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	INTRODUCTION	

[bookmark: _Hlk129808539]Background of the Study

Cultural background profoundly influences how individuals acquire, process, and use a second language (L2). Language and culture are inherently intertwined; as Kramsch (2013) noted, language is not merely a system of communication but a carrier of cultural meanings that reflect shared values, social norms, and worldviews. Consequently, learners’ cultural backgrounds shape their motivations, attitudes, and cognitive strategies in second language learning. For example, students from collectivist cultures often emphasize harmony, respect for authority, and group success, which can affect classroom participation and communication styles (Littlewood, 2011). In contrast, learners from individualistic societies may show greater comfort with debate and self-expression which are key behaviors encouraged in many communicative language classrooms.

	Language learning extends beyond mastering vocabulary and grammar. In fact, it is deeply intertwined with the learner’s cultural background, identity, and social environment. For second language (L2) learners, particularly in multilingual and multicultural contexts, the process of acquiring a new language also involves negotiating different cultural values, communication styles, and social norms. Instinctively, learning a new language would be easier if it is similar to the native tongue of the speaker. For instance, speakers whose structure of their native language is similar to English would learn how to speak the target language better and faster than those whose native tongue is far different, vague, and incongruent to the sentence structures used by the speakers of the target language as the lexical, phonological, and morpho-syntactic systems of these two languages are utterly different. This relationship between linguistic similarity and learning efficiency is supported by cognitive research showing that learners employ more effective explicit learning strategies when the new language mirrors aspects of their native one. Specifically, Bartolotti and Marian (2020) found that native English speakers learning artificial foreign words exhibited stronger word-learning abilities and reported using more efficient cognitive strategies when the new language was more similar to English, highlighting the interplay between language similarity, cognitive processing, and affective engagement in second-language learning.

	Further, cultural attitudes are multifaceted, involving learners’ identification with both their native and target cultures. A study by Li et al. (2022) showed that learners’ cultural backgrounds moderated the relationship between enjoyment and willingness to communicate in L2 Chinese classrooms, suggesting that cultural alignment enhances communicative engagement. Likewise, Xu and Zhang (2022) argued that incorporating elements of both native and target cultures promotes sustainable language learning and identity development. In contrast, learners who perceive the target culture as distant or conflicting with their own may exhibit anxiety or reluctance to participate in language activities (Dela Cruz & Rogayan, 2024).

	The role of family and community language use also presents a critical yet often underexplored dimension of Second language (L2) learning. While formal instruction in educational settings plays a pivotal role, the communicative practices and linguistic ecology within the home and local community significantly shape how learners engage with the target language outside the classroom. In a broad sense, the interplay between language use in family (including siblings, parents, and home literacy activities) and in community environments (including peer interaction, digital media, and neighbourhood communication) creates a scaffold for L2 development that complements formal instruction. 

	Within the family domain, the nature and amount of L2 input provided by parents and siblings have a strong impact on language outcomes. Hoff et al. (2020) found that exposure to the L2 from older siblings, but not necessarily from mothers, was positively associated with children’s achievements in vocabulary, morphology, and narrative structure. This suggests that family members’ language use provides varied linguistic input that can enhance L2 acquisition, especially when the L2 is used interactively at home. In addition, research on the home literacy environment (HLE) highlights the importance of parental engagement, access to reading materials, and shared literacy activities. Dong and Chow (2022) conducted a meta-analysis showing that HLE factors had small to moderate positive effects on children’s English as a second language achievement, indicating that home-based literacy practices meaningfully contribute to L2 learning.

	Beyond the family, community language use including peer interaction, neighborhood communication, and engagement with digital media further reinforces or constrains L2 learning. According to Lin and Fleta (2024), children who regularly engaged in English-language gaming and multimedia activities with family and peers in the United Kingdom demonstrated stronger familiarity and comfort with the L2, illustrating how informal, socially shared experiences can enhance language acquisition. Likewise, Cattani et al. (2023) examined bilingual families during the COVID-19 pandemic and found that although shifts in language dominance were modest, increased home-based literacy and digital engagement created richer opportunities for L2 practice within family and community contexts. These findings suggest that the modern language-learning environment extends across home and digital spaces, making community interactions integral to sustaining L2 use.

	Despite these insights, there remains a gap in research focusing on the specific sociolinguistic dynamics of English language major students—learners with a heightened exposure in the English Language, of Basilan State College—a home for a culturally diverse set of learners. Much of the existing research focuses on urban or mainstream educational settings, often overlooking learners in linguistically diverse and socio-culturally complex regions. This study aims to bridge this gap by exploring how the diverse cultural backgrounds of the English major students in Basilan State College, an institution known for its ethnic, cultural, and linguistic plurality, including Tausūg, Yakan, Bisaya, Chavacano, Samal, and Tagalog influence their second language learning. 

	In the context of Basilan State College, it has been observed that the multicultural composition of the student body significantly influences English language learning, particularly in pronunciation. Many students encounter difficulties in articulating even basic terms, often integrating phonological patterns and speech habits from their native languages into English. This interplay of cultural norms can hinder accurate pronunciation and, in turn, affect learners’ confidence. For example, the term ‘technical’ in Technical Writing. Students may mispronounce the word as techNIcal /tɛkˈnɪk.əl/ with stress on the second syllable instead of the correct first-syllable stress /ˈtɛk.nɪ.kəl/. As a result, some students exhibit hesitation or reluctance to speak English, fearing that their pronunciation may not conform to standard norms, which underscores the role of cultural interference in shaping both linguistic competence and communicative self-assurance in the classroom. By conducting a sociolinguistic inquiry, this research seeks to contribute to a more nuanced understanding of English language acquisition in multicultural contexts and inform more inclusive and effective language education practices. Further, the findings are expected to recognize the cultural and linguistic realities of learners from peripheral and underserved regions.

Statement of the Problem

	The research sought to determine the influence of cultural backgrounds on English language competency among students with a major in English in Basilan State College. 
	Specifically, this study answered the following: 
1. What is the profile of the respondents in terms of ethnic group?
2. What is the level of influence of cultural background on the English Language Competency of the respondents in terms of:
a. Cultural Attitudes Towards the English Language
b. Language Use in the Family and Community; and 
c. Cultural Communication Styles and Norms
3. What is the level of English Language Competency of the Students?
4. Is there a significant difference on the level of influence of cultural background when data is classified according to ethnic group? 

5. Is there a significant difference on the English Language Competency of the respondents when data is classified according to ethnic group?
6. Is there a significant relationship between the influence of cultural background and the English Language Competency of the students?

Hypothesis
1. There is no significant difference on the level of influence of cultural background when data is classified according to ethnic group.
2. There is no significant difference on the English Language Competency of the respondents when data is classified according to ethnic group.
3. There is no significant difference between English Language Competency of the students and their profile in terms of ethnic group. 

Significance of the Study

	This study is significant as it pursued to deepen the understanding of how cultural backgrounds affect English language competency in a multicultural and multilingual setting such as Basilan State College. The findings of this research provide valuable insights for several groups.

Administration

	The research informs curriculum planners and education policymakers about the importance of cultural factors in language education. It supports the development of curricula and language programs that reflect the diverse cultural realities of learners in Basilan and similar regions, promoting equity and effectiveness in English language instruction.

Instructors

	Insights from this study guides teachers in designing culturally responsive teaching methods that respect and integrate students’ cultural backgrounds. Educators can better address the sociolinguistic challenges students face and foster a more inclusive and supportive learning environment, ultimately improving English language acquisition outcomes.

Students
	The study helps learners become more aware of how their own cultural identities and community practices impact their motivation, attitudes, and approaches to learning the English language. This awareness can empower students to develop more effective strategies tailored to their unique cultural contexts.

Community
	By highlighting the role of cultural identity in education, the study encourages greater recognition and appreciation of cultural diversity. This can foster social cohesion and respect among the diverse ethnic groups in Basilan, promoting harmony and collaborative development within the community.

Future Researchers
	This study fills a gap in sociolinguistic and second language learning research, particularly in the context of Basilan, a region underrepresented in current studies. It serves as a foundation for further investigations into the interplay between culture and language learning in other multicultural and multilingual settings.

Scope and Limitation of the Study
	The study covered students in Basilan State College with a major in English and determines the influence of cultural background on their English language competency. Specifically, it focused on three sociocultural variables: cultural attitudes toward the second language, language use in family and community, and cultural communication styles and norms. These variables were analyzed to assess their influence on students’ second language acquisition, primarily English.   

	The respondents of this study were the one hundred and thirty-five students (135) students enrolled in the programs of BSED-English and BAELS of Basilan State College for the School Year 2025–2026. The respondents were enrolled in Basilan State College and were taking up either Bachelor in Secondary Education Major in English or Bachelor of Arts in English Language Studies. The year level of the respondents was varied from first year to fourth year. Graduates of the aforementioned programs were excluded and disqualified from answering the survey questionnaire.  The study used purposive sampling method following the criteria: a. English is not their native language, b. enrolled either in BSED-English or BAELS, and c. took up GE 100. Data were gathered through a structured survey questionnaire developed by the researcher, which was designed to measure the level of influence of the selected cultural factors on English language proficiency. The study was delimited to cultural and sociolinguistic aspects and did not cover other factors such as teaching methods, technology use, or cognitive development. Furthermore, as the study was conducted only within the Basilan State College, the findings may not be generalized to students in other geographic or cultural settings.
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Theoretical Framework
	This study was anchored on Sociocultural Theory by Lev Vygotsky (1978) and draws support from Second Language Acquisition (SLA) theories, particularly the Acculturation Model by John Schumann (1978) and Gardner’s Socio-Educational Model of Language Learning (1985).

Vygotsky’s Sociocultural Theory 
	Lev Vygotsky (1896–1934), a Russian psychologist, proposed the Sociocultural Theory, emphasizing the central role of social interaction and culture in cognitive development (Vygotsky, 1978). According to this theory, learning does not occur in isolation but is mediated through engagement with more knowledgeable individuals, such as teachers, peers, or family members. Language functions both as a tool for communication and as a means of mediating thought, making it fundamental to learning within sociocultural contexts.

	Sociocultural Theory further posits that learning is socially situated and mediated by cultural tools, including language, symbols, and practices. The Zone of Proximal Development (ZPD) describes the gap between what a learner can achieve independently and what they can accomplish with guidance or collaboration (Vygotsky, 1978). Through scaffolding, guided participation, and meaningful social interaction, learners internalize knowledge and develop higher-order cognitive skills. Language serves as the primary medium of mediation, enabling learners to co-construct meaning, negotiate understanding, and participate in culturally valued practices.

	This theory is particularly relevant to the present study, as it highlights the influence of cultural identities, communication norms, and family and community language practices on second language (L2) acquisition. At Basilan State College, learners’ English language development is shaped not only by individual effort but also by interactions with peers, instructors, and their broader sociocultural environment. Applying Vygotsky’s framework underscores that L2 learning is a socially mediated process, emphasizing the interplay between cultural context, social interaction, and language development.

Schumann’s Acculturation Model 
	John Schumann (1978) proposed the Acculturation Model, which emphasizes that second language (L2) acquisition is strongly influenced by a learner’s ability to integrate socially and psychologically into the target language community. According to this model, language learning is not merely a cognitive process but a sociocultural one, shaped by learners’ interactions, experiences, and identification with the target culture. The degree to which learners feel connected to the community directly impacts the effectiveness of their language acquisition.
	The model identifies social and psychological distance as key factors affecting L2 learning. Social distance includes variables such as group norms, socioeconomic status, and acceptance within the target community, while psychological distance encompasses learners’ attitudes, motivation, and willingness to engage in cultural practices (Schumann, 1978). When social or psychological distance is high, learners may encounter difficulties in acquiring the L2. Conversely, closer integration and positive attitudes toward the target culture facilitate more successful language development, highlighting the interplay between cultural adaptation and language proficiency.

	This model is particularly relevant to the present study as it underscores the role of cultural identity and attitudes toward English as a second language. At Basilan State College, learners’ motivation, engagement, and language use are influenced by how closely they feel connected to English-speaking practices and cultural norms. Recognizing the effects of social and psychological distance provides insight into why some students may hesitate to communicate in English, while others demonstrate greater proficiency, emphasizing the importance of cultural integration in successful L2 acquisition.

Gardner’s Socio-Educational Model 
	Robert C. Gardner (1985) proposed the Socio-Educational Model of Motivation, which emphasizes the role of motivation in second language (L2) acquisition. According to Gardner, learners’ attitudes toward the target language, its speakers, and the learning environment are critical determinants of their success in acquiring a new language. Motivation is seen not merely as a personal trait but as a socially influenced factor, shaped by learners’ experiences, cultural context, and interactions with the community.

	The theory distinguishes between integrative and instrumental motivation. Integrative motivation refers to learners’ desire to identify with and become part of the target language community, while instrumental motivation relates to practical benefits such as career advancement or academic achievement (Gardner, 1985). Learners with positive attitudes toward the language and its speakers are more likely to engage actively in learning activities, persist through challenges, and achieve higher levels of proficiency. Additionally, the socio-educational context, including classroom practices, peer influence, and cultural attitudes, plays a significant role in sustaining motivation over time.

	This theory is relevant to the present study as it provides insight into how cultural attitudes and community language practices shape learners’ motivation and engagement with English as a second language. At Basilan State College, students’ willingness to participate in English communication, their persistence in learning, and their overall language performance are influenced by their perceptions of the language, its speakers, and the broader learning environment. Applying Gardner’s framework underscores the importance of fostering positive attitudes and culturally responsive learning experiences to enhance L2 motivation and achievement.

Conceptual Framework
	A schematic diagram below is illustrated to detail the concept and sustain relevance among the predetermined variables in the study. 
English Language Competency
Dependent Variables
Cultural Background:
· Cultural Attitudes towards L2
· Language Use in Family and Community
· Cultural Communications Styles and Norms
Independent Variables
Respondent’s Profile:
· Ethnic Group





Figure 1. The Schematic Diagram of the Conceptual Framework of the Study

The diagram presents the key variables which were examined in this study. It illustrates how the cultural background factors, specifically the cultural attitudes toward the second language, language use in family and community, and cultural communication styles and norms, along with the respondents’ ethnic group influence English language competency.  
	
The independent variable in this study was the demographic characteristics of the respondents in terms of ethnic group. This variable was considered independent because it was innate or presumed traits of the respondents and was presumed to influence their cultural background or behavior, but it was not themselves influenced by this factor in the study.
	
On the other hand, the dependent variables were aspects of the respondent’s cultural background (attitudes toward L2, language use in the family and community, communication styles and norms). These were outcomes that can vary based on the respondents’ profile, making them dependent on the independent variables. For example, ethnic background may shape specific communication norms or styles. Additionally, Cultural Attitudes towards L2 is a dependent variable, as attitudes can be shaped by ethnic background. Language Use in Family and Community is a dependent variable, influenced by respondent’s profile. Lastly, Cultural Communication Styles and Norms were also dependent variables, shaped by personal and social factors.

	Collectively, these variables provided a holistic understanding of how cultural backgrounds shape language competency experiences among English Majors in Basilan State College. The framework highlighted the importance of culturally responsive teaching practices as a critical implication, emphasizing how addressing these cultural influences can enhance second language acquisition and learner engagement.

Definition of Terms
	The following terminologies were defined based on the operational usage of the words in this research.
Attitude toward the English Language – In this study, this refers to the learners’ overall feelings, positive or negative, about learning and using the English language.

College English Students - In this study, this term refers to the students who are taking English subject as their field of specialization in the courses of Bachelor of Secondary Education (BSED) – English and Bachelor of Arts in English Language Studies (BAELS). 

Cultural Attitudes toward the Second Language – In this study, this term refers to the learners’ perceptions, feelings, and beliefs about the English language and its speakers, including views on its prestige, usefulness, and relevance.

Cultural Backgrounds - In this study, cultural backgrounds refer to the set of cultural characteristics, beliefs, practices, and communication patterns that shape an individual’s experiences and behaviors in relation to second language (L2) learning.

Cultural Communication Styles and Norms – In this study, this term refers to the patterns of interaction, such as ways of speaking, turn-taking, politeness, and non-verbal behaviors, that are typical of a learner’s culture and influence their communication in learning contexts.

Language Use in Family and Community – In this study, this term refers to the dominant language(s) spoken and practiced within the learner’s home and community environment, which affects exposure and opportunities for practicing the English language.

Motivation – In this study, this term refers to the internal drive or desire that encourages learners to engage with and persist in learning a second language.
Second Language Learning – In this study, this refers to the process by which learners acquire a language other than their native tongue, involving the development of skills such as listening, speaking, reading, and writing.

Sociolinguistic Inquiry - In this study, sociolinguistic inquiry refers to the systematic investigation of how social and cultural factors—such as age, gender, ethnicity, education, and community norms—affect language use, communication patterns, and attitudes toward learning a second language (L2).











CHAPTER II

REVIEW OF RELATED LITERATURE AND STUDIES

This chapter presents the related literature and studies that are essential to this research, as their concepts and findings provide foundational support for the objectives of the study. This chapter provides substantial concepts on the influence of Cultural Backgrounds in English Language Competency among Students with a major in English.

Related Literature
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English Language Competency
	English language competency continues to be a crucial component of educational and societal development (Thompson, 2024), as English serves as a global lingua franca in fields such as science, technology, business, and international diplomacy. However, despite this entrenched presence, recent studies suggest that English competency among Filipinos is declining (Aballe et al., 2024), raising concerns about the country’s ability to sustain its global competitiveness and academic performance. 

	Empirical studies within the Philippine context reinforce the theoretical need for improved English language education. According to Santos et al. (2022), while the Philippines has traditionally ranked highly in English proficiency indices, recent years have seen a decline. In the EF English Proficiency Index, the country dropped from 14th place in 2018 to 27th by 2020, suggesting that current English language education may not be sufficient to maintain global competitiveness. This decline is particularly alarming for sectors such as business process outsourcing (BPO), information technology, and online freelancing, all of which rely heavily on English communication skills (PIDS, 2020). In light of this, English competency among Filipino students is a concern not just for educational institutions but also for economic and national development, deepening the need for more elaborate and meticulous studies that will enable educators to identify the factors that may contribute to the English language competency of Filipino students.

	From a theoretical standpoint, several linguistic frameworks provide insight into effective English language acquisition. Stephen Krashen’s Monitor Model, particularly the Input Hypothesis, posits that language acquisition occurs most effectively when learners are exposed to “comprehensible input” slightly beyond their current proficiency level. His Affective Filter Hypothesis also emphasizes the role of motivation, anxiety, and confidence in acquiring a second language (Krashen, 1982). In the Philippine setting, this implies that learners must be provided with meaningful English input in supportive, low-anxiety environments, such as engaging classroom discussions or media exposure.

	In a similar vein, Vygotsky’s Sociocultural Theory highlights the importance of social interaction in learning, particularly through scaffolding within the Zone of Proximal Development (ZPD). When applied to second language learning, this suggests that Filipino students benefit from guided practice with peers or teachers, enabling them to internalize more complex English structures and usage (Vygotsky, 1978). Moreover, Jim Cummins' distinction between Basic Interpersonal Communicative Skills (BICS) and Cognitive Academic Language Proficiency (CALP) is particularly relevant to the Philippines, where learners may acquire conversational English easily but struggle with the academic language required in school and professional settings (Cummins, 1984).

	Educationally speaking, English competency grants access to academic resources, research opportunities, and global mobility. A lack thereof, risks excluding large segments of the population from these benefits. From a policy perspective, this necessitates a re-evaluation of language instruction strategies, moving away from rote grammar instruction toward communicative, interactive, and contextualized learning, consistent with Krashen’s and Vygotsky’s theories. Furthermore, Cummins’ BICS-CALP framework suggests that Filipino educators must explicitly teach academic English, not just conversational skills, especially in tertiary education.

	Considering these findings, the challenge of enhancing English language proficiency among Filipino students becomes even more complex when considering the country’s rich tapestry of cultural and linguistic diversity. In regions such as Basilan, where various ethnolinguistic groups coexist—such as the Yakan, Tausug, and Chavacano communities—students often grow up in multilingual environments with deeply rooted indigenous languages and cultural traditions (Najeeb, 2020). These cultural and linguistic variations significantly shape learners’ attitudes, motivations, and strategies in acquiring a second language like English.

	Cultural factors play a critical role in shaping learners' experiences and outcomes in language learning. According to Hofstede’s Cultural Dimensions Theory, variables such as power distance, individualism versus collectivism, and uncertainty avoidance influence educational dynamics, including classroom participation and language acquisition (Hofstede, 2001). 

	In collectivist cultures, such as those prevalent in Muslim communities in Basilan, students may be less inclined to speak out or assert themselves in classroom discussions, especially in a second language, due to cultural norms of modesty and respect for authority (Gao, 2006). This may hinder the development of communicative competence in English, which often requires active participation and risk-taking.

	Additionally, Norton’s (1995) concept of language investment offers a useful framework for understanding why students from culturally diverse backgrounds may engage with English learning in distinct ways. Norton argues that learners' motivation is closely tied to their identity and the perceived social and economic value of the second language. In regions like Basilan, where socioeconomic challenges and cultural marginalization persist, students may view English both as a tool for upward mobility and as a symbol of cultural dominance, creating ambivalence or resistance in learning (Said & Bakry, 2019).

	Kramsch (1998) similarly emphasizes that language is not a neutral medium but a carrier of cultural meaning. For students in Basilan State College, whose primary languages and cultural norms may differ vastly from those embedded in English texts and pedagogy, the dissonance between home and school cultures can lead to reduced engagement and achievement. This aligns with Cummins’ (2001) theory of additive bilingualism, which posits that when a second language is learned in a way that affirms the learner’s first language and culture, language acquisition is more successful. Conversely, subtractive bilingualism, where the second language replaces or devalues the first, can lead to identity conflict and academic underperformance.

	Sociocultural learning theorists further argue that meaningful language learning must be embedded in culturally responsive pedagogy. Gay (2010) advocates for the integration of students’ cultural backgrounds into instructional strategies, asserting that this approach enhances comprehension, relevance, and retention. In the context of Basilan State College, where cultural identity is integral to social cohesion, embedding English instruction within familiar cultural narratives and contexts can create a more inclusive and effective learning environment.
	Moreover, Brown (2000) notes that learners bring their cultural values and communication styles into the language learning process, influencing their interactional strategies and perceptions of linguistic norms. For instance, in high-context cultures such as those in Mindanao and Sulu Archipelago, where indirect communication is valued, learners might struggle with the directness of English discourse styles, affecting both oral and written proficiency (Hall, 2016).

	Empirical studies support the idea that language learning success is contingent upon cultural congruence. For example, Tupas and Lorente (2014) observed that Filipino students in peripheral regions often feel alienated by the Manila-centric, English-dominant curriculum, which does not reflect their linguistic realities or cultural experiences. This mismatch can lead to decreased motivation and a perception that English is an imposed language rather than a resource for empowerment.

Cultural Attitudes Towards English Language

	In culturally and linguistically diverse regions like Basilan, where ethnolinguistic groups such as the Yakan, Tausūg, and Chavacano communities coexist, learners’ cultural attitudes toward the English language significantly mediate their second language acquisition. Basilan’s multilingual environment reflects a broader Philippine reality, where English functions not just as a tool for communication, but also as a cultural symbol tied to globalization, education, and socio-economic opportunity. According to Gu, Nikitina, and Kaur (2020), learners’ beliefs about English, whether they view it as a global or culturally foreign language, strongly predict their motivation and willingness to engage in the learning process. 

	In the Philippine context, Esteron (2020) found that trilingual learners in rural areas navigate complex language attitudes that impact their identity formation and openness to English. This aligns with Krashen’s (1982) Affective Filter Hypothesis, which posits that cultural distance, anxiety, or resistance can hinder language input processing. Similarly, Labasano et al. (2022) demonstrated that in a teacher education setting, students with more positive attitudes toward English showed stronger motivational self-systems and greater “grit” in pursuing language learning. The cultural perception of English also affects engagement, as shown by Candog et al. (2024), who found that positive language attitudes among senior high school students in Mindanao were significantly correlated with classroom participation.

	Moreover, attitudes toward the culture of the target language play a pivotal role. Studies such as those by Kahraman (2018) and Rafieyan (2018) confirm that learners who appreciate the cultural dimensions of English learning, such as pragmatics, norms, and worldview, tend to perform better in both comprehension and production. However, when learners perceive English as culturally alien or tied to linguistic imperialism, their engagement may decline, especially if instruction marginalizes their home languages and identities (Tupas & Lorente, 2014).

	In Basilan, where local languages are deeply rooted in religious and cultural traditions, this tension can be pronounced. Babanto et al. (2023) emphasize that accepting localized varieties like Philippine English can help bridge this gap, making English more accessible and identity-affirming for learners. Similarly, Vuksanović (2018) and Yan (2022) advocate for culturally responsive pedagogies that recognize the learner’s cultural capital and leverage it in instruction. Tódor et al. (2016) also stress that language attitudes shaped by sociocultural factors must be understood as central, not peripheral, to language learning success. In sum, in multilingual and multicultural contexts such as Basilan, cultural attitudes toward English including how it aligns with learners’ aspirations, identity, and perceived accessibility are essential in shaping motivation, engagement, and ultimately, language proficiency.

	Furthermore, research by Suganob and Bacus (2023) on minority cultural groups in the Philippines demonstrates that learners from Indigenous, Muslim, and regional language-dominant communities often experience unique classroom participation patterns due to culturally shaped communication norms. These norms influence not only how learners engage with English instruction but also their confidence and willingness to take risks in using the language. Similarly, Dedel, Harani, Plaza, and Syting (2023) found that Indigenous students adopt acculturation strategies such as code-switching, peer collaboration, and seeking supportive teacher relationships to mitigate socio-cultural distance, highlighting the interplay between cultural attitudes and learning behaviors in multilingual contexts. These findings support the claim that learners’ cultural orientations directly impact motivation, participation, and the strategies they employ to navigate English learning.

	In addition, Mendoza (2024) emphasizes that culturally relevant materials significantly enhance comprehension and learner engagement in English classrooms. When reading and learning resources include familiar cultural references, students demonstrate higher levels of understanding, motivation, and retention, whereas culturally distant materials can cause disengagement or anxiety. This aligns with Magadan and Limpot’s (2023) findings that students’ Filipino language orientation and cultural background mediate their active learning and attitudes toward English, suggesting that the integration of learners’ cultural identities into instructional design is critical for fostering positive attitudes and effective language acquisition. Collectively, these studies reinforce the centrality of cultural attitudes in shaping English learning outcomes in linguistically diverse regions like Basilan.

Language Use in Family and Community

	In culturally diverse and multilingual settings such as Basilan, where a rich tapestry of ethnolinguistic groups engages in varying family and community language practices, the nature of language use within the home and immediate local environment emerges as a potent influence on English language learning. Chavez (2022) posits that family language policies, in terms of which language(s) are used during everyday interactions, how parents communicate expectations around language, and whether English is regularly introduced or reinforced at home, shape early exposure to and investment in English learning. For instance, bilingual Filipino parents reported actively using English in various domestic and professional contexts, thereby framing it as a practical and relevant language for their children’s futures (Chavez, 2022). Moreover, studies of multilingual Filipino families show that parents’ language beliefs, including their valuation of English for academic and socioeconomic advancement, guide the home language practices and influence children’s acquisition of English alongside their mother tongue(s) (Vicencio, 2022).

	On a community level, the availability and use of English (or English‐mixed utterances) in neighbourhood interactions, peer talk, media exposure, and local institutions provide additional “input ecology” that supports English proficiency: one study found that Filipino learners’ communicative competence and frequency of English use at home and in their community environments were significantly associated (Bautista & Del Valle, 2023). The home and community thus act not merely as passive backdrops but as interactive ecosystems: a home context where English is rarely used may raise affective filters (Krashen, 1982) and limit opportunities for meaningful input, while a family environment that normalizes English use both reflects and reinforces identity negotiation, motivation, and opportunities for scaffolding (Vygotsky, 1978).

	Recent studies further reinforce the significant role of sociocultural and environmental factors in shaping English language proficiency among learners in multilingual contexts. For instance, Dela Cruz and Torres (2021) found that students with greater exposure to English through media, peer interaction, and classroom engagement demonstrated higher levels of communicative competence and confidence, emphasizing that language learning extends beyond formal instruction. In the same vein, Reyes (2022) highlighted the importance of the home language environment, revealing that learners who were consistently exposed to English through parental support, home conversations, and educational reinforcement performed better in reading comprehension and writing tasks. These findings suggest that the family domain serves as a critical support system that either strengthens or limits learners’ acquisition of English. 

	Furthermore, Villanueva (2023) established a strong positive relationship between students’ attitudes toward English and their speaking proficiency, noting that learners who perceive English as relevant and beneficial are more willing to engage in oral communication, thereby improving fluency and accuracy. 
	In addition to exposure and attitudes, cultural identity and instructional practices have also been found to significantly influence language learning outcomes. Lopez and Garcia (2020) reported that students who maintained a strong sense of cultural identity while learning English demonstrated higher motivation and engagement, whereas those who experienced cultural dissonance or identity conflict showed lower levels of participation and confidence. This underscores the need to view cultural identity not as a barrier but as a valuable resource in the language learning process. Supporting this, Santos and Ramirez (2024) revealed that culturally responsive teaching strategies such as integrating localized content, acknowledging students’ linguistic backgrounds, and creating inclusive learning environments significantly improved student engagement, comprehension, and participation. 

	In Basilan’s multilingual context, where students may speak Yakan, Tausūg, Chavacano or other local languages at home, the degree to which English is incorporated into family routines, community communication, and social values can either complement or complicate the transition into academic English. In other words, when learners perceive English as relevant and present in their immediate world, family talk, media, peer communication, they are more likely to engage with it, internalize its usage, and leverage it for academic and socio‐economic gain. Conversely, when English appears distant from familial and communal life, it may remain marginalized, reducing opportunities for naturalistic input and interaction that are essential for second‑language development (Krashen, 1982; Cummins, 2001). Thus, attending to language use in family and community domains becomes a critical dimension in understanding and improving English language learning among students in Basilan’s culturally rich environment.
	Furthermore, studies of parental language beliefs in the Philippines underscore how home environments form crucial ecosystems for English‑language learning. In a narrative investigation of Filipino bilingual parents, Jason V. Chavez, Adalia & Alberto (2023) found that parents actively oriented their children’s home language practices toward English because they viewed it as relevant for future opportunities. This orientation influenced how often English was introduced, how parents scaffolded English use (e.g., dialogic reading in English, correcting English utterances, encouraging English media use), and how children internalized English as a valuable code. Hence, the family domain does not just passively reflect broader language opportunities but actively constructs a mini‑ecology of English investment and exposure.

	On the community side, evidence suggests that ambient exposure to English through peer interaction, media, and institutional presence, significantly supports second language acquisition in multilingual contexts. For example, in a Philippine study on senior high school students, the authors observed that greater frequency of English use in home and community domains correlated with improved sociolinguistic competence and student interaction in English. Montalbo et al. (2024) found that students reporting more English use in their immediate local context exhibited stronger engagement in English‑medium tasks. In settings like Basilan State College, where multiple ethnolinguistic groups engage in rich language repertoires yet may have limited everyday English exposure, both family and community input ecologies become pivotal: they can either bridge learners into active English engagement or maintain an affective barrier by positioning English as distant or peripheral.

Cultural Communications Styles and Norms
	In a culturally diverse context such as Basilan, where multiple ethnolinguistic communities co‑exist and distinct cultural norms shape interaction, communication styles and social conventions exert a powerful influence on English language learning. The Acculturation Model (Schumann, 1978) posits that learners’ integration into the target language community and its associated communicative norms directly impact long‑term L2 acquisition, suggesting that when local interactional norms differ markedly from those of English, learners may face higher affective filters or fewer natural conversational opportunities.

	In the Philippine context, studies show such dynamics at work: Garcia (2015) argues that language learning is inseparable from cultural understanding, meaning that divergent communicative expectations such as indirectness, high‑context communication, or code‑switching can affect students’ engagement and input processing.

	 Additionally, Longcop (2022) found that Northeastern Samar freshmen’s conversations in English contained culture‑inflected speech acts and code‑mixing, indicating that the cultural make‑up of interlocutors shapes conversational behavior and may reduce sustained interaction in English. Likewise, Mendoza (2024) reports that students whose cultural backgrounds did not align with the communicative references in texts exhibited lower comprehension, pointing to a broader challenge of culturally‐mismatched discourse.

	In broader second language research, Taguchi (2015) found that learners’ pragmatic competence improves when they are exposed to authentic sociocultural contexts, emphasizing that language use is deeply tied to cultural norms and expectations. Similarly, Nguyen and Pham (2021) reported that learners from high-context cultural backgrounds often experience difficulty adapting to the direct and explicit communication style of English, which affects both comprehension and participation. In addition, Lee (2020) demonstrated that culturally shaped discourse patterns influence learners’ interaction styles, often resulting in hesitation or reduced verbal engagement in English-medium classrooms. These findings reinforce the idea that differences in communication styles such as indirectness, contextual reliance, and culturally embedded speech behaviors can significantly influence learners’ engagement, comprehension, and willingness to communicate in English.

	Beyond communication patterns, pedagogical practices and learner strategies are also shaped by cultural norms and expectations. Research by Kim (2018) revealed that learners experience increased communication anxiety when classroom discourse norms conflict with their cultural communication styles, which in turn limits participation and language development. Supporting this, Baker (2015) argued that English as a global language should be taught through an intercultural framework that acknowledges diverse communication norms rather than strictly adhering to native-speaker standards. Furthermore, Alptekin (2002) emphasized the importance of developing intercultural communicative competence, suggesting that effective language learning requires the ability to navigate between different cultural discourse systems. These perspectives align with broader findings that learners often employ adaptive strategies such as code-switching, avoidance, and reliance on non-verbal cues when faced with cultural mismatches in communication (Lemana II, 2022). Taken together, these studies suggest that even when learners acquire basic conversational skills, differences in cultural communication norms may hinder the development of more advanced academic English proficiency. Therefore, language instruction must go beyond grammatical competence and incorporate culturally responsive and intercultural approaches that bridge learners’ native communication styles with the discourse conventions of English.

	Moreover, still on the pedagogical front, Ayunon & Haloc (2021) document that Philippine ESL classrooms frequently under‑integrate intercultural language‑learning principles, limiting students’ opportunities to negotiate meaning across communicative norms. These interactional and cultural‑norm factors influence sociolinguistic competence, which Bautista & Del Valle (2023) show correlates significantly with English oral usage in community and home domains.	
	These findings, paired with Cummins’ (1984) distinction between BICS and CALP, suggest that even when informal conversational competence is attained, academic English proficiency may be hindered if communicative norms diverge. In Basilan State College, with its plural cultural ecology, mismatches between community interaction styles (for example, communal decision‑making, non‑verbal respect markers, speech deference) and English‑language classroom norms may limit the frequency, quality, and comfort of oral interaction, thereby restricting meaningful input and negotiation of meaning.  For effective English language learning in such settings, pedagogy must attend not only to grammatical and lexical input but also to culturally congruent interactional opportunities, scaffolding communication in ways compatible with local norms while gradually extending learners into the discourse styles of English.

Related Studies

	Understanding the role of cultural background in English language learning has been a growing area of interest, particularly in multilingual and multicultural contexts like the Philippines. Recent studies highlight that language learning is not purely cognitive but deeply intertwined with learners' cultural identities, values, and experiences.

	Sanico and Alo (2020) conducted a phenomenological study on Indigenous Tagakaulo students in the Philippines and found that their cultural upbringing significantly influenced their motivation and confidence in learning English. Although these learners faced common linguistic challenges such as grammar and vocabulary, their unique cultural setting shaped their classroom experiences and attitudes toward the English language. The study emphasized the need for culturally responsive teaching to support learners from marginalized communities.

	Similarly, Esquivel (2021) surveyed Grade 10 ESL learners from two Philippine public schools and discovered that students’ attitudes toward English were heavily influenced by their home language and cultural environment. Learners who had minimal exposure to English in their daily lives exhibited more negative attitudes and greater anxiety. These findings affirm that cultural exposure particularly in the home and community can either support or hinder second language acquisition.

	Cultural identity’s impact on English learning was also explored by Burgos, Politico, and Vergara (2024) through narrative inquiry. Filipino college students expressed that learning English sometimes made them feel distanced from their native languages and cultural roots. This internal tension influenced their motivation and self-perception, suggesting that cultural identity can be both a resource and a barrier in language learning.

	The broader socio-linguistic landscape in the Philippines was analyzed by Wa-Mbaleka et al. (2014), who conducted an ethnographic study on English use across socio-economic and cultural groups. The researchers found that students from English-speaking households or private schools, typically with higher socio-economic status demonstrated higher proficiency. In contrast, learners from regional language-dominant communities experienced more linguistic and psychological barriers, linking cultural capital with language success.

	Attitudes toward English varieties, particularly Philippine English (PhE), were the focus of Hernandez’s (2020) study on graduate students. While respondents accepted PhE as a valid variety, many still favored American English due to societal and cultural pressures. This reveals a tension between national identity and global linguistic standards, influenced by historical and cultural conditioning.

	Collectively, these studies demonstrate that English language learning in the Philippines cannot be separated from cultural context. Learners’ cultural identities, community languages, and socio-economic backgrounds shape their language attitudes, motivations, and overall learning experiences. Teaching practices and materials that ignore these factors risk alienating learners and limiting their success. 

	More recent investigations have continued to deepen our understanding of how cultural and linguistic backgrounds shape learners’ experiences, attitudes, motivation, and identity in English or second‑language acquisition. For example, a study on identity and multilingualism, A Tale of Language Ownership and Identity in a Multilingual Society: Revisiting Functional Nativeness by Lising & Bautista (2022) explored how Filipino university students in Cebu and Manila conceptualize English alongside Filipino and their regional languages. They found that many students expressed a sense of ownership over English, but also maintained strong affiliation with their local languages and cultural identities. Their multilingual cultural background thus influenced their attitudes toward English, how they use it, and how they identify as users of the language in various domains.

	Further, a study on indigenous learners of Dedel, Harani, Plaza and Syting (2023) explored how Indigenous students in the Philippines adopt acculturation strategies in learning English. These learners often navigate between their mother tongues or ethnic languages, Filipino, and English; their cultural background (community norms, home language, ethnic identity) influenced their comfort in using English, their participation in class, and the kinds of support they received. This emphasizes how cultural and linguistic background interplay with L2 learning contexts.

	Similarly, Esteron (2023) investigated trilingual learners in a rural Philippine school setting and found that students’ home language and cultural environment shaped their language attitudes and identity construction, which in turn impacted their English learning journey. Their multilingual cultural background was a major factor in how they perceived English and how actively they engaged with it in the classroom.

	More studies have also highlighted the significance of sociocultural factors in L2 learning. For instance, Garil (2024) examined the socio-cultural factors affecting reading comprehension levels and grammatical competence among higher education students in Basilan State College, revealing that cultural background plays a pivotal role in language proficiency. Similarly, Labasano et al. (2023) explored the relationship between language attitude and L2 motivational self-system, emphasizing the mediating effect of L2 grit among college students in Davao City, Philippines. Neldawati (2024) investigated the roles of sociocultural development and intercultural awareness in enhancing second language acquisition competence, underscoring the importance of cultural sensitivity in language learning.

	Additionally, Magadan and Limpot (2023) focused on the mediating effect of Filipino language orientation toward language attitude and active learning among senior high school students in Davao City, highlighting the influence of cultural orientation on language learning behaviors. Furthermore, Bernal and Palma (2025) examined the structural relationship between effective teaching, student engagement, classroom learning environment, and motivation in learning the Filipino language among senior high school students in private schools across various provinces in Region XI, suggesting that a supportive learning environment and culturally relevant teaching practices enhance language learning motivation.

	Another strand of research by Suganob & Bacus (2023) looked at English teaching in culturally minority groups in the Philippines (e.g., indigenous, Muslim, Bisaya speaking communities). They found that students coming from minority cultural backgrounds often faced classroom participation challenges and communication patterns shaped by their culture such as preferred interaction styles, cultural norms about speaking up. These cultural factors influenced their English learning trajectories and required teachers to adapt culturally responsive strategies.

	Beyond the Philippines, but relevant for comparison, Meniado (2019) studied Filipino migrant workers learning second languages in host countries and found that their Filipino cultural background including educational history, home language, identity influenced how they experienced second language acquisition. While not exclusively English in the Philippines, the study parallels how cultural background matters for L2 learning.

	Lastly, Mendoza (2024) in a Philippines‑based study on comprehension found that when English reading or learning materials contained cultural references familiar to learners’ backgrounds and their local culture, comprehension improved. On the other hand, materials with culturally distant references hindered comprehension. This underscores how cultural background ties into not only attitudes and identity but the content of language learning and the materials used.

	Together, these studies reaffirm that English language learning in the Philippines is deeply enmeshed with cultural backgrounds like home language, ethnic identity, socio‑economic status, regional/national cultural context, and the learner’s repertoire of languages. They show that cultural background influences learners’ motivation, identity, strategy use, attitudes, exposure to the target language, material access, and ultimately proficiency. 

Synthesis

	The body of literature reviewed consistently affirms that English language competency remains a critical determinant of academic success, global participation, and socio-economic mobility, particularly within the Philippine context where English functions as a key medium in education, governance, and international engagement (Thompson, 2024). Despite this longstanding role, recent studies indicate a noticeable decline in English competency among Filipinos, raising concerns about the country’s ability to maintain its competitive edge in global industries (Aballe et al., 2024; Santos et al., 2022). This downward trend is further emphasized by shifts in international proficiency rankings and is seen as especially alarming for sectors such as business process outsourcing, information technology, and digital freelancing, which rely heavily on advanced English communication skills (PIDS, 2020). Consequently, improving English competency is not merely an educational concern but a national priority tied to economic sustainability and workforce readiness.

	The literature further posits that English language acquisition is not a singular or purely cognitive process but rather a complex interaction of linguistic, psychological, and sociocultural factors. Theoretical frameworks provide a foundation for understanding this complexity. Krashen’s Monitor Model, particularly the Input Hypothesis, emphasizes that acquisition occurs when learners are exposed to meaningful and comprehensible input slightly beyond their current level of competence, while the Affective Filter Hypothesis highlights how emotional variables such as anxiety, motivation, and self-confidence can either facilitate or hinder language acquisition (Krashen, 1982). Complementing this, Vygotsky’s Sociocultural Theory posits that learning is inherently social and occurs through interaction, collaboration, and scaffolding within the learner’s Zone of Proximal Development (Vygotsky, 1978). Meanwhile, Cummins’ distinction between Basic Interpersonal Communicative Skills (BICS) and Cognitive Academic Language Proficiency (CALP) underscores the gap between conversational fluency and the more demanding academic language required in formal education (Cummins, 1984). Together, these frameworks suggest that effective English instruction must go beyond grammar-based approaches and instead foster meaningful interaction, contextualized learning, and emotional support.

	A dominant theme across the reviewed literature is the profound influence of cultural background on English language learning. In multilingual and culturally diverse regions such as Basilan, where ethnolinguistic groups including Yakan, Tausūg, and Chavacano coexist, learners’ linguistic environments and cultural identities significantly shape their engagement with English (Najeeb, 2020). Cultural norms grounded in collectivism, respect for authority, and indirect communication may limit learners’ willingness to actively participate in classroom discourse, particularly in a second language (Hofstede, 2001; Gao, 2006). This is especially relevant in English language classrooms that prioritize active participation, debate, and self-expression. Furthermore, Norton’s concept of language investment explains that learners’ motivation is closely tied to their identity and their perception of the social value of English; thus, students may simultaneously view English as a pathway to upward mobility and as a symbol of cultural dominance or marginalization (Norton, 1995; Said & Bakry, 2019). Kramsch (1998) reinforces this by asserting that language is inseparable from culture, meaning that any disconnect between learners’ cultural realities and the cultural content embedded in English instruction can lead to reduced engagement and achievement.

	Moreover, closely intertwined with cultural background are learners’ attitudes toward the English language, which emerge as a critical factor influencing motivation, persistence, and overall learning outcomes. Empirical studies indicate that learners who perceive English positively, as relevant, accessible, and beneficial are more likely to demonstrate higher levels of engagement, participation, and resilience in language learning (Gu et al., 2020; Labasano et al., 2022; Candog et al., 2024). Conversely, when English is viewed as culturally distant, imposed, or aligned with linguistic imperialism, learners may exhibit resistance, anxiety, or disengagement (Tupas & Lorente, 2014). This tension is particularly evident in multilingual communities where local languages are deeply tied to identity and tradition. Studies further show that appreciation of the cultural aspects of English, including its norms, pragmatics, and global relevance, enhances both comprehension and production skills (Kahraman, 2018; Rafieyan, 2018). However, the marginalization of learners’ native languages in English instruction can lead to subtractive bilingualism, which undermines both identity and academic performance (Cummins, 2001). In response, scholars advocate for culturally responsive pedagogy that affirms learners’ cultural identities while facilitating English acquisition, thereby promoting additive bilingualism and more meaningful engagement (Gay, 2010; Vuksanović, 2018; Yan, 2022).

	Another critical aspect highlighted in the literature is the role of language use within the family and community, which serves as a foundational context for language exposure and practice. Family language policies, parental beliefs, and home communication patterns significantly influence learners’ early experiences with English (Chavez, 2022; Vicencio, 2022). In households where English is actively used and valued, learners are more likely to develop familiarity and confidence in the language. Conversely, limited exposure to English in the home may restrict opportunities for meaningful input, thereby slowing language development (Krashen, 1982). At the community level, the presence of English in peer interactions, media consumption, and local institutions contributes to what scholars describe as an “input ecology,” which shapes learners’ communicative competence (Bautista & Del Valle, 2023). Empirical evidence suggests that increased frequency of English use in both home and community settings is associated with improved sociolinguistic competence and greater engagement in academic tasks (Montalbo et al., 2024). Thus, the family and community function not merely as background factors but as active agents in shaping language learning trajectories.

	In addition to exposure, communication styles and cultural norms are shown to influence how learners use and respond to English in real-life contexts. In high-context cultures such as those found in many parts of Mindanao, communication tends to be indirect, nuanced, and reliant on shared understanding, which contrasts with the direct and explicit nature of English discourse (Hall, 2016). This mismatch can create challenges for learners in both oral and written communication, affecting clarity, confidence, and participation (Garcia, 2015). Studies also reveal that learners often employ communication strategies such as code-switching, avoidance, and reliance on non-verbal cues to navigate these differences (Lemana II, 2022). Furthermore, limited integration of intercultural communication principles in ESL classrooms may restrict learners’ ability to negotiate meaning across cultural boundaries (Ayunon & Haloc, 2021). These findings suggest that language instruction must address not only linguistic competence but also intercultural communicative competence to better prepare learners for diverse communicative contexts.

	The reviewed empirical studies further reinforce the interconnectedness of cultural background, language attitudes, and learning outcomes. Research on Indigenous and regional learners in the Philippines demonstrates that cultural upbringing, home language, and socio-economic conditions significantly influence learners’ motivation, confidence, and access to English (Sanico & Alo, 2020; Esquivel, 2021; Wa-Mbaleka et al., 2014). Learners from English-speaking or higher socio-economic backgrounds tend to exhibit higher proficiency, while those from regional language-dominant communities often face linguistic and psychological barriers. Additionally, studies highlight the role of identity in language learning, with some learners experiencing tension between adopting English and maintaining their cultural roots (Burgos et al., 2024). However, multilingualism also emerges as a valuable resource, enabling learners to navigate multiple linguistic and cultural spaces and develop flexible communication strategies (Lising & Bautista, 2022; Esteron, 2023).

	Recent research also emphasizes the importance of culturally relevant materials and instructional practices in enhancing comprehension and engagement. When learning resources reflect learners’ cultural experiences and realities, students demonstrate higher levels of understanding, motivation, and retention (Mendoza, 2024; Magadan & Limpot, 2023). Conversely, culturally distant materials may lead to confusion, disengagement, or anxiety. This aligns with broader findings that culturally responsive teaching practices and supportive learning environments significantly enhance student motivation and participation (Bernal & Palma, 2025; Suganob & Bacus, 2023).

	Overall, the literature converges on the understanding that English language learning in the Philippines is deeply embedded within a complex network of cultural, social, and environmental factors. Cultural background, language attitudes, family and community practices, communication norms, and socio-economic conditions all interact to shape learners’ experiences and outcomes. These findings highlight the need for a holistic and context-sensitive approach to English language education. One that values learners’ cultural identities, promotes inclusive and responsive pedagogy, and provides meaningful opportunities for language use. By addressing these interconnected factors, educators can better support learners in developing both communicative and academic English proficiency, ultimately contributing to more equitable and effective language education in culturally diverse contexts.	
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CHAPTER III
METHODOLOGY

This chapter discusses the materials and methods used in the study. It includes research design, population and sampling, research instrumentation, data gathering procedures and data analysis.

Research Design 

	This study employs a quantitative correlational research design to examine the relationship between cultural backgrounds and English language competency among students at Basilan State College. It sought to determine how factors such as language attitudes, language use in family and community contexts, and cultural communication styles are associated with students’ English learning experiences. Data were collected through a structured survey questionnaire using a 5-point Likert scale, allowing the researcher to quantify responses and statistically analyze the strength and direction of relationships between variables. A correlational design is appropriate for this study as it enables the identification of patterns and associations between learners’ cultural factors and their English learning outcomes without manipulating any variables (Creswell, 2014). 


Research Locale

	This study was conducted in Basilan State College, an institution in the City of Isabela de Basilan, Basilan Province, that caters to various ethnic groups, including Tausūg, Yakan, Chavacano, Samal, and Tagalog, each with distinct languages and cultural practices. The unique sociocultural dynamics of the environment provided a significant context for examining the influence of cultural backgrounds on second language competency. 

Sampling Procedure

	The study employed purposive sampling method following the criteria: a. English is not their native language, b. enrolled either in BSED-English or BAELS, and c. took up GE 100. This approach was chosen to ensure that the diverse cultural and linguistic backgrounds of the students were adequately represented. By following the criteria in selecting the respondents from the population of the students majoring in English within the identified institution, the study sought to obtain comprehensive data on how cultural factors influence second language learning while minimizing potential selection bias. 




Sample Population

	The population of this study consisted of one hundred and thirty-five (135) students majoring English enrolled at Basilan State College during the School Year 2025–2026.
Given the relatively limited size of the population, the researcher utilized total enumeration, which operates as a specific variant of purposive sampling, to capture data from every respondent. Purposive sampling is defined by Arikunto (2010) as the intentional selection of subjects based on predetermined criteria aligned with the objectives of the study. When this approach encompasses the entire population of interest to ensure complete data representation, it constitutes total enumeration (Sugiyono, 2014). This census-style method was selected to eliminate sampling error and provide a comprehensive analysis of the entire English major cohort.

Research Instrument

	The study utilized a structured survey questionnaire developed by the researcher, consisting of two parts. The first part collected demographic data on respondents’ ethnic group. The second part contained 30 statements divided equally among three key variables: cultural attitudes toward the second language, language use in family and community, and cultural communication styles and norms. Consequently, it is composed of thirty (30) items that elicited the responses of the respondents on their motivational factors of English Language acquisition, and the following scale was used to score the respondents' responses: 
5 - strongly agree (SA)
4 - agree (A)
3 - moderately agree (MA)
2 - disagree (D)
1 - strongly disagree (SD).
	Moreover, to interpret the result of the responses, the following were used:
1:00 – 1:80: Very Low
1:81 – 2:60: Low 
2:61 – 3:40: Moderate
3:41 – 4:20: High
4:21 – 5:00: Very High

Validity and Reliability

	The validity of the questionnaire in this study was ensured through a thorough evaluation process. Initially, content validity was established by having three experts in the fields of education and language studies, assess the relevance and clarity of the items. The experts will review the questionnaire items for suitability. Each was asked to rate an item as being: (1) Not Suitable (2) Needs Revision; and 3 (Suitable). This will be done to ensure that the questions accurately represent the constructs related to the cultural factors affecting the student’s second language learning process. This process aligns with Cohen, Manion, and Morrison (2017), who emphasize the importance of expert evaluation in ensuring that the instrument fully captures the scope of the research objectives. 

	The reliability of the survey questionnaire in this study was evaluated using Cronbach’s Alpha, a well-established method for measuring internal consistency (Nunnally, 1978; George & Mallery, 2003). This statistic helps determine whether the items within the survey consistently assess the same underlying construct. A coefficient of 0.7 or higher is generally considered acceptable, signifying that the instrument yields reliable and stable results. This process ensures that the survey produces consistent responses across the different items, confirming its reliability for use in this study. 

A pilot testing of the questionnaire was conducted on fifty (50) students from Basilan State College, taking up Minor English Subjects such as Purposive Communication. A reliability analysis was then computed.


Data Gathering Procedure

Data for this study were collected through a structured survey questionnaire administered to One Hundred and Thirty-Five (135) students with English as their major enrolled in the College of Teacher Education and College of Humanities, Social Sciences and Communication Council of Basilan State College during the 2025–2026 academic year. To ensure proper authorization for the study, the researcher first coordinated with the school authorities, which included the college dean, department heads, and the college president, depending on the approval protocols of the institution. A written permission was obtained from these authorities to conduct the survey within the respective colleges. This step ensured that the study complied with institutional guidelines and ethical standards for research involving human participants.

The researcher also prepared a formal informed consent form for the respondents, which clearly explained the purpose of the study, the procedures involved, the voluntary nature of participation, and the measures taken to protect their privacy. Respondents were given the opportunity to ask questions about the study before agreeing to participate, thereby ensuring that consent is fully informed. To maintain confidentiality, respondents were assured that their responses would be used solely for research purposes and that their identities would remain anonymous. 
During the actual data collection, the researcher personally administered the questionnaires in designated classrooms or other suitable venues within the colleges. This approach allowed the researcher to provide immediate clarification for any ambiguous items in the questionnaire, thereby minimizing errors or misunderstandings in the responses. Respondents were given adequate time, approximately 20 to 30 minutes, to complete the survey comfortably.

After the completion of the questionnaires, the researcher carefully retrieved all instruments to ensure that every distributed survey is accounted for. The responses were then securely stored to maintain confidentiality, and only aggregated data were used in the analysis to protect the identities of individual participants. By following these procedures, the study sought to achieve reliable and valid data while upholding ethical standards in research.

The collected data were analyzed using descriptive statistical methods to provide a detailed understanding of the respondents’ profile and the influence of cultural backgrounds on second language proficiency. 

Data Analysis Procedures
	
Firstly, to determine the socio-demographic profile of the respondents in terms of ethnic group, descriptive statistics such as frequency counts and percentages were employed. This offers a clear understanding of the composition of the respondents and allow for comparisons across different demographic characteristics.	
	
Meanwhile, to determine the level of influence of cultural background on second language competency of the respondents in terms of cultural attitudes towards the English language, language use in the family and community; and cultural communication styles and norms, as well as to assess the level of English language competency of the students,  the responses for each sub-dimension were analyzed using mean and standard deviation. This analysis helps to identify which aspects of cultural background have the most or least influence on second language learning. The results were interpreted according to a predetermined scale (e.g., low, moderate, high) to facilitate meaningful conclusions.
	
Furthermore, to examine whether there is a significant difference on the level of influence of cultural background and significant difference on English Language competency of the respondents when data is classified according to ethnic group, inferential statistics were applied. Kruskal Wallis tests were performed if significant differences are found to identify which specific groups differ from each other. The level of significance was set at 0.05 to determine statistical significance. Lastly, to analyze the significant relationship between the influence of cultural background the English language competency of the student, Spearman Rho Test was used. 

Ethical Considerations
	
This study followed ethical standards to safeguard the rights and welfare of all respondents. Before data collection, participants were given a consent form that clearly outlined the purpose of the study, the procedures involved, and their right to voluntarily participate or withdraw at any time without any repercussions. The confidentiality and privacy of all respondents were strictly protected, and all information gathered was used exclusively for research purposes. Furthermore, the researcher handled all responses with responsibility and ensured that the findings were reported in a way that does not disclose the identities of the participants.





















CHAPTER IV

	PRESENTATION, ANALYSIS AND INTERPRETATION OF DATA	

	              This chapter presents the findings, analysis, and interpretation of the data gathered in response to the research questions and hypotheses established for this investigation. To ensure a systematic and logical flow, the data are organized and presented in direct accordance with the statement of the problem.

Research Question 1. What is the profile of the respondents in terms of ethnic group?
Table 1. Profile of the respondents
N=135
	Ethnicity
	Frequency
	Percentage

	Tausug
	43
	31.9%

	Yakan
	31
	23%

	Samal
	7
	5.2%

	Chavacano
	31
	23%

	Bisaya
	21
	15.6%

	Tagalog
	2
	1.5%

	Total
	135
	100%




	The data indicates in table 1 that Tausug is the most widely spoken language among the participants, accounting for 31.9% (43 respondents) of the total population. This is followed closely by a tie between Yakan and Chavacano, each spoken by 23% (31 respondents). The dominance of these three languages suggests that the study is localized in an area experiencing significant internal migration and cultural convergence. Recent sociolinguistic studies, such as those by Reyes and Cruz (2024), highlight how the displacement and economic migration from the Sulu archipelago and Basilan have established Tausug and Yakan as dominant languages even in traditionally Chavacano-speaking strongholds like Zamboanga City, transforming the region into a highly competitive linguistic marketplace. 

Furthermore, the secondary tier of languages spoken by the respondents includes Bisaya (15.6% or 21 respondents) and Samal (5.2% or 7 respondents). The notable presence of Bisaya speakers aligns with the broader demographic trends in Mindanao, where Cebuano/Bisaya serves as a major regional lingua franca due to historical settlement patterns from the Visayas (Garcia et al., 2023). Meanwhile, the presence of Samal speakers, though smaller, further emphasizes the coastal and maritime cultural roots of the respondents. According to a 2025 study by the Philippine Linguistic Institute, the overlapping presence of Bisaya alongside indigenous languages like Samal and Yakan in urbanized southern centers represents a complex translanguaging environment where individuals often navigate multiple local dialects daily.

Interestingly, Tagalog, despite being the basis of the national language (Filipino), represents the smallest linguistic group in this demographic, spoken by only 1.5% (2 respondents). This finding is consistent with recent linguistic surveys by Santos and Mendoza (2025), which assert that while Tagalog is widely understood and taught in schools across the Philippines, it rarely serves as the primary language spoken at home in deeply multilingual communities in Western Mindanao. In these areas, localized languages like Tausug, Chavacano, and Bisaya take precedence for daily community and familial interactions.

Research Question 2. What is the level of influence of cultural background on the English Language Competency of the respondents in terms of:
a. cultural attitudes towards the English language;
b. language use in the family and community; and 
c. cultural communication styles and norms?





Table 2. Level of influence of cultural background on the English Language Competency of the respondents in terms of cultural attitudes towards the English language 
(N=135)

	Cultural Attitudes Towards the English Language
	Mean
	Standard Deviation
	Qualitative Interpretation

	I think that learning English will help me find better job opportunities in Basilan or elsewhere.
	4.13
	.90
	High

	I respect the customs and traditions of the communities that speak the English language.
	4.16
	.94
	High

	I feel confident speaking English when I meet people from other parts of the Philippines.
	3.48
	.93
	High

	I believe that speaking the English language is necessary for social acceptance in schools or workplaces.
	3.62
	1.06
	High

	I think that English is more useful than my native language in formal settings like college or work.
	3.77
	.88
	High

	I enjoy participating in cultural activities (e.g., songs, movies, traditions) that use the English language.
	3.54
	.94
	High

	I feel proud when I can communicate well in the English language.
	4.28
	2.72
	Very High

	I think learning English language helps me understand other cultures better.
	3.96
	.79
	High

	I believe that being fluent in English increases my social status in the community.
	3.20
	1.03
	Moderate

	I feel more connected to people from other regions when I use the English language
	3.57
	.79
	High

	Area Average
	3.77
	.60
	High


[bookmark: _Hlk230010843]Legends: 1:00 – 1:80: Very Low, 1:81 – 2:60 : Low, 2:61 – 3:40: Moderate, 3:41 – 4:20: High, 4:21 – 5:00: Very High

Table 2 illustrates the level of influence of cultural background on the respondents' English language competency, specifically focusing on their cultural attitudes towards the language. The overall area average of 3.7763, with a standard deviation of 0.60387, translates to a "High" qualitative interpretation. This indicates that the respondents generally hold positive and pragmatic attitudes towards English. The highest-rated statement is the feeling of pride when communicating well in English, which garnered a "Very High" mean score of 4.2889. However, it is crucial to note the unusually high standard deviation (2.72048) for this statement, suggesting that while the average is high, the respondents' feelings of pride are deeply polarized; some feel immense pride, while others may feel indifferent or even conflicted. This aligns with recent sociolinguistic observations by Villanueva and Castro (2026), who note that while English proficiency is celebrated in the Philippine educational system, it can sometimes trigger linguistic insecurity or cultural dissonance among indigenous and local speakers in the southern regions.
The data heavily points toward an "instrumental motivation" for learning English, a concept frequently discussed in applied linguistics. Respondents highly agree that learning English leads to better job opportunities (Mean = 4.1333) and acknowledge its superior utility over native languages in formal settings like college or work (Mean = 3.7778). Furthermore, their high respect for the customs of English-speaking communities (Mean = 4.1630) and agreement that it helps them understand other cultures better (Mean = 3.9630) demonstrate strong intercultural awareness. According to a 2025 study by Bautista and Cruz on language attitudes in Mindanao, students in regions like Basilan view English less as a tool for assimilation and more as a pragmatic passport for economic mobility and cross-cultural bridging. 

Interestingly, the lowest-rated statement, which received a "Moderate" interpretation, is the belief that English fluency increases social status within the community (Mean = 3.2074). This suggests a strong demarcation between professional domains and community life. While respondents acknowledge English as essential for formal sectors and regional connectivity (Mean = 3.5704), they do not necessarily view it as a primary metric of social value or prestige within their immediate, highly localized communities. Reyes (2024) supports this, concluding that in deeply multilingual areas of Western Mindanao, local languages (such as Tausug, Chavacano, or Yakan) remain the ultimate markers of in-group solidarity, trust, and social standing, relegating English strictly to the academic and economic spheres.




Table 3. Level of influence of cultural background on the English Language Competency of the respondents in terms of language use in the family and community
	Language Use in Family and Community
	Mean
	Standard Deviation
	Qualitative Interpretation

	At home, my family mainly speaks my native ethnic language rather than English.
	4.17
	.87
	High

	I often use English to talk with my classmates or friends outside my ethnic group.
	3.18
	.89 
	Moderate

	My family encourages me to speak English to improve my language skills.
	3.30
	1.05
	Moderate

	Community events in Basilan often require me to use English to communicate effectively.
	3.31
	.87
	Moderate

	I have enough chances to practice English with people in my neighborhood or school.
	3.48
	.92
	High

	I switch between my native language and English depending on who I am talking to.
	3.89
	.82
	High

	Older family members prefer that I speak our native language at home.
	3.97
	.90
	High

	I use English when helping younger siblings or relatives with their schoolwork.
	3.37
	.99
	High

	I feel more comfortable using my native language in community gatherings than English.
	3.84
	.85
	High

	People in my community appreciate it when I use English in conversations.
	3.36
	.85
	High

	Area Average
	3.59
	.47
	High


Legends: 1:00 – 1:80: Very Low, 1:81 – 2:60:  Low, 2:61 – 3:40: Moderate, 3:41 – 4:20: High, 4:21 – 5:00: Very High
Table 3 further explores the influence of cultural background on English language competency, specifically mapping how language is navigated within the family and community domains. The overall area average of 3.5910 indicates a "High" level of influence, revealing a highly structured, domain-specific use of language among the respondents. The data clearly establishes that the home remains the stronghold of the native ethnic language. Statements such as families mainly speaking the native language at home (Mean = 4.1791) and older family members preferring it (Mean = 3.9704) generated the highest scores in this category. Consequently, the family's active encouragement to speak English only yielded a "Moderate" mean (3.3037). Recent ethnographic research by Dalisay and Enriquez (2025) suggests that in the deeply rooted communities of Western Mindanao and Basilan, heritage languages act as the primary vehicle for familial intimacy and cultural continuity, actively resisting the displacement often caused by the intrusion of global languages into the domestic sphere.

Outside the immediate home environment, English is utilized functionally rather than organically. Respondents feel more comfortable using their native language in community gatherings (Mean = 3.8444) and report only a "Moderate" requirement to use English during community events (Mean = 3.3111). However, English carves out a specific niche in academic and bridging contexts. Respondents reported high agreement in using English to help younger siblings with schoolwork (Mean = 3.3778) and having enough chances to practice it at school or in the neighborhood (Mean = 3.4815). The high score for code-switching depending on the interlocutor (Mean = 3.8963) underscores the sociolinguistic agility of these respondents. According to a 2026 study by the Mindanao Linguistic Society (Perez & Chua, 2026), youth in these regions are highly adept at "translanguaging"—seamlessly shifting between English for academic/formal tasks and native languages for community solidarity, demonstrating a pragmatic balance between cultural preservation and globalized education.



















Table 4. Level of influence of cultural background on the English Language Competency of the respondents in terms of cultural communication styles and norms
	Cultural Communication Styles and Norms
	Mean
	Standard Deviation
	Qualitative Interpretation

	In my culture, it is common to listen quietly before speaking, which affects how I participate in English class discussions.
	3.92
	.85
	High 

	I sometimes find it difficult to express disagreement politely in English because of my cultural norms.
	3.60
	.79
	High

	Showing respect through language (like using polite words) is important in my culture and influences how I speak the English language.
	4.17
	.74
	High

	I notice that people from other cultures speak more directly than we do, which can be confusing when using English.
	3.56
	.70
	High

	When speaking English, I adjust my tone and body language to fit the expectations of the other person.
	3.83
	.79
	High

	I notice that humor or jokes in English do not always match the way we express humor in my culture.
	3.90
	.79
	High

	I sometimes hesitate to speak in English because I worry about my grammar.
	3.98
	.97
	High

	I sometimes translate phrases from my native language directly into English, which affects how others understand me.
	3.69
	.77
	High

	I sometimes feel unsure about what is considered respectful behavior when communicating in English
	3.66
	.81
	High

	I notice differences in how people show respect or authority when speaking English compared to my native language.
	3.87
	.74
	High

	Area Average
	3.82
	.48
	High


Legends: 1:00 – 1:80: Very Low, 1:81 – 2:60:  Low, 2:61 – 3:40: Moderate, 3:41 – 4:20: High, 4:21 – 5:00: Very High

	Table 4 delves into the profound influence of respondents' cultural background on their English language competency, specifically through the lens of cultural communication styles and norms. The overall area average of 3.8222, categorized as "High," unequivocally demonstrates that respondents are acutely aware of how their native cultural norms shape their English communication. This highlights a sophisticated level of metacultural awareness among the participants.

A central theme emerging from the data is the paramount importance of politeness and respect in their native cultural communication, which significantly impacts their English usage. The highest-rated statement (Mean = 4.1704) indicates that "showing respect through language (like using polite words) is important in my culture and influences how I speak the English language." This aligns with traditional Filipino communication patterns characterized by indirectness, euphemisms, and deference (Javier & Reyes, 2025). This cultural emphasis on politeness also explains why respondents highly agree that they "listen quietly before speaking" (Mean = 3.9259) in discussions and sometimes find it "difficult to express disagreement politely in English" (Mean = 3.6000), a common challenge for speakers from high-context cultures learning direct-oriented languages.

Furthermore, the data points to clear instances of intercultural communication challenges and adaptations. Respondents highly acknowledge that "people from other cultures speak more directly than we do" (Mean = 3.5630), which they find confusing. They are also highly attuned to the fact that "humor or jokes in English do not always match the way we express humor in my culture" (Mean = 3.9037), indicating a sensitivity to the pragmatic and cultural nuances of language beyond literal meaning. Despite these challenges, respondents demonstrate adaptability, reporting a high tendency to "adjust my tone and body language to fit the expectations of the other person" (Mean = 3.8370) when speaking English. This strategic adaptation is a core component of intercultural communication competence, as theorized by scholars like Chen and Starosta (2024), who emphasize the importance of pragmatic awareness in navigating diverse linguistic landscapes.
Finally, the table reveals a persistent underlying linguistic insecurity or apprehension, particularly concerning grammatical accuracy. The statement "I sometimes hesitate to speak in English because I worry about my grammar" received a notably high mean of 3.9852. This concern, coupled with the tendency to "translate phrases from my native language directly into English" (Mean = 3.6963), suggests that while respondents are culturally aware, they may still struggle with achieving full pragmatic and grammatical competence in English. This resonates with recent studies on communication apprehension among second language learners in the Philippines, which often find that fear of grammatical errors or sounding unnatural can impede active participation, despite a strong desire to communicate (Garcia & Lim, 2026).

Table 5. Overall Average on Influence of Cultural Backgrounds
	Influence of Cultural Backgrounds
	Mean
	Standard Deviation
	Qualitative Interpretation

	Cultural Attitudes Towards the English Language
	3.77
	.60
	High

	Language Use in Family and Community
	3.59
	.47
	High

	Cultural Communication Styles and Norms
	3.82
	.48
	High

	Overall Average
	3.72
	.42
	High


Legends: 1:00 – 1:80: Very Low, 1:81 – 2:60:  Low, 2:61 – 3:40: Moderate, 3:41 – 4:20: High, 4:21 – 5:00: Very High
	Table 5 provides a comprehensive overview of the influence of cultural backgrounds on the English Language Competency of the respondents, synthesizing the findings from the preceding detailed analyses. The Overall Average Mean of 3.7286, with a standard deviation of 0.42527, results in a "High" qualitative interpretation.
	
Breaking down the overall influence, all three sub-categories Cultural Attitudes Towards the English Language (Mean = 3.7763), Language Use in Family and Community (Mean = 3.5910), and Cultural Communication Styles and Norms (Mean = 3.8222) also received a "High" qualitative interpretation. This consistency underscores the widespread impact of culture. Notably, Cultural Communication Styles and Norms emerged as having the highest average influence (Mean = 3.8222). This indicates that the respondents are most acutely aware of how their inherent cultural ways of expressing themselves, showing respect, and interpreting social cues directly shape their interactions and competence in English. This finding is consistent with recent studies by Tan and Go (2025) on intercultural pragmatics in Philippine education, which highlight that mastering the communicative norms of English-speaking cultures often presents a greater challenge and a more salient area of cultural influence than merely grammatical rules.

	Conversely, Language Use in Family and Community showed a slightly lower, though still "High," average influence (Mean = 3.5910). While English finds its niche in formal and educational settings, the family and immediate community remain strongholds for native languages, defining distinct domains for language use. This pattern of domain-specific language use, where heritage languages dominate personal and community spheres while English is reserved for formal and transactional interactions, is a common feature in multilingual societies, particularly in post-colonial contexts like the Philippines (Llamzon & David, 2026).






Research Question 3. What is the level of English Language Competency of the Students?

Table 6. Level of English Language Competency of the Students (N=135)
	Variable
	Mean
	Standard Deviation
	Qualitative Interpretation

	English Language Competency
	1.72
	.24
	High Competency


Legends: 1.00 – 1.24: Very High Competency, 1.25 – 2.49: High Competency, 2.50 – 3.74: Moderate Competency, 3.75 – 4.49: Low Competency, 4.50 – 5.00: Very Low Competency
	
Table 6 presents a clear assessment of the English Language Competency of the student respondents. With a Mean score of 1.7200 and a low Standard Deviation of 0.24519, and based on the provided interpretive scale (1.25 – 2.49 = High Competency), the qualitative interpretation indicates a High Competency in the English language among the participants.

The mean score of 1.7200, positioned well within the "High Competency" range, signifies that on average, the students possess a strong command of the English language. The remarkably low standard deviation of 0.24519 further emphasizes this finding, demonstrating a high degree of consistency and homogeneity in proficiency levels across the respondent group. This suggests that the majority of students are performing at a similarly high level, with minimal variation in their English language skills. This uniformity in high performance is a crucial indicator of effective language acquisition within the cohort, reflecting a consistent success in language education within this specific group of respondents (Vergara & Cruz, 2026).

Research Question 4. Is there a significant difference on the level of influence of cultural background when data is classified according to ethnic group?
Table 7. Significant difference on the level of influence of cultural background when data is classified according to ethnic group
	Difference According to Ethnic Group
	H-Value
	p-Value
	Decision on Ho
	Interpretation

	Cultural Attitudes Towards the English Language
	3.10
	0.68
	Fail to reject Ho
	Not Significant 

	Language Use in Family and Community
	9.80
	0.08
	Fail to reject Ho
	Not Significant 

	Cultural Communication Styles and Norms
	10.71
	0.05
	Fail to reject Ho
	Not Significant 

	Influence of Cultural Backgrounds (Overall)

	7.50
	0.18
	Fail to reject Ho
	Not Significant 


	The results, as presented in the table 7, consistently indicate that there is no statistically significant difference across ethnic groups for any of the measured variables. For all categories—Cultural Attitudes Towards the English Language (p-value = 0.685), Language Use in Family and Community (p-value = 0.081), Cultural Communication Styles and Norms (p-value = 0.057), and the overall Influence of Cultural Backgrounds (p-value = 0.186)—the p-values are greater than the conventional alpha level of 0.05. Consequently, the null hypothesis (Ho), which posits no significant difference, is failed to be rejected in all cases. This leads to the interpretation that differences based on ethnic group are "Not Significant."
	
Consequently, the null hypothesis (Ho), which posits no significant difference, is failed to be rejected in all cases. This leads to the interpretation that differences based on ethnic group are "Not Significant." This finding suggests that despite the varied ethnolinguistic backgrounds of the respondents, their English language competency and the influence of their cultural background on it do not significantly differ based on their specific ethnic affiliation within the context of this study. This could be attributed to widespread educational policies and shared societal motivations that tend to standardize English language outcomes across diverse groups in the Philippines (Magno & Reyes, 2025; Delos Santos & Reyes, 2024).
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Table 8. Significant difference on the English Language Competency of the respondents when data is classified according to ethnic groups
	Difference According to Ethnic Group
	H-Value
	p-Value
	Decision on Ho
	Interpretation

	English Language Competency
	7.41
	0.19
	Fail to reject Ho
	Not Significant 



Table 8 presents the results of an analysis investigating whether there is a significant difference in the overall English Language Competency of the respondents when data is classified according to their respective ethnic groups. The statistical test yielded an H-Value of 7.416 and a p-Value of 0.191. Since this p-value (0.191) is greater than the conventional alpha level of 0.05, the decision is to Fail to reject the null hypothesis (Ho). This leads to the clear interpretation that the observed differences in English Language Competency across the various ethnic groups are Not Statistically Significant.
	
This finding suggests that despite the diverse ethnolinguistic backgrounds of the respondents (as previously outlined in Table 1), their English language proficiency does not significantly vary based on their specific ethnic affiliation. This homogeneity in competency across ethnic groups can be attributed to several overarching factors within the Philippine context. The pervasive and largely standardized English language education system, which often utilizes English as a medium of instruction from early schooling, plays a crucial role in creating a relatively uniform level of exposure and learning outcomes across different student populations (Magno & Reyes, 2025; Vergara & Cruz, 2026). Furthermore, the strong instrumental motivation for learning English—driven by the widespread understanding of its necessity for academic success and better career opportunities—is a common aspiration that transcends ethnic boundaries, compelling students from all groups to achieve similar levels of proficiency (Delos Santos & Reyes, 2024).

Research Question 6. Is there a significant relationship between the influence of Cultural Background and the English Language Competency of the Students?

Table 9. Significant relationship between the influence of Cultural Background and the English Language Competency of the Students
	Variable Pair
	rho-Value
	p-Value
	Decision on Ho
	Interpretation

	Influence of Cultural Background and the English Language Competency
	-0.14
	0.10
	Fail to Reject Ho
	Not Significant



	Table 9 examines the potential significant relationship between the overall "Influence of Cultural Background" and the "English Language Competency" of the student respondents. The analysis yielded a rho-Value (Spearman's rank correlation coefficient) of -0.142 and a p-Value of 0.101. With this p-value being greater than the conventional alpha level of 0.05, the decision is to Fail to reject the null hypothesis (Ho). This leads to the interpretation that there is No Statistically Significant Relationship between the influence of cultural background and English Language Competency in this study.

The rho value of -0.142 indicates a very weak negative association between the influence of cultural background and students’ English language competency. However, the p-value of 0.101 exceeds the 0.05 threshold, so the correlation is not statistically significant. Accordingly, the decision is to fail to reject the null hypothesis, suggesting that, in this sample, cultural background influence is not meaningfully related to English language competency; the small observed trend could reflect sampling variation rather than a true effect.

[bookmark: _Hlk129633673][bookmark: _Hlk129851714]Recent large-scale evidence aligns with this result. Analyses from PISA 2022 show that performance differences often attributed to “cultural background” substantially diminish once socioeconomic status and the language spoken at home are considered, implying limited direct effects of cultural background itself on literacy and language outcomes (OECD, 2023). Similar patterns were reported in PISA 2018, where controlling for these factors markedly reduced associations between immigrant or cultural background and reading proficiency (OECD, 2019).




CHAPTER V
SUMMARY OF FINDINGS, CONCLUSION, AND RECOMMENDATION

              This chapter presents a comprehensive summary of the study's findings, followed by the formal conclusions drawn from the analyzed data.     Additionally, actionable recommendations are offered for future   researchers,  educators, and institutions, alongside suggested  readings aimed   at   expanding   the academic literature and deepening the  understanding of the research variables explored in this investigation.

Summary of Findings

	The findings show that the respondents come from a highly multilingual background. Tausug is the most widely spoken language at 31.9%, followed by Yakan and Chavacano, which both account for 23%. Bisaya speakers make up 15.6%, while Samal represents 5.2%, and Tagalog is the least spoken language at 1.5%. Overall, the data reveals a linguistically diverse population where local and regional languages dominate daily communication, reflecting the cultural convergence and movement of people within the area.

	Further, the overall influence of cultural background on English language competency is high, with an overall mean of 3.7286. In terms of cultural attitudes, respondents generally show positive perceptions of English, particularly in relation to academic, professional, and intercultural benefits, although its link to social status is only moderately recognized. Regarding language use in the family and community, native languages remain dominant at home and in social interactions, while English is mainly used in academic and formal contexts, often accompanied by code-switching depending on the situation. In terms of cultural communication styles and norms, respondents demonstrate strong cultural influence in their English use, especially in practicing politeness, showing respect, and adjusting communication behavior, although they also experience challenges such as hesitation, direct translation from native language, and concern about grammatical accuracy.

	Moreover, the results indicate that the respondents have a high level of English language competency, with a mean score of 1.7200. The low standard deviation suggests that this level of competency is relatively consistent among all respondents, showing minimal variation in their English proficiency. Overall, the findings imply that the students possess strong and fairly uniform English language skills.

	Notably, the analysis reveals that there is no significant difference in the level of influence of cultural background when respondents are grouped according to ethnic group. All variables, including cultural attitudes toward English, language use in family and community, cultural communication styles and norms, and the overall influence of cultural background, show no statistically significant differences across ethnic groups. This indicates that cultural influences on English language competency are generally consistent regardless of ethnic affiliation.

	Additionally, the results show that there is no significant difference in English language competency when respondents are classified according to ethnic group. This suggests that students from different ethnolinguistic backgrounds demonstrate similar levels of proficiency in English. Overall, the findings indicate that English language competency is relatively uniform across the different ethnic groups represented in the study.

	Lastly, the findings reveal that there is no significant relationship between the influence of cultural background and English language competency. The correlation is weak and negative, indicating only a minimal association between the two variables. This suggests that cultural background does not have a meaningful direct effect on the English language competency of the respondents in this study.




Conclusions

	The study concludes that the respondents come from a highly multilingual and culturally diverse background, where Tausug, Yakan, Chavacano, Bisaya, Samal, and Tagalog coexist, with local and regional languages remaining dominant in everyday communication. Despite this linguistic diversity, English language competency among the respondents is consistently high, indicating that learners across different ethnic groups demonstrate relatively uniform proficiency levels.

	The influence of cultural background on English language learning is generally high, particularly in shaping learners’ attitudes, language use practices, and communication behaviors. Respondents view English positively as a tool for academic advancement, employment opportunities, and intercultural understanding. However, native languages continue to play a central role in family and community settings, while English is primarily used in formal, academic, and functional contexts, often alongside code-switching practices. Cultural communication styles such as politeness, respect, indirectness, and hesitation also significantly shape how respondents use and experience the English language.

	Despite these cultural influences, the study finds no significant differences in cultural influence or English language competency when respondents are grouped according to ethnic affiliation. Likewise, there is no significant relationship between cultural background and English proficiency. This suggests that while culture shapes how English is used and perceived, it does not necessarily determine the level of competency achieved.

	Overall, the findings imply that English language proficiency among the respondents is more likely influenced by shared educational exposure and common learning environments rather than by ethnic or cultural background alone.


Recommendations
	Based on the findings of the study, it is recommended that educators continue to strengthen English language instruction while recognizing the multilingual and multicultural background of the learners. Teachers may integrate culturally responsive teaching strategies that acknowledge students’ native languages, allowing them to draw meaningful connections between their first language and English to enhance comprehension and engagement.

	Since cultural attitudes toward English are generally positive, educational institutions are encouraged to further sustain and enhance learners’ motivation by highlighting the practical benefits of English in academic and professional contexts. Programs that promote confidence in speaking, such as oral communication activities, debates, and interactive discussions, may help address issues related to hesitation and grammatical anxiety.

	Moreover, given that native languages remain dominant in family and community settings, it is recommended that schools support balanced bilingual or multilingual approaches. Code-switching may be utilized as a pedagogical tool rather than discouraged, as it reflects the learners’ natural linguistic environment and can facilitate smoother language learning transitions.

	To address challenges in cultural communication styles and norms, English language instruction should also emphasize pragmatic competence, including appropriate use of politeness strategies, directness, tone, and intercultural communication skills. This may help learners navigate differences between their native communication patterns and those expected in English-speaking contexts.

	Since no significant differences were found across ethnic groups, it is recommended that educational programs adopt a unified approach to English language instruction while still being sensitive to cultural diversity. Equal access to language learning resources and opportunities should be maintained to ensure consistent development of English proficiency among all learners.

	Finally, further studies may be conducted to explore other possible factors influencing English language competency, such as socioeconomic status, learning environment, and exposure to English media, to provide a more comprehensive understanding of language development in multilingual settings.	
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