to education from sample area. 
The fifth chapter contains summary, conclusions and findings based on the analyses, along with effectiveness recommendation.


[bookmark: _Toc17262][bookmark: _Toc157591210][bookmark: _Toc167065908]                                                 CHAPTER TWO
[bookmark: _Toc157591211][bookmark: _Toc167065909]                            REVIEW OF RELATED LITERATURE
[bookmark: _Toc31802][bookmark: _Toc157591212][bookmark: _Toc167065910]2.1.1 Review of concept		
[bookmark: _Toc157591213][bookmark: _Toc167065911]2.1.1.1Education 
UNIESCO (2018) defines education as the set of laws and regulations that control the functioning of education systems, in addition to the guiding principles and effectiveness decisions that impact the area of education. At different levels, municipal, state, and federal governments may share governance of education and Ethiopian policies concerning education. According to Brecay and Egan (2022), educational effectiveness refers to the systematic and coordinated actions taken by the government, schools, and other organizations to guide and regulate the provision of educational opportunities and services. It encompasses a wide range of decisions that affect the organization, management, and funding of education, as well as the curriculum, assessment, and evaluation of student learning.
 Rayou and van Zanten (2015) define education policies as programs created by public authorities, guided by concepts and values, intended for education actors, and carried out by professionals in administration and education. Education policies address a wide range of issues, including equity, the general standard of learning outcomes and school and learning environments, or the system's ability to prepare students for the future; they also cover issues like funding, efficient governance, evaluation and assessment procedures, and more (OECD, 2015).
[bookmark: _Toc157591214][bookmark: _Toc167065912]2.1.1.2 Educational effectiveness	
Pressman and Wildavsky (1973) defined educational effectiveness as the link between goal-setting and action. To ensure that broad agreements are properly implemented, government representatives must turn them into specific options. Furthermore, the extent to which a given decision fulfils its objectives may be used to assess the efficacy of educational effectiveness (Pressman and Wildavsky 1979: 26). In a similar spirit, Mazmanian and Sabatier (1995) describe educational effectiveness as the execution of a basic effectiveness decision, which is normally stated in legislation but may also be represented in major presidential directives or court rulings. "That option should preferably explain the goal or goals to be pursued, identify the problem or problems to be addressed, and, in a variety of ways, structure" the method of execution. The process typically involves passing the basic statute first, then the implementing agencies' policy s outputs (decisions), the target groups' compliance with those decisions, the actual impacts of those outputs, the perceived impacts of agency decisions, and lastly significant changes to the basic statute. The authoritative decision serves as the foundation since it suggests that centrally situated actors are important for achieving the intended results.
Ethiopia has placed a strong emphasis on education in general and literacy in particular in its effectiveness papers in order to achieve the intended overall development of the nation. The Grow and Transformation Plan (GTP), the Education and Training  effectiveness (ETP), the Education Sector Development Program (ESDP), which is currently in its fifth version, the Agricultural Extension Program Strategy, the Health Service Extension Program Strategy, the School Improvement Program, the Early Childhood Care and Education, and the Adult Education Strategy, among others, have all emphasized the importance of education and/or literacy for the nation's development (Hussen, N. M. 2023).
[bookmark: _Toc154219372][bookmark: _Toc157591215][bookmark: _Toc167065913][bookmark: _Toc14565]2.1. 2 Theoretical Review 
[bookmark: _Toc157591216][bookmark: _Toc167065914]2.1.2.1.   Top-down Theory
 According to Hill (2005), the top-down approach posits that educational policy begins with central government decisions that specify explicit implementation objectives. Furthermore, it is inspired by system theory, which holds that public effectiveness is the input and effectiveness execution is the output. The administrative apparatus that serves the government determines which administration will carry out the effectiveness. The designated administration was in charge of carrying out the effectiveness in order to achieve the effectiveness objectives, which are supposed to be clear at all levels of command. The top-down philosophy is great for achieving optimal educational effectiveness. This theory's key academicians are Pressman and Wildavsky (1973).
The top-down theory, according to Sabatier and Mazmanian (1979, 1980), explains how this theory is implemented since the government's clearly specified objectives should contribute to its successful educational effectiveness. By adhering to clearly stated effectiveness objectives, implementers can accomplish effectiveness aims. A clear and relevant implementation for education helped local implementer’s local educational officials achieve the effectiveness' objectives, particularly in schools, as indicated by this study on school directors' opinions on the efficacy of the effectiveness's educational effectiveness.
[bookmark: _Toc157591217][bookmark: _Toc167065915]2.1.2.2 Bottom up Theory 
In opposition to the top-down theory, this one has been established. Effective outcomes may not always be connected to effectiveness objectives, according to a number of research studies. Consequently, there may be no causal relationship between goals and outcomes. Researchers who follow a bottom-up approach note that the best place to start studying educational is at bottom, specifically with the actual implementers. According to winter (2006), these academics contest the idea that public policy originates at the top because lower-level employees have a greater understanding of issues than upper-level personnel. The people directly engaged in putting policies into action are where the bottom-up theory starts. Examining their own objectives plans of action, and initiatives was be The public and private players in the educational effectiveness process evaluated their own objectives, plans of action, and activities. The theory contends that local implementers are responsible for successfully putting the effectiveness into practice, and that local implementers' negotiations are what make the effectiveness work. Hewlett and Ramesh (1998) noted that the educational effectiveness process moves up to identify the objectives, plans, and agreements of the people carrying out the programs. 
[bookmark: _Toc157591218][bookmark: _Toc167065916]2.1.2.3 Institutional theory	
According to Meyer and Rowan (2017), institutional theory offers a prism through which to view the formal and informal structures affecting the execution of policies. According to DiMaggio and Powell (2013), an institution is "the rules of the game" that influence behaviour in educational effectiveness contexts. Institutional theory clarifies the ways in which organizational norms, practices, and cultures affect the process of educational effectiveness. In developing nations, higher rates of economic growth, longer life expectancies, slower population growth, better quality of life, and high rates of return on investment are all based on student education. Institutional theory is a framework used to understand the role of institutions in shaping educational effectiveness (Hatch, 1993). 
According to Hatch (1993) it argues that institutions such as schools and universities have their own unique norms, values and practices that influence how policies are implemented. These institutions have a culture that shapes the way they respond to effectiveness and the way they implement policies. 
According to institutional theorists, educational institutions ought to keep their formal structure and operational procedures a part (Meyer, 1977; Weick, 1976). But in an era of accountability, state and local education organizations now function in a more restricted context.
[bookmark: _Toc157591219][bookmark: _Toc167065917]1.1.2..2 Diffusion of Innovations Theory
The concept of diffusion of innovations outlines how new advancements in technology and other domains spread throughout societies and civilizations, from their introduction to widespread adoption. The diffusion of innovation theory seeks to explain the adoption of novel behaviours and ideas, as well as why this process may take so long. The way in which innovations are communicated to diverse parts of society, as well as the subjective evaluations associated with the inventions, are important drivers of how rapidly dispersion or spreading happens. According to this idea, the adoption of an innovation is determined by a variety of elements, including the qualities of the invention, the characteristics of the individuals, and the social and cultural environment in which the innovation is presented (Rogers, 2003). 
 Rogers' Diffusion of Innovation Theory (2013) has significance in comprehending the dissemination and adoption of novel educational policies within a given area, including social networks, communication routes, and the perceived qualities of innovations. The hypothesis identifies key factors influencing adoption rates.  The analysis of the educational effectiveness processes of new educational policies as complex and vulnerable to the social value systems of stakeholders was made feasible via the spread of innovation theory.
Diffusion of innovation theory has been used to educational effectiveness viewpoints in order to comprehend how educators and students accept educational innovations. This viewpoint holds that a number of variables, including the personalities of those engaged and the social and cultural environment in which the policies are being implemented, affect how successful educational programs are (Dinkin, 1997).
The researcher has selected bottom up theory because the bottom up theory suggests that policies are most effective when they are developed and implemented from the bottom-up, rather than from the top-down. This means that local communities and stakeholders should be involved in the policy-making process to ensure that policies are relevant and responsive to their needs. In the context of the Afar region, this could mean involving local educators, parents, teachers, and community leaders in the development and educational effectiveness of educational policies. By incorporating their perspectives and experiences, policies can be tailored to the specific needs and challenges faced by the community, resulting in greater buy-in and success. This research’s was led by this theory, and thus theories assumptions are more important to this research's
[bookmark: _Toc157591220][bookmark: _Toc167065918]2.2. Major Factors affecting the educational effectiveness 
[bookmark: _Toc157591221][bookmark: _Toc167065919] 2.2.1Stakeholder Engagement
A variety of stakeholders, including government representatives, educators, parents, students, and community members, are involved in the educational effectiveness of educational effectiveness. These stakeholders' participation may have an effect on how well policies are implemented. Stakeholder participation has the potential to boost effectiveness support, promote accountability, and enhance cooperation and communication, claim Bryson and Crosby (2019).
 The execution of educational policies is greatly aided by government representatives. They are in charge of creating and implementing policies that cater to the requirements of teachers and pupils. They are involved in more than just developing policies, though. They also need to supply resources and money to help in the execution of policies (Lubienski and Weitzel ,2018) contend that in order to guarantee that policies are applicable and successful, government representatives must collaborate closely with educators and other stakeholders. Stakeholder involvement is a continuous process that calls for inclusive decision-making, efficient communication, and teamwork (Bryson et al., 2018).
Ensuring that stakeholders possess the requisite information, skills, and resources is crucial for the successful educational effectiveness of policies. To empower stakeholders and improve their ability to contribute to the execution of policies, policymakers should fund capacity-building efforts, such as training courses and professional development opportunities (Darling-Hammond, 2017).
[bookmark: _Toc157591222][bookmark: _Toc167065920]2.2.2 Monitoring and evaluation
On-going monitoring and evaluation of educational effectiveness are essential to assess progress, identify bottlenecks, and make necessary adjustments. Regular data collection and analysis provide evidence for decision-making and enable policymakers to address educational effectiveness challenges (OECD, 2019).The main elements influencing the success or failure of effectiveness efforts may be found with the aid of efficient monitoring and assessment of the educational effectiveness of educational policies.  Policy makers and stakeholders can obtain insights into the impact of elements like leadership, stakeholder engagement, resource allocation, and capacity building on the outcomes of educational effectiveness by methodically monitoring progress, gathering data, and analysing information (Smith & Schumacher, 2017). The usage of data is a crucial component in monitoring and assessment. Data may be used to monitor the advancement of effectiveness objectives, pinpoint areas in need of development, and assist in decision-making. Hargreaves and Fullan (2018) assert that data may also be utilized to pinpoint tactics and practices that work well and can be expanded upon to enhance the execution of policies.	
[bookmark: _Toc157591223][bookmark: _Toc167065921]2.2.3 Resource allocation
Resource allocation as defined by Odden and Picus (2014). Is the process of allocating resources like money, people, and supplies to support educational activities and initiatives . The successful educational effectiveness of educational effectiveness depends on the efficient allocation of resources. The distribution of resources in education, however, can be impacted by a number of circumstances.
Funding availability is one of the main elements influencing how resources are allocated in education. Belfield and Levin (2012) assert that money is an essential resource for education and that choices about how to allocate resources may be greatly influenced by the quantity of cash that is available. Schools might have to prioritize some programs or activities above others if funding is scarce, for instance, and this could have an effect on how well educational policies are implemented overall.
Demographic variables may also have an effect on how educational resources are distributed. According to Belfield and Levin (2012), judgments on resource allocation can be influenced by demographic variables including the number of students enrolled, their socioeconomic level, and their location. According to Van Meter and Vanhorn (1975), g effectiveness resources are considered essential inputs for any educational effectiveness and are recognized as critical components in the efficacy of educational effectiveness
[bookmark: _Toc157591224][bookmark: _Toc167065922]2.2.4 Infrastructural factors
According to Lubienski and Weitzel (2018) assert that infrastructure elements like school buildings and transportation can have an influence on how educational policies are implemented.
For policies to be implemented effectively, school facilities need to be secure, easily accessible, and conducive to learning. To guarantee that students can attend class on a regular basis, dependable and accessible transportation is also necessary.
An infrastructure aspect is the availability of physical places such as computer laboratories, labs, libraries, and classrooms, all of which are necessary for delivering high-quality education. The learning environment and student outcomes may also be impacted by the condition of these facilities (Hanne, R. 2018).  Furthermore, resources and infrastructure are among the most important factors impacting the educational effectiveness of educational effectiveness, according to The College Board's 2019 review of studies on the issue. The assessment made clear that a lack of infrastructure and resources might make it more difficult to execute policies.
Studies have indicated that technological resources, classrooms, libraries, and labs are examples of infrastructural facilities that are essential to promoting student learning and success (Belfield & Levin, 2012). As an illustration a study by Kozma and Anderson (2002) discovered that student involvement and academic performance may be enhanced by having access to technological resources like computers and the internet. But many educational establishments, especially those in low-income neighbourhoods, lack sufficient infrastructure.
[bookmark: _Toc157591225][bookmark: _Toc167065923]2.3 Strategies to Improving educational effectiveness
 Improving educational effectiveness is crucial for ensuring that students receive the best possible education. Here are four strategies to improve educational effectiveness:
2. 3. 1. Collaboration and communication
One strategy for improving educational effectiveness is to foster collaboration and communication between policy makers, educators, and other stakeholders. Policies are more likely to be effective when all relevant stakeholders are included in the decision-making process. This can be achieved through regular meetings, workshops, and forums where stakeholders can share their perspectives and provide input on educational effectiveness (Anderson, S., & Wahlstrom, K., 2004).
2. 3. 2. Professional development and training
 Providing educators and administrators with the necessary training and professional development opportunities is essential for successful educational effectiveness. By investing in the continuous learning and skill development of those responsible for implementing education policies, schools can ensure that policies are implemented effectively and in line with best practices Spillane, J. P., Diamond, B., Burch, P., Hallett, T., Jita, L., and Zoltners, J. (2002).
A study done by Darling-Hammond, Wei, Andree, Richardson, and Orphanos (2009) scrutinized the impact of professional growth on the accomplishment of students. The study revealed that professional development programs of superior quality, which prioritize the acquisition of subject matter expertise, pedagogical approaches, and cooperative efforts among educators, have the potential to result in noteworthy enhancements in the educational gains of students.
2. 3. 3. Data-driven decision making
 Another strategy for improving educational effectiveness is to use data to inform decision-making. By collecting and analysing relevant data on student performance, teacher effectiveness, and resource allocation,  policy makers can make informed decisions about educational effectiveness Fullan,M (2014).This data-driven approach can help identify areas for improvement and guide the allocation of resources to support  educational effectiveness.
2. 3. 4. Accountability and evaluation:
 Finally, establishing clear accountability measures and regularly evaluating the impact of education policies is essential for improving educational effectiveness Darling-Hammond, L., & Richardson, N. (2009).According to Van Meter and Van Horn (1975), effective resources are crucial inputs for any educational effectiveness and are acknowledged as critical components of educational effectiveness 
[bookmark: _Toc157591226][bookmark: _Toc167065924]2.4 Empirical literature review
[bookmark: _Toc157591227][bookmark: _Toc167065925]2.4.1 The studies from world perspective
A thorough analysis of empirical studies on the application of educational effectiveness in China was carried out by Han and Yin (2018). They discovered that a number of variables, including school culture, teacher attitudes, and government backing, affected how policies were implemented. The study emphasizes how crucial it is to comprehend the environment and traditions of educational institutions when putting policies into practice.
Kim and Lee (2017) investigated how South Korean school principal leadership affected the professional growth of teachers and the academic performance of their students. The study discovered a favourable correlation between teacher professional development and student success and effective leadership techniques. The results imply that effective leadership is essential to the execution of educational initiatives.
The effects of a science inquiry professional development program for K–5 teachers in the US were assessed by Ruiz-Primo et al. (2011). According to the research, the program enhanced teachers' expertise and methods of instruction, which in turn enhanced the learning results for students. The results indicate that the educational effectiveness of educational policies targeted at enhancing student outcomes can be facilitated by efficient professional development programs. 
In relation to the factors that influence educational effectiveness, Abdulghani Muthanna and Guoyuan Sang (2023) conducted additional studies in Yemen. Their findings reveal a number of major impediments to the successful execution of Yemen's national plan for higher education development (NSDHE). Concerns include insufficient knowledge diffusion and a lack of commitment from university leadership. Furthermore, the use of a top-down planning style, the shortage of financial resources coupled with instances of financial corruption, the absence of an institutional strategy, the prevalence of eco-political challenges, and the scarcity of essential
[bookmark: _Toc157591228][bookmark: _Toc167065926]2.4.2. Educational effectiveness Practices in Africa
The study on educational effectiveness and educational effectiveness issues in Nigeria carried out by Okoroma, N. (2006) Nigeria's school system's dismal performance has grown quite concerning. The results attribute the distortions in the educational system to poor execution, which is mostly caused by a lack of political will, a discontinuity in the plans, and corruption. 
Furthermore, in order to promote result-oriented educational effectiveness, the provision of high-quality education should be made mandatory and ingrained in the Constitution, as discussed in Educational Policies and Problems of Educational effectiveness in Nigeria 245. Educational effectiveness requires the elimination of corruption and a sustained political will. Mundy and Murphy (2001) looked at the application of educational policies in sub-Saharan Africa in one research. The significance of taking contextual elements into account while implementing policies in various African nations was emphasized by the academics. They stressed the necessity of developing policies that take into account the social, linguistic, and cultural diversity of the area (Mundy & Murphy, 2001).
Chisholm (2005) concentrated on the application of educational effectiveness in South Africa in another research study. According to the study, strong leadership, clear communication, and cooperation amongst all parties involved—including public servants, educators, and community members are necessary for successful educational effectiveness (Chisholm, 2005). In general educational effectiveness in Africa faces various challenges due to factors such as limited financial resources, inadequate infrastructure, and cultural diversity (UNESCO, 2016). These challenges often hinder the effective execution of policies and impact educational outcomes in the region (UNESCO, 2016).
[bookmark: _Toc157591229][bookmark: _Toc167065927]2.4.3   Educational effectiveness Practices in Ethiopia
Ethiopia's inclusive education system is the subject of a 2020 UNESCO research; it aims to present Ethiopia's perspective on the 2020 Global Education Monitoring Report. Data for this study were acquired from significant stakeholders in the Ethiopian educational system, including the Ethiopian Ministry of Education, regional educational bureaus, universities, instructors, educational institutions, schools, and national and international non-governmental organizations. To augment the data, relevant legislative and policy framework papers, as well as related research, were reviewed. The study's findings show that, despite Ethiopia's legislative and regulatory frameworks promoting universal access to high-quality education, there is a considerable discrepancy in how these frameworks are actually implemented.
According to Mulat (2018) Ethiopia is confronted with obstacles pertaining to restricted financial and infrastructure assets, which may impede the efficient execution of policies. Inadequate infrastructure and financing provide obstacles to the effective educational effectiveness of educational effectiveness. Furthermore, ensuring educational quality remains a significant difficulty in implementing Ethiopia's educational effectiveness. To enable effective educational effectiveness, issues such as the availability and quality of educational materials, teacher preparation, and standardized evaluations must be addressed (Mulat, 2018).
[bookmark: _bookmark21][bookmark: 2.5_Gender_Disparity_in_Education_in_Eth][bookmark: _Toc26805][bookmark: _Toc157591230][bookmark: _Toc167065928]2.4.4 Mainstreaming of Policies and strategies in Ethiopian Educational effectiveness
Mainstreaming education refers to the integration of students with special needs into general education settings or ordinary schools (IBE-UNESCO). Mainstreaming education settings should ensure that the needs of all students are addressed and that all barriers that can potentially hinder their participation are removed; thus, inclusive mainstream settings should provide inclusive and accessible school infrastructure, learning methods and pedagogies, and teaching and learning materials, among other things (IIEP-UNESCO, 2019).
[bookmark: _Toc399450849][bookmark: _Toc384058635]Even though the Ethiopian constitution was dramatically changed three decades ago to recognize historical injustice against women, and even though the educational effectiveness was eager to address gender inequality, in reality it was unable to establish a welcoming and inclusive environment for women in higher education. According to the study, micro-level regulations enacted between the middle of the 1990s and the beginning of the 2020s have gradually shifted away from the constitutional obligation to compensate for historical injustices against women. This is made more difficult by the lack of consistency across policies at the institutional and systemic levels, which shows up as gaps and silences in relation to stated goals to address gender disparity and injustice in higher education. Lastly, the paper suggests pertinent effectiveness paths to develop workable gendered instruments at the institutional and systemic levels (Huisman, 2023).
[bookmark: _Toc157591231][bookmark: _Toc167065929]2.5 Research gap
 Methodological Gap: Most of the previous studies utilized qualitative methodologies, such as case studies and descriptive research designs. However, this study plans to use a mixed approach. This methodological gap highlights the need for a comprehensive and integrated understanding of educational effectiveness. factors through the incorporation of both qualitative and quantitative data.  
Geographical Gap: The majority of the previous studies focused on various regions and country, such as Yemen, and Thailand Country. In contrast, my current study specifically targets the Afar region du Dubti town. This geographical gap emphasizes the importance of exploring the socio cultural factors that influence educational effectiveness in Dubti town. 
Thematic Gap: While the previous studies examined on one single dimension. Therefore, this study attempts to fill a vacuum by investigating the multidimensional aspects of educational effectiveness in the remote location of Dubti town.
[bookmark: _Toc157591232][bookmark: _Toc167065930]2.6 Conceptual Framework 
[bookmark: _Toc156635461][bookmark: _Toc156648643][bookmark: _Toc157591233][bookmark: _Toc161751611][bookmark: _Toc90734667][bookmark: _Toc167065931]The students’ education is expected to be affected by the following factors such as effective educational factors; Resource allocation, infrastructural facilities, stakeholder’s participation and monitoring and evaluation which have to be investigated in the dubti town. The following is the conceptual framework developed for this study based on the available literature and observation.
[bookmark: _Toc167065932]2.6.1 Educational effectiveness and resources allocation 
[bookmark: _Toc167065933]Educational effectiveness and resource allocation are critical aspects of ensuring successful educational outcomes for students. In their study, Leithwood and Jantzi (2008) emphasize the importance of strong leadership in effectively implementing education policies at the school level. They argue that successful leaders are able to mobilize resources, create a supportive organizational culture, and effectively communicate the goals of the effectiveness to all stakeholders. Furthermore, Hitt and Tucker (2016) highlight the significance of allocating resources strategically to support educational effectiveness. They suggest that policy makers need to consider not only the quantity of resources allocated but also their quality and how they are distributed to effectively address the specific needs of students and schools. Overall, these studies underscore the importance of both leadership and resource allocation in the successful educational effectiveness of education policies.
[bookmark: _Toc167065934]2.6.2 Educational effectiveness and infrastructure facilities 
[bookmark: _Toc167065935]Educational effectiveness plays an important part in guaranteeing. Those schools have adequate infrastructure facilities to support effective teaching and learning. Effective educational effectiveness involves allocating resources towards maintaining and improving school infrastructure to create a conducive learning environment for students. For example, a study by UNESCO (2017) emphasizes the importance of infrastructure development in education, highlighting that factors such as classrooms, libraries, laboratories, and technology facilities are essential for providing quality education. Furthermore, according to Rouse, Hanushek, and Measuring Educational Success (2008), investments in school infrastructure have been linked to improved student outcomes, including academic achievement and attendance rates. Therefore, educational policy makers need to prioritize infrastructure development as part of their educational effectiveness efforts to ensure that students have access to high-quality learning environments that facilitate their overall academic success.
[bookmark: _Toc167065936]2.6.3 Educational effectiveness and stakeholders’ engagement 
[bookmark: _Toc167065937]Educational effectiveness and stakeholder engagement are interconnected processes can have an important influence in influencing the success and efficacy of education initiatives. Engaging diverse stakeholders, including parents, students, and educators.  Policy makers, and community members, in the educational effectiveness process is essential for ensuring that policies meet the needs and expectations of all involved parties. As highlighted in a study by Bryson, Crosby, and Stone (2006), stakeholder engagement is critical because it helps garner support, build consensus, and gather valuable feedback that can inform effective decisions. Effective communication and collaboration with stakeholders can enhance educational effectiveness by addressing concerns, aligning interests, and fostering a sense of ownership among those affected by the policies. Additionally, a study by Ntshoe, Mapotse, and Ayeni (2019) underscores the importance of involving stakeholders in monitoring and evaluating effectiveness outcomes to ensure accountability and transparency in the educational effectiveness process. Therefore, meaningful engagement with stakeholders throughout all stages of educational effectiveness is essential for creating policies that are relevant, effective, and sustainable in meeting the diverse needs of the education system.
[bookmark: _Toc167065938]2.6.4 Educational effectiveness and monitoring and evaluation 
[bookmark: _Toc167065939][bookmark: _Toc161751612][bookmark: _Toc90734668]Educational effectiveness is closely linked to monitoring and evaluation processes, as they are essential for assessing the effectiveness and impact of policies on educational outcomes. Monitoring involves tracking the progress of educational effectiveness in real-time, ensuring that activities are on track, resources are being utilized efficiently, and potential problems are identified early on. Evaluation, on the other hand, involves assessing the overall impact and outcomes of the effectiveness over time. By systematically gathering and analyzing data on various aspects of educational effectiveness, such as student performance, teacher effectiveness, resource allocation, and infrastructure development, policy makers can make informed decisions about the efficacy of the effectiveness and identify areas for improvement. In their research, Conley and Tanner (2012) emphasize the importance of using data-driven approaches to monitor and evaluate educational effectiveness, stating that evidence-based practices are essential for improving student outcomes. Similarly, a study by Nielsen and Connolly (2018) highlights the value of incorporating feedback mechanisms and performance indicators into monitoring and evaluation processes to ensure accountability, transparency, and continuous improvement in educational effectiveness. By integrating robust monitoring and evaluation mechanisms into the educational effectiveness process, policy makers can enhance the quality, effectiveness, and sustainability of education policies to better meet the needs of students and stakeholders.
[bookmark: _Toc167065940]

Figure 2.1 a conceptual framework for the key factors influencing educational effectiveness failure.
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[bookmark: _Toc11665][bookmark: _Toc154219392][bookmark: _Toc157591234][bookmark: _Toc167065941]CHPTER THREE
[bookmark: _Toc19452][bookmark: _Toc154219393][bookmark: _Toc157591235][bookmark: _Toc167065942]3 RESEARCH METHODOLOGIES
[bookmark: _Toc31209][bookmark: _Toc154219394][bookmark: _Toc157591236][bookmark: _Toc167065943]3.1. Description of the study area
The study was conducted in Dubti town afar region Ethiopia’s region knows its distinctive socio cultural and geographical characteristics, located in the north eastern section of the nation. The afar region shared borders with Eritrea, and Djibouti and peoples split across Djibouti, Eritrea and Ethiopia, the regions diverse landscape encompasses arid lowland, volcanic formation and afar depressions making it a region of both environmental and cultural significances.  The regions demographics home to predominantly pastoralist community population and reach ethnic diversity.   According to estimates based on 2007 census the region has the population of 1.8million peoples.90%of who are rural areas. The populations are homogenous 91% ethnic afar and 98% practicing Muslims (CSA, 2008). Finally Dubti town is part of the administrative zone one bordered on the south in Somali region on the south west by mille on the west by Chifra, on the north by Kori, north east by Eli dear and on the east by Aysaita southeast by Afambo. This settlement has a latitude and longitude of 11'44; N 41'05 E and an elevation of 378 meters above sea level. According to the 2007 census, Dubti town has a total population of 15445 people, with 8501 males and 6944 females. The largest of the five towns is Dubti.
[image: ]Figure 2.2 Source from Google Map
[bookmark: _Toc2536][bookmark: _Toc154219399][bookmark: _Toc157591237][bookmark: _Toc167065944]3.2 Research Paradigm, Design, and Approach
[bookmark: _Toc154219400][bookmark: _Toc13830][bookmark: _Toc157591238][bookmark: _Toc167065945]3.2.1 Research Paradigm
Familiarity with research philosophies is crucial to identifying the most appropriate Methodologies. In contrast, the most appropriate research methodology is paramount importance to collect relevant data to address study objectives. According to Creswell (2008), researchers should consider three main research philosophies: positivism, constructivism, and pragmatism, when selecting appropriate methodologies for their studies. In this study, the researcher selected a pragmatic research philosophy. This is because, for researcher in mixed methods, pragmatism opens the door to multiple ways of methods, different worldviews, assumptions, and types of data collection and analysis.
[bookmark: _Toc26394][bookmark: _Toc154219401][bookmark: _Toc157591239][bookmark: _Toc167065946]3.2.2 Research   Design	
In this study the researcher used an exploratory sequential design. The exploratory sequential design represents a methodological approach to research in which the investigator initially undertakes a qualitative investigation to investigate a particular phenomenon. Subsequently, a quantitative examination is conducted to scrutinize the emergent concepts or hypotheses (Creswell, J.W., and Creswell, J.D., 2017). Therefore, the researcher used an exploratory sequential design because it allows for a thorough exploration of a particular phenomenon or research question 
[bookmark: _Toc154219402][bookmark: _Toc2117][bookmark: _Toc157591240][bookmark: _Toc167065947]3.2.3 Research Approach 
[bookmark: _Toc161751620][bookmark: _Toc90734676][bookmark: _Toc167065948][bookmark: _Toc154219413][bookmark: _Toc25450][bookmark: _Toc157591241][bookmark: _Toc20674][bookmark: _Toc154219414]One research methodology is inherently better than the others and that a combination of research methods can be used to improve the quality of research. Different research methods can provide different perspectives and insights on the same topic, and combining them can help to provide a more comprehensive understanding of the topic (Charles Kivunja and Ahmed Bawa Kuyin, 2017). Therefore, the researcher used a mixed research approach.
[bookmark: _Toc167065949]3 .3 Types and Source of data 
[bookmark: _Toc167065950]3.3.1 Types of Data
The researcher conducted a comprehensive analysis of the study using both qualitative and quantitative data. Qualitative data was collected through methods such as Key informant interviews and focus group discusses while quantitative data was gathered using questionnaires. By combining these two types of data, the researcher ensured a well-rounded, in-depth thematic discussion of the issue being studied.
[bookmark: _Toc167065951]3.3.2 Source of Data
[bookmark: _Toc157591242][bookmark: _Toc167065952][bookmark: _Toc26549][bookmark: _Toc154219415]3.3.2.1 Primary Data sources
[bookmark: _Toc157591243][bookmark: _Toc167065953]The study was obtained data through direct communication with respondent. That was used done through distributing questions in written to the respondent’s and interviewing interviewees by asking individuals concerning the issue through direct communication with persons and observation.
3.3.2.2 Secondary data sources
The study was collected data from publications (books, magazines, reports, periodicals and journals) and unpublished materials like thesis, senior essay and writings from concerned Governmental and Non-Governmental organizations. Electronics Medias which include, internet and radio utilized. Therefore these documents was used to develop and explore in relation with the primary data
[bookmark: _Toc154219406][bookmark: _Toc27274][bookmark: _Toc157591244][bookmark: _Toc167065954] 3.4 Population, Sample size and Sampling Techniques
[bookmark: _Toc154219407][bookmark: _Toc9316][bookmark: _Toc157591245][bookmark: _Toc167065955]3.4.1 Population 	
[bookmark: _Toc150406472]The population for this study was collected data from Dubti town administration Dubti. The study comprises individuals and entities directly involved in or impacted by the educational effectiveness within the Afar Region Dubti town administration select schools and different stakeholders. The study population was included students, teachers, parents, and community leaders, Dubti town administrative educational office expert and also administrative. The target population of this study was 1300 (Dubti town administration, 2024)
 3.4.1.1Sampling frame
The sampling frame is an operationalized representation of the target population, and it encompasses the group of units from which the sample is drawn (Creswell. J.W. and Creswell, J.D, 2017).  In this study, the sampling frame consists of 306 population members directly and indirectly involved in or impacted the effectiveness of education in dubti town administration. This list was used to create a representative sample of the population that accurately reflects the characteristics of the population.



[bookmark: _Toc154219408][bookmark: _Toc25523][bookmark: _Toc157591246][bookmark: _Toc167065956]3.4.2. Sample size Determination
The primary data that was collected first hand by a researcher for a specific research question based. It was original information that was not already published or investigated, and it was gathered directly from the source or via the use of data gathering methods such as surveys, interviews, and focus group discussions. 
Randomly  used to select students, teachers, parents, community leaders, and Dubti town administration educational office expert and administrations. This study used 306 respondents from including students, teachers, community leaders, parents, experts from Dubti town education office.
Therefore, total respondents that were used in this study 306 respondents. The assumption is that it was providing representation of the target population because this study was not being able to access every member of the population. This study employed a simple method presented by (Yamane, T. 1967, quoted in Mesfin, 2006) to establish the needed sample size at 95% confidence level, degree of variability=0.5, and level of precision= 5% (0.05) obtained as follows: by proportionate total to sample size of the respondents.


Where: n = sample size       N = total population e = the level of confidence. The margin of error of 5% (or 0.05).  Now, let's plug in the values to the formula: n = 1300/ (1 + 1300 * 0.05^) n =1300 / (1 +1300 * 0.0025) n = 1300 / (1 +3.25) n = 1300 / 4.25n ≈305.8. The sample size was approximately 306 individuals, with a 5% margin of error.
The researcher selected 289 respondents through simple random sampling for the questionnaires, of the entire sample and provided a strong foundation for the survey data. Purposive sampling was used to engage with 11 respondents in focus group discussions, while key informant interviews were conducted with 6 key stakeholders, including principals, policy makers (expertise), and community leader. Interviews offered unique insights into specific issues and provided a deeper understanding of the research topic. Overall, the combination of sampling methods provided a comprehensive understanding of the research topic.

[bookmark: _Toc161751629][bookmark: _Toc90734685][bookmark: _Toc167065957].
[bookmark: _Toc20959][bookmark: _Toc154219409][bookmark: _Toc157591247][bookmark: _Toc167065958]
3.4.3 Sampling technique and procedures	
[bookmark: _Toc22259][bookmark: _Toc154219412][bookmark: _Toc157591248][bookmark: _Toc167065959]The use of both probability and non-probability sampling techniques in this study is justified by the need to obtain a comprehensive understanding of educational effectiveness from diverse perspectives. Probability sampling, such as stratified sampling and sample random ensures that the sample is representative of the population and that each individual has an equal chance of being selected. This approach allows for the generalization of findings to the larger population. Non-probability sampling, specifically purposive sampling, was employed to select participants who have direct insights into educational effectiveness. Education administrators, community leaders, teachers, students, and parents were chosen based on their roles and experiences in the Afar Region Education sector. These individuals possess unique knowledge and perspectives on the challenges, successes, and impact of educational effectiveness. By including their voices in the study, the researchers can gain a deeper understanding of the factors that influence educational effectiveness and its effects on the educational system and community. Combining probability and non-probability sampling techniques provides a more holistic approach to data collection, ensuring that the study captures both the general trends and the specific experiences and insights of key stakeholders involved in educational effectiveness.
3.5 Data Collection Instruments 
[bookmark: _Toc157591249][bookmark: _Toc167065960]3.5.1 Qualitative data collection instruments
[bookmark: _Toc154219417][bookmark: _Toc28325][bookmark: _Toc157591250][bookmark: _Toc167065961]3.5.1.1 In-depth Interviews:
Interviews are a qualitative research method that involves asking questions to collect data (George Tegan, 2022). Semi-structured interviews are often open-ended, allowing for flexibility while following a predetermined thematic framework (George Tegan, 2022).The researcher conducted key informant interviews with six (6) key stakeholders, including principals, policy makers (expertise), and community leaders to gain a deeper understanding of the organizational context and the problems faced in educational effectiveness. The interview guide was included open-ended questions exploring their perspectives on educational effectiveness, challenges faced, and strategies employed. Probing questions was included to encourage detailed responses. The interview was utilized since the technique was predetermined and standardized, as well as to collect answers to well-stated questions that could be understood by English, Amharic, and Afar speakers. 


[bookmark: _Toc154219419][bookmark: _Toc8285][bookmark: _Toc157591251][bookmark: _Toc167065962]3.5.1.2 Focus Group Discussions (F.G.D)
[bookmark: _Toc154219421][bookmark: _Toc413]Focus group discussion is a research method that involves bringing a small group of subjects together to discuss a research problem (Bhattacherjee, 2012).  A moderator's guide was being developed for focus group discussions (FGD) involving teachers, parents, and students. The guide was included discussion prompts covering topics such as awareness of educational effectiveness, perceived challenges, and recommendations for improvement. The guide was ensured consistency across discussions while allowing for flexibility to explore emerging themes.  By forming two focus groups with differing numbers of participants, five (FGD-001) in the first group and six (FGD-002) in the second, the researcher can obtain a broader range of experiences and gain a deeper understanding of the subject.
[bookmark: _Toc157591252][bookmark: _Toc167065963]3.5.2 Quantitative data collection instrument
[bookmark: _Toc154219422][bookmark: _Toc22255][bookmark: _Toc157591253][bookmark: _Toc167065964][bookmark: _Toc154219423][bookmark: _Toc21850]3.5.2.1 Questionnaire
A questionnaire is a standardized research instrument that captures responses from respondents in a consistent manner (Bhattacherjee, 2012). Therefore, the researcher used a structured questionnaire to ensure a standardized format that facilitates easy comparison and analysis of responses for bias. The questionnaire was designed to elicit information on the educational effectiveness a structured questionnaire was developed for the survey phase, targeting teachers, parents, and students and experts, and community leaders. The questionnaire was pre-tested on a small sample of respondents to ensure its clarity and comprehensibility. The researcher distributed the questionnaire to the respondents via email and telegram. The researcher used both open-ended and closed-ended questions in the questionnaire. 
A Likert scale was also used, which is a rating system designed to measure people's attitudes, opinions, or perceptions. Respondents choose from a range of possible responses to a specific question, such as "strongly agree," "1) stronglydisagree2) disagree, 3) Neutral, 4) Agree5) strongly Agree." The questionnaires for this study were written in both Amharic and English to help participants understand the questions. The replies were then translated into English for data analysis.
[bookmark: _Toc154219424][bookmark: _Toc20325][bookmark: _Toc157591254][bookmark: _Toc167065965]3.5.2.2. Pilot Testing	
The researcher obtained valuable input from selected directorates by distributing ten questionnaires and receiving seven completed forms in return. Additionally, a pilot test involving fifteen respondents was conducted to further refine the instruments, leading to improvements such as randomising variables and questions to prevent bias. This thorough approach ensured that the research incorporated multiple perspectives and addressed potential issues, ultimately enhancing the quality of the study. The pilot study adopted the procedures and sampling techniques Outlined in the main study. Problems such as vague questions and unclear instructions that may
Be noticed in the research instruments during the pilot testing enabled the researcher to adjust rethink the questions in a way that makes the instruments explicit and free of ambiguities
[bookmark: _Toc154219425][bookmark: _Toc28689][bookmark: _Toc157591255][bookmark: _Toc167065966]3.6 Data Validity and Reliability	
[bookmark: _Toc154219426][bookmark: _Toc21910][bookmark: _Toc157591256][bookmark: _Toc167065967] 3.6.1 Validity of data
Content validity was ensured through a rigorous process of developing and refining the data collection instruments. The interview guides, moderator's guide. The survey questionnaire was evaluated by professionals in education research to guarantee that the questions correctly measure the targeted constructs. Any ambiguous or unclear items were revised based on expert feedback. The English version of the question was translated into afar AF (AFARIC) to prevent confusion with the instrument and make it easier for respondents to understand. The researcher, ensuring the validity of the data collected through questionnaires, FGDs, and key informant interviews was crucial to the success of my research study. Validity refers to the extent to which the data collected accurately reflects the phenomenon being studied.
To ensure the validity of the questionnaires, I carefully designed the questions to make sure they were clear, unambiguous, and relevant to the research objectives. I also pre-tested the questionnaire with a small sample of respondents to identify any potential issues and refined the questionnaire accordingly. Additionally, I ensured that the questionnaire was administered consistently to all participants to avoid bias and ensure the responses were comparable.
Ensuring that the data accurately reflects the variables ensures that the findings and inferences are meaningful. Validity can be assessed using the correlation matrix approach in SPSS, where convergent validity is achieved if the minimum correlation between items of the same construct is significant. Another method to assess convergent validity involves ensuring the average extraction of factors is greater than 0.5 through exploratory factor analysis. In this study, both convergent and discriminant validity are achieved as the average factor loading is greater than 0.5, and the items load distinctly on each unobserved variable. Thus, the research instruments used in this study are valid.
To ensure the trustworthiness and representativeness of the data collected through questionnaires, FGDs, and key informant interviews, I took several measures. Firstly, I ensured that the participants were representative of the target population and that the questions were relevant to the research objectives. This helped to ensure that the data collected was representative of the population being studied. Secondly, I conducted the FGDs and interviews in a non-threatening and non-judgmental manner to encourage open and honest responses. This helped to ensure that the data collected was trustworthy and reflected the participants' true perspectives
[bookmark: _Toc154219431][bookmark: _Toc26107][bookmark: _Toc157591257][bookmark: _Toc167065968][bookmark: _Toc2401]3.6.2 Reliability of data
[bookmark: _Toc154219436][bookmark: _Toc2846][bookmark: _Toc157591258]Reliability, as defined by Mugenda (2003 as cited in (Irungu, Julius, 2018). , is the extent to which a research instrument produces consistent results or data after repeated trials .As a researcher, ensuring reliability in focus group discussions (FGDs) and key informant interviews is crucial to maintaining the consistency and accuracy of the data collected. By following a standardized protocol during the data collection process, such as using the same questions and prompts across sessions, the researcher mitigated the influence of the facilitator's biases or preferences on participants' opinions. 
To ensure reliability, the questionnaire was designed to reduce bias and encourage truthful responses from respondents. The most common reliability coefficient is Cronbach's alpha. It measures internal consistency by assessing how all test items connect to one another as well as the test's overall internal coherence. In this investigation, Cronbach's alpha reliability coefficient, considering as a value between 0 and 1, was employed.  The researcher used Cronbach's alpha because it is used to assess the internal consistency of the items in the scale and to ensure that the items are measuring the same construct consistently. 
According to (Muhammad A., Khoirunnisa N. and Supahar, 2021), reliability refers to the stability and consistency of scores obtained from a measurement instrument Cronbach's alpha is a widely recognized measure of dependability that assesses the internal consistency of an assessment by analyzing the associates between all test items and their overall relationship with the test's internal coherence. In this study, the researcher used the Cronbach's alpha coefficient, which ranges from 0 to 1. A value closer to 1.0 indicates a greater internal consistency among items in the scale. A reliability alpha value greater than 0.7 and composite & overall reliability above 0.60 is considered satisfactory. 


Table 3.1: Reliability Test Result of Variables
	No
	Variable
	Cronbach's Alpha
	No. of Items
	Conclusion

	1
	Infrastructures Availability
	0.873
	8
	Reliable

	2
	Stack holder engagement 
	0.875
	7
	Reliable

	3
	Monitoring and evaluation
	0.920
	5
	Reliable

	4
	Resource allocation
	0.947
	5
	Reliable

	5
	 Educational effectiveness
	0.781
	5
	Reliable

	Over all reliability
	0.903
	30
	Reliable


        Source Own may 2024
[bookmark: _Toc167065969]3.7 Methods of Data Analysis
[bookmark: _Toc154219437][bookmark: _Toc25949][bookmark: _Toc157591259][bookmark: _Toc167065970]3.7.1 Methods of Quantitative Data Analysis
Quantitative data analysis is a systematic process of collecting and evaluating measurable and verifiable data, as defined by (Creswell. J.W. and Creswell, J.D, 2017). The researcher employed quantitative analyses to analyze the data obtained through the scale. 
[bookmark: _Toc132793851] 3.7.1.1 Descriptive statistics
[bookmark: _Toc133952315]Descriptive statistics, as defined by (Ahmadi, M., & Fadaei, H., 2021), involve numerical and graphical techniques used to summarise and organize data, including measures of central tendency, dispersion, and distribution shape patterns. These techniques provide a clear representation of the dataset's main characteristics and patterns. In this study, descriptive statistics were employed to analyse data from a questionnaire, resulting in early findings that informed subsequent analysis. The descriptive analysis provided simple summaries of the sample characteristics, including measures of central tendency (mean), frequencies, and percentages.
[bookmark: _Toc134785204][bookmark: _Toc135495409][bookmark: _Toc135605907][bookmark: _Toc135671379][bookmark: _Toc135672501][bookmark: _Toc136538649][bookmark: _Toc137973437][bookmark: _Toc167065971]3.7.1.2 Inferential analysis
Inferential statistics is a branch of statistics that involves concluding populations or scientific truths based on data derived from a sample (Creswell, J.W., and Creswell, J.D., 2017). It also deals with the estimation of population values. The study employed multiple linear regressions (MLR). Uyanık, G.K., and Güler (2013) define multiple linear regressions (MLR) as modeling a linear relationship between a dependent variable and two or more independent variables. The dependent variable is sometimes known as "predict" (response variable), whereas the independent factors are known as predictors (explanatory variables). One objective of the study is to look for predictor factors that can help explain substantial variations in the response variable. If a number of relevant predictors can be found, a decision-maker can control risks while increasing the likelihood of positive outcomes. Multiple linear regression models were utilized to meet the study's research objectives.
[bookmark: _Toc398][bookmark: _Toc154219440][bookmark: _Toc157591260][bookmark: _Toc167065972]3.7.2 Methods of Qualitative Data Analysis	
The researcher used Phenomenological qualitative data analysis. It involves exploring and understanding the lived experiences of individuals within a specific phenomenon or context. In the context of educational effectiveness in Dubti town, the researcher was first defining the scope and parameters of the study, clarifying the objectives and research questions. This initial step helps establish a clear focus and direction for the phenomenological analysis. Subsequently, the researcher was employ qualitative research methods to gather rich, in-depth data from key stakeholders such as effective makers, school administrators, teachers, parents, and students. Through interviews, and focus groups, the researcher aims to uncover the subjective experiences, perceptions, and interpretations of stakeholder’s regarding educational effectiveness in Dubti town. By immersing themselves in the participants' perspectives, the researcher can identify common themes, patterns, and meanings underlying the lived experiences related   effectiveness. Through rigorous analysis and interpretation of the qualitative data, the researchers was generating insights and develop a comprehensive understanding of the complexities, challenges, and opportunities associated with educational effectiveness in Dubti town. This phenomenological approach allows the researcher to capture the essence of stakeholders' experiences and shed light on factors influencing effectiveness, thereby contributing to informed decision-making and improvements in the education system.
[bookmark: _Toc167065973]3.8 Model Specification
Multiple regressions are a statistical approach that allows researchers to investigate the relationship between a dependent variable and two or more independent variables.Controlling for the effects of other variables. As (Tabachnick and Fidell, 2019) explain, multiple regressions enable researchers to assess the unique contribution of each independent variable (stakeholders’ involvement, resources allocation, infrastructure availability and monitoring and evaluation) in predicting the dependent variable(educational effectiveness), providing a more nuanced understanding of complex relationships. As shown in the equation below, the regression models presented the dependent variable (educational effectiveness) and independent variables (stakeholders’ involvement, resources allocation, infrastructure availability and monitoring and evaluation). 
Y = βo + β1X1 + β2X2 + β3X3 + β4X4
Where: Y = educational effectiveness X1 = stakeholders’ involvement X2 = resources allocation X3 = infrastructure availability X4 = monitoring and evaluation βo = Intercept, β = Coefficient of independent variable.
THERFORE: educational effectiveness = βo + β1 (stakeholders’ involvement) + β (resources allocation) + β3 (infrastructure availability) + β4 (monitoring and evaluation).
3.9 Measurements of variables
In the context of educational effectiveness in Dubti town, researchers aimed to quantify stakeholder’s involvement, infrastructural availability, resources allocation and monitoring evaluations with in research area through a systematic and standardized process. This involved measuring these variables by assigning numerical values or categorizing their qualitative attributes, which allowed for meaningful comparisons and statistical analysis.  Key stakeholders include effective makers at the regional and local levels, school administrators, teachers, parents, students, community leaders, and relevant government agencies. Effective makers play a crucial role in formulating and disseminating education policies, while school administrators and teachers are responsible for implementing these policies at the school level. Parents and community leaders are important stakeholders as they can provide valuable input and support for educational effectiveness, and students are directly affected by the policies. Government agencies may also play a role in providing support and resources for educational effectiveness.
Resource allocation plays a vital role in supporting the educational effectiveness of educational policies in Dubti town. Adequate allocation of financial resources, teaching materials, technology, and human resources such as qualified teachers and administrative staff is essential for effective educational effectiveness. Proper resource allocation ensures that schools have the necessary tools and personnel to carry out the requirements of the policies effectively. Additionally, equitable distribution of resources is important to address any disparities among schools and ensure that all students have access to quality education.
Infrastructure availability significantly contributes to the facilitation of educational effectiveness in Dubti town, Afar Region. Access to well-maintained school buildings, classrooms, libraries, laboratories, and other facilities is essential for creating a conducive learning environment. Adequate infrastructure supports the educational effectiveness of policies related to class sizes, specialized programs, and extracurricular activities. Furthermore, infrastructure availability also impacts the overall safety and well-being of students and teachers, which is crucial for effective educational effectiveness.
Monitoring and evaluation play a critical role in educational effectiveness in the study area. Regular monitoring helps identify challenges and successes in educational effectiveness, allowing for timely adjustments to be made. It also ensures that resources are being utilized effectively and that policies are being implemented as intended. Evaluation provides valuable feedback on the impact of policies on student outcomes, teacher performance, and overall school effectiveness. This information can inform future effective decisions and help improve the quality of education in Dubti town. Additionally, monitoring and evaluation contribute to transparency and accountability in the education system by ensuring that stakeholders are held responsible for their roles in educational effectiveness.
[bookmark: _Toc10783][bookmark: _Toc154219447][bookmark: _Toc157591261][bookmark: _Toc167065974]3.10 Ethical Considerations	
[bookmark: _Toc161751647][bookmark: _Toc90734703][bookmark: _Toc167065975][bookmark: _Toc154219461][bookmark: _Toc2723][bookmark: _Toc157591262]The aim of the study was presented to the participants during the initial session. To guarantee ethical consideration, each participant was requested to submit written informed permission after receiving a thorough explanation. The explanation contained information about the study's aim, the type of involvement requested, how the information was gathered, and an estimate of how long it took to conduct an interview or complete a questionnaire. To preserve the confidentiality of the material, the audio records are treated with the greatest care. The audio recordings were removed once the study was completed and the thesis been defended. Furthermore, the question of participant safety was carefully considered. Because participants may discuss personal, difficult, or traumatic professional experiences, steps were taken to reduce the emotional harm that may have resulted from exposing their experiences. Furthermore, participants were informed that they may take a break or stop at any moment during the interview or while filling out the questionnaire, and that they could skip any questions they did not wish to answer.


[bookmark: _Toc167065976][bookmark: _Toc32457][bookmark: _Toc156523796]







CHAPTER FOUR
[bookmark: _Toc137973442][bookmark: _Toc167065977]Data Presentation, Analysis and Interpretation
[bookmark: _Toc133952323][bookmark: _Toc134785211][bookmark: _Toc135495416][bookmark: _Toc135605914][bookmark: _Toc135670771][bookmark: _Toc135671386][bookmark: _Toc135672082][bookmark: _Toc135672117][bookmark: _Toc135672151][bookmark: _Toc135672216][bookmark: _Toc135672508][bookmark: _Toc135734494][bookmark: _Toc135811184][bookmark: _Toc136538655][bookmark: _Toc137973443][bookmark: _Toc167065978]4.1 Introduction	
The main objective of this study was to the general objective is to investigate the factors that influencing the educational effectiveness of educational policies in the Afar Region Dubti town administration.  Based on research questions derived from literature reviews. To answer these questions, data were collected and analysed using both descriptive and inferential statistics. This chapter presents the results of the data analysis, following the research methodology designed. 
[bookmark: _Toc133952324][bookmark: _Toc134785212][bookmark: _Toc135495417][bookmark: _Toc135605915][bookmark: _Toc135670772][bookmark: _Toc135671387][bookmark: _Toc135672083][bookmark: _Toc135672118][bookmark: _Toc135672152][bookmark: _Toc135672217][bookmark: _Toc135672509][bookmark: _Toc135734495][bookmark: _Toc135811185][bookmark: _Toc136538656][bookmark: _Toc137973444]First, the chapter presents the descriptive statistics of the sample, focusing on data collected regarding factors affecting educational effectiveness of educational policies (the dependent variable). The independent variables, which influence educational effectiveness of educational policies, include stakeholders’ involvement, resources allocation, infrastructure availability and monitoring and evaluation. These variables are also included in this analysis. The discussion covers descriptive statistics, statistical distribution, and relevant points to provide a comprehensive understanding of these factors. Secondly, the chapter presents an inferential analysis of respondents' data collected on educational effectiveness of educational policies indicators and the study's independent variables: stakeholders’ involvement, resources allocation, infrastructure availability and monitoring and evaluation 
[bookmark: _Toc167065979]4.2 Descriptive statistics
Response rate
The response rate is the percentage of completed questionnaires returned by respondents out of the total distributed questionnaires. In this study, the researcher distributed 289 questionnaires, and 260 were returned, resulting in a response rate of 90%.

According to (Smith et al, 2020), response rates above 70% are particularly desirable. In this study, the researcher's diligent efforts in personally managing the questionnaires and following up with participants via phone calls and messages. 
[bookmark: _Toc133952325][bookmark: _Toc135495418][bookmark: _Toc135605916][bookmark: _Toc135670774][bookmark: _Toc135671389][bookmark: _Toc135672085][bookmark: _Toc135672120][bookmark: _Toc135672154][bookmark: _Toc135672219][bookmark: _Toc135672511][bookmark: _Toc135734497][bookmark: _Toc135811187][bookmark: _Toc136538657][bookmark: _Toc137973445][bookmark: _Toc167065980]4.4 Demographic Characteristics of Respondents
The questionnaire (see Annex), part I, was designed to capture some basic demographic details of the respondents involved in this study.
Table 4.1 Demographic Characteristics of Respondents
	
Sex of the Respondent
	
	Male
	Female

	Total

	
	F
	165
	95
	260

	
	%
	63.5
	36.5
	100

	

	The educational level of respondent
	

F
	Diploma 
	Degree
	8-12th
	parents
	Other 
	
260

	
	
	32
	22
	163
	34
	9
	

	
	%
	12.3
	8.5
	62.7
	13.1
	3.5
	100

	
	

	Experience of the respondent

	


F
	1-3 Years
	4-6
Years
	7-20
Years
	No experiences
	Other 
	
260

	
	
	15
	29
	40
	163
	13
	

	
	%
	5.8
	11.2
	15.4
	62.7
	5
	100

	
	

	Organizational position of the respondent
	
F
	directors
	teachers 
	Students
	others
	
260

	
	
	5
	83
	163
	9
	

	
	%
	1.9
	31.9
	62.7
	3.5
	100


                                    Source: SPSS 26 Statistics Output, April 2024
Based on the provided data, there were a total of 260 individuals surveyed, with 165 identified as male and 95 as female. This distribution indicates a notable gender disparity, with males comprising approximately 63.5% of the sample, while females make up around 36.5%. The imbalance suggests a potential gender disparity within the surveyed population, which could have implications for various analyses or decision-making processes reliant on gender diversity and representation.  The data on education level majority of respondents fall within the 8-12 grade education level categories Comprising 62.7% of the sample. This suggests that a significant portion of the population surveyed have completed or are currently in the process of completing secondary education. The next most common category is parents, representing 13.1% of respondents, indicating a sizeable portion of individuals who are likely caregivers or involved in parenting roles. The remaining respondents are distributed among diploma holders, degree holders, and others, with smaller percentages in each category.
Based on respondents' work experience, it's evident that a substantial majority, 62.7%, have no work experience, indicating a significant portion of the sample consists of individuals who may be entering the workforce or are currently unemployed. Among those with work experience, the largest proportion falls within the 4-6 years category at 11.2%, followed closely by the 7-10 years category at 10.8%. The remaining respondents are distributed across other experience brackets, with relatively smaller percentages. Regarding respondents' positions in the school, it's evident that the majority, 62.7%, are students. This indicates that the surveyed population primarily consists of students, likely from various educational levels given the earlier breakdown of education levels. Teachers represent the next largest group at 31.9%, followed by directors/principals at 1.9%. The remaining respondents fall into the "other" category, comprising 3.5% of the sample. 
Range of answer options of the Likert scale
The responses in the table were categorized into three groups: positive, neutral, and negative. The scale used ranged from "strongly disagree" to "strongly agree," with the options being 1. Strongly disagree, 2. Disagree, 3. Neutral, 4. Agree, and 5. Strongly agree.
[bookmark: _Toc161751657][bookmark: _Toc90734713][bookmark: _Toc167065985]Table 4.2 Range of answer options of the Likert scale
	Range
	Agreement
	Classification

	4.21 – 5.00
	Strongly Agree
	
Positive

	3.41- 4.20
	Agree
	

	2.61 – 3.40
	Neutral
	Neutral

	1.81 – 2.60
	Disagree
	
Negative

	1.00 – 1.80
	Strongly Disagree
	


                          Source: Panachanok Chanwaiwit, 2019


[bookmark: _Toc167065987]4.4 Infrastructure availability
The first objective was to investigate the impact of infrastructure availability on the educational effectiveness of educational policies. The researcher considered various factors, including the availability and accessibility of modern libraries, adequate provision of laboratories, reliable electricity supply, well-maintained school buildings, accessible transportation networks, integration of renewable energy sources, and provision of facilities for inclusive education.
[bookmark: _Toc161751660][bookmark: _Toc90734716][bookmark: _Toc167065988]Table 4.3 Infrastructure availability
	
	Fre.
	Per.
	Mean
	Std.

	Availability and accessibility of well-equipped classrooms.
	Agree
	12
	4.6
	
	

	
	Strongly  agree
	38
	14.6
	
	

	
	Disagree
	101
	38.8
	
	

	
	strongly disagree
	84
	32.3
	
	

	
	Neutral
	25
	9.6
	
	

	
	Total
	260
	100.0
	2.303
	.983

	The presence of modern libraries with a diverse collection of books and resources.					
	Agree
	24
	9.2
	
	

	
	Strongly  agree
	40
	15.4
	
	

	
	Disagree
	104
	40.0
	
	

	
	strongly disagree
	71
	27.3
	
	

	
	Neutral
	21
	8.1
	
	

	
	Total
	260
	100.0
	2.453
	1.056

	Adequate provision of laboratories and practical spaces.					
	Agree
	14
	5.4
	
	

	
	Strongly  agree
	47
	18.1
	
	

	
	Disagree
	109
	41.9
	
	

	
	strongly disagree
	55
	21.2
	
	

	
	Neutral
	35
	13.5
	
	

	
	Total
	260
	100.0
	2.573
	1.055

	Availability of reliable electricity and internet connectivity.					
	Agree
	13
	5.0
	
	

	
	Strongly  agree
	40
	15.4
	
	

	
	Disagree
	100
	38.5
	
	

	
	strongly disagree
	82
	31.5
	
	

	
	Neutral
	25
	9.6
	
	

	
	Total
	260
	100.0
	2.342
	.997

	Well-maintained school buildings, with safe and secure premises.					
	Agree
	13
	5.0
	
	

	
	Strongly  agree
	49
	18.8
	
	

	
	Disagree
	111
	42.7
	
	

	
	strongly disagree
	53
	20.4
	
	

	
	Neutral
	34
	13.1
	
	

	
	Total
	260
	100.0
	2.592
	1.043

	Accessible transportation networks for students and teachers.					
	Agree
	11
	4.2
	
	

	
	Strongly  agree
	41
	15.8
	
	

	
	Disagree
	100
	38.5
	
	

	
	strongly disagree
	81
	31.2
	
	

	
	Neutral
	27
	10.4
	
	

	
	Total
	260
	100.0
	2.35
	.990

	Integration of renewable energy sources (such as solar power) in schools.					
	Agree
	24
	9.2
	
	

	
	Strongly  agree
	40
	15.4
	
	

	
	Disagree
	104
	40.0
	
	

	
	strongly disagree
	70
	26.9
	
	

	
	Neutral
	22
	8.5
	
	

	
	Total
	260
	100.0
	2.461
	1.061

	Availability of facilities for inclusive education, such as ramps and support systems for students with disabilities.					
	Agree
	28
	10.8
	
	

	
	Strongly  agree
	39
	15.0
	
	

	
	Disagree
	105
	40.4
	
	

	
	strongly disagree
	68
	26.2
	
	

	
	Neutral
	20
	7.7
	
	

	
	Total
	260
	100.0
	2.480
	1.073


                                                        Source: SPSS 26 Statistics Output, April 2024
The provided data presents responses to a survey question regarding the availability and accessibility of well-equipped classrooms. From the total responses of 260, it's evident that there's a significant proportion of disagreement, with 38.8% disagreeing and 32.3% strongly disagreeing. This indicates a prevailing sentiment of dissatisfaction or inadequacy regarding the state of classroom facilities. Conversely, there are also noteworthy levels of agreement, with 17.2% strongly agreeing and 14.6% agreeing, suggesting that a portion of respondents perceive classrooms as adequately equipped. The mean value of 2.303 indicates a tendency towards disagreement, as it falls closer to the 'disagree' end of the scale. The standard deviation of 0.983 reflects the dispersion of responses around the mean, implying some variability in opinions among respondents. Overall, while there is some acknowledgment of well-equipped classrooms, a substantial portion of respondents express dissatisfaction or perceive a lack of accessibility to such facilities, warranting attention to address concerns and potentially improve educational environments.
The data provided presents responses from a survey regarding the presence of modern libraries with a diverse collection of books and resources. Out of 260 total responses, a significant portion (67.3%) expressed disagreement, with 40% disagreeing and 27.3% strongly disagreeing. This indicates a prevalent sentiment of dissatisfaction or inadequacy regarding the availability and diversity of library resources. Conversely, 24.6% of respondents agreed, with 15.4% strongly agreeing, suggesting that some individuals perceive the libraries as adequately equipped. The mean value of 2.453 indicates a tendency towards disagreement, similar to the previous analysis, but slightly stronger in this case. The standard deviation of 1.056 reflects variability in opinions among respondents, indicating differing levels of concern or satisfaction regarding library resources. Overall, the data underscores a notable concern among respondents regarding the presence of modern libraries with a diverse range of books and resources, signalling a potential area for improvement in educational settings.
The data provided illustrates responses from a survey concerning the adequate provision of laboratories and practical spaces. Among the total 260 responses, a substantial majority (63.1%) expressed disagreement, with 41.9% disagreeing and 21.2% strongly disagreeing. This reflects a prevailing sentiment of dissatisfaction or inadequacy regarding the availability and provision of laboratories and practical spaces. Conversely, 23.5% of respondents agreed, with 18.1% strongly agreeing, indicating that some perceive the provision of such facilities as adequate. The mean value of 2.573 suggests a tendency towards disagreement, aligning with the overall sentiment of dissatisfaction. Additionally, the standard deviation of 1.055 implies variability in opinions among respondents, indicating differing levels of concern or satisfaction regarding laboratory provision. Overall, the data highlights a significant concern among respondents regarding the adequacy of laboratories and practical spaces, signalling a potential area for improvement in educational institutions to enhance hands-on learning experiences.
The provided data presents responses from a survey regarding the availability of reliable electricity and internet connectivity. Out of the total 260 responses, a significant proportion (69.9%) expressed disagreement, with 38.5% disagreeing and 31.5% strongly disagreeing. This indicates a prevailing sentiment of dissatisfaction or concern regarding the availability of reliable infrastructure for electricity and internet access. Conversely, 20.4% of respondents agreed, with 15.4% strongly agreeing, suggesting that some individuals perceive the availability of these services as adequate. The mean value of 2.342 leans towards disagreement, aligning with the overall sentiment of dissatisfaction. The standard deviation of 0.997 indicates some variability in opinions among respondents, reflecting differing levels of concern or satisfaction regarding infrastructure reliability. Overall, the data highlights a significant concern among respondents regarding the availability of reliable electricity and internet connectivity, suggesting a need for improvements in infrastructure to support educational activities effectively. In FGD001, participants highlighted the challenges faced due to the lack of adequate infrastructure in Dubti town, which hinders the effective educational effectiveness of educational policies. Insufficient infrastructure, such as classrooms, libraries, and technology resources, limits the capacity to deliver quality education and impacts the overall learning environment. Without proper facilities, students may not have access to essential resources for their education, leading to a subpar learning experience and hindering the successful execution of educational policies in Dubti town.
The data provided presents responses from a survey regarding the presence of well-maintained school buildings with safe and secure premises. Out of the total 260 responses, a significant majority (63.1%) expressed disagreement, with 42.7% disagreeing and 20.4% strongly disagreeing. This reflects a prevalent sentiment of dissatisfaction or concern regarding the condition and safety of school buildings. Conversely, 23.8% of respondents agreed, with 18.8% strongly agreeing, suggesting that some individuals perceive the school premises as adequately maintained and secure. The mean value of 2.592 leans towards disagreement, indicating a prevailing sentiment of dissatisfaction among respondents. The standard deviation of 1.043 suggests variability in opinions among respondents, reflecting differing levels of concern or satisfaction regarding school building conditions. Overall, the data highlights a significant concern among respondents regarding the maintenance and safety of school buildings, underscoring the need for improvements to ensure conducive learning environments. According to an interviewee in Dubti town, the availability and quality of infrastructure significantly impact the educational effectiveness of educational policies. The lack of adequate school buildings and classrooms in remote areas hinders students' access to education, leading to overcrowded classrooms and substandard learning environments. Additionally, the absence of proper transportation infrastructure makes it difficult for students to commute to schools, particularly in nomadic communities. These challenges not only affect students' ability to attend school regularly but also impact the quality of education they receive. Without sufficient infrastructure, the effective educational effectiveness of educational policies becomes compromised, limiting students' opportunities for academic success and overall development.
The analysis of the data shows that the majority of the respondents (38.5%) disagree with the statement that there are accessible transportation networks for students and teachers. A significant number of respondents (31.2%) strongly disagree with the statement. On the other hand, a smaller percentage of respondents (15.8%) strongly agree with the statement, while only 4.2% agree with it. A small percentage of respondents (10.4%) are neutral on the issue. The mean score for the statement is 2.35, with a standard deviation of 0.990. Overall, the data suggests that there is a significant level of dissatisfaction with the accessibility of transportation networks for students and teachers. According to interviewee one specific example of ineffective educational effectiveness in Dubti town is the lack of access to quality education for children in remote areas. Despite government policies aimed at improving education access for all children, many students in rural and nomadic communities in Dubti town still face challenges in accessing schools and receiving quality education. Factors contributing to this issue include limited infrastructure, shortage of qualified teachers, lack of resources and educational materials, and cultural barriers that hinder girls' education. Addressing these factors through increased investment and community engagement will be essential to improve the educational effectiveness of educational policies in Dubti town.
The percentages show that the majority of respondents either disagree (40%) or strongly disagree (26.9%) with the integration of renewable energy sources in schools, while only 24% agree and 15.4% strongly agree. This indicates a significant level of opposition to the idea among the survey participants. The mean score of 2.461 suggests that, on average, respondents are more inclined towards disagreement than agreement when it comes to implementing solar power in educational institutions. The standard deviation of 1.061 indicates that there is a moderate amount of variability in the responses, with some respondents having stronger opinions on the issue than others.
Data provided indicates responses regarding the availability of facilities for inclusive education, including ramps and support systems for students with disabilities. The percentages show that 10.8% of respondents agree, 15.0% strongly agree, 40.4% disagree, 26.2% strongly disagree, and 7.7% are neutral. These percentages offer insights into the varying opinions on the current state of inclusive education facilities. The mean value of 2.480 suggests a tendency towards disagreement overall, as it falls below the midpoint of the scale used for measurement. The standard deviation of 1.073 indicates the dispersion of responses around the mean, highlighting the diversity in opinions among the participants. This analysis underscores the need for further examination and potential improvements in providing inclusive facilities for students with disabilities to address the differing perspectives expressed in the survey data.
[bookmark: _Toc167065989]4.5 Stakeholders’ involvement
The second objective aimed to examine the impact of stakeholders' engagement in the educational effectiveness of educational policies. The researcher assessed factors such as active participation, effective communication and collaboration, solicitation of input and feedback from stakeholders, provision of opportunities for stakeholders to engage, transparency and inclusivity in the process, availability of suitable platforms for engagement, and involvement of the local community.
[bookmark: _Toc90734718][bookmark: _Toc167065990]Table4. 4Stakeholders’ involvement
	
	Fre.
	Per.
	Mean
	Std.

	Stakeholder involvement and active participation in educational effectiveness of educational policies.					
	Agree
	14
	5.4
	
	

	
	Strongly  agree
	64
	24.6
	
	

	
	Disagree
	122
	46.9
	
	

	
	strongly disagree
	56
	21.5
	
	

	
	Neutral
	4
	1.5
	
	

	
	Total
	260
	100.0
	2.646
	.854

	Regular communication and collaboration among education departments, schools, parents, and the local community.					
	Agree
	11
	4.2
	
	

	
	Strongly  agree
	40
	15.4
	
	

	
	Disagree
	102
	39.2
	
	

	
	strongly disagree
	80
	30.8
	
	

	
	Neutral
	27
	10.4
	
	

	
	Total
	260
	100.0
	2.342
	.987

	The input and feedback from stakeholders, such as teachers, parents, and students, are valued.					
	Agree
	27
	10.4
	
	

	
	Strongly  agree
	55
	21.5
	
	

	
	Disagree
	90
	34.6 
	
	

	
	strongly disagree
	69
	26.5
	
	

	
	Neutral
	19
	7.3
	
	

	
	Total
	260
	100.0
	2.65
	1.064

	Opportunities for stakeholders to participate in shaping educational effectiveness.					
	Agree
	12
	4.6
	
	

	
	Strongly  agree
	39
	15.0
	
	

	
	Disagree
	100
	38.5
	
	

	
	strongly disagree
	81
	31.2
	
	

	
	Neutral
	28
	10.8
	
	

	
	Total
	260
	100.0
	2.338
	1.000

	Transparent and inclusive processes for stakeholder engagement.					
	Agree
	27
	10.4
	
	

	
	Strongly  agree
	39
	15.0
	
	

	
	Disagree
	105
	40.4
	
	

	
	strongly disagree
	69
	26.5
	
	

	
	Neutral
	20
	7.7
	
	

	
	Total
	260
	100.0
	2.469
	1.067

	Availability of platforms or forums for stakeholders to express their concerns, suggestions, and ideas.					
	Agree
	15
	5.8
	
	

	
	Strongly  agree
	61
	23.5
	
	

	
	Disagree
	123
	47.3
	
	

	
	strongly disagree
	56
	21.5
	
	

	
	Neutral
	5
	1.9
	
	

	
	Total
	260
	100.0
	2.623
	.867

	Involvement of the local community, including cultural and traditional leaders, in educational initiatives.					
	Agree
	25
	9.6
	
	

	
	Strongly  agree
	40
	15.4
	
	

	
	Disagree
	105
	40.4
	
	

	
	strongly disagree
	67
	25.8
	
	

	
	Neutral
	23
	8.8
	
	

	
	Total
	260
	100.0
	2.484
	1.071


                                                                   Source: SPSS 26 Statistics Output, April 2024
When analyzing the data on stakeholder involvement and active participation in the educational effectiveness of educational policies, the percentages provide a clear picture of the participants' views. The highest percentage was seen in the disagree category, with 46.9% of respondents expressing their disagreement with the current level of stakeholder involvement. This indicates a significant portion of participants have reservations or concerns about the educational effectiveness of educational policies. In contrast, the strongly agree category accounted for 24.6% of responses, signifying substantial support for increased stakeholder involvement. The mean value of 2.6 suggests that, on average, participants leaned towards agreement with the idea of active stakeholder participation. The standard deviation of 0.854 indicates a relatively low variability in responses, showing a more consistent viewpoint among participants. This data implies a need for enhancing stakeholder engagement in educational effectiveness to address the concerns raised and foster a more collaborative approach towards educational effectiveness development. Participants in both FGD001 and FGD002 highlighted the detrimental effects of limited stakeholder engagement in decision-making processes regarding educational policies in Dubti town. The  disconnect between the community and the education system due to this lack of involvement has led to resistance, miscommunication, and a lack of understanding and support for implemented policies. Without active participation from local stakeholders like parents, teachers, and community leaders, there is a significant barrier to the successful educational effectiveness of educational initiatives, ultimately creating a gap that hinders effective educational effectiveness and leads to negative outcomes.
The analysis of the percentages provided reveals insights into the attitudes of various stakeholders towards the importance of regular communication and collaboration among education departments, schools, parents, and the local community. First, the 4.2% who strongly agree suggests a small but notable proportion of respondents who firmly support the notion of cooperation in education. This indicates recognition of the benefits derived from such collaboration. Additionally, the 15.4% who agree also signifies a significant portion aligned with the idea, albeit with less conviction. However, the substantial 69.2% who either disagree or strongly disagree underscores a prevalent scepticism or resistance towards fostering close ties between these entities. The mean value of 2.3 these respondents are more inclined towards disagreement than agreement and also the standard deviation of 0.9 suggest a low level variability in responses. Scepticisms could arise from various factors such as perceived inefficiencies, conflicting interests, or a lack of awareness of the potential benefits. Furthermore, the neutral stance of 10.4% reflects a segment of respondents who may be undecided or indifferent, possibly indicating a need for further education or clarification on the subject. Overall, the analysis highlights a varied landscape of attitudes towards collaboration in education, indicating both support and resistance, which warrants further exploration and potentially targeted interventions to address underlying concerns and promote cooperation for enhanced educational outcomes. According to an interviewee in Dubti town, stakeholder engagement and participation are crucial for the successful educational effectiveness of educational policies. Engaging with various stakeholders, including parents, teachers, community leaders, and local authorities, allows for a more comprehensive understanding of the specific needs and challenges faced by the education system in Dubti. By involving these stakeholders in decision-making processes and effectiveness development, there is a greater likelihood of creating solutions that are relevant and effective in addressing the issues at hand. Additionally, active participation from stakeholders fosters a sense of ownership and accountability, leading to increased support and commitment towards achieving educational goals in the town. However, limited communication and coordination among stakeholders can hinder the educational effectiveness of policies and result in disjointed efforts that fail to address the root causes of educational challenges in Dubti.
The analysis of the provided data indicates that a significant portion of respondents either disagree or strongly disagree with the statement that input and feedback from stakeholders, including teachers, parents, and students, are valued. Specifically, 34.6% disagree and 26.5% strongly disagree, totalling to 61.1% of respondents expressing negative sentiments towards the perceived value of stakeholder input. Conversely, only 10.4% agree and 21.5% strongly agree, totalling to 31.9% of respondents expressing positive sentiments. This suggests a notable disparity in perceptions regarding the significance of stakeholder feedback. The mean value of 2.65 further reinforces this trend towards disagreement, indicating that, on average, respondents lean towards disagreeing with the statement. Additionally, the standard deviation of 1.064 suggests a moderate level of variability in responses, indicating that opinions on the matter vary among the surveyed population. The finding shows that a concerning lack of perceived value placed on stakeholder feedback within educational effectiveness, with a majority of respondents disagreeing with its significance
The analysis of the provided data on opportunities for stakeholders to participate in shaping educational policies reveals a similar trend to the previous question, with a significant portion of respondents expressing negative sentiments. Specifically, 38.5% disagree and 31.2% strongly disagree, totalling to 69.7% of respondents expressing negative views towards stakeholder participation in educational effectiveness shaping. Conversely, only 4.6% agree and 15.0% strongly agree, totalling to 19.6% of respondents expressing positive sentiments. This highlights a considerable gap in perceptions regarding the level of stakeholder involvement in educational effectiveness-making processes. The mean value of 2.338 reinforces the trend towards disagreement, indicating an overall leaning towards the negative end of the spectrum. Additionally, the standard deviation of 1.000 suggests a moderate level of variability in responses, indicating differing opinions among the surveyed population regarding stakeholder participation in educational effectiveness formulation. The data analysis underscores a significant discrepancy in the perceived level of stakeholder involvement in shaping educational policies, with a majority of respondents expressing dissatisfaction or skepticism towards current practices.
The analysis of the data pertaining to transparent and inclusive processes for stakeholder engagement highlights a consistent trend of negative sentiments among respondents. Specifically, 40.4% disagree and 26.5% strongly disagree, totalling to 66.9% expressing unfavourable views towards the transparency and inclusivity of stakeholder engagement processes. In contrast, only 10.4% agree and 15.0% strongly agree, making up 25.4% of respondents with positive perceptions. This underscores a significant disparity in opinions regarding the transparency and inclusivity of stakeholder engagement. The mean value of 2.469 reinforces the prevailing trend towards disagreement, indicating an overall leaning towards negative perceptions. Moreover, the standard deviation of 1.067 suggests a moderate level of variability in responses, reflecting differing viewpoints among the surveyed population regarding the transparency and inclusivity of stakeholder engagement processes. Based on the data analysis, it is evident that there is a substantial lack of confidence and positivity among respondents regarding the transparency and inclusivity of stakeholder engagement processes within the education sector. This emphasizes the critical need for educational institutions and effective makers to prioritize the establishment of more transparent, participatory, and inclusive mechanisms for engaging stakeholders in decision-making processes.
The analysis of the data concerning the availability of platforms or forums for stakeholders to express their concerns, suggestions, and ideas underscores a prevailing trend of negative perceptions among respondents. Notably, 47.3% disagree and 21.5% strongly disagree, collectively representing 68.8% expressing negative views towards the accessibility of such platforms. Conversely, only 5.8% agree and 23.5% strongly agree, accounting for 29.3% with positive perceptions. This indicates a significant gap in opinions regarding the availability of platforms for stakeholder expression. The mean value of 2.623 reinforces the overall trend towards disagreement, suggesting a prevailing sentiment of insufficiency in platforms for stakeholder engagement. Furthermore, the standard deviation of 0.867 implies a moderate level of variability in responses, reflecting differing perspectives among the surveyed population concerning the accessibility of platforms for stakeholder expression. The data analysis reveals a concerning consensus among respondents regarding the inadequacy of platforms or forums for stakeholders to express their concerns, suggestions, and ideas within the educational context, with a predominant majority expressing negative perceptions. This highlights the urgent need for educational institutions to establish more robust and accessible channels for stakeholder engagement, enabling meaningful participation and dialogue to improve effectiveness development and educational effectiveness processes
The analysis of the data regarding the involvement of the local community, including cultural and traditional leaders, in educational initiatives, demonstrates a prevailing trend of negative perceptions among respondents. Notably, 40.4% disagree and 25.8% strongly disagree, collectively representing 66.2% expressing negative views towards the engagement of the local community in educational endeavours. Conversely, only 9.6% agree and 15.4% strongly agree, accounting for 24.9% with positive perceptions. This indicates a notable disparity in opinions regarding the involvement of the local community in educational initiatives. The mean value of 2.484 reinforces the overall trend towards disagreement, suggesting a prevailing sentiment of inadequacy in engaging the local community. Furthermore, the standard deviation of 1.071 implies a moderate level of variability in responses, reflecting differing perspectives among the surveyed population concerning the involvement of the local community in educational efforts. Based on the data analysis, it is evident that there is a predominant negative sentiment among respondents regarding the involvement of the local community, including cultural and traditional leaders, in educational initiatives. This highlights the critical need for educational stakeholders to prioritize and enhance collaboration with the local community to foster more inclusive and culturally sensitive educational practices.
[bookmark: _Toc167065991][bookmark: _Toc157591264]4.6 Monitoring and evaluation
[bookmark: _Toc161751664][bookmark: _Toc90734720][bookmark: _Toc167065992]The third objective was to assess the effect of monitoring and evaluation process implementing educational effectiveness. In examining the effect of monitoring and evaluation on the educational effectiveness of educational effectiveness, the study focused on several key factors. These included the importance of comprehensive monitoring and evaluation practices, active engagement of stakeholders in these processes, the establishment of clear indicators and benchmarks for effective monitoring and evaluation, the necessity of consistent and periodic assessments, and the allocation of sufficient resources to support monitoring and evaluation efforts. By addressing these aspects in the research framework, the study aimed to shed light on how monitoring and evaluation practices influence the successful execution of educational policies and initiatives.
[bookmark: _Toc161751665][bookmark: _Toc90734721][bookmark: _Toc167065993]Table 4.5 Monitoring and evaluation
	
	Fre.
	Per.
	Mean
	Std.

	Adequate monitoring and evaluation practices enhance accountability and transparency.					
	Agree
	24
	9.2
	
	

	
	Strongly  agree
	41
	15.8
	
	

	
	Disagree
	83
	31.92
	
	

	
	strongly disagree
	92
	35.38
	
	

	
	Neutral
	20
	7.7
	
	

	
	Total
	260
	100.0
	2.380
	1.053

	Lack of Stakeholder involvement in monitoring and evaluation processes for educational effectiveness			
	Agree
	80
	30.8
	
	

	
	Strongly  agree
	104
	40.0
	
	

	
	Disagree
	39
	15.0
	
	

	
	strongly disagree
	11
	4.2
	
	

	
	Neutral
	26
	10.0
	
	

	
	Total
	260
	100.0
	3.873
	.978

	Lack Clear indicators and benchmarks for monitoring and evaluation.					
	Agree
	70
	26.9
	
	

	
	Strongly  agree
	106
	40.8
	
	

	
	Disagree
	40
	15.4
	
	

	
	strongly disagree
	23
	8.8
	
	

	
	Neutral
	21
	8.1
	
	

	
	Total
	260
	100.0
	3.753
	1.046

	Regular monitoring and evaluation				
	Agree
	26
	10.0
	
	

	
	Strongly  agree
	40
	15.4
	
	

	
	Disagree
	106
	40.8
	
	

	
	strongly disagree
	68
	26.2
	
	

	
	Neutral
	20
	7.7
	
	

	
	Total
	260
	100.0
	2.476
	1.060

	Adequate resources allocated to monitoring and evaluation activities.					
	Agree
	10
	3.8
	
	

	
	Strongly  agree
	38
	14.6
	
	

	
	Disagree
	105
	40.4
	
	

	
	strongly disagree
	80
	30.8
	
	

	
	Neutral
	27
	10.4
	
	

	
	Total
	260
	100.0
	2.311
	.970


[bookmark: _Toc161751666][bookmark: _Toc90734722][bookmark: _Toc167065994]                                        Source: SPSS 26 Statistics Output, April 2024
[bookmark: _Toc161751667][bookmark: _Toc90734723][bookmark: _Toc167065995]The examination of the data regarding the perception of whether adequate monitoring and evaluation practices enhance accountability and transparency reveals a consistent trend of negative sentiments among respondents. Notably, 31.92% disagree and 35.38% strongly disagree, collectively representing 67.3% expressing negative views towards the effectiveness of monitoring and evaluation practices in fostering accountability and transparency. Conversely, only 9.2% agree and 15.8% strongly agree, accounting for 25% with positive perceptions. This indicates a significant gap in opinions regarding the efficacy of monitoring and evaluation practices. The mean value of 2.380 reinforces the prevailing trend towards disagreement, suggesting a prevailing sentiment of scepticism towards the effectiveness of such practices. Additionally, the standard deviation of 1.053 implies a moderate level of variability in responses, reflecting differing perspectives among the surveyed population concerning the impact of monitoring and evaluation practices on accountability and transparency. The analysis of the data highlights a widespread skepticism among respondents regarding the effectiveness of monitoring and evaluation practices in promoting accountability and transparency within educational initiatives. Participants in both FGD001 and FGD002 expressed significant concerns about the monitoring and evaluation processes in Dubti town administration regardingeducational effectiveness. They identified issues such as inadequate data collection, lack of transparency in reporting, and insufficient feedback mechanisms, which hinder the accurate assessment of effectiveness and the ability to make necessary adjustments. The lack of clear indicators and benchmarks to evaluate effectiveness success led to ambiguity in measuring progress, highlighting adisconnect between effectiveness goals and on-the-ground outcomes. Participants emphasized the need for more robust monitoring and evaluation frameworks to ensure accountability, improve decision-making processes, and address shortcomings effectively in educational effectiveness in Dubti town administration.
[bookmark: _Toc161751668][bookmark: _Toc90734724][bookmark: _Toc167065996]The analysis of the data regarding the lack of stakeholder involvement in monitoring and evaluation processes for educational effectiveness indicates a significant concern among respondents. Notably, 30.8% agree and 40.0% strongly agree, totalling to 70.8% expressing the view that stakeholders are inadequately involved in these processes. Conversely, only 15.0% disagree and 4.2% strongly disagree, making up 19.2% with opposing perceptions. This highlights a substantial consensus among respondents regarding the insufficiency of stakeholder engagement in monitoring and evaluation activities related to educational effectiveness. The mean value of 3.873 reinforces this prevailing sentiment of dissatisfaction, indicating a strong leaning towards agreement with the statement. Furthermore, the standard deviation of 0.978 implies a moderate level of variability in responses, reflecting some diversity in viewpoints among the surveyed population concerning stakeholder involvement in monitoring and evaluation processes for educational effectiveness. The data analysis suggests a widespread consensus among respondents regarding the inadequate involvement of stakeholders in monitoring and evaluation processes for educational effectiveness. This emphasizes the critical need for educational effective makers to prioritize and enhance stakeholder engagement in monitoring and evaluation activities to ensure transparency, accountability, and effectiveness in educational effectiveness
[bookmark: _Toc161751669][bookmark: _Toc90734725][bookmark: _Toc167065997]The examination of the data regarding the lack of clear indicators and benchmarks for monitoring and evaluation reveals a significant concern among respondents. Notably, 26.9% agree and 40.8% strongly agree, totalling to 67.7% expressing the view that there is a deficiency in clear indicators and benchmarks for monitoring and evaluation. Conversely, only 15.4% disagree and 8.8% strongly disagree, making up 24.2% with opposing perceptions. This underscores a substantial consensus among respondents regarding the absence of clear indicators and benchmarks for monitoring and evaluation purposes. The mean value of 3.753 reinforces this prevailing sentiment of dissatisfaction, indicating a strong leaning towards agreement with the statement. Furthermore, the standard deviation of 1.046 implies a moderate level of variability in responses, reflecting some diversity in viewpoints among the surveyed population concerning the clarity of indicators and benchmarks for monitoring and evaluation. The data analysis indicates a prevalent concern among respondents regarding the inadequacy of clear indicators and benchmarks for monitoring and evaluation within the education sector. This underscores the importance of defining and implementing comprehensive and measurable indicators to assess progress, measure performance, and ensure accountability in education policies and practices
[bookmark: _Toc161751670][bookmark: _Toc90734726][bookmark: _Toc167065998]The analysis of the data pertaining to regular monitoring and evaluation practices reveals a prevailing trend of negative sentiments among respondents. Specifically, 40.8% disagree and 26.2% strongly disagree, totalling to 67% expressing unfavourable views towards the regularity of monitoring and evaluation efforts. In contrast, only 10% agree and 15.4% strongly agree, making up 25.4% of respondents with positive perceptions. This indicates a significant gap in opinions regarding the frequency of monitoring and evaluation activities. The mean value of 2.476 reinforces the prevailing trend towards disagreement, indicating an overall leaning towards negative perceptions. Moreover, the standard deviation of 1.060 suggests a moderate level of variability in responses, reflecting differing viewpoints among the surveyed population concerning the regularity of monitoring and evaluation practices. Based on the data analysis, there is a notable consensus among respondents expressing dissatisfaction with the regularity of monitoring and evaluation practices within the education sector. This highlights the importance of prioritizing consistent and systematic monitoring and evaluation efforts to assess the effectiveness of education policies and programs.
[bookmark: _Toc161751671][bookmark: _Toc90734727][bookmark: _Toc167065999]The survey results indicate a diverse range of opinions regarding the allocation of resources to monitoring and evaluation activities. Notably, a significant portion of respondents, comprising 48.6% (105) who either disagreed or strongly disagreed, express scepticism or dissatisfaction with the current allocation. Conversely, 24.6% (48) either agree or strongly agree, suggesting a positive stance on the allocation. However, it's essential to consider the relatively large number of neutral responses, constituting 10.4% (27), indicating a lack of clear consensus among respondents. This suggests a need for further investigation into the specific concerns and priorities regarding resource allocation for monitoring and evaluation activities within the context of the surveyed population. Additionally, the standard deviation of 0.970 indicates a considerable dispersion of responses around the mean, highlighting the variability in perspectives within the sample. Overall, these findings underscore the importance of carefully assessing and potentially revising resource allocation strategies to better meet the needs and expectations of stakeholders involved in monitoring and evaluation efforts.
[bookmark: _Toc167066000]4.7 Resources allocation
[bookmark: _Toc161751673][bookmark: _Toc90734729][bookmark: _Toc167066001]The fourth objective was to examine the impact of resource allocation supporting the educational effectiveness of educational policies in the study area. The researcher considered factors such as adequate resource allocation, sufficient financial resources allocated, allocation of human resources, and investments in infrastructure.	
[bookmark: _Toc161751674][bookmark: _Toc90734730][bookmark: _Toc167066002]Table 4.6 Resources allocation		
	
	Fre.
	Per.
	Mean
	Std.

	Adequate resource allocation.					
	Agree
	24
	9.2
	
	

	
	Strongly  agree
	42
	16.2
	
	

	
	Disagree
	104
	40.0
	
	

	
	strongly disagree
	69
	26.5
	
	

	
	Neutral
	21
	8.1
	
	

	
	Total
	260
	100.0
	2.484
	1.057

	Sufficient financial resources allocated to education in the Afar Region.					
	Agree
	26
	10.0
	
	

	
	Strongly  agree
	39
	15.0
	
	

	
	Disagree
	106
	40.8
	
	

	
	strongly disagree
	70
	26.9
	
	

	
	Neutral
	19
	7.3
	
	

	
	Total
	260
	100.0
	2.453
	1.054

	Proper allocation of human resources.					
	Agree
	24
	9.2
	
	

	
	Strongly  agree
	39
	15.0
	
	

	
	Disagree
	107
	41.2
	
	

	
	strongly disagree
	68
	26.2
	
	

	
	Neutral
	22
	8.5
	
	

	
	Total
	260
	100.0
	2.457
	1.055

	Investments in infrastructure through resource allocation.					
	Agree
	24
	9.2
	
	

	
	Strongly  agree
	41
	15.8
	
	

	
	Disagree
	103
	39.6
	
	

	
	strongly disagree
	70
	26.9
	
	

	
	Neutral
	22
	8.5
	
	

	
	Total
	260
	100.0
	2.473
	1.062

	Financial support allocated for educational initiatives					
	Agree
	10
	3.8
	
	

	
	Strongly  agree
	40
	15.4
	
	

	
	Disagree
	105
	40.4
	
	

	
	strongly disagree
	78
	30.0
	
	

	
	Neutral
	27
	10.4
	
	

	
	Total
	260
	100.0
	2.342
	.974


[bookmark: _Toc161751675][bookmark: _Toc90734731][bookmark: _Toc167066003]                                Source: SPSS 26 Statistics Output, April 2024
[bookmark: _Toc161751676][bookmark: _Toc90734732][bookmark: _Toc167066004]The percentages show the distribution of responses among different categories regarding adequate resource allocation. Among respondents, 24 (9.2%) agreed, indicating a modest level of agreement, while a higher proportion of 42 (16.2%) strongly agreed, suggesting a more pronounced level of agreement. On the contrary, a considerable number of 104 (40.0%) disagreed, indicating a notable divergence of opinions. Additionally, 69 (26.5%) strongly disagreed, indicating a substantial level of disagreement. Only a small proportion of 21 (8.1%) respondents remained neutral on the topic. The mean value of 2.484 suggests a tendency towards disagreement, as it is closer to the 'disagree' category. The standard deviation of 1.057 indicates a moderate amount of variability or dispersion in the responses, implying that opinions on adequate resource allocation are not uniformly aligned among respondents.
[bookmark: _Toc161751677][bookmark: _Toc90734733][bookmark: _Toc167066005]The distribution of responses regarding sufficient financial resources allocated to education in the Afar Region shows that 26 (10.0%) respondents agreed, indicating a modest level of agreement, while a slightly higher proportion of 39 (15.0%) strongly agreed, suggesting a somewhat stronger level of agreement. On the contrary, a significant number of 106 (40.8%) disagreed, indicating a notable divergence of opinions, with an additional 70 (26.9%) strongly disagreeing, further accentuating the level of disagreement. Only a small proportion of 19 (7.3%) respondents remained neutral on the issue. The mean value of 2.453 suggests a tendency towards disagreement, as it aligns closer to the 'disagree' category. The standard deviation of 1.054 indicates a moderate amount of variability in the responses, implying that opinions on sufficient financial resources allocated to education in the Afar Region are not uniformly aligned among respondents.
[bookmark: _Toc161751678][bookmark: _Toc90734734][bookmark: _Toc167066006]
The analysis of the distribution of responses regarding the proper allocation of human resources indicates that 24 (9.2%) respondents agreed, reflecting a modest level of agreement, while a slightly higher proportion of 39 (15.0%) strongly agreed, suggesting a somewhat stronger level of agreement. Conversely, a notable number of 107 (41.2%) disagreed, indicating a significant divergence of opinions, with an additional 68 (26.2%) strongly disagreeing, further accentuating the level of disagreement. Only a small proportion of 22 (8.5%) respondents remained neutral on the issue. The mean value of 2.457 suggests a tendency towards disagreement, as it aligns closer to the 'disagree' category. The standard deviation of 1.055 indicates a moderate amount of variability in the responses, implying that opinions on the proper allocation of human resources are not uniformly aligned among respondents.
[bookmark: _Toc161751679][bookmark: _Toc90734735][bookmark: _Toc167066007]The breakdown of responses regarding investments in infrastructure through resource allocation reveals that 24 (9.2%) respondents agreed, indicating a modest level of agreement, while a slightly higher proportion of 41 (15.8%) strongly agreed, suggesting a somewhat stronger level of agreement. Conversely, a notable number of 103 (39.6%) disagreed, indicating a significant divergence of opinions, with an additional 70 (26.9%) strongly disagreeing, further accentuating the level of disagreement. Only a small proportion of 22 (8.5%) respondents remained neutral on the issue. The mean value of 2.473 suggests a tendency towards disagreement, as it aligns closer to the 'disagree' category. The standard deviation of 1.062 indicates a moderate amount of variability in the responses, implying that opinions on investments in infrastructure through resource allocation are not uniformly aligned among respondents. In light of the responses regarding investments in infrastructure, it is evident that opinions are divided, with a substantial number expressing disagreement and a minority showing agreement. This diversity of perspectives underscores the challenges in reaching consensus on resource allocation for infrastructure projects. .
[bookmark: _Toc161751680][bookmark: _Toc90734736][bookmark: _Toc167066008]The analysis of the distribution of responses regarding financial support allocated for educational initiatives reveals that only 10 (3.8%) respondents agreed, indicating a minimal level of agreement, while a slightly higher proportion of 40 (15.4%) strongly agreed, suggesting a somewhat stronger level of agreement. However, a significant number of 105 (40.4%) disagreed, indicating a notable divergence of opinions, with an additional 78 (30.0%) strongly disagreeing, further accentuating the level of disagreement. A considerable proportion of 27 (10.4%) respondents remained neutral on the issue. The mean value of 2.342 suggests a tendency towards disagreement, as it aligns closer to the 'disagree' category. The standard deviation of 0.974 indicates a moderate amount of variability in the responses, implying that opinions on financial support allocated for educational initiatives are not uniformly aligned among respondents. In consideration of the feedback on financial support for educational initiatives, it is evident that opinions vary significantly among respondents, with a notable disparity between agreement and disagreement. The data highlights the need for further evaluation and dialogue to address differing views and enhance the effectiveness of financial allocation strategies in supporting educational programs. Stakeholder engagement and collaborative decision-making processes are essential to bridge these diverse perspectives and ensure the optimal utilization of resources for educational development.
[bookmark: _Toc167066009]4.8 Educational effectiveness
[bookmark: _Toc161751682][bookmark: _Toc90734738][bookmark: _Toc167066010]The general objective is to investigate the factors that influence the educational effectiveness of educational policies in the Afar Region Dubti town administration. Specifically, we was examine the effectiveness of policies, training and professional development opportunities, how well policies address the needs of students, levels of involvement and community engagement, as well as performance evaluation and accountability measures.
[bookmark: _Toc161751683][bookmark: _Toc90734739][bookmark: _Toc167066011]Table 4.7 Educational effectiveness
	
	Fre.
	Per.
	Mean
	Std.

	The educational effectiveness of access to education policies is effective					
	Agree
	23
	8.8
	
	

	
	Strongly  agree
	38
	14.6
	
	

	
	Disagree
	106
	40.8
	
	

	
	strongly disagree
	70
	26.9
	
	

	
	Neutral
	23
	8.8
	
	

	
	Total
	260
	100.0
	2.434
	1.054

	The educational effectiveness of teacher training and professional development policies is effective					
	Agree
	25
	9.6
	
	

	
	Strongly  agree
	40
	15.4
	
	

	
	Disagree
	104
	40.0
	
	

	
	strongly disagree
	71
	27.3
	
	

	
	Neutral
	20
	7.7
	
	

	
	Total
	260
	100.0
	2.457
	1.056

	The educational effectiveness adequately addresses the needs of students with disabilities.					
	Agree
	22
	8.5
	
	

	
	Strongly  agree
	39
	15.0
	
	

	
	Disagree
	105
	40.4
	
	

	
	strongly disagree
	73
	28.1
	
	

	
	Neutral
	21
	8.1
	
	

	
	Total
	260
	100.0
	2.411
	1.039

	The policies regarding parental involvement and community engagement in education are effective					
	Agree
	2
	.8
	
	

	
	Strongly  agree
	21
	8.1
	
	

	
	Disagree
	105
	40.4
	
	

	
	strongly disagree
	110
	42.3
	
	

	
	Neutral
	22
	8.5
	
	

	
	Total
	260
	100.0
	1.919
	.793

	The educational effectiveness of teacher performance evaluation and accountability is effective					
	Agree
	4
	1.5
	
	

	
	Strongly  agree
	27
	10.4
	
	

	
	Disagree
	98
	37.7
	
	

	
	strongly disagree
	104
	40.0
	
	

	
	Neutral
	27
	10.4
	
	

	
	Total
	260
	100.0
	2.046
	.871


[bookmark: _Toc161751684][bookmark: _Toc90734740][bookmark: _Toc167066012]                                          Source: SPSS 26 Statistics Output, April 2024
[bookmark: _Toc161751685][bookmark: _Toc90734741][bookmark: _Toc167066013]The data collected on the educational effectiveness of access to education policies in Dubti town administration shows varying levels of agreement. Strongly agree responses accounted for 14.6%, while agree responses were at 8.8%. Conversely, disagreement was the most prevalent at 40.8%, with strongly disagree following at 26.9%. A smaller portion, 8.8%, remained neutral. The mean value of 2.434 indicates a tendency towards disagreement, with a standard deviation of 1.054 reflecting a moderate level of variability in responses. This data suggests a significant level of disagreement and some polarization in perceptions regarding the effectiveness of access to education policies in Dubti town administration.  According to interviewee : Some key obstacles that hinder the successful educational effectiveness of educational policies in Dubti town include lack of adequate funding, limited access to resources and technology, inadequate infrastructure such as classrooms and educational materials, a shortage of qualified teachers, and a lack of community engagement and support. Additionally, cultural barriers and language differences may also pose challenges in effectively implementing educational policies in Dubti town. Addressing these obstacles was crucial in improving the quality of education and ensuring successful educational effectiveness of educational policies in the town.
[bookmark: _Toc161751686][bookmark: _Toc90734742][bookmark: _Toc167066014]The data regarding the effectiveness of teacher training and professional development policies in Dubti Town Administration reveals a diverse range of opinions among respondents. A total of 25 (9.6%) agreed, while 40 (15.4%) strongly agreed with the effectiveness of these policies, indicating a moderate level of satisfaction or positive perception. Conversely, 104 (40.0%) disagreed, and 71 (27.3%) strongly disagreed, suggesting a substantial portion of respondents harbour doubts or dissatisfaction with the policies' efficacy. Additionally, 20 (7.7%) respondents remained neutral, possibly reflecting uncertainty or ambivalence towards the matter. With a mean value of 2.457 and a standard deviation of 1.056, the data indicates a leaning towards disagreement on average, with some variability in responses. Overall, these findings suggest a mixed perception of the effectiveness of teacher training and professional development policies in Dubti Town Administration, highlighting the need for further examination and potential adjustments to enhance the quality of education in the region. In Dubti, the effective educational effectiveness of educational policies is hindered by a lack of adequate resources, including funding, infrastructure, and teaching materials, as highlighted in FGD001. Insufficient financial support and limited access to essential resources negatively impact the quality of education and overall  effectiveness. Additionally, FGD002 emphasized the importance of teacher training and professional development opportunities in ensuring successful educational effectiveness. Without ongoing training programs to enhance teachers' skills and knowledge, there is a risk of inconsistent instructional quality and low motivation among educators, further impeding effective execution.
[bookmark: _Toc161751687][bookmark: _Toc90734743][bookmark: _Toc167066015]Concerning the adequacy of educational effectiveness for students with disabilities in Dubti town administration, the data once again demonstrates a diverse range of opinions. While 23.5% of respondents agreed or strongly agreed that the policies adequately address the needs of these students, a larger proportion of 68.5% disagreed or strongly disagreed. The mean value of 2.411 and standard deviation of 1.039 highlight the lack of consensus among respondents, emphasizing the necessity for tailored strategies to ensure inclusivity and support for students with disabilities within the educational framework of Dubti town administration 
[bookmark: _Toc161751688][bookmark: _Toc90734744][bookmark: _Toc167066016]The data provided on the educational effectiveness of policies concerning parental involvement and community engagement in education in Dubti town suggests a lack of consensus among respondents. Only 0.8% agreed, and 8.1% strongly agreed that these policies are effectively implemented, indicating minimal satisfaction or positive perception. Conversely, a significant majority of 82.7% either disagreed or strongly disagreed with the effectiveness of these policies, reflecting widespread dissatisfaction or scepticism. The mean value of 1.919, coupled with a low standard deviation of 0.793, suggests a relatively uniform tendency towards disagreement among respondents. These results underscore the pressing need for comprehensive reassessment and potential revisions to enhance parental involvement and community engagement in education within the Dubti town, addressing concerns and fostering collaboration between schools, families, and communities for improved educational outcomes. According to interviewee To ensure effectiveness compliance within Dubti Town Administration, several strategies can be implemented. Firstly, clear communication and dissemination of policies to all stakeholders is crucial. This includes regular training sessions, workshops, and written documentation to ensure everyone understands their responsibilities. Secondly, establishing robust monitoring and evaluation mechanisms helps track compliance levels and identify any areas of non-compliance promptly. This could involve regular audits, inspections, and performance reviews. Additionally, fostering a culture of accountability and transparency within the organization encourages individuals to adhere to policies passingly. Lastly, implementing appropriate sanctions or incentives can further incentivize compliance and deter violations. By employing these strategies, Dubti Town Administration can effectively ensure effectiveness compliance and maintain efficient governance.
[bookmark: _Toc161751689][bookmark: _Toc90734745][bookmark: _Toc167066017]The data regarding the educational effectiveness of teacher performance evaluation and accountability policies in Dubti town indicates a lack of consensus among respondents. A minimal percentage of 1.5% agreed, and 10.4% strongly agreed with the effectiveness of these policies, suggesting limited satisfaction or positive perception. Conversely, a substantial majority of 77.7% either disagreed or strongly disagreed with the efficacy of these policies, indicating widespread dissatisfaction or scepticism. Additionally, 10.4% of respondents remained neutral, possibly reflecting uncertainty or ambivalence towards the matter. With a mean value of 2.046 and a low standard deviation of 0.871, the data suggests a consistent tendency towards disagreement among respondents, emphasizing the need for thorough reassessment and potential adjustments to enhance teacher performance evaluation and accountability mechanisms in Dubti town, thereby promoting quality education and professional development within the teaching community.
[bookmark: _Toc167066018]4.9 Inferential analysis
To formulate a suitable model to evaluate the association independent variables (infrastructures availability, stockholders engagement, monitoring evaluation, and resource allocation) and educational effectiveness, the study carried out an inferential analysis that involved the Pearson correlation coefficient and multiple regression analysis, and then fitted the data into the regression model to determine whether it was valid. The inferential analysis aims to conclude the data between the independent and dependent variables. Assumptions of multiple regression and analyses of the data are presented below.
4.10 Pearson Correlation Coefficient
In this part of the analysis bivariate Pearson correlation coefficient has been used to investigate the correlation between the dependent and independent variables. According to (Robert, 2008), Pearson correlation coefficients ranges between -1 and +.1, when 0 indicates no relationship between, -1.00 indicates a perfect negative relationship and +1.00 indicates a perfect positive relationship. For intermediary values the study uses Pallant (2010) guideline to determine the strength of the correlation, less than 0.1 indicate weak correlation, small correlation for value 0.1 to 0.29; medium/moderate for 0.3 to 0.49; and strong for 0.50 to 1.00).












Table 4.8 Correlation coefficient 
	Infrastructures Availability
	Pearson Correlation
	1

	
	Sig. (2-tailed)
	

	
	N
	260

	Stackholderengagemnt
	Pearson Correlation
	.837**
	1

	
	Sig. (2-tailed)
	.000
	

	
	N
	260
	260

	Monitoring evaluation
	Pearson Correlation
	.847**
	.903**
	1

	
	Sig. (2-tailed)
	.000
	.000
	

	
	N
	260
	260
	260

	resource allocation
	Pearson Correlation
	.786**
	.849**
	.942**
	1

	
	Sig. (2-tailed)
	.000
	.000
	.000
	

	
	N
	260
	260
	260
	260

	educational effectiveness
	Pearson Correlation
	.777**
	.844**
	.928**
	.890**
	1

	
	Sig. (2-tailed)
	.000
	.000
	.000
	.000
	

	
	N
	260
	260
	260
	260
	260

	**. Correlation is significant at the 0.01 level (2-tailed).


Source: SPSS 26 Statistics Output, April 2024

[bookmark: _Toc167066040]4.10.1 Correlation between Infrastructures Availability and Educational effectiveness
[bookmark: _Toc161751720][bookmark: _Toc90734776][bookmark: _Toc167066041]The Pearson correlation coefficient (r) of 0.777 with a significance level (p) of less than 0.05 indicates a strong positive correlation between the availability of infrastructures and the educational effectiveness. This suggests that as the availability of infrastructures increases, the educational effectiveness also tends to improve. The strong positive correlation implies that having adequate infrastructures, such as schools, classrooms, libraries, and technology, plays a crucial role in effectively implementing education policies. This finding highlights the importance of investing in and maintaining quality infrastructures to support the successful educational effectiveness of education policies. Overall, the analysis suggests that there is a significant relationship between infrastructures availability and the educational effectiveness, emphasizing the need for effective makers to prioritize infrastructure development to enhance educational outcomes.
[bookmark: _Toc167066042]4.10.2 Correlation between stockholders engagement and Educational effectiveness
[bookmark: _Toc161751722][bookmark: _Toc90734778][bookmark: _Toc167066043]The Pearson correlation coefficient (r = 0.844, p < 0.05) indicates a strong positive correlation between stakeholder engagement and the educational effectiveness. This suggests that as stakeholder engagement increases, the likelihood of successful educational effectiveness also increases. The high correlation coefficient of 0.844 indicates a strong linear relationship between these two variables. The p-value of less than 0.05 indicates that this correlation is statistically significant, meaning that it is unlikely to have occurred by chance. Therefore, we can conclude that stakeholder engagement plays a crucial role in the successful educational effectiveness. It is important for effective makers and education authorities to actively involve stakeholders such as teachers, parents, students, and community members in the policy -making process to ensure effective educational effectiveness and positive outcomes in the education sector.
[bookmark: _Toc167066044]4.10.3 Correlation between Monitoring evaluation and Educational effectiveness
[bookmark: _Toc161751724][bookmark: _Toc90734780][bookmark: _Toc167066045]The Pearson correlation coefficient of 0.928 with a p-value less than 0.05 indicates a strong positive correlation between monitoring and evaluation and the educational effectiveness. This suggests that as the level of monitoring and evaluation activities increases, the effectiveness and successful educational effectiveness of education policies also tend to increase. The high correlation coefficient implies that there is a robust relationship between these two variables, ind icating that thorough monitoring and evaluation processes are likely to lead to more successful educational effectiveness of education policies. Therefore, it is crucial for effective makers and educational authorities to prioritize and invest in comprehensive monitoring and evaluation mechanisms to ensure the successful educational effectiveness of education policies.
[bookmark: _Toc167066046]4.10.4 Correlation between Resource allocation and Educational effectiveness
The Pearson correlation coefficient of 0.890 with a p-value of less than 0.05 indicates a strong positive correlation between resource allocation and the educational effectiveness. This suggests that when more resources are allocated towards education, there is a higher likelihood of successful educational effectiveness of education policies. This correlation is important as it highlights the significance of resource allocation in achieving successful educational effectiveness of education policies. It is essential for policy makers to consider the availability of resources when designing and implementing education policies. The findings of this analysis suggest that investing in education resources can lead to more effective educational effectiveness of education policies, which can ultimately lead to improved educational outcomes. Therefore, it is recommended that policy makers prioritize resource allocation towards education to ensure successful educational effectiveness of education policies.
4.11 Assumption for multiple regressions 
[bookmark: _Toc167066019]4.11.1Normality test
[bookmark: _Toc161751692][bookmark: _Toc90734748][bookmark: _Toc167066020]A normality test is a statistical procedure utilized to determine if a given dataset is well-modeled by a normal distribution (Smith, J., 2018). The researchers employed a normality test to assess the distributional properties of the data gathered for their study on the factors influencing the educational effectiveness of educational policies in the Afar Region, specifically within Dubti town administration. This statistical test aids in understanding if the data follows a normal distribution, which is crucial for subsequent analyses. The focus on normality ensures the validity of statistical techniques used in analyzing the factors affecting educational effectiveness. The study's specific objectives include investigating stakeholders' involvement, assessing resource allocation's impact, examining infrastructure availability, and evaluating monitoring and evaluation processes, all crucial aspects for effective educational effectiveness within Dubti town administration. By employing a normality test, the researchers ensure the robustness and reliability of their findings, thereby contributing valuable insights to the field of educational effectiveness.
[image: ]
[bookmark: _Toc161751693][bookmark: _Toc90734749][bookmark: _Toc167066021]Source: SPSS 26 Statistics Output, April 2024
[bookmark: _Toc167066022]4.11.2 Homoscedasticity 
[bookmark: _Toc161751695][bookmark: _Toc90734751][bookmark: _Toc167066023]Homoscedasticity refers to the assumption in statistics that the variability of a variable's distribution is consistent across different levels of another variable. In simpler terms, it means that the spread of data points around the regression line is uniform (Montgomery, Peck, and Vining, 2012), who stated that homoscedasticity means "constant variability." In the research on the factors influencing the educational effectiveness of educational policies in the Afar Region Dubti town administration, homoscedasticity could be relevant as it ensures that the relationship between factors such as stakeholders’ involvement, resource allocation, infrastructure availability, and monitoring and evaluation processes and their impact on educational effectiveness is consistent across different levels of these factors. This ensures the reliability and validity of the study's findings, allowing for accurate interpretation and generalization of results.
[bookmark: _Toc167066024]4.11.3 Linearity analysis 
[bookmark: _Toc161751697][bookmark: _Toc90734753][bookmark: _Toc167066025]Linearity refers to the relationship between the independent variables and the dependent variable being linear. In the context of statistical analysis, linearity implies that the change in the dependent variable is proportional to the change in the independent variables, allowing for a straightforward interpretation of the coefficients. As stated by Gujarati and Porter (2009), "Linearity is a fundamental assumption of the multiple regression models, implying that the effect of changes in an independent variable on the dependent variable is constant." It is crucial to ensure linearity in multiple regression analysis to accurately estimate the impact of various factors on the dependent variable. In the context of investigating the factors influencing the educational effectiveness of educational policies in the Afar Region Dubti town administration, studying linearity is essential for understanding how each factor (such as stakeholder involvement, resource allocation, infrastructure availability, and monitoring and evaluation processes) affects the educational effectiveness of educational policies. By ensuring that the relationships between these factors and the educational effectiveness outcomes are linear, researchers can accurately assess the impact of each factor on educational effectiveness. This allows for more informed decision-making and effectiveness recommendations to improve educational effectiveness in Dubti town administration.

[bookmark: _Toc161751698][bookmark: _Toc90734754][bookmark: _Toc167066026][image: ]
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Source: SPSS 26 Statistics Output, April 2024
[bookmark: _Toc134785229][bookmark: _Toc135671418][bookmark: _Toc135672531][bookmark: _Toc136538682][bookmark: _Toc137973470][bookmark: _Toc167066027]4.11.4 Multicollinearity Assumption
In a model, multicollinearity is a statistical phenomenon caused by highly associated predictor variables. When the model contains a lot of covariates, it happens frequently. Multicollinearity can happen for a variety of reasons. Multicollinearity can result from the repetition of the same type of variables or incorrect use of design variables, including a variable that is computed from other variables in the equation, and it typically happens when the variables are highly and truly correlated to one another (Noora Shrestha, 2020). In this study, multicollinearity was assessed using the Pearson correlation coefficient and Collinearity statistics to ensure accurate conclusions about the relationships between predictor and response variables. These methods are more reliable than pairwise coefficients, as they provide better diagnostics for detecting multicollinearity in linear regression.
[bookmark: _Toc135671419][bookmark: _Toc135672532][bookmark: _Toc136538683][bookmark: _Toc137973471][bookmark: _Toc167066028]4.11.4 .1Assumption Test Using Collinearity Statistics
Examining the correlation matrix may not always detect multicollinearity. In such cases, linear regression with tolerance and VIF provide better diagnostic tools. Tolerance values close to 1 signify low multicollinearity, while VIF values above 10 (or above 2.5 in weaker models) indicate high multicollinearity. Tolerance and VIF can be obtained from SPSS output to detect multicollinearity among multiple independent variables.

[bookmark: _Toc135671420][bookmark: _Toc136538684][bookmark: _Toc137804576][bookmark: _Toc137973472][bookmark: _Toc161751701][bookmark: _Toc90734757][bookmark: _Toc167066029]Table 4.9: Detection of Multicollinearity Based on Collinearity Statistics
	Model
	Collinearity Statistics

	
	Tolerance
	VIF

	1
	Infrastructures Availability
	.953
	1.954

	
	Stockholders engagement
	.785
	1.045

	
	Monitoring evaluation
	.908
	1.799

	
	Resource allocation
	.703
	1.870

	a. Dependent Variable: educational effectiveness


Source: SPSS 26 Statistics Output, April 2024
The above Table 4.9 indicates that tolerance values are above 0.10 and VIF values are below 10, suggesting multicollinearity is not a significant issue in this regression model. Therefore, the explanatory variables can be included in the analysis without compromising the results. Overall, Collinearity statistics help assesses multicollinearity in linear regression models, and in this case, it is not a significant problem.

4.12. Parameters Estimates and Significance Levels of Each Predictor in the Model
[bookmark: _Toc161751728][bookmark: _Toc90734784][bookmark: _Toc167066032]Table 4.10 Regression Coefficients
	Model
	Unstandardized Coefficients
	Standardized Coefficients
	t
	Sig.

	
	B
	Std. Error
	Beta
	
	

	1
	(Constant)
	.543
	.080
	
	6.782
	.000

	
	Infrastructures Availability
	.390
	.042
	.042
	..910
	.004

	
	Stackholder engagement
	.510
	.060
	.048
	.853
	.000

	
	Monitoring evaluation
	.737
	.083
	.791
	8.918
	.000

	
	Resource allocation
	.111
	.055
	.137
	2.000
	.0047

	a. Dependent Variable: educational effectiveness


Source: SPSS 26 Statistics Output, April 2024
[bookmark: _Toc161751729][bookmark: _Toc90734785][bookmark: _Toc167066033]Based on the provided regression output in table 4.10 the researcher was analysing the impact of different variables on the educational effectiveness.  Infrastructures Availability: The coefficient of 0.390 with a p-value of 0.004 indicates that infrastructures availability has a statistically significant positive impact on the educational effectiveness. This suggests that better availability of infrastructures positively influences the educational effectiveness.
[bookmark: _Toc161751730][bookmark: _Toc90734786][bookmark: _Toc167066034]Stakeholder Engagement: The coefficient of 0.510 with a p-value of 0.000 suggests that stakeholder engagement has a statistically significant positive impact on the educational effectiveness. This implies that active involvement and participation of stakeholders contribute positively to the educational effectiveness.  Monitoring Evaluation: The coefficient of 0.737 with a p-value of 0.000 indicates that monitoring and evaluation have a statistically significant positive impact on the educational effectiveness. This implies that effective monitoring and evaluation processes are crucial for successful educational effectiveness.
[bookmark: _Toc161751731][bookmark: _Toc90734787][bookmark: _Toc167066035]Resource Allocation: The coefficient of 0.111 with a p-value of 0.0047 suggests that resource allocation has a statistically significant positive impact on the educational effectiveness. This indicates that adequate allocation of resources positively influences the educational effectiveness. In conclusion, all four variables - infrastructures availability, stakeholder engagement, monitoring evaluation, and resource allocation - have statistically significant positive impacts on the educational effectiveness. The regression equation for the model can be written as:
[bookmark: _Toc161751732][bookmark: _Toc90734788][bookmark: _Toc167066036]Educational effectiveness = 0.543 + 0.390(Infrastructures Availability) + 0.510(stockholders engagement) + 0.737(Monitoring evaluation) + 0.111(Resource allocation)

[bookmark: _Toc161751704][bookmark: _Toc90734760][bookmark: _Toc167066037]Table 4.11 Model summary
	Model.                                                                                                       
	R
	R Square
	Adjusted R Square
	Std. Error of the Estimate
	Change Statistics

	
	
	
	
	
	R Square Change
	Sig. F Change

	1
	.930a
	.865
	.862
	.28231
	.865
	.000

	a. Predictors: (Constant), Resource allocation, Infrastructures Availability,Stackholder engagement, Monitoring evaluation


Source: SPSS 26 Statistics Output, April 2024
[bookmark: _Toc161751705][bookmark: _Toc90734761][bookmark: _Toc167066038]The above table 4.11 shows that, the regression model shows a strong relationship between the predictors (resource allocation, infrastructures availability, stakeholder engagement, monitoring evaluation) and the dependent variable. The R-squared value of .865 indicates that approximately 86.5% of the variability in the dependent variable can be explained by the independent variables in the model. It also deals with the estimation of good fit to the data. The change statistics also indicate that the predictors collectively contribute significantly to the prediction of the dependent variable. The standardized coefficient (Beta) for each predictor can be used to assess the relative importance of each predictor in explaining the variation in the dependent variable. Overall, the model suggests that resource allocation, infrastructures availability, stakeholder engagement, and monitoring evaluation are important factors in predicting the outcome variables.
[bookmark: _Toc167066030]4.14 ANOVA analysis 
ANOVA (Analysis of Variance) is a statistical method used to compare the means of three or more groups to determine if there are statistically significant differences between them Brownlee, J. (2021). It helps researchers understand whether there are differences among the group means that are not simply due to random chance. ANOVA analyzes the variance within groups compared to the variance between groups to draw conclusions about the population from which the groups were sampled. 
ANOVA is a suitable statistical technique for studying the factors influencing the educational effectiveness of educational policies in the Afar Region Dubti town administration due to the nature of the research questions posed as specific objectives. Investigating the effect of stakeholder involvement, resources allocation, infrastructure availability, and monitoring and evaluation processes all involve comparing different groups (i.e., levels of stakeholder involvement, resource allocation, infrastructure availability, and monitoring processes). ANOVA was helps determine if these factors have a significant impact on the educational effectiveness of educational policies in Dubti town by analyzing the variation among and between these different factors. By using ANOVA in this study, researchers can quantify the influence of each factor and understand how they interact to affect the educational effectiveness process more effectively.
Resource Allocation
Resource allocation has a significant positive relationship with the educational effectiveness. This indicates that adequate funding and resources are crucial for the successful execution of educational initiatives. By providing sufficient financial support, materials, and equipment, governments and organizations can enable schools and educators to effectively carry out effective objectives. Resource allocation allows for the hiring of qualified teachers, the purchase of necessary learning tools, and the creation of conducive learning environments.
Infrastructure Availability
Infrastructure availability is another important factor that positively influences educational effectiveness. The presence of adequate educational infrastructure, such as schools, classrooms, libraries, and laboratories, creates a physical foundation for effective learning. Students benefit from well-equipped and accessible facilities that provide a comfortable and stimulating environment for educational pursuits. Additionally, infrastructure availability ensures that schools can accommodate a growing student population and offer a wide range of educational programs and services.

Stakeholder Engagement
Stakeholder engagement plays a vital role in successful educational effectiveness. When effective makers involve stakeholders, including educators, students, parents, and community members, they gain valuable insights and support for their initiatives. Stakeholder engagement fosters a sense of ownership and responsibility, leading to increased buy-in and collaboration. By actively listening to and incorporating the feedback of stakeholders, effective makers can develop and refine policies that are more aligned with the needs and realities of the educational community.

Monitoring and Evaluation
Monitoring and evaluation are essential for ensuring the effective educational effectiveness. Regular monitoring allows effective makers to track progress and identify areas where adjustments are necessary. It provides a means to assess the impact of effectiveness initiatives and to gather data on student outcomes, teacher effectiveness, and resource utilization. Evaluation, on the other hand, provides an in-depth analysis of the educational effectiveness process, effectiveness, and outcomes. Through ongoing monitoring and evaluation, effective makers can refine and improve their educational policies to maximize their impact and achieve desired outcomes.
[bookmark: _Toc161751703][bookmark: _Toc90734759][bookmark: _Toc167066031]Table 4.12 ANOVA test

	Model
	Sum of Squares
	Df
	Mean Square
	F
	Sig.

	1
	Regression
	129.732
	4
	32.433
	406.934
	.000b

	
	Residual
	20.324
	255
	.080
	
	

	
	Total
	150.056
	259
	
	
	

	a. Dependent Variable: educational effectiveness

	b. Predictors: (Constant), Resource allocation, Infrastructures Availability, Stackholder engagement, Monitoring evaluation


Source: SPSS 26 Statistics Output, April 2024
The above table 4.12 shows that The ANOVA results indicate that the regression model is statistically significant in predicting the educational effectiveness, as evidenced by a high F-value of 406.934 and a very low p-value of .000. This suggests that the predictors in the model (Resource allocation, Infrastructures Availability, Stakeholder engagement, Monitoring evaluation) collectively have a significant impact on the educational effectiveness. The regression model accounts for a substantial amount of variance in the dependent variable, as indicated by the large sum of squares for regression (129.732) relative to the sum of squares for the residual (20.324). Therefore, it can be concluded that the predictors in the model are important in explaining the variation in the educational effectiveness.

        Summery
[bookmark: _Toc137973492][bookmark: _Toc167066048]The study findings regarding the respondents' demographics and the descriptive statistics of the study variables are presented using tables. Frequencies and percentages were calculated to analyse the data. Furthermore, person correlation coefficients, assumption test and multiple linear regression analyses were conducted to test the relationships between variables. The results, indicating that infrastructure availability, stakeholder’s engagements, monitoring and evaluation and resource allocation are major factors that significantly affect the educational effectiveness provided by the dubti town administration. This implies that the lack of infrastructure, stakeholder’s involvements, robust monitoring and evaluation and adequate resources in the dubti town administration has a detrimental impact on the overall effectiveness of education.
· To investigate the effect of stakeholders involvement in the educational effectiveness process in Dubti town administration.
The involvement of stakeholders is crucial for the successful educational effectiveness of educational policies in Dubti town. According to key informant interviews with six key stakeholders, including principals, policy makers, and community leaders, the lack of stakeholder engagement in decision-making processes has led to resistance, miscommunication, and a lack of understanding and support for implemented policies. This disconnects between the community and the education system has created a significant barrier to the successful educational effectiveness of educational initiatives, ultimately leading to negative outcomes. Therefore, it is essential to engage stakeholders, including parents, teachers, and community leaders, in decision-making processes to ensure that their needs and concerns are addressed, and to foster a sense of ownership and accountability towards achieving educational goals in the town
· To examine the impact of resource allocation supporting the educational effectiveness in the study area
The allocation of resources plays a critical role in supporting educational effectiveness in Dubti town. According to FGD 001 and FGD 002, developed for focus group discussions involving teachers, parents, and students, the lack of adequate resources, including funding, infrastructure, and teaching materials, hinders the effective educational effectiveness of educational policies. Insufficient financial support and limited access to essential resources negatively impact the quality of education and overall effectiveness. Moreover, the lack of teacher training and professional development opportunities further impede effective execution. Therefore, it is essential to allocate sufficient resources to support educational initiatives and ensure that teachers have the necessary skills and knowledge to deliver quality education.
· To examine the effect of infrastructure availability facilitating in the educational effectiveness in Dubti town
The availability of infrastructure is a critical factor in facilitating educational effectiveness in Dubti town. According to key informant interviews, the lack of adequate infrastructure, including classrooms, libraries, and technology resources, limits the capacity to deliver quality education and impacts the overall learning environment. Without proper facilities, students may not have access to essential resources for their education, leading to a subpar learning experience and hindering the successful execution of educational policies. Moreover, the lack of infrastructure in remote areas hinders students' access to education, leading to overcrowded classrooms and substandard learning environments. Therefore, it is essential to invest in infrastructure development to support educational effectiveness in Dubti town.
· To assess the effect of monitoring and evaluation process implementing educational effectiveness in Dubti town administration
The monitoring and evaluation process is crucial for implementing educational effectiveness in Dubti town administration. According to FGD 001 and FGD 002, participants expressed significant concerns about the monitoring and evaluation processes in Dubti town administration regarding educational effectiveness. They identified issues such as inadequate data collection, lack of transparency in reporting, and insufficient feedback mechanisms, which hinder the accurate assessment of effectiveness and the ability to make necessary adjustments. Therefore, it is essential to develop a robust monitoring and evaluation framework to ensure accountability, improve decision-making processes, and address shortcomings effectively in educational effectiveness in Dubti town administration.



CHAPTER FIVE
[bookmark: _Toc134785237][bookmark: _Toc135495433][bookmark: _Toc135605931][bookmark: _Toc135670779][bookmark: _Toc135671436][bookmark: _Toc135672090][bookmark: _Toc135672125][bookmark: _Toc135672159][bookmark: _Toc135672224][bookmark: _Toc135672539][bookmark: _Toc135734503][bookmark: _Toc135811193][bookmark: _Toc136538705][bookmark: _Toc137973493][bookmark: _Toc167066049]SUMMARY, CONCLUSION, AND RECOMMENDATION
[bookmark: _Toc134785238][bookmark: _Toc135495434][bookmark: _Toc135605932][bookmark: _Toc135671437][bookmark: _Toc135672540][bookmark: _Toc136538706][bookmark: _Toc137973494][bookmark: _Toc167066050]INTRODUCTION
This chapter provides a summary of the entire study in the context of the research objectives. The chapter reviews the study findings reported in the preceding chapter and develops conclusions from the findings, makes recommendations related to the identified deficiencies, and proposes areas for further research.
[bookmark: _Toc134785239][bookmark: _Toc135495435][bookmark: _Toc135605933][bookmark: _Toc135671438][bookmark: _Toc135672541][bookmark: _Toc136538707][bookmark: _Toc137973495][bookmark: _Toc167066051]5.1 Summary of Findings
The objective of this study was to analyze the factors influencing the educational effectiveness of educational policies in the Afar Region's Dubti town administration. The study employed a mixed research methodology, utilizing questionnaires, group discussions, and key informant interviews as data collection tools. A total of 260 respondents participated in the questionnaires, eleven respondents were involved in group discussions, while six respondents took part in interviews.The data analysis was conducted using SPSS version 26, which helped generate frequencies, percentages, Pearson correlation coefficients, and multiple regression analyses. Consequently, about 30 measurement items were selected through the principal component analysis method in SPSS 26. Before proceeding to analysis, internal consistency measures such as Cronbach's alpha the reliability, validity, and multicollinearity assumptions, were thoroughly examined. Notably, in this investigation, all composite reliability and average factor ratings were within the required thresholds. As a consequence, all four independent variables (factors) were declared statistically significant and so required additional investigation and discussion.
[bookmark: _Toc167066052]5.1.1 The effect of infrastructure availability on educational effectiveness
[bookmark: _Toc161751738][bookmark: _Toc90734794][bookmark: _Toc167066053]The analysis of the provided data reveals significant concerns regarding the availability and quality of infrastructure in educational settings, impacting the effective educational effectiveness of educational policies. The majority of respondents express dissatisfaction or perceive inadequacy in various areas, including the availability of well-equipped classrooms, modern libraries with diverse resources, laboratories, reliable electricity and internet connectivity, well-maintained school buildings, accessible transportation networks, integration of renewable energy sources, and facilities for inclusive education. Additionally, insights from interviews and focus group discussions further highlight the challenges arising from inadequate infrastructure, such as hindrances to access, overcrowded classrooms, and limitations in delivering quality education. Additionally correlation coefficient of infrastructure signifies a strong positive correlation between infrastructure availability and the educational effectiveness of education policies. , regression analysis indicates a positive relationship between infrastructure availability and the educational effectiveness of education policies suggesting that for every unit increase in infrastructure availability, there is a corresponding unit increase in the effectiveness of educational effectiveness. These findings emphasize the urgent need for improvements in infrastructure to ensure conducive learning environments and the successful execution of educational policies, as evident from the survey responses and stakeholders' perspectives.
[bookmark: _Toc167066054]5.1.2 The effect of Stakeholders engagements on educational effectiveness
[bookmark: _Toc161751740][bookmark: _Toc90734796][bookmark: _Toc167066055]The analysis of the data on stakeholder involvement and active participation in the educational effectiveness of educational policies reveals significant insights into the attitudes of various stakeholders. The mean percentage of 46.9% expressing disagreement with the current level of stakeholder involvement indicates a substantial portion of participants having reservations or concerns about educational effectiveness, as emphasized in both FGD001 and FGD002. Additionally, the value of mean of 2.6 and a relatively low standardeviation of 0.854 suggest a consistent leaning towards agreement with the idea of active stakeholder participation, highlighting the need for enhanced engagement to address concerns and foster a more collaborative approach. Furthermore, the analysis of the percentages provided regarding the importance of regular communication and collaboration among education departments, schools, parents, and the local community underscores a varied landscape of attitudes towards collaboration in education, with substantial support and resistance. The mean value of 2.65 and a moderate standard deviation of 1.064 reflect a concerning lack of perceived value placed on stakeholder feedback within educational effectiveness, emphasizing the need for improvement in valuing stakeholder input. Similarly, the analysis of the data pertaining to transparent and inclusive processes for stakeholder engagement and the availability of platforms or forums for stakeholders to express their concerns, suggestions, and ideas highlights prevailing negative sentiments among respondents, indicating a critical need for educational institutions to establish more transparent, participatory, and accessible mechanisms for engaging stakeholders. Lastly, the analysis of the data concerning the involvement of the local community in educational initiatives also demonstrates a predominant negative sentiment among respondents, emphasizing the critical need for educational stakeholders to prioritize and enhance collaboration with the local community to foster more inclusive and culturally sensitive educational practices, as reiterated in the focused group discussions and interview in Dubti town. Inferential analysis indicates a strong positive correlation between stakeholder engagement and the educational effectiveness and regression suggests that stakeholder engagement has a statistically significant positive impact on the educational effectiveness. These findings collectively underscore the urgency of addressing concerns and enhancing stakeholder involvement to improve educational effectiveness development and educational effectiveness processes.
[bookmark: _Toc167066056]5.1.3 The effect of Monitoring and evaluation on educational effectiveness
[bookmark: _Toc161751742][bookmark: _Toc90734798][bookmark: _Toc167066057]The survey results indicate that there is a prevalent scepticism and dissatisfaction among respondents regarding the monitoring and evaluation effectiveness of practices in promoting accountability and transparency in educational effectiveness. A significant majority of respondents expressed negative views towards the efficacy of these practices, while only a small percentage had positive perceptions. The lack of clear indicators and benchmarks to evaluate effectiveness success, inadequate stakeholder involvement, and infrequent monitoring and evaluation efforts were identified as major concerns. Additionally, there were varying opinions regarding the allocation of resources for monitoring and evaluation activities, with some expressing scepticism or dissatisfaction, while others had a positive stance. Correlation result indicates a strong positive correlation between monitoring and evaluation and the educational effectiveness.  monitoring evaluation have  a statistically significant positive impact on the educational effectiveness  .These findings highlight the need for more robust monitoring and evaluation frameworks, enhanced stakeholder engagement, clearer indicators and benchmarks, and consistent monitoring and evaluation practices in order to improve the effectiveness of educational policies and initiatives. Furthermore, it is important to carefully assess and potentially revise resource allocation strategies to better meet the needs and expectations of stakeholders involved in monitoring and evaluation efforts.
[bookmark: _Toc167066058]5.1.4 The effect of Resources allocation on educational effectiveness
[bookmark: _Toc161751744][bookmark: _Toc90734800][bookmark: _Toc167066059]The study aimed to evaluate the impact of resource allocation on the educational effectiveness of educational policies in the Afar Region. The analysis considered the allocation of resources such as financial support, human resources, and investments in infrastructure. Findings from interviews and focus group discussions revealed diverse perspectives among respondents. Regarding resource allocation, a substantial proportion of respondents disagreed or strongly disagreed, indicating a notable divergence of opinions. The mean values and standard deviations suggested a tendency towards disagreement and a moderate amount of variability in responses, emphasizing the lack of uniform alignment among participants. Resource allocation has strong positive relationship correlation with educational effectiveness.  The result of regression suggests that resource allocation has a statistically significant positive impact on the educational effectiveness. This indicates that adequate allocation of resources positively influences the educational effectiveness. These findings call for further evaluation and inclusive dialogue to address differing views and enhance the effectiveness of resource allocation strategies in supporting educational programs. Stakeholder engagement and collaborative decision-making processes are essential to bridge diverse perspectives and ensure optimal resource utilization for educational development in the region.
[bookmark: _Toc167066060]5.1.5 Educational effectiveness 
[bookmark: _Toc161751746][bookmark: _Toc90734802][bookmark: _Toc167066061]The data collected on the educational effectiveness of access to education policies in Dubti town administration reveals a significant level of disagreement and polarization. With only 14.6% strongly agreeing and 8.8% agreeing, compared to 40.8% disagreeing and 26.9% strongly disagreeing, it is evident that perceptions regarding the effectiveness of these policies are divided. The mean value of 2.434 and a standard deviation of 1.054 indicate a tendency towards disagreement with a moderate level of variability in responses. This data supports the interviewee's perspective, highlighting obstacles such as inadequate funding, limited access to resources and technology, infrastructure deficiencies, a shortage of qualified teachers, and a lack of community engagement and support. Additionally, cultural barriers and language differences pose challenges to effective educational effectiveness. Addressing these obstacles is crucial to improving education quality in Dubti town.
[bookmark: _Toc161751747][bookmark: _Toc90734803][bookmark: _Toc167066062]The data on teacher training and professional development policies exhibits a mixed perception among respondents. While 25 (9.6%) agreed and 40 (15.4%) strongly agreed with their effectiveness, a substantial majority of 104 (40.0%) disagreed, and 71 (27.3%) strongly disagreed. The mean value of 2.457 and a standard deviation of 1.056 suggest a leaning towards disagreement with variability in responses. The interviewee emphasized the importance of ongoing training programs, highlighting the risks of inconsistent instructional quality and low motivation among educators. This data emphasizes the need for further examination and potential adjustments in teacher training and professional development policies to enhance education quality in Dubti town. Regarding the adequacy of educational effectiveness for students with disabilities, there is a lack of consensus among respondents. While 23.5% agreed or strongly agreed, a larger proportion of 68.5% disagreed or strongly disagreed, indicating varying opinions. The mean value of 2.411 and standard deviation of 1.039 highlight the lack of consensus among respondents, emphasizing the necessity for tailored strategies to ensure inclusivity and support for students with disabilities within Dubti town administration's educational framework.
[bookmark: _Toc161751748][bookmark: _Toc90734804][bookmark: _Toc167066063]The effectiveness of policies concerning parental involvement and community engagement in education in Dubti town receives low levels of agreement. Only 0.8% agreed and 8.1% strongly agreed, while a significant majority of 82.7% disagreed or strongly disagreed. The mean value of 1.919, coupled with a low standard deviation of 0.793, suggests a relatively uniform tendency towards disagreement. These results call for comprehensive reassessment and potential revisions to enhance parental involvement and community engagement, as collaboration between schools, families, and communities is crucial for improved educational outcomes in Dubti town.
[bookmark: _Toc161751749][bookmark: _Toc90734805][bookmark: _Toc167066064]The educational effectiveness of teacher performance evaluation and accountability policies in Dubti town also faces a lack of consensus among respondents. With only 1.5% agreeing and 10.4% strongly agreeing, and a substantial majority of 77.7% disagreeing or strongly disagreeing, there is widespread dissatisfaction or scepticisms towards the efficacy of these policies. The mean value of 2.046 and a low standard deviation of 0.871 indicate a consistent tendency towards disagreement among respondents. Thorough reassessment and potential adjustments are necessary to enhance teacher performance evaluation and accountability mechanisms, promoting quality education and professional development within the teaching community in Dubti town.














[bookmark: _Toc167066065]5.2 Conclusion
[bookmark: _Toc161751751][bookmark: _Toc90734807][bookmark: _Toc167066066]In conclusion, the research emphasizes the crucial role that infrastructure availability has in facilitating the effective educational effectiveness of educational policies in Dubti town. The identified deficiencies in essential facilities such as classrooms, libraries, laboratories, electricity, internet connectivity, and transportation networks highlight significant barriers to providing quality education and fostering inclusive learning environments. Addressing these infrastructure gaps is imperative to enhance access, promote educational excellence, and support the successful execution of policies. By prioritizing investments in infrastructure development, effective makers and stakeholders can create educational ecosystem that empowers students, educators and communities towards achieving educational and aspirations in Dubti town.
[bookmark: _Toc161751752][bookmark: _Toc90734808][bookmark: _Toc167066067]In conclusion, the analysis of stakeholder involvement in the educational effectiveness of educational policies in Dubti town administration highlights the need for enhanced engagement and collaboration. While there is a consistent learning towards the importance of stakeholder participation, significant concerns and reservations exist regarding the current level of involvement. The findings emphasize the necessity for establishing transparent and inclusive processes, promoting regular communication and collaboration, and valuing stakeholder feedback. Furthermore, there is a crucial need to prioritize the involvement of the local community and address prevailing negative sentiments. By addressing these concerns and enhancing stakeholder involvement, educational effectiveness development and educational effectiveness processes can be improved, leading to more effective and inclusive educational practices in Dubti town.
[bookmark: _Toc161751753][bookmark: _Toc90734809][bookmark: _Toc167066068]In conclusion, the survey results reveal a significant level of scepticism and dissatisfaction among respondents towards the monitoring and evaluation practices in place for educational effectiveness in Dubti town administration. The findings underscore the urgent need for enhanced frameworks, clearer indicators, increased stakeholder engagement, and more consistent monitoring and evaluation efforts to foster accountability and transparency in educational effectiveness. It is evident that a re-evaluation of resource allocation strategies is crucial to better align with stakeholders' expectations and improve the effectiveness of educational policies. Moving forward, it is imperative for effective makers to address the identified concerns and implement targeted improvements to strengthen the monitoring and evaluation process in order to drive positive outcomes in educational effectiveness.
[bookmark: _Toc161751754][bookmark: _Toc90734810][bookmark: _Toc167066069]In conclusion, the evaluation of resource allocation for educational effectiveness in the Afar Region demonstrates the existence of diverse perspectives among stakeholders. The findings reveal a lack of consensus, as a significant portion of respondents expressed disagreement with the current resource allocation strategies. This highlights the need for greater dialogue and collaboration among stakeholders to address differing opinions and enhance the effectiveness of resource allocation in supporting educational programs. Inclusive decision-making processes and stakeholder engagement are crucial for promoting optimal resource utilization and advancing educational development in the region. Further research and on-going evaluation are necessary to continuously improve resource allocation practices and ensure equitable access to quality education in the Afar Region.
[bookmark: _Toc161751755][bookmark: _Toc90734811][bookmark: _Toc167066070]In conclusion, the data analysis on the educational effectiveness of education policies in Dubti town administration reflects a significant level of disagreement and polarization among respondents. The findings indicate varying perceptions on the effectiveness of access to education, teacher training, support for students with disabilities, parental involvement, and teacher performance evaluation policies. These results underscore the need for comprehensive reassessment and potential revisions in multiple areas to address obstacles such as inadequate funding, limited resources, cultural barriers, and lack of community engagement. Tailored strategies and adjustments in educational effectiveness are crucial to enhancing education quality, inclusivity, and collaboration between stakeholders in Dubti town, ultimately leading to improved educational outcomes and professional development within the teaching community.










[bookmark: _Toc167066071]5.3 Recommendations 
· [bookmark: _Toc161751757][bookmark: _Toc90734813][bookmark: _Toc167066072]The Dubti town administration should prioritize investing in and improving the availability of essential educational infrastructure such as classrooms, libraries, laboratories, electricity, internet connectivity, and transportation networks. They should consider allocating resources towards expanding and enhancing these facilities to eliminate barriers to quality education and promote inclusive learning environments. Additionally, the administration should focus on increasing access to modern technology and transportation networks to support the successful educational effectiveness of educational policies, thereby empowering students, educators, and communities to achieve their educational aspirations in Dubti town.
· [bookmark: _Toc161751758][bookmark: _Toc90734814][bookmark: _Toc167066073]The Dubti town administration should prioritize establishing transparent and inclusive processes for stakeholder engagement in educational effectiveness. They should ensure regular communication and collaboration with stakeholders, valuing their feedback and input throughout the decision-making process. Additionally, efforts should be made to prioritize the involvement of the local community and address any negative sentiments to foster a more positive and constructive relationship with stakeholders. Finally, the administration should focus on enhancing stakeholder involvement to improve educational effectiveness development and educational effectiveness processes for more effective and inclusive educational practices in Dubti town.
· [bookmark: _Toc161751759][bookmark: _Toc90734815][bookmark: _Toc167066074]The Dubti town administration should establish a comprehensive and transparent framework for monitoring and evaluation processes in educational effectiveness. They should prioritize regular and meaningful stakeholder engagement to ensure diverse perspectives are considered and needs are met. Additionally, they should enhance the capacity of monitoring and evaluation teams through training and resources to effectively carry out their duties. Moreover, they should implement robust data collection mechanisms and utilize clear indicators to track progress and outcomes, enabling informed decision-making and adjustments as needed.
· [bookmark: _Toc161751760][bookmark: _Toc90734816][bookmark: _Toc167066075]The Dubti town administration should prioritize inclusive dialogue and collaboration among all stakeholders to address diverse perspectives and ensure consensus on resource allocation strategies. 
·  they should establish transparent and inclusive decision-making processes to promote optimal resource utilization.
·  Additionally, they should conduct further research and ongoing evaluation to continuously improve resource allocation practices. 
· Lastly, they should prioritize equitable access to quality education by ensuring that resources are allocated in a manner that benefits all segments of the community.
· [bookmark: _Toc161751761][bookmark: _Toc90734817][bookmark: _Toc167066076]To enhance the educational effectiveness of educational policies in the Afar Region, the Dubti town administration should focus on ten key recommendations. 
Firstly, there is a need to prioritize improving access to quality education through infrastructure investments, expanded facilities, and inclusive policies. 
Secondly, enhancing teacher training programs with professional development opportunities, mentoring, and workshops can greatly improve teaching methods and classroom management. 
Thirdly, allocating resources to support students with disabilities is crucial, including specialized teacher training and assistive technologies for an inclusive learning environment. Engaging parents in decision-making processes, establishing a robust teacher performance evaluation system, addressing funding gaps transparently, providing cultural sensitivity training for educators, enhancing community engagement, conducting regular effectiveness assessments, and establishing a dedicated monitoring committee can collectively contribute to creating a more effective, accountable, and inclusive educational system in the region. Each of these recommendations plays a vital role in fostering a supportive and growth-oriented educational environment that caters to the diverse needs of students and communities in the Afar Region.
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ANNEX
[bookmark: _Toc161751764][bookmark: _Toc90734820][bookmark: _Toc167066079]Survey Questionnaires
                                                                  Questionnaires
Dear respondent 
I am HUSSEN MUSSA ALI a dedicated student at the Ethiopian Civil Service University, specializing In Public Management within the College of Finance, Management, and Development. Currently immersed in an insightful research endeavour, my focus lies on factors affecting on educational effectiveness in dubti town administration selected schools and education office experts and other stakeholders in  dubt Afar, Ethiopia. Investigating the resilience strategies employed by the community amid these challenges, my research aims to contribute valuable insights into enhancing community well-being and adaptive capacities in the face of environmental adversity.
Phone number; 0912925969    
email;hussenmuss733@gmail.com
Thank you!!!
PART I.  Background information

1. Sex             1. Male                     Female
2. Age

     1)5-10                 2)   11-16                 3) 12-17                       4)   18-23                    5) Other--

3. Education level
1)  9-10                    2)   Degree                     3)    Masters               

 4)    Doctor                              5). Other-----------------------
4. Work experience 
 1)  1-3 years            2) 4-6 years               3)   7-10 years                 4) 11-20 year                  5) Other

5. Position
1) Director/principal                      2) teacher                  3) student                 4) other……
6. Marital status   1.  Married                 2   ) single                3)   widowed                 4) divorced
PART II:  Questions related to the infrastructure availability and quality
I would be grateful if you could spare a few minutes to complete this questionnaire. Please tick (✔) the appropriate box. 	1) Strongly disagree 2) disagree, 3) Neutral, 4) Agree   5) strongly Agree
	No
	
	1
	2
	3
	4
	5

	1
	 Availability and accessibility of well-equipped classrooms.
	
	
	
	
	

	2
	The presence of modern libraries with a diverse collection of books and resources. 
	
	
	
	
	

	3
	Adequate provision of laboratories and practical spaces.
	
	
	
	
	

	4
	 Availability of reliable electricity and internet connectivity.
	
	
	
	
	

	5
	 Well-maintained school buildings, with safe and secure premises.
	
	
	
	
	

	6
	Accessible transportation networks for students and teachers.
	
	
	
	
	

	7
	 Integration of renewable energy sources (such as solar power) in schools.
	
	
	
	
	

	8
	 Availability of facilities for inclusive education, such as ramps and support systems for students with disabilities.
	
	
	
	
	


	
How does infrastructure availability (such as school buildings, classrooms, furniture, libraries, and plasma’s, laboratories) impact the educational effectiveness of educational policies? Can you provide examples of how the lack of infrastructure has hindered the effective execution of specific policies?
………............................................................................………............................................................................………............................................................................………............................................................................………....................................................................


PART III:  Questions related to stakeholder engagement and participation
I would be grateful if you could spare a few minutes to complete this questionnaire. Please tick (✔) the appropriate box. 	1) Strongly disagree 2) disagree, 3) Neutral, 4) Agree   5) strongly Agree
	No
	
	1
	2
	3
	4
	5

	1
	 Stakeholder involvement and active participation in educational effectiveness in Dubti town.
	
	
	
	
	

	2
	 Regular communication and collaboration among education departments, schools, parents, and the local community.
	
	
	
	
	

	3
	 The input and feedback from stakeholders, such as teachers, parents, and students, are valued.
	
	
	
	
	

	4
	Opportunities for stakeholders to participate in shaping educational effectiveness
	
	
	
	
	

	5
	 Transparent and inclusive processes for stakeholder engagement.
	
	
	
	
	

	6
	 Availability of platforms or forums for stakeholders to express their concerns, suggestions, and ideas.
	
	
	
	
	

	7
	 Involvement of the local community, including cultural and traditional leaders, in educational initiatives.
	
	
	
	
	


How does stakeholder engagement and participation impact the successful educational effectiveness of educational policies?
………............................................................................………............................................................................………............................................................................……….................................



PART V:  Questions related to monitoring and evaluation 
I would be grateful if you could spare a few minutes to complete this questionnaire. Please tick (✔) the appropriate box. 	1) Strongly disagree 2) disagree, 3) Neutral, 4) Agree   5) strongly Agree
	No
	
	1
	2
	3
	4
	5

	1. 2
	Adequate monitoring and evaluation practices not enhance accountability and transparency in educational effectiveness in the Afar Region.
	
	
	
	
	

	2. 3
	 Lack of Stakeholder involvement in monitoring and evaluation processes for educational effectiveness in Dubti town administration.
	
	
	
	
	

	3. 4
	 Clear indicators and benchmarks for monitoring and evaluation.
	
	
	
	
	

	4. 5
	 Regular monitoring and evaluation help identify challenges and opportunities for refining education policies in the Afar Region.
	
	
	
	
	

	5. 6
	 Adequate resources allocated to monitoring and evaluation activities.
	
	
	
	
	



PART V: Resources allocation 
I would be grateful if you could spare a few minutes to complete this questionnaire. Please tick (✔) the appropriate box. 	1) Strongly disagree 2) disagree, 3) Neutral, 4) Agree   5) strongly Agree
	No
	
	1
	2
	3
	4
	5

	1
	 Adequate resource allocation.
	
	
	
	
	

	2
	 Sufficient financial resources allocated to education in the Afar Region.
	
	
	
	
	

	3
	 Proper allocation of human resources in Dubti town administration.
	
	
	
	
	

	4
	 Investments in infrastructure through resource allocation.
	
	
	
	
	

	5
	Financial support allocated for educational initiatives in Dubti town.
	
	
	
	
	




PART IV; questions related coeducational effectiveness 
I would be grateful if you could spare a few minutes to complete this questionnaire. Please tick (✔) the appropriate box. 	1) Strongly disagree 2) disagree, 3) Neutral, 4) Agree   5) strongly Agree
	No
	
	1
	2
	3
	4
	5

	1
	The educational effectiveness of access to education is effective in the Afar Region dubt

	
	
	
	
	

	2
	The educational effectiveness of teacher training and professional development policies is effective in the Afar Region dubt town administration  
	
	
	
	
	

	3
	The educational effectiveness adequately addresses the needs of students with disabilities.
	
	
	
	
	

	4
	 The education regarding parental involvement and community engagement in education are effectively implemented in dubt town administration
	
	
	
	
	

	5
	The educational effectiveness of teacher performance evaluation and accountability policies is effective in the Afar region dubt                  .

	
	
	
	
	









Key informant interviewees 
Thank you for participating in this research interview focused on leadership styles and their impact on student performance in educational settings. Your insights are invaluable to advancing our understanding of effective leadership practices within schools. Your experiences and perspectives was contribute significantly to the on-going dialogue on this critical subject. During the interview, please feel free to share specific examples, challenges faced, and successful strategies employed in your role. Your honest and candid responses were treated with the utmost confidentiality, and your participation is entirely voluntary. If there are any questions you feel uncomfortable answering or if you require clarification, please do not hesitate to let me know. The success of this research depends on your thoughtful contributions, and I appreciate your time and willingness to share your expertise.
        Interview question
1. In your experience, what are the key obstacles that hinder the successful educational effectiveness in Dubti town?
2. Could you provide specific examples of instances where educational effectiveness in Dubti town were not effectively implemented, and explain the factors that contributed to this?
3 how do the availability and quality of infrastructure, such as school buildings, classrooms, and transportation, impact the educational effectiveness in Dubti town?"
4. What role do you believe stakeholder engagement and participation play in the successful educational effectiveness in Dubti town?
5 how do Effective resource allocation mechanisms empower stakeholders to actively participate in shaping their educational effectiveness in the Afar Region dubt town?
6 in your experience how do the regular monitoring and evaluation help identify challenges and opportunities for refining education effectiveness in the Afar Region dubt town administration?




      Focused group discussion question 
1 what do you perceive as the primary factors hindering the effective educational effectiveness ?
2.  In your opinion, how does the availability and quality of infrastructure in Dubti town facilitate or hinder the educational effectiveness?
3.  Can you share any experiences or examples that illustrate the impact of stakeholder engagement and participation on the successful educational effectiveness in Dubti town?
4 How confident are you in the monitoring and evaluation processes used to assess the educational effectiveness in Dubti town administration?
5 In your opinion what strategies do you use to ensure effectiveness compliance with in dubti town administration?
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Appendix
[bookmark: _Toc136536681][bookmark: _Toc136538717][bookmark: _Toc137804609][bookmark: _Toc137973505]Appendix   1 Data collection Duration
	Visit (dates)
	Research Sites
	place

	20/03/2024-28/03/2024
	Dubti secondary and preparatory school 
	

Dubti town 


	[01/04/2024 -10/04/2024]
	Dubti junier and plantation elementary  school
	

	[ 10/04/2024-   19/04/2024]
	Dubti town administration tendaho and 01
	

	[21/04/2024 -  25/04/2024]
	Awash sheleko  school
	

	[26/04/2024 – 02/05/2024
	Dubti education office experts and administrative
	


Source: own, May 2024
[bookmark: _Toc134900034][bookmark: _Toc135672556][bookmark: _Toc136536682][bookmark: _Toc136538718][bookmark: _Toc137804610][bookmark: _Toc137973506]Appendix 2 Interview Details
	
Office
	
Level of status
	Pre-arranged Interviews
	Interview
Date
	Interview
Minutes

	Education office experts
	group leaders
	2
	08/05/2024
	20

	community leader
	Kebele leaders
	2
	08/05/2024
	15

	principals
	School Principal
	2
	15/05/2023
	24

	Total Interviews and Interview Minutes
	6
	                    84


Source: own, may 2024







Appendix 3 focus group discussion
	date 
	Time 
	Activity
	FGD with group participants
	

	

17/05/24



	2;00-3;00


	Welcome & Introductions

	 Introduce the participants, and objectives of the session
	



	
	3;15-5;40
	Discuss Topic 1 with Group 1 participants

	Discuss Topic 2 with Group 1
	

	18/05/2024


	2;00-3;00

	
Welcome & Introductions
	Introduce the participants, and objectives of the session

	
	

	
	3;00-5;45
	Discuss Topic 2 with Group 2
	Discuss Topic 1 with Group 2participants
	
	


  Source own      May 2024
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