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Abstract: This qualitative study employed a single-case holistic design using key informant interviews to explore the lived experiences of outstanding secondary school master teachers in DepEd Region XII. Titled Instructional Leadership Roles: Experiences of Outstanding Master Teachers of DepEd Region XII, the research aimed to examine how these educators enact their multifaceted responsibilities as instructional leaders, supervisors, and mentors, including the challenges they face, coping strategies, and strategies for professional excellence. Five outstanding master teachers from the South Cotabato, Sultan Kudarat, Kidapawan City, Tacurong City, and Koronadal City school divisions participated. Data were collected through in-depth interviews, then systematically coded, thematically analyzed, and compared with relevant literature to ensure credibility and inform the development of a conceptual framework illustrating their instructional leadership roles. Findings revealed that outstanding master teachers promote learner-centered pedagogies, contextualized instructional practices, and collaborative curriculum planning. As instructional supervisors, they employed data-driven strategies, guided teacher development through coaching and collegial dialogue, and emphasized continuous professional growth. Mentorship practices highlighted differentiated guidance, supportive relationships, and empowerment of both novice and experienced teachers. Key qualities such as adaptability, emotional intelligence, dedication, and ethical commitment underpinned their leadership effectiveness. The study concludes that outstanding master teachers in DepEd Region XII serve as transformative leaders whose practices enhance student achievement, strengthen teacher capacity, and foster school-wide improvement. Their experiences underscore the critical role of outstanding master teachers in advancing instructional excellence and cultivating a sustainable culture of continuous learning and professional growth. 
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Introduction 
Teachers are at the forefront of shaping learners’ knowledge, skills, and values, making their performance a critical determinant of educational quality. Central to strengthening this performance is the instructional support provided by master teachers, who serve as mentors, supervisors, and leaders within schools. Despite their pivotal role, persistent gaps in learners’ achievement suggest the need to further examine and enhance instructional practices and leadership structures. This study situates itself within the broader concern of improving teaching quality by focusing on the competencies and experiences of outstanding master teachers in delivering effective instructional supervision and support.

    The urgency of this issue is underscored by the results of the 2018 Programme for International Student Assessment (PISA), where the Philippines ranked among the lowest-performing countries in key learning areas. Existing literature attributes part of this outcome to declining classroom instruction and challenges in instructional supervision. Prior studies reveal that some teachers demonstrate resistance to supervision, including reluctance to accept feedback, limited participation in professional development, and non-cooperative behavior. These differing perspectives highlight a tension between the intended purpose of instructional supervision and the realities encountered in practice, suggesting that both teacher attitudes and supervisory approaches must be examined.

    This paper argues that strengthening the competencies of master teachers is essential to improving instructional quality and, ultimately, learner outcomes. It assumes that effective instructional leadership requires not only technical expertise but also strong interpersonal, mentoring, and supervisory skills. In this study, instructional leadership refers to the capacity of outstanding master teachers to guide, support, and influence teaching practices, while instructional supervision pertains to the processes of observing, evaluating, and providing feedback to teachers. Mentoring is defined as the continuous professional support extended to teachers to enhance their skills and performance. These elements collectively form the foundation of effective instructional support systems in schools.

    Although master teachers are mandated to perform these roles, studies indicate that they face significant challenges, including insufficient training, limited familiarity with evaluation tools, workload constraints, and difficulties in classroom observation and mentoring. Furthermore, there is a noticeable gap in the literature, as most research on instructional leadership focuses on school heads rather than master teachers. This gap suggests the need for a deeper exploration of the lived experiences, competencies, and coping mechanisms of master teachers, as well as the contextual factors that influence their effectiveness.

    This issue is both timely and relevant, as improving instructional leadership directly impacts the quality of education and student achievement. By examining the challenges and competencies of master teachers, this study aims to contribute to the development of more effective support systems and enhancement programs. Ultimately, it seeks to demonstrate that investing in the professional growth of master teachers is not merely an academic exercise but a necessary step toward addressing persistent educational challenges and fostering meaningful improvements in teaching and learning.


















Theoretical/Conceptual Framework INSTRUCTIONAL LEADERSHIP ROLES OF OUTSTANDING MASTER TEACHERS




Roles of Master Teachers in Improving Teaching-Learning Performance 
· Leading Teachers in  Implementing Effective Learner-centered Teaching Strategies
· Gamification
· Computer-Assisted instruction with apps as instructional tools
· Strategy Menu
· Inquiry skills using real-life scenario for self-reflection
· Leading Teachers in Addressing Learners’ Needs through Differentiated Instruction
· Students” readiness, interests and learning profiles
· Making of interventions on differentiated instruction through collaboration with other teachers
· Setting as example for other teachers in doing differentiated instructions
· Assessment and Higher-Order Thinking Skills
· Leading Teachers in Fostering  High Expectations by Modelling and Leading by Example
· Setting Standards
· Implementing rules and regulations
· Updating learnings
· Emotional intelligent interventions
· Using higher order thinking skills
· Adapting alternative assessment
· Teaching by using differentiated instructions
· Using differentiated assessments
· Replicating the best practices


 
Roles of Master Teachers in Improving Instructional Competence in Curriculum Delivery
· Leading Teachers in Aligning Instruction with    
Curriculum Standards
· Lessons alignment to curriculum guide
· RPMS-PPST indicators alignment
· Time on Task
· Most Essential Learning Competencies
· Leading Teachers in Aligning  the Lessons, Activities and Assessments 
· DepEd Mandates
· Curriculum contents
· Required competencies
· DepEd templates
· Unpacking of learning competencies
· Learning styles
· Leading Teachers in Enhancing the Curriculum Delivery
· Localization of curriculum content
· Contextualization of lesson in the real-life context




















Roles of Master Teachers in Enhancing Teachers’ Professional Development
· Leading Teachers in Improving Teaching Performance through Mentoring
· Needs and Self-assessment
· Using new trends in teaching
· Regular feedback and Hands-on support
· Partner in action research and advanced professional development
· Involving them in mentoring peers
· Empowering teachers
· Leading Teachers in Managing SLAC Sessions, INSET and School-Based Trainings
· Teachers’ needs
· Replicating best practices
· Demo Teaching
· Resource speakers
· Sharing the best practices
· Leading Teachers in Supporting Continuous    
                  Professional Development
· Send to trainings
· Further studies 
· Grab scholarship






Roles of Master Teachers in Monitoring and Evaluating Learner Progress
· Leading Teachers through Monitoring By Walking Around (MBWA)
· Ensure teachers are inside the classroom
· To check their homeroom time
· Surprise visits to teachers
· Visit outside the classroom
· Leading Teachers in Promoting  Quality Assessment Practices 
· Different Strategies of Assessment
· Table of Specification
· Structure of Observed Learning Outcomes (SOLO)
· Co-construction of test questions
· Rubric with criteria
· Test item analysis
· Data-based interventions





















Figure 3.1 Conceptual Framework of the Instructional Leadership Roles 
of Outstanding Master Teachers


INSTRUCTIONAL LEADERSHIP ROLES OF OUTSTANDING MASTER TEACHERS




Roles of Master Teachers in Managing Instructional Resources 
· Leading Teachers in Making  Instructional Materials Enhancement
· Aligning programs in the SIP and AIP
· Benchmarking
· Making of instructional materials
· Learning resources
· Leading Teachers in Promoting Effective use of Technology in Teaching-Learning Process
· Adapt the new technology and curriculum
· Part of KRA and IPCRF indicators
· Supplementing series of trainings
· Utilizing computer literate teachers
· All classroom wit SMART TV
· Interactive games
· Maximizing the use of free apps
· Leading Teachers in Establishing Positive 
Classroom Management Practices
· Providing training for teachers during SLAC sessions
· Sharing of best practices
· Taking over the class for benchmarking
· Reaching out teachers on how to deal with underlying problems of learners
· Positive discipline
· Visual schedules and student led norms
· Advisers’ academic lead meeting
· Mode of learning (MOL)













Roles of Master Teachers in Providing Instructional Supervision and Feedback
· Leading Teachers in Conducting Classroom Observations
· Schedule of Class Observation
· Technical Assistance during Pre-observation
· Integration of PPST indicators
· Agree and rate based on the findings
· Next class observation
· More classroom observations
· Leading Teachers in Improving Teaching-Learning Performance through Positive and Constructive Feedback
· Positive feedback given by teachers to students
· Good record of learners’ performance
· Reward system
· No deduction policy
· Giving of plus points for students accomplishments
· Reflection after the SLAC sessions
· Evidence-based feedback
· Write reflection after post conference
· Giving feedback to the teachers on their strengths
· Leading Teachers in Enhancing Teaching Performance through Supervision
· Proper implementation of DepEd programs
· The urgency of the needs of the teachers
· The profile of teachers as inputs to their needs
· The technical assistance needed to  be given to the teachers to become effective
· Whether buddy-buddy system works for them
· How culture of excellence is being nurtured successfully among the teachers















































Figure 3.2 Conceptual Framework of the Instructional Leadership Roles 
of Outstanding Master Teachers



INSTRUCTIONAL LEADERSHIP ROLES OF OUTSTANDING MASTER TEACHERS



Roles of Master Teachers in Advancing School Improvement through Instructional Leadership
· Leading Teachers in Fostering Collaboration Relationships for School Development
· Overcome every challenge
· Positive influence
· School Learning Action Cell
· Keep on doing for the benefit of everyone in spite of resistance
· Grab opportunities
· Leading Teachers in Supporting 
                  Educational Reforms
· Doing responsibilities as mandated
· Accepting additional loads and designation
· Working beyond office hours
· Sharing expertise
· Support growth rather than punishment
· Outstanding is simply doing your job with passion and compassion



























Roles of Master Teachers in Strengthening School Culture
· Leading Teachers in Setting Shared Goals through Collaboration
· Collaborative expertise
· Value exceptional experiences and fresh ideas
· Laying down responsibilities
· Involving in decision-making process
· Building trust
· Addressing classroom challenges
· Making interventions
· Demonstrating technology tools
· Making Test questions
· Solving problems
· Leading Teachers in Fostering a Culture of Innovation, Research and Best Practices
· Level-up their knowledge
· Develop research-based innovations
· Addressing financial problems
· Coming up with Rescue plan in DRR
· Engaging in action research
· To demonstrate best practices
· Leading Teachers in Sustaining Effective Instructional Practices
· Implementing rules regardless of the relationship
· Balancing strictness and being accommodating and approachable
· Negotiating issues to meet half way
· Avoid clamours or request from teachers
· Prioritize classes












































Figure 3.3 Conceptual Framework of the Instructional Leadership Roles 
of Outstanding Master Teachers





CHALLENGES AND COPING STRATEGIES OF OUTSTANDING MASTER TEACHERS



Instructional Practices


	· Lesson Planning Challenges and Coping Strategies




            
                   


















 

Challenges
· Realizing that curriculum is not fitted to real scenario of Filipino learners

· Encouraging teachers to teach all the learning competencies at the end of the quarter. It’s quantity over quality
· Realizing that teachers did not reteach inorder to comply all competencies. It’s quantity over quality

· We are after of competencies indi man gihapon kabalo magbasa







Coping Strategies
· Encouraging teachers in making of contextualize learning materials
· Encouraging teachers to contextualize the lesson based on real-life scenario
· Encouraging teachers to adjust the content strategy of localization of the lesson
· Encouraging teachers to prioritize the Most Essential Learning Competencies (MELCs)
· Encouraging teachers to tailored curriculum based on learners’ learning styles
· Encouraging teachers to embed literacy skills within the subject










	




· Lesson Planning Challenges and Coping Strategies



            
                   


















 

Coping Strategies
· Providing teachers with input in crafting and aligning lesson plans to the DepEd mandate
· Assisting teachers in checking or revising lesson plan based on agreed strategy and HOTs integration

· Giving teachers orientation on lesson planning every year through SLAC session
· Guiding teachers on how to craft effective lesson plan
· Encouraging teachers to use four A’s of learning
· Providing teachers with technical assistance in making of lesson plan









Challenges
· Correcting teachers’ grammar in crafting lesson plan




· Orienting teachers on the changes in making of lesson plan
















Figure 4.1 Conceptual Framework of the Challenges and Coping Strategies of 
Outstanding Master Teachers





CHALLENGES AND COPING STRATEGIES OF OUTSTANDING MASTER TEACHERS



Instructional Practices


	· Teaching Strategies Challenges and Coping Strategies







            
                   


















 
Coping Strategies
· Giving teachers series of inputs on teaching strategies and preparation of instructional materials through SLAC sessions

· Helping teachers to cater different learning styles of learners

· Providing teachers with Strategy Menu in addressing student needs and subject demands

· Encouraging teachers to integrate differentiated instruction


· Providing teachers with differentiated coaching model for effective instructional strategies


· Promoting to the teachers the use of gamification
· Sharing to the teachers the best practices of teachers during SLAC sessions













Challenges
· Encouraging teachers to be innovative in teaching strategies


· Encouraging teachers to consider the needs of learners

· Advising teachers to fit teaching strategies on the ability of learners

· Promoting to the teachers the use of computer-assisted instruction and maximizing technologies. 

· Encouraging teachers to hold attention of learners through integration of interactive games with the proper integration of the technology

· Suggesting to the teachers to adjust when teaching strategy used doesn’t suit












	





· Challenges in Using Educational Technology and Coping Strategies







            
                   


















 

Coping Strategies
· Helping teachers in utilizing computer literate teachers to train in using technology
· Supplementing teachers with series of trainings on technology
· Providing teachers with the necessary facilities in the integration of technology

· Encouraging teachers in maximizing the use of apps online or offline
· Encouraging teachers to engage in “Tech Triad” of mentorship in using strategies

· Ensuring teachers to integrate technology in teaching

· Promoting to the teachers the use of “Unplugged” interactive strategies



















Challenges
· Encouraging teachers in adapting new technology and curriculum just to survive the challenges

· Encouraging teachers to keep on the trend of technology for the learners to learn more


· Encouraging teachers in performing indicators in their KRA and objectives  of IPCRF

· Encouraging teachers in promoting student-centered approaches and alignment of teaching methods and competencies
























Figure 4.2 Conceptual Framework of the Challenges and Coping Strategies of Outstanding Master Teachers




Instructional Practices

CHALLENGES AND COPING STRATEGIES OF OUTSTANDING MASTER TEACHERS



	· Assessment Challenges and Coping Strategies
















            
                   


















 
Challenges
· Assisting teachers in the construction of test questions by seating with them


· Checking teachers’ test questions and table of specification

· Assisting teachers in aligning test questions to the Bloom’s taxonomy

· Encouraging teachers in embedding assessment in the lesson plan

· Checking teachers’ performance task with rubric

· Encouraging teachers to assess using formative and summative test to determine the teaching-learning effectively

· Assisting teachers in checking consistency of assessment in the learning objectives

· Helping teachers to assess reading ability of the learners at the beginning of the enrollment




















Coping Strategies
· Promoting teachers in constructing the test questions collaboratively to lessen workloads
· Collaborating teachers in making test questions to ensure critical and creative thinking integration
· Encouraging teachers  to construct questions from simple one going towards progressive

· Encouraging teachers to nurture the learners’ spirit of inquiry by providing a real-life scenario
· Encouraging teachers to align test questions to SOLO framework anchored in PISA

· Encouraging teachers in giving group quiz to help not performing very well learners

· Encouraging teachers not only to use rubric with criterion but also use descriptive and detailed rubrics

· Assisting teachers in designing authentic summative task with clear rubrics


· Checking teachers’ test questions with table of specification aligned to Bloom’s taxonomy

· Helping teachers in redesigning assessments to measure the speaking and critical thinking skills




























	










Coping Strategies
· Encouraging teachers in using Zip grade for test item analysis
· Helping teachers in analysing data to determine the effectiveness of teaching
· Helping teachers in consolidating data for interpretation

· Helping teachers to identify learning gaps through the assessment results
· Collaborating with teachers in planning an interventions
· Ensuring teachers to monitor progress using data-driven instruction
· Reflecting assessment reports in school report card to improve student outcomes































· Challenges in Data Analysis and Coping Strategies















            
                   


















 
Challenges
· Asking teachers on the least learned competencies to help them in coping up



· Encouraging teachers in developing contextualized materials when the assessment results are low






























Figure 4.3 Conceptual Framework of the Challenges and Coping Strategies of Outstanding Master Teachers





CHALLENGES AND COPING STRATEGIES OF OUTSTANDING MASTER TEACHERS




Instructional Practices


	· Classroom Management Challenges and Coping Strategies















            
                   


















 
Challenges
· Guiding teachers  in modelling on how to handle the class by inviting them to sit in

· Reaching out teachers with unmanageable classes to open up for technical assistance

































Coping Strategies
· Providing teachers with classroom management trainings


· Conducting advisers’ academic lead meeting to discuss classroom management strategies
· Taking over the teachers to observe on how to manage the class
· Sharing the best practices to the teachers on how to manage the class during SLAC sessions
· Modelling teachers on emotionally intelligent interventions as classroom management strategy
· Supporting teachers in resolving conflicts constructively by implementing “3 –Step Reset” technique – pause, reflect, resolve.






































	



· Classroom Observation Challenges and Coping Strategies















            
                   


















 

Challenges
· Proving to the teachers as competent in the area of expertise








· Making self-available to the teachers when the school head is not available


































Coping Strategies
· Leading teachers by setting example in delivering the lesson
· Providing teachers expectations by doing the best once teachers sit in the classroom
· Leading teachers by modelling expectations based on PMES indicators
· Conducting lesson demonstrations to the teachers to showcase multiple competencies integration

· Providing teachers a lay way on what to showcase in their classroom observation
· Assisting teachers to focus on the integration of key PPST indicators during class observation
· Providing teachers with strengths-based feedback for improvement
· Providing teachers with awareness on their weak and strong points in their teaching performance
· Assisting teachers to concentrate on their strong points to encourage them
















































Figure 4.4 Conceptual Framework of the Challenges and Coping Strategies of Outstanding Master Teachers



CHALLENGES AND COPING STRATEGIES OF OUTSTANDING MASTER TEACHERS



Instructional Practices


	· Challenges in Feedback Delivery and Coping Strategies















            
                   


















 

Challenges
· Waiting teachers done in their class before correcting their mistakes










































Coping Strategies
· Encouraging teachers to redo teaching or rectify their mistakes during the post conference
· Encouraging teachers to structured and constructive feedback
· Encouraging teachers to always give feedback in positive way
· Promoting to the teachers to give feedback in the form of rewards
· Discouraging teachers in giving of deduction of points
· Encouraging teachers in giving of plus points
· Assisting teachers in giving  feedback using good records of performance results
· Encouraging teachers to give actionable and growth oriented feedback









































	





Management and Leadership


· Time Management Challenges and Coping Strategies















            
                   


















 

Coping Strategies
· Helping teachers by adjusting time when overlapping
· Addressing time constraint by embedding professional development during  staff meeting
· Introducing bite-sized professional development sessions schedules are busy
· Ensuring teachers to prioritize classes than task







































Challenges
· Ensuring teachers in times of constraints is to find time to provide inputs to them
















































Figure 4.5 Conceptual Framework of the Challenges and Coping Strategies of Outstanding Master Teachers



CHALLENGES AND COPING STRATEGIES OF OUTSTANDING MASTER TEACHERS


Management and Leadership



	· Mentoring Challenges and Coping Strategies















            
                   


















 

Coping Strategies
· Leading teachers by example through action and by inspiration 
· Mentoring teachers by providing technical assistance and model the instructions 

· Providing teachers with technical assistance all the time to make them become a partner
· Mentoring teachers  formally by conducting pre-conference and post-conference on what to improve
· Mentoring teachers in informal style by giving immediate feedback.
· Mentoring teachers in flexible style as need arises

· Providing teachers time to be with them always to mentor
· Mentoring teachers by being competent
and confident in sharing inputs professionally



· Encouraging teachers to be opened to suggestions in using new trends in teaching



· Promoting to the teachers to jot down notes for improvement based on their understanding
· Leaving teachers without negative comments to free from troubles




































Challenges
· Providing teachers with expected inputs by setting standards



· Encouraging teachers to engage in peer observations and coaching for team teaching to reinforce teamwork







· Mentoring teachers to become the best teachers






· Providing teachers with inputs by keeping on attending trainings and reading on updates


· Encouraging teachers to do the reflection after the post-conference





































	














Figure 4.6 Conceptual Framework of the Challenges and Coping Strategies of Outstanding Master Teachers





CHALLENGES AND COPING STRATEGIES OF OUTSTANDING MASTER TEACHERS



Management and Leadership


	· Professional Development Challenges and Coping Strategies















            
                   


















 

Coping Strategies
· Responding teachers based on the unique needs of school, teachers and students
· Ensuring consolidation of
teachers’ needs in the SLAC plan from their Individual Development Plan and MBWA

· Giving teachers opportunity to be send to trainings
· Recommending teachers to attend seminars
· Encouraging teachers to re-echo training by giving them equal opportunity to become speakers
· Providing teachers with challenging task to recognize and maximize their potentials
· Encouraging teachers to pursue graduate studies to grow more professionally
· Giving teachers the opportunity to lead school activities




















































Challenges
· Developing teachers in implementing differentiated professional development and tracking their progress



· Encouraging teachers in utilizing their potentials out from their comfort zone







































	






Challenges
· Collaborating with teachers in disseminating information







· Sharing teachers with expectations through laying down all the responsibilities



































· Collaboration Challenges and Coping Strategies















            
                   


















 

Coping Strategies
· Conducting team-building activities through sharing effective strategies
· Solving teachers misunderstanding through team building activity in
collaboration of our GAD yong Gender and Development
· Collaborating with teachers in creating games for fun

· Nurturing teachers in fostering teamwork through open communication
· Assigning teachers in running program of the school
· Empowering  teachers by involving them  in decision-making processes
































































Figure 4.7 Conceptual Framework of the Challenges and Coping Strategies of Outstanding Master Teachers


CHALLENGES AND COPING STRATEGIES OF OUTSTANDING MASTER TEACHERS


Management and Leadership



	Challenges
· Encouraging teachers to search online learning resources to be reproduced and distributed to the learners









































· Learning Resources Challenges and Coping Strategies















            
                   


















 

Coping Strategies
· Allowing teachers in implementing creative solutions
· Encouraging teachers in benchmarking by sharing resources
· Encouraging teachers in maximizing the use of free tools
· Addressing teachers shortage in textbook by co-creating lessons with localized resources





























































	

Challenges
· Encouraging teachers  to be flexible in giving more time for technical assistance








































· Supervisory Challenges and Coping Strategies















            
                   


















 

Coping Strategies
· Supervising teachers based on the urgency of their needs
· Supervising newly hired teachers slightly and listening to their ideas
· Supervising teachers through profiling to fit in their individual needs
· Encouraging buddy-buddy system for newly hired teachers































































· Monitoring and Evaluation Challenges and Coping Strategies















            
                   


















 

Coping Strategies
· Monitoring and evaluating the implemented curriculum
· Ensuring teachers that learning competencies are delivered aligned to standard guidelines
· Monitoring teachers’ attendance in the morning
· Monitoring teachers’ lesson plan
· Checking the homeroom time
· Conducting surprise visits
· Conducting class observation
· Using classroom observation tool in the integration of indicators in the teaching process
· Rating teachers teaching performance using PMES and COT
· Rating teachers’ IPCRF through the MOVs submitted



























































Challenges
· Monitoring and evaluating teachers by using comprehensive supervisory approach















































Figure 4.8 Conceptual Framework of the Challenges and Coping Strategies of Outstanding Master Teachers


CHALLENGES AND COPING STRATEGIES OF OUTSTANDING MASTER TEACHERS


Professional and Personal Development



	· Challenges in Building and Maintaining Professional Relationship and Coping Strategies















            
                   


















 

Coping Strategies
· Motivating teachers in creating a friendly environment
· Establishing rapport with teachers by touching their lives
· Treating teachers fairly as the work demands without favouritism

· Supervising teachers by collaborating with them
· Leading teachers by balancing between being strict and being accommodating and approachable
· Serving teachers as dedicated, approachable leader committed to teacher growth and student success.

· Helping teachers in prioritizing urgent needs
· Embracing experiences of senior colleagues and new teachers in addressing issues and concerns
· Fostering teachers with strong professional relationships in developing a positive school culture


























































Challenges
· Encouraging teachers to stick to the rules




· Encouraging teachers to be 
open-minded of their concerns




· Leading teachers in a transformational leadership












































	






· Challenges in Building and Maintaining Professional Relationship and Coping Strategies















            
                   


















 

Coping Strategies
· Leading teachers with strong character


· Encouraging teachers to be resilient and flexible


· Developing teachers’ competence and confidence in
carrying out role and responsibility
· Helping teachers in becoming a good resource person
· Assisting teachers in balancing high 
expectations with genuine support

· Leading teachers by walking what we are talking about
· Modelling teachers  in translating DepEd policies into action

































































Challenges
· Developing teachers with attitude of not easily affected

· Encouraging teachers not to show they are affected by issues

· Showing teachers their expectations by being competent and confident in giving them assistance





· Encouraging teachers to focus in teaching even  when no one is watching
























































Figure 4.9 Conceptual Framework of the Challenges and Coping Strategies of Outstanding Master Teachers


Professional and Personal Development

CHALLENGES AND COPING STRATEGIES OF OUTSTANDING MASTER TEACHERS



	· Conflict Resolution Challenges and Coping Strategies















            
                   


















 
Challenges
· Encouraging teachers in hiring them attitude is important 

· Asking teachers explanation  in not coping the deadline

· Resolving conflicts  through negotiation and bargaining

· Solving teachers’ conflict by taking over as their rater
· Ensuring teachers they are okey to bounce back and be effective and efficient again






· Encouraging teachers to focus in teaching even  when no one is watching


















































Coping Strategies
· Assisting teachers in evaluating teachers’ applicant

· Helping teachers by extending help in coping deadline

· Resolving conflict by meeting half way in their negotiation and bargaining

· Encouraging teachers to settle issues and concerns immediately




































































	




· Overcoming Resistance Challenges and Coping Strategies















            
                   


















 
Challenges
· Helping resistant teachers to follow rules and regulation

· Reminding teachers to avoid gossip or speaking ill of colleagues 

· Calling teachers’ attention to  explain in coming to school late

· Encouraging resistant teachers in trying to embrace change and see the improvements






· Encouraging hesitant teachers to undergo observation

· Understanding senior resistant teachers by extending patience all the time























































Coping Strategies
· Reaching out resistant teachers to change by listening to their concerns

· Leading resistant teachers by example


· Calling resistant teachers to  come up with an agreement

· Intervening resistant teachers by laying down the importance of things to be done through open communication
· Encouraging teachers to be open-minded in giving  assistance for improvement
· Encouraging teachers to be negotiable in the adjustment
· Helping teachers to be more open to change

· Helping teachers resistant to COT-RPMS process by giving orientation

· Encouraging teachers in seeking wisdom for inconsistent professionalism















































































Figure 4.10 Conceptual Framework of the Challenges and Coping Strategies of Outstanding Master Teachers




EXPERIENCES AND PRACTICES OF OUTSTANDING MASTER TEACHERS










Establishing a Competitive Portfolio
· Master Teacher Expertise in Practice
· Language resource evaluator
· Resource speaker and trainer
· National Recognitions
· Commendations
· Reward and recognition
· Kafngabal award recipient
· Master Teacher as Researcher of Excellence
· Doing and implementing action research
· A plus factor
· Financial literacy program
· Rescue plan
· Master Teacher as Innovator of Excellence
· Teaching innovation
· Google Certified Student Training Package
· Contextualized materials
· More innovations by exploring other teaching strategies















Outstanding Accomplishments of Master Teachers
· Excellence Beyond Expectations
· Achievements and accomplishments
· Project proposal, activity design, MOVs and others
· Doing extension work
· Outstanding students
· Community outreach programs and pre-service
· Outstanding performance in the IPCRF










Maintaining Professional Relationship
· Model Excellence Character and Professionalism
· Outstanding outputs in the 25 KRAs
· Positive output and impact
· Personal behaviour
· Doing job with passion and compassion
· Never complain
· Doing all the best
· Jack of all trends
· Doing job for the good of the students and school
· Promotion
· Doing beyond ordinary















Figure 5. Conceptual Framework of Experiences and Practices of Outstanding Master Teachers


Statement of the Problem 
	The study aims to describe and gain insights on the instructional leadership roles of outstanding master teachers of DepEd Region XII.



Method 
This study employed a descriptive qualitative case study using a single-case holistic design to explore the experiences of outstanding secondary school master teachers in their roles as instructional leaders, supervisors, and mentors. Purposive sampling was used to select participants, specifically winners of the Outstanding Secondary School Master Teacher award from their own respective schools division in DepEd Region XII. Out of eight schools divisions, five outstanding master teachers participated voluntarily, providing signed consent forms. Their selection ensured representation of highly accomplished educators with demonstrated expertise in teaching, supervision, and mentorship, aligned with the Philippine Professional Standards for Teachers (PPST).

Data were collected through a structured in-depth interview guide organized into three domains: instructional leadership, instructional supervision, and mentorship. Part I explored participants’ leadership roles, collaboration strategies, professional development support, adaptation to policy or technological changes, and challenges encountered. Part II focused on supervisory practices, including classroom observation, lesson planning, curriculum content, teaching strategies, classroom management, assessment, and data-driven interventions. Part III examined mentorship practices, emphasizing supportive relationships, differentiated approaches, reflective feedback, and coping strategies. The guide was validated by experts and pilot-tested to ensure clarity, relevance, and effectiveness in eliciting rich, detailed responses.

Data analysis followed a thematic approach, involving transcription, coding, and categorization of key concepts into overarching themes across the three domains. Each transcript was read multiple times, relevant statements extracted, and schematic diagrams created to visually represent patterns and relationships among themes. Individual diagrams were then integrated into a developmental schematic diagram summarizing common practices, challenges, and coping strategies, with quantitative elements noted through the frequency of responses. This systematic process ensured that the findings were deeply grounded in participants’ lived experiences while providing insights applicable to broader instructional leadership, supervision, and mentorship practices in secondary schools.

Results and Discussion 
 This section presents, analyzes, and interprets the findings of the study. The results are organized according to the roles of Outstanding Master Teachers as Instructional Leaders, Challenges Encountered and their Coping Strategies, How they become Outstanding Master Teachers and their Recommendations for Master Teachers. Each role accompanied by its corresponding conceptual framework, discussion, and key findings. The presentation aims to provide a comprehensive understanding of the participants’ experiences, insights, challenges, and strategies in performing their responsibilities, while linking the findings to relevant literature and existing policies.
Finding 1 

This section aims to show how outstanding master teachers lead the adoption of learner-centered teaching by supporting and guiding classroom teachers. Using interview data that were coded and thematically analyzed, the study identified recurring practices such as active learning, contextualized instruction, and collaboration. The findings were interpreted based on the consistency of these themes, highlighting how outstanding master teachers influence teaching practices and promote continuous professional growth.
Table 1

Leading Teachers in Implementing Effective Learner-Centered Teaching Strategies
	Significant Statement
	Code
	Concept
	Categories

	As an instructional leader, I promote innovative, student-centered teaching by supporting gamification
	MT5
	Promoting the use of teaching strategies to promote student-centered activities using games
	Leading teachers in implementing effective learner-centered teaching strategies
· Gamification
· Computer-assisted instruction with apps as instructional tools
· Strategy Menu
· Inquiry skills using real-life scenario for self-reflection





	The modern methods of teaching are about the use of computer-assisted instruction and maximizing technologies. 
	MT4
	Exploring teaching strategies by maximizing the use of computer-assisted instruction
	

	Using strategies like Canva, AI platforms, and PhET simulations, and through our “Tech Triad” of mentorship, micro-credentialing, and lesson study.
	MT5
	Exploring the use of teaching strategies by using apps as instructional tools
	

	I also provide a tailored “Strategy Menu” that addresses student needs and subject demands, including visual aids for English Language Learners, manipulatives for math, role-playing for Social Sciences, and lab experiments for science.
	MT5
	Exploring the use of teaching strategies to address student needs and subject demands using manipulative, role-playing and lab experiments
	

	Demonstrating higher order thinking skills, the critical thinking, the reflective thinking, and the creative thinking by providing a real-life scenario and nurturing learners the spirit of inquiry
	MT4
	Exploring the use of teaching strategies to nurture inquiry skills by providing real-life scenario
	

	Sharing practical strategies to integrate reflection, formative assessments, and classroom debates for deeper student engagement.
	MT5
	Exploring the use of teaching strategies for deeper student engagement through reflection, formative assessment and debates
	· 



Leading teachers in implementing effective learner-centered teaching strategies means guiding and supporting teachers to use teaching approaches that place students at the center of learning. It involves helping teachers create lessons that promote active participation, critical thinking, collaboration, and meaningful engagement, while modelling good practices and providing coaching to improve student understanding and learning outcomes.
In a school known for excellence, a group of Outstanding Master Teachers transformed ordinary classrooms into centers of innovation and inspiration. Their effectiveness in implementing learner-centered teaching strategies was not accidental—it was intentional, structured, and deeply rooted in four powerful categories of practice that reflect their roles identified in Table 1.
The first category of practice was Gamification. In their classrooms, lessons were not simply delivered—they were unlocked. Topics became levels to conquer, and mastery was the key that opened the next challenge. Friendly competitions energized the room, and students eagerly participated, not out of obligation, but out of excitement. MT5, a respected instructional leader, shared, “As an instructional leader, I promote innovative, student-centered teaching by supporting gamification.” Through carefully designed educational games, learners became active participants in their own growth. They collaborated, competed, solved problems, and celebrated progress. What once felt difficult became enjoyable, and understanding deepened because students were fully engaged and motivated.
Evangelio and Bauyot (2025) found that gamification boosts student engagement, motivation, and participation by using elements like levels, challenges, points, and friendly competition. Their review showed that game-based strategies support mastery, deeper learning, collaboration, and sustained interest. They also noted that instructional leaders who promote gamification encourage innovative, student-centered practices and create motivating learning environments.
The second category of practice was Computer-Assisted Instruction (CAI), where technology served as a bridge to deeper learning. MT4 emphasized, “The modern methods of teaching are about the use of computer-assisted instruction and maximizing technologies.” In their classrooms, educational software and mobile applications were not distractions—they were powerful instructional tools. Students practiced skills through interactive platforms, received immediate feedback, and explored content dynamically. MT5 expanded this approach by “Using strategies like Canva, AI platforms, and PhET simulations, strengthened by their “Tech Triad” of mentorship, micro-credentialing, and lesson study.” Technology became a partner in teaching, allowing learners to visualize abstract concepts, create digital outputs, and engage collaboratively in ways that extended beyond traditional methods.
Panga (2025) found that Computer-Assisted Instruction (CAI) enhances students’ academic performance, engagement, motivation, and understanding of complex concepts. Interactive and technology-based tools, such as simulations and AI applications, support student-centered, collaborative, and meaningful learning when effectively integrated by instructional leaders.
The third category of practice was the implementation of a Strategy Menu a structured collection of learning options designed to meet diverse needs. Rather than using a single approach for all students, MT5 explained, “I also provide a tailored ‘Strategy Menu’ that addresses student needs and subject demands.” In English classes, visual aids supported language learners. In Mathematics, manipulatives made numbers tangible and concrete. In Social Sciences, role-playing brought historical events and societal issues to life. In Science, laboratory experiments encouraged discovery and experimentation. Students were empowered to choose strategies that matched their learning styles and strengths. This autonomy fostered confidence, critical thinking, and meaningful application of concepts.
Tiñas, Germina, and Martir (2026) found that differentiated instruction in Araling Panlipunan classes enhances student engagement, academic performance, critical thinking, and motivation. Using varied, flexible strategies tailored to learners’ needs improves comprehension, participation, and ownership of learning.
Finally, the fourth category of practice centered on Inquiry Skills through Real-Life Scenarios for self-reflection. These Outstanding Master Teachers believed that learning becomes powerful when it connects to life beyond the classroom. MT4 “Demonstrating higher order thinking skills, the critical thinking, the reflective thinking, and the creative thinking by providing a real-life scenario and nurturing learners the spirit of inquiry”. Students were encouraged to ask questions, investigate situations, modelled evidence, and draw conclusions. MT5 reinforced this by “Sharing practical strategies to integrate reflection, formative assessments, and classroom debates for deeper student engagement” Through inquiry-based learning, lessons became purposeful and relevant. Students did not merely memorize information they examined issues, formed insights, and developed solutions grounded in real-life contexts.
Buendia et al. (2025) found that inquiry-based learning in science classes improves students’ critical thinking, problem-solving, and conceptual understanding by engaging them in real-world investigations, reflection, and collaboration. Lessons connected to authentic problems enhanced relevance, engagement, and higher-order thinking.
Together, these four categories of practices are Gamification, Computer-Assisted Instruction, Strategy Menu, and Inquiry through Real-Life Scenarios for self-reflection defined the work of these Outstanding Master Teachers. Their classrooms were spaces where students explored, questioned, collaborated, and created. By blending innovation, technology, choice, and inquiry, they ensured that learning was not just delivered, but experienced actively, meaningfully, and successfully. 

Finding 2 

This section explains how master teachers lead teachers in using differentiated instruction to address diverse learner needs. Based on coded and thematically analyzed interview data, key practices such as adapting lessons, varied assessments, and individualized support were identified. The findings reflect recurring themes across participants, showing how master teachers promote inclusive teaching and improve learner outcomes.







Table 2 

Leading Teachers in Addressing Learners’ Needs through Differentiated Instruction
	Significant Statement
	Code
	Concept
	Categories

	I train teachers in differentiation strategies, such as tiered assignments and flexible grouping, to tailor instruction to students’ readiness, interests, and learning profiles.
	MT5
	Exploring the use of teaching strategies tailored to students’ readiness, interests, and learning profiles.
	Leading teachers in addressing learners’ needs through Differentiated Instruction
· Students’ readiness, interests and learning profiles.
· Making of interventions on differentiated instruction through collaboration with other teachers.
· Setting example for other teachers in doing differentiated instructions.
· Assessment and higher-order thinking skills


	We will cater the different learning types of learners by providing them hands-on experience or experiential learning, project-based learning, task-based approach or utilizing computer for teaching.
	MT4
	Exploring the use of teaching strategies based on different learning types of learners 
	· 

	Bigyan talaga mga bata ng mga activity like differentiated instruction, experiential learning, gumagawa ng project-based learning, immersed in the computer classes or online lesson.
	MT4
	Promoting the use of experiential learning, project-based learning immersed in the computer classes
	· 

	We collaborate with teachers on targeted interventions such as differentiated instruction, remediation, and enrichment 
	MT5
	Collaborating teachers in making interventions
	· 

	In our SLAC session, I always lead by example on how to teach, introduce the different strategies, different ways of assessment, differentiated instruction and teaching the higher-order thinking skills. If they replicated my work, I would consider this an excellent supervisory service
	MT4
	Setting as example to teachers in using differentiated instruction, assessment and higher-order thinking skills to be replicated as the best practices
	· 



Leading teachers in addressing learners’ needs through differentiated instruction means guiding and supporting teachers in adapting their teaching methods, materials, and learning activities to meet the diverse abilities, interests, and learning styles of students. It involves helping teachers plan flexible lessons, use varied instructional strategies, and provide appropriate support so that every learner can access the lesson and achieve meaningful learning outcomes.

In another chapter of excellence within the school, the Outstanding Master Teachers once again demonstrated why they were leaders in educational practice. As reflected in Table 2, their strength in using differentiated instruction was grounded in three meaningful categories that addressed the diverse needs of learners.

The first category of practice focused on Students’ Readiness, Interests, and Learning Profiles. These Outstanding Master Teachers understood that no two learners are exactly alike. Some students grasp concepts quickly, while others need more guidance. Some are motivated by creative tasks, while others thrive in structured environments. MT5 shared, “I train teachers in differentiation strategies, such as tiered assignments and flexible grouping, to tailor instruction to students’ readiness, interests, and learning profiles.” Through tiered assignments, tasks were adjusted according to ability levels. Flexible grouping allowed students to collaborate based on shared readiness or interests.

MT4 reinforced this commitment by ensuring varied learning experiences: “We will cater the different learning types of learners by providing them hands-on experience or experiential learning, project-based learning, task-based approach or utilizing computer for teaching.” True to this promise, classrooms became dynamic spaces. Students engaged in experiential activities, developed outputs through project-based learning, and explored lessons through technology integration. MT4 further emphasized, “Bigyan talaga mga bata ng mga activity like differentiated instruction, experiential learning, gumagawa ng project-based learning, immersed in the computer classes or online lesson.” Because of these efforts, instruction was no longer one-size-fits-all. Instead, it was responsive, engaging, and designed to strengthen each learner’s academic performance.

Ferrer and Naanep (2025) found that differentiated instruction in elementary classrooms boosts student engagement, motivation, and academic performance by tailoring activities to learners’ readiness, interests, and learning profiles. Strategies like tiered assignments, flexible grouping, hands-on tasks, project-based learning, and technology integration fostered active, student-centered, and personalized learning while enhancing critical thinking and problem-solving skills.             

The second category of practice was the Making of Interventions on differentiated instruction through collaboration with other teachers. The Outstanding Master Teachers recognized that differentiation alone was not enough; some learners’ required additional support while others needed enrichment. MT5 explained, “We collaborate with teachers on targeted interventions such as differentiated instruction, remediation, and enrichment.” Through collaboration, they carefully modelled student performance and designed timely interventions. Struggling learners received remediation to address specific gaps in understanding, while advanced learners were given enrichment opportunities to extend their knowledge. These targeted efforts ensured that no learner was left behind and no potential was left undeveloped.

Masugod and Baguio (2025) found that targeted remedial and enrichment interventions in elementary schools improved academic performance and addressed individual learning gaps. Collaborative, tailored support helped struggling learners through remediation and advanced learners through enrichment, supporting Master Teachers’ practice of differentiated interventions to meet all learners’ needs and maximize their potential.

The third and the fourth category of practices centered on Setting as example for other teachers in doing differentiated instructions and Assessment and Higher-Order Thinking Skills. For these outstanding educators, assessment was not merely about grading. It was about understanding learners deeply. MT4 shared, “In our SLAC session, I always lead by example on how to teach, introduce the different strategies, different ways of assessment, differentiated instruction and teaching the higher-order thinking skills. If they replicated my work, I would consider this an excellent supervisory service.” By modelling effective teaching strategies during SLAC sessions, MT4 guided fellow teachers in designing varied assessments that measured not just knowledge recall, but also critical thinking, reflective thinking, and creativity. Through thoughtful assessment practices, teachers were able to identify learners’ needs accurately and adjust instruction accordingly.

Erfe and Gallego (2025) found that School Learning Action Cells (SLAC) enhanced teachers’ professional development by modeling and practicing varied instructional and assessment strategies. SLAC fostered higher-order thinking, helped teachers understand learner needs, and supported the implementation of differentiated, learner-centered practices, aligning with the Master Teachers’ focus on effective, reflective instruction.

Together, these four categories of practices are understanding students’ readiness, interests, and learning profiles; implementing targeted interventions; setting as example for other teachers and strengthening assessment with higher-order thinking skills illustrate how these Outstanding Master Teachers transformed differentiated instruction into meaningful practice. Their leadership ensured that classrooms were inclusive, responsive, and empowering. Every learner, regardless of ability or background, was given the opportunity to grow, succeed, and reach their fullest potential.

Finding 3 

This section explains how master teachers foster high expectations by modeling effective teaching and leading by example. Based on coded and thematically analyzed interview data, recurring practices such as demonstrating best practices and promoting professionalism were identified. The findings show how master teachers influence teachers to uphold excellence and accountability in their work.
Table 3

Leading Teachers in Fostering High Expectations by Modelling and Leading by Example
	Significant Statement
	Code
	Concept
	Categories

	We have to model things for teachers by giving input first, set standards and explain to them what are the expected outcome prior to asking them the output and align teachers to the mandates of DepEd
	MT3
	Modelling teachers in setting standards aligned to DepEd mandate 
	Leading teachers in Fostering High Expectations by modelling and leading by example 
· Setting Standards
· Implementing Rules and regulations
· Updating learnings
· Emotional intelligent interventions
· Using higher order thinking skills
· Adapting Alternative assessment
· Teaching by using differentiated instructions
· Using differentiated assessments
· Replicating the best practices


	Instructional leader should be the one to set direction, especially related to curriculum, lead as a model to the teachers. 
	MT4
	Modelling to teachers in setting direction on curriculum implementation
	

	It is leading by example as much as possible, you lead them by your actions and by inspiration
	MT4
	Setting as example to teachers through actions and inspiration
	

	You act as a model so parang role model tayo in terms of implementing rules & regulations of the school.
	MT1
	Role modelling in the implementation of rules and regulations
	

	Naga expect din sila  na perfect ka sa classroom. So, I really have to do my best also once they wanted to sit in my classroom. 
	MT3
	Setting as example to teachers by doing the best in delivering the lesson
	

	You should have the competence, confidence as well as good character to carry out your role and responsibility.
	MT4
	Setting as example to teachers by having good character in carrying out the role and responsibility
	

	 You keep on learning to yourself kasi ang expectation sa’yo, magaling ka at may matitutulong ka sa kanila.
	MT4
	Setting as example to teachers’ expectations by updating learnings
	

	I model emotionally intelligent interventions for SHS students by integrating proactive and reactive strategies into classroom practice.
	MT5
	Modelling teachers in applying emotional intelligent interventions
	

	I support teachers in fostering critical and creative thinking by modelling HOTS-based questioning
	MT5
	Modelling teachers in creating HOTs-Based questions
	

	Being a model is delivering excellent service in the classroom or in the school by seeing my students having good performance in their assessment.
	MT 4
	Modelling teachers in delivering excellent service through learners’ good performance
	

	We model alternative assessments such as portfolios and performance tasks. 
	MT5
	Modelling teachers in adapting alternative assessments
	

	In our SLAC session, I always lead by example on how to teach, introduce the different strategies, different ways of assessment, differentiated instruction and teaching the higher-order thinking skills. If they replicated my work, I would consider this an excellent supervisory service
	MT4
	Setting as example to teachers in teaching by using differentiated instruction, assessment and higher-order thinking skills to be replicated as the best practices
	



Leading teachers in fostering high expectations by modelling and leading by example means demonstrating professional attitudes, effective teaching practices, and a strong commitment to student success that inspire other teachers to do the same. By setting clear standards, showing dedication to quality instruction, and consistently practicing what they promote, instructional leaders encourage teachers to maintain high expectations for both themselves and their learners, ultimately promoting a culture of excellence in the school.
Under the sub-category of practice, Leading teachers in fostering high expectations by modelling and leading by example, the story of outstanding master teachers unfolds through nine meaningful experience categories that reflect their vital roles in improving teaching-learning performance. 

In the first category, Setting Standards, MT3 emphasized, “We have to model things for teachers by giving input first, set standards and explain to them what are the expected outcome prior to asking them the output and align teachers to the mandates of DepEd,” portraying how clarity of expectations begins with the leader. This is reinforced by MT4 who stated, “Instructional leader should be the one to set direction, especially related to curriculum, lead as a model to the teachers,” and further highlighted, “It is leading by example as much as possible, you lead them by your actions and by inspiration,” illustrating that leadership is anchored in both direction and demonstration. 

Cadacio and Albite (2025) found that master teachers’ instructional leadership enhances teacher development by modeling high-quality practices, setting clear expectations, and guiding colleagues in curriculum and classroom strategies, motivating teachers to improve instruction and student learning outcomes, supporting the practices described by MT3 and MT4.

In the second category, Implementing Rules and Regulations, MT1 shared, “You act as a model so parang role model tayo in terms of implementing rules & regulations of the school,” emphasizing that discipline and compliance are best taught through example. 

Logroño and Tagadiad (2023) found out in their study that Instructional leaders who model ethical behavior, uphold rules, and demonstrate integrity enhance the school’s ethical climate, motivate teachers to maintain professionalism, and foster a culture of responsibility, competence, and character.
 
Moving to the third category, Updating Learnings, MT3 revealed the pressure of high expectations, “Naga expect din sila na perfect ka sa classroom. So, I really have to do my best also once they wanted to sit in my classroom,” while MT4 added, “You should have the competence, confidence as well as good character to carry out your role and responsibility,” and further stressed, “You keep on learning to yourself kasi ang expectation sa’yo, magaling ka at may matututulong ka sa kanila,” highlighting the continuous pursuit of professional growth. 

Malunes and Dioso (2025) found that teachers engaged in continuous professional development under the PPST improved their instructional skills, adaptability, and confidence, supporting MT4’s practice that Master Teachers modeling lifelong learning foster collective growth and a culture of ongoing professional development.

In the fourth category, Emotional Intelligent Interventions, MT5 noted, “I model emotionally intelligent interventions for SHS students by integrating proactive and reactive strategies into classroom practice,” showing how empathy and responsiveness are embedded in teaching. 

Estilo (2024) found that teachers with high emotional intelligence foster supportive and safe classroom environments through self-awareness, empathy, and effective communication. This aligns with MT5’s practice, showing that emotionally intelligent interventions enhance student well-being and inspire colleagues to maintain positive learning spaces.

In the fifth category, Using Higher Order Thinking Skills, MT5 explained, “I support teachers in fostering critical and creative thinking by modelling HOTS-based questioning,” demonstrating how teachers are guided to elevate students’ cognitive engagement. 

The sixth category, Adapting Alternative Assessment, is reflected in MT4’s statement, “Being a model is delivering excellent service in the classroom or in the school by seeing my students having good performance in their assessment,” complemented by MT5’s practice, “We model alternative assessments such as portfolios and performance tasks,” which highlights innovation in measuring learning. 

Agreda, Sullivan, and Martir (2025) found that portfolio-based assessments in the Alternative Learning System promote critical thinking, creativity, and reflective learning, offering teachers deeper insights into student progress. This aligns with MT5’s practice, showing that alternative assessments foster engagement, higher-order thinking, and comprehensive evaluation of learning.

The seventh category, Teaching by Using Differentiated Instruction, and the eighth category, Using Differentiated Assessments, further illustrate how master teachers respond to diverse learner needs through flexible strategies. Finally, in the ninth category, Replicating Best Practices, MT4 shared, “In our SLAC session, I always lead by example on how to teach, introduce the different strategies, different ways of assessment, differentiated instruction and teaching the higher-order thinking skills. If they replicated my work, I would consider this an excellent supervisory service,” capturing the essence of mentorship where effective practices are shared and sustained. 

Culajara (2023) found that SLAC sessions enhanced teachers’ professional development by providing collaborative spaces to share, model, and replicate effective instructional practices, fostering continuous improvement and a culture of shared teaching excellence.

Altogether, these experiences form a compelling narrative that master teachers foster high expectations not merely by instruction, but by consistently modelling excellence, inspiring teachers, and shaping a culture of continuous improvement.

Improving instructional competence in curriculum delivery means strengthening teachers’ knowledge, skills, and strategies in effectively implementing the curriculum in the classroom. It involves guiding teachers to use appropriate teaching methods, learning resources, and assessment practices so that lessons are delivered clearly and meaningfully, helping students better understand the content and achieve the intended learning outcomes.

In DepEd Region XII, the Outstanding Master Teachers understood that a well-written curriculum alone does not guarantee meaningful learning. What truly matters is how that curriculum is delivered in the classroom. Thus, the second main category of instructional leadership role they carried out was Improving Instructional Competence in Curriculum Delivery is a responsibility they fulfilled through three sub-categories of leadership.

The first sub-category of leadership, presented in Table 4, was Leading Teachers in Aligning Instruction with Curriculum Standards. The Outstanding Master Teachers guided their colleagues in carefully unpacking curriculum standards and translating them into clear, measurable learning objectives. They emphasized that every lesson must reflect the competencies prescribed by the curriculum. During collaborative planning sessions, they modelled how to analyse standards, identify essential skills, and ensure that classroom instruction remained faithful to national mandates. Through their leadership, teachers learned that alignment is not merely compliance but it is the foundation of purposeful and focused teaching.

The second sub-category of leadership, reflected in Table 5, was Leading Teachers in Aligning Lessons, Activities, and Assessment. The Outstanding Master Teachers stressed that effective curriculum delivery requires coherence. Objectives, instructional activities, and assessments must work together seamlessly. They demonstrated how engaging activities should directly support lesson objectives and how assessments must accurately measure intended learning outcomes. In mentoring sessions and Learning Action Cell (LAC) discussions, they reviewed lesson plans and provided constructive feedback to ensure consistency and clarity. Because of their guidance, teachers became more intentional in designing lessons where teaching strategies and evaluation methods were logically connected.
The third sub-category of leadership, shown in Table 6, was Leading Teachers in Enhancing Curriculum Delivery. Beyond alignment and coherence, the Master Teachers encouraged innovation and refinement in instructional practices. They introduced varied pedagogical approaches, integrated technology, and modelled differentiated strategies to make curriculum content more accessible and engaging. They demonstrated effective classroom management, questioning techniques, and learner-centered approaches that elevated the quality of instruction. By continuously improving their own teaching and sharing best practices, they inspired teachers to enhance the way lessons were delivered.

Through these three leadership dimensions are aligning instruction with standards, ensuring coherence among lessons and assessments, and enhancing the overall delivery of the curriculum are the Outstanding Master Teachers strengthened instructional competence across the school. Their influence ensured that the curriculum was not simply implemented, but delivered with clarity, purpose, and excellence. In doing so, they helped create classrooms where standards were met, instruction was intentional, and learning outcomes were achieved.

Finding 4 

This section explains how master teachers guide teachers in aligning instruction with curriculum standards by providing instructional support, coaching, and collaborative planning. Based on coded and thematically analyzed interview data, recurring practices such as data-driven lesson planning, contextualized teaching strategies, and reflective feedback were identified. The findings show how master teachers influence teachers to implement curriculum-aligned instruction effectively, ensuring consistency, learner-centered practices, and improved student outcomes.

Table 4

Leading Teachers in Aligning Instruction with Curriculum Standards
	Significant Statement
	Code
	Concept
	Categories

	I really focus on the implementation of instruction, curriculum given in the DepEd memo through alignment of lessons to the curriculum guide
	MT2
	Improving teachers’ performance by aligning lessons to the curriculum guide
	Leading teachers in aligning instruction with curriculum standards 
· Lessons alignment to curriculum guide
· RPMS-PPST indicators alignment
· Time on Task
· Most Essential Learning Competencies

	I elevate instructional quality by Supporting RPMS-PPST alignment
	MT5
	Improving teachers’ performance by aligning RPMS-PPST indicators in the lessons
	· 

	I delegate my co-teachers under me to implement time on task the instructions and curriculum well in their class
	MT2
	Improving teachers’ performance by implementing Time on Task in the delivery of curriculum
	· 

	[bookmark: _Hlk216646285]To address overcrowded curriculum, is to guide teachers in prioritizing the Most Essential Learning Competencies (MELCs)
	MT5
	Managing teachers to prioritize the Most Essential Learning Competencies
	· 




Leading teachers in aligning instruction with curriculum standards means guiding and supporting teachers to ensure that their lessons, learning activities, and assessments are consistent with the prescribed curriculum standards and learning competencies. It involves helping teachers plan and deliver instruction that clearly reflects the goals of the curriculum so that students develop the required knowledge, skills, and values expected at their grade level.

In DepEd Region XII, the Outstanding Master Teachers understood that true instructional leadership begins with strong alignment to standards. Table 4 revealed four key categories that guided them in ensuring that curriculum implementation remained focused, consistent, and purposeful.

The first category of practice was Lessons Alignment to the Curriculum Guide. MT2 emphasized, “I really focus on the implementation of instruction, curriculum given in the DepEd memo through alignment of lessons to the curriculum guide.” For these Master Teachers, lesson planning was never random or disconnected. Every objective, activity, and assessment was carefully checked against the prescribed curriculum guide. They mentored teachers to unpack competencies, clarify intended outcomes, and ensure that daily lessons directly supported mandated standards. Through this careful alignment, instruction became goal-focused and consistent across classrooms, promoting a shared direction for teaching and learning.

Beting (2024) found that aligning lessons, activities, and assessments with K to 12 MELCs ensures focused, coherent, and curriculum-based instruction, supporting MT2’s practice of aligning teaching to DepEd standards to promote purposeful learning and consistent classroom outcomes.

The second category of practice centered on RPMS-PPST Indicators Alignment. MT5 affirmed this commitment by stating, “I elevate instructional quality by supporting RPMS-PPST alignment.” The Outstanding Master Teachers ensured that teaching practices were not only aligned with content standards but also with professional teaching standards under the Results-Based Performance Management System (RPMS) and the Philippine Professional Standards for Teachers (PPST). They guided teachers in reflecting on their practices, aligning classroom strategies with performance indicators, and strengthening accountability. By doing so, they raised instructional quality while reinforcing professionalism and continuous improvement.

Ebue (2025) found that aligning teaching with RPMS-PPST indicators improves instructional quality, teacher reflection, and professional accountability, supporting MT5’s practice of using performance standards to guide continuous improvement and enhance overall teaching effectiveness.

The third category of practice was Time on Task. MT2 shared, “I delegate my co-teachers under me to implement time on task the instructions and curriculum well in their class.” The Outstanding Master Teachers recognized that alignment is ineffective without proper implementation. They encouraged teachers to maximize instructional time, minimize distractions, and maintain focus on learning objectives. By ensuring that classroom time was used efficiently and purposefully, they helped teachers stay on track with curriculum standards and enhance student achievement. Time became a valuable instructional resource carefully managed to support learning goals.

Alajar and Paglinawan (2024) found that effective instructional time management boosts student engagement, persistence, and learning outcomes, supporting MT2’s practice of guiding teachers to maximize time-on-task for aligned and effective instruction.

The fourth category of practice focused on the Most Essential Learning Competencies (MELCs). MT5 explained, “To address overcrowded curriculum, is to guide teachers in prioritizing the Most Essential Learning Competencies (MELCs).” Faced with an extensive curriculum, the Outstanding Master Teachers helped colleagues identify and prioritize critical skills and core competencies. By focusing on the most essential learning outcomes, instruction became streamlined, manageable, and more impactful. This prioritization ensured that students’ mastered fundamental knowledge and skills aligned with curriculum standards.

Zalun (2023) found that prioritizing MELCs in lesson planning improved teaching focus, student mastery, and learning outcomes, supporting MT5’s practice of guiding teachers to emphasize essential competencies for more effective and coherent instruction.

Through these four categories of practices are aligning lessons to the curriculum guide, supporting RPMS-PPST alignment, maximizing time on task, and prioritizing the Most Essential Learning Competencies that the Outstanding Master Teachers demonstrated strategic leadership in curriculum implementation. Their efforts ensured that instruction remained standards-based, professionally accountable, time-efficient, and focused on essential learning. In doing so, they strengthened both teaching quality and student performance across their schools.

Finding 5 

This section highlights how master teachers guide colleagues in aligning lessons, activities, and assessments with curriculum standards through collaborative planning, learner-centered strategies, and data-informed practices to improve teaching and learning outcomes.








Table 5

Leading Teachers in Aligning the Lessons, Activities, and Assessments 
	Significant Statement
	Code
	Concept
	Categories

	You have to provide input on how to craft and align lesson plans to the DepEd mandate.
	MT3
	Assisting teachers in aligning lesson plans to the DepEd mandate 
	Leading teachers in aligning the lessons, activities and assessments to 
· DepEd mandates
· Curriculum contents
· Required competencies
· DepEd templates
· Unpacking of learning competencies
· Learning styles

	We provide Technical Assistance in their lesson planning

	MT4
	Giving technical assistance to teachers in making of lesson plan 
	

	Through “Backward Design” workshops, teachers unpack learning competencies and align strategies to objectives, such as inquiry-based learning for science skills.
	MT5
	Improving teachers in aligning strategies to the objectives by unpacking of learning competencies
	· 

	Curriculum should be tailored based on the learners’ learning styles

	MT2
	Improving teachers by tailoring curriculum content to different learning styles
	




Leading teachers in aligning lessons, activities, and assessments means guiding and supporting teachers in ensuring that what they teach, how they teach it, and how they measure learning are clearly connected. It involves helping teachers design instruction where learning objectives, classroom activities, and assessment methods work together to support meaningful learning and accurately measure students’ understanding and progress.

In the schools of DepEd Region XII, the Outstanding Master Teachers played a pivotal role in guiding teachers to deliver lessons that were both purposeful and standards-based. Table 5 highlights six essential categories they focused on to strengthen instructional coherence and curriculum alignment.

In the first, second, and third categories were DepEd Mandates, Curriculum Contents, and Required Competencies. Their alignment begins with a strong foundation, as MT3 emphasized, “You have to provide input on how to craft and align lesson plans to the DepEd mandate,” highlighting the critical role of ensuring that lessons are anchored on prescribed standards and competencies. This demonstrates that effective curriculum delivery starts with clarity and adherence to national expectations. 

In the fourth category, DepEd Templates, the role of guidance becomes more explicit, as MT4 stated, “We provide Technical Assistance in their lesson planning,” reflecting how master teachers actively support classroom teachers in structuring coherent and standards-based lessons. 

Muegna (2025) found that structured workshops and technical guidance improved BSED students’ lesson planning, ensuring coherence, alignment with standards, and goal-focused instruction, supporting MT3 and MT4’s practice of providing technical assistance to enhance teachers’ competence and confidence.

Moving to the fifth category, Unpacking of Learning Competencies, deeper instructional alignment is achieved through capacity-building initiatives, where MT5 shared, “Through ‘Backward Design’ workshops, teachers unpack learning competencies and align strategies to objectives, such as inquiry-based learning for science skills,” emphasizing a systematic approach in connecting objectives, instruction, and assessment. 

Finally, in the sixth category, Learning Styles, responsiveness to learner diversity is highlighted by MT2, who explained, “Curriculum should be tailored based on the learners’ learning styles,” underscoring the importance of adapting instruction to meet varied learner needs. 

Monton and Ducot (2025) found that training teachers to unpack competencies enabled them to translate broad standards into learner-centered objectives and align instruction with diverse needs, supporting MT2 and MT5’s practice of designing inclusive, targeted, and curriculum-aligned lessons.

Altogether, these experiences illustrate that master teachers lead not only by directing alignment but by modelling, mentoring, and ensuring that every component of instruction is from planning to assessment which is cohesively designed to achieve meaningful learning outcomes.

Finding 6 

This section explains how master teachers guide colleagues in improving curriculum delivery by using learner-centered, collaborative, and contextualized teaching strategies, based on coded and thematically analyzed interview data.

Table 6

Leading Teachers in Enhancing the Curriculum Delivery 
	Significant Statement
	Code
	Concept
	Categories

	Different students have different learning needs. Kailangan i-adjust yung kanilang content strategy of localization
	MT4
	Improving teachers by adjusting content strategy of localizing the lesson 
	Leading teachers in enhancing the curriculum delivery
· Localization of curriculum content
· Contextualization of lesson in the real-life context

	I address challenges like textbook over-reliance by co-creating lessons with localized and freely available resources, fostering a more engaging and dynamic learning environment.
	MT5
	Managing teachers in the shortage of textbooks by co-creating localized lessons and using available resources
	· 

	I do contextualization of lesson sa mga bata na parang ibigay talaga sa kanila kung anong mas makarelate sila in real life context.
	MT4
	Improving teachers by contextualizing the lesson in real life context.
	· 

	Pag nakita nila sa mga learning competencies na mababa ang assessment results, so mag-develop sila ng contextualized materials. 
	MT4
	Managing teachers in developing contextualized materials based on assessment results
	



Leading teachers in enhancing curriculum delivery means guiding and supporting teachers to make the implementation of the curriculum more effective, engaging, and meaningful for learners. It involves helping teachers use innovative teaching strategies, appropriate learning resources, and effective assessment practices to improve lesson delivery, foster deeper understanding, and achieve better learning outcomes.

In DepEd Region XII, the Outstanding Master Teachers demonstrated how curriculum delivery could be both meaningful and learner-centered by focusing on two critical practices, as highlighted in Table 6.

The first category was Localization of Curriculum Content. MT4 explained, “Different students have different learning needs. Kailangan i-adjust yung kanilang content strategy of localization.” MT5 also shared, “I address challenges like textbook over-reliance by co-creating lessons with localized and freely available resources, fostering a more engaging and dynamic learning environment.” By adapting curriculum content to reflect local context and co-developing lessons with teachers, the Outstanding Master Teachers made learning more relevant and accessible. This approach helped students connect lessons to their own experiences and communities, while giving teachers the tools and confidence to deliver instruction that was responsive to the needs of their learners. Localization turned rigid curriculum guidelines into flexible, engaging lessons that captured students’ interest and supported deeper understanding.

Banzuelo and Quiñones (2026) found that localizing curriculum content increased student engagement and understanding by connecting lessons to everyday experiences, supporting MT4 and MT5’s practices of making learning meaningful, relevant, and responsive to students’ contexts.

The second category was Contextualization of Lessons in Real-Life Context. MT4 described their approach: “I do contextualization of lesson sa mga bata na parang ibigay talaga sa kanila kung anong mas makarelate sila in real life context.” MT4 further added, “Pag nakita nila sa mga learning competencies na mababa ang assessment results, so mag-develop sila ng contextualized materials.” By connecting lessons to real-life situations and modelled assessment results, the Outstanding Master Teachers guided educators in designing instruction that was meaningful, responsive, and tailored to learners’ actual performance levels. Students were no longer learning in abstraction—they could see the relevance of lessons in their daily lives, which increased engagement, understanding, and retention.

Dohinog et al. (2025) found that using contextualized instructional materials enhanced student engagement, understanding, and retention, supporting MT4’s practice of tailoring lessons to real-life experiences and learners’ needs for meaningful and effective instruction.

Through the practices of localizing curriculum content and contextualizing lessons, the Outstanding Master Teachers enhanced curriculum delivery by making instruction relevant, responsive, and aligned to learners’ experiences and needs. Their leadership ensured that teaching went beyond textbooks, creating learning environments where students could relate, engage, and succeed.

Monitoring and evaluating learner progress means systematically tracking and assessing students’ learning to understand how well they are achieving the intended outcomes. It involves using various assessment tools and strategies to identify strengths, gaps, and areas for improvement, so teachers can provide timely feedback, adjust instruction, and support each learner’s academic growth effectively.

In DepEd Region XII, the Outstanding Master Teachers understood that instructional leadership is not complete without actively tracking and improving student learning. Their third main category, Monitoring and Evaluating Learner Progress, ensured that teaching and learning were purposeful, responsive, and results-driven. This role was carried out through two essential sub-categories.

The first sub-category, highlighted in Table 7, was Leading Teachers through Monitoring by Walking Around (MBWA). The Outstanding Master Teachers believed that effective monitoring went beyond paperwork or reports it required being present in classrooms, observing instruction, and interacting with both teachers and learners. Through MBWA, they could see first-hand how lessons were being delivered, identify challenges, and provide immediate guidance. By modelling active classroom engagement, they encouraged teachers to stay attuned to student participation, progress, and difficulties, ensuring that learning remained on track.

The second sub-category, presented in Table 8, was Leading Teachers in Promoting Quality Assessment Practices. Outstanding Master Teachers guided teachers in designing and implementing assessments that were meaningful, accurate, and aligned with learning objectives. They emphasized the use of varied assessment tools like formative, summative, and performance-based to capture a true picture of learner progress. By promoting quality assessment, they ensured that instructional decisions were informed by data, and that teachers could provide timely interventions for struggling students while challenging advanced learners.

Through these two sub-categories are active classroom monitoring and promoting quality assessment practices ensure that Outstanding Master Teachers created a system where learner progress was continuously observed, evaluated, and enhanced. Their leadership ensured that instruction was responsive, teachers were supported, and students received the guidance and opportunities they needed to succeed. Monitoring and evaluation became not just a task, but a culture of accountability, reflection, and continuous improvement in learning outcomes.

Finding 7 

This section explains how master teachers use Monitoring By Walking Around (MBWA) to observe and support teachers, providing feedback and guidance to improve instruction. Data from interviews were coded and analyzed to identify patterns showing how MBWA promotes teacher growth, accountability, and effective classroom practices.

Table 7

Leading Teachers through Monitoring By Walking Around (MBWA) 
	Significant Statement
	Code
	Concept
	Categories

	I do the Monitoring by Walking Around (MBWA). So, ensuring that all my teachers are inside the classroom.
	MT2
	Monitoring teachers to ensure teachers are inside the classroom
	Leading teachers through Monitoring By Walking Around (MBWA)
· Ensure teachers are inside the classroom
· To check their homeroom time
· Surprise visits to teachers
· Visit outside the classroom


	Monitoring also the teacher’s attendance sa pagpasok palang sa morning.
	MT3
	Monitoring teachers to check their attendance in the morning
	· 

	We have the checking of the lesson plan every Monday from the objectives down to the reflection.
	MT4
	Monitoring teachers in checking of the lesson plan 
	· 

	Check also the homeroom time of teachers yong sa first hour. 
	MT3
	Monitoring teachers to check their homeroom time
	· 

	Conduct surprise visits sa classroom if they are really in their classes
	MT3
	Monitoring teachers by surprise visits to ensure they are in their classes
	· 

	Daily monitoring of lesson plan. Kahit sa labas lang ng classroom you visit them.
	MT3
	Monitoring teachers by visiting them outside their classroom 
	· 



Leading teachers through Monitoring by Walking Around (MBWA) means guiding and supporting teachers to actively observe and interact with students and classrooms as they teach. It involves moving around learning spaces to monitor teaching practices, student engagement, and classroom dynamics in real time, providing immediate feedback and support to improve instructional effectiveness and promote a positive learning environment.

In DepEd Region XII, the Outstanding Master Teachers exemplified how monitoring could strengthen teaching quality and ensure a productive learning environment. Table 7 highlights three key sub-categories they used in Monitoring by Walking Around (MBWA) to guide and support teachers.

The first and second category of practices were Ensuring Teachers are Inside the Classroom and To Check their Homeroom Time were cited in the following: MT2 explained, “I do the Monitoring by Walking Around (MBWA). So, ensuring that all my teachers are inside the classroom.” MT3 reinforced this by adding, “Monitoring also the teacher’s attendance sa pagpasok palang sa morning.” MT4 extended the practice by stating, “We have the checking of the lesson plan every Monday from the objectives down to the reflection,” while MT3 also Check also the homeroom time of teachers yong sa first hour.” Through these actions, the Outstanding Master Teachers ensured that teachers were present, prepared, and actively engaged in delivering instruction. Checking attendance, lesson plans, and homeroom routines not only maintained accountability but also promoted a well-organized, focused learning environment for students.

Dacer et al. (2025) found that consistent instructional supervision, through classroom observations and monitoring of lesson plans and teacher engagement, improved teacher accountability, job satisfaction, and classroom effectiveness, supporting MT2, MT3, and MT4’s practices of structured monitoring and maintaining organized, high-quality instruction.

The third category of practice was Conducting Surprise Visits to Teachers. MT3 shared, “Conduct surprise visits sa classroom if they are really in their classes.” These unannounced checks allowed Outstanding Master Teachers to observe teaching practices in real-time, ensuring that standards were being maintained while encouraging teachers to remain consistent in their instructional routines.

Mapandi (2025) found that informal and unannounced classroom visits improved teacher accountability, consistency, and professionalism by providing administrators with real-time insights into instructional practices, supporting the Master Teachers’ practice of conducting surprise classroom observations.

The fourth category of practice was Visiting Teachers Outside the Classroom. As MT3 noted, “Daily monitoring of lesson plan. Kahit sa labas lang ng classroom you visit them.” This allowed teachers to receive guidance and oversight without feeling pressured during actual teaching time. By observing preparation, collaboration, and lesson planning outside the classroom, the Outstanding Master Teachers ensured that teachers were supported in all aspects of their instructional duties.

Madera and Baguio (2025) found that regular classroom observations and monitoring enhanced teacher accountability and engagement, supporting MT3’s practice of unannounced visits to ensure adherence to standards and maintain instructional quality.

Through these four categories of practices were ensuring teacher presence, checking homeroom time, conducting surprise classroom visits, and monitoring outside the classroom ensured that the Outstanding Master Teachers fostered accountability, consistency, and professional growth. Their leadership ensured that teaching remained organized, responsive, and aligned with the goal of improving learner outcomes.

Finding 8 

This section highlights how master teachers enhance teaching and learning by guiding teachers in using data-driven, aligned, and constructive assessment practices to improve student outcomes. The data were collected through in-depth interviews, then systematically coded and thematically analyzed to identify recurring practices and strategies, which were interpreted to show how master teachers promote quality assessment and support teacher development.

Table 8

Leading Teachers in Promoting Quality Assessment Practices
	Significant Statement
	Code
	Concept
	Categories

	May mga inputs kaming binibigay na different strategies of assessment depende sa pangailangan ng klase during INSET. 
	MT4
	Assisting teachers by providing inputs on the different strategies of assessment during INSET 
	Leading teachers in promoting quality assessment practices 
· Different strategies of assessment
· Table of Specification
· Structure of Observed Learning Outcomes (SOLO) Taxonomy
· Co-construction of test questions
· Rubric with criteria
· Test item analysis
· Data-based interventions

	Always may assessment talaga embedded siya sa lesson plan, regardless of individual or group assessment.
	MT3
	Assisting teachers to embed individual or group assessment in the lesson plan
	· 

	We check kung consistent ba ang assessment sa kanilang learning objectives. 
	MT4
	Assisting teachers by checking the consistency of assessment with the objectives
	· 

	Pagmalabo sa kanila ang paggawa ng Table of Specification and test questions, then we give them technical assistance, coaching or mentoring.
	MT4
	Managing teachers by mentoring them on how to construct Table of Specification
	· 

	Check test questions with Table of Specification (TOS) using the Blooms’ Taxonomy
	MT2
	Assisting teachers in checking test questions with Table of Specification (TOS) by using the Blooms’ Taxonomy
	· 

	Pinu-push odell sa mga teachers na more on SOLO framework yong test questions naka angkla sa PISA.
	MT2
	Assisting teachers to align test questions to PISA using Structure of Observed Learning Outcomes (SOLO) Taxonomy 
	· 

	Pwedeng collaborative ang paggawa ng test questions para naman ma-lessen yung workloads nila 
	MT4
	Managing teachers in constructing test questions by collaborative effort to lessen the workloads
	· 

	After the CO, I check as to how they process like rubrics using criterion only instead of descriptive and detailed rubrics. 
	MT3
	Assisting teachers to provide rubric with criteria
	· 

	We simply odelle questions using item analysis. Ginapicturan nalang sa Zip grade to check the answers and get the not mastered test questions from item analysis.
	MT1
	Assisting teachers in identifying the mastered and not mastered lessons from the test item analysis
	· 

	We gathered assessment data supported by test item analysis to guide interventions and continuous progress monitoring.
	MT5
	Assisting teachers to conduct test item analysis for a data-based interventions and monitoring 
	· 



Leading teachers in promoting quality assessment practices means guiding and supporting teachers to design and implement assessments that accurately measure student learning and progress. It involves helping teachers use a variety of fair, reliable, and meaningful assessment methods, provide constructive feedback, and use assessment results to improve instruction and enhance student achievement.

	In DepEd Region XII, the Outstanding Master Teachers recognized that effective teaching goes hand in hand with quality assessment practices. Table 8 highlights seven categories through which they guided teachers to design and implement meaningful, purposeful, and valid assessments.

The first category was Different Strategies of Assessment. MT4 explained, “May mga inputs kaming binibigay na different strategies of assessment depende sa pangailangan ng klase during INSET,” while MT3 emphasized, “Always may assessment talaga embedded siya sa lesson plan, regardless of individual or group assessment.” MT4 added, “We check kung consistent ba ang assessment sa kanilang learning objectives.” By integrating varied assessment strategies, embedding them in lesson plans, and ensuring alignment with objectives, the Outstanding Master Teachers helped teachers evaluate learning outcomes effectively and purposefully. This approach ensured that assessments truly measured what students were expected to learn.

Bebanco and Caromay (2025) found that Filipino teachers effectively used diverse classroom assessments especially “assessment for learning” to provide feedback, promote self-assessment, and align evaluations with learning objectives, enhancing instructional quality and accurately measuring student learning outcomes.

The second category was Table of Specification (TOS). MT4 shared, “Pagmalabo sa kanila ang paggawa ng Table of Specification and test questions, then we give them technical assistance, coaching or mentoring.” MT2 added, “Check test questions with Table of Specification (TOS) using the Bloom’s Taxonomy.” Through the use of TOS and Bloom’s Taxonomy, the Outstanding Master Teachers promoted balanced test construction and ensured that assessments measured various cognitive levels in alignment with learning objectives.

Bravo and Paceno (2025) found that Filipino primary teachers struggle with creating balanced, objective-aligned assessments, but technical assistance and mentoring improved their use of Table of Specifications and Bloom’s Taxonomy, supporting Master Teachers’ role in enhancing assessment quality and effectiveness.

The third category was the Structure of Observed Learning Outcomes (SOLO) Taxonomy. MT2 explained, “Pinu-push model sa mga teachers na more on SOLO framework yong test questions naka angkla sa PISA.” By using the SOLO Taxonomy, they guided teachers to design assessments that measured increasing levels of understanding and depth of learning, ensuring that tasks reflected true comprehension and mastery of content.

Olaybal and Mancera (2025) found that using the SOLO Taxonomy in math assessments improved students’ understanding from basic recall to complex problem-solving, enabling teachers to design cognitively aligned tasks that measure mastery, guide instruction, and provide targeted support.

The fourth category was Co-construction of Test Questions. MT4 noted, “Pwedeng collaborative ang paggawa ng test questions para naman ma-lessen yung workloads nila.” Collaborative creation of test questions allowed teachers to share expertise, improve clarity, and maintain alignment with objectives, enhancing the validity and quality of assessments.

Balacuit, Salazar, and Anog (2024) found that collaborative lesson and assessment design in mathematics improved assessment quality, alignment with learning objectives, and reduced teacher workload, demonstrating that co-creating tasks enhances instructional effectiveness and validity.

The fifth category was Rubrics with Criteria. According to MT3, “After the CO, I check as to how they process like rubrics using criterion only instead of descriptive and detailed rubrics.” Using clear criteria in rubrics helped ensure transparency, fairness, and consistent evaluation of student performance in alignment with learning objectives.

Alonzo, Bejano, and Labad (2023) found that using rubrics with clear criteria improved consistency, fairness, and alignment in student assessments, supporting MT3’s practice of criteria-based evaluation to enhance accountability and provide meaningful feedback.

The sixth category was Test Item Analysis. MT1 explained, “We simply odelle questions using item analysis. Ginapicturan nalang sa Zip grade to check the answers and get the not mastered test questions from item analysis.” By reviewing test items systematically, teachers could identify weaknesses in questions, improve reliability, and ensure assessments accurately measured learning outcomes.

Garcia, Santos, and Vistro Yu (2025) found that systematic item analysis using CTT and IRT enabled teachers to identify test item weaknesses, improve reliability, and enhance assessment validity, ensuring accurate measurement of learning outcomes.

The seventh and final category was Data-Based Interventions. MT5 stated, “We gathered assessment data supported by test item analysis to guide interventions and continuous progress monitoring.” By modelled assessment data, the Outstanding Master Teachers helped teachers implement targeted interventions and continuously monitor student progress, ensuring that assessment informed instruction and learning was effectively supported.

Ortiz and Sta. Ana (2025) found that data-driven decision-making using assessment results improves curriculum planning, guides instructional interventions, and enables targeted support for student learning, reflecting Master Teachers’ practice of using data to align instruction with learners’ needs.

Through these seven categories ranging from varied assessment strategies and SOLO-based tasks to rubrics, item analysis, and data-driven interventions—the Outstanding Master Teachers fostered a culture of quality, accountability, and meaningful evaluation. Their leadership ensured that assessments were not just a formality but a tool for improving instruction, guiding teachers, and ultimately supporting learners’ success.

 	Enhancing Teachers’ Professional Development
Enhancing teachers’ professional development means supporting and guiding teachers to continually improve their knowledge, skills, and instructional practices. It involves providing opportunities for learning, mentoring, training, and reflective practice so that teachers can grow professionally, stay updated with educational trends, and deliver higher-quality instruction that benefits student learning.

In DepEd Region XII, the Outstanding Master Teachers recognized that improving student learning begins with developing teachers’ professional competence. Their fourth main category of instructional leadership role, Enhancing Teachers’ Professional Development, was crucial in building a culture of continuous learning, growth, and excellence. This role was carried out through three key sub-categories.

The first sub-category, presented in Table 9, was Leading Teachers in Improving Teaching Performance through Mentoring. The Outstanding Master Teachers actively guided colleagues by observing classroom practices, providing feedback, and demonstrating effective teaching strategies. Through one-on-one mentoring and coaching, they helped teachers refine lesson delivery, incorporate learner-centered strategies, and address specific challenges in instruction. By modeling best practices and offering constructive guidance, they strengthened teachers’ confidence and competence, directly improving classroom performance and student learning outcomes.

The second sub-category, shown in Table 10, was Leading Teachers in Managing SLAC Sessions, INSET, and School-Based Trainings. The Outstanding Master Teachers organized and facilitated Learning Action Cell (SLAC) sessions, In-Service Training (INSET), and other professional development activities. They provided structured opportunities for teachers to collaborate, share experiences, and learn new instructional strategies. By managing these sessions effectively, they ensured that professional development was systematic, relevant, and aligned with school and curriculum goals. Teachers were empowered to reflect on their practices, learn from peers, and apply new strategies in their classrooms.

The third sub-category, highlighted in Table 11, was Leading Teachers in Supporting Continuous Professional Development. Beyond structured trainings, the Outstanding Master Teachers encouraged teachers to pursue ongoing learning through workshops, seminars, research, and other professional growth activities. They acted as role models for lifelong learning, demonstrating that continuous improvement is essential for maintaining instructional excellence. By supporting sustained professional development, they helped teachers stay updated with innovative teaching practices and best educational approaches, ensuring that instruction remained dynamic and responsive to learners’ needs.

Through mentoring, structured professional development sessions, and support for continuous learning, the Outstanding Master Teachers strengthened teacher competence, fostered collaboration, and promoted a culture of growth. Their leadership ensured that teachers were not only skilled and confident but also motivated to continuously improve, ultimately elevating the quality of instruction and student achievement across their schools.

Finding 9 

This section explains how master teachers enhance teaching performance by providing personalized mentorship that supports teachers’ professional growth, skill development, and reflective practice. The data were gathered through in-depth interviews, systematically coded, and thematically analyzed to identify patterns and recurring strategies, which were then interpreted to show how mentoring practices foster teacher improvement, build confidence, and promote a culture of continuous learning.

Table 9

Leading Teachers in Improving Teaching Performance through Mentoring
	Significant Statement
	Code
	Concept
	Categories

	May time din na formal and informal style. So when you say formal, we have the pre-conference, and post-conference. Special time to talk about anong kailangan na-iimprove.
	MT4
	Mentoring teachers in a formal or informal style on what to improve
	Leading teachers in improving teaching performance through mentoring
· Needs and self-assessment
· Giving of Immediate Feedback
· Using new trends in teaching
· Regular feedback and hands-on support
· Partner in action research and advanced professional development
· Involving them in mentoring peers
· Empowering teachers

	We have really act as a mentor to them based on their needs and self-assessment from their IPCRF. 
	MT4
	Mentoring teachers based on their needs and self-assessment
	· 

	Informal style usual conversation, giving them immediate feedback. 
	MT4
	Mentoring teachers in informal style by giving immediate feedback
	· 

	Flexible style of mentoring as the need arises
	MT4
	Mentoring teachers in flexible style as the need arises
	· 

	As mentor, I am open to suggestions. I am giving them chance to suggest in using new trends in teaching
	MT1

	Mentoring teachers in using new trends in teaching 
	· 

	Providing new teachers with structured guidance on classroom management, lesson planning, and school policies, reinforced by regular feedback and hands-on support; fostering innovation and collaboration
	MT5
	Mentoring new teachers by giving regular feedback and hands-on support
	· 

	Experienced teachers are partner through action research and advanced professional development
	MT5
	Mentoring experienced teachers as partner through action research and advanced professional development
	· 

	Engaging highly experienced teachers in co-teaching, mentoring, and leading school-wide initiatives to leverage their expertise and promote a culture of shared growth.
	MT5
	Mentoring highly experienced teachers by involving them in mentoring peers 
	· 

	We empower teachers through mentoring
	MT5
	Mentoring teachers by empowering them
	· 

	Giving the opportunities na sila din na mag-lead sa mga activities, teaching them, mentoring them, and opening to them the opportunities.
	MT4
	Mentoring teachers by empowering them to lead school activities
	



Leading teachers in improving teaching performance through mentoring means guiding and supporting teachers by providing personalized advice, feedback, and professional guidance. It involves pairing experienced educators with teachers to help them refine instructional strategies, address challenges, and enhance classroom practices, ultimately improving teaching effectiveness and student learning outcomes.

In DepEd Region XII, the Outstanding Master Teachers recognized that enhancing teaching performance requires mentoring that is purposeful, flexible, and responsive to teachers’ needs. Table 9 highlights seven categories through which they guided and supported their colleagues, ensuring continuous professional growth and improved classroom practices.

The first category was Needs and Self-Assessment. MT4 explained, “We really act as a mentor to them based on their needs and self-assessment from their IPCRF.” They used both formal and informal approaches, including pre-conferences and post-conferences, to discuss specific areas for improvement. By grounding mentoring in teachers’ self-identified needs, the Outstanding Master Teachers ensured that guidance was personalized and meaningful.

Mina and Sanchez (2025) found that master teachers’ mentoring is most effective when tailored to teachers’ needs and self-assessments, using tools like the IPCRF and pre/post-conferences to provide targeted guidance, enhancing teacher skills, confidence, and professional growth.

The second category was Giving of Immediate Feedback. MT4 emphasized the importance of flexibility: “Informal style—usual conversation, giving them immediate feedback.” Mentoring was not limited to scheduled sessions; it also happened spontaneously when issues emerged in the classroom, allowing teachers to receive timely advice and support exactly when they needed it.

Sunico and Dela Rosa (2025) found that master teachers’ flexible, real-time mentoring through informal guidance and immediate feedback helped teachers address classroom challenges promptly, improve instructional practices, and enhance professional growth and curriculum implementation.

              The third category was Using New Trends in Teaching. MT1 noted, “As mentor, I am open to suggestions. I am giving them a chance to suggest in using new trends in teaching.” The Outstanding Master Teachers encouraged innovation by welcoming teachers’ ideas, exploring emerging teaching strategies, and integrating modern approaches into classroom practice.

              Espiritu (2024) found that teachers who applied innovative strategies like project-based learning, gamification, and experiential learning improved student engagement and performance, supporting Master Teachers’ practice of promoting instructional innovation and modern teaching approaches.

The fourth category was Regular Feedback and Hands-On Support. MT5 explained, “Providing new teachers with structured guidance on classroom management, lesson planning, and school policies, reinforced by regular feedback and hands-on support; fostering innovation and collaboration.” By offering continuous feedback and practical guidance, the Outstanding Master Teachers helped teachers apply strategies effectively while building confidence and promoting collaborative practices.

Rana and Rodriguez (2025) found that structured mentoring, regular feedback, and hands-on support from colleagues improved teachers’ instructional performance, classroom management, and confidence, highlighting how Master Teachers’ guidance fosters professional growth and effective teaching.

The fifth category was Partnering in Action Research and Advanced Professional Development. MT5 shared that “Experienced teachers are partner through action research and advanced professional development.” Experienced teachers were engaged as partners in action research and advanced training opportunities, strengthening their instructional expertise and contributing to school-wide learning improvement initiatives.

Naldo and Ubayubay (2024) found that promoting an action research culture enhanced teachers’ professional growth, instructional skills, and evidence-based practice, while fostering school-wide improvements, supporting Master Teachers’ role in mentoring and professional development.

The sixth category was Involving Teachers in Mentoring Peers. MT5 described “Engaging highly experienced teachers in co-teaching, mentoring, and leading school-wide initiatives to leverage their expertise and promote a culture of shared growth.” This approach created a culture of shared growth, where mentorship was not one-way but a collaborative, school-wide effort.

Naldo and Ubayubay (2024) found that fostering an action research culture strengthened teachers’ pedagogical skills, curriculum understanding, and use of evidence-based strategies, while promoting professional growth and school-wide improvements, supporting Master Teachers’ role in mentoring and teacher development.

Finally, the seventh category was Empowering Teachers. MT5 stated, “We empower teachers through mentoring,” a point supported by MT4, who added, “Giving the opportunities na sila din na mag-lead sa mga activities, teaching them, mentoring them, and opening to them the opportunities.” By entrusting teachers with leadership roles and mentoring responsibilities, the Outstanding Master Teachers fostered confidence, initiative, and professional ownership.

Rosa (2025) found that master teachers’ effective mentoring were through coaching, feedback, and support that enhanced teachers’ professional growth, collaboration, and instructional skills, fostering a supportive environment that builds confidence, agency, and ownership in their development.

Through these seven categories were needs-based guidance, flexible mentoring, embracing new trends, regular feedback, action research partnerships, peer mentoring, and teacher empowerment showed that Outstanding Master Teachers cultivated a mentoring culture that strengthened teaching performance, encouraged innovation, and built a community of collaborative growth. Their leadership ensured that teachers were supported, challenged, and inspired to continuously improve, ultimately benefiting learners across their schools.

Finding 10 

This section illustrates how master teachers lead and manage professional development activities such as School Learning Action Cell (SLAC) sessions, In-Service Training (INSET), and other school-based training programs to enhance teacher skills and instructional quality. Data were collected through in-depth interviews, systematically coded, and thematically analyzed to identify recurring practices, which were then interpreted to show how master teachers facilitate collaborative learning, promote reflective teaching, and ensure effective implementation of professional development initiatives.

Table 10

Leading Teachers in Managing SLAC Sessions, INSET, and School-Based Trainings
	Significant Statement
	Code
	Concept
	Categories

	[bookmark: _Hlk218946203]As a SLAC facilitator, I see to it that I have a SLAC plan. A consolidation of all the needs of teachers from their Individual Development Plan and MBWA before the start of the school year.
	MT2
	Assisting teachers
in consolidating all the needs of teachers
	Leading teachers in managing SLAC sessions, INSET and school-based trainings
· Teachers’ needs
· Replicating best practices
· Demo Teaching
· Resource speakers
· Sharing the best practices

	In our SLAC session, I always lead by example on how to teach, introduce the different strategies, different ways of assessment, differentiated instruction and teaching the higher-order thinking skills. If they replicated my work, I would consider this an excellent supervisory service
	MT4
	Setting as example to teachers in replicating the best practices
	· 

	During our SLAC session or INSET, I do demonstration teaching for them to appreciate the different strategies
	MT4
	Setting as example to teachers in using different strategies by demonstration teaching 
	· 

	If they have uhmm attended the training they are allowed to re-echo it given equal opportunity to become speakers
	MT3
	Enhancing teachers by giving them equal opportunity to become resource speakers
	· 

	I pick the best practices  of teachers, shared and  highlighted during SLAC sessions
	MT3
	Exploring the use of teaching strategies by sharing the best practices 
	· 



Leading teachers in managing SLAC sessions, INSET, and school-based trainings means guiding and coordinating professional development activities to enhance teaching and learning in the school. It involves organizing, facilitating, and overseeing collaborative sessions, workshops, and trainings so that teachers gain new knowledge, share best practices, and improve their instructional skills effectively.

In DepEd Region XII, the Outstanding Master Teachers demonstrated how managing professional development sessions could strengthen teacher competence and improve classroom performance. Table 10 highlights five key categories that guided their leadership in SLAC Sessions, INSET, and School-Based Trainings.

The first category was Teachers’ Needs. MT2 explained, “As a SLAC facilitator, I see to it that I have a SLAC plan. A consolidation of all the needs of teachers from their Individual Development Plan and MBWA before the start of the school year.” By identifying teachers’ professional development needs in advance, the Outstanding Master Teachers ensured that SLAC sessions were purposeful, targeted, and responsive to actual classroom challenges.

Mina and Sanchez (2025) found that master teachers’ mentoring and coaching, when tailored to teachers’ needs, effectively support professional growth, enhance instructional skills, and boost confidence, showing that structured, differentiated mentoring aligned with classroom challenges strengthens teacher development.

The second category was Replicating Best Practices. MT4 shared, “In our SLAC session, I always lead by example on how to teach, introduce the different strategies, different ways of assessment, differentiated instruction, and teaching the higher-order thinking skills. If they replicated my work, I would consider this an excellent supervisory service.” By modelling effective teaching practices, they provided colleagues with concrete examples to emulate, fostering consistent, high-quality instruction across classrooms.

Cadacio and Albite (2025) found that master teachers in Camarines Sur demonstrated strong instructional leadership, particularly by modeling effective practices, showing that leading by example and sharing strategies fosters teacher development and improves overall instructional quality.

The third category was Demo Teaching. MT4 explained, “During our SLAC session or INSET, I do demonstration teaching for them to appreciate the different strategies.” Demonstration lessons allowed teachers to observe practical applications of strategies in real time, deepening their understanding and providing inspiration for their own classroom practices.

Reyes and Oropa (2025) found that master teachers in the Philippines demonstrated strong instructional supervision through observation, feedback, and modeling effective teaching, indicating that such practices support teacher learning, professional growth, and the adoption of effective instructional strategies.

The fourth category was Resource Speakers. MT3 noted, “If they have uhmm attended the training, they are allowed to re-echo it, given equal opportunity to become speakers.” By encouraging teachers to share knowledge gained from external trainings, the Outstanding Master Teachers expanded learning opportunities within the school and recognized teachers as contributors to professional growth.

Rosa (2025) found that master teachers in Laguna demonstrated highly effective mentoring by coaching, providing feedback, modeling strategies, and sharing expertise, showing that facilitating collaborative learning and re-echoing training enhances teacher development and creates a supportive professional environment.

The fifth category was Sharing Best Practices. MT3 added, “I pick the best practices of teachers, shared and highlighted during SLAC sessions.” Highlighting exemplary work encouraged peer learning, motivated teachers to innovate, and reinforced a culture of excellence.
Andaya & Quinito (2025) found that teacher leadership and collaborative practices, including sharing expertise and mentoring colleagues, foster continuous learning, strengthen instructional quality, and promote a culture of collective professional growth.

Through addressing teachers’ needs, modelling strategies, demonstrating lessons, enabling resource speakers, and sharing best practices, the Outstanding Master Teachers transformed SLAC sessions, INSET, and school-based trainings into dynamic, collaborative, and impactful professional development platforms. Their leadership ensured that teachers were equipped, inspired, and empowered to improve teaching and learning outcomes for their students.

Finding 11 

This section highlights how master teachers support continuous professional development (CPD) by guiding teachers in improving their skills, fostering reflective practice, and encouraging lifelong learning. Data were gathered through in-depth interviews, systematically coded, and thematically analyzed to identify patterns and practices, which were then interpreted to show how master teachers provide coaching, mentoring, and collaborative opportunities that sustain professional growth and enhance teaching effectiveness.





Table 11

Leading Teachers in Supporting Continuous Professional Development
	Significant Statement
	Code
	Concept
	Categories

	I have to recommend not na kung ano yong mga seminars ako nalang na ako.
	MT1
	Enhancing teachers by recommending   to attend seminars
	Leading teachers in supporting continuous professional development
· Send to trainings
· Further studies
· Grab scholarship

	Everyone is given opportunity to be send to trainings

	MT3
	Enhancing teachers by giving chance to attend in trainings
	· 

	Encourage them to go further for their studies.
	MT3
	Enhancing teachers by encouraging them to go further studies
	· 

	Encourage them to grab scholarship
	MT4
	Enhancing teachers by encouraging them to grab scholarship
	· 



Leading teachers in supporting continuous professional development means guiding and encouraging teachers to engage in ongoing learning and growth throughout their careers. It involves providing opportunities, resources, and mentorship that help teachers enhance their knowledge, refine instructional practices, and stay updated with educational trends to improve teaching quality and student learning outcomes.

In DepEd Region XII, the Outstanding Master Teachers understood that professional growth is a continuous journey that extends beyond workshops and classroom practice. Table 11 highlights three key categories they supported continuous professional development among teachers, ensuring that learning never stops and opportunities for advancement are accessible to all.

The first category was Sending Teachers to Trainings. MT3 explained, “Everyone is given opportunity to be sent to trainings,” while MT1 added, “I have to recommend, not na kung ano yong mga seminars ako nalang na ako.” By actively recommending and facilitating teachers’ participation in relevant trainings and seminars, the Outstanding Master Teachers ensured that educators remained updated on the latest instructional strategies, curriculum updates, and pedagogical innovations. These opportunities strengthened teachers’ skills and directly enhanced classroom instruction.

Esguerra & Quinito (2025) found that elementary teachers viewed professional development positively, noting that trainings on instructional practices enhanced classroom effectiveness, job satisfaction, and professional growth, highlighting the importance of supporting teachers’ continuous learning and skill development.

The second category was Further Studies. MT3 emphasized, “Encourage them to go further for their studies.” The Outstanding Master Teachers motivated teachers to pursue graduate degrees, certifications, or specialized programs to deepen their knowledge and broaden their expertise. By supporting advanced studies, they helped teachers build long-term professional capacity that could benefit both their personal growth and the learning outcomes of their students.

Villaflores (2025) found that Filipino teachers view graduate studies as enhancing their professional knowledge, skills, and effectiveness, supporting the idea that advanced education promotes long-term growth and improves student learning outcomes.

The third category was Grabbing Scholarships. MT4 stated, “Encourage them to grab scholarship.” Recognizing that financial constraints can limit professional growth, the Outstanding Master Teachers guided teachers to identify and apply for scholarships. This not only opened doors to new learning experiences but also empowered teachers to achieve higher levels of competence and leadership.

Talaue et al. (2023) found that Philippine professional development programs improve teacher skills and collaboration but face financial barriers, highlighting the need for scholarships and support to ensure broader access and enhance teachers’ professional competence and leadership.
Through sending teachers to trainings, encouraging further studies, and guiding them to pursue scholarships, the Outstanding Master Teachers created a culture of continuous learning, aspiration, and professional excellence. Their leadership ensured that teachers were consistently supported in developing their skills, expanding their knowledge, and reaching their full potential, ultimately elevating the quality of education in their schools.

Providing Instructional Supervision and Feedback
Providing instructional supervision and feedback means observing and guiding teachers’ classroom practices to ensure effective teaching and learning. It involves monitoring lesson delivery, identifying strengths and areas for improvement, and offering constructive feedback that helps teachers refine their strategies, enhance student engagement, and achieve better learning outcomes.

In DepEd Region XII, the Outstanding Master Teachers recognized that effective instructional leadership goes beyond mentoring and professional development. It also requires providing instructional supervision and timely feedback to ensure that teaching remains effective and student learning thrives. Their fifth main category of leadership role, Providing Instructional Supervision and Feedback, was carried out through three key sub-categories.

The first sub-category, presented in Table 12, was Leading Teachers in Conducting Classroom Observations. The Outstanding Master Teachers regularly observed lessons to understand how teachers implemented instructional strategies, managed classrooms, and engaged learners. By being present in the classroom, they could identify both strengths and areas for improvement, gather evidence of teaching practices, and support teachers with practical guidance. These observations were not for judgment alone but served as a foundation for growth and reflective practice.

The second sub-category, shown in Table 13, was Leading Teachers in Improving Teaching-Learning Performance through Constructive Feedback. Following classroom observations, the Outstanding Master Teachers provided specific, actionable feedback. They highlighted what teachers were doing well while suggesting ways to enhance lesson delivery, use instructional strategies more effectively, and address challenges in engaging learners. By offering constructive feedback, they promoted reflective teaching practices and encouraged continuous improvement.

The third sub-category, highlighted in Table 14, was Leading Teachers in Enhancing Teaching Performance through Supervision. Beyond individual feedback, the Outstanding Master Teachers guided teachers in broader instructional development, helping them plan lessons, integrate best practices, and align activities with curriculum standards. Through systematic supervision, they reinforced professional standards, modelled effective teaching behaviors, and empowered teachers to apply new strategies confidently in the classroom.

Through classroom observations, constructive feedback, and focused supervision, the Outstanding Master Teachers created a supportive environment where teachers could grow professionally while maintaining high-quality instruction. Their leadership ensured that supervision was not merely evaluative but developmental helping teachers refine their skills, improve learning outcomes, and foster an educational culture rooted in excellence and continuous improvement.

Finding 12 

This section explains how master teachers conduct classroom observations to monitor teaching practices, provide constructive feedback, and support instructional improvement. Data were collected through key informant interviews, systematically coded, and thematically analyzed to identify recurring practices, which were interpreted to show how master teachers use observation as a tool for coaching, reflective dialogue, and enhancing teacher performance.








Table 12

Leading Teachers in Conducting Classroom Observations 
	Significant Statement
	Code
	Concept
	Categories

	I always ensure that supervisory plan is being followed according to what is planned. 
	MT3
	Leading teachers in ensuring that supervisory plan is followed
	Leading teachers in conducting classroom Observations
· Schedule of Class Observation
· Technical assistance during pre-observation
· Integration of PPST indicators
· Agree and rate based on the findings
· Next class observation
· More classroom observations

	I have blank schedule and pass on to teachers. They have option to choose which class, which subject they will have to conduct classroom observation. Then encode, finalize and post it. 
	MT3

	Giving teachers the option to choose the schedule of their class observation
	· 

	I begin with a Pre-Observation Conference, where I meet with my assigned teachers to discuss their lesson objectives and expectations, ensuring these are clearly reflected in their lesson plans.
	MT5
	Giving teachers technical assistance by discussing their lesson objectives and expectations that are clearly reflected in their lesson plans.
	· 

	During the Classroom Observation, I focus on key PPST indicators such as differentiation and student engagement, paying close attention to how these are implemented during the actual lesson demonstration. 
	MT5
	Giving teachers the time to integrate PPST indicators in the teaching-learning process
	· 

	In the post-conference, I discuss my observations with the teacher, we agree on the findings, and then I give my rating based on the indicators found in the rubric.
	MT1
	Giving teachers to discuss and agree on the findings and rate the indicators based on rubric
	· 

	Lastly, post-observation conference and assessment. It will just be a repetitive cycle hanggang mayroon ng improvement sa performance ni teacher.
	MT4
	Giving teachers to improve teaching performance in the next class observation
	· 

	I conduct classroom observations more than what is mandated to us
	MT3
	Assisting teachers by conducting more classroom observations
	· 




Leading teachers in conducting classroom observations means guiding and supporting teachers to systematically watch and analyze teaching and learning in the classroom. It involves helping teachers identify effective practices, recognize areas for improvement, and use insights from observations to enhance instructional strategies and student learning outcomes.

	In DepEd Region XII, the Outstanding Master Teachers exemplified how classroom observations could be a powerful tool for improving teaching and learning. Table 12 highlights six categories that guided their approach to observing lessons, providing support, and promoting continuous teacher growth.

The first category was Schedule of Class Observation. MT3 explained, “I have blank schedule and pass on to teachers. They have the option to choose which class, which subject they will have to conduct classroom observation. Then encode, finalize and post it.” MT3 further emphasized, “I always ensure that supervisory plan is being followed according to what is planned.” By establishing a clear and flexible observation schedule, the Outstanding Master Teachers ensured transparency, teacher preparedness, and consistency in monitoring instructional practices.

Torres, Zerrudo, Labad, & Gabales (2024) found that systematic, collaborative classroom observations was conducted with honesty, confidentiality, and supportive feedback thatenhance teacher preparedness, transparency, and instructional improvement, highlighting the importance of planned observation schedules for professional development.

The second category was Technical Assistance during Pre-Observation. MT5 described, “I begin with a Pre-Observation Conference, where I meet with my assigned teachers to discuss their lesson objectives and expectations, ensuring these are clearly reflected in their lesson plans.” This pre-observation guidance allowed teachers to clarify goals, align strategies with objectives, and prepare for an effective lesson demonstration.

Bayer et al. (2024) found that pre-observation interactions were discussing lesson objectives, expectations, and plans to enhance teacher readiness, confidence, and engagement, showing that clear communication and technical support before observations promote reflective practice and more effective supervision.

The third category was Integration of PPST Indicators. MT5 added, “During the Classroom Observation, I focus on key PPST indicators such as differentiation and student engagement, paying close attention to how these are implemented during the actual lesson demonstration.” By aligning observations with professional teaching standards, the Outstanding Master Teachers ensured that feedback was grounded in recognized indicators of effective instruction.

Taoc & Mahawan (2025) found that aligning classroom observations with PPST standards and local teaching contexts makes supervision more meaningful, ensuring feedback targets key competencies like differentiation and student engagement, thereby improving instructional quality.

The fourth category was Agreeing and Rating Based on Findings. MT1 explained, “In the post-conference, I discuss my observations with the teacher, we agree on the findings, and then I give my rating based on the indicators found in the rubric.” This collaborative approach encouraged reflection, mutual understanding, and fair evaluation, reinforcing trust and accountability between mentors and teachers.

Empiales & Obiso (2025) found that post-observation feedback through reflective discussions is essential for improving teaching, as collaborative reflection and rubric-based evaluation foster growth, fair assessment, and a positive culture of instructional improvement.

The fifth category was Next Class Observation. MT4 emphasized, “Lastly, post-observation conference and assessment. It will just be a repetitive cycle hanggang mayroon ng improvement sa performance ni teacher.” Continuous cycles of observation and feedback ensured that teaching performance was steadily improved over time, rather than being a one-time evaluation.

Empiales & Obiso (2025) found that continuous cycles of classroom observation and feedback support long-term teacher development, enabling reflection, incremental improvement, and sustained professional growth through a developmental approach to instructional leadership.

The sixth category was More Classroom Observations. MT3 shared, “I conduct classroom observations more than what is mandated to us.” Going beyond the minimum requirements demonstrated the Outstanding Master Teachers’ commitment to supporting teachers consistently and thoroughly, ensuring that growth and improvement were sustained.

Reyes & Oropa (2025) found that master teachers’ frequent and sustained classroom observations provide continuous feedback, foster reflective practice, and promote ongoing teacher development, demonstrating a strong commitment to professional growth and improved instructional quality.

Through careful scheduling, pre-observation guidance, alignment with professional standards, collaborative feedback, continuous observation cycles, and extra monitoring, the Outstanding Master Teachers modelled how classroom observations could be developmental, supportive, and transformative. Their leadership not only enhanced teacher performance but also created a culture of continuous improvement and reflective practice in schools.


Finding 13 

This section explains how master teachers enhance teaching and learning performance by providing positive and constructive feedback to teachers. Data were gathered through key informant interviews, systematically coded, and thematically analyzed to identify patterns in feedback practices. The findings were interpreted to show how master teachers use encouragement, guidance, and actionable suggestions to support teacher growth, boost confidence, and improve classroom instruction.

Table 13

Leading Teachers in Improving Teaching-Learning Performance through Positive and Constructive Feedback
	Significant Statement
	Code
	Concept
	Categories

	I always encourage my teachers to provide constructive and meaningful feedback to students. It’s always in positive ma’am.
	MT2
	Giving feedback to teachers to give always  a positive feedback 
	Leading teachers in improving teaching-learning performance through positive and constructive feedback which is manifested in:
· Positive feedback given by teachers to students
· Good record of learners’ performance
· Reward system
· No deduction policy
· Giving of plus points for students accomplishments
· Reflection after the SLAC sessions
· Evidence-based feedback
· Write reflection after post conference
· Giving feedback to the teachers on their strengths

	In giving feedback to learners, we ask teachers to have the good record of the results of their learners performances and class record that they can track how the child is performing
	MT4
	Giving feedback to teachers  to give feedback based on good record of learners performance
	· 

	So, hindi lang sya verbal feedback.  As much as possible, through rewards also.
	MT3
	Giving feedback to teachers through rewards
	· 

	No deduction policy. So, always positive sya. Parang out of ano always lang na positive feedback. 
	MT3
	Giving feedback to teachers to no deduction policy
	· 

	There is no deduction in assessment pero may plus points sya if doing very good. So no deduction policy. Walang negative impact sa bata.
	MT3
	Giving feedback to teachers to practice in giving of plus points
	· 

	When we have a SLAC I always see to it naga collecta ako ma’am sang reflection notes nila ang gintagaan ko nagligad indi ko na pagtagaan subong and then compile
	MT2

	Giving feedback to teachers to collect  reflection notes after the SLAC sessions
	· 

	In classroom observation, I provide evidence-based, non-judgmental feedback using observation notes and student data


	MT5
	Giving feedback to teachers by providing evidence-based feedback using observation notes and student data
	· 

	I encourage them to do reflection after sa post-conference. 

	MT3
	Giving feedback to teachers to write reflection after post conference
	· 

	In the observation notes na, ma’am those are all positive. Para makit-an nila ilang self how positive they are, how good they are.
	MT3
	Giving feedback to teachers to show how good they are
	· 



Leading teachers in improving teaching–learning performance through constructive feedback means guiding teachers by providing specific, actionable, and supportive feedback on their instructional practices. It involves highlighting strengths, identifying areas for improvement, and offering practical suggestions that help teachers enhance lesson delivery, engage students more effectively, and achieve better learning outcomes.

In DepEd Region XII, the Outstanding Master Teachers demonstrated that constructive feedback is a powerful tool to improve teaching and learning. Table 13 highlights nine key categories they used to guide teachers in providing meaningful, evidence-based, and positive feedback to both students and colleagues.
The first category was Positive Feedback given by teachers to students. MT2 emphasized, “I always encourage my teachers to provide constructive and meaningful feedback to students. It’s always in positive ma’am.” By focusing on strengths and achievements, teachers motivated learners while fostering confidence and a growth mindset.

Cadacio and Albite (2025) found that master teachers’ strong instructional leadership include mentoring, coaching, and supportive practices were positively influences colleagues’ professional growth and motivation, indicating that active, constructive engagement fosters improved teaching practices.

The second category was Good Record of Learners’ Performance. MT4 explained, “In giving feedback to learners, we ask teachers to have the good record of the results of their learners’ performances and class record that they can track how the child is performing.” Keeping detailed performance records allowed feedback to be accurate, personalized, and actionable.

Reyes and Oropa (2025) found that master teachers’ instructional supervision focused especially on monitoring teacher performance and promoting systematic documentation of student data to supports targeted instructional decisions and ongoing school improvement, highlighting that structured performance tracking is key to effective leadership, even if it does not automatically raise student achievement.

The third category was Reward System. MT3 noted, “So, hindi lang sya verbal feedback. As much as possible, through rewards also.” Recognizing and rewarding achievements reinforced positive modelled and encouraged continuous effort.

Baldera (2025) found that Filipino master teachers demonstrate instructional leadership through mentoring, collaboration, and recognition of colleagues’ contributions, fostering trust, professional learning communities, and continuous improvement in teaching practices.

 The fourth category was No Deduction Policy. MT3 clarified, “No deduction policy. So, always positive sya. Parang out of ano always lang na positive feedback.” This approach eliminated negative reinforcement, ensuring feedback remained encouraging rather than discouraging.

Baldera (2025) found that Filipino master teachers promote professional growth and collaboration by using supportive, positive feedback in mentoring, fostering a “no deduction” culture that encourages continuous improvement without punitive measures.

The fifth category was Giving of Plus Points for Students Accomplishments. MT3 added, “There is no deduction in assessment pero may plus points sya if doing very good. So no deduction policy. Walang negative impact sa bata.” Providing extra points for excellence motivated students to strive for higher performance without fear of penalty.

Dela Cruz, Estomata, and Baluyos (2025) found that using positive reinforcement, such as extra recognition or incentives, increased student engagement and performance in Filipino lessons, supporting a no-deduction approach that motivates effort, fosters a supportive environment, and reinforces positive behaviors.

The sixth category was Reflection after SLAC Sessions. MT2 explained, “When we have a SLAC I always see to it naga collecta ako ma’am sang reflection notes nila ang gintagaan ko nagligad indi ko na pagtagaan subong and then compile.” Collecting reflections allowed teachers to modelled practices, identify growth areas, and plan improvements.

Culajara (2023) found that SLAC sessions enhanced teacher professional development by promoting reflection and collaboration, with documented post-SLAC reflections helping teachers improve practices, identify areas for growth, and support school-wide instructional improvement.

The seventh category was Evidence-Based Feedback. MT5 emphasized, “In classroom observation, I provide evidence-based, non-judgmental feedback using observation notes and student data.” Grounding feedback in data and observation ensured it was objective, constructive, and aligned with actual teaching performance.

Espiritu (2025) found that evidence-based instructional supervision using classroom observations and student data improved teacher performance and learning outcomes, with objective feedback promoting reflection, enhancing instructional quality, and supporting fair, constructive professional development.

 The eighth category was Write Reflection after Post-Conference. MT3 shared, “I encourage them to do reflection after sa post-conference.” This practice promoted self-awareness, critical thinking, and continual refinement of teaching strategies.

Deala and Lopez (2024) found that post-SLAC reflections enhanced teachers’ self-awareness, critical thinking, and instructional improvement, showing that structured reflective practices after collaborative sessions support continuous professional growth and better classroom decision-making.

Finally, the ninth category was Giving Feedback to the Teachers on their Strengths. MT3 explained, “In the observation notes na, ma’am those are all positive. Para makit-an nila ilang self how positive they are, how good they are.” Highlighting teachers’ strengths boosted confidence, morale, and professional pride.

Manguiat (2025) found that teacher-led instructional leadership using recognition and positive feedback boosted teacher confidence, motivation, and professional pride, enhancing instructional quality and fostering a supportive, empowering school culture.   

Through these nine categories were positive feedback, tracking performance, rewards, no deduction policy, plus points, reflections, evidence-based guidance, post-conference reflection, and recognition of strengths were the Outstanding Master Teachers created a supportive, motivating, and growth-oriented environment. Their leadership ensured that feedback was not just evaluative but developmental, helping teachers enhance their performance and ultimately improving learners’ outcomes.

Finding 14 

This section explains how master teachers enhance teaching performance through instructional supervision. Data were collected from key informant interviews, systematically coded, and analyzed thematically to identify recurring supervisory practices. The findings show how master teachers monitor teaching, provide guidance, and implement supportive strategies that foster professional growth, improve instructional quality, and ensure alignment with school and curriculum standards.

Table 14

Leading Teachers in Enhancing Teaching Performance through Supervision 
	Significant Statement
	Code
	Concept
	Categories

	You supervise especially the implementation of the DepEd programs
	MT2
	Supervising teachers in the implementation of DepEd programs
	Leading teachers by enhancing teaching performance through supervision in order to see:
· Proper implementation of DepEd programs
· The urgency of the needs of the teachers
· The profile of teachers as inputs to their needs
· The Technical assistance needed to be given to the teachers to become effective
· Whether Buddy-buddy system works for them
· How culture of excellence is being nurtured successfully among the teachers

	The approach I used in supervision will depend on the needs of the teachers either individual needs or team needs and urgency of their needs
	MT4
	Supervising teachers based on the urgency of their needs 
	· 

	Magprofilling ako para mabal-an kag fit gid kung ano ang individual need sang mga teachers. Then, follow up during MBWA
	MT2
	Supervising teachers through profiling to address individual needs and follow up during monitoring 
	· 

	You need to be flexible. If one teacher requires more time to adapt and to become effective, then give them time. More of giving them time and assistance also at the same time.
	MT3
	Supervising teachers by giving them time flexibility for technical assistance
	· 

	I do the buddy buddy system for newly hired teachers. Pag hindi kaya you go to me
	MT2
	Supervising newly hired teachers by pairing them with a buddy to coach
	· 

	I use a comprehensive supervisory approach that combines classroom observations, collaborative feedback, data analysis, and professional development to support continuous teacher improvement while promoting recognition and a culture of excellence.
	MT5
	Nurturing teachers in promoting culture of excellence 
	· 



Leading teachers in enhancing teaching performance through supervision means guiding and supporting teachers by systematically observing and evaluating their instructional practices. It involves providing professional guidance, constructive feedback, and targeted support to help teachers improve lesson delivery, classroom management, and student learning outcomes.

In DepEd Region XII, the Outstanding Master Teachers recognized that enhancing teaching performance requires supervision that is strategic, supportive, and responsive. Table 14 highlights six key categories they used to ensure teachers grew professionally and delivered high-quality instruction.

The first category was Proper Implementation of DepEd Programs. MT2 shared, “You supervise especially the implementation of the DepEd programs.” By monitoring how national programs were executed in the classroom, the Outstanding Master Teachers ensured that teachers followed mandated policies and instructional standards, aligning classroom practices with national goals.

Rivera (2026) found that systematic supervision and support by school heads improved instructional quality and school performance by ensuring teachers followed DepEd programs and standards, similar to how Master Teachers monitor program implementation to align teaching with national goals.

The second category was The Urgency of the Needs of the Teachers. MT4 explained, “The approach I used in supervision will depend on the needs of the teachers, either individual needs or team needs, and urgency of their needs.” Supervisory practices were tailored to address pressing concerns immediately while also supporting long-term development.

Madera and Baguio (2025) found that adaptive instructional supervision was a tailoring support to immediate and long-term teacher needs to ensures timely problem-solving while promoting continuous professional growth, aligning with MT4’s practice of flexible, responsive supervision.

The third category was The Profile of Teachers as Inputs to their Needs. MT2 said, “Magprofilling ako para mabal-an kag fit gid kung ano ang individual need sang mga teachers. Then, follow up during MBWA.” By profiling teachers, the Outstanding Master Teachers could identify strengths, areas for growth, and personalized strategies for improvement, ensuring supervision was targeted and effective.

Fernandez (2024) found that teacher profiling effectively identifies individual strengths, weaknesses, and development needs, allowing supervisors to provide targeted support and monitor progress that was aligning with MT2’s practice of using profiling for focused and effective supervision.

The fourth category was The Technical Assistance Needed to be Given to the Teachers to Become Effective. MT3 emphasized, “You need to be flexible. If one teacher requires more time to adapt and to become effective, then give them time. More of giving them time and assistance also at the same time.” This approach provided teachers with the support and resources they needed to implement new strategies successfully.

Madera and Baguio (2025) found that tailored instructional supervision showed offering personalized technical assistance, coaching, and flexible support that enhances teacher growth, skill development, and effective implementation of new instructional strategies.

The fifth category was Whether Buddy-Buddy System Works for Them. MT2 noted, “I do the buddy-buddy system for newly hired teachers. Pag hindi kaya you go to me.” Pairing new teachers with experienced colleagues ensured guidance, peer support, and smoother integration into the school culture, creating a collaborative and supportive environment.

Santos and Sison (2024) found that peer mentoring programs significantly support novice teachers’ professional growth and adjustment by providing guidance, emotional support, and practical advice, fostering confidence, integration, and a collaborative, supportive school culture.

 Finally, the sixth category was How Culture of Excellence is Being Nurtured Successfully Amog the Teachers. MT5 shared, “I use a comprehensive supervisory approach that combines classroom observations, collaborative feedback, data analysis, and professional development to support continuous teacher improvement while promoting recognition and a culture of excellence.” By integrating multiple supervisory strategies, the Outstanding Master Teachers fostered high standards, celebrated successes, and motivated teachers to continually improve.

Baldera (2025) found that Philippine Master Teachers exercise instructional leadership through relational and collaborative practices were mentoring peers, modeling effective teaching, and engaging in professional learning communities by promoting continuous teacher improvement, high standards, and enhanced school-wide teaching quality.

Through implementing DepEd programs, addressing urgent needs, profiling teachers, providing technical assistance, establishing buddy systems, and promoting a culture of excellence, the Outstanding Master Teachers enhanced teaching performance in a systematic and supportive manner. Their supervision not only guided teachers but also inspired professional growth, collaboration, and a shared commitment to quality education.

Managing Instructional Resources
Managing instructional resources means organizing, coordinating, and utilizing teaching materials, tools, and technologies effectively to support learning. It involves ensuring that teachers have access to appropriate resources, using them efficiently in lessons, and maintaining them properly to enhance instructional quality and student engagement.

In DepEd Region XII, the Outstanding Master Teachers recognized that managing instructional resources is a critical leadership role to support effective teaching and maximize student learning. Their sixth main category of instructional leadership role, Managing Instructional Resources, was carried out through three key sub-categories that ensured teachers had the materials, tools, and classroom environment necessary for success.

The first sub-category, presented in Table 15, was Leading Teachers in Making Instructional Materials Enhancement. The Outstanding Master Teachers guided teachers in creating and improving instructional materials, ensuring that lesson resources were engaging, relevant, and aligned with curriculum objectives. By enhancing teaching materials, they helped teachers present concepts clearly, support diverse learning needs, and make lessons more interactive and meaningful.

The second sub-category, shown in Table 16, was Leading Teachers in Promoting Effective Use of Technology in the Teaching-Learning Process. The Outstanding Master Teachers encouraged teachers to integrate technological tools, educational software, and digital platforms into their instruction. This not only facilitated more interactive and learner-centered teaching but also equipped students with digital literacy skills, fostered engagement, and supported differentiated instruction tailored to individual learning needs.

The third sub-category, highlighted in Table 17, was Leading Teachers in Establishing Positive Classroom Management Practices. The Outstanding Master Teachers modelled and guided teachers in maintaining organized, safe, and supportive classroom environments. By promoting routines, modelled expectations, and positive reinforcement strategies, they ensured that classroom management created a conducive setting for learning and allowed instructional resources both physical and digital to be used effectively.

Through enhancing instructional materials, promoting technology integration, and fostering positive classroom management, the Outstanding Master Teachers ensured that teachers were well-equipped and supported to deliver high-quality instruction. Their leadership in managing resources not only strengthened teaching practices but also created an environment where learners could engage fully, thrive academically, and benefit from well-prepared, innovative, and well-managed classrooms.

Finding 15 

This section explains how master teachers support the enhancement of instructional materials to improve teaching and learning. Data were gathered through key informant interviews, systematically coded, and thematically analyzed to identify recurring practices. The findings show how master teachers guide teachers in developing, adapting, and contextualizing instructional materials to meet learners’ needs, promote engagement, and ensure alignment with curriculum standards.

Table 15

Leading Teachers in Making Instructional Materials Enhancement

	Significant Statement
	Code
	Concept
	Categories

	I align programs with SIP and AIP to provide supportive classroom feedback 
	MT5
	Giving teachers feedback to align programs in SIP and AIP
	Leading teachers in making instructional materials enhancement
· Aligning programs in the SIP and AIP
· Benchmarking
· Making of instructional materials
· Learning resources

	Benchmarking can help utilize and share our resources.
	MT3
	Managing teachers in sharing of resources by benchmarking
	· 

	You really have to help them or assist them in making of instructional materials.
	MT3
	Assisting teachers in making of instructional materials
	· 

	Walang textbook si teacher mismo naghahanap online para ereproduce or ang soft copy binibigay sa mga bata
	MT4
	Encouraging teachers to search and reproduce Learning resources 
	· 



Leading teachers in making instructional materials enhancement means guiding and supporting teachers in improving, adapting, or creating teaching resources that better meet learners’ needs. It involves helping teachers develop materials that are engaging, relevant, and aligned with learning objectives to make lessons more effective and meaningful.

In DepEd Region XII, the Outstanding Master Teachers demonstrated how enhancing instructional materials can significantly improve teaching and learning. Table 15 highlights four key categories they used to support teachers in creating high-quality, relevant, and effective classroom resources.

The first category was Aligning Programs in the SIP and AIP. MT5 explained, “I align programs with SIP and AIP to provide supportive classroom feedback.” By ensuring that instructional materials were consistent with the School Improvement Plan (SIP) and the Annual Implementation Plan (AIP), the Outstanding Master Teachers made certain that teaching resources directly supported school goals and promoted purposeful, goal-oriented instruction.

Cadacio and Albite (2025) found that strong instructional leadership among master teachers were through mentoring, curriculum support, and structured guidance that was significantly linked to enhanced teacher development, improved instructional practices, and greater motivation, indicating that aligning leadership efforts with school goals meaningfully strengthens professional growth and school improvement.

The second category was Benchmarking. MT3 noted, “Benchmarking can help utilize and share our resources.” By looking at best practices from other schools or exemplary teachers, the Outstanding Master Teachers encouraged sharing and adaptation of effective materials, fostering collaboration and continuous improvement across classrooms.

Arombo (2023) found that master teachers demonstrated very high levels of instructional leadership in fostering collaborative cultures, engaging colleagues in shared professional activities such as collecting and using data to improve teaching and learning, thereby promoting benchmarking, resource sharing, and continuous instructional improvement across classrooms.

The third category was Making of Instructional Materials. MT3 emphasized, “You really have to help them or assist them in making of instructional materials.” The Outstanding Master Teachers actively guided teachers in creating lesson aids, visual tools, and interactive resources, ensuring that the materials were pedagogically sound and engaging for students.

Baldera (2025) found that Philippine Master Teachers primarily exercise instructional leadership through mentoring, coaching, and reflective collaboration, providing day-to-day instructional support and modeling that enhance colleagues’ pedagogical practices and effective use of instructional materials.

The fourth category was Learning Resources. MT4 shared, “Walang textbook si teacher mismo naghahanap online para ereproduce or ang soft copy binibigay sa mga bata.” In cases where textbooks were unavailable, the Outstanding Master Teachers supported teachers in sourcing, reproducing, and distributing digital or alternative learning resources, ensuring that students always had access to necessary materials for learning.

Campo (2026) found that master teachers consistently fulfilled their instructional leadership roles in curriculum and materials development by creating, adapting, and supporting teaching resources, ensuring pedagogically appropriate and accessible learning materials that even when textbooks were unavailable just to sustain effective classroom instruction.

Through aligning programs, benchmarking, assisting in material creation, and providing access to learning resources, the Outstanding Master Teachers enhanced instructional materials in a way that made lessons more effective, engaging, and responsive to learners’ needs. Their leadership not only strengthened teachers’ capacity but also ensured that students had the tools they needed to succeed.

Finding 16 

This section explains how master teachers promote the effective integration of technology in teaching and learning. Data were collected through key informant interviews, systematically coded, and thematically analyzed to identify common practices. Findings show that master teachers guide teachers in using digital tools, educational software, and online resources to enhance lesson delivery, engage students, and support learner-centered and innovative instructional strategies.

Table 16

Leading Teachers in Promoting effective use of Technology in Teaching-Learning Process

	Significant Statement
	Code
	Concept
	Categories

	We need to adapt new technology and curriculum inorder to survive in the challenges. 

	MT4
	Encouraging teachers  to survive challenges is to  adapt the new technology  and curriculum 
	Leading teachers in promoting effective use of technology in teaching-learning process
· Adapt the new technology and curriculum
· Part of KRA and IPCRF indicators
· Supplementing series of trainings
· Utilizing computer literate teachers
· All classroom with SMART TV
· Interactive games
· Maximizing the use of free apps


	Highly encourage sila kay part naman yan odelled KRA at saka yung objective sa ating IPCRF. So, doon yan tinutuhog or ina-align. 
	MT4
	Encouraging teachers to use technology as part of KRA and IPCRF indicators
	· 

	I lead systematic technology integration through targeted professional development in SLAC sessions 
	MT5
	Encourage them to use technology through professional development in SLAC sessions
	· 

	We supplement teachers’ series of trainings about technology
	MT3
	Providing teachers with series of supplementary trainings
	· 

	We utilized computer literate teachers to train us to be more knowledgeable in using technology.
	MT1
	Utilizing computer literate teachers to provide the training for other teachers
	· 

	Lahat ng classroom model equipped with SMART TV.
	MT1
	Providing teachers with SMART TV in
all classrooms 
	· 

	Provide them also the necessary facilities like the televisions or projectors, and of course, internet connection, ma’am
	MT3
	Provide necessary facilities and technology for the teachers 
	· 

	I really encourage them to hold the attention of our students using interactive games with the proper integration of the technology
	MT2
	Promoting technology to the teachers in holding learner’ attention by using interactive games
	· 

	[bookmark: _Hlk216628297]With limited resources, I maximized the use of free tools like Canva and other AI Productivity Tools
	MT5
	Managing teachers by maximizing the use of free apps during SLAC sessions
	· 

	I’ve implemented “unplugged” interactive strategies like QR codes linking to offline content, manipulatives, and coaching sessions
	MT5
	Managing teachers
by promoting the use of “unplugged” interactive strategies
	· 

	We introduced Evalbee a mobile application for checking, recording, and test item analysis that senior teachers learned to gradually embrace.
	MT5
	Managing teachers by embracing Evalbee for checking and test item analysis
	· 



Leading teachers in promoting effective use of technology in the teaching–learning process means guiding and supporting teachers to integrate digital tools and resources into their instruction to enhance learning. It involves helping teachers use technology to make lessons more interactive, engaging, and efficient, while improving students’ understanding, collaboration, and overall learning outcomes.

In DepEd Region XII, the Outstanding Master Teachers recognized that technology plays a vital role in modern teaching and learning, and they actively promoted its effective integration in classrooms. Table 16 highlights seven key categories they used to ensure technology enhanced instructional practices and student engagement.

The first category was Adapting New Technology and Curriculum. MT4 explained, “We need to adapt new technology and curriculum in order to survive in the challenges.” By keeping up with emerging tools and aligning them with curriculum requirements, the Outstanding Master Teachers ensured lessons remained relevant and innovative.

Magdato and Paglinawan (2025) found that master teachers who integrated AI tools such as ChatGPT, Khanmigo, and Canva enhanced lesson planning, mentoring, and instructional creativity while improving efficiency. However, they emphasized that effective technology integration requires sound teacher judgment, collaboration, and ongoing professional development to remain contextually appropriate and educationally meaningful.

 The second category was Aligning Technology Use with KRA and IPCRF Indicators. MT4 added, “Highly encourage sila kay part naman yan modelled KRA at saka yung objective sa ating IPCRF. So, doon yan tinutuhog or ina-align.” Integrating technology with Key Result Areas (KRA) and Individual Performance Commitment and Review Form (IPCRF) objectives ensured that digital tools supported both professional growth and instructional effectiveness.

Reyes and Oropa (2025) found that master teachers demonstrated high levels of instructional supervision across all KRAs were Professional Engagement, Personal Growth, and Professional Development which consistently supporting teacher performance in alignment with IPCRF standards, thereby promoting structured professional growth and improved instructional quality.
The third category was Supplementing Series of Trainings. MT3 noted, “We supplement teachers’ series of trainings about technology,” while MT5 emphasized, “I lead systematic technology integration through targeted professional development in SLAC sessions.” These trainings equipped teachers with the knowledge and confidence to use technology effectively in the classroom.

Casilao, Satojito, and Martir (2025) found that teachers in Passi City demonstrated high levels of professional development and technology integration particularly using tools like Google Classroom and MS Excel and that stronger engagement in targeted training was positively linked to more effective digital integration and very high learner engagement in the classroom.

The fourth category was Utilizing Computer-Literate Teachers. MT1 shared, “We utilized computer literate teachers to train us to be more knowledgeable in using technology.” By leveraging in-house expertise, the Outstanding Master Teachers created a culture of peer learning and skill sharing.

Cantutay and Taganas (2024) found that computer upskilling trainings significantly improved teachers’ technological literacy and classroom integration of digital tools, with peer-led and collaborative initiatives effectively fostering ICT competence and a culture of continuous professional development.

The fifth category was All Classrooms Equipped with SMART TVs. MT1 stated, “Lahat ng classroom model equipped with SMART TV.” Providing access to interactive displays allowed teachers to integrate multimedia resources and engage students more dynamically.

Nablo et al. (2025) found that integrating digital television in classrooms significantly enhanced student engagement, attention, and comprehension by enabling multimedia and interactive instruction, supporting the value of equipping classrooms with SMART TVs to foster dynamic and inclusive learning experiences.

The sixth category was Interactive Games. MT2 explained, “I really encourage them to hold the attention of our students using interactive games with the proper integration of the technology.” Games made learning fun, engaging, and more memorable while reinforcing key concepts.

Obenza Tanudtanud and Obenza (2024) found that educational digital game-based learning significantly improved students’ engagement, retention, and academic performance, showing that integrating interactive games with technology makes instruction more dynamic, motivating, and effective in reinforcing key concepts.

The seventh category was Maximizing the Use of Free Apps. MT5 shared, “With limited resources, I maximized the use of free tools like Canva and other AI Productivity Tools.” MT5 further added, “I’ve implemented ‘unplugged’ interactive strategies like QR codes linking to offline content, manipulatives, and coaching sessions,” and “We introduced Evalbee, a mobile application for checking, recording, and test item analysis that senior teachers learned to gradually embrace.” By creatively using free and accessible technology, the Outstanding Master Teachers enhanced instruction even in resource-limited contexts.

Colegado (2025) found that Filipino teachers effectively used free digital tools like Canva, Google Classroom, and mobile apps to enhance interactive lessons, student engagement, and collaborative learning, showing that leveraging accessible technology supports innovative instruction even in resource-limited settings.

Through adapting new technology, aligning it with professional standards, providing training, leveraging skilled peers, equipping classrooms, integrating interactive games, and maximizing free tools, the Outstanding Master Teachers promoted effective technology use that enriched instruction, increased student engagement, and built teachers’ digital competence. Their leadership transformed classrooms into interactive, resourceful, and modern learning environments.

Finding 17 

This section explains how master teachers help establish positive classroom management practices among teachers. Data were collected through key informant interviews, systematically coded, and thematically analyzed to identify recurring strategies. Findings show that master teachers guide teachers in creating structured, respectful, and supportive learning environments, using proactive behavior management, clear expectations, and consistent routines to enhance student engagement and maintain a conducive classroom climate.

Table 17

Leading Teachers in Establishing Positive Classroom Management Practices

	Significant Statement
	Code
	Concept
	Categories

	We conduct classroom management na trainings at the beginning of the school year through SLAC sessions. 
	MT3
	Teaching teachers through classroom management training during SLAC sessions 
	Leading teachers in establishing positive classroom management practices 
· Providing training for teachers during SLAC sessions
· Sharing of best practices
· Taking over the class for benchmarking
· Reaching out teaching on how to deal with underlying problems of learners
· Positive discipline
· Visual schedules and student-led norms
· Advisers’ academic lead meeting
· Mode of learning (MOL)

	We are sharing our best practices on how to manage the classroom during our SLAC sessions, INSET and even in informal talking. 
	MT4
	Teaching teachers to share best practices in classroom management during SLAC sessions
	· 

	I will be the one to take as adviser for that section for the meantime. So sling ko mag observe ka kung ano ang ginahimo.
	MT1
	Teaching teachers by taking as adviser of their class for them to  observe on how to manage a class
	· 

	Pagpangakig as classroom strategies. What I did is I’m doing yong modelling I invite them inside the classroom on how you handle your class
	MT2
	Managing teachers by inviting them to set in on how to handle misbehaviours inside the classroom 
	· 

	We have personal approach. Talagang kinakausap yung estudyante baka may mga underlying problems. 
	MT4
	Teaching teachers to reach out underlying problems of learners
	· 

	You have to correct the behavior in a good manner or in positive discipline.
	MT4
	Teaching teachers to correct the behavior through positive discipline
	· 

	I guide teachers in implementing developmental appropriateness frameworks by training them to use visual schedules and student-led norms from our revised student handbook. 
	MT5
	Teaching teachers to use visual schedules and student-led norms
	· 

	We are doing uhmm advisers’ academic lead meeting to discuss things especially on classroom management
	MT2
	Teaching teachers to conduct advisers’ academic lead meeting to discuss classroom management
	· 

	Suggestion ko sa kanila do the mode of learning (MOL). The learners will do the MOL they do the prayer, they do the checking of attendance, they do the little exercise, classroom standards, recapitulation or review, conduct short quizzes about the previous lesson. It’s rotational because everybody in the group should be given roles. Na trained at odelle responsible na talaga sila.
	MT3
	Teaching teachers to implement the mode of learning (MOL) by giving everyone a role to be responsible
	· 



Leading teachers in establishing positive classroom management practices means guiding and supporting teachers to create a structured, respectful, and motivating learning environment. It involves helping teachers implement strategies that promote student engagement, minimize disruptions, encourage positive behavior, and foster a safe and productive atmosphere for effective teaching and learning.

In DepEd Region XII, the Outstanding Master Teachers emphasized that positive classroom management is essential for creating a productive, engaging, and supportive learning environment. Table 17 highlights eight key categories they used to guide teachers in establishing and maintaining effective classroom practices.

The first category was Providing Training for Teachers during SLAC Sessions. MT3 shared, “We conduct classroom management trainings at the beginning of the school year through SLAC sessions.” By providing structured training early in the year, the Outstanding Master Teachers ensured that teachers were equipped with the knowledge and skills to manage classrooms effectively from the start.

Erfe & Gallego (2025) found that SLAC sessions improved teachers’ classroom management, instructional skills, and collaboration, with school-based trainings at the start of the year boosting confidence and preparedness, supporting timely professional development for effective teaching.

The second category was Sharing of Best Practices. MT4 explained, “We are sharing our best practices on how to manage the classroom during our SLAC sessions, INSET, and even in informal talking.” Sharing practical strategies allowed teachers to learn from each other’s experiences, fostering collaboration and continuous improvement.

Culajara (2023) found that SLAC sessions enabled teachers to share best practices and classroom strategies, enhancing professional knowledge, instructional effectiveness, and fostering a culture of continuous learning and mutual support.

 The third category was Taking Over the Class for Benchmarking. MT1 noted, “I will be the one to take as adviser for that section for the meantime. So sling ko mag observe ka kung ano ang ginahimo.” Similarly, MT2 added, “Pagpangakig as classroom strategies. What I did is I’m doing yong modelling I invite them inside the classroom on how you handle your class.” By temporarily managing classes themselves, the Outstanding Master Teachers provided live demonstrations of effective classroom management for teachers to observe and emulate.

Sunico & Dela Rosa (2025) found that Master Teachers’ class takeovers for live demonstrations helped less-experienced teachers observe and emulate effective teaching and classroom management, enhancing professional growth, instructional skills, and consistent application of best practices.

 The fourth category was Reaching Out Teachers on How to Deal with Underlying Problems of Learners. MT4 explained, “We have personal approach. Talagang kinakausap yung estudyante baka may mga underlying problems.” By identifying and addressing personal or emotional issues affecting learners, teachers could respond appropriately, maintaining a supportive and understanding classroom climate.

Caparas & Baysa (2025) found that teachers who address students’ socio-emotional needs through structured guidance, personalized support, and collaborative activities create a nurturing classroom environment, helping students express themselves, manage challenges, and supporting holistic development.

 The fifth category was Positive Discipline. MT4 shared, “You have to correct the modelled in a good manner or in positive discipline.” Emphasizing constructive correction over punishment helped cultivate respectful and responsible modelled among students.

Escobal et al. (2023) found that teachers using positive discipline by focusing on constructive guidance rather than punishment which promoted student responsibility, mutual respect, and self-regulation, fostering a supportive and nurturing classroom environment.

The sixth category was Visual Schedules and Student-Led Norms. MT5 noted, “I guide teachers in implementing developmental appropriateness frameworks by training them to use visual schedules and student-led norms from our revised student handbook.” By empowering students with clear routines and participatory roles, classroom management became collaborative and developmentally appropriate.

Pantia (2025) found that implementing inclusive strategies such as structured routines, individualized support, and student-led norms enhanced engagement, independence, and classroom management, promoting a collaborative and developmentally appropriate learning environment.
 The seventh category was Advisers’ Academic Lead Meeting. MT2 said, “We are doing uhmm advisers’ academic lead meetings to discuss things, especially on classroom management.” These meetings provided a platform for teachers to plan, discuss challenges, and coordinate consistent classroom practices across sections.

Pantia (2025) found that using inclusive strategies like structured routines, individualized support, and student-led norms improved engagement, independence, and classroom management, fostering a collaborative and developmentally appropriate learning environment.

Finally, the eighth category was Mode of Learning (MOL). MT3 explained, “Suggestion ko sa kanila do the mode of learning (MOL). The learners will do the MOL—they do the prayer, check attendance, do little exercises, classroom standards, recapitulation or review, conduct short quizzes about the previous lesson. It’s rotational because everybody in the group should be given roles. Na trained at modelled responsible na talaga sila.” This strategy promoted student responsibility, active participation, and structured routines that strengthened classroom order and engagement.

Sabado et al. (2026) found that student-led classroom roles and responsibilities increased engagement, accountability, and participation, supporting the Mode of Learning (MOL) strategy by promoting responsibility, collaboration, and a well-managed, interactive classroom.

Through structured training, sharing best practices, live demonstrations, addressing underlying issues, positive discipline, visual schedules, collaborative meetings, and rotational MOL, the Outstanding Master Teachers modelled and guided teachers in establishing positive classroom management practices. Their leadership created classrooms that were orderly, supportive, and conducive to learning, while empowering students to take ownership of their own learning environment.

Strengthening School Culture
Strengthening school culture means fostering a positive, collaborative, and inclusive environment that supports teaching, learning, and professional growth. It involves promoting shared values, mutual respect, high expectations, and a sense of community among teachers, students, and staff to create a supportive and thriving school climate.

In DepEd Region XII, the Outstanding Master Teachers understood that strengthening school culture is a vital instructional leadership role, as it creates an environment where teachers, learners, and staff collaborate, innovate, and sustain excellence. Their seventh main category, Strengthening School Culture, was carried out through three strategic sub-categories, as shown in Tables 18 to 20.

The first sub-category, presented in Table 18, was Leading Teachers in Setting Shared Goals through Collaboration. The Outstanding Master Teachers guided their colleagues in establishing common objectives that aligned with the school’s mission and vision. By fostering collaboration among teachers, department heads, and support staff, they ensured that everyone worked toward shared goals, creating a sense of unity, purpose, and collective responsibility for student success.

The second sub-category, shown in Table 19, was Leading Teachers in Fostering a Culture of Innovation, Research, and Best Practices. The Outstanding Master Teachers encouraged educators to experiment with new strategies, conduct action research, and adopt best practices from both local and global contexts. This emphasis on innovation and continuous improvement cultivated a culture where teachers were motivated to try creative instructional methods, model results, and share successes with their peers, ultimately enhancing the overall learning experience for students.

The third sub-category, highlighted in Table 20, was Leading Teachers in Sustaining Effective Instructional Practices. The Outstanding Master Teachers modelled and reinforced high-quality teaching methods, guided teachers in replicating proven strategies, and ensured consistent application of effective instructional approaches across classrooms. By sustaining excellence in pedagogy, they created a culture where instructional quality was maintained, celebrated, and continually refined.

Through setting shared goals, fostering innovation and research, and sustaining effective teaching practices, the Outstanding Master Teachers strengthened the school culture, promoting collaboration, professional growth, and a shared commitment to student learning. Their leadership ensured that the school operated as a cohesive, forward-thinking community where excellence in teaching and learning was the norm.

Finding 18 

This section explains how master teachers facilitate the setting of shared goals through collaboration among teachers. Data were collected from key informant interviews, coded, and thematically analyzed to identify common practices. Findings show that master teachers promote collaborative planning, joint decision-making, and alignment of instructional objectives, enabling teachers to work together toward common academic goals and enhance overall school performance.

Table 18

Leading Teachers in Setting Shared Goals through Collaboration 

	Significant Statement
	Code
	Concept
	Categories

	Ask buddy system for the teachers that is being available with them for collaborative expertise
	MT2
	Collaborating teachers through buddy system for collaborative expertise
	Leading teachers in setting shared goals through collaboration
· Collaborative expertise
· Value exceptional experiences and fresh ideas
· Laying down responsibilities
· Involving in decision-making processes
· Building trust
· Addressing classroom challenges
· Making  interventions
· Demonstrating technology tools
· Making test questions
· Solving problems


	Successful collaboration would end up to the following good outputs such as attaining the objectives of the activity, learners are happy and engaged in the activity and it can be measured in their performance or awards that give satisfaction sa ating mga learners
	MT4
	Collaborating teachers in attaining the objectives of the activity
	· 

	I am more of collaborative. We work as a team more of a shared leadership where everybody’s inputs and views are being considered
	MT4
	Collaborating teachers in sharing their inputs and views
	· 

	I value trust, mutual respect, and strong professional relationships, odelled the experiences of senior colleagues while embracing the fresh ideas of new teachers.
	MT5
	Assisting teachers to value exceptional experiences and fresh ideas of colleagues
	· 

	In all the activities, we really have to talk about sharing their expectations, the terms, and the agreements, and of course, lay down all the responsibilities.
	MT4
	Collaborating teachers in laying down responsibilities
	· 

	I believe in shared leadership by empowering teachers and involving teachers in decision-making processes.

	MT5
	Collaborating teachers by involving them in decision-making processes.
	· 

	[bookmark: _Hlk216641385]I’ve encountered several recurring challenges such as teacher resistance. I address by building trust and involving teachers in setting shared goals. 
	MT5
	Managing resistant teachers  by building trust

	· 

	We incorporate team-building activities, including “Best Practice Swap” sessions where subject specialists share effective strategies, and collaborative problem-solving to address classroom challenges
	MT5
	Collaborating teachers in addressing classroom challenges
	· 

	We collaborate with teachers on targeted interventions such as differentiated instruction, remediation, and enrichment 
	MT5
	Collaborating teachers in making  interventions
	· 

	I collaborated with our ICT coordinator to present “Tech in SLAC,” offering short demos of tools like Canva and Quizzez
	MT5
	Collaborating teachers in demonstrating technology tools
	· 

	Ang ginagawa model naga collab kami sa paggawa ng test questions to ensure application of critical and creative thinking.
	MT1
	Collaborating teachers in integrating critical and creative thinking in making test questions
	· 

	We conducted team building activity in
collaboration of our GAD yong Gender and Development to solve misunderstanding ng mga teachers
	MT1


	Collaborating teachers in solving misunderstanding

	· 

	We have always our collaborative expertise by grade level. We discuss what went wrong and what went well. Sila din ang magbibigay ng solution.
	MT1

	Collaborating teachers in solving problems

	· 



Leading teachers in setting shared goals through collaboration means guiding and supporting teachers to work together in defining common objectives for teaching and learning. It involves fostering teamwork, open communication, and collective decision-making so that teachers align their efforts, share responsibilities, and work toward improving student outcomes and overall school performance.

In DepEd Region XII, the Outstanding Master Teachers recognized that strengthening school culture through collaboration is essential for achieving shared goals and sustaining excellence. Table 18 highlights ten key categories they used to lead teachers in setting shared goals through collaboration.

The first category was Collaborative Expertise. MT2 explained, “Ask buddy system for the teachers that is being available with them for collaborative expertise.” MT4 added, “Successful collaboration would end up to the following good outputs such as attaining the objectives of the activity, learners are happy and engaged in the activity and it can be measured in their performance or awards that give satisfaction sa ating mga learners.” MT4 further emphasized, “I am more of collaborative. We work as a team, more of a shared leadership where everybody’s inputs and views are being considered.” By pairing teachers and promoting shared leadership, they ensured expertise was leveraged across the school.

Ainin, Tampus, & Eliseo (2025) found that teacher collaboration and shared leadership, through buddy systems and cooperative planning, improved instructional effectiveness, learner performance, and collective responsibility, supporting the Collaborative Expertise strategy of leveraging shared teacher strengths for better teaching and student engagement.

The second category was Valuing Exceptional Experiences and Fresh Ideas. MT5 shared, “I value trust, mutual respect, and strong professional relationships, modelled the experiences of senior colleagues while embracing the fresh ideas of new teachers.” This approach balanced respect for seasoned educators with openness to innovative perspectives.

Andaya & Quinito (2025) found that teacher leadership and collaborative practices—such as mentoring, sharing expertise, and joint decision-making—fostered mutual respect, open communication, and shared responsibility, supporting the strategy of valuing experience and new ideas to enhance instructional practices and school success.

The third category was Laying Down Responsibilities. MT4 said, “In all the activities, we really have to talk about sharing their expectations, the terms, and the agreements, and of course, lay down all the responsibilities.” Clear roles and responsibilities ensured accountability and smooth collaboration.

Andaya & Quinito (2025) found that clearly defining and jointly agreeing on teacher roles and responsibilities strengthened collaboration, accountability, and cohesion, supporting the strategy of laying down responsibilities to ensure effective teamwork and successful instructional implementation.
The fourth category was Involving Teachers in Decision-Making Processes. MT5 emphasized, “I believe in shared leadership by empowering teachers and involving teachers in decision-making processes.” This gave teachers ownership of initiatives and motivated them to contribute actively.

Andaya & Quinito (2025) found that involving teachers in shared decision-making, collective planning, and cooperative problem-solving increased their sense of ownership, professional commitment, and motivation, supporting the strategy of teacher involvement in decisions to enhance collaboration, accountability, and instructional effectiveness.

The fifth category was Building Trust. MT5 stated, “I’ve encountered several recurring challenges such as teacher resistance. I address by building trust and involving teachers in setting shared goals.” Trust strengthened relationships and facilitated open communication among staff.

Guhao Jr. & Sioting Jr. (2023) found that high organizational trust among teachers promoted open collaboration, professional learning communities, and collective problem-solving, supporting the strategy of building trust to strengthen relationships, motivate participation, and enhance collaborative engagement in school initiatives.

 The sixth category was Addressing Classroom Challenges. MT5 explained, “We incorporate team-building activities, including ‘Best Practice Swap’ sessions where subject specialists share effective strategies, and collaborative problem-solving to address classroom challenges.” By sharing solutions, teachers improved instructional quality collectively.

Adlawan & Quines (2025) found that strong instructional leadership and a positive school climate especially through collaboration and innovative practices boosted teacher engagement, supporting the strategy of using team-building and “Best Practice Swap” sessions to enhance collaboration and improve instructional quality.

The seventh category was Making Interventions. MT5 said, “We collaborate with teachers on targeted interventions such as differentiated instruction, remediation, and enrichment.” Collaboration ensured that interventions were well-planned, inclusive, and responsive to learners’ needs.

Cadacio & Albite (2025) found that master teachers’ strong instructional leadership and teaching competencies through mentorship, coaching, and professional support significantly enhanced colleagues’ development and instructional quality, showing that collaborative, targeted interventions are more effective when planned and implemented with peer involvement.

The eighth category was Demonstrating Technology Tools. MT5 shared, “I collaborated with our ICT coordinator to present ‘Tech in SLAC,’ offering short demos of tools like Canva and Quizzes.” Teachers were guided to integrate technology effectively into instruction.

Alayan (2022) found that strong technological leadership by school heads positively influenced teachers’ frequent use of ICT in instruction, showing that when leaders model and support technology integration through demonstrations, training, and guidance. Teachers are more likely to effectively incorporate digital tools into their teaching, aligning with MT5’s practice of collaborating with ICT coordinators.

The ninth category was Making Test Questions. MT1 noted, “Ang ginagawa modell, naga-collab kami sa paggawa ng test questions to ensure application of critical and creative thinking.” Collaborative assessment design promoted higher-order thinking and consistency across classrooms.

Baldera (2025) found that Philippine master teachers enact instructional leadership through collaboration, mentoring, and classroom modeling, showing that working together with peers such as co-designing assessments promotes consistent, reflective practices and fosters shared professional growth and school-wide instructional improvement.

Finally, the tenth category was Solving Problems. MT1 explained, “We have always our collaborative expertise by grade level. We discuss what went wrong and what went well. Sila din ang magbibigay ng solution.” MT1 further added, “We conducted team-building activity in collaboration with our GAD (Gender and Development) to solve misunderstandings among teachers.” Through teamwork and structured problem-solving, teachers strengthened relationships and created a more harmonious school environment.

Ainin, Tampus & Eliseo (2025) found that master teachers use collaborative leadership through dialogue, shared planning, and cooperative problem-solving to address curriculum challenges, improve instruction, and strengthen professional relationships, aligning with practices like grade-level discussions and team-building activities that foster a harmonious school environment.

Through collaborative expertise, valuing ideas, shared responsibilities, decision-making, trust-building, addressing challenges, planning interventions, demonstrating technology, designing assessments, and solving problems, the Outstanding Master Teachers led the way in setting shared goals through collaboration, fostering a school culture of trust, innovation, and continuous professional growth.

Finding 19 

This section explains how master teachers foster a culture of innovation, research, and the adoption of best practices among teachers. Data were gathered through key informant interviews, systematically coded, and thematically analyzed to identify recurring behaviors and strategies. Findings indicate that master teachers encourage experimentation with new teaching approaches, integrate evidence-based practices, and promote collaborative inquiry, inspiring teachers to innovate, engage in research, and continuously improve instructional quality.

Table 19

Leading Teachers in Fostering a Culture of Innovation, Research and Best Practices

	Significant Statement
	Code
	Concept
	Categories

	I apply yong Google Certified Student Training Package to level-up ang knowledge nila more on the usage of the Google thing and then sa technology
	MT2

	Helping teachers to Level-up knowledge by using Google thing and technology 
	Leading teachers in fostering a culture of innovation, research and best practices through helping teachers to
· Level-up their knowledge
· Develop research-based innovations
· Addressing financial problems
· Coming up with rescue plan in DRR
· Engaging in action research
· To demonstrate best practices

	I am doing action research-based innovations to develop contextualized materials noon para sa senior high school kasi walang available material computer-assisted instruction na doon download sa computer
	MT4
	Helping teachers in developing action research–based innovations to address lack of resources.
	· 

	I come up with an action research on financial literacy program. A correlation of teachers performance in their IPCRF plus ang kanilang net income. Teachers are not taught of financial literacy.
	MT2

	Helping teachers in addressing financial problem by conducting action research 
	· 

	I do ma’am the DRR scrap book or Rescue book. We do the rescue plan for the DRR.
	MT2

	Helping teachers by doing the rescue plan in DRR
	· 

	I motivate teachers in their promotion through as partner in action research, coach them, give technical assistance in making action research, action plan and have accomplishments utilized by the school based on quality standard of DepEd
	MT2
	Giving technical assistance to teachers in motivating them in their promotion by engaging in action research
	· 

	Demonstrating to them the best practices or the strategies in teaching
	MT4
	Serving teachers by demonstrating the best practices or teaching strategies
	· 



Leading teachers in fostering a culture of innovation, research, and best practices means guiding and encouraging teachers to explore new teaching strategies, conduct action research, and adopt proven instructional methods. It involves promoting creativity, continuous improvement, and evidence-based practices to enhance teaching effectiveness and student learning outcomes.

In DepEd Region XII, the Outstanding Master Teachers played a pivotal role in fostering a culture of innovation, research, and best practices, as highlighted six categories in Table 19. Their leadership encouraged teachers to continually grow, explore new strategies, and integrate evidence-based practices into instruction.

The first category was Level-Up Their Knowledge. MT2 shared, “I apply the Google Certified Student Training Package to level-up ang knowledge nila more on the usage of the Google thing and then sa technology.” By equipping teachers with digital skills, the Outstanding Master Teachers ensured they could integrate technology effectively into teaching and learning.

Casilao, Satojito, & Martir (2025) found that teachers with strong professional development and technology skills using tools like Google Classroom and Excel achieved higher learner engagement, showing that equipping teachers with digital training enhances technology integration and student participation.

The second category was Develop Research-Based Innovations. MT4 explained, “I am doing action research-based innovations to develop contextualized materials noon para sa senior high school kasi walang available material computer-assisted instruction na doon download sa computer.” This approach encouraged teachers to create localized, evidence-informed resources to meet the specific needs of learners.

Pecson (2026) found that research-based, context-specific instructional materials (MSIMs) for senior high students were valid, reliable, and effective for remedial learning, supporting the strategy of using action research to develop localized, evidence-based resources tailored to learners’ needs.

The third category was Addressing Financial Problems. MT2 shared, “I come up with an action research on financial literacy program. A correlation of teachers’ performance in their IPCRF plus ang kanilang net income. Teachers are not taught financial literacy.” By addressing teachers’ practical challenges, such as financial literacy, Outstanding Master Teachers supported holistic professional growth and wellbeing.

Casingal & Ancho (2025) found that many Filipino public-school teachers face financial struggles and rely on informal borrowing due to limited financial literacy, recommending the inclusion of financial literacy programs in professional development through a strategy aligned with MT2’s action research–based financial literacy initiative to support teacher wellbeing.

The fourth category was Coming up with Rescue Plan in DRR. MT2 explained, “I do ma’am the DRR scrapbook or Rescue book. We do the rescue plan for the DRR.” By implementing structured rescue plans, teachers could respond effectively to learners’ needs during emergencies or gaps in instruction.

Baluran (2023) found that public elementary schools in Polomolok, South Cotabato, generally implemented DRRM programs effectively especially in prevention, mitigation, response, and recovery though preparedness levels varied, and proposed the “Our School, Our Safe Zone” program to address gaps, highlighting that structured, contextual DRRM planning supports effective crisis response, similar to MT2’s use of DRR scrapbooks and rescue plans.
The fifth category was Engaging in Action Research. MT2 stated, “I motivate teachers in their promotion through partnering in action research, coaching them, giving technical assistance in making action research, action plan, and accomplishments utilized by the school based on quality standards of DepEd.” This involvement strengthened teachers’ research skills and encouraged evidence-based instructional improvement.

Insorio (2026) found that public school teachers who underwent structured online research training with coaching, mentoring, and templates significantly improved their action research skills, produced research proposals, and enhanced instructional practices, demonstrating that targeted training and technical support foster professional growth and evidence-based teaching, aligning with MT2’s approach to partnering with teachers in action research.

Finally, the sixth category was To Demonstrate Best Practices. MT4 emphasized, “Demonstrating to them the best practices or the strategies in teaching.” By modeling effective strategies, the Outstanding Master Teachers provided practical examples for replication, fostering a culture of continuous learning and instructional excellence.
Baldera (2025) found that Philippine master teachers exercised instructional leadership by modeling and sharing effective teaching practices through mentoring, co-teaching, and collaborative demonstrations, fostering a professional learning culture that strengthened teachers’ skills, encouraged adoption of proven strategies, and promoted continuous instructional improvement school-wide.

Through levelling up knowledge, research-based innovations, addressing financial concerns, implementing rescue plans, engaging in action research, and demonstrating best practices, the Outstanding Master Teachers cultivated a school culture that values innovation, collaboration, and high-quality teaching, ensuring both teachers and learners thrive.

Finding 20 

This section explains how master teachers sustain effective instructional practices within their schools. Data were collected through key informant interviews, systematically coded, and thematically analyzed to identify consistent strategies and patterns. Findings show that master teachers reinforce proven teaching methods, model best practices, and support teachers through ongoing guidance and reflective discussions, ensuring the continuity and consistency of high-quality instruction.

Table 20

Leading Teachers in Sustaining Effective Instructional Practices

	Significant Statement
	Code
	Concept
	Categories

	Rules are rules regardless of the relationship you have with people
	MT3
	Assisting teachers
in implementing rules regardless of the relationship
	Leading teachers by sustaining effective instructional practices
· Implementing rules regardless of the relationship
· Balancing strictness and being accommodating and approachable
· Negotiating issues to meet half way
· Avoid clamours or request from teachers
· Prioritize classes

	You always treat us fairly kasi kung ano yong demand ng trabaho ibibigay at ibibigay mo kahit gaano mo ka closed yong tao kahit pahirapan walang pabor pabor ba.
	MT3
	Assisting teachers in treating teachers fairly by no favouritism
	· 

	I am noted to be a strict teacher but open-minded to welcome their concerns.
	MT4
	Assisting teachers by being strict but open-minded
	· 

	It’s a balance lang between being strict and being accommodating and approachable. 
	MT4
	Assisting teachers in balancing strictness and being accommodating and approachable
	· 

	We can have the bargain, negotiation but at end of the day we will meet half way para everyone is happy.
	MT2
	Assisting teachers in negotiating issues to meet half way
	· 

	Pag nagagawa ako ng class program. I never entertain question, clamours or request from master teacher
	MT1
	Assisting teachers by avoiding clamours or request during crafting of class program
	· 

	Pag ako may klase bahala kana trabaho. I have to attend to my class unless it is very important.
	MT1
	Assisting teachers in prioritizing by attending classes over other tasks
	· 



Leading teachers in sustaining effective instructional practices means guiding and supporting teachers to consistently apply proven teaching strategies that enhance student learning. It involves reinforcing successful methods, promoting continuous improvement, and ensuring that high-quality instruction is maintained over time to achieve lasting educational outcomes.

In DepEd Region XII, the Outstanding Master Teachers understood that establishing a positive school culture begins with strong and fair classroom management practices, as highlighted five categories in Table 20. They led by example, demonstrating professionalism, integrity, and balance in their interactions with teachers and students.

The first category was Implementing Rules Regardless of Relationship. MT3 emphasized, “Rules are rules regardless of the relationship you have with people.” MT3 added, “You always treat us fairly kasi kung ano yong demand ng trabaho ibibigay at ibibigay mo kahit gaano mo ka-closed yong tao, kahit pahirapan, walang pabor-pabor ba.” By applying rules consistently and fairly, they modelled integrity and set clear expectations for both teachers and learners.

Fernandez (2026) found that Philippine public secondary school heads who practiced ethical leadership by consistently applying rules, treating teachers fairly, and avoiding favouritism enhanced teachers’ organizational commitment and professionalism by fostering trust, accountability, and a culture of ethical conduct, aligning with MT3’s focus on fairness and professional support.

The second category was Balancing Strictness and Being Accommodating and Approachable. MT4 explained, “It’s a balance lang between being strict and being accommodating and approachable.”  Furthermore MT4 noted, “I am noted to be a strict teacher but open-minded to welcome their concerns.” This balance allowed teachers to maintain order and discipline while remaining approachable for guidance and support.

Padilla et al. (2025) found that school heads who balanced firmness in enforcing rules with openness to teacher input improved teacher performance and engagement by fostering mutual respect, a positive school climate, and professional growth, reflecting MT4’s approach of combining discipline with approachability to support effective teaching and collaboration.

The third category was Negotiating Issues to Meet Halfway. MT2 shared, “We can have the bargain, negotiation but at the end of the day we will meet half way para everyone is happy.” This approach encouraged collaborative problem-solving and fairness in decision-making, ensuring both teachers’ and students’ needs were considered.

Tabigo and Cerado (2025) found that school heads who engaged in collaborative, participative decision-making enhanced teachers’ organizational commitment, trust, and problem-solving, reflecting MT2’s strategy of negotiating and balancing teacher and student needs to foster a fair, inclusive, and effective school environment.

The fourth category was Avoiding Clamours or Request from Teachers. MT1 stated, “Pag nagagawa ako ng class program, I never entertain questions, clamors, or requests from master teachers.” This demonstrated discipline, focus, and commitment to school processes, ensuring consistency and efficiency in operations.

De los Santos (2024) found that school administrators who practiced social justice leadership and enforced policies consistently promoted fairness, accountability, and trust, aligning with MT1’s approach of maintaining focus and consistency by not entertaining requests during class program implementation.

The fifth and final category was Prioritizing Classes. MT1 explained, “Pag ako may klase, bahala kana trabaho. I have to attend to my class unless it is very important.” By prioritizing classroom responsibilities, the Master Teachers modelled professionalism, dedication, and accountability, showing that student learning always comes first.

Campo (2025) found that master teachers who prioritized classroom instruction over administrative tasks enhanced professionalism, accountability, and student-centered teaching, aligning with MT1’s practice of attending to classes first to support effective learning and role modeling.

Through consistently enforcing rules, balancing strictness with approachability, negotiating fairly, avoiding distractions, and prioritizing classes, the Outstanding Master Teachers modelled effective classroom management and leadership, fostering a culture of respect, discipline, and professional excellence.

Advancing School Improvement through Instructional Leadership
Advancing school improvement through instructional leadership means guiding and supporting teachers and staff to enhance teaching and learning, ultimately raising the overall quality of education in the school. It involves setting clear goals, promoting effective instructional practices, fostering professional growth, and using data-driven decisions to create a culture of continuous improvement and student success.

In DepEd Region XII, the Outstanding Master Teachers played a vital role in advancing school improvement through instructional leadership, ensuring that both teachers and learners thrived in a culture of excellence. This eighth main category focused on strengthening collaboration and supporting meaningful reforms to elevate the quality of education and highlighted in two sub-categories.

The first sub-category found in Table 21 highlights their work in Fostering Collaborative Relationships for School Development. The Outstanding Master Teachers actively encouraged teamwork among teachers, promoted shared leadership, and facilitated collaboration across grade levels and subject areas. By building strong professional relationships, they ensured that initiatives for school improvement were collectively supported, allowing the school community to work toward common goals with unity and purpose. 

Second sub-category presented in Table 22 shows how they contributed to Supporting Educational Reforms. The Outstanding Master Teachers guided teachers in implementing new policies, programs, and pedagogical innovations aligned with DepEd mandates. They modelled adaptability and responsiveness, helping teachers embrace changes in curriculum, assessment, and teaching strategies while ensuring reforms were applied effectively in classrooms.

Through fostering collaboration and supporting educational reforms, the Outstanding Master Teachers drove meaningful school improvement, creating an environment where teachers were empowered, instructional practices were strengthened, and learners benefited from high-quality, progressive education.

Finding 21

This section highlights how master teachers foster collaborative relationships to promote school development. Data were collected through key informant interviews, then systematically coded and thematically analyzed to identify recurring patterns of collaboration. Findings show that master teachers build trust, encourage teamwork, engage in shared decision-making, and facilitate professional dialogue, strengthening collegial relationships and creating a supportive environment that advances overall school improvement.






Table 21

Leading Teachers in Fostering Collaborative Relationships for School Development

	Significant Statement
	Code
	Concept
	Categories

	As a leader you should be with them, walk with them and dive with them in times of busy ups and down challenging journey. 
	MT2

	Encouraging  teachers to overcome every challenge 
	Leading teachers in fostering collaborative relationships for school development
· Overcome every challenge
· Positive influence
· School Learning Action Cell
· Keep on doing for the benefit of everyone in spite of resistance
· Grab opportunities

	At the end of that day is all about negotiation and partnering. Uhmm we should influence in a positive way. Yong impact mo talaga is positive.
	MT2

	Encouraging  teachers through a positive influence

	· 

	Remember na the clientele is students and teachers and they are people they should always touch their hearts, their lives of every individual. 
	MT2

	Suggesting teachers to always touch the hearts and lives of every individual
	· 

	Dito sa school, sabihin ng mga teachers ma’am ikaw ang magconduct nag SLAC sa amin. Sabi ko walang problema.
	MT1
	Serving teachers in conducting School Learning Action Cell 
	· 

	Sometimes there are resistance or professional jealousy. So, you have to just keep doing for the benefit of everyone. 
	MT4
	Suggesting teachers to keep on doing for the benefit of everyone in spite of resistance
	· 

	I am given a series of opportunities also that DepEd has given me... In return, I would like to give back also to the teachers and then at the same time to the learners.
	MT3
	Encouraging  teachers to grab opportunities and contribute back in return
	· 



Leading teachers in fostering collaborative relationships for school development means guiding and supporting teachers to build strong, cooperative partnerships with colleagues, students, parents, and the community. It involves promoting teamwork, open communication, and shared responsibility to improve teaching practices, address school challenges, and enhance overall school growth and student success.

In DepEd Region XII, the Outstanding Master Teachers exemplified the role of fostering collaborative relationships for school development through dedication, perseverance, and positive influence, as reflected five categories in Table 21.

The first category, Overcome Every Challenge, was emphasized by MT2, who shared, “As a leader you should be with them, walk with them and dive with them in times of busy ups and down challenging journey.” This highlighted the Outstanding Master Teachers’ commitment to standing alongside teachers through every difficulty, modelling resilience and support.

Nalasa, Abellana, and Orongan (2025) found that instructional leadership paired with emotional resilience enhances teacher competence and performance, as leaders who actively support teachers during challenges foster collaboration, problem-solving, and a resilient, supportive environment aligning with MT2’s practice of standing by teachers in difficult times.

The second category was Positive Influence. MT2 explained, “At the end of that day, it is all about negotiation and partnering… we should influence in a positive way. Yong impact mo talaga is positive.” MT2 added, “Remember na the clientele is students and teachers and they are people they should always touch their hearts, their lives of every individual.” By inspiring teachers and learners alike, Outstanding Master Teachers created an environment of trust, motivation, and encouragement.
Basilio and Ocampo (2025) found that transformational school leadership characterized by inspiring, mentoring, and fostering collaboration boosts teacher motivation, engagement, and professional growth, aligning with MT2’s practice of partnering and supporting teachers to build trust and improve both teacher and student outcomes.

The third category was School Learning Action Cell (SLAC). MT1 shared, “Dito sa school, sabihin ng mga teachers ma’am ikaw ang magconduct ng SLAC sa amin. Sabi ko, walang problema.” By leading SLAC sessions, the Outstanding Master Teachers provided professional guidance, facilitated knowledge sharing, and strengthened collaborative learning among teachers.

Erfe and Gallego (2025) found that SLAC sessions significantly enhanced teachers’ professional development by promoting collaboration, knowledge sharing, and peer support, enabling master teachers to guide colleagues in improving instructional practices aligning with MT1’s role in fostering collaborative learning and professional growth.

The fourth category was Keep on Doing for the Benefit of Everyone in Spite of Resistance. MT4 stated, “Sometimes there are resistance or professional jealousy. So, you have to just keep doing for the benefit of everyone.” This reflected their unwavering dedication to school improvement, even when facing obstacles or interpersonal challenges.

Duterte and Villanueva (2025) found that school leaders in Davao de Oro overcame staff resistance and interpersonal conflicts by fostering open communication, collaboration, and trust, demonstrating persistence in improving the school environment was aligning with MT4’s commitment to collective school progress despite challenges.

Finally, the fifth category was Grab Opportunities. MT3 said, “I am given a series of opportunities also that DepEd has given me… In return, I would like to give back also to the teachers and then at the same time to the learners.” By seizing opportunities for growth and sharing their expertise, Outstanding Master Teachers multiplied the impact of leadership across the school community.

Cadacio & Albite (2025) found that master teachers in Camarines Sur demonstrated strong instructional leadership and teaching skills, which were closely linked to peers’ professional growth, improved instructional practices, and motivation, supporting the idea aligned with MT3 that actively pursuing growth and sharing expertise amplifies leadership impact across the school.

Through overcoming challenges, exerting positive influence, leading SLAC sessions, persevering despite resistance, and seizing opportunities, the Outstanding Master Teachers fostered strong collaborative relationships that advanced school development, creating a supportive, professional, and growth-oriented environment for both teachers and learners.

Finding 22

This section explains how master teachers support educational reforms within their schools. Data were gathered through key informant interviews, systematically coded, and thematically analyzed to identify common practices and strategies. Findings reveal that master teachers actively align teaching and learning processes with new policies, adapt instructional practices to meet reform standards, and guide colleagues in implementing changes, ensuring that educational reforms are effectively translated into improved classroom outcomes and school-wide development.

Table 22

Leading Teachers in Supporting Educational Reforms 

	Significant Statement
	Code
	Concept
	Categories

	Kailangan nating gumawa ng tama we have to live with our mandate with our responsibilities. 
	MT4
	Commenting teachers to do responsibilities as mandated
	Leading teachers in supporting educational reforms
· Doing responsibilities as mandated
· Accepting additional loads and designation
· Working beyond office hours
· Sharing expertise
· support growth rather than punishment
· Outstanding is simply doing your job with passion and compassion

	My free time is always available just be opened uhmm be teachable.
	MT2
	Giving technical assistance to teachers by being just opened and teachable 
	· 

	Do and extend more innovation. Do not be afraid of exploring other teaching strategies.
	MT2

	Suggesting teachers to do
more innovations by exploring other teaching strategies 
	· 

	Accept lang ng trabaho kung ano additional load and designation. But I never complain.
	MT1
	Serving teachers by accepting additional loads and designation without any complain.
	· 

	If ever your principal will give you the task just do your best. 

	MT2

	Serving teachers by doing the best in all the tasks given 
	· 

	I facilitate maraming ibinigay task ma’am. You should be a jack of all trends. 
	MT2

	Serving teachers as jack of all trends 
	· 

	I am just doing my job well for the good of the students and school. 
	MT2

	Serving teachers by doing job for the good of the students and school.
	· 

	Parang you have to work beyond office hours para lang to cater those responsibilities.
	MT4
	Serving teachers by working beyond office hours to cater responsibilities
	· 

	To be outstanding is just doing beyond ordinary
	MT4
	Serving teachers by doing beyond ordinary tasks
	· 

	I share expertise, learn from others, and embrace challenges
	MT5
	Serving teachers by sharing expertise
	· 

	In instructional supervision, I should support growth not punishment

	MT5
	Encouraging  teachers to support growth rather than punishment
	· 

	If you want to be outstanding, just do your job. Live with your passion for your profession and compassion for your learners. 
	MT4
	Suggesting teachers to be 
outstanding is simply doing your job with passion and compassion 
	· 

	It requires many achievements and accomplishments like innovation, researches,  outstanding in your classroom performance and others 
	MT2

	Serving teachers by achieving outstanding performance level in all accomplishments
	· 

	Being outstanding master teachers is just a reward and recognition of what have you done in the school.
	MT4
	Serving teachers in receiving reward and recognition of what have you done in the school.
	· 

	I considered tasks as privilege and a blessings through promotion.
	MT2

	Serving teachers as privilege and a blessings through promotion.
	· 



Leading teachers in supporting educational reforms means guiding and assisting teachers to understand, adopt, and implement changes in policies, curriculum, and teaching practices. It involves helping teachers adapt to new standards, methodologies, and initiatives so that reforms are effectively applied in the classroom, ultimately improving teaching quality and student learning outcomes.
In DepEd Region XII, the Outstanding Master Teachers demonstrated how supporting educational reforms goes beyond policy compliance. It is about dedication, passion, and putting learners and teachers at the center of every initiative, as shown 6 categories in Table 22.

The first category was Doing Responsibilities as Mandated. MT4 emphasized, “Kailangan nating gumawa ng tama we have to live with our mandate with our responsibilities.” MT2 added, “My free time is always available, just be open and teachable,” and further encouraged, “Do and extend more innovation. Do not be afraid of exploring other teaching strategies.” The Outstanding Master Teachers showed that embracing their roles with diligence and openness created a culture of accountability and continuous improvement.

Cadacio and Albite (2025) found that master teachers who actively perform their professional duties and exercise instructional leadership through mentoring, modeling innovative strategies, and fostering collaboration promote accountability, continuous improvement, and teacher development, aligning with MT4 and MT2’s emphasis on guidance and supporting instructional growth.

The second category was Accepting Additional Loads and Designation. MT1 shared, “Accept lang ng trabaho kung ano additional load and designation. But I never complain.” MT2 added, “If ever your principal will give you the task, just do your best,” and further explained, “I facilitate maraming ibinigay task, ma’am. You should be a jack of all trends… I am just doing my job well for the good of the students and school.” By willingly taking on extra responsibilities, they modelled flexibility, resilience, and service to the school community.

Algar et al. (2025) found that Filipino teachers who take on extra duties beyond classroom responsibilities demonstrate flexibility, resilience, and commitment, effectively balancing tasks while maintaining instructional quality, aligning with MT1 and MT2’s practice of willingly accepting additional responsibilities to benefit students and the school community.

 The third category was Working Beyond Office Hours. MT4 said, “Parang you have to work beyond office hours para lang to cater those responsibilities,” and added, “To be outstanding is just doing beyond ordinary.” Their commitment demonstrated that leadership requires going the extra mile to ensure quality education.

Gudelos and Mabitad (2025) found that Senior High School teachers in the Philippines often work beyond regular hours to manage teaching and administrative duties, maintaining high performance through dedication and time management, reflecting MT4’s example of going the extra mile to ensure instructional quality and model professional excellence.

 The fourth category was Sharing Expertise. MT5 stated, “I share expertise, learn from others, and embrace challenges.” By exchanging knowledge and skills, the Outstanding Master Teachers cultivated a culture of collaboration, professional growth, and innovation.

Posadas and Berjes (2025) found that Filipino teachers who actively share knowledge and engage in reciprocal learning foster collaboration, professional growth, and innovative teaching, supporting MT5’s approach of cultivating a culture of continuous improvement and instructional excellence. 

The fifth category was Support Growth Rather than Punishment. MT5 emphasized, “In instructional supervision, I should support growth, not punishment.” This approach encouraged teachers to improve through guidance and constructive feedback rather than fear, fostering confidence and motivation.

Dacer et al. (2025) found that supportive, growth-focused instructional supervision enhances teacher motivation, confidence, and job satisfaction, aligning with MT5’s approach of fostering development through encouragement to improve instructional quality.

Finally, the sixth category was Outstanding is Simply Doing Your Job with Passion and Compassion. MT4 said, “If you want to be outstanding, just do your job. Live with your passion for your profession and compassion for your learners.” MT2 added, “It requires many achievements and accomplishments like innovation, research, outstanding in your classroom performance, and others.” MT4 further explained, “Being outstanding master teachers is just a reward and recognition of what you have done in the school.” MT2 concluded, “I considered tasks as a privilege and a blessing through promotion.”
Cadiong (2024) found that elementary teachers with strong competence, leadership, and commitment excel through dedication and continuous improvement, positively impacting students and the school, aligning with MT4 and MT2’s view that excellence stems from consistently performing duties, embracing growth, and contributing meaningfully.

Finding 23

This section explains the curriculum-related challenges faced by master teachers and the strategies they use to cope with them. Data were collected through in-depth interviews, systematically coded, and thematically analyzed to identify recurring issues and responses. Findings show that master teachers encounter difficulties such as adapting lessons to diverse learner needs, integrating new curriculum changes, and aligning assessments with standards. They cope by employing flexible instructional strategies, collaborative planning, reflective practice, and continuous professional development to ensure effective curriculum implementation and maintain teaching quality.

Table 23

Curriculum Challenges and Coping Strategies
	Challenges
	Coping Strategies

	Significant 
Statement
	Code
	Concept
	Significant 
Statement
	Code
	Concept

	Curriculum is not made by curriculum expert. It is not based on real scenario ng isang batang Filipino kasi walang gamit.
























At the end of the first quarter maubos tong competencies. It’s quantity over quality



Hindi nagrereteach si teacher. It’s quantity over quality sige proceed nalang kay dapat at the end of every quarter maubos tong competencies.
We are after of competencies  indi man gihapon kabalo magbasa
	MT2































MT2










MT2









MT2

	Realizing that curriculum is not fitted to real scenario of Filipino learners



























Encouraging teachers to teach all the learning competencies at the end of the quarter. It’s quantity over quality



Realizing that teachers did not reteach inorder to comply all competencies. It’s quantity over quality



Realizing that teachers are after of learning competencies resulting to increase non-readers
	Yung pagawa ng contextualized learning materials mahirapan din sila. Pero may gumagawa din kahit paano na digitize para mas mabilis
I do contextualization of lesson sa mga bata na parang ibigay talaga sa kanila kung anong mas makarelate sila in real life context.
Different students have different learning needs. Kailangan i-adjust yung kanilang content strategy of localization
To address overcrowded curriculum, is to guide teachers in prioritizing the Most Essential Learning Competencies (MELCs)

Curriculum should be tailored based on the learners’ learning styles





Encourage subject integration, such as embedding literacy skills within science lessons
	MT4










MT4










MT4









MT5










MT2









MT5



	Encouraging teachers in making of contextualize learning materials








Encouraging teachers to contextualize the lesson based on real-life scenario








Encouraging teachers to adjust the content strategy of localization of the lesson







Encouraging teachers to prioritize the Most Essential Learning Competencies (MELCs)

Encouraging teachers to tailored curriculum based on learners’ learning styles

Encouraging teachers to embed literacy skills within the subject





The first sub-category under Instructional Practices is Curriculum Challenges and Coping Strategies. Outstanding master teachers often face multiple challenges in delivering the curriculum effectively. The first challenge concept is that Realizing that curriculum is not fitted to real scenario of Filipino learners. MT2 explains, “Curriculum is not made by curriculum expert. It is not based on real scenario ng isang batang Filipino kasi walang gamit.” To cope with this, MT4 highlights three coping strategies concepts. First, Encouraging teachers in making of contextualize learning materials, noting, “Yung pagawa ng contextualized learning materials mahirapan din sila. Pero may gumagawa din kahit paano na digitize para mas mabilis.” Second, Encouraging teachers to contextualize the lesson based on real-life scenario, as MT4 adds, “I do contextualization of lesson sa mga bata na parang ibigay talaga sa kanila kung anong mas makarelate sila in real life context.” Third, Encouraging teachers to adjust the content strategy of localization of the lesson, MT4 further emphasizes, “Different students have different learning needs. Kailangan i-adjust yung kanilang content strategy of localization.” These strategies ensure that learning becomes meaningful and relatable to the Filipino learners’ real-life experiences.

Manuel (2025) found that Filipino teachers addressed curriculum mismatch by creating contextualized, localized, and digital learning materials that reflect students’ real-life experiences, aligning with MT2 and MT4’s emphasis on adapting lessons and resources to learners’ environments.

Baleguian (2025) and Bello et al. (2023) found that using digitalized, contextualized, and localized learning materials significantly improved learner engagement, comprehension, and performance by aligning content with students’ real-life experiences, environment, and needs. These findings support MT4’s emphasis on adapting lessons to be relevant, inclusive, and meaningful, enhancing instructional effectiveness and student connection to the material.

The second challenge concept is the tendency for Encouraging teachers to teach all the learning competencies at the end of the quarter. It’s quantity over quality
. MT2 observes, “At the end of the first quarter maubos tong competencies. It’s quantity over quality,” and adds, “Hindi nagrereteach si teacher. It’s quantity over quality sige proceed nalang kay dapat at the end of every quarter maubos tong competencies.” To address this, MT5 advocates by Encouraging teachers to prioritize the Most Essential Learning Competencies (MELCs), stating, “To address overcrowded curriculum, is to guide teachers in prioritizing the Most Essential Learning Competencies (MELCs).” This allows teachers to focus on core competencies, ensuring mastery rather than mere coverage.
Montebon (2024) found that while MELCs helped streamline instruction, time constraints and pressure to complete all competencies often led teachers to prioritize task completion over mastery, limiting reteaching and depth of learning—mirroring MT2’s observation that quantity was often prioritized over quality.

Zalun (2023) found that prioritizing MELCs helped teachers focus on mastery and in-depth learning despite crowded curricula, enhancing instructional quality and ensuring meaningful student outcomes, aligning with MT5’s strategy to maintain learning depth under time constraints, curriculum overload.

The third challenge concept is Realizing that teachers are after of learning competencies resulting to increase non-readers, where learners struggle with basic literacy. MT2 points out, “We are after of competencies indi man gihapon kabalo magbasa.” Master teachers cope with this by Encouraging teachers to tailored curriculum based on learners’ learning styles, as MT2 explains, “Curriculum should be tailored based on the learners’ learning styles.” Additionally, MT5 Encouraging teachers to embed literacy skills within the subject, stating, “Encourage subject integration, such as embedding literacy skills within science lessons.” By doing so, teachers integrate essential reading skills into every lesson, helping students improve literacy while progressing through the curriculum.

Caballoi (2025) found that differentiated reading interventions, individualized support, and continuous monitoring helped elementary learners develop foundational literacy skills, emphasizing that mastering curricular goals depends on addressing non-readers, aligning with MT2’s focus on reading proficiency.

De Guzman (2025) found that using localized learning materials tailored to students’ culture and realities improves accessibility, relevance, and learning outcomes, supporting MT2’s emphasis on responsive curriculum and MT5’s focus on integrating literacy across subjects for more effective instruction.

Gloria, Mercader, and Uy (2025) found that integrating reading skills across subjects like Science, Math, and Social Studies promotes continuous literacy, enhances subject mastery, and develops critical thinking, showing that embedding literacy beyond language classes supports holistic learning.

Through these strategies, master teachers transform challenges into opportunities, ensuring that the curriculum is relevant, achievable, and inclusive for all learners.

The second sub-category under Instructional Practices is Lesson Planning Challenges and Coping Strategies, as shown in Table 24. This section presents the challenges encountered by outstanding master teachers in preparing and organizing effective lesson plans that address diverse learner needs and curriculum requirements. It also highlights the coping strategies they employ, such as adapting instructional plans, organizing learning activities effectively, and utilizing appropriate teaching resources to ensure that lessons remain structured, relevant, and responsive to students’ learning needs.

Finding 24

This section highlights the challenges master teachers face in lesson planning and the strategies they use to address them. Data were gathered through in-depth interviews, systematically coded, and thematically analyzed to identify common patterns. Findings indicate that master teachers encounter difficulties such as designing differentiated lessons, aligning activities with learning objectives, and integrating innovative teaching strategies. They cope by using collaborative planning, reflective practice, and adapting instructional approaches to meet diverse learner needs, ensuring effective and meaningful lesson delivery.

Table 24
Lesson Planning Challenges and Coping Strategies

	Challenges
	Coping Strategies

	Significant 
Statement
	Code
	Concept
	Significant 
Statement
	Code
	Concept

	I correct thegrammar ng teachers’ kahit yung simple na subject-verb agreement lang, dapat mag-reflect dyan sa lesson plan mo. Ang mga bata na tinuturuan namin sa English would think na, unsa mana ang gitudlo ni ma'am? Mali, mali, gyud siya. 



Ang mga teacher  ma refresh man sila kay there are always changes in Lesson planning like daily lesson plan, daily lesson log and nag exemplar for annotation lang.

	MT3
















MT1


	Correcting teachers’ grammar in crafting lesson plan













Orienting teachers on the changes in making of lesson plan


	You have to provide input on how to craft and align lesson plans to the DepEd mandate

I check the lesson plan or else revise it using suggested strategy and integration of HOTs during carpet supervision

Every year ang SLAC session naming ay magstart sa lesson planning. We have to offer technical assistance and innovation.

Guiding teachers in crafting effective Daily Lesson Logs (DLLs) and Detailed Lesson Plans (DLPs).
We encourage the four A's of learning. Hindi lang yung puro lecture-lecture lang.
We provide Technical Assistance in their lesson planning
	MT3






MT3









MT1









MT5









MT4







MT4

	Providing teachers with input in crafting and aligning lesson plans to the DepEd mandate




Assisting teachers in checking or revising lesson plan based on agreed strategy and HOTs integration






Giving teachers orientation on lesson planning every year through SLAC session







Guiding teachers on how to craft effective lesson plan








Encouraging teachers to use four A’s of learning





Providing teachers with technical assistance in making of lesson plan




The second sub-category under Instructional Practices is Lesson Planning Challenges and Coping Strategies. Outstanding master teachers recognize that effective lesson planning is critical to student learning, but several challenges arise. The first challenge concept is Correcting teachers’ grammar in crafting lesson plan. MT3 explains, “I correct the grammar ng teachers’ kahit yung simple na subject-verb agreement lang, dapat mag-reflect dyan sa lesson plan mo. Ang mga bata na tinuturuan namin sa English would think na, unsa mana ang gitudlo ni ma'am? Mali, mali, gyud siya.” To cope with this, MT3 employs two strategies concepts. First, Providing teachers with input in crafting and aligning lesson plans to the DepEd mandate, stating, “You have to provide input on how to craft and align lesson plans to the DepEd mandate.” This ensures that lessons meet formal requirements while maintaining accuracy. Second, Assisting teachers in checking or revising lesson plan based on agreed strategy and HOTs integration
, as MT3 adds, “I check the lesson plan or else revise it using suggested strategy and integration of HOTs during carpet supervision.” Through this continuous review, teachers’ plans are refined, accurate, and capable of fostering higher-order thinking skills in learners.

Sumabat Jr. and Martinez (2025) found that structured written corrective feedback (WCF) helps English teachers address grammatical errors, reinforce proper language use, and strengthen instructional credibility, showing that targeted guidance improves both teacher competency and student learning. 

Maglasang and Galigao (2025) found that instructional supervision through guidance, monitoring, and revision of lesson plans ensures alignment with DepEd curriculum standards, improves lesson quality and grammar accuracy, and fosters continuous professional development and instructional improvement.
 
Reyes & Oropa (2025) found that master teachers consistently practiced instructional supervision across all key areas, including curriculum and lesson planning. However, this high level of oversight did not directly improve teacher performance or student outcomes, indicating that while revising plans and integrating HOTS strategies is valuable, additional factors are needed to translate supervision into measurable instructional impact.

The second challenge concept is Orienting teachers on the changes in making of lesson plan, where teachers must adapt to frequent updates such as daily lesson logs and exemplars. MT1 observes, “Ang mga teacher ma refresh man sila kay there are always changes in Lesson planning like daily lesson plan, daily lesson log and nag exemplar for annotation lang.” Outstanding master teachers respond with four coping strategies concepts. First, Giving teachers orientation on lesson planning every year through SLAC session, MT1 emphasizes, “Every year ang SLAC session naming ay magstart sa lesson planning. We have to offer technical assistance and innovation,” providing structured guidance. Second, Guiding teachers on how to craft effective lesson plan, MT5 explains, “Guiding teachers in crafting effective Daily Lesson Logs (DLLs) and Detailed Lesson Plans (DLPs),” ensuring both thoroughness and practicality. Third, Encouraging teachers to use four A’s of learning, MT4 adds, “We encourage the four A's of learning. Hindi lang yung puro lecture-lecture lang,” promoting engagement and active learning. Fourth, Providing teachers with technical assistance in making of lesson plan, MT4 concludes, “We provide Technical Assistance in their lesson planning,” which allows teachers to adapt successfully to curriculum changes while maintaining quality instruction.

Baldera (2025) found that Philippine elementary master teachers exercise instructional leadership through relational practices such as mentoring, collaboration, reflection, and classroom modelling by adapting continuously to support teaching and learning effectively in changing policy and lesson planning contexts. 

Deala & Lopez (2024) found that SLAC sessions strongly support elementary teachers’ professional and personal development enhancing pedagogy, assessment, curriculum contextualization, 21st-century skills, and handling learner diversity by showing that collaborative, reflective structures help teachers adapt to evolving lesson planning requirements.

In Ramos & Espiritu (2024), the findings showed that both master teachers and regular teachers perceived master teachers as possessing high instructional competence across key domains  including subject matter mastery, teaching strategies, classroom management, evaluation, and mentoring  which supports the idea that master teachers are well-equipped to guide their colleagues in crafting effective and instructional sound lesson plans; this competence underpins their role as technical assistance providers who help other teachers refine their Daily Lesson Logs (DLLs) and Detailed Lesson Plans (DLPs) to ensure clarity, alignment with objectives, and effective instructional delivery.

Alvizo (2025) found that learner-centered strategies like collaborative learning, inquiry, and differentiated instruction boosted student motivation, autonomy, critical thinking, and engagement, supporting the use of active, student-focused pedagogy over traditional teacher-centered methods.

Ardepolla (2025) found that master teachers in Davao City consistently provided technical assistance including instructional, emotional, and career support which was significantly linked to improvements in teachers’ lesson planning, teaching performance, and use of educational technologies, highlighting the value of ongoing guidance for professional growth and school support.

Through these strategies, master teachers ensure that lesson plans are grammatically accurate, aligned with policy, and flexible enough to meet the evolving needs of learners and the curriculum.

The third sub-category under Instructional Practices is Teaching Strategies Challenges and Coping Strategies, as shown in Table 25. This section highlights the challenges encountered by outstanding master teachers in selecting and implementing appropriate teaching strategies that effectively address diverse learner needs and promote active engagement in the classroom. It also presents the coping strategies they employ, such as adapting instructional methods, promoting interactive learning approaches, and guiding teachers in the use of varied and learner-centered strategies to enhance the teaching and learning process.

Finding 25

This section focuses on the challenges master teachers encounter in selecting and implementing effective teaching strategies, and how they address them. Data were collected through in-depth interviews, systematically coded, and thematically analyzed to identify recurring patterns. Findings reveal that master teachers face difficulties such as adapting strategies to diverse learners, integrating active and learner-centered methods, and keeping pace with evolving pedagogical trends. They cope by employing differentiated instruction, continuous professional learning, peer collaboration, and reflective practice to ensure teaching strategies remain effective and responsive to student needs.

Table 25

Teaching Strategies Challenges and Coping Strategies

	Challenges
	Coping Strategies

	Significant 
Statement
	Code
	Concept
	Significant 
Statement
	Code
	Concept

	We have not to be contented with one method alone. Dapat as teacher innovative ka








So we have also to consider kung ano yung mga kailangan ng mga learners natin











I give only advice that in using teaching strategies or innovation, they have always to consider the ability of the learners.
















The modern methods of teaching are about the use of computer-assisted instruction and maximizing technologies. 











I really encourage them to hold the attention of our students using interactive games with the proper integration of the technology


After conducting CO, that's where you'll find out that the strategy you used doesn't suit. That's the time that you have to do some adjustment or suggest to them necessary changes

	MT1












MT1















MT1






















MT4

















MT2











MT3

	Encouraging teachers to be innovative in teaching strategies









Encouraging teachers to consider the needs of learners












Advising teachers to fit teaching strategies on the ability of learners



















Promoting to the teachers the use of computer-assisted instruction and maximizing technologies. 












Encouraging teachers to hold attention of learners through integration of interactive games with the proper integration of the technology



Suggesting to the teachers to adjust when teaching strategy used doesn’t suit

	I conduct series of School Learning Action Cells on teaching strategies and in the preparation of instructional materials which are align with digital need of teachers

We will cater the different learning types of learners by providing them hands-on experience or experiential learning, project-based learning, task-based approach or utilizing computer for teaching

I also provide a tailored “Strategy Menu” that addresses student needs and subject demands, including visual aids for English Language Learners, manipulatives for math, role-playing for Social Sciences, and lab experiments for Science.
Bigyan talaga mga bata ng mga activity like differentiated instruction, experiential learning, gumagawa ng project-based learning, immersed in the computer classes or online lesson
I employ a differentiated coaching model to support teachers in selecting and applying effective instructional strategies


As an instructional leader, I promote innovative, student-centered teaching by supporting gamification

I pick the best practices  of teachers, shared and  highlighted during SLAC sessions
	MT3












MT4















MT5






















MT4

















MT5











MT5





MT3
	Giving teachers series of inputs on teaching strategies and preparation of instructional materials through SLAC sessions








Helping teachers to cater different learning styles of learners













Providing teachers with Strategy Menu in addressing student needs and subject demands



















Encouraging teachers to integrate differentiated instruction















Providing teachers with differentiated coaching model for effective instructional strategies








Promoting to the teachers the use of gamification








Sharing to the teachers the best practices of teachers during SLAC sessions




The third sub-category under Instructional Practices is Teaching Strategies Challenges and Coping Strategies. Outstanding master teachers emphasize the need for continual innovation and responsiveness in teaching. The first challenge concept is Encouraging teachers to be innovative in teaching strategies. MT1 asserts, “We have not to be contented with one method alone. Dapat as teacher innovative ka.” To address this, MT3 Give teachers series of inputs on teaching strategies and preparation of instructional materials through SLAC sessions, explaining, “I conduct series of School Learning Action Cells on teaching strategies and in the preparation of instructional materials which are align with digital need of teachers.” This approach ensures that teachers are equipped with updated, innovative methods while integrating technology.

Erfe & Gallego (2025) found that SLAC sessions enhanced teachers’ professional development by fostering collaborative lesson planning, innovative, learner-centered strategies, and integration of digital tools, supporting continuous pedagogical growth and adaptability. 

The second challenge concept is Encouraging teachers to consider the needs of learners, as MT1 explains, “So we have also to consider kung ano yung mga kailangan ng mga learners natin.” MT4 responds to this by Helping teachers to cater different learning styles of learners, saying, “We will cater the different learning types of learners by providing them hands-on experience or experiential learning, project-based learning, task-based approach or utilizing computer for teaching.” This strategy ensures that instruction is responsive and inclusive of varied learner needs.

Del Mundo et al. (2025) found that project-based learning in STEM classrooms promoted active, collaborative, and inclusive instruction, enhancing student motivation, problem-solving, and understanding, while supporting teachers in differentiating lessons to meet diverse learning needs.

The third challenge concept is Advising teachers to fit teaching strategies on the ability of learners. MT1 notes, “I give only advice that in using teaching strategies or innovation, they have always to consider the ability of the learners.” MT5 counters this by Providing teachers with Strategy Menu in addressing student needs and subject demands, stating, “I also provide a tailored ‘Strategy Menu’ that addresses student needs and subject demands, including visual aids for English Language Learners, manipulatives for math, role-playing for Social Sciences, and lab experiments for Science.” This ensures that teaching methods match learners’ readiness and capabilities.

Pinaranda & Sario (2024) found that differentiated instructionusing varied strategies, materials, and assessments tailored to students’ abilities enhanced learner engagement and academic performance, supporting inclusive and flexible teaching practices similar to master teachers’ use of a “Strategy Menu” to guide colleagues in responsive instruction.

The fourth challenge concept is Promoting to the teachers the use of computer-assisted instruction and maximizing technologies. MT4 observes, “The modern methods of teaching are about the use of computer-assisted instruction and maximizing technologies.” To cope, MT4 Encourage teachers to integrate differentiated instruction, explaining, “Bigyan talaga mga bata ng mga activity like differentiated instruction, experiential learning, gumagawa ng project-based learning, immersed in the computer classes or online lesson.” This approach allows teachers to effectively integrate technology while catering to diverse learners.

Conejo, Estrada, & Sumaoy (2025) found that integrating computer-aided instruction with hands-on, project-based activities in TLE 11 improved student engagement, comprehension, and skill mastery, supporting the use of technology to enhance not to replace experiential and learner-centered instruction, similar to master teachers’ approach.

The fifth challenge concept is Encouraging teachers to hold attention of learners through integration of interactive games with the proper integration of the technology
. MT2 shares, “I really encourage them to hold the attention of our students using interactive games with the proper integration of the technology.” MT5 supports this by Providing teachers with differentiated coaching model for effective instructional strategies, stating, “I employ a differentiated coaching model to support teachers in selecting and applying effective instructional strategies.” This method guides teachers in balancing engagement and learning outcomes.

Robles Pelaez (2025) found that gamification in TLE classes boosted student engagement, motivation, and digital literacy, and that teachers guided in using gamified strategies applied them more effectively, aligning with master teachers’ role in mentoring colleagues to create interactive, student-centered digital learning experiences.

The sixth challenge concept is Suggesting to the teachers to adjust when teaching strategy used doesn’t suit. MT3 explains, “After conducting CO, that's where you'll find out that the strategy you used doesn't suit. That's the time that you have to do some adjustment or suggest to them necessary changes.” MT5 addresses this by Promoting to the teachers the use of gamification, saying, “As an instructional leader, I promote innovative, student-centered teaching by supporting gamification,” while MT3 highlights Sharing to the teachers the best practices of teachers during SLAC sessions adding, “I pick the best practices of teachers, shared and highlighted during SLAC sessions.” These strategies encourage reflective practice, adaptation, and recognition of effective teaching methods.

Comising & Vadil (2025) found that instructional coaching by school leaders improved teachers’ reflective practices and adaptability, enabling them to adjust strategies based on feedback, aligning with master teachers’ role in guiding colleagues to implement flexible, responsive instruction. 
Ronquillo et al. (2025) found that gamification in teaching boosted students’ engagement, motivation, and collaboration across multiple dimensions, supporting MT5’s use of interactive, student-centered strategies to foster active and participatory learning.

In Ladres et al. (2025), found that Learning Action Cells (LAC) in the SOCCSKSARGEN region strengthened collaborative learning among teachers by providing structured opportunities to share best practices, address challenges, and support continuous professional development. This fostered a culture of shared growth and ongoing professional improvement.

Through these layered coping strategies, master teachers ensure that teaching remains student-centered, innovative, and adaptable, addressing both the diversity of learners and the evolving demands of instructional practice.

The fourth sub-category under Instructional Practices is Challenges in Using Educational Technology and Coping Strategies, as shown in Table 26. This section highlights the difficulties encountered by outstanding master teachers in integrating educational technology into the teaching and learning process, including limitations in resources, skills, and accessibility. It also presents the coping strategies they employ, such as utilizing available digital tools, providing guidance to teachers, and adapting technology-based approaches to enhance instruction and support effective learning outcomes.




Finding 26

This section examines the challenges faced by master teachers in integrating educational technology into teaching and how they overcome them. Data were gathered through in-depth interviews, coded, and thematically analyzed to identify recurring patterns. Findings show that master teachers encounter difficulties such as limited access to digital resources, varying levels of teacher and student digital literacy, and adapting technology to diverse learning needs. They cope by attending professional development on edtech tools, experimenting with contextualized digital applications, collaborating with colleagues, and promoting learner-centered technology use to enhance instructional effectiveness.

Table 26

Challenges in Using Educational Technology and Coping Strategies

	Challenges
	Coping Strategies

	Significant 
Statement
	Code
	Concept
	Significant 
Statement
	Code
	Concept

	We need to adapt new technology and curriculum inorder to survive in the challenges.





















We have to keep on the trend na maggamit ng technology. Learners learn more not only visually but also through hearing, seeing and touching


















Highly encourage sila kay part naman yan ng ating KRA at saka yung objectives sa ating IPCRF. So, doon yan tinutuhog or ina-align

I face limited interactivity due to our no-cellphone policy and poor WiFi, resistance to student-centered approaches, and misalignment between teaching methods and competencies.
	MT4

























MT4


























MT4








MT5

	Encouraging teachers in adapting new technology and curriculum just to survive the challenges



















Encouraging teachers to keep on the trend of technology for the learners to learn more
















Encouraging teachers in performing indicators in their KRA and objectives  of IPCRF


Encouraging teachers in promoting student-centered approaches and alignment of teaching methods and competencies

	We utilized computer literate teachers to train us to be more knowledgeable in using technology

We supplement teachers’ series of trainings about technology.

Provide them also the necessary facilities like the televisions or projectors, and of course, internet connection, ma'am

We maximizing the use of apps online or maybe offline such as Zoom meeting, MSTeams, pool survey, Google Classroom and AI through mentoring and technical assistance of the expert teachers

Using strategies like Canva, AI platforms, and PhET simulations, and through our “Tech Triad” of mentorship, micro-credentialing, and lesson study.

When we observe, we see to it na there is really an integration of technology in their teaching


I've implemented "unplugged" interactive strategies like QR codes linking to offline content, manipulatives, and coaching sessions
	MT1








MT1





MT3










MT4













MT5












MT4




MT5
	Helping teachers in utilizing computer literate teachers to train in using technology



Supplementing teachers with series of trainings on technology


Providing teachers with the necessary facilities in the integration of technology








Encouraging teachers in maximizing the use of apps online or offline











Encouraging teachers to engage in “Tech Triad” of mentorship in using strategies










Ensuring teachers to integrate technology in teaching



Promoting to the teachers the use of “Unplugged” interactive strategies



The fourth sub-category under Instructional Practices is Challenges in Using Educational Technology and Coping Strategies. Outstanding master teachers recognize that integrating technology in teaching requires both adaptability and continuous learning. 

The first challenge concept is Encouraging teachers in adapting new technology and curriculum just to survive the challenges. MT4 shares, “We need to adapt new technology and curriculum inorder to survive in the challenges.” To address this, MT1 emphasizes leveraging by Helping teachers in utilizing computer literate teachers to train in using technology, stating, “We utilized computer literate teachers to train us to be more knowledgeable in using technology.” MT1 also address this by Supplementing teachers with series of trainings on technology, noting, “We supplement teachers’ series of trainings about technology.” Furthermore, MT3 ensures by Providing teachers with the necessary facilities in the integration of technology are available, explaining, “Provide them also the necessary facilities like the televisions or projectors, and of course, internet connection, ma'am.” These strategies collectively prepare teachers to confidently integrate technology into their teaching.

Casilao, Satojito, & Martir (2025) found that technology-focused professional development, peer mentoring, and adequate infrastructure significantly improved teachers’ digital competence and classroom engagement, supporting MTs’ strategies of skill-building, mentoring, and sustainable tech integration.
The second challenge concept is Encouraging teachers to keep on the trend of technology for the learners to learn more. MT4 observes, “We have to keep on the trend na maggamit ng technology. Learners learn more not only visually but also through hearing, seeing and touching.” To cope, MT4 Encourage teachers in maximizing the use of apps online or offline, sharing, “We maximizing the use of apps online or maybe offline such as Zoom meeting, MSTeams, pool survey, Google Classroom and AI through mentoring and technical assistance of the expert teachers.” MT5 adds by Encouraging teachers to engage in “Tech Triad” of mentorship in using strategies, “Using strategies like Canva, AI platforms, and PhET simulations, and through our ‘Tech Triad’ of mentorship, micro-credentialing, and lesson study.” These strategies ensure teachers are both proficient and up-to-date with technological trends.

In Sison & Manlapig (2025), the study found that structured mentoring and collaborative support systems significantly enhanced teachers’ ability to integrate both online and offline technological tools effectively. Teachers who participated in mentorship programs, micro-credentialing, and collaborative lesson study demonstrated greater competence in using platforms such as Zoom, MSTeams, Google Classroom, AI tools, and interactive simulations. The approach enhanced synchronous and asynchronous learning, promoted innovative teaching, and advanced teachers’ strategic tech mastery, aligning with MTs’ use of a “Tech Triad” to maintain digital proficiency and student-centered instruction.

The third challenge concept is Encouraging teachers in performing indicators in their KRA and objectives  of IPCRF. MT4 highlights, “Highly encourage sila kay part naman yan ng ating KRA at saka yung objectives sa ating IPCRF. So, doon yan tinutuhog or ina-align.” The coping strategy is Ensuring teachers to integrate technology in teaching, as MT4 elaborates, “When we observe, we see to it na there is really an integration of technology in their teaching.” This ensures that technology use is purposeful and aligned with performance metrics.

The study of Caoile, Baes & Naparota (2025) signify that integrating technology into teaching enhances engagement and instructional quality, especially when linked to professional standards and appraisal frameworks, aligning with MTs’ practice of embedding tech competence in KRA indicators, IPCRF objectives, and classroom observations.

The fourth challenge concept is Encouraging teachers in promoting student-centered approaches and alignment of teaching methods and competencies. MT5 shares, “I face limited interactivity due to our no-cellphone policy and poor WiFi, resistance to student-centered approaches, and misalignment between teaching methods and competencies.” MT5 solve the problem by Promoting to the teachers the use of “Unplugged” interactive strategies. According to MT5 “I've implemented ‘unplugged’ interactive strategies like QR codes linking to offline content, manipulatives, and coaching sessions.” This strategy allows teachers to engage learners even in low-tech environments, demonstrating adaptability while maintaining interactivity and hands-on learning.

Findings from the study of Colegado (2025) that Filipino teachers used creative low-tech and “unplugged” strategies like QR codes linked to offline content, manipulatives, and peer coaching to maintain engagement and student-centered learning despite connectivity constraints, aligning with MTs’ approach of designing adaptable, offline activities to sustain competency-aligned instruction. 

Through these combined coping strategies, master teachers effectively guide colleagues in integrating technology into instruction, ensuring that teaching is engaging, relevant, and aligned with both curriculum and performance standards.

The fifth sub-category under Instructional Practices is Assessment Challenges and Coping Strategies, as shown in Table 27. This section highlights the challenges encountered by outstanding master teachers in designing, implementing, and interpreting assessment practices that accurately measure student learning and performance. It also presents the coping strategies they employ, such as improving assessment methods, aligning assessment tools with learning competencies, and guiding teachers in using varied and appropriate assessment approaches to support meaningful evaluation of student learning outcomes.

Finding 27

This section focuses on the challenges master teachers face in implementing effective assessment practices and the strategies they use to address them. Data were collected through in-depth interviews, systematically coded, and thematically analyzed to identify common patterns. Findings reveal that challenges include aligning assessments with learning objectives, addressing diverse learner needs, interpreting data accurately, and providing timely, meaningful feedback. Master teachers cope by using data-driven approaches, differentiating assessment methods, collaborating with colleagues, and engaging in reflective practices to continuously improve teaching and learning outcomes.

Table 27

Assessment Challenges and Coping Strategies
	Challenges
	Coping Strategies

	Significant 
Statement
	Code
	Concept
	Significant 
Statement
	Code
	Concept

	Sa drafting ng test questions, ma'am kung hindi language teacher I really have to seat with them sometimes kay magtanong ako. Unsay gid gusto nimo nga pangutana ani?








I am the one checking yong tawag dyan yong mga test questionnaires together with the table of specification

I have to check if naka align ba sa Bloom’s taxonomy ang kanilang questions.




























Always may assessment talaga embedded siya sa lesson plan, regardless of individual or group assessment.


We check din kung performance task naman dapat may rubric


I always encourage teachers assessment to have the formative and summative test to see how ready the students and how effective you are kasi the score will speak if you are effective


We check kung consistent ba ang assessment sa kanilang learning objectives



We assess readers' ability of the learners at the beginning of the enrollment process para madistribute yung mga mahihina sa different classes.
	MT3


















MT1








MT1
















MT3





MT4



MT2














MT4








MT3

	Assisting teachers in the construction of test questions by seating with them













Checking teachers’ test questions and table of specification



Assisting teachers in aligning test questions to the Bloom’s taxonomy


























Encouraging teachers in embedding assessment in the lesson plan




Checking teachers’ performance task with rubric


Encouraging teachers to assess using formative and summative test to determine the teaching-learning effectively




Assisting teachers in checking consistency of assessment in the learning objectives


Helping teachers to assess reading ability of the learners at the beginning of the enrollment

	Pwedeng collaborative ang paggawa ng test questions para naman ma-lessen yung workloads nila.

Ang ginagawa namin naga collab kami sa paggawa ng test questions to ensure application of critical and creative thinking

The way of questioning ma'am, it will spring from the simple one going towards progressive siya dapat.

Demonstrating higher order thinking skills, the critical thinking, the reflective thinking, and the creative thinking by providing a real-life scenario and nurturing learners the spirit of inquiry

Pinu-push namin sa mga teachers na more on SOLO framework yong test questions naka angkla sa PISA.

Kasi kapag nag-group quiz din siya, you would help those who are not performing very well in class.

After the CO, I check as to how they process like rubrics using criterion only instead of descriptive and detailed rubrics. 

Designing authentic summative tasks with clear rubrics

Check test questions with Table of Specification (TOS) aligned the Blooms’ Taxonomy

I help redesign assessments to better measure speaking and critical thinking skills
	MT4




MT1





MT3






MT4







MT2








MT3







MT3





MT5




MT2




MT5
	Promoting teachers in constructing the test questions collaboratively to lessen workloads


Collaborating teachers in making test questions to ensure critical and creative thinking integration





Encouraging teachers  to construct questions from simple one going towards
progressive




Encouraging teachers to nurture the learners’ spirit of inquiry by providing a real-life scenario






Encouraging teachers to align test questions to SOLO framework anchored in PISA




Encouraging teachers in giving group quiz to help not performing very well learners




Encouraging teachers not only to use rubric with criterion but also use descriptive and detailed rubrics



Assisting teachers in designing authentic summative task with clear rubrics



Checking teachers’ test questions with table of specification aligned to Bloom’s taxonomy


Helping teachers in redesigning assessments to measure the speaking and critical thinking skills




The fifth sub-category under Instructional Practices is Assessment challenges and Coping Strategies. Outstanding master teachers encounter multiple challenges in assessment practices while ensuring that technology and instructional planning effectively support student learning. The first challenge concept is Assisting teachers in the construction of test questions by seating with them. MT3 explains, “Sa drafting ng test questions, ma'am kung hindi language teacher I really have to seat with them sometimes kay magtanong ako. Unsay gid gusto nimo nga pangutana ani?” To address this, MT4 advocates by Promoting teachers in constructing the test questions collaboratively to lessen workloads, stating, “Pwedeng collaborative ang paggawa ng test questions para naman ma-lessen yung workloads nila.” MT1 further highlights that Collaborating teachers in making test questions ensure critical and creative thinking integration, “Ang ginagawa namin naga collab kami sa paggawa ng test questions to ensure application of critical and creative thinking.”

Based on the findings from the study of Esmael & Rabut (2025) that teachers often struggle to create clear and rigorous test items, especially when subject expertise differs. Collaborative test construction improves clarity, alignment, and cognitive rigor while reducing workload, showing that shared expertise strengthens the quality of assessments.

The second challenge concept is Checking teachers’ test questions and table of specification. MT1 shares, “I am the one checking yong tawag dyan yong mga test questionnaires together with the table of specification.” MT3 adds by Encouraging teachers  to construct questions from simple one going towards progressive “The way of questioning ma'am, it will spring from the simple one going towards progressive siya dapat,” ensuring a gradual development of students’ thinking skills.

The study of Bravo & Paceno (2025) found out that careful review of the Table of Specifications (TOS) helps teachers create assessments that proportionally cover competencies and scaffold cognitive demand, aligning with MTs’ practice of checking test items to ensure rigor, validity, and appropriate challenge for students.

The third challenge concept is Assisting teachers in aligning test questions to the Bloom’s taxonomy. MT1 notes, “I have to check if naka align ba sa Bloom’s taxonomy ang kanilang questions.” To cope, MT4 emphasizes by Encouraging teachers to nurture the learners’ spirit of inquiry by providing a real-life scenario, explaining, “Demonstrating higher order thinking skills, the critical thinking, the reflective thinking, and the creative thinking by providing a real-life scenario and nurturing learners the spirit of inquiry.” Additionally, MT2 promotes by Encouraging teachers to align test questions to SOLO framework anchored in PISA, saying, “Pinu-push namin sa mga teachers na more on SOLO framework yong test questions naka angkla sa PISA.”

In the study of Ramos et al. (2024) stated that aligning assessments with Bloom’s Taxonomy and SOLO framework, and benchmarking against PISA, enhances cognitive rigor and higher-order thinking, reflecting MTs’ practice of using taxonomy, real-life scenarios, and international standards to ensure challenging, globally relevant test items.

The fourth challenge concept is Encouraging teachers in embedding assessment in the lesson plan. MT3 states, “Always may assessment talaga embedded siya sa lesson plan, regardless of individual or group assessment.” One effective coping strategy is Encouraging teachers in giving group quiz to help not performing very well learners
, as MT3 explains, “Kasi kapag nag-group quiz din siya, you would help those who are not performing very well in class.”
Labrador (2025) sated that Grade 10 teachers in Makati use ICT-based and contextualized performance tasks, but integration is inconsistent due to uneven rubrics, limited interdisciplinary approaches, varying student readiness, and insufficient support, highlighting the need for structured scaffolding, professional development, and tools to embed assessments consistently in instruction.

The fifth challenge concept is Checking teachers’ performance task with rubric
. MT4 emphasizes, “We check din kung performance task naman dapat may rubric.” MT3 stresses the importance by Encouraging teachers not only to use rubric with criterion but also use descriptive and detailed rubrics, noting, “After the CO, I check as to how they process like rubrics using criterion only instead of descriptive and detailed rubrics.”

In The study Cadacio & Albite (2025) found that master teachers in Camarines Sur exhibit strong teaching and instructional leadership, particularly in fair and objective evaluation using tools like rubrics, supporting teacher development, transparency, and improved instructional quality among colleagues.

The sixth challenge concept is Encouraging teachers to assess using formative and summative test to determine the teaching-learning effectively. MT2 shares, “I always encourage teachers assessment to have the formative and summative test to see how ready the students and how effective you are kasi the score will speak if you are effective.” MT5 supports this approach by Assisting teachers in designing authentic summative task with clear rubrics, stating, “Designing authentic summative tasks with clear rubrics.”

In Cadacio & Albite (2025), master teachers in Camarines Sur exhibited strong instructional leadership and high evaluation competencies, supporting teacher development and performance. Their expertise suggests they promote balanced, authentic assessment practices with clear criteria, enhancing instructional quality and professional growth among colleagues.

The seventh challenge concept is Assisting teachers in checking consistency of assessment in the learning objectives. MT4 remarks, “We check kung consistent ba ang assessment sa kanilang learning objectives.” MT2 adds that Checking teachers’ test questions with table of specification aligned to Bloom’s taxonomy is essential, saying, “Check test questions with Table of Specification (TOS) aligned the Blooms’ Taxonomy.”

In Tamayo (2024), master teachers in Mandaluyong City demonstrated strong instructional leadership in curriculum and planning, effectively translating content into learning activities and supporting colleagues. This foundation suggests they are well-positioned to align assessments with learning objectives, ensuring purposeful, valid, and coherent evaluation.

Finally, the eighth challenge is Helping teachers to assess reading ability of the learners at the beginning of the enrollment. MT3 explains, “We assess readers' ability of the learners at the beginning of the enrollment process para madistribute yung mga mahihina sa different classes.” To address this, MT5 addressed the problem by Helping teachers in redesigning assessments to measure the speaking and critical thinking skills, sharing, “I help redesign assessments to better measure speaking and critical thinking skills.”

In Bonita (2025), school heads in Ozamiz City showed very high instructional leadership, including use of assessment tools, but this did not significantly correlate with students’ reading performance. The findings suggest that identifying struggling readers is not enough; targeted strategies, differentiated instruction, and assessments that capture higher-order skills are needed to improve reading competencies effectively.

Through these carefully implemented strategies, master teachers ensure that assessment practices are aligned with both curriculum standards and learner needs, while integrating technology and pedagogical innovation to enhance student learning outcomes.

The sixth sub-category under Instructional Practices is Challenges in Data Analysis and Coping Strategies, as shown in Table 28. This section highlights the difficulties faced by outstanding master teachers in collecting, interpreting, and using student performance data to inform instruction. It also presents the coping strategies they employ, such as organizing and reviewing assessment data, guiding teachers in data-driven decision-making, and using analyzed information to adjust teaching strategies and improve learning outcomes.

Finding 28 

This section highlights the challenges master teachers encounter in analyzing student performance data and the strategies they use to overcome them. Data were gathered through in-depth interviews, systematically coded, and thematically analyzed to identify recurring issues. Findings indicate that challenges include interpreting large volumes of data, identifying learning gaps, and translating results into actionable instructional adjustments. Master teachers cope by employing data-driven strategies, collaborating with colleagues for insights, using digital tools for efficiency, and engaging in reflective practices to ensure informed decision-making that enhances teaching and learning outcomes.

Table 28

Challenges in Data Analysis and Coping Strategies

	Challenges
	Coping Strategies

	Significant 
Statement
	Code
	Concept
	Significant 
Statement
	Code
	Concept

	We talk to teachers kung anong competencies nahihirapan ang mga bata para ma cope up yong mga competencies na yan.

































Pag nakita nila sa mga learning competencies na mababa ang assessment results, so mag-develop sila ng contextualized materials.

	MT1








































 MT4


	Asking teachers on the least learned competencies to help them in coping up



































Encouraging teachers in developing contextualized materials when the assessment results are low



	Sa assessment data we use the Zip grade because it will give us item analysis.


Kailangan naming i-analyze ang results ng mga assessments like PHIL IRI, summative test, periodic test results ng proficiency ng mga bata at the end of the school year kung talagang effective yung pagtuturo

Given naman yang system sa MPS may mga IT expert nga kabalo magconsolidate data nga may interpretation na dayon

As a Master Teacher, I use assessment data to identify learning gaps

We collaborate with teachers on targeted interventions such as differentiated instruction, remediation, and enrichment

We conduct monitoring their progress through follow-up assessments to ensure effective data-driven instruction.

Reflecting assessment reports in school report cards inform to conduct strategic planning on how to improve student outcomes.
	MT1







MT4
















MT2









MT5





MT5









MT5









MT5


	Encouraging teachers in using Zip grade for test item analysis






Helping teachers in analysing data to determine the effectiveness of teaching














Helping teachers in consolidating data for interpretation







Helping teachers to identify learning gaps through the assessment results



Collaborating with teachers in planning an interventions








Ensuring teachers to monitor progress using data-driven instruction







Reflecting assessment reports in school report card to improve student outcomes




The sixth sub-category under Instructional Practices is Challenges in Data Analysis and Coping Strategies. Outstanding master teachers encounter challenges in interpreting and using assessment data to improve learning outcomes. The first challenge concept is Asking teachers on the least learned competencies to help them in coping up. MT1 explains, “We talk to teachers kung anong competencies nahihirapan ang mga bata para ma cope up yong mga competencies na yan,” highlighting the importance of identifying which skills students struggle with. To cope with this challenge, MT1 Encouraging teachers in using Zip grade for test item analysis, noting, “Sa assessment data we use the Zip grade because it will give us item analysis,” while MT4 Helping teachers in analysing data to determine the effectiveness of teaching, stating, “Kailangan naming i-analyze ang results ng mga assessments like PHIL IRI, summative test, periodic test results ng proficiency ng mga bata at the end of the school year kung talagang effective yung pagtuturo.” MT2 adds the importance of Helping teachers in consolidating data for interpretation, saying, “Given naman yang system sa MPS may mga IT expert nga kabalo magconsolidate data nga may interpretation na dayon,” ensuring that the data is actionable and meaningful for instructional planning.

In Bacio (2025), Grade 11 Filipino learners struggled with competencies such as understanding historical/socio-political context, using cohesive devices, interpreting discussions, grasping language concepts, and analyzing digital media. To address these gaps, a 4A’s-based digital module (Activity, Analysis, Abstraction, Application) was developed and rated highly acceptable by experts, offering an interactive, adaptive tool to enhance proficiency and support targeted instructional interventions.

In Bravo & Paceno (2025), Filipino primary teachers understood classroom-based assessment concepts but struggled with practical application, particularly item analysis, resulting in weak alignment between test items and learning objectives and limited use of assessment data to inform instruction.
In Genita & Pallo (2025), school administrators actively monitored Phil IRI assessments, ensuring compliance and proper data collection, but struggled to provide actionable feedback or strategically use results to guide sustained instructional improvement, highlighting a need for deeper analysis to strengthen teaching and learning.

In Mejia & Baguio (2025), the study found that teachers with strong data-driven decision-making skills also demonstrated high information competence, and that supportive systems such as technology infrastructure, data culture, and clear purposes enabled teachers to transform assessment data into actionable insights to guide instructional decisions and improve teaching.

The second challenge concept is Encouraging teachers in developing contextualized materials when the assessment results are low. MT4 shares, “Pag nakita nila sa mga learning competencies na mababa ang assessment results, so mag-develop sila ng contextualized materials,” demonstrating how assessment results guide lesson adaptation. MT5 identifies four coping strategies to address this. First, Helping teachers to identify learning gaps through the assessment results are pinpointed: “As a Master Teacher, I use assessment data to identify learning gaps.” Second, Collaborating with teachers in planning an interventions are implemented collaboratively: “We collaborate with teachers on targeted interventions such as differentiated instruction, remediation, and enrichment.” Third, Ensuring teachers to monitor progress using data-driven instruction ensures these interventions are effective: “We conduct monitoring their progress through follow-up assessments to ensure effective data-driven instruction.” Finally, Reflecting assessment reports in school report card to improve student outcomes are used to reflect assessment outcomes and inform planning: “Reflecting assessment reports in school report cards inform to conduct strategic planning on how to improve student outcomes.”

In Gaddi (2024), the study found that structured pre- and post-assessments effectively identified learners’ gaps in Filipino sa Piling Larangan, allowing targeted interventions that improved five least-mastered competencies, highlighting the importance of using assessment data to design focused strategies for instructional enhancement.

In Diron & Baldonado (2025), the study found that collaboratively designed differentiated interventions like small groups, tiered tasks, and scaffolded activities significantly improved Grade 3 learners’ reading comprehension, showing that targeted, team-based instruction enhances student performance in key competencies.

 In Cuadra (2024), the study found that continuous online assessment and monitoring, including regular progress checks and feedback, was key to tracking student performance and improving instruction, though challenges with tools and platforms persisted, highlighting the importance of consistent data use for ongoing instructional improvement.
 	
In Carpentero (2025), the study found that systematically using assessment data in strategic planning enhanced school improvement, teacher collaboration, and student engagement, demonstrating that data-driven decisions promote transparency, accountability, and targeted instructional and organizational improvements.

Through these methods, master teachers are able to translate raw assessment data into meaningful strategies, ensuring that instructional decisions are evidence-based, targeted, and responsive to students’ needs. Their approach demonstrates a continuous cycle of analysis, intervention, and monitoring, which ultimately strengthens teaching effectiveness and student achievement.

The seventh sub-category under Instructional Practices is Classroom Management Challenges and Coping Strategies, as shown in Table 29. This section highlights the challenges faced by outstanding master teachers in maintaining an organized, disciplined, and conducive learning environment. It also presents the coping strategies they employ, such as implementing effective classroom rules, fostering positive teacher-student relationships, using interactive and engaging activities, and applying proactive behavior management techniques to ensure a productive and supportive classroom atmosphere.

Finding 29

This section discusses the classroom management challenges faced by master teachers and how they address them. Data were collected through in-depth interviews, systematically coded, and thematically analyzed to identify common patterns. Findings revealed challenges such as managing diverse learner behaviors, maintaining engagement, and balancing discipline with a positive learning environment. Master teachers cope by applying proactive strategies, promoting clear rules and routines, using positive reinforcement, fostering respectful teacher-student relationships, and adapting approaches to meet the needs of different learners, ensuring an effective and supportive classroom atmosphere.



Table 29

Classroom Management Challenges and Coping Strategies
	Challenges
	Coping Strategies

	Significant 
Statement
	Code
	Concept
	Significant 
Statement
	Code
	Concept

	Pagpangakig as classroom strategies. What I did is I’m doing yong modelling I invite them inside the classroom on how you handle your class

May mga teacher din na Hindi naman talaga kumuconsult. Pero makikita mo may mga problema sa klase nila. So, ikaw na lang mag-reach out. Ay, anong nangyari kay kuan? if they are willing to open up that's the time you enter for technical assistance.

	MT2









MT4

	Guiding teachers  in modelling on how to handle the class by inviting them to sit in





Reaching out teachers with unmanageable classes to open up for technical assistance


	We conduct classroom management na trainings at the beginning of the school year through SLAC sessions


We are doing uhmm advisers’ academic lead meeting to discuss things especially on classroom management

I will be the one to take as adviser for that section for the meantime. So sling ko mag observe ka kung ano ang ginahimo

We are sharing our best practices on how to manage the classroom during our SLAC session, INSET and even in informal talking.

I model emotionally intelligent interventions for SHS students by integrating proactive and reactive strategies into classroom practice

Reactively, I support peer mediation programs that empower students to resolve conflicts constructively by implementing our “3-Step Reset” technique—pause, reflect, resolve—demonstrating the impact of emotionally intelligent approaches on promoting positive behavior and self-regulation among adolescents
	MT3









MT2








MT1









MT4










MT5












 MT5


	Providing teachers with classroom management trainings






Conducting advisers’ academic lead meeting to discuss classroom management strategies






Taking over the teachers to observe on how to manage the class







Sharing the best practices to the teachers on how to manage the class during SLAC sessions








Modelling teachers on emotionally intelligent interventions as classroom management strategy









Supporting teachers in resolving conflicts constructively by implementing “3 –Step Reset” technique – pause, reflect, resolve.




The seventh sub-category under Instructional Practices is Classroom Management Challenges and Coping Strategies. Outstanding master teachers encounter challenges in guiding teachers to adopt effective classroom management techniques. The first challenge concept is Guiding teachers in modelling on how to handle the class by inviting them to sit in. MT2 emphasizes, “Pagpangakig as classroom strategies. What I did is I’m doing yong modelling I invite them inside the classroom on how you handle your class,” highlighting that demonstrating best practices in real classroom settings helps teachers internalize effective strategies. To cope with this challenge, MT3 underscores the role by Providing teachers with classroom management trainings, stating, “We conduct classroom management na trainings at the beginning of the school year through SLAC sessions,” which systematically equips teachers with foundational management skills before they implement them in their own classes.

Cadacio and Albite (2025) found that master teachers enhance teacher development through mentoring, coaching, and modeling effective classroom practices. By demonstrating management strategies, providing technical assistance, and leading structured professional development, they improve colleagues’ instructional skills and confidence, showing that experiential learning and continuous support are crucial for teaching effectiveness.          

The second challenge concept is Reaching out teachers with unmanageable classes to open up for technical assistance. MT4 explains, “May mga teacher din na Hindi naman talaga kumuconsult. Pero makikita mo may mga problema sa klase nila. So, ikaw na lang mag-reach out. Ay, anong nangyari kay kuan? if they are willing to open up that's the time you enter for technical assistance,” pointing out that proactive intervention is necessary for teachers who may hesitate to seek help. Master teachers employ multiple coping strategies to address this. First, Conducting advisers’ academic lead meeting to discuss classroom management strategies allow structured discussions on classroom management: MT2 shares, “We are doing uhmm advisers’ academic lead meeting to discuss things especially on classroom management.” Second, Taking over the teachers to observe on how to manage the class provides hands-on modeling: MT1 notes, “I will be the one to take as adviser for that section for the meantime. So sling ko mag observe ka kung ano ang ginahimo.” Third, Sharing the best practices to the teachers on how to manage the class during SLAC sessions ensures collaborative learning: MT4 adds, “We are sharing our best practices on how to manage the classroom during our SLAC session, INSET and even in informal talking.” Fourth, Modelling teachers on emotionally intelligent interventions as classroom management strategy help manage student behavior proactively: MT5 explains, “I model emotionally intelligent interventions for SHS students by integrating proactive and reactive strategies into classroom practice.” Finally, the Supporting teachers in resolving conflicts constructively by implementing “3 –Step Reset” technique – pause, reflect, resolve. supports peer mediation and conflict resolution: MT5 describes, “Reactively, I support peer mediation programs that empower students to resolve conflicts constructively by implementing our ‘3-Step Reset’ technique—pause, reflect, resolve—demonstrating the impact of emotionally intelligent approaches on promoting positive behavior and self-regulation among adolescents.”

Baldera (2025) found that Philippine master teachers lead through relational and collaborative practices like mentoring, shared decision-making, and modeling classroom strategies fostering professional growth, reflective practice, and collective problem-solving without relying on formal authority.
 
Belbestre & Chieng (2024) found that master teachers support colleagues by modeling effective teaching, facilitating professional growth, and adapting leadership to classroom needs, highlighting hands-on engagement that parallels temporary classroom takeovers to guide and mentor teachers.

 Santa Ana & Silvestre (2025) found that master teachers extensively share strategies and instructional practices with colleagues, and this knowledge sharing strongly correlates with higher teacher competence, fostering collaboration, continuous improvement, and enhanced teaching effectiveness.

Opina & Clarido Jr. (2025) found that Filipino kindergarten teachers who display high emotional intelligence through self-awareness, empathy, and motivation demonstrate strong classroom management and teaching performance, indicating that modelling emotionally intelligent practices helps teachers effectively address student needs and improve the learning environment.

Revira & Hinacay (2025) found that Filipino teachers with high emotional intelligence favor constructive and empathetic conflict management, suggesting that emotionally aware strategies like pausing, reflecting, and resolving can promote self-regulation and help students address conflicts positively.

Through these strategies, master teachers not only enhance classroom management skills among teachers but also foster a learning environment where both educators and students can thrive. By modeling, mentoring, and using emotionally intelligent interventions, teachers are guided toward consistency, reflective practice, and constructive student engagement.

The eighth sub-category under Instructional Practices is Classroom Observation Challenges and Coping Strategies, as shown in Table 30. This section highlights the challenges faced by outstanding master teachers in conducting classroom observations, including maintaining objectivity, providing constructive feedback, and accurately assessing teaching practices. It also presents the coping strategies they employ, such as using structured observation tools, modeling best practices, mentoring teachers during observations, and providing timely and actionable feedback to support professional growth and improve instructional quality.

Finding 30

This section highlights that master teachers face challenges in classroom observations, such as teacher resistance, limited time, and varying classroom dynamics. They cope by using structured observation tools, giving constructive feedback, fostering open communication, and building trust to support teacher development. The data were computed by systematically coding and categorizing responses from in-depth interviews, then thematically analyzed to identify recurring challenges and coping strategies, with interpretations cross-checked against literature to ensure credibility.







Table 30

Classroom Observation Challenges and Coping Strategies

	Challenges
	Coping Strategies

	Significant 
Statement
	Code
	Concept
	Significant 
Statement
	Code
	Concept

	They look up to you as competent in your area of expertise. 












































I have to make myself free to do classroom observation when the school head is not available.



	MT4















































MT3

	Proving to the teachers as competent in the area of expertise












































Making self-available to the teachers when the school head is not available



	I really have to set an example on how to deliver my lesson also.

Naga expect din sila  na perfect ka sa classroom. So, I really have to do my best also once they wanted to sit in my classroom. 

Bago ako mag-observe I really have to model. Ako muna kung paano yung mga dapat gawin based on PMES indicators

I also conduct sample lesson demonstrations that showcase how to integrate multiple competencies meaningfully

In classroom observation, we have that pre-observation conference. 
We provided them the lay way kung ano yung gusto nilang i-showcase sa kanilang classroom observation

During the Classroom Observation, I focus on key PPST indicators such as differentiation and student engagement, paying close attention to how these are implemented during the actual lesson demonstration.

In the Post-Observation Conference, I provide strengths-based feedback, highlighting what went well and offering one to two actionable suggestions for improvement

Tayo na naga observe we can see yong actual na nangyayari sa classroom. Yong teacher hindi naman sya aware. So meaning malalaman niya through the observer kung ano yong mga ginagawa nya. Yong mga weak points nya. Yong mga strong points nya

Pero ako hindi ako naga concentrate doon sa weak kung ano yong mga strong points nya doon ko siya e-enhance. Doon ko siya para ma-encourage sya.
	MT3





MT3








MT1








MT5








MT4














MT5
















MT5













MT1



















MT1











	Leading teachers by setting example in delivering the lesson



Providing teachers expectations by doing the best once teachers sit in the classroom






Leading teachers by modelling expectations based on PMES indicators






Conducting lesson demonstrations to the teachers to showcase multiple competencies integration





Providing teachers a lay way on what to showcase in their classroom observation












Assisting teachers to focus on the integration of key PPST indicators during class observation













Providing teachers with strengths-based feedback for improvement











Providing teachers with awareness on their weak and strong points in their teaching performance
















Assisting teachers to concentrate on their strong points to encourage them





The eighth sub-category under Instructional Practices is Classroom Observation Challenges and Coping Strategies. In performing their instructional leadership roles, outstanding master teachers encounter two challenges while conducting classroom observations and mentoring teachers. The first challenge concept is Proving to the teachers as competent in the area of expertise, where teachers expect master teachers to demonstrate high levels of expertise and exemplary teaching practices. As emphasized by MT4, “They look up to you as competent in your area of expertise.” Because of this expectation, master teachers apply several coping strategies concepts. First, Leading teachers by setting example in delivering the lesson, where MT3 explained, “I really have to set an example on how to deliver my lesson also,” and further added, “Naga expect din sila na perfect ka sa classroom. So, I really have to do my best also once they wanted to sit in my classroom.” This highlights how master teachers ensure that their own classroom practices reflect the standards they expect from others. Second, to address this MT3 coping strategy concept is by Providing teachers expectations in doing the best once teachers sit in the classroom. Third coping strategy is Leading teachers by modelling expectations based on PMES indicators, wherein MT1 stated, “Bago ako mag-observe I really have to model. Ako muna kung paano yung mga dapat gawin based on PMES indicators.” Fourth, Conducting lesson demonstrations to the teachers to showcase multiple competencies integration, where MT5 shared, “I also conduct sample lesson demonstrations that showcase how to integrate multiple competencies meaningfully,” enabling teachers to see concrete examples of effective instruction. 

Baldera (2025) found that Philippine master teachers lead through modeling, mentoring, and collaboration rather than formal authority, using visible, relational practices to guide colleagues and serve as expert role models in navigating classroom and instructional challenges.

Del Rosario & Cabual (2025) found that Philippine master teachers enhance instructional quality by monitoring, mentoring, and providing technical support, serving as competent role models whose guidance and demonstrated practices improve teaching and learning outcomes.

The second challenge concept is Making self-available to the teachers when the school head is not available, particularly when master teachers need to conduct classroom observations in the absence of the school head. As described by MT3, “I have to make myself free to do classroom observation when the school head is not available.” To address this challenge, master teachers employ several coping strategies. First, Providing teachers a lay way on what to showcase in their classroom observation, where MT4 explained, “In classroom observation, we have that pre-observation conference. We provided them the lay way kung ano yung gusto nilang i-showcase sa kanilang classroom observation.” Second, Assisting teachers to focus on the integration of key PPST indicators during class observation, with MT5 stating, “During the Classroom Observation, I focus on key PPST indicators such as differentiation and student engagement, paying close attention to how these are implemented during the actual lesson demonstration.” Third, Providing teachers with strengths-based feedback for improvement, as emphasized by MT5: “In the Post-Observation Conference, I provide strengths-based feedback, highlighting what went well and offering one to two actionable suggestions for improvement.” Fourth, Providing teachers with awareness on their weak and strong points in their teaching performance, where MT1 explained, “Tayo na naga observe we can see yong actual na nangyayari sa classroom. Yong teacher hindi naman sya aware. So meaning malalaman niya through the observer kung ano yong mga ginagawa nya—yong mga weak points nya, yong mga strong points nya.” Finally, Assisting teachers to concentrate on their strong points to encourage them becomes a motivating approach, as MT1 highlighted, “Pero ako hindi ako naga concentrate doon sa weak kung ano yong mga strong points nya doon ko siya e-enhance. Doon ko siya para ma-encourage sya.” 

Baldera (2025) found that Philippine master teachers guide colleagues before classroom observations by clarifying expectations, modeling effective strategies, and demonstrating competency integration, reinforcing their role as expert instructional leaders and helping teachers align practice with professional standards.

Cadacio and Albite (2025) found that Philippine master teachers enhance teaching quality by mentoring colleagues, modeling best practices, and guiding integration of competencies, emphasizing performance indicators like differentiation and student engagement to ensure effective, standards-aligned instruction.
In Torres et al. (2024), one of the key findings was that effective classroom observation in the Philippine DepEd context depends on providing actionable, strengths‑based feedback after the observation, with teacher participants indicating that feedback should highlight what went well and offer suggestions for improvement rather than simply pointing out flaws; this reinforces the importance of post‑observation conferences that build confidence and guide professional growth — similar to MT5’s practice of emphasizing accomplishments and providing one to two actionable suggestions for development.

Tuazon (2023) found that classroom observation highlights teachers’ strengths and areas for improvement—such as content delivery, communication, and responsiveness to diverse learners—providing a basis for reflection and targeted professional growth, aligning with MT1’s emphasis on using observation to guide instructional development.
 
Culajara & Culajara (2024) found that master teachers’ coaching and mentoring emphasize positive reinforcement, building on teachers’ strengths, providing feedback, and fostering a supportive culture, which enhances confidence, instructional skills, and motivation—aligning with MT1’s focus on strengthening colleagues’ strong points during mentoring and post-observation feedback. 

Through these practices, outstanding master teachers transform classroom observation into a supportive and developmental process that encourages teachers to continuously improve their instructional performance.
The ninth sub-category under Instructional Practices is Challenges in Feedback Delivery and Coping Strategies, as shown in Table 31. This section highlights the difficulties faced by outstanding master teachers in providing timely, constructive, and actionable feedback to teachers. It also presents the coping strategies they employ, such as using structured feedback frameworks, focusing on strengths, offering specific recommendations for improvement, and fostering a supportive and reflective environment to enhance teacher performance and professional growth.

Finding 31

This section shows that master teachers encounter challenges in delivering feedback, including teachers’ defensiveness, time constraints, and balancing critique with encouragement. They cope by providing constructive, specific, and timely feedback, fostering trust, modeling professionalism, and using reflective dialogue to support teacher growth. The data were computed by coding and categorizing interview responses, then thematically analyzed to identify common patterns in feedback challenges and coping strategies, with findings compared to existing literature for validation.

Table 31

Challenges in Feedback Delivery and Coping Strategies

	Challenges
	Coping Strategies

	Significant 
Statement
	Code
	Concept
	Significant 
Statement
	Code
	Concept

	Wait for them na they done kahit mali yong tinuro nila.

	MT3

	Waiting teachers done in their class before correcting their mistakes

	They have to redo incase na mali or ask her/him to rectify kung asa yong mali na nabanggit sa klase. Doon ko sa post conference e discuss.

I’ve seen a noticeable impact teachers report increased confidence and a shift toward more student-centered teaching after receiving structured, and constructive feedback.

I always encourage my teachers to provide constructive and meaningful feedback to students. It’s always in positive ma’am
So, hindi lang sya verbal feedback.  As much as possible, through rewards also.

No deduction policy. So, always positive sya. Parang out of ano always lang na positive feedback

There is no deduction in assessment pero may plus points sya if doing very good. 

So no deduction policy. Walang negative impact sa bata.

In giving feedback to learners, we ask teachers to have the good record of the results of their learners performances and class record that they can track how the child is performing

We coach teachers in providing student-centered, actionable feedback through growth-oriented strategies
	MT3











MT5













MT2

















MT3







MT3






MT3




MT4













MT5


	Encouraging teachers to redo teaching or rectify their mistakes during the post conference








Encouraging teachers to structured and constructive feedback











Encouraging teachers to always give feedback in positive way















Promoting to the teachers to give feedback in the form of rewards





Discouraging teachers in giving of deduction of points





Encouraging teachers in giving of plus points



Assisting teachers in giving  feedback using good records of performance results











Encouraging teachers to give actionable and growth oriented feedback




The ninth sub-category under Instructional Practices is Challenges in Feedback Delivery and Coping Strategies. In the process of mentoring and guiding teachers, outstanding master teachers encounter difficulties in correcting instructional mistakes while maintaining teachers’ confidence and motivation. The challenge concept is Waiting teachers done in their class before correcting their mistakes, which requires careful timing and sensitivity when addressing errors during instruction. As explained by MT3, “Wait for them na they done kahit mali yong tinuro nila,” emphasizing that master teachers allow the teacher to complete the lesson first before discussing mistakes. To address this challenge, master teachers implement eight coping strategies. First, Encouraging teachers to redo teaching or rectify their mistakes during the post conference, where MT3 shared, “They have to redo incase na mali or a sk her/him to rectify kung asa yong mali na nabanggit sa klase. Doon ko sa post conference e discuss,” highlighting that corrections are addressed constructively during the post-observation conference. Second, Encouraging teachers to structured and constructive feedback, which strengthens teacher confidence. As emphasized by MT5, “I’ve seen a noticeable impact teachers report increased confidence and a shift toward more student-centered teaching after receiving structured, and constructive feedback.” Third, Encouraging teachers to always give feedback in positive way, which encourages teachers and learners alike. MT2 noted, “I always encourage my teachers to provide constructive and meaningful feedback to students. It’s always in positive ma’am. So, hindi lang sya verbal feedback. As much as possible, through rewards also.”

Reyes & Oropa (2025) found that master teachers in Philippine elementary schools actively practice instructional supervision by assessing teaching, providing feedback, and supporting professional growth; these mechanisms help teachers correct errors and refine instruction, aligning with post-observation discussions to improve teaching quality.

Torres et al. (2024) found that structured, specific, and constructive classroom observation feedback enhances teachers’ confidence, reflection, and adoption of student-centered strategies, supporting professional growth and instructional effectiveness, aligning with MT5’s emphasis on impactful feedback.

Paurillo (2025) found that constructive, specific, and positively delivered teacher feedback boosts student motivation, engagement, and performance, supporting MT2’s approach of emphasizing strengths to foster learner development and a supportive classroom environment.

Furthermore, outstanding master teachers promote fourth, Promoting to the teachers to give feedback in the form of rewards, and fifth, Discouraging teachers in giving of deduction of points, both of which reinforce positive reinforcement strategies. As MT3 explained, “No deduction policy. So, always positive sya. Parang out of ano always lang na positive feedback.” Sixth, Encouraging teachers in giving of plus points is another motivational strategy, as highlighted by MT3: “There is no deduction in assessment pero may plus points sya if doing very good.” Seventh, Assisting teachers in giving feedback using good records of performance results, where MT4 emphasized the importance of keeping accurate records: “In giving feedback to learners, we ask teachers to have the good record of the results of their learners’ performances and class record that they can track how the child is performing.” Lastly, eighth, Encouraging teachers to give actionable and growth oriented feedback helps teachers and learners focus on continuous improvement. MT5 explained, “We coach teachers in providing student-centered, actionable feedback through growth-oriented strategies.” 
Viray Castillejos (2023) found that using tangible rewards and positive reinforcement such as praise, extra points, and incentives enhances student motivation, engagement, and performance, aligning with MT3’s approach of rewarding effort and minimizing penalties to foster a supportive learning environment

Ebue (2025) found that RPMS PPST implementation emphasizes data-driven performance tracking and structured feedback, enabling teachers to provide growth-oriented, student-centered guidance, aligning with MT4 and MT5’s practice of using evidence to inform feedback and support continuous teacher and learner development.

Through these strategies, outstanding master teachers ensure that correcting mistakes becomes a constructive and empowering process that fosters professional growth, encourages reflective teaching practices, and promotes a positive learning environment.

Management and Leadership
The second main category is Management and Leadership. This section highlights the challenges faced by outstanding master teachers in organizing, leading, and supporting both teachers and students to ensure effective school operations and instructional quality. It also presents the coping strategies they employ, such as effective time management, mentoring colleagues, fostering collaboration, optimizing learning resources, conducting supervision, and monitoring and evaluating programs, all aimed at enhancing school leadership, teacher performance, and overall student outcomes.

Time Management Challenges and Coping Strategies as shown in Table 32 refer to the difficulties that outstanding master teachers face in allocating and balancing their time effectively between teaching responsibilities, administrative duties, mentoring colleagues, and professional development activities. This category examines how master teachers manage competing demands on their schedules and the strategies they employ such as prioritizing tasks, adjusting schedules, embedding professional development in routine activities, and using concise or flexible sessions to ensure that both instructional and leadership responsibilities are met efficiently without compromising quality.

Finding 32

This section highlights that master teachers face time management challenges due to heavy workloads, multiple responsibilities, and balancing instructional, supervisory, and mentoring tasks. They cope by prioritizing tasks, planning schedules efficiently, delegating responsibilities, and maintaining focus on critical activities. The data were computed by systematically coding interview responses, grouping recurring patterns, and thematically analyzing them to identify key challenges and coping mechanisms, with interpretations validated through comparison with relevant literature.

Table 32

Time Management Challenges and Coping Strategies

	Challenges
	Coping Strategies

	Significant 
Statement
	Code
	Concept
	Significant 
Statement
	Code
	Concept

	Yung hindi talaga mapag-kasya yung panahon para magbigay ng input sa kanila. Minsan kasi andyan ka, pero sila hindi available. Hanapan talaga ng paraan kung sa kailan pwede mag-ano mag-usap.

	MT4

	Ensuring teachers in times of constraints is to find time to provide inputs to them

	In time constraint overlapping,  ako nalang ang nag-aadjust kahit na a little sacrifice on my part, sige nalang.

To address time constraints, I embedded professional development into staff meetings

Next is time constraints. I’ve introduced bite-sized professional development sessions that fit easily into our busy schedules.

Pag ako may klase bahala kana trabaho. I have to attend to my class unless it is very important.
	MT4









MT5




MT5




MT1
	Helping teachers by adjusting time when overlapping





Addressing time constraint by embedding professional development during  staff meeting




Introducing bite-sized professional development sessions schedules are busy




Ensuring teachers to prioritize classes than task



The first sub-category under Management and Leadership is Time Management Challenges and Coping Strategies. Outstanding master teachers often face the challenge of balancing multiple responsibilities while still providing guidance and instructional support to teachers. The challenge concept is Ensuring teachers in times of constraints is to find time to provide inputs to them, particularly when schedules of teachers and mentors do not always match. As expressed by MT4, “Yung hindi talaga mapag-kasya yung panahon para magbigay ng input sa kanila. Minsan kasi andyan ka, pero sila hindi available. Hanapan talaga ng paraan kung sa kailan pwede mag-ano mag-usap,” highlighting the difficulty of aligning schedules to conduct meaningful professional discussions. To address this challenge, master teachers apply four coping strategies. First, Helping teachers by adjusting time when overlapping, where MT4 demonstrated flexibility and commitment by stating, “In time constraint overlapping, ako nalang ang nag-aadjust kahit na a little sacrifice on my part, sige nalang.” This reflects the willingness of master teachers to make personal adjustments in order to support their colleagues.

In Bayaua (2025), the study found that master teachers balance heavy teaching loads with leadership and mentoring duties by managing time carefully and making personal sacrifices, reflecting a servant-leadership approach that prioritizes support for colleagues and students while fulfilling dual responsibilities effectively.

Second coping strategy concept is Addressing time constraint by embedding professional development during  staff meeting becomes an effective strategy. MT5 explained, “To address time constraints, I embedded professional development into staff meetings,” allowing professional learning to occur within already scheduled gatherings. Third, Introducing bite-sized professional development sessions schedules are busy also helps maximize limited time. As shared by MT5, “Next is time constraints. I’ve introduced bite-sized professional development sessions that fit easily into our busy schedules,” which enables teachers to gain valuable insights without requiring lengthy sessions. Fourth, Ensuring teachers to prioritize classes than task also reflects effective time management. MT1 emphasized this commitment by saying, “Pag ako may klase bahala kana trabaho. I have to attend to my class unless it is very important.” 

In Juanite & Ardiente (2025), the study found that Learning Action Cell (LAC) sessions provide collaborative, school-based professional development, with teachers using adaptive strategies like scheduling and peer mentoring to overcome time constraints, showing that integrating PD into regular structures sustains effective learning without overloading staff. 

Juanite & Ardiente (2025) found that Learning Action Cell (LAC) sessions provide collaborative, school-based professional development, with teachers using adaptive strategies like scheduling and peer mentoring to integrate PD into regular duties, promoting effective learning without overloading staff.
Ampuyas, Largo, & Orongan (2025) found that Professional Learning Communities (PLCs) enhanced teacher engagement and instructional quality by offering flexible, focused PD sessions that fit teachers’ schedules, allowing skill development while prioritizing classroom instruction and safeguarding learner needs.

Through these strategies, outstanding master teachers demonstrate adaptability, prioritization, and innovative approaches to time management, ensuring that despite demanding schedules, they continue to provide meaningful instructional leadership and professional support to teachers.

Mentoring Challenges and Coping Strategies, as shown in Table 33, refer to the difficulties outstanding master teachers face in providing guidance, support, and professional growth opportunities to their colleagues. These challenges include addressing varied teacher needs, ensuring engagement, and effectively sharing expertise. The coping strategies highlight how master teachers overcome these obstacles through personalized mentoring, collaborative coaching, modeling best practices, and offering timely and practical guidance to help teachers improve their instructional skills and confidence.

Finding 33

This section highlights that master teachers encounter mentoring challenges, such as addressing diverse teacher needs, varying levels of experience, resistance to guidance, and limited time for individualized support. They cope by using differentiated mentoring approaches, fostering trust and open communication, practicing empathy, and providing sustained professional guidance. The data were computed by coding interview transcripts, identifying recurring patterns, and thematically analyzing responses to determine common mentoring challenges and coping strategies, with interpretations triangulated against existing literature for credibility.


Table 33

Mentoring Challenges and Coping Strategies

	Challenges
	Coping Strategies

	Significant 
Statement
	Code
	Concept
	Significant 
Statement
	Code
	Concept

	Mentoring is providing input to them. Do not expect something from them na tama yung ginagawa if you have not set standards













Peer observations and coaching are encourage to engage in team teaching, co-planning and offer constructive feedback to reinforce teamwork.
























To mentor is to coach a colleague on how to be the best teacher that they can be. 















Yong kinukulang kana saka mementor naubos mo na nahatag. I keep on going sa training and keep on reading just to update myself


I encourage them to do reflection after sa post-conference




	MT3




















MT5
































MT4



















MT2









MT3


	Providing teachers with expected inputs by setting standards
















Encouraging teachers to engage in peer observations and coaching for team teaching to reinforce teamwork

























Mentoring teachers to become the best teachers
















Providing teachers with inputs by keeping on attending trainings and reading on updates



Encouraging teachers to do the reflection after the post-conference


	It is leading by example as much as possible, you lead them by your action and by inspiration

Not to compromise of course, the quality of instruction. I have to mentor them, provide them technical assistance and being a model to them at the same time.

Then, assist the teachers all the time so that later on, it became a partner.



May time din na formal and informal style. So when you say formal, we have the pre-conference, and post-conference. Special time to talk about anong kailangan na-iimprove.

Informal style usual conversation, giving them immediate feedback.

Flexible style of mentoring as the need arises

My teachers expect me to be always be with them. To help, to coach, to mentor and to facilitate them

As a mentor, you must be competent and confident on how you are going to share inputs in a good manner and character in doing things professionally.

As mentor, I am open to suggestions. I am giving them chance to suggest in using new trends in teaching

During our post-conference mag-sulat sila sa notes nila. Doon sila mag-notes, more on points of improvement. Verbal siya tanan. Recorded lang nila based sa ilang nakuha

Dili ko naga leave og traces na naa koy negative comment sa teachers. You really have to keep yourself free also from troubles.
	MT4








MT4











 MT4








MT4













MT4






MT4



MT2







MT4











MT1








MT3












MT3



	Leading teachers by example through action and by inspiration






Mentoring teachers by providing technical assistance and model the instructions 









Providing teachers with technical assistance all the time to make them become a partner






Mentoring teachers  formally by conducting pre-conference and post-conference on what to improve










Mentoring teachers in informal style by giving immediate feedback.




Mentoring teachers in flexible style as need arises


Providing teachers time to be with them always to mentor






Mentoring teachers by being competent
 and confident in sharing inputs professionally








Encouraging teachers to be opened to suggestions in using new trends in teaching






Promoting to the teachers to jot down notes for improvement based on their understanding










Leaving teachers without negative comments to free from troubles





The second sub-category under Management and Leadership is Mentoring Challenges and Coping Strategies. Outstanding master teachers play a vital role in mentoring their colleagues, yet they encounter five challenges while guiding teachers toward professional growth. The first challenge concept is Providing teachers with expected inputs by setting standards, which emphasizes the importance of clearly defining expectations for teachers. As stressed by MT3, “Mentoring is providing input to them. Do not expect something from them na tama yung ginagawa if you have not set standards.” To address this, master teachers apply coping strategies such as first, Leading teachers by example through action and by inspiration, where MT4 highlighted, “It is leading by example as much as possible, you lead them by your action and by inspiration.” Second, Mentoring teachers by providing technical assistance and model the instructions is also essential, as MT4 explained, “Not to compromise of course, the quality of instruction. I have to mentor them, provide them technical assistance and being a model to them at the same time.”

Agan (2024) found that effective mentoring by master teachers depends on setting clear standards, modeling high-quality instruction, and providing hands-on support, showing that mentees adopt professional practices and pedagogical skills most successfully when mentors lead by example and actively engage in teaching.

The second challenge concept is Encouraging teachers to engage in peer observations and coaching for team teaching to reinforce teamwork, which requires collaboration and mutual support among teachers. As described by MT5, “Peer observations and coaching are encourage to engage in team teaching, co-planning and offer constructive feedback to reinforce teamwork.” Master teachers cope with this through four approaches. First, providing Providing teachers with technical assistance all the time to make them become a partner, where MT4 shared, “Then, assist the teachers all the time so that later on, it became a partner.” Second, Mentoring teachers formally by conducting pre-conference and post-conference on what to improve is conducted through structured meetings; MT4 explained, “May time din na formal and informal style. So when you say formal, we have the pre-conference, and post-conference. Special time to talk about anong kailangan na-iimprove.” Third, Mentoring teachers in informal style by giving immediate feedback also occurs through everyday interactions, as MT4 noted, “Informal style usual conversation, giving them immediate feedback.” Fourth, Mentoring teachers in flexible style as need arises is applied depending on teachers’ needs, with MT4 stating, “Flexible style of mentoring as the need arises.”
Lacadin (2024) found that master teachers strengthen teamwork and professional growth through structured, collaborative mentoring—combining peer observation, co-planning, team teaching, and layered formal, informal, and needs-based support—fostering a culture of shared responsibility, collegial learning, and sustained instructional quality.

The third challenge concept is Mentoring teachers to become the best teachers. As emphasized by MT4, “To mentor is to coach a colleague on how to be the best teacher that they can be.” In addressing this challenge, master teachers practice first, Providing teachers time to be with them always to mentor, as MT2 shared, “My teachers expect me to be always be with them. To help, to coach, to mentor and to facilitate them.” Second, Mentoring teachers by being competent and confident in sharing inputs professionally is crucial in maintaining credibility and respect, with MT4 explaining, “As a mentor, you must be competent and confident on how you are going to share inputs in a good manner and character in doing things professionally.”

Abad and Baguio (2025) found that master teachers in Gingoog City promote excellence through mentoring by providing continuous, accessible support, coaching colleagues with competence and professionalism, and fostering ongoing growth, making mentorship a sustained, supportive, and character-driven process.

The fourth challenge concept is Providing teachers with inputs by keeping on attending trainings and reading on updates. MT2 expressed this challenge by saying, “Yong kinukulang kana saka mementor naubos mo na nahatag. I keep on going sa training and keep on reading just to update myself.” To cope with this, master teachers adopt the strategy of Encouraging teachers to be opened to suggestions in using new trends in teaching, where MT1 shared, “As mentor, I am open to suggestions. I am giving them chance to suggest in using new trends in teaching.”

Baldera (2025) found that master teachers sustain professional growth through continuous learning and reflective practices, while fostering a reciprocal mentoring environment that encourages mentees to adopt new strategies, highlighting mentorship as a dynamic process that supports instructional improvement and professional development.

Finally, the fifth challenge concept is Encouraging teachers to do the reflection after the post-conference. MT3 emphasized the importance of reflective practice by stating, “I encourage them to do reflection after sa post-conference.” To support this process, master teachers implement first, Promoting to the teachers to jot down notes for improvement based on their understanding, where MT3 explained, “During our post-conference mag-sulat sila sa notes nila. Doon sila mag-notes, more on points of improvement. Verbal siya tanan. Recorded lang nila based sa ilang nakuha.” Second, Leaving teachers without negative comments to free from troubles, which maintains a supportive mentoring environment. As MT3 noted, “Dili ko naga leave og traces na naa koy negative comment sa teachers. You really have to keep yourself free also from troubles.” 

Pecay (2021) found that master teachers develop instructional leadership through reflective mentorship, using post-conferences and documentation to promote constructive, actionable growth while avoiding negativity, ensuring teachers feel supported and encouraged in their professional development.

Through these mentoring approaches, outstanding master teachers cultivate professional growth, collaboration, and reflective practice among teachers, ultimately strengthening the overall quality of instruction in the school.

Professional Development Challenges and Coping Strategies, as shown in Table 34, refer to the difficulties that outstanding master teachers face in pursuing, facilitating, and sustaining continuous learning and growth for themselves and their colleagues. These challenges may include limited time, evolving educational trends, and diverse teacher needs. The coping strategies highlight how master teachers address these obstacles through structured training, embedded professional development, mentoring, workshops, and reflective practices, ensuring that professional growth is meaningful, accessible, and aligned with instructional and leadership goals.

Finding 34

This section shows that master teachers face challenges in professional development, including limited resources, time constraints, differing teacher readiness, and adapting training to varied contexts. They cope by prioritizing needs, promoting collaborative learning, using flexible training approaches, and providing continuous guidance and support. Data were computed by systematically coding interview responses, identifying recurring themes, and thematically analyzing the patterns of challenges and coping strategies, with findings compared to relevant literature for validation and interpretation.

Table 34

Professional Development Challenges and Coping Strategies

	Challenges
	Coping Strategies

	Significant 
Statement
	Code
	Concept
	Significant 
Statement
	Code
	Concept

	I made the mistake of assuming that a one-size-fits-all approach to SLAC sessions would meet all teachers’ needs, which unfortunately led to disengagement. I then adjusted my approach by implementing differentiated professional development provided individualized coaching and consistently tracked each teacher’s progress



To make teachers grow professionally is not to leave them in their comfort zone.


	MT5























MT3

	Developing teachers in implementing differentiated professional development and tracking their progress










Encouraging teachers in utilizing their potentials out from their comfort zone


	My role is to plan SLAC sessions that respond to the unique needs of our school, teachers, and students

As a SLAC facilitator, I see to it that I have a SLAC plan. A consolidation of all the needs of teachers from their Individual Development Plan and MBWA before the start of the school year.


Everyone is given opportunity to be send to trainings


I have to recommend not na kung ano yong mga seminars ako nalang na ako

If they have uhmm attended the training they are allowed to re-echo it given equal opportunity to become speakers

Giving them the most challenging task is recognizing their potentials. So they can maximize their potentials

Encourage them to pursue graduate studies to keep growing on their profession.

Giving the opportunities na sila din na mag-lead sa mga activities, teaching them, mentoring them, and opening to them the opportunities
	MT5




MT2








MT3




MT3



MT3




MT3





MT4



MT4
	Responding teachers based on the unique needs of school, teachers and students




Ensuring consolidation of
teachers’ needs in the SLAC plan from their Individual Development Plan and MBWA








Giving teachers opportunity to be send to trainings




Recommending teachers to attend seminars


Encouraging teachers to re-echo training by giving them equal opportunity to become speakers



Providing teachers with challenging task to recognize and maximize their potentials





Encouraging teachers to pursue graduate studies to grow more professionally


Giving teachers the opportunity to lead school activities



The third sub-category is Professional Development Challenges and Coping Strategies under Management and Leadership. As presented in Table 34, two challenge concepts emerged along with the coping strategies practiced by outstanding Master Teachers. First challenge concept: Developing teachers in implementing differentiated professional development and tracking their progress. One Outstanding master teacher reflected on the difficulty of addressing diverse teacher needs during professional learning sessions. As MT5 emphasized, “I made the mistake of assuming that a one-size-fits-all approach to SLAC sessions would meet all teachers’ needs, which unfortunately led to disengagement. I then adjusted my approach by implementing differentiated professional development, provided individualized coaching, and consistently tracked each teacher’s progress.” This realization highlighted that teachers require varied forms of support to remain engaged and to improve professionally. To address this challenge, Master Teachers implemented two coping strategies. First, Responding teachers based on the unique needs of school, teachers and students. Outstanding master teachers ensured that professional learning initiatives respond to contextual needs. As MT5 explained, “My role is to plan SLAC sessions that respond to the unique needs of our school, teachers, and students.” Second, Ensuring consolidation of teachers’ needs in the SLAC plan from their Individual Development Plan and MBWA. Strategic preparation of SLAC sessions based on identified needs was also emphasized. As MT2 shared, “As a SLAC facilitator, I see to it that I have a SLAC plan. A consolidation of all the needs of teachers from their Individual Development Plan and MBWA before the start of the school year.” These strategies demonstrate how outstanding master teachers intentionally design professional development initiatives that are responsive, structured, and aligned with teachers’ developmental goals.

Angalao (2025) found that teachers respond best to professional development when it is tailored to their experience, strengths, and classroom context, supporting MT5’s approach of differentiated SLAC sessions and individualized coaching to enhance engagement, instructional practice, and teacher growth.

Madulara, Paglinawan, & Orongan (2025) found that context-specific instructional support and professional development tailored to school culture, teacher abilities, and student needs boost teacher engagement and instructional effectiveness, aligning with MT5’s practice of designing SLAC sessions responsive to each school’s unique context.

Culajara (2023) found that SLAC effectiveness depends on planning based on teachers’ IDPs and needs identified through observations, making professional development purposeful and personalized supporting MT2’s practice of aligning SLAC sessions with individual teacher growth and school priorities.

Second challenge concept: Encouraging teachers in utilizing their potentials out from their comfort zone. Another challenge experienced by outstanding master teachers involves encouraging teachers to step beyond their comfort zones in order to maximize their professional capabilities. As MT3 stated, “To make teachers grow professionally is not to leave them in their comfort zone.” Recognizing this challenge, outstanding master teachers implemented six coping strategies to harness teachers’ strengths and develop leadership capacity within the school. First, Giving teachers opportunity to be send to trainings. Teachers are provided opportunities to attend seminars and capacity-building programs. As MT3 noted, “Everyone is given opportunity to be sent to trainings,” and further added, “I have to recommend what seminars they should attend.” Second, Recommending teachers to attend seminars. Teachers who attend external trainings are encouraged to share their learning with colleagues. As MT3 explained, “If they have attended the training they are allowed to re-echo it, given equal opportunity to become speakers.” Third, Encouraging teachers to re-echo training by giving them equal opportunity to become speakers. Assigning demanding responsibilities helps teachers recognize and maximize their abilities. As MT3 emphasized, “Giving them the most challenging task is recognizing their potentials so they can maximize their potentials.” Fourth, Providing teachers with challenging task to recognize and maximize their potentials. Outstanding master teachers motivate educators to pursue advanced studies for continuous development. As MT4 shared, “Encourage them to pursue graduate studies to keep growing in their profession.” Fifth, Encouraging teachers to pursue graduate studies to grow more professionally. Teachers are also empowered to take leadership roles in school initiatives. As MT4 explained, “Giving them opportunities to lead activities, teaching them, mentoring them, and opening opportunities for them.” providing opportunities to mentor, teach, and manage projects. Sixth, Giving teachers the opportunity to lead school activities, ensuring teachers have practical experiences that help them apply learning and maximize their professional growth. MT4 said “Giving the opportunities na sila din na mag-lead sa mga activities, teaching them, mentoring them, and opening to them the opportunities.”

Merable (2024) found that master teachers’ instructional leadership centers on providing structured professional development through supervision, mentoring, and training to empower teachers’ growth and encourage continual improvement beyond their comfort zones.

Sunico and Dela Rosa (2025) found that master teachers in Laguna demonstrate effective mentoring through coaching, feedback, modeling, and knowledge sharing which fosters colleagues’ professional growth and creates opportunities to apply and disseminate training insights.

 	Baldera (2025) found that Philippine master teachers exercise instructional leadership through mentoring, classroom modeling, and collaborative peer support, using relational and growth-oriented practices that encourage colleagues to take on meaningful, skill-building responsibilities, conceptually supporting strategies like assigning challenging tasks to develop teacher potential.

Baldera (2025) found that Philippine master teachers enact instructional leadership through mentoring, classroom modeling, and peer support, using distributed leadership and reflective practices to engage colleagues in growth-oriented responsibilities that develop skills and encourage taking on challenging tasks.

Cadacio and Albite (2025) found that Philippine master teachers promote instructional leadership by mentoring colleagues, facilitating professional development, and creating structured opportunities for teachers to assume responsibilities, enhancing their competencies, confidence, and leadership skills. 
Through these strategies, outstanding Master Teachers cultivate a supportive professional environment where teachers are challenged, mentored, and empowered to expand their capabilities and contribute more effectively to school improvement.



Finding 35

This section highlights the challenges master teachers encounter in fostering collaboration, such as differing teacher attitudes, resistance to shared practices, conflicting schedules, and varying levels of engagement. They cope by promoting open communication, building trust, encouraging teamwork, modeling collaborative behaviors, and adjusting strategies to meet group needs. The data were computed through systematic coding of interview responses, identifying recurring patterns, and thematically analyzing how teachers navigate collaboration challenges, with interpretations validated against existing literature.

Table 35

Collaboration Challenges and Coping Strategies

	Challenges
	Coping Strategies

	Significant 
Statement
	Code
	Concept
	Significant 
Statement
	Code
	Concept

	I have conducted meeting with the curriculum heads, department heads inorder for me to disseminate kung ano yong mga dapat.











































In all the activities, we really have to talk about sharing their expectations, the terms, and the agreements, and of course, lay down all the responsibilities.


	MT1


















































MT4


	Collaborating with teachers in disseminating information















































Sharing teachers with expectations through laying down all the responsibilities


	We incorporate team-building activities, including “Best Practice Swap” sessions where subject specialists share effective strategies, and collaborative problem-solving to address classroom challenges.

We conducted team building activity in
collaboration of our GAD yong Gender and Development to solve misunderstanding ng mga teachers

We allow teachers also to collaborate at the same time have fun. We create some games and prizes. We have program for women.

I have to nurture and foster the teamwork and collaboration by maintaining an open communication and a very professional relationship.

I have different sets of people who will be running the program by assigning emcee, attendance, speaker and TWG

I believe in shared leadership by empowering teachers and involving teachers in decision-making processes
	MT5















MT1











MT3










MT4











MT3











MT5


	Conducting team-building activities through sharing effective strategies













Solving teachers misunderstanding through team building activity in
collaboration of our GAD yong Gender and Development







Collaborating with teachers in creating games for fun









Nurturing teachers in fostering teamwork through open communication









Assigning teachers in running program of the school









Empowering  teachers by involving them  in decision-making processes



The fourth sub-category is Collaboration Challenges and Coping Strategies under Management and Leadership. As reflected in Table 35, two challenge concepts emerged along with the coping strategies practiced by outstanding Master Teachers. First challenge concept: Collaborating with teachers in disseminating information. Outstanding master teachers encountered difficulties in ensuring that important information and directives are clearly communicated among teachers and school leaders. To address this challenge, they ensured structured coordination with school personnel. As MT1 shared, “I have conducted meeting with the curriculum heads, department heads in order for me to disseminate kung ano yong mga dapat.” This statement highlights the importance of organized communication channels to ensure that information reaches all stakeholders. To cope with this challenge, three coping strategies were implemented. First, Conducting team-building activities through sharing effective strategies. Collaborative professional activities were introduced to strengthen communication and knowledge sharing among teachers. As MT5 emphasized, “We incorporate team-building activities, including ‘Best Practice Swap’ sessions where subject specialists share effective strategies, and collaborative problem-solving to address classroom challenges.” Second, Solving teachers misunderstanding through team building activity in collaboration of our GAD yong Gender and Development. Activities that promote unity and resolve misunderstandings were also organized. As MT1 explained, “We conducted team building activity in collaboration of our GAD, yong Gender and Development, to solve misunderstanding ng mga teachers.” Third, Collaborating with teachers in creating games for fun. Informal and enjoyable activities were likewise used to encourage interaction and collaboration among teachers. As MT3 stated, “We allow teachers also to collaborate at the same time have fun. We create some games and prizes. We have program for women.” These strategies demonstrate how outstanding master teachers strengthen collaboration through both structured and informal engagement activities that foster teamwork and open communication.

Ainin, Tampus, and Eliseo (2025) found that Philippine master teachers foster collaborative leadership through team-building, peer mentoring, and shared problem-solving, strengthening professional collaboration, improving teaching effectiveness, and promoting a culture of shared learning, aligning with practices like “Best Practice Swap” sessions.

 In Gato and Escote (2025), the findings revealed that school heads in Philippine public elementary schools actively use team-building activities and collaborative initiatives to strengthen teacher relationships, resolve conflicts, and improve overall teamwork. These activities included structured workshops, joint problem-solving sessions, and collaborative programs that fostered communication, mutual understanding, and trust among staff. This directly aligns with MT1’s practice of conducting team-building in collaboration with the Gender and Development office to address misunderstandings and promote a more cohesive and cooperative teaching environment.

Manglallan and Tagadiad (2024) found that school-led team-building activities improve teacher collaboration, morale, and workplace relationships, supporting the idea that enjoyable, interactive exercises like games with prizes enhance teamwork and foster a positive, cohesive teaching environment, aligning with MT3’s practices.

Second challenge concept: Sharing teachers with expectations through laying down all the responsibilities. Another collaboration-related challenge involves clarifying expectations and distributing responsibilities during school activities and programs. Clear agreements and defined roles are necessary to ensure smooth implementation of school initiatives. As MT4 emphasized, “In all the activities, we really have to talk about sharing their expectations, the terms, and the agreements, and of course, lay down all the responsibilities.” In response to this challenge, outstanding master teachers adopted three coping strategies that promote teamwork and shared leadership. First, Nurturing teachers in fostering teamwork through open communication. Maintaining transparent and professional communication helps strengthen collaborative relationships among teachers. As MT4 highlighted, “I have to nurture and foster the teamwork and collaboration by maintaining an open communication and a very professional relationship.” Second, Assigning teachers in running program of the school. Assigning specific roles ensures that tasks are distributed effectively and that each teacher contributes to the success of the activity. As MT3 explained, “I have different sets of people who will be running the program by assigning emcee, attendance, speaker and TWG.” Third, Empowering  teachers by involving them  in decision-making processes. Outstanding master teachers also encourage participatory leadership by involving teachers in planning and decision-making processes. As MT5 expressed, “I believe in shared leadership by empowering teachers and involving teachers in decision-making processes.” 

Villamor (2025) found that effective elementary school leadership in the Philippines relies on open communication, clear expectations, and shared responsibilities, showing that transparent dialogue and trust-based collaboration strengthen teamwork and align with MT4’s strategies for fostering professional cooperation and preventing misunderstandings.

Awyan and Quines (2025) found that distributed leadership in Philippine public schools through delegated responsibilities, defined roles, and shared decision-making enhances teachers’ teamwork, ownership, and accountability, fostering engagement, organizational commitment, and supporting practices like assigning structured program roles to promote active participation. 

Through these practices, outstanding master teachers cultivate a collaborative culture where responsibilities are clearly defined, communication is strengthened, and teachers are empowered to contribute actively to school management and leadership.

The fifth sub-category under Management and Leadership is Learning Resources Challenges and Coping Strategies, as shown in Table 36. This refers to the difficulties that outstanding master teachers encounter in ensuring the availability, accessibility, and effective utilization of instructional materials and learning resources in the classroom. These challenges may include limited materials, inadequate technology, or difficulty aligning resources with learning objectives. The coping strategies highlight how master teachers address these issues by maximizing available resources, developing improvised or localized materials, encouraging resource sharing among teachers, and integrating appropriate tools that support effective teaching and improved student learning outcomes.



Finding 36

This section presents the challenges master teachers face in managing and utilizing learning resources, such as limited materials, inadequate facilities, and unequal access to instructional tools. They cope by creatively adapting available resources, sharing materials among teachers, integrating digital tools, and developing supplemental instructional aids. The data were computed through coding of key informant interview responses, followed by thematic analysis to identify common challenges and coping strategies, and interpreted by comparing patterns across participants and relevant literature.

Table 36

Learning Resources Challenges and Coping Strategies

	Challenges
	Coping Strategies

	Significant 
Statement
	Code
	Concept
	Significant 
Statement
	Code
	Concept

	Walang textbook si teacher mismo naghahanap online para ereproduce or ang soft copy binibigay sa mga bata

	MT4

	Encouraging teachers to search online learning resources to be reproduced and distributed to the learners

	I allow teachers to implement creative solutions despite of constraints.

Benchmarking can help utilize and share our resources.

With limited resources, I maximized the use of free tools like Canva and other AI Productivity Tools

I address challenges like textbook over-reliance by co-creating lessons with localized and freely available resources, fostering a more engaging and dynamic learning environment.
	MT5






MT3




MT5








MT5


	Allowing teachers in implementing creative solutions




Encouraging teachers in benchmarking by sharing resources


Encouraging teachers in maximizing the use of free tools






Addressing teachers shortage in textbook by co-creating lessons with localized resources




The fifth sub-category is Learning Resources Challenges and Coping Strategies under Management and Leadership. As reflected in Table 36, one major challenge concept emerged together with four coping strategies practiced by outstanding Master Teachers. The challenge concept: Encouraging teachers to search online learning resources to be reproduced and distributed to the learners. One of the persistent concerns in schools is the lack of adequate instructional materials, particularly textbooks, which compels teachers to search for alternative resources to support teaching and learning. As MT4 described the situation, “Walang textbook si teacher mismo naghahanap online para ereproduce or ang soft copy binibigay sa mga bata.” This statement highlights how teachers often take the initiative to find or reproduce learning materials to ensure that students still have access to necessary resources despite limitations. In response to this challenge, Master Teachers implemented four coping strategies to support teachers and sustain effective instruction. First, Allowing teachers in implementing creative solutions. Teachers are encouraged to be resourceful and innovative when dealing with limited materials. As MT5 emphasized, “I allow teachers to implement creative solutions despite of constraints.” Second, Encouraging teachers in benchmarking by sharing resources. Collaboration with other schools or colleagues also helps maximize available resources. As MT3 shared, “Benchmarking can help utilize and share our resources.” Third, Encouraging teachers in maximizing the use of free tools. Master Teachers also promote the use of free digital platforms and productivity tools that can assist teachers in developing instructional materials. As MT5 explained, “With limited resources, I maximized the use of free tools like Canva and other AI productivity tools.” Fourth, Addressing teachers shortage in textbook by co-creating lessons with localized resources. Another important strategy involves adapting and co-creating contextualized materials that are accessible and relevant to learners. As MT5 further emphasized, “I address challenges like textbook over-reliance by co-creating lessons with localized and freely available resources, fostering a more engaging and dynamic learning environment.” These coping strategies demonstrate how outstanding Master Teachers lead their colleagues in becoming innovative, collaborative, and resourceful in overcoming limitations in learning materials while ensuring that quality instruction continues in the classroom.

Saron (2025) found that supportive leadership and an innovative work environment empower teachers to generate, adapt, and implement creative instructional strategies, promoting problem-solving and flexibility even under constraints, aligning with practices that encourage teachers to apply creative solutions despite limitations.

Reyes (2024) found that strong instructional supervision by Philippine elementary school heads supports structured benchmarking programs, enabling schools to identify best practices, share successful strategies, optimize resources, and promote consistent, collaborative improvement in instructional practices.

Magdato and Paglinawan (2025) found that Philippine master teachers effectively use free digital and AI tools, like Canva, to enhance instructional planning, content creation, classroom management, and collaboration, improving efficiency, creativity, and instructional leadership despite resource limitations, aligning with MT5’s practice of leveraging such tools to strengthen teaching and leadership
.
Dohinog et al. (2025) found that using contextualized and localized instructional materials boosts student engagement, understanding, and motivation by connecting learning to real-life and cultural contexts; co-creating or adapting materials supports active learning, differentiation, and reduces reliance on standard textbooks, aligning with MT5’s practice of using local and freely available resources to enhance instruction.

Through these strategies, outstanding master teachers ensure that learning continues effectively even in the presence of limited instructional resources.

The sixth sub-category under Management and Leadership is Supervisory Challenges and Coping Strategies, as shown in Table 37. This refers to the difficulties that outstanding master teachers encounter in supervising, guiding, and monitoring the performance of teachers to ensure effective teaching and learning. These challenges may include balancing supervisory responsibilities with teaching duties, providing constructive feedback, and ensuring that teachers meet professional standards. The coping strategies highlight how master teachers address these challenges through supportive supervision, clear communication, mentoring, and collaborative reflection to help teachers improve their instructional practices and achieve professional growth.









Finding 37

This section highlights the challenges master teachers encounter in supervisory roles, including addressing diverse teacher competencies, balancing feedback with support, and managing time for classroom observations and coaching. They cope through flexible approaches, empathetic communication, collaborative problem-solving, and using data-driven strategies to guide teacher development. The data were computed by systematically coding the key informant interview responses, identifying recurring patterns, and thematically analyzing these patterns to interpret how master teachers navigate supervisory challenges.

Table 37

Supervisory Challenges and Coping Strategies

	Challenges
	Coping Strategies

	Significant 
Statement
	Code
	Concept
	Significant 
Statement
	Code
	Concept

	You need to be flexible. If one teacher requires more time to adapt and to become effective, then give them time. More of giving them time and assistance also at the same time.

	MT3

	Encouraging teachers  to be flexible in giving more time for technical assistance
	The approach I used in supervision will depend on the needs of the teachers either individual needs or team needs and urgency of their needs

Ang supervisory approach ko sa newly hired teachers ay slight lang. Dapat pakinggan mo rin yong gusto nila later marealize mo naman na ay tama pala.

Magprofilling ako para mabal-an kag fit gid kung ano ang individual need sang mga teachers. Then, follow up during MBWA
I do the buddy buddy system for newly hired teachers. Pag hindi kaya you go to me

	MT4










MT1













MT2








MT2


	Supervising teachers based on the urgency of their needs









Supervising newly hired teachers slightly and listening to their ideas











Supervising teachers through profiling to fit in their individual needs






Encouraging buddy-buddy system for newly hired teachers




The sixth sub-category is Supervisory Challenges and Coping Strategies under Management and Leadership. As shown in Table 37, one major challenge concept emerged together with four coping strategies practiced by outstanding Master Teachers. First challenge concept: Encouraging teachers  to be flexible in giving more time for technical assistance. Supervising teachers requires patience and adaptability because teachers differ in their pace of learning and professional adjustment. Master Teachers recognize that some educators may need additional time and support before they become fully effective in their roles. As MT3 emphasized, “You need to be flexible. If one teacher requires more time to adapt and to become effective, then give them time. More of giving them time and assistance also at the same time.” This statement reflects the understanding that effective supervision is not rigid but responsive to the varying needs and readiness levels of teachers. In response to this challenge, outstanding Master Teachers employ four coping strategies to ensure supportive and responsive supervision. First, Supervising teachers based on the urgency of their needs. Supervisory approaches are adjusted depending on the specific and immediate needs of teachers or teams. As MT4 explained, “The approach I used in supervision will depend on the needs of the teachers either individual needs or team needs and urgency of their needs.” Second, Supervising newly hired teachers slightly and listening to their ideas. Master Teachers also value teachers’ perspectives, especially those who are newly hired, recognizing that listening can lead to better understanding and improved practices. As MT1 shared, “Ang supervisory approach ko sa newly hired teachers ay slight lang. Dapat pakinggan mo rin yong gusto nila later marealize mo naman na ay tama pala.” Third, Supervising teachers through profiling to fit in their individual needs. Identifying teachers’ strengths and development needs through systematic assessment helps tailor supervision more effectively. As MT2 explained, “Magprofilling ako para mabal-an kag fit gid kung ano ang individual need sang mga teachers. Then, follow up during MBWA.” Fourth, Encouraging buddy-buddy system for newly hired teachers. Peer support is also utilized to guide newly hired teachers as they adjust to the school environment. As MT2 added, “I do the buddy buddy system for newly hired teachers. Pag hindi kaya you go to me.” These strategies demonstrate how outstanding Master Teachers practice flexible, supportive, and collaborative supervision that fosters teacher growth while addressing individual and team needs within the school.

Madera and Baguio (2025) found that effective instructional supervision relies on assessing individual and team needs and prioritizing urgent areas, allowing timely, targeted support that strengthens teacher responsibilities and improves classroom outcomes, aligning with MT4’s practice of need- and urgency-based supervision.

Cadacio & Albite (2025) found that master teachers’ strong instructional leadership and teaching competencies in Camarines Sur significantly enhance teacher development, professional growth, and motivation, showing that effective mentoring and valuing teachers’ ideas positively impact peers’ professional experiences.

Cadacio & Albite (2025) found that master teachers in Camarines Sur exhibit strong instructional leadership and teaching competencies, which significantly enhance peers’ professional growth, instructional practices, and motivation, showing that mentoring and valuing teachers’ perspectives positively impact teacher development.

Mendoza & Zarsadias (2025) found that Filipino teachers view the buddy system as highly effective for professional development, enhancing mentoring, teaching performance, work attitudes, collaboration, and camaraderie—paralleling Region XII practices where pairing new teachers with master teachers provides personalized guidance and support.

Through these strategies, outstanding master teachers provide supportive and flexible supervision that encourages professional growth, collaboration, and improved teaching practices.

The seventh sub-category under Management and Leadership is Monitoring and Evaluation Challenges and Coping Strategies, as shown in Table 37. This refers to the difficulties outstanding master teachers encounter in systematically tracking, assessing, and evaluating the implementation of instructional practices, programs, and teacher performance. These challenges may include managing large amounts of data, ensuring accurate monitoring, and providing timely feedback for improvement. The coping strategies highlight how master teachers address these challenges through organized monitoring systems, regular follow-ups, collaborative reviews, and data-driven decision-making to ensure that programs and teaching practices are effectively implemented and continuously improved.

Finding 38

This section presents the challenges master teachers face in monitoring and evaluation, such as interpreting assessment data, ensuring accurate and fair evaluation of teachers, and integrating findings into instructional improvements. They cope through data-driven strategies, reflective discussions, collaborative decision-making, and continual adjustment of monitoring practices. The data were computed by coding interview transcripts, identifying recurring patterns, and thematically analyzing the responses to interpret how master teachers address challenges in monitoring and evaluation.

Table 38

Monitoring and Evaluation Challenges and Coping Strategies

	Challenges
	Coping Strategies

	Significant 
Statement
	Code
	Concept
	Significant 
Statement
	Code
	Concept

	I use a comprehensive supervisory approach that combines classroom observations, collaborative feedback, data analysis, and professional development to support continuous teacher improvement while promoting recognition and a culture of excellence.

	MT5

	Monitoring and evaluating teachers by using comprehensive supervisory approach

	Supervisor is in-charge of monitoring and evaluating the implemented curriculum.

I have to see to it that learning competencies are being delivered and attained by following the standard guidelines.

Monitoring also the teachers attendance sa pagpasok palang sa morning.

Daily monitoring of lesson plan. Kahit sa labas lang ng classroom you visit them.

Check also the homeroom time of teachers yong sa  first hour.

Conduct surprise visits sa classroom if they are really in their classes

From time to time, we have that class observation. 

Gumagamit kami ng classroom observation tool on how they apply the indicators in the teaching process

I always rate teaching performance of teachers using Performance Management and Evaluation System (PMES) using Classroom Observation (CO) Tool

We rated their IPCRF wherein they have to provide also MOVs para to show evidences na they're doing their job well in their classes.
	MT4






MT4









MT3






MT3







MT3




MT3





MT4




MT4









MT2












MT4

	Monitoring and evaluating the implemented curriculum



Ensuring teachers that learning competencies are delivered aligned to standard guidelines



Monitoring teachers’ attendance in the morning



Monitoring teachers’ lesson plan



Checking the homeroom time


Conducting surprise visits


Conducting class observation


Using classroom observation tool in the integration of indicators in the teaching process




Rating teachers teaching performance using PMES and COT





Rating teachers’ IPCRF through the MOVs submitted



The seventh sub-category is Monitoring and Evaluation Challenges and Coping Strategies under Management and Leadership. As presented in Table 38, one major challenge concept emerged along with ten coping strategies practiced by outstanding Master Teachers. The challenge concept: Monitoring and evaluating teachers by using comprehensive supervisory approach. Monitoring and evaluating teachers’ performance require a systematic and multifaceted approach to ensure continuous improvement in teaching practices. Master Teachers recognize that supervision must go beyond simple classroom visits and should involve multiple strategies that support teacher development and accountability. As MT5 emphasized, “I use a comprehensive supervisory approach that combines classroom observations, collaborative feedback, data analysis, and professional development to support continuous teacher improvement while promoting recognition and a culture of excellence.” This perspective highlights the importance of integrating various monitoring and evaluation processes to strengthen instructional quality. In response to this challenge, Master Teachers employ ten coping strategies to ensure effective supervision and evaluation. First, Monitoring and evaluating the implemented curriculum. Monitoring the proper implementation of the curriculum is a key responsibility. As MT4 explained, “Supervisor is in-charge of monitoring and evaluating the implemented curriculum.” Second, Ensuring teachers that learning competencies are delivered aligned to standard guidelines. Supervisors also ensure that the required learning competencies are properly delivered and achieved by learners. As MT4 stated, “I have to see to it that learning competencies are being delivered and attained by following the standard guidelines.” Third, Monitoring teachers’ attendance in the morning. Regular monitoring of teachers’ attendance is also practiced to ensure professional responsibility. As MT3 shared, “Monitoring also the teachers attendance sa pagpasok palang sa morning.” Fourth, Monitoring teachers’ lesson plan. Outstanding master teachers regularly check lesson plans to ensure that teaching is well-prepared and aligned with objectives. As MT3 explained, “Daily monitoring of lesson plan. Kahit sa labas lang ng classroom you visit them.” Fifth, Checking the homeroom time. Supervisors also ensure that teachers properly utilize the first hour for homeroom activities.  As MT3 stated, “Check also the homeroom time of teachers yong sa first hour.” Sixth, Conducting surprise visits. Unannounced classroom visits help verify whether teachers are effectively managing their classes. As MT3 emphasized, “Conduct surprise visits sa classroom if they are really in their classes.” Seventh, Conducting class observation. Formal classroom observations are conducted periodically to assess teaching performance. As MT4 noted, “From time to time, we have that class observation.” Eighth, Using classroom observation tool in the integration of indicators in the teaching process. Outstanding master teachers also use structured observation tools to evaluate how teachers apply instructional indicators in the teaching process. As MT4 explained, “Gumagamit kami ng classroom observation tool on how they apply the indicators in the teaching process.” Ninth, Rating teachers teaching performance using PMES and COT. Teaching performance is evaluated using standardized systems to ensure fairness and accountability. As MT2 shared, “I always rate teaching performance of teachers using Performance Management and Evaluation System (PMES) using Classroom Observation (CO) Tool.” Tenth, Rating teachers’ IPCRF through the MOVs submitted. Teachers’ performance is also assessed through the Individual Performance Commitment and Review Form, which requires evidence of their accomplishments. As MT4 stated, “We rated their IPCRF wherein they have to provide also MOVs para to show evidences na they're doing their job well in their classes.” 

Through these strategies, outstanding Master Teachers demonstrate a structured and comprehensive approach to monitoring and evaluation that supports teacher accountability, professional growth, and the overall improvement of instructional practices.

Del Rosario & Cabual (2025) found that master teachers in public elementary schools actively lead instruction by monitoring curriculum delivery, providing support, and assessing teaching and learning, ensuring effective curriculum implementation and high-quality instruction, aligning with MT4’s focus on supervisory oversight of classroom practices.

Silva & Bautista (2025) found that Philippine master teachers demonstrate high instructional competence in curriculum, assessment, pedagogy, and learning environment, enabling them to support teachers in implementing curricula effectively and ensuring that instruction aligns with expected learning competencies, similar to MTs in Region XII.

Madera & Baguio (2025) found that instructional supervision in Davao City public elementary schools strongly supports teaching and reinforces professional responsibilities, such as punctuality and attendance, aligning with MT3’s practice in Region XII of monitoring both instructional and professional standards to ensure accountability.

Galabo (2025) found that the School Head’s Intentional Mentoring Strategy (SHIMS) through regular lesson plan checks, brief class observations, and reflective feedback improved lesson delivery, teacher support, and instructional practice, aligning with MTs’ practices of reviewing plans and conducting unannounced classroom visits to guide instruction and provide ongoing technical assistance.

Escobarte (2024) found that the RPMS Classroom Observation Tool was widely used by teachers to systematically observe and evaluate teaching practices, demonstrating structured, real-time assessment of instructional delivery and professional standards, which aligns with MTs’ use of observation indicators and performance evaluation systems to monitor and guide classroom practice.

Reyes & Oropa (2025) found that master teachers’ instructional supervision was highly evident across KRAs, using tools like the IPCRF to systematically track teacher performance and professional responsibilities. While supervision supported accountability and professional development, it was not directly linked to student achievement, suggesting that instructional outcomes also depend on factors like teacher motivation and classroom strategies. The study highlights the value of structured, evidence-based performance review systems for guiding and documenting instructional practice.
Through these monitoring and evaluation strategies, outstanding master teachers maintain accountability, promote professional growth, and ensure that teaching practices consistently support quality education and improved student learning outcomes.

Professional and Personal Development
The third main category is Professional and Personal Development. This refers to the continuous efforts of outstanding master teachers to improve their professional competence, leadership capabilities, and personal growth in order to become more effective educators and mentors. It involves engaging in lifelong learning, attending trainings and seminars, reflecting on teaching practices, and developing personal qualities such as resilience, adaptability, and emotional intelligence. Through professional and personal development, master teachers strengthen their ability to lead, support colleagues, and enhance the overall quality of teaching and learning in the school.
The first sub-category under Professional and Personal Development is Challenges in Building and Maintaining Professional Relationship, as shown in Table 39. This refers to the difficulties that outstanding master teachers encounter in establishing and sustaining positive, respectful, and professional relationships with colleagues, school leaders, and other stakeholders. These challenges may arise from differences in perspectives, communication barriers, or varying expectations in the workplace. The coping strategies highlight how master teachers foster trust, open communication, mutual respect, and collaboration to strengthen professional relationships and create a supportive and productive working environment.

Finding 39

This section highlights the challenges master teachers encounter in building and maintaining professional relationships, including handling interpersonal conflicts, balancing diverse personalities, and fostering trust among colleagues. They cope through empathy, effective communication, patience, ethical conduct, and collaborative problem-solving. The data were computed by coding interview responses, identifying recurring themes, and thematically analyzing the patterns to interpret how master teachers sustain positive and professional relationships in their work environment.

Table 39

Challenges in Building and Maintaining Professional Relationship and Coping Strategies

	Challenges
	Coping Strategies

	Significant 
Statement
	Code
	Concept
	Significant 
Statement
	Code
	Concept

	Rules are rules regardless of the relationship you have with people























I am noted to be a strict teacher but open-minded to welcome their concerns.























As Transformational leader in the sense na pag may kakulangan yung teacher, kailangan kong tulungan siya para maabot niya yung kakulangan.



	MT3


























MT4




























MT4

	Encouraging teachers to stick to the rules
























Encouraging teachers to be open-minded of their concerns
























Leading teachers in a transformational leadership

	You have to create first a friendly environment. 


Ang tawag nila sa akin ay "mommy". Ibig sabihin I have already touched their lives. 

You always treat us fairly kasi kung ano yong demand ng trabaho ibibigay at ibibigay mo kahit gaano mo ka closed yong tao kahit pahirapan walang pabor pabor ba.

My Supervisory style is collaborative. I work with teachers, not just evaluate them.

It's a balance lang between being strict and being accommodating and approachable

My colleagues see me as a dedicated, approachable leader committed to teacher growth and student success.

I am known for being supportive, collaborative, and strategic, prioritizing urgent needs

I value trust, mutual respect, and strong professional relationships, honoring the experience of senior colleagues while embracing the fresh ideas of new teachers.

I foster strong professional relationships that support growth, collaboration, and a positive school culture
	MT3





MT1






MT3













MT5







MT4







MT5









MT5







MT5













MT5



	Motivating teachers in creating a friendly environment




Establishing rapport with teachers by touching their lives





Treating teachers fairly as the work demands without favouritism











Supervising teachers by collaborating with them






Leading teachers by balancing between being strict and being accommodating and approachable




Serving teachers as dedicated, approachable leader committed to teacher growth and student success.






Helping teachers in prioritizing urgent needs






Embracing experiences of senior colleagues and new teachers in addressing issues and concerns










Fostering teachers with strong professional relationships in developing a positive school culture





The first sub-category is Challenges in Building and Maintaining Professional Relationship under Professional and Personal Development. As shown in Table 39, three challenge concepts emerged together with the coping strategies practiced by outstanding master teachers. First challenge concept: Encouraging teachers to stick to the rules. One of the major challenges in maintaining professional relationships is ensuring that policies and standards are followed regardless of personal closeness with colleagues. Outstanding master teachers emphasize that professionalism must prevail even in friendly relationships within the workplace. As MT3 stressed, “Rules are rules regardless of the relationship you have with people.” This statement highlights the importance of fairness, consistency, and integrity in leadership. To address this challenge, three coping strategies are implemented. First, Motivating teachers in creating a friendly environment. Outstanding master teachers establish a supportive atmosphere where teachers feel comfortable interacting with one another. As MT3 explained, “You have to create first a friendly environment.” Second, Establishing rapport with teachers by touching their lives. Building meaningful connections with teachers also helps strengthen professional relationships. As MT1 shared, “Ang tawag nila sa akin ay ‘mommy’. Ibig sabihin I have already touched their lives.” Third, Treating teachers fairly as the work demands without favouritism. Maintaining fairness and impartiality is also essential to avoid conflict and maintain trust. As MT3 emphasized, “You always treat us fairly kasi kung ano yong demand ng trabaho ibibigay at ibibigay mo kahit gaano mo ka closed yong tao kahit pahirapan walang pabor pabor ba.” These strategies demonstrate how Outstanding master teachers balance warmth and professionalism in their relationships with colleagues.

Madulara, Paglinawan, & Orongan (2025) found that a positive, supportive school culture enhances teacher productivity, collaboration, and professional effectiveness. When educators feel welcomed and psychologically safe, instructional support is more effective. This aligns with MT3’s context, showing that fostering a friendly and supportive climate strengthens collegial relationships, staff well-being, and motivation, making positive school culture a key factor in effective instructional leadership.

Baldonado & Villocino (2025) found that individualized, high-quality relationships between school leaders and teachers build trust, respect, and professional growth. Transparent, empathetic, and relational leadership enhances morale, collaboration, and engagement, reflecting how personal connections like MT1 being called “mommy” create supportive, cohesive, and meaningful school communities beyond formal authority.

Pido & Bullecer (2025) found that school heads’ fair, equitable, and open-minded leadership strongly builds teachers’ trust and confidence in school leadership.

Second challenge concept: Encouraging teachers to be open-minded of their concerns. Another challenge involves maintaining openness to teachers’ ideas and concerns while upholding professional standards. Outstanding master teachers acknowledge that leadership requires both firmness and receptiveness to others’ perspectives. As MT4 stated, “I am noted to be a strict teacher but open-minded to welcome their concerns.” To address this challenge, outstanding master teachers adopt three coping strategies. First, Supervising teachers by collaborating with them. Rather than merely evaluating teachers, they work closely with them in improving instructional practices. As MT5 explained, “My supervisory style is collaborative. I work with teachers, not just evaluate them.” Second, Leading teachers by balancing between being strict and being accommodating and approachable. Effective leadership requires balancing authority with approachability. As MT4 emphasized, “It's a balance lang between being strict and being accommodating and approachable.” Third, Serving teachers as dedicated, approachable leader committed to teacher growth and student success. Outstanding master teachers also strive to be accessible mentors who support teacher development. As MT5 shared, “My colleagues see me as a dedicated, approachable leader committed to teacher growth and student success.” These strategies illustrate how Master Teachers maintain open communication and mutual respect while sustaining professional discipline.

Ainin, Tampus, & Eliseo (2025) found that master teachers use collaborative, participatory leadership through shared decision-making, joint reflection, and peer support to address curriculum innovation challenges, fostering trust, mutual respect, and collective problem-solving rather than relying on hierarchical authority.
Dumanig & Baguio (2025) found that school leaders’ authentic practices of relational transparency, ethical behavior, and open communication strongly foster teachers’ trust, supporting the idea that balancing authority with approachability and empathy builds relational trust, a positive school culture, and professional credibility.

Third challenge concept: Leading teachers in a transformational leadership. Another challenge faced by outstanding master teachers is guiding teachers who may have gaps in skills or performance while motivating them to improve. As MT4 explained, “As transformational leader in the sense na pag may kakulangan yung teacher, kailangan kong tulungan siya para maabot niya yung kakulangan.” This reflects the responsibility of leaders to inspire growth and help teachers overcome their limitations. In response to this challenge, three coping strategies are practiced. First, Helping teachers in prioritizing urgent needs. Outstanding master teachers focus on addressing the most pressing concerns of teachers to ensure timely support. As MT5 stated, “I am known for being supportive, collaborative, and strategic, prioritizing urgent needs.” Second, Embracing experiences of senior colleagues and new teachers in addressing issues and concerns. Respecting diverse perspectives also strengthens professional relationships within the school community. As MT5 emphasized, “I value trust, mutual respect, and strong professional relationships, honoring the experience of senior colleagues while embracing the fresh ideas of new teachers.” Third, Fostering teachers with strong professional relationships in developing a positive school culture. Building a culture grounded in trust and collaboration fosters a supportive working environment. As MT5 reiterated, “I value trust, mutual respect, and strong professional relationships, honoring the experience of senior colleagues while embracing the fresh ideas of new teachers.” Through these strategies, outstanding master teachers cultivate a positive and professional environment where trust, collaboration, and mutual respect contribute to the continuous growth of teachers and the success of the school community.

Gabuya & Vadil (2025) found that transformational leadership through supporting teacher growth, addressing urgent needs, and balancing relational and strategic priorities builds professionalism, trust, collaboration, and positive workplace relationships, promoting teacher development and organizational effectiveness. Madulara, 

Paglinawan, & Orongan (2025) found that instructional support combined with a positive school culture enhances teacher collaboration, professional growth, and productivity, showing that relational and supportive leadership fosters mentorship, teamwork, and a thriving professional community.

The second sub-category under Professional and Personal Development is Character in the Midst of Challenges and Its Coping Strategies, as presented in Table 40. This refers to the ability of outstanding master teachers to demonstrate integrity, resilience, and professionalism even when facing difficult situations or pressures in their teaching and leadership roles. It highlights how they maintain ethical standards, model positive behavior, and uphold moral values while navigating challenges, ensuring that their character serves as a guide for both students and colleagues.

In this context, coping strategies focus on how these teachers manage stress, stay principled, and make decisions that reflect both personal and professional integrity, thereby sustaining a positive and productive learning environment.

Finding 40

This section examines how master teachers maintain strong professional character amid challenges, including stress, workload pressures, and resistance from colleagues or students. They cope by demonstrating resilience, ethical conduct, self-discipline, adaptability, and commitment to continuous professional growth. Data were computed by systematically coding interview responses, identifying common themes, and thematically analyzing patterns to interpret how master teachers uphold integrity and professionalism while navigating difficulties.








Table 40

Character in the Midst of Challenges and Coping Strategies

	Challenges
	Coping Strategies

	Significant 
Statement
	Code
	Concept
	Significant 
Statement
	Code
	Concept

	Deadma person man gyud ko. Kanang dili dutlan.


Although affected man ka ma’am kay tao lang man ka. Pero never show those kind of things to them.

You keep on learning to yourself kasi ang expectation sa'yo, magaling ka at may matitutulong ka sa kanila.


















When you say, for example focus on teaching. So hindi pwedeng liliban sa klase or magbulakbul din kasi makikita din nila.

	MT3





MT3





MT4













MT4

	Developing teachers with attitude of not easily affected

Encouraging teachers not to show they are affected by issues



Showing teachers their expectations by being competent and confident in giving them assistance










Encouraging teachers to focus in teaching even  when no one is watching

	You really have to be strong. Dili ka dapat maapektuhan.

The teachers 
character is develop na maging resilient at the same time being flexible.

You should have the competence, confidence as well as good character to carry out your role and responsibility

They would consider me also as a good resource person.

I balance high expectations with genuine support 

We have to walk what we are talking about.  


I model adaptability, translate DepEd policies into actionable steps
	MT3




MT4






MT4









MT4




MT5





MT4




MT5

	Leading teachers with strong character



Encouraging teachers to be resilient and flexible





Developing teachers’ competence and confidence in
carrying out role and responsibility






Helping teachers in becoming a good resource person



Assisting teachers in balancing high 
expectations with genuine support


Leading teachers by walking what we are talking about



Modelling teachers  in translating DepEd policies into action




The second sub-category is Character in the Midst of Challenges and Its Coping Strategies under Professional and Personal Development. As presented in Table 40, four challenge concepts emerged along with the coping strategies practiced by outstanding Master Teachers. First challenge concept: Developing teachers with attitude of not easily affected. Outstanding master teachers often encounter criticisms, pressures, and misunderstandings in their leadership roles; thus, maintaining emotional stability becomes essential. One outstanding master teachers highlighted the importance of not being easily affected by negative situations. As MT3 expressed, “Deadma person man gyud ko. Kanang dili dutlan.” This statement reflects the ability to remain composed despite challenges. To address this, Outstanding master teachers develop strong personal qualities that help them remain focused on their responsibilities. The coping strategy: Leading teachers with strong character. Leaders cultivate emotional strength and self-control in handling difficulties. As MT3 emphasized, “You really have to be strong. Dili ka dapat maapektuhan.” This demonstrates that maintaining resilience and inner strength enables outstanding master teachers to continue guiding their colleagues effectively despite external pressures.

Second challenge concept: Encouraging teachers not to show they are affected by issues. Outstanding master teachers also face the challenge of managing their emotions while maintaining professionalism in front of teachers and colleagues. Although they may feel affected by difficult situations, they strive to remain composed in order to sustain confidence and stability within the team. As MT3 shared, “Although affected man ka ma’am kay tao lang man ka. Pero never show those kind of things to them.” In response, Outstanding master teachers develop coping strategies that strengthen their personal and professional resilience. The coping strategy: Encouraging teachers to be resilient and flexible. Developing adaptability allows leaders to navigate various challenges effectively while supporting teachers’ needs. As MT4 explained, “The teachers character is develop na maging resilient at the same time being flexible.” This highlights how flexibility and resilience help Outstanding master teachers maintain professionalism while responding to changing circumstances.

Third challenge concept: Showing teachers their expectations by being competent and confident in giving them assistance. Another challenge experienced by outstanding master teachers is the expectation that they remain knowledgeable and capable in guiding their colleagues. Teachers often look to them for expertise, which requires continuous learning and professional growth. As MT4 emphasized, “You keep on learning to yourself kasi ang expectation sa'yo, magaling ka at may matitutulong ka sa kanila.” To cope with this challenge, three strategies are implemented. First, Develop Developing teachers’ competence and confidence in carrying out role and responsibility. Outstanding master teachers continuously improve their knowledge and skills to effectively perform their roles. As MT4 stated, “You should have the competence, confidence as well as good character to carry out your role and responsibility.” Second, Helping teachers in becoming a good resource person. They also strive to become reliable sources of guidance and support for their colleagues. As MT4 noted, “They would consider me also as a good resource person.” Third, Assisting teachers in balancing high 
expectations with genuine support. While maintaining high standards, outstanding master teachers also provide encouragement and assistance to teachers. As MT5 emphasized, “I balance high expectations with genuine support.” These strategies illustrate how outstanding master teachers sustain their credibility and effectiveness as instructional leaders.

Gabuya & Vadil (2025) found that transformational leadership—by supporting teacher growth, addressing urgent needs, and balancing relational and strategic priorities—strengthens professionalism, trust, collaboration, and workplace relationships, promoting teacher development and organizational effectiveness.

Nalasa, Abellana, & Orongan (2025) found that instructional leadership paired with emotional resilience boosts teachers’ competence, confidence, and professional effectiveness, showing that master teachers who model expertise, provide support, and balance high expectations foster accountability and professional growth among colleagues.

Fourth challenge concept: Encouraging teachers to focus in teaching even  when no one is watching. Master Teachers also recognize that their behavior sets an example for other teachers; therefore, they must consistently demonstrate commitment to teaching responsibilities. As MT4 explained, “When you say, for example focus on teaching. So hindi pwedeng liliban sa klase or magbulakbul din kasi makikita din nila.” This highlights the importance of modeling professionalism and dedication in the classroom. To address this challenge, outstanding master teachers adopt two coping strategies. First, Leading teachers by walking what we are talking about. Leaders ensure that their actions reflect the values and expectations they promote among teachers. As MT4 emphasized, “We have to walk what we are talking about.” Second, Modelling teachers  in translating DepEd policies into action. Outstanding master teachers also translate policies into practical practices that guide teachers in their daily work. As MT5 stated, “I model adaptability, translate DepEd policies into actionable steps.” Through these strategies, outstanding master teachers demonstrate integrity, accountability, and professionalism, reinforcing a culture of excellence and commitment within the school community.

Baldera (2025) found that master teachers exemplify instructional leadership by modeling integrity and aligning actions with guidance, fostering accountability, resilience, and continuous improvement among colleagues, and reinforcing professional norms while translating policies into actionable practices.

The third sub-category under Professional and Personal Development is Conflict Resolution Challenges and Coping Strategies, as shown in Table 41. Conflict is an inevitable aspect of any professional environment, including schools, where differing opinions, expectations, and personalities can lead to misunderstandings or tension. Conflict resolution challenges refer to the difficulties teachers and school leaders’ face in managing disagreements among colleagues, students, or stakeholders while maintaining a positive and collaborative work environment. Coping strategies are the deliberate actions, approaches, and interventions that outstanding master teachers employ to address and resolve conflicts effectively, fostering mutual respect, collaboration, and a harmonious school culture.


Finding 41

This section highlights the challenges master teachers face in conflict resolution, such as managing disagreements among teachers, addressing misunderstandings, and maintaining professionalism in tense situations. They cope by using effective communication, active listening, empathy, and fair decision-making to resolve conflicts constructively. The data were computed by coding interview responses, identifying recurring themes, and thematically analyzing patterns to interpret how master teachers handle conflicts and maintain a positive working environment.

Table 41

Conflict Resolution Challenges and Coping Strategies

	Challenges
	Coping Strategies

	Significant 
Statement
	Code
	Concept
	Significant 
Statement
	Code
	Concept

	Hindi na natin kailangan ng mga magagaling, Kailangan natin yong mga mababait at yong hindi matitigas ang ulo


Ang teacher hindi maka cope-up sa deadline. So tanungin ang teacher hindi na yawyawan.


I do the class program. I need to negotiate and bargain talaga to solve conflicts and find resources such as ppt and lesson plan.
Sabi ko dear ako na imong rater, kay sige lang mo away ni ma’am mo ay.


We need to understand our teacher. Family first after that make sure that you’re ok so that you can bounce back and be effective and efficient teacher.
	MT1




MT1



MT2


MT1



MT2

	Encouraging teachers in hiring them attitude is important 




Asking teachers explanation  in not coping the deadline


Resolving conflicts  through negotiation and bargaining



Solving teachers’ conflict by taking over as their rater




Ensuring teachers they are okey to bounce back and be effective and efficient again

	Kasali man kami sa naga evaluate ng mga papeles ng applicants




But instead extend help so that they can cope as well the deadline.



We can have the bargain, negotiation but at end of the day we will meet half way para everyone is happy.
I immediately settle issues and concerns. The intervention depends on your situation


	MT1




MT3



MT2


MT2
	Assisting teachers in evaluating teachers’ applicant




Helping teachers by extending help in coping deadline



Resolving conflict by meeting half way in their negotiation and bargaining



Encouraging teachers to settle issues and concerns immediately



The third sub-category under Professional and Personal Development is Conflict Resolution Challenges and Coping Strategies. Outstanding master teachers encounter various challenges in resolving conflicts, whether it is about interpersonal dynamics, workload, or classroom responsibilities. There are four challenge concepts with corresponding coping strategies.

The first challenge concept is Encouraging teachers in hiring them attitude is important . MT1 emphasizes, “Hindi na natin kailangan ng mga magagaling, Kailangan natin yong mga mababait at yong hindi matitigas ang ulo.” To address this, outstanding master teachers participate in Assisting teachers in evaluating teachers’ applicant to ensure that new hires possess not only competence but also a positive attitude that aligns with the school’s culture.

Candole and Selecios (2025) found that recruitment and evaluation of new teachers emphasize both competence and positive personal traits such as approachability, cooperativeness, and a constructive attitude helping master teachers ensure that incoming staff support a collaborative, mentorship-oriented, and professional school culture.

The second challenge concept is Asking teachers explanation  in not coping the deadline. MT1 notes, “Ang teacher hindi maka cope-up sa deadline. So tanungin ang teacher hindi na yawyawan.” The coping strategy is to Help teachers by extending help in coping deadline, as MT3 explains: “But instead extend help so that they can cope as well the deadline.” By providing support rather than criticism, teachers can meet deadlines without unnecessary conflict.

The third challenge concept is Resolving conflicts  through negotiation and bargaining. MT2 shares, “I do the class program. I need to negotiate and bargain talaga to solve conflicts and find resources such as PowerPoint presentation and lesson plan.” The corresponding coping strategy is to Resolving conflict by meeting half way in their negotiation and bargaining, MT2 adds, “We can have the bargain, negotiation but at end of the day we will meet half way para everyone is happy.” This ensures that solutions are fair, collaborative, and satisfactory to all parties.

The fourth challenge concept has two aspects. First is Solving teachers’ conflict by taking over as their rater, where MT1 intervenes in ongoing disputes: “Sabi ko dear ako na imong rater, kay sige lang mo away ni ma’am mo ay.” The second aspect is Ensuring teachers they are okey to bounce back and be effective and efficient again, with MT2 emphasizing, “We need to understand our teacher. Family first after that make sure that you’re ok so that you can bounce back and be effective and efficient teacher.” The coping strategy here is to Encouraging teachers to settle issues and concerns immediately, MT2 explains: “I immediately settle issues and concerns. The intervention depends on your situation.” By addressing conflicts promptly, teachers can recover quickly and continue performing effectively.

Reyes (2025) found that teachers manage work-related challenges by using coping strategies such as self-control, social support, and reframing stress as growth opportunities, showing that supportive practices like master teachers helping colleagues meet deadlines enable teachers to handle pressures effectively and maintain performance.
Cadacio and Albite (2025) found that master teachers’ strong instructional leadership and competencies support peers’ professional growth, motivation, and teaching practices, suggesting that their leadership skills help navigate challenges like negotiating resources or schedules while promoting collaboration and overall school improvement.

Baldera (2025) found that Philippine master teachers navigate interpersonal tensions and fatigue through reflective, relational, and collaborative practices, attending to colleagues’ emotional and professional needs to sustain positive working relationships and influence, highlighting the role of relational support, dialogue, and community building in maintaining effective and cooperative school environments.

Through these strategies, outstanding master teachers model professionalism, empathy, and practical problem-solving, turning conflict into an opportunity for growth, collaboration, and a positive school environment.

The fourth sub-category under Professional and Personal Development is Overcoming Resistance Challenges and Coping Strategies. This refers to the difficulties teachers and school leaders’ face when colleagues or students resist new policies, teaching methods, or changes in the school environment. Outstanding master teachers approach these challenges by combining patience, clear communication, guidance, and supportive interventions to help individuals adapt, accept, and thrive in a changing educational setting, fostering a culture of openness, collaboration, and continuous improvement.

Finding 42

This section highlights the challenges master teachers face in overcoming resistance, such as teachers’ reluctance to accept feedback, resistance to change, and lack of engagement in new initiatives. They cope by building trust, using empathetic communication, demonstrating best practices, and encouraging collaboration to gradually influence positive change. The data were computed by coding interview responses, identifying recurring themes, and thematically analyzing patterns to interpret how master teachers address resistance and promote openness to improvement.

Table 42

Overcoming Resistance Challenges and Coping Strategies

	Challenges
	Coping Strategies

	Significant 
Statement
	Code
	Concept
	Significant 
Statement
	Code
	Concept

	There are teachers who are very resistant to simple rules & regulation like wearing of sublimation t’shirt


I avoid gossip or speaking ill of colleagues. 



Meron talaga na teacher na they always come to school late. So pinatawag ko to explain…

My colleagues would have some resistance to changes baka mahirap at hindi attainable. Pero why not give it a try and see if there are improvements.


































Mayroon din mga hesitant na teacher na ayaw talagang magpa-observe, pero kailangan.




Mayroon talagang mga resistant teachers.  Lalo na yung mga may edad-edad na you have to extend your patience and understanding magiging kind ka lang all the time sa kanila
	MT1







MT5






MT1





MT4










































MT4








MT4


	Helping resistant teachers to follow rules and regulation




Reminding teachers to avoid gossip or speaking ill of colleagues 

Calling teachers’ attention to  explain in coming to school late



Encouraging resistant teachers in trying to embrace change and see the improvements





































Encouraging hesitant teachers to undergo observation





Understanding senior resistant teachers by extending patience all the time



	When facing resistance to change, I made it a point to listen to teachers’ concerns

Leading resistant teachers by example


We have to call the attention of the teacher who resist to do it and agree on a certain point kung ano ba
We need to establish that or else they will just keep on showing their resistance by laying down the importance of the things to be done in an open communication


Let’s be an open-minded na andito ako para kung ano mang pagkukulang pwede natin i-improve siya.

Be negotiable or open-minded. Kung may mga kailangan i-adjust, then let's do it.

This helps them feel ownership over the process and more open to change

When teachers initially resisted the COT-RPMS process, I took the initiative to orient them during our SLAC sessions

I sometimes seek wisdom from trusted peers when faced with inconsistencies in behavior or professionalism.



	MT5







MT4





MT1






MT4












MT4







 MT4






MT5





MT5








MT5

	Reaching out resistant teachers to change by listening to their concerns





Leading resistant teachers by example




Calling resistant teachers to  come up with an agreement





Intervening resistant teachers by laying down the importance of things to be done through open communication









Encouraging teachers to be open-minded in giving  assistance for improvement





Encouraging teachers to be negotiable in the adjustment





Helping teachers to be more open to change




Helping teachers resistant to COT-RPMS process by giving orientation






Encouraging teachers in seeking wisdom for inconsistent professionalism





The fourth sub-category under Professional and Personal Development is Overcoming Resistance Challenges and Coping Strategies. Outstanding master teachers often encounter resistance from colleagues in various forms, requiring patience, empathy, and strategic guidance. Thre are six challenges encountered with their corresponding coping strategies. The first challenge concept is Helping resistant teachers to follow rules and regulation, where some teachers resist even simple policies. MT1 shared, “There are teachers who are very resistant to simple rules & regulation like wearing of sublimation t’shirt.” To address this, MT5 emphasizes the importance of Reaching out resistant teachers to change by listening to their concerns, stating, “When facing resistance to change, I made it a point to listen to teachers’ concerns.”

Baldera (2025) found that master teachers manage interpersonal tensions and fatigue through reflective and relational practices, attending to colleagues’ emotional and professional needs, fostering dialogue, and building community, which sustains positive relationships and effective collaborative leadership in schools.

The second challenge concept is Reminding teachers to avoid gossip or speaking ill of colleagues . Resistance here can manifest as negative interactions among staff. MT5 explains, “I avoid gossip or speaking ill of colleagues,” while MT4 highlights the strategy of Leading resistant teachers by example, noting, “Leading resistant teachers by example.” By modeling professionalism, master teachers influence others to emulate positive behavior.

Belbestre & Chieng (2024) found that master teachers in Davao de Oro navigate challenges in curriculum leadership and teacher development through collaborative support, modeling best practices, and relational engagement, fostering positive working relationships and addressing difficulties constructively without confrontation—aligning with practices that avoid gossip and influence colleagues through professional conduct.

The third challenge concept is Calling teachers’ attention to  explain in coming to school late. Certain teachers repeatedly fail to meet expectations, such as punctuality. MT1 recalls, “Meron talaga na teacher na they always come to school late. So pinatawag ko to explain…” The coping strategy here is Calling resistant teachers to  come up with an agreement, with MT1 adding, “We have to call the attention of the teacher who resist to do it and agree on a certain point kung ano ba,” which ensures clear expectations and shared understanding.

Del Rosario & Cabual (2025) found that master teachers in Philippine elementary schools balance instructional duties with leadership roles by monitoring teaching, providing support, and assessing learning, using collaborative and mentoring practices to improve colleagues’ performance rather than relying on unilateral authority, even when facing professional challenges.

The fourth challenge concept is Encouraging resistant teachers in trying to embrace change and see the improvements, where colleagues may find new initiatives difficult or unattainable. MT4 states, “My colleagues would have some resistance to changes baka mahirap at hindi attainable. Pero why not give it a try and see if there are improvements.” There are four coping strategies implemented. First, Intervening resistant teachers by laying down the importance of things to be done through open communication, where MT4 explains, “We need to establish that or else they will just keep on showing their resistance by laying down the importance of the things to be done in an open communication.” Second, Encouraging teachers to be open-minded in giving  assistance for improvement, “Let’s be an open-minded na andito ako para kung ano mang pagkukulang pwede natin i-improve siya” (MT4). Third,  Encouraging teachers to be negotiable in the adjustment, “Be negotiable or open-minded. Kung may mga kailangan i-adjust, then let's do it” (MT4). Fourth, Helping teachers to be more open to change, which MT5 notes, “This helps them feel ownership over the process and more open to change.”

The fifth challenge concept is Encouraging hesitant teachers to undergo observation, where some teachers resist evaluation. MT4 observes, “Mayroon din mga hesitant na teacher na ayaw talagang magpa-observe, pero kailangan.” MT5 counters this by Helping teachers resistant to COT-RPMS process by giving orientation, stating, “When teachers initially resisted the COT-RPMS process, I took the initiative to orient them during our SLAC sessions,” helping them understand its purpose and value.

Merable (2024) found that master teachers lead through supervision, collaboration, and professional development support, using coaching, mentoring, and dialogue to address challenges and reduce teachers’ anxiety about observation processes, emphasizing supportive rather than authoritative leadership. 

Finally, the sixth challenge concept is Understanding senior resistant teachers by extending patience all the time, particularly with more experienced staff who may resist new expectations. MT4 shares, “Mayroon talagang mga resistant teachers. Lalo na yung mga may edad-edad na you have to extend your patience and understanding magiging kind ka lang all the time sa kanila.” The coping strategy is Encouraging teachers in seeking wisdom for inconsistent professionalism, where MT5 states, “I sometimes seek wisdom from trusted peers when faced with inconsistencies in behavior or professionalism.”

In Baldera’s (2025) study found that master teachers in Philippine public elementary schools practice instructional leadership through mentoring, collaboration, relational influence, and reflective dialogue rather than authority. Their leadership identities evolve in response to contextual and policy demands, and they rely on peer support and reflective practices to navigate challenges and maintain positive professional relationships.

Through these layered strategies, master teachers demonstrate that overcoming resistance requires a combination of empathy, clear communication, patience, and professional modeling, fostering an environment where colleagues gradually accept change and align with school goals.

Finding 43 

This section highlights the expertise of outstanding master teachers as demonstrated in their professional practice, including instructional leadership, effective supervision, and impactful mentorship. Data were gathered through in-depth interviews, systematically coded, and thematically analyzed to identify recurring competencies and best practices. The findings were interpreted to show how their expertise contributes to improved teaching quality, teacher development, and enhanced learner outcomes.

Table 43 

Outstanding Master Teachers’ Expertise in Practice

	Significant Statement
	Code
	Concept
	Categories

	Being the language resource evaluator sa mga materials
	MT4
	Serving as language resource evaluator in learning materials
	Leading towards excellence in master teacher expertise
· Language resource evaluator
· Resource speaker and trainer
· National recognitions
· Commendations
· Reward and recognition
· Kafngabal Award recipient

	May mga speakership at nagatrainer din naman ako ng mga different trainings and seminars.
	MT1

	Serving teachers in different trainings and seminars as resource speaker and trainer
	· 

	Dito sa school, sabihin ng mga teachers ma’am ikaw ang magconduct nag SLAC sa amin. Sabi ko walang problema.
	MT1
	Conducting School Learning Action Cell as Resource speaker
	· 

	I serve as a resource speaker in the national, as a regional, at the school level
	MT4
	Serving as resource speaker in national, regional and school level
	· 

	Other national recognitions for my instructional leadership, mentorship, and data-driven teaching innovations. 

	MT5
	Receiving national recognitions in instructional leadership, mentorship and innovations
	· 

	Mga commendations na naipunan din all throughout the years
	MT4
	Accumulating commendations throughout the years
	· 

	Being outstanding master teachers is just a reward and recognition of what have you done in the school.

	MT4
	Receiving as outstanding master teachers is just a reward and recognition
	· 

	I have been honored with the Kafngabal Award for Most Outstanding Master Teacher 

	MT5
	Becoming an outstanding master teachers are recipient of the Kafngabal Award 
	· 



The first sub-category of experience is Outstanding Master Teachers’ Expertise in Practice, particularly under the main category of Establishing a Competitive Portfolio. Table 43 highlights six key experience categories that illustrate how outstanding master teachers translate their expertise into meaningful professional practices. First, as a Language Resource Evaluator, MT4 shared, “Being the language resource evaluator sa mga materials,” reflecting the role of assessing and ensuring the quality of instructional resources. Second, in the role of Resource Speaker and Trainer, MT1 explained, “May mga speakership at nagatrainer din naman ako ng mga different trainings and seminars,” and added, “Dito sa school, sabihin ng mga teachers ma’am ikaw ang magconduct nag SLAC sa amin. Sabi ko walang problema.” Similarly, MT4 emphasized the breadth of this role: “I serve as a resource speaker in the national, as a regional, at the school level.” These experiences demonstrate how outstanding master teachers actively share their knowledge and mentor colleagues across multiple levels of the education system. Third, regarding National Recognitions, MT5 noted, “Other national recognitions for my instructional leadership, mentorship, and data-driven teaching innovations,” showing how excellence in practice is acknowledged beyond the school setting. Fourth, in terms of Commendations, MT4 reflected, “Mga commendations na naipunan din all throughout the years,” highlighting a career-long accumulation of professional acknowledgment. Fifth, concerning Rewards and Recognition, MT4 remarked, “Being outstanding master teachers is just a reward and recognition of what have you done in the school,” underscoring that these honors celebrate tangible contributions to education. Sixth, as a Kafngabal Award Recipient, MT5 proudly stated, “I have been honored with the Kafngabal Award for Most Outstanding Master Teacher,” symbolizing the pinnacle of achievement in their professional journey. Together, these six experiences reveal how outstanding master teachers systematically build a competitive portfolio, combining their expertise, leadership, and recognized accomplishments to exemplify excellence in practice.

The Kafngabal Award for Most Outstanding Master Teacher is a prestigious recognition given to educators who have demonstrated exceptional competence, leadership, and contributions to the teaching profession. It honors master teachers whose exemplary instructional practices, mentorship, innovative initiatives, and commitment to student success have set them apart as models of educational excellence. Receiving this award reflects not only individual achievement but also a sustained dedication to enhancing the quality of education and inspiring both colleagues and learners.

Baldera (2025) found that master teachers exhibit professional excellence and instructional leadership by mentoring, conducting SLAC sessions, serving as resource speakers, and leading capacity-building initiatives, extending their impact beyond the classroom to improve teaching quality, collaboration, and professional growth at multiple levels.

Agpaoa and Baldera (2024) found that nationally recognized master teachers demonstrate exemplary instructional leadership, professional excellence, and mentoring, with awards reinforcing their credibility, influence, and role-model status, validating their sustained dedication and impact within schools and the broader educational community.

An Outstanding Master Teacher as Researcher of Excellence, as shown in Table 44 refers to a master educator who actively engages in research to improve teaching and learning practices. This role highlights their ability to systematically investigate classroom challenges, analyze data, and develop evidence-based strategies that enhance student outcomes. Through research, these teachers contribute to the advancement of educational knowledge, model reflective practice for their peers, and support informed decision-making within their schools and the broader educational community.

Finding 44

This section highlights how outstanding master teachers demonstrate excellence as researchers by engaging in inquiry-based practices, utilizing data to inform instruction, and contributing to school improvement initiatives. Data were collected through in-depth interviews, systematically coded, and thematically analyzed to identify recurring research-related practices. The findings were interpreted to show how master teachers integrate research into teaching, support evidence-based decision-making, and promote a culture of continuous improvement.

Table 44

Outstanding Master Teacher as Researcher of Excellence

	Significant Statement
	Code
	Concept
	Categories

	Outstanding accomplishments in doing action research


	MT4
	Doing and implementing action research as outstanding accomplishment
	Leading towards master teacher researcher of excellence
· Doing and implementing action research
· A plus factor
· Financial literacy program
· Rescue plan

	Implementing the action research, plus factor din yun.
	MT4
	Implementing action research is a plus factor
	· 

	I come up with an action research on financial literacy program. A correlation of teachers performance in their IPCRF plus ang kanilang net income. Teachers are not taught of financial literacy.
	MT2

	Assisting teachers in addressing their financial problem by conducting action research on financial literacy program
	· 

	I do ma’am the DRR scrap book or Rescue book. We do the rescue plan for the DRR.
	MT2

	Helping teachers and learners in doing the rescue plan 
	· 




The second sub-category of experience is Outstanding Master Teachers as Researchers of Excellence, particularly under the main category of Establishing a Competitive Portfolio. Table 44 highlights four key experience categories that demonstrate how outstanding master teachers engage in research to enhance teaching and learning practices. First, in Doing and Implementing Action Research, MT4 emphasized, “Outstanding accomplishments in doing action research,” reflecting how conducting systematic studies allows teachers to address classroom challenges and improve instructional outcomes. Second, in the category of A Plus Factor, MT4 noted, “Implementing the action research, plus factor din yun,” highlighting that research not only benefits students but also strengthens the teacher’s professional portfolio and reputation. Third, regarding Financial Literacy Programs, MT2 explained, “I come up with an action research on financial literacy program. A correlation of teachers’ performance in their IPCRF plus ang kanilang net income. Teachers are not taught of financial literacy,” showing an innovative approach where research addresses real-life gaps in knowledge and professional skills. Fourth, in the Rescue Plan category, MT2 added, “I do ma’am the DRR scrap book or Rescue book. We do the rescue plan for the DRR,” demonstrating research applied to disaster risk reduction initiatives, linking scholarly work with practical school-based programs. Collectively, these experiences illustrate how outstanding master teachers leverage research as a tool for professional growth, innovation, and the advancement of education, thereby establishing a competitive and impactful portfolio.

Bonus (2024) found that master teachers in Taytayan Integrated School face challenges like heavy workload, limited skills, and writing anxiety in conducting action research but remain committed to improving instruction; developing research capacity through mentoring, structured schedules, rewards, and planning support fosters motivation, builds a research culture, and highlights inquiry as a key aspect of professional expertise.
Outstanding Master Teachers as Innovators of Excellence as shown in Table 45 refers to educators who demonstrate creativity and initiative in developing new strategies, programs, or solutions that improve teaching and learning outcomes. These master teachers go beyond traditional practices by introducing innovative approaches, tools, and interventions that address classroom and school challenges effectively. Their innovations not only enhance student learning but also inspire colleagues, contribute to school improvement, and exemplify excellence in educational practice.

Finding 45

This section highlights how outstanding master teachers demonstrate excellence as innovators by introducing creative teaching strategies, integrating new approaches, and adapting to changing educational demands. Data were collected through in-depth interviews, systematically coded, and thematically analyzed to identify recurring innovative practices. The findings were interpreted to show how master teachers drive instructional improvement, inspire creativity among teachers, and enhance learning experiences through innovation.

Table 45

Outstanding Master Teacher as Innovator of Excellence

	Significant Statement
	Code
	Concept
	Categories

	I have shared many accomplishments naman iyong Project Matheniks
	MT1

	Sharing teachers with many accomplishments in teaching innovation
	Leading towards master teacher innovator of excellence 
· Teaching innovation
· Google Certified Student Training Package
· Contextualized materials
· More innovations by exploring other teaching strategies

	I apply yong Google Certified Student Training Package to level-up ang knowledge nila more on the usage of the Google thing and then sa technology.
	MT2

	Applying training on Google Certified Student Training Package 
	· 

	Action research-based innovations develop contextualized materials noon para sa senior high school kasi walang available material computer-assisted instruction na doon download sa computer
	MT4
	Developed action research–based innovations in developing contextualized materials
	· 

	Do and extend more innovation. Do not be afraid of exploring other teaching strategies.
	MT2

	Encouraging  master teachers to conduct more innovations by exploring other teaching strategies 
	· 



The third sub-category of experience is Outstanding Master Teachers as Innovators of Excellence, particularly under the main category of Establishing a Competitive Portfolio. Table 45 identifies four key experience categories that showcase how outstanding master teachers create and implement innovative practices to enhance teaching and learning. First, in the category of Teaching Innovation, MT1 shared, “I have shared many accomplishments naman iyong Project Matheniks,” illustrating how classroom projects and innovative programs serve as a platform to improve student engagement and learning outcomes. Second, in the Google Certified Student Training Package, MT2 explained, “I apply yong Google Certified Student Training Package to level-up ang knowledge nila more on the usage of the Google thing and then sa technology,” demonstrating the integration of technology to enhance students’ digital literacy and skills. Third, regarding Contextualized Materials, MT4 highlighted, “Action research-based innovations develop contextualized materials noon para sa senior high school kasi walang available material computer-assisted instruction na doon download sa computer,” emphasizing the creation of tailored resources to meet specific learning needs when standard materials are unavailable. Fourth, in the category of More Innovations by Exploring Other Teaching Strategies, MT2 advised, “Do and extend more innovation. Do not be afraid of exploring other teaching strategies,” showing the willingness to experiment with new approaches to continuously improve teaching effectiveness. Collectively, these experiences demonstrate how outstanding master teachers embody innovation by designing programs, tools, and strategies that not only enhance student learning but also strengthen their professional portfolio and set a benchmark for educational excellence.

Reyna and Baguio (2025) found that Philippine master teachers embrace innovation and creativity by developing subject-based and technology-enhanced instructional materials, addressing resource gaps, and integrating digital tools, modeling continuous experimentation and professional growth, and pioneering transformative teaching to improve learning outcomes and inspire peers.

Through expertise, research excellence, and innovation—clearly detailed in the three tables—outstanding master teachers build strong portfolios that embody leadership, scholarly inquiry, and transformative practice. Their journey demonstrates that becoming an outstanding master teacher is not a single achievement but a sustained commitment to excellence, recognition earned through service, and innovation driven by the desire to uplift both colleagues and learners.

Outstanding Accomplishments of Master Teachers
The Outstanding Accomplishments of Master Teachers, as shown in Table 46 refer to the significant achievements and recognitions that demonstrate the professional excellence, dedication, and impact of master teachers in the field of education. These accomplishments highlight their exemplary performance in instructional leadership, mentorship, research, innovation, and community engagement. By documenting these achievements, master teachers not only showcase their contributions to student learning and school improvement but also serve as models of best practices for their peers and the wider educational community.

Excellence Beyond Expectations, as shown in Table 46, is a sub-category under Outstanding Accomplishments of Master Teachers that highlights the extraordinary achievements and contributions of master teachers which go beyond the standard requirements of their roles. This includes exemplary performance, innovative practices, and initiatives that significantly impact student learning, teacher development, and the school community. It reflects how outstanding master teachers consistently exceed expectations through dedication, creativity, and leadership, serving as models of professional excellence for their peers.

Finding 46

This section highlights how outstanding master teachers go beyond expected roles by demonstrating exceptional commitment, initiative, and dedication to teaching and leadership. Data were collected through in-depth interviews, systematically coded, and thematically analyzed to identify recurring patterns of going beyond standard responsibilities. The findings were interpreted to show how master teachers exceed expectations through proactive leadership, extended support to colleagues, and sustained efforts that contribute to school improvement and learner success.

Table 46

Excellence Beyond Expectations 

	Significant Statement
	Code
	Concept
	Categories

	It requires many achievements and accomplishments like innovation, researches,  outstanding in your classroom performance and others
	MT2

	Sharing teachers with many achievements and accomplishments
	Leading towards excellence beyond expectations
· Achievements and accomplishments
· Project proposal, activity design, MOVs and others
· Doing extension work
· Outstanding students
· Community outreach programs and pre-service
· Outstanding performance in the IPCRF




	Lahat ng documents ko may project proposal, may mga activity design at mga MOVs lahat lahat.
	MT1
	Preparing all documents with project proposal, activity design, MOVs and others
	· 

	Doing extension work I've been coaching also the students and were able to reach the national level sa campus journalism.
	MT4
	Doing extension work by coaching students in reaching as outstanding students in national level 
	· 

	I was able to produce para outstanding students din naka-qualify sa national level.
	MT4
	Producing outstanding students qualified in national level
	· 

	Women's Month advocacies. Community outreach programs, visiting the jail, held a feeding program and Pre-service teachers
	MT3
	Conducting community outreach programs and pre-service 
	· 

	I was able to satisfactorily comply a consistent three years back outstanding performance in the IPCRF by doing beyond what is expected of you.
	MT4
	Achieving consistently the three years back outstanding performance in the IPCRF
	· 



The sub-category of practice, Excellence Beyond Expectations, falls under Outstanding Accomplishments of Master Teachers and reflects how these educators consistently go above and beyond the standard requirements of their profession. Table 46 identifies six key practice categories that demonstrate the extraordinary contributions of master teachers. First, in the category of Achievements and Accomplishments, MT2 emphasized, “It requires many achievements and accomplishments like innovation, researches, outstanding in your classroom performance and others,” illustrating the breadth of professional excellence expected in teaching, research, and classroom leadership. Second, regarding Project Proposal, Activity Design, MOVs, and Others, MT1 shared, “Lahat ng documents ko may project proposal, may mga activity design at mga MOVs lahat lahat,” highlighting the meticulous documentation and preparation that support professional recognition and impact. Third, in Doing Extension Work, MT4 reflected, “Doing extension work I've been coaching also the students and were able to reach the national level sa campus journalism,” showing the commitment to mentoring students beyond the classroom. Fourth, in the category of Outstanding Students, MT4 noted, “I was able to produce para outstanding students din naka-qualify sa national level,” demonstrating how Master Teachers’ guidance directly contributes to student excellence. Fifth, regarding Community Outreach Programs and Pre-service, MT3 explained, “Women's Month advocacies. Community outreach programs, visiting the jail, held a feeding program and Pre-service teachers,” emphasizing their active involvement in broader societal and educational initiatives. Sixth, in Outstanding Performance in the IPCRF, MT4 remarked, “I was able to satisfactorily comply a consistent three years back outstanding performance in the IPCRF by doing beyond what is expected of you,” reflecting sustained excellence and dedication to professional responsibilities. Collectively, these experiences illustrate how outstanding master teachers embody Excellence Beyond Expectations by combining innovation, mentorship, community engagement, and consistent performance, thereby setting a high standard for teaching and leadership in education.

Repolito and Malonisio (2025) found that master teachers exhibit holistic professional excellence by developing research skills, conducting evidence-based action research, meticulously planning and documenting activities, and organizing means of verification, demonstrating that innovation, research engagement, and systematic reporting reinforce credibility, instructional leadership, and adherence to master teacher standards.	

Rosa (2025) found that master teachers expand their instructional leadership through coaching, mentoring, and capacity-building, improving teacher performance and student outcomes. Their involvement in competitions, outreach programs, advocacy, and pre-service mentorship highlights how extension work promotes professional excellence, social responsibility, and sustained high performance beyond the classroom.

Through these accomplishments, master teachers embody excellence beyond expectations—transforming classrooms, empowering communities, and setting enduring standards of professional greatness.

Maintaining Professional Relationship
Maintaining Professional Relationship, as shown in Table 47, refers to the deliberate efforts of outstanding master teachers to build and sustain positive, collaborative, and supportive connections with colleagues, students, school leaders, and the wider community. This sub-category highlights how effective communication, teamwork, mentorship, and mutual respect contribute to a healthy professional environment. By nurturing these relationships, master teachers foster collaboration, promote shared learning, and create a culture of trust and excellence that enhances both teaching and learning outcomes.

Model Excellence in Character and Professionalism, as shown in Table 47, is a sub-category under Maintaining Professional Relationship that highlights how outstanding master teachers exemplify integrity, ethical behavior, and professional conduct in their interactions with colleagues, students, and the community. This sub-category reflects how outstanding master teachers serve as role models, demonstrating respect, responsibility, and dedication while fostering a positive and collaborative work environment. By modeling excellence in character and professionalism, they inspire trust, promote ethical practices, and strengthen the culture of excellence within the educational community.

Finding 47

This section highlights how outstanding master teachers model excellence in character and professionalism through integrity, ethical conduct, and commitment to their roles. Data were gathered through in-depth interviews, systematically coded, and thematically analyzed to identify recurring behaviors and values. The findings were interpreted to show how master teachers influence others by setting positive examples, fostering respect, and maintaining high professional standards that strengthen the school culture.

Table 47

Model Excellence Character and Professionalism
	Significant Statement
	Code
	Concept
	Categories

	We have 25 KRAs under master teacher. The qualification is there if they want to be outstanding. Just execute what is expected.
	MT2

	Encouraging master teachers in performing outstanding outputs in the 25 KRAs 
	Leading towards modelling excellence character and professionalism
· Outstanding outputs in the 25 KRAs
· Positive output and impact.
· Personal behaviour
· Doing job with passion and compassion
· Never complain.
· Doing all the best
· Jack of all trends
· Doing job for the good of the students and school
· Promotion.
· Doing beyond ordinary

	Always have a positive output and impact.
	MT2
	Encouraging Master teachers to always have positive output and impact.
	· 

	At siyempre yung personal behavior and assessment ng mga team colleagues

	MT4
	Assessing personal behaviour by the colleagues through commendations
	· 

	If you want to be outstanding, just do your job. Live with your passion for your profession and compassion for your learners
	MT4
	Promoting to the master teachers in becoming an outstanding is just doing your job with passion and compassion
	· 

	Accept lang ng trabaho kung ano additional load and designation. But I never complain.
	MT1
	Promoting to the master teachers to accept additional loads and designation but never complain
	· 

	If ever your principal will give you the task just do your best. 

	MT2

	Advising master teachers to do the task with all their best
	· 

	I facilitate maraming ibinigay task ma’am. You should be a jack of all trends.
	MT2

	Encouraging master teachers to be a jack of all trends
	· 

	I am just doing my job well for the good of the students and school.
	MT2

	Ensuring master teachers that doing their job is for the good of the students and school.
	· 

	I considered tasks as privilege and a blessings through promotion.
	MT2

	Motivating master teachers to consider tasks as privilege and a blessings through promotion.
	· 

	To be outstanding is just doing beyond ordinary
	MT4
	Encouraging master teachers to do their job beyond ordinary
	· 



The sub-category of practice, Model Excellence in Character and Professionalism, falls under Maintaining Professional Relationship and highlights how outstanding master teachers exemplify ethical conduct, dedication, and professionalism in their daily work. Table 47 identifies ten key practice categories that illustrate the ways outstanding master teachers demonstrate excellence in character while positively influencing their colleagues, students, and school community. First, in the category of Outstanding Outputs in the 25 KRAs, MT2 explained, “We have 25 KRAs under master teacher. The qualification is there if they want to be outstanding. Just execute what is expected,” showing that consistent achievement of professional responsibilities forms the foundation of excellence. 

Reyes and Oropa (2025) found that master teachers’ excellence in instructional supervision and faithful adherence to the 25 KRAs critically enhances teacher and student performance, showing that consistently performing professional duties is essential for achieving mastery and serving as a model of distinction.

Second, in Positive Output and Impact, MT2 emphasized, “Always have a positive output and impact,” highlighting the importance of making meaningful contributions to the school community. 

Cadacio and Albite (2025) examined master teachers in Camarines Sur, finding that their strong instructional leadership and teaching competencies positively support teacher development, professional growth, and improved instructional practices in public secondary schools.

Third, regarding Personal Behaviour, MT4 noted, “At siyempre yung personal behavior and assessment ng mga team colleagues,” demonstrating that ethical conduct and respectful interactions are essential aspects of professionalism. 

Baldera (2025) found that master teachers exert influence through relational and professional behaviors—mentoring, collaboration, reflective practice, and modelling integrity—fostering trust, respect, and shared learning among colleagues, showing that daily interactions and professional conduct are key to their impact on school quality and professional learning communities.

Fourth, in Doing Job with Passion and Compassion, MT4 remarked, “If you want to be outstanding, just do your job. Live with your passion for your profession and compassion for your learners,” underscoring the role of dedication and empathy in teaching. 

Tamayo (2024) found that master teachers’ instructional leadership in curriculum and planning effectively guides curriculum translation and provides technical assistance, showing active engagement in supporting quality teaching and learning, which indirectly reflects their commitment to improving instruction for learners and colleagues.

Fifth, in the category of Never Complain, MT1 shared, “Accept lang ng trabaho kung ano additional load and designation. But I never complain,” reflecting humility and a positive attitude toward additional responsibilities. 

Nalasa, Abellana, & Orongan (2025) found that teachers with high emotional resilience supported by personal competency, family, spirituality, and peers exhibited strong instructional leadership and professional competence, showing that resilient attitudes help teachers perform effectively, handle challenges calmly, and embrace responsibilities with commitment.

Sixth, in Doing All the Best, MT2 explained, “If ever your principal will give you the task just do your best,” emphasizing commitment to excellence in every assignment. 

Nalasa, Abellana, & Orongan (2025) found that teachers in Valencia City exhibited high instructional leadership and emotional resilience, which were strongly linked to overall teacher competence in subject mastery, teaching skills, communication, classroom management, and evaluation, suggesting that dedication, persistence, and professional commitment enhance performance and effectiveness.

Seventh, as a Jack of All Trends, MT2 stated, “I facilitate maraming ibinigay task ma’am. You should be a jack of all trends,” illustrating adaptability and versatility in handling diverse tasks. 

Limosnero (2025) found that master teachers in Magsaysay North District showed high adaptability and resilience, responding creatively to challenges through self-directed professional development, collaboration, and flexible leadership, demonstrating versatility and responsiveness as key components of effective instructional leadership.

Eighth, in Doing Job for the Good of the Students and School, MT2 highlighted, “I am just doing my job well for the good of the students and school,” showing selfless dedication to the welfare of the learners and the institution. 

Limosnero (2025) found that master teachers in Magsaysay North District exhibited strong adaptability and resilience, responding to evolving demands through self-directed learning, collaboration, and flexible leadership, showing that versatility and responsiveness are central to their effectiveness and impact.

Ninth, regarding Promotion, MT2 reflected, “I considered tasks as privilege and a blessings through promotion,” demonstrating how professional responsibilities are viewed as opportunities for growth. 

Nalasa & Paglinawan (2025) found that newly promoted master teachers view increased responsibilities from promotion not just as burdens but as opportunities for professional growth, recognition, and broader service, and that preparation, development, and adaptive strategies help them manage these duties effectively, framing promotion as a privilege and a chance to contribute meaningfully.

Tenth, in Doing Beyond Ordinary, MT4 concluded, “To be outstanding is just doing beyond ordinary,” emphasizing that true excellence is achieved by consistently going above and beyond expectations. Collectively, these experiences reveal that outstanding master teachers model exemplary character and professionalism through ethical behavior, dedication, passion, and a commitment to excellence that inspires colleagues and positively impacts the learning community.

Baldera (2025) found that outstanding master teachers in the Philippines demonstrate instructional leadership beyond routine expectations by mentoring, collaborating, and modeling in classrooms. Their reflective, distributed leadership fosters shared professional growth, strengthens school culture, and exemplifies character, competence, and commitment, illustrating that going beyond ordinary defines their service and excellence. 

Conclusion/Insights
The findings of this study reveal that outstanding master teachers demonstrate multidimensional instructional leadership characterized by a strong commitment to teaching excellence, learner-centered practices, and continuous professional growth. They play a critical role in improving teaching-learning performance by leading the implementation of effective, learner-centered strategies, promoting differentiated instruction, and fostering high expectations among teachers. Their practices emphasize contextualized and inclusive instruction, effective classroom management, and the consistent alignment of teaching approaches with learners’ needs. Moreover, collaboration emerged as a key component of their leadership, as they actively engage in shared planning, mentoring, and capacity-building initiatives that strengthen school-wide instructional practices.
In terms of instructional supervision, outstanding master teachers exhibit competence in data-driven and evidence-based practices. They utilize assessment results and digital tools to monitor learner progress, identify learning gaps, and refine instructional strategies. Their supervisory approaches extend beyond formal evaluation, focusing instead on developmental feedback, coaching, and reflective dialogue that promote continuous teacher improvement. Despite challenges such as varying teacher competencies, time constraints, and emotional complexities in mentoring, they effectively manage these through flexibility, emotional intelligence, and sustained professional support.
 Mentorship is likewise a defining aspect of their role, characterized by personalized, growth-oriented guidance that supports teachers at different stages of their professional journey. Outstanding master teachers foster trust, transparency, and collaboration through demonstration teaching, resource sharing, and reflective conversations. They support newly hired teachers, encourage reflective practice, and promote a culture of continuous learning. Although workload demands present challenges, their commitment to mentoring remains steadfast, reinforcing the importance of relationship-driven and transformative support systems in education.
Furthermore, the experiences of outstanding master teachers highlight the integration of leadership, supervision, and mentorship as interconnected dimensions of their professional practice. Their effectiveness is anchored in commitment to service, ethical conduct, and purpose-driven leadership. They lead through action, model professionalism, and cultivate positive learning environments that encourage collaboration, accountability, and innovation. Their practices also underscore the importance of trust, empathy, adaptability, and resilience in navigating the complexities of instructional leadership.
In conclusion, the study affirms that outstanding master teachers serve as vital agents of educational improvement by strengthening instructional quality, supporting teacher development, and enhancing learner outcomes. Their success is rooted in a balance of technical expertise, relational competence, and ethical leadership. However, their effectiveness is further influenced by the availability of institutional support, professional development opportunities, and enabling structures within the education system. Thus, investing in the continuous development and support of master teachers is essential to sustaining instructional excellence and fostering meaningful and lasting improvements in the teaching-learning process.
Recommendation/Implications 
Based on the findings of the study, several key recommendations are proposed to strengthen the roles and effectiveness of master teachers in instructional leadership, supervision, and mentorship. First, it is recommended that selection and promotion standards for master teachers be further enhanced to prioritize not only instructional expertise but also leadership competence, mentoring capability, and a demonstrated commitment to continuous professional growth. Ensuring that individuals appointed to these positions possess both pedagogical excellence and collaborative leadership skills will contribute to more effective school-based instructional support.
 	Second, educational institutions and policymakers should provide stronger institutional support and adequate resources to maximize the impact of master teachers. This includes managing workload demands, allocating sufficient time for mentoring and supervision tasks, and fostering collaborative environments such as professional learning communities. Such support systems are essential in enabling master teachers to effectively carry out their multifaceted responsibilities without compromising the quality of their work.
Third, the study recommends the expansion of professional development opportunities tailored specifically for master teachers. Continuous learning through advanced training programs, leadership development initiatives, research engagement, and scholarship opportunities should be institutionalized. These programs will not only enhance subject matter expertise but also strengthen instructional leadership, data-driven decision-making, and mentoring competencies.
 Fourth, there is a need to institutionalize structured induction and mentoring programs for newly appointed master teachers. A formalized framework that clearly outlines their roles, ethical responsibilities, and leadership expectations will facilitate smoother transitions into their positions. Such programs can also provide ongoing guidance and support, ensuring that master teachers are well-equipped to perform their duties effectively from the outset.
Finally, the study highlights important implications for educational practice and policy. The findings underscore that master teachers are critical agents of instructional improvement whose effectiveness significantly influences teaching quality and learner outcomes. Therefore, clarifying their roles, providing meaningful recognition, and establishing clear career advancement pathways are necessary to sustain motivation and professional commitment. More broadly, the study contributes to the growing body of knowledge on instructional leadership by emphasizing the integrated roles of leadership, supervision, and mentorship. It also suggests that future research may further explore innovative practices and contextual factors that enhance the impact of master teachers, thereby strengthening the overall quality of education.
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