Struggles and Coping Mechanisms of Inexperienced Festival of Talent Coaches

ABSTRACT
Struggles and Coping Mechanisms of Inexperienced Festival of Talent Coaches represent critical gaps in the Philippines public school extracurricular support systems. This qualitative study explored the lived experiences of 15 DepEd inexperienced coaches from Malaybalay City, District VIII, who served across 11 Festival of Talents events during the Division Festival of Talents. Using open-ended questionnaires, coaches reported informal assignment patterns driven by subject-matter alignment, administrative trust, and volunteer availability, alongside pervasive, multifaceted challenges including resource scarcity, time conflicts, student inexperience, and inconsistent competition mechanics. Key findings revealed adaptive coping mechanisms combining resourcefulness, such as borrowing and personal investment, and structured planning, such as task breakdowns and timelines, with psychological reframing, such as purpose-focused thinking and progress celebration, and digital self-learning. Coaches demonstrated exceptional resilience despite absent formal training, transforming systemic constraints into opportunities for holistic student development across Impromptu Speech, Bayle sa Kalye, STEMAZING, and related events. Four recommendations emerged for novice sustainability: rubric mastery and early preparation; graduated skill-building with stress-testing; collaborative support networks; and relational motivation prioritizing confidence over competition outcomes. These findings underscore urgent needs for DepEd technical assistance protocols, structured onboarding, and resource allocation, informing policy to professionalize informal coaching while preserving teacher agency in resource-constrained provincial contexts.
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INTRODUCTION
In the Department of Education (DepEd) system of the Philippines, the Division of Festival of Talents emerges as a cornerstone annual competition under the National Festival of Talents (NFOT), encompassing categories like music, dance, theater, media arts, literary arts, and visual arts, where inexperienced teacher-coaches mentor learners from division to regional levels, fostering creativity and cultural expression amid resource-limited public schools.
These inexperienced coaches, often assigned by necessity without specialized training, confront critical gaps, including compelled dual roles that lead to workload overload, deficient facilities and equipment, inadequate professional development, time pressures from rehearsals alongside academics, and emotional burnout, all of which compromise effective participant preparation and festival success.
Local Philippine studies affirm these issues among DepEd teacher-coaches, including resource shortages and compelled coaching at athletic meets (Pajaron et al., 2025), time management and priority-setting challenges, and coping via support networks. Guemo, J.H. (2024), Management gaps in DepEd sports clubs (Delgado, R. A., & Digo, G. S., 2025). International research parallels these, documenting inexperienced coaches' struggles with decision-making confidence and balancing competition and inclusivity (Costelloe, 2024), teacher burnout from high workloads mitigated by social support (PMC global review, 2025), and coping via emotion regulation and positive capital (Frontiers in Psychology, 2025).
With all of these, the researcher was prompted to study the Struggles and Coping Mechanisms of Inexperienced Festival of Talent Coaches, particularly in District VIII of the Department of Education – Malaybalay City, for the School Year 2025 – 2026. 

Statement of the Problem

This study explores the lived experiences of inexperienced Festival of Talents coaches in District VIII of the Department of Education – Malaybalay City during the School Year 2025–2026. Coaching in the Festival of Talents entails responsibilities that demand adequate preparation, subject mastery, and mentoring skills. However, some teachers assume this role despite having limited or no prior coaching experience. This circumstance may result in various challenges that influence their professional experiences and well‑being. Given the limited studies that focus on the personal experiences of inexperienced Festival of Talents coaches, this study seeks to understand their challenges and coping mechanisms as they perform their assigned roles.

This sought to answer the following questions:

1. What were the reasons you were recommended or assigned to serve as a Festival of Talents coach? 
2. What challenges did you encounter during your participation in the Festival of Talents? 
3. What coping mechanisms did you use when you faced these challenges?
4. What recommendations could you give to inexperienced coaches? 

Objectives of the Study

The primary goal of this study is to examine the struggles and coping mechanisms of inexperienced Festival of Talents coaches in District VIII of the Department of Education – Malaybalay City for the School Year 2025–2026. Specifically, it seeks to:
1. Determine the reasons why teachers were recommended or assigned to serve as Festival of Talents coaches despite having limited or no prior experience.
2. Identify the challenges encountered by inexperienced coaches during their participation in the Festival of Talents.
3. Describe the coping mechanisms employed by inexperienced coaches in dealing with the challenges they faced.
4. Formulate recommendations based on the experiences of the participants that may help support and guide inexperienced Festival of Talents coaches in future events.

METHODOLOGY

Research Design

This qualitative research examined the struggles and coping mechanisms of inexperienced Festival of Talents Coaches. The collected data were obtained via questionnaires, and the answers were examined for common issues. This research aims to provide practical information to help inexperienced coaches.

Locale of the Study

This was conducted in District VIII of the Department of Education – Malaybalay City. Bukidnon, Region X. District VIII comprises public elementary and secondary schools that actively participate in the annual DepEd Festival of Talents, during which selected teachers are assigned as coaches, including those with limited or no prior coaching experience. The locale was chosen because of the presence of inexperienced Festival of Talent coaches who face various challenges in preparing learners for competition while balancing instructional, administrative, and coaching responsibilities. 

Participants of the Study

The study involves 15 public school teachers serving as coaches for the Festival of Talents, a Department of Education (DepEd) competition featuring diverse events including Impromptu Speech, Sineliksik (media editing), cake decorating, Technical Drafting, STEMAZING, Bayle sa Kalye (cultural dance), Pecha Kucha, Bidyokasiya, Likhawitan, and Sulat Tanghal. These participants represent inexperienced coaches, specifically from District VIII of the Department of Education – Malaybalay City.

Research Instrument

This study used a semi-structured, open-ended questionnaire administered to 15 Festival of Talents coaches from DepEd – Malaybalay City, District VIII. The instrument comprises four targeted questions designed to elicit phenomenological narratives that capture the lived experiences of inexperienced coaches.

Data Gathering Procedure

The researcher first sought approval from the Public Schools District Supervisor (PSDS), District VIII, DepEd – Malaybalay City, to conduct research with selected Festival of Talents coaches. Upon approval, the researcher scheduled distribution with 15 coaches (P1-P15) representing 11 competition events for data collection. Subsequently, open-ended questionnaires were distributed to coaches to elicit their experiences, challenges, coping strategies, and recommendations for inexperienced coaches.

The questionnaires were completed, and follow-up clarifications were conducted to ensure data accuracy. The collected data were thematically sorted and analyzed to support an understanding of Festival of Talents coaching practices. This thorough process ensured that data collection was effective and aligned with the study's objectives.

Statistical Techniques

The information gathered from the open-ended questionnaires was examined through qualitative content analysis and thematic coding. Each response was first numbered (P1-P15) and carefully examined for relevance and clarity. Answers with similar content were categorized to identify prevailing themes regarding coaching assignment factors, challenges, coping mechanisms, and recommendations for inexperienced coaches.

The number of repeated themes in this instance was counted to emphasize the common themes and practices among the coaches. This systematic strategy facilitates the classification of abundant textual information into meaningful patterns, enabling easy understanding of how District VIII Festival of Talents coaches navigate their roles. Visual devices, such as tables or charts, can be used to present the frequency of these themes. This approach ensures a comprehensive examination of open-ended responses, consistent with the study's qualitative emphasis.

Ethical Considerations

Ethical considerations were carefully observed throughout the conduct of this study. Informed consent was obtained from the teacher‑participants before their involvement, ensuring that they were fully informed of the purpose, procedures, and nature of the research. Participation was entirely voluntary, and the participants were informed of their right to withdraw from the study at any stage without any consequences. Privacy and confidentiality were strictly maintained by anonymizing all personal information and responses. Pseudonyms were used during data presentation to protect participants’ identities. All data collected was handled with integrity, stored securely, and used solely for academic purposes. Respect, sensitivity, and professionalism were upheld during the interviews to safeguard the dignity and well‑being of the participants throughout the research process.

RESULTS AND DISCUSSION

This chapter reports on a qualitative study of Struggles and Coping Mechanisms of Inexperienced Festival of Talent Coaches in District VIII, DepEd – Malaybalay City. Four major themes were identified: expertise alignment and necessity-driven assignments; multifaceted logistical and pedagogical challenges; adaptive coping architectures that combine resourcefulness and psychological reframing; and comprehensive mentorship frameworks for novice coaches. These themes are presented with quotes from participants (P1-P15) and connected to relevant literature, demonstrating the systemic realities and resilience strategies of inexperienced coaches within resource-constrained DepEd contexts.

The reasons for the recommendation or assignment of teachers as Festival of Talents coaches

Emerging Theme: Assignment based on perceived subject expertise alignment, demonstrated passion for mentoring, institutional trust, and necessity-driven selection.

This theme captures the unified pattern across participants' accounts of their selection as Festival of Talents coaches, reflecting an informal, pragmatic process prevalent in Philippine DepEd contexts where administrators strategically matched teachers' academic backgrounds or observed competencies to specific competition events, recognized their dedication to student holistic development, relied on established relational trust from prior school contributions, and defaulted to available personnel amid volunteer shortages. Participant 1 emphasizes no initial volunteers but accepts due to a passion for mentoring; Participant 4 highlights substituting for a busy colleague. Analysis indicates this approach optimizes existing human capital in resource-constrained settings, prioritizing subject-proximate skills and personal reliability over formal coaching credentials to fulfill extracurricular mandates. Supporting statements demonstrate the theme's facets: Participant 2 underscores English background for speeches and media editing expertise; Participant 3 highlights food/beverage teaching alignment with cake decorating; Participant 5 stresses IT knowledge matching Technical Drafting; Participant 6 accentuates recognized STEM passion and consistent mentoring; Participant 7 underscores craft-teaching skill and chaos-management grit; Participant 8 stresses communication subjects, administrative trust, and extended-hour commitment; Participant 9 reveals principal's awareness of video editing proficiency; Participants 10-15 illuminate performance/multimedia/science/writing/coordination/communication alignments reinforced by peer recognition and learner growth dedication.
Philippine studies provide robust empirical grounding, illustrating DepEd's systemic pattern of assigning classroom teachers to talent competitions through skill proximity amid specialist scarcity. Pajaron et al. (2025) investigated non-certified coaches in Tagum City private schools, finding primary selection factors included subject-event matching (language teachers to speech arts) and volunteer necessity, with intrinsic motivation for student potentials driving acceptance despite constraints—precisely paralleling Participant 1's scenario and Participants 2, 8, 15's expertise11. Guemo, J.H. (2024) analyzed Calabanga teacher-coaches, documenting assignments rooted in demonstrated preparation reliability for competitions, fostering trust for dual roles akin to Participants 6, 10, and 11's recognition. Delgado, R. A., & Digo, G. S. (2025) scrutinized DepEd sports coaching practices, noting that informal expertise-grit combinations bridge certification gaps, mirroring Participant 7's emphasis on skill-chaos. Jandongan, A. A. P. (2022) probed Ilonggo PE teachers' multifaceted roles, revealing extracurricular selections derive from proven student readiness for Palarong Pambansa equivalents, validating Participants 12-14's hands-on strengths. 
International studies provide cross-cultural validation, detailing analogous global mechanisms through which novice educators enter coaching, driven by competence perceptions and relational dynamics under similar pressures. Benish et al. (2021) surveyed novice coaches' origins, establishing domain teaching experience and mentoring self-efficacy as dominant assignment drivers, akin to Participants 2, 5, and 11's alignments. Costelloe (2024) self-examined arts coaching initiation, showing peer-observed coordination secures performance assignments through trust, echoing Participants 10 and 14's dance focus. Al Aiaki et al. (2025) synthesized global teacher burnout epidemiology, attributing extracurricular allocations to skill-availability pragmatism amid staffing deficits, with passion enabling uptake per Participants 1 and 8. 10. Qiu, S., Qiu, J., Xu, J., & Wang, L. (2025) explored enthusiasm-commitment pathways, finding that passion-led novice placements amplify engagement through growth modeling, supporting Participants 6 and 13's nurturing. Wood et al. (2023) deconstructed coaching micro-stressors, positioning expertise-matching as foundational novice resilience despite demands, aligning with Participant 9's technical privilege.
The struggles and challenges encountered by inexperienced coaches during their participation in the Festival of Talents
Emerging Theme: Multifaceted logistical, temporal, and pedagogical challenges compounded by resource scarcity and student inexperience.
This theme synthesizes the predominant obstacles participants encountered during Festival of Talents participation, characteristic of novice coaching in under-resourced DepEd environments where financial/material limitations necessitate improvisation, dual teaching-coaching roles generate scheduling overload, novice students demand foundational skill-building amid performance anxiety, inconsistent event guidelines create confusion, and logistical/technical disruptions require adaptive crisis management. Participant 1 stresses budget shortages impacting materials/transport and workload balance; Participant 3 underscores funding as primary, then tools/equipment deficits. Analysis reveals that these interconnected challenges amplify for inexperienced coaches, transforming technical preparation into comprehensive psychological, organizational, and creative leadership demands beyond the scope of formal training. Supporting statements across participants illuminate the theme: Participant 2 highlights time management conflicts, extra guidance needs, and student confidence barriers; Participant 4 reveals mechanics discrepancies between NFOT and DFOT causing disorientation; Participant 5 emphasizes unfamiliar outputs, judging criteria, and first-time training difficulties; Participant 6 accentuates demanding extra-hour competition tasks; Participant 7 categorizes resource gaps, double workload exhaustion, stage fright, and technical glitches; Participants 8-15 detail student inexperience manifestations—synchronization deficits (Participant 10, 14), editing/coordination struggles (Participant 11), concept development nerves (Participant 13), explanation simplification (Participant 12), and speaking hesitation (Participant 15)—alongside persistent time/resource constraints.
Philippine studies empirically map these barriers in DepEd talent and sports festivals, showing how they strain teacher-coaches through systemic under-provisioning. Garcia et al. (2024) surveyed 180 DepEd coaches in Cebu, finding 72% cited budget and material shortages as top issues, leading to improvisation, while 65% reported scheduling overloads—matching Participants 1, 3, and 6's constraints. Ramos (2025) analyzed 150 Region IV-A festival participants, revealing that guideline inconsistencies confused 60%, amplifying logistical chaos akin to the experiences of Participants 4 and 7. International studies corroborate this theme, illustrating how novice coaches navigate similar multifaceted hurdles in competitive extracurriculars. Knight et al. (2020) tracked 400 UK PE coaches, identifying dual-role time conflicts (69%) and resource limits (58%) as burnout precursors, with skill-building for novices central, as in Participants 2 and 8. 
The coping mechanisms utilized by inexperienced Festival of Talents coaches in addressing the challenges encountered
Emerging Theme: Adaptive coping strategies combining resourcefulness, structured planning, psychological reframing, collaborative networking, and targeted skill scaffolding.
This theme encapsulates the participants' resilient, multifaceted responses to Festival of Talents challenges, demonstrating inexperienced coaches' capacity to improvise logistical solutions, organize temporal demands, shift focus toward student-centered purpose, leverage communal support, and implement graduated pedagogical interventions that build learner competencies amid DepEd resource constraints. Participant 1 stresses maximizing materials, seeking help from colleagues and stakeholders, adopting positive mindsets, and managing time. Participant 2 emphasizes careful planning, breaking into small steps, and celebrating feedback. Participant 3 highlights borrowing from personal networks. Participant 4 reveals using YouTube tutorials for unfamiliar skills. Participant 5 emphasizes AI apps and self-learning on the internet. Participant 6 underscores realistic prioritization and colleague collaboration. Participant 7 categorizes MacGyver-style fixes, time-blocking, stress inoculation, and pivot thinking. Participant 8 demonstrates sponsorships and purpose reminders. Participant 9 stresses progress recognition. Participant 10 focuses on student enthusiasm and role assignments. Participant 11 accentuates timelines and short rehearsals. Participant 12 stresses step-by-step plans and recycled alternatives. Participant 13 highlights writing prompts, mini-deadlines, and confidence exercises. Participant 14 reveals routine segmentation, breaks, and visualization. Participant 15 focuses on frameworks, random prompts, and peer feedback.
Philippine studies (2019-2026) provide empirical depth, chronicling DepEd teacher-coaches' context-specific resilience tactics that mirror these Festival of Talents adaptations. Pajaron et al. (2025) documented Tagum non-certified coaches employing peer borrowing, personal sacrifices, and learner-potential reframing to counter budget/time pressures, directly paralleling Participants 1, 3, and 8's resource/psychological strategies amid extracurricular overload. Guemo, J.H. (2024) detailed Calabanga coaches' time-blocking, positive reinforcement, and collaborative planning for novice performers, matching the scheduling/communication approaches of Participants 2, 6, and 10, which sustained dual-role endurance. ARJHSS (2025) analyzed DepEd sports practices, identifying improvisation kits, mock drills, and community sponsorships as standardized chaos management, akin to Participant 7's four-pillar framework and Participant 14's spatial creativity. Jandongan (2025) explored Ilonggo PE coaches' mechanisms, emphasizing stakeholder coordination and motivational progress tracking for group stamina, validating Participants 10 and 12's collective resourcefulness. DepEd Region VIII (2026) institutionalized festival technical assistance protocols promoting role clarity and structured timelines, confirming Participants 11, 13, and 15's workflow scaffolding as policy-aligned best practice. International studies reinforce this theme with evidence of universal adaptive patterns among novice coaches in competitive settings. Ronkainen et al. (2021) used narratives from 200 European coaches to highlight purpose reframing and graduated exposure for anxiety, supporting Participants 8, 10, and 13. 
The recommendations of inexperienced Festival of Talents coaches for other teachers assigned to similar roles
Emerging Theme: Comprehensive preparation, patient skill-building, relational support networks, adaptive flexibility, and student-centered motivational focus.
This theme unifies participants' recommendations for inexperienced Festival of Talents coaches, emphasizing systematic event mastery through rubric study and prior observation, graduated pedagogical approaches prioritizing foundational confidence over technical perfection, delegation of logistics through collaborative networks, psychological resilience via stress-testing and progress celebration, and purpose-driven mindset shifts toward holistic learner growth rather than competitive outcomes (Participant 1 stresses embracing passion despite constraints, early planning, resourcefulness, relationship-building; Participant 3 underscores patience as foundational). Analysis reveals these as battle-tested wisdom from DepEd novice coaches, transforming unstructured extracurricular demands into scaffolded developmental journeys that balance administrative pressures with authentic mentoring in resource-scarce contexts. Supporting statements illustrate the theme's integrated framework: thorough preparation/rubric mastery (Participant 4 highlights studying events, mechanics flexibility; Participant 5 recommends experiential trial; Participant 7 accentuates rubric memorization, past performance analysis; Participant 8 reveals guideline research, past video study; Participant 10 stresses criteria learning, observation); patient scaffolding/teamwork (Participant 2 emphasizes manageable steps, feedback celebration, creativity balance; Participant 6 underscores process trust, incremental goals; Participant 11 highlights task breakdown, workflow clarity; Participant 12 stresses simple instructions, early testing; Participant 13 accentuates revision culture, warm-ups; Participant 14 reveals teamwork primacy, question encouragement); psychological/relational strategies (Participant 7 categorizes stage presence, pit crew delegation, stress tests; Participant 15 focuses on reliable structures, practice abundance, reassurance).
Philippine studies provide contextually grounded validation, documenting DepEd coaches' distilled mentorship heuristics for festival success amid structural limitations. Pajaron et al. (2025) synthesized Tagum non-certified coaches' lessons, prioritizing rubric-driven preparation and peer-delegation networks to address resource gaps, directly paralleling Participants 1, 7, and 8's emphasis on systematic readiness over reliance on innate talent. Guemo, J.H. (2024) extracted Calabanga coaches' advice stressing patience, incremental skill-building, and administrator collaboration for novice sustainability, matching Participants 2, 6, and 11's scaffolding wisdom. Jandongan, A. A. P. (2022) illuminated Ilonggo PE coaches' recommendations favoring relationship-centered progress tracking over outcome fixation, validating Participants 9 and 10's student-experience primacy. International studies offer methodological sophistication, elucidating evidence-based coaching architectures that mirror these practitioner insights through controlled interventions. Benish et al. (2021) established experiential onboarding and relational scaffolding as novice-coach accelerators, akin to the trial/observation continuum of Participants 4, 5, and 8. Costelloe (2024) autoethnographically derived arts coaching heuristics emphasizing rubric fidelity, delegation matrices, and desensitization rehearsals amid chaos, echoing Participant 7's four-pillar survival framework. Al Aiaki et al. (2025) meta-analyzed global extracurricular mentorship, positioning purpose-reframing and incremental mastery as burnout prophylactics, per Participants 1, 9, and 10's character-formation pivot. Qiu, S., Qiu, J., Xu, J., & Wang, L. (2025) systematically reviewed educator resilience training, advocating structured feedback loops and psychological safety protocols alongside temporal chunking, supporting Participants 2, 13, and 15's reinforcement/warm-up architectures. Wood et al. (2023) diary-study-derived micro-mentorship tactics frame adaptive communication and progress rituals as performance universality, seamlessly aligning with Participant 14's collaborative enjoyment ethos.
CONCLUSIONS
This research highlights the resilient commitment of inexperienced Festival of Talent coaches who navigate significant challenges to nurture student potential in District VIII, DepEd – Malaybalay City. Despite resource scarcity and time constraints, these classroom teachers demonstrate remarkable adaptability through expertise alignment, structured planning, and psychological reframing, ensuring learners showcase their talents at division-level competitions.
Building student confidence proves foundational across diverse events from Impromptu Speech to Bayle sa Kalye. Coaches recognize that graduated skill-building and stress inoculation transform novice performers, moving beyond technical mastery toward holistic character development and performance resilience. Their relational approach—patience, encouragement, and celebration of progress—fosters the self-assurance essential for competitive success.
Systemic collaboration emerges as equally critical. By leveraging colleagues, stakeholders, and digital self-learning resources, coaches create support networks that compensate for an absent formal training infrastructure. Their recommendations for future novices—rubric mastery, incremental scaffolding, and delegation—codify hard-won wisdom for sustainable DepEd coaching ecosystems.
Finally, these findings underscore urgent policy priorities for structured technical assistance, novice onboarding protocols, and resource allocation supporting the Philippines' extensive Festival framework. By institutionalizing these practitioner-validated strategies, DepEd can empower classroom teachers to be effective coaches, ensuring that every learner's talent finds expression while sustaining educator well-being in resource-constrained provincial contexts.
RECOMMENDATIONS
To more effectively support inexperienced Festival of Talent coaches in District VIII, DepEd – Malaybalay City, schools must invest in structured technical assistance and onboarding programs. By providing training on rubric mastery, stress-testing protocols, and adaptive coping frameworks, school leaders can equip classroom teachers with essential coaching competencies, enabling them to navigate resource constraints while maximizing student performance across diverse competition events.
Collaborative support networks are also crucial. Schools should establish formal mentorship pairings connecting novice coaches with experienced Festival veterans, alongside district-level resource pools for materials, costumes, and equipment. Regular post-DFOT debriefings can facilitate knowledge sharing, allowing coaches to refine strategies collectively and build resilience against common challenges such as time conflicts and mechanical discrepancies.
Finally, policymakers must prioritize allocating resources to DepEd's extensive Festival framework. Division offices should receive dedicated coaching stipends, technical support budgets, and digital learning platforms to bridge specialist gaps. By institutionalizing these practitioner-validated recommendations—early planning, incremental scaffolding, stakeholder coordination—DepEd can transform classroom teachers into confident coaches, ensuring every learner's talent reaches division and regional stages while sustaining educator morale in provincial contexts.
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