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Abstract
This study is entitled “Enhancing Grade 8 Students’ Speaking Skills through the Use of Visual Aids: A Study at Mozambican public schools”. Guided by the pragmatist paradigm, the research adopted a mixed-methods approach, integrating both qualitative and quantitative data to capture multiple perspectives on classroom practices. A descriptive research design was employed to provide an in-depth understanding of how teachers utilize visual resources and how students engage with them to improve oral expression.The participants comprised one English teacher and eighty-nine Grade 8 students, of whom eighty-two completed questionnaires, and seven students participated in semi-structured interviews alongside  a teacher. Data were collected through non-participant classroom observations, semi-structured interviews, questionnaires, and document analysis of schemes of work and lesson plans. Triangulation of these instruments allowed the study to corroborate findings and provide a comprehensive account of visual aid usage and student engagement. Findings revealed that teachers predominantly relied on chalkboard drawings and textbook images, with limited use of supplementary visual resources such as flashcards, digital videos, or infographics. Student engagement varied with task complexity, with higher participation in teacher-directed drills and lower involvement during more challenging speaking tasks. Document analysis indicated that schemes of work lacked specific guidance on visual aids integration, highlighting a gap between policy and classroom practice. The study concluded that, although visual aids are valuable for promoting comprehension, oral interaction, and student motivation, their potential is constrained by limited resources and planning. Consequently, six recommendations were proposed: for policymakers, to provide diverse visual materials and revise curricular guidelines; for teachers, to adopt interactive and learner-centered methods and reflectively adjust instructional practices; and for students, to actively participate in visual-aided activities and utilize supplementary resources to reinforce speaking skills. These measures aim to maximize the pedagogical impact of visual aids and enhance the oral competence of Grade 8 learners in EFL contexts.
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INTRODUCTION
In Mozambique, English language instruction begins in Grade 6 and continues throughout subsequent educational levels, with the primary objective of developing learners’ communicative competence. Within this framework, speaking skills constitutes a central component of language acquisition. As Richards and Rodgers (1986) argue, language is primarily spoken, with writing and reading developing subsequently. Similarly, Zhang (2009) observes that learners acquire speaking skills before reading and writing, as oral production provides the essential foundation for meaningful communication. Consequently, learners who develop strong oral abilities are better equipped to participate in academic, professional, and international contexts where English functions as a lingua franca (Harmer, 2004).
Despite its central importance, the effective teaching of speaking skills in Mozambican public schools remains a persistent challenge. The attainment of communicative competence depends heavily on the pedagogical methods and strategies employed (Pillet, 2014). In this regard, visual aids have consistently been identified as effective tools for enhancing speaking skills. Drawings, images, textbook illustrations, and other visual materials not only contextualize language use but also enhance motivation and reduce anxiety during speaking activities (Doff, 1988). When applied systematically in classroom practice, visual aids can accelerate learners’ progress in oral expression.
However, classroom observations conducted at Mozambican public schools indicate that Grade 8 students continue to experience considerable difficulties in speaking English, even after several years of study. Their oral production often remains limited to formulaic expressions, such as greetings, whereas tasks requiring basic description or self-expression, such as talking about family or friends, prove far more challenging. In many cases, teachers rely on the mother tongue to facilitate comprehension, particularly when giving instructions during the production phase and the presentation stage. This practice ensures that students understand what the teachers intend to communicate; otherwise, the teachers might simply speak without being understood. Furthermore, it was observed that most students predominantly use their mother tongue both in class and outside school as their primary means of interaction.
[bookmark: _Toc205266017]Based on these observations, this study was undertaken to examine the extent to which teachers effectively use visual aids to enhance the speaking skills of Grade 8 students at Mozambican public schools, with the aim of providing recommendations to inform both classroom practice and educational policy.
[bookmark: _Toc10208][bookmark: _Toc7149] LITERATURE REVIEW
2.1. Concepts
[bookmark: _Toc31149]2.1.1 Speaking
According to Doff (1993), speaking is defined as the active use of language to communicate meaning to others. It involves producing systematic verbal utterances to express ideas, convey messages, and interact socially, requiring both linguistic competence (grammar, vocabulary, pronunciation) and the ability to manage interactive communication effectively.
As for Harmer (2001),  speaking as the ability to speak fluently, which not only involves knowledge of the language’s features (e.g., vocabulary, grammar, pronunciation) but also the capacity to process both information and language “on the spot.”
Speaking, as conceptualized by Doff (1993), is viewed primarily as a social and interactive process, where communication is emphasized over linguistic accuracy. This perspective highlights the importance of meaningful interaction and the negotiation of ideas in real-life contexts. The use of speaking as a tool for conveying messages and engaging with others is central to this approach. However, it can be argued that insufficient attention to grammatical and lexical accuracy may result in gaps in learners’ long-term language development.
In contrast, Harmer (2001) presents speaking as a skill that integrates both fluency and accuracy, emphasizing the cognitive and linguistic demands involved in real-time language production. This perspective provides a balanced approach, where meaningful communication is complemented by structured language competence. Nevertheless, the practical application of Harmer’s model may be challenging, particularly in large classes or settings with limited resources, where achieving a balance between fluency and accuracy requires careful facilitation.
Taken together, these perspectives suggest that speaking should be approached as both a functional and structured skill. Doff’s emphasis on interaction and communicative practice encourages engagement, while Harmer’s focus on accuracy ensures that learners develop the necessary linguistic competence. An integrated approach, combining these elements, is considered most effective in promoting comprehensive speaking skills. So, in this context, speaking can be defined as a communicative skill that involves the interactive and meaningful exchange of ideas, while simultaneously requiring attention to linguistic accuracy and structure. 
2.1.2. Speaking Skills
Speaking skills are defined as the ability to communicate effectively and appropriately in a target language, combining both linguistic knowledge (grammar, vocabulary, pronunciation) and communicative competence (Brown, 2001)  
Speaking skills refer to the ability to convey meaning accurately and fluently in a target language, involving the integration of linguistic competence (grammar, vocabulary, pronunciation) and pragmatic or communicative competence (the capacity to adapt language use to context, purpose, and audience) (Richards & Renandya, 2002).
Both Brown (2001) and Richards and Renandya (2002) conceptualise speaking skills as a multifaceted construct that encompasses not only linguistic competence but also communicative and pragmatic dimensions. Both definitions emphasise that effective speaking requires more than grammatical accuracy; it entails the ability to use language appropriately and meaningfully within a given social context. However, while Brown underscores the importance of appropriateness and effectiveness in communication, Richards and Renandya extend this perspective by highlighting fluency and adaptability to context, purpose, and audience, thereby offering a more comprehensive view of communicative performance.
From a critical perspective, Brown’s definition may be regarded as more static, as it primarily focuses on the possession of linguistic and communicative knowledge without fully addressing the situational dynamics of language use. In contrast, Richards and Renandya adopt a more functional and context-sensitive stance that aligns closely with the principles of Communicative Language Teaching (CLT). Their emphasis on contextual adaptability recognises that spoken interaction is inherently dynamic, requiring speakers to adjust their language according to social and pragmatic variables.
Therefore, both perspectives contribute valuable insights into the understanding of speaking skills. Brown’s framework provides a solid foundation for linguistic and communicative competence, while Richards and Renandya’s model advances this by incorporating the sociolinguistic and pragmatic realities of spoken discourse. Therefore, an integrated conceptualisation of speaking should synthesise these views, acknowledging that effective oral communication depends on the interplay between linguistic accuracy, fluency, and contextual appropriateness.
2.2. Visual aids
Visual aids are instructional tools that present information through visual forms, such as pictures, charts, diagrams, flashcards, and videos, to enhance learners’ understanding, retention, and engagement (Mahmood, Bukhari & Bahoo, 2024). The same writers state that they function as cognitive and communicative supports that help learners process information more effectively by linking verbal content with visual representation. In language teaching, particularly in EFL contexts, visual aids facilitate vocabulary acquisition, stimulate oral interaction, and provide contextual cues that promote fluency and comprehension Visual aids refer to any graphical, pictorial, or multimedia materials employed to support and enrich the teaching–learning process by making abstract or complex ideas more concrete and understandable. They serve as mediating tools that bridge linguistic input and learner comprehension, fostering attention, motivation, and active participation. In modern pedagogy, visual aids are recognised as essential components for multimodal learning environments that enhance both cognitive processing and communicative competence (Rahman, 2023).
Both Mahmood, Bukhari, and Bahoo (2024) and Rahman (2023) conceptualise visual aids as essential pedagogical tools that enhance learning through visual representation. Both perspectives underscore the role of visual materials—such as images, charts, and videos, in facilitating comprehension, retention, and learner engagement. However, the two definitions differ in their scope and pedagogical orientation. Mahmood et al. (2024) focus on the cognitive and communicative functions of visual aids, particularly within English as a Foreign Language (EFL) contexts. They emphasise how visual aids bridge the gap between verbal and non-verbal modes of input, supporting vocabulary learning and promoting oral interaction. Rahman (2023), by contrast, presents a more holistic and theoretical interpretation, positioning visual aids within the broader framework of multimodal learning, where they not only assist understanding but also stimulate motivation and participation.
Critically, Mahmood et al. (2024) adopt a more applied perspective, providing concrete examples of how visual aids function within language instruction. Their emphasis on linking verbal and visual information aligns with dual coding theory, which posits that learning is strengthened when information is processed through multiple sensory channels. However, their definition is limited in that it remains largely instrumental, focusing on immediate classroom outcomes rather than broader pedagogical implications. Rahman (2023), conversely, offers a more integrative conceptualisation, situating visual aids within contemporary educational paradigms that value multimodality and learner agency. While this approach enriches the theoretical understanding of visual pedagogy, it may risk abstraction if not grounded in classroom realities.
Therefore, both perspectives contribute significantly to understanding the pedagogical value of visual aids. Mahmood et al. (2024) highlight their practical utility in language learning, while Rahman (2023) broadens the discussion to include their cognitive, motivational, and communicative dimensions. A comprehensive conceptualisation would, therefore, synthesise these viewpoints by recognising visual aids as both practical instructional tools and integral components of multimodal pedagogy that foster deeper cognitive processing, engagement, and communicative competence.
2.3. [bookmark: _Toc14499] Types of Visual Aids in Language Instruction
Visual aids in language teaching include any visual or non-verbal tools and materials that assist in improving the teaching and learning process. These resources help learners grasp and remember language structures, vocabulary, and cultural aspects more effectively. 
By engaging multiple senses and providing contextual clues, visual aids contribute to a better understanding and retention of content. Common examples include images, digital videos (such as YouTube), flashcards, infographics, and various media tools.
2.3.1. [bookmark: _Toc8529] Images
Walter (2008) describes an image as any kind of picture, often produced by a lens or mirror. In the context of language education, images are used to illustrate vocabulary and present information visually, thus enhancing comprehension. Mayer (2009) notes that visual aids, including images, facilitate learning by offering context that supports memory and understanding, bridging the gap between abstract ideas and concrete examples.
Walter (2008) defines an image as any form of visual representation—typically produced through a lens or mirror—that conveys meaning through visual perception. Within the context of English as a Foreign Language (EFL) instruction, this concept extends beyond mere depiction to encompass a pedagogical function, as images serve to illustrate vocabulary, clarify meaning, and provide visual scaffolding for learners who may struggle with purely linguistic input. Mayer (2009) complements this view by asserting that visual aids, including images, enhance learning by situating abstract language concepts within meaningful contexts, thereby facilitating comprehension, retention, and recall.
From a critical standpoint, both Walter and Mayer recognise the cognitive value of images in language learning, yet they approach the subject from slightly different angles. Walter’s (2008) definition is descriptive and foundational, focusing on the nature of images as representational tools. Mayer (2009), on the other hand, situates the function of images within cognitive theory of multimedia learning, emphasising how visual and verbal channels operate together to enhance understanding. When applied to EFL contexts, Mayer’s framework provides stronger pedagogical grounding, as it explains why and how images support language acquisition by linking visual stimuli with linguistic input, learners can form mental associations that aid comprehension and vocabulary retention.
However, both perspectives risk underemphasising the interactive and communicative potential of images in EFL classrooms. Beyond serving as static visual supports, images can also act as stimuli for dialogue, description, and interpretation, encouraging learners to produce language actively rather than merely absorb it. Thus, when integrated into communicative activities—such as storytelling, discussion, or problem-solving tasks, images function not only as cognitive aids but also as catalysts for oral fluency and interaction.
So, while Walter (2008) and Mayer (2009) highlight the cognitive and illustrative functions of images in education, their ideas can be expanded within EFL pedagogy to include communicative and socio-interactive dimensions. A refined conceptualisation would define images as dynamic visual tools that both support comprehension through cognitive processing and stimulate verbal production through interaction, thereby enhancing learners’ linguistic competence and communicative confidence.
2.3.2. [bookmark: _Toc11274] Digital Videos and YouTube

Digital video is “an electronic representation of moving visual images in a digitally encoded form” (Wikipedia, 2025). Unlike analog video, digital video allows easy copying, sharing, and storage, consisting of a sequence of digital images displayed in rapid succession. Whereas, YouTube is an on-demand video platform that allows users to upload, watch, and share video content, largely free of charge. It was launched in 2005 and acquired by Google LLC in 2006 (Loomly, 2019).
Digital video is defined as “an electronic representation of moving visual images in a digitally encoded form” (Wikipedia, 2025). It differs from analog video in that it allows for efficient storage, replication, and distribution, consisting of a rapid sequence of digital images that create the perception of continuous motion. In educational contexts, digital video provides dynamic and multimodal input that can enhance learner engagement, illustrate abstract concepts, and support comprehension through visual and auditory channels.
YouTube, by contrast, is an on-demand video-sharing platform that enables users to upload, view, and disseminate video content freely or at minimal cost. Launched in 2005 and acquired by Google LLC in 2006 (Loomly, 2019), YouTube functions not only as a repository of audiovisual materials but also as an interactive space where learners and educators can access authentic content, tutorials, and demonstrations in diverse subject areas, including language learning.
Well analysed, both digital video and platforms such as YouTube extend the possibilities for multimodal instruction in EFL classrooms. Digital video provides structured visual-auditory material that can be designed or curated for specific pedagogical purposes, supporting comprehension and modeling language use. YouTube, in addition, introduces authentic, culturally relevant input and interactive opportunities, allowing learners to engage with native speakers, real-world contexts, and peer-generated content. However, reliance on such resources requires careful mediation to ensure relevance, accuracy, and alignment with learning objectives.
Therefore, digital video and YouTube represent complementary tools in contemporary EFL pedagogy: digital video delivers controlled, instructional content that scaffolds comprehension, while YouTube offers authentic, accessible, and interactive audiovisual resources that enrich language exposure and stimulate learner engagement. Together, they embody the potential of technology-enhanced, multimodal learning environments.
2.3.3. [bookmark: _Toc23873] Flashcards
A flash card is “a card bearing information on both sides, used as an aid in memorization” (Oxford Languages, 2025). Typically, one side presents a question, term, or problem, and the other side provides the answer, definition, or solution. Flash cards are widely used in education to promote active recall, spaced repetition, and effective learning. Simillarly, according to the Psychology Dictionary, a flash card is “a small card, the size of a playing card, with a picture or a word, or questions and answers on them. It is used as an aid to learning.” (Sam, 2013)
A flash card is defined as “a card bearing information on both sides, used as an aid in memorization” (Oxford Languages, 2025). Typically, one side presents a question, term, or problem, while the opposite side provides the answer, definition, or solution. Flash cards are widely employed in educational settings to enhance active recall, support spaced repetition, and facilitate effective learning.
Similarly, the Psychology Dictionary describes a flash card as “a small card, the size of a playing card, with a picture or a word, or questions and answers on them. It is used as an aid to learning” (Sam, 2013). Both definitions converge on the role of flash cards as tools that bridge visual or textual information with memory processes, making them particularly useful in language classrooms for vocabulary acquisition, concept reinforcement, and self-assessment exercises.
So, flash cards function not merely as passive visual aids but as interactive learning devices that engage learners cognitively, fostering retention and facilitating the internalization of linguistic and conceptual knowledge. In EFL contexts, their effectiveness is maximized when combined with activities that encourage oral practice, contextual usage, and peer interaction.
2.3.4. [bookmark: _Toc13923] Infographics
Smiciklas (2012) defines an infographic as “a visualisation of data or ideas that tries to convey complex information to an audience in a manner that can be quickly consumed and easily understood” (p. 3) As for Krum (2014),  an infographic as a form of graphic design that “combines data visualizations, illustrations, text, and images together into a format that tells a story” (p. 6).
An infographic is defined by Smiciklas  as “a visualisation of data or ideas that tries to convey complex information to an audience in a manner that can be quickly consumed and easily understood” (p. 3). This definition emphasizes the role of infographics in simplifying and presenting intricate information for rapid comprehension. Krum further elaborates that an infographic is a form of graphic design that “combines data visualizations, illustrations, text, and images together into a format that tells a story” (p. 6). Here, the focus is on the narrative and integrative aspect of infographics, where multiple visual and textual elements work together to communicate a coherent message.
It can be concluded that the writers perspectives highlight that infographics function as multimodal tools that translate complex or abstract information into accessible and engaging visual formats. In educational contexts, particularly in EFL classrooms, infographics serve as effective visual aids by scaffolding comprehension, supporting vocabulary acquisition, and promoting cognitive engagement through the combination of textual and pictorial cues. Their use not only facilitates understanding but also encourages learners to synthesize information and interpret relationships between concepts in a visually coherent manner.
2.3.5. [bookmark: _Toc476] Media
In language classrooms, the concept of media encompasses both technological and traditional instructional tools. Capitalized Media refers to technological devices such as computers, software, and projectors, whereas lowercase media denotes conventional teaching aids, including charts and props (Brinton, 2001). Both forms serve to stimulate learners’ senses and enhance comprehension, often reducing reliance on lengthy verbal explanations. According to Brinton (2001), media can also boost motivation by introducing real-world contexts that render language use more authentic, while simultaneously streamlining lesson delivery without prolonging instructional time.
Media accommodates diverse learning preferences visual, auditory, and kinesthetic, enabling educators to address varying student needs. Effectiveness, however, depends on the seamless integration of media into the lesson, rather than treating it as a supplementary addition. Brinton (2000) emphasizes that media diversifies teaching, simplifies instruction, individualizes learning, and actively engages students in meaningful language acquisition.
The alignment of visual aids with instructional objectives is essential for maximizing their educational impact. Clark and Lyons (2004) argue that visuals enhance memory through dual coding, wherein learners process verbal and visual information simultaneously. They further highlight the necessity of clear, concise visuals that illustrate relationships, assisting students in constructing cause-and-effect mental models and fostering deeper understanding (Clark & Lyons, 2004; Carney & Levin, 2002).
Consequently, visual aids, including still images, flashcards, videos, and infographics, are indispensable in language teaching. When carefully selected and strategically integrated, these tools enrich the learning environment, support learners with diverse needs, and promote the development of effective communication skills.
2.4. [bookmark: _Toc835] Importance of Visual Aids to teach language 
The integration of visual aids in language teaching is widely recognized as a strategy that enhances instructional effectiveness by making learning more meaningful and engaging. Brinton (2000) asserts that visual aids facilitate real-world connections, thereby increasing the relevance of classroom activities. Bamford (2003) further emphasizes that visual literacy is a critical skill for acquiring information, constructing knowledge, and achieving educational success, particularly in a society saturated with visual media (as cited in Harif & Hashim, 2009). Students enter the classroom with experiences shaped by media, which, according to Santas and Eaker (2009), should be leveraged rather than ignored; failure to do so risks overlooking important cognitive resources.
Empirical studies consistently demonstrate that visual aids enhance learning outcomes by improving interest, motivation, and comprehension (Anglin, Vaez, & Cunningham, 2004). Fang highlights additional benefits, including the stimulation of creativity, provision of cognitive support, and encouragement of aesthetic appreciation (as cited in Carney & Levin, 2002). Quantitative evidence supports these claims: Mukherjee and Roy (2003) report that comprehension can increase by up to 30% when visual aids are employed compared to traditional instruction without them. 
Similarly, Canning-Wilson (2000) notes that visual aids reinforce spoken messages through paralinguistic cues, enhancing understanding. Clark and Lyons (2004) argue that visuals enable learners to construct mental models and grasp complex relationships more effectively than verbal explanations alone, while Canning-Wilson (1997) emphasizes their fundamental role in cognitive processing during language learning.
Collectively, these findings underscore the multifaceted value of visual aids in the language classroom, highlighting their capacity to support comprehension, cognitive engagement, and the meaningful integration of learners’ prior media-influenced experiences.
METHODOLOGY
3.1. [bookmark: _Hlk106866540][bookmark: _Toc19432] Research Paradigm
This study adopted the pragmatist paradigm, which conceptualizes reality as dynamic, multifaceted, and context-dependent. Reality is not fixed; rather, it is continually shaped by practical consequences and lived experiences. In this framework, truth is not considered absolute but is understood as what proves most effective within a specific context (Morgan, 2007).
Within the pragmatist paradigm, knowledge is constructed through human interaction and practical engagement. Its value is assessed not only in terms of theoretical significance but also according to its usefulness, applicability, and capacity to address real-world problems. Consequently, both subjective experiences and objective measurements are recognized as valid and complementary sources of evidence (Creswell &  Clark, 2011).
Accordingly, in addressing the research question, “To what extent do teachers effectively utilize visual aids to promote the oral skills of Grade 8 students at Mozambican public schools?” and to ensure comprehensive data collection, it was essential to gather information from multiple perspectives. The pragmatist paradigm was therefore considered appropriate for guiding this study.
3.2. [bookmark: _Toc17738] Research Approach
	This study adopted a mixed-methods approach, integrating both qualitative and quantitative research approach. According to Dawson (2002), the qualitative approach focuses on exploring attitudes, behaviours, in-depth experiences, and personal perspectives. Similarly, Kauark et al. (2010) emphasise that qualitative research does not rely on statistical data; rather, it draws on information collected from natural settings, with the researcher serving as the primary instrument of data collection. In contrast, the quantitative approach aims to generate statistical data and measurable evidence, as noted by both Dawson (2002) and Kauark et al. (2010).
	The adoption of a mixed-methods approach was particularly appropriate for this study, as it allowed data to be collected from multiple perspectives using a range of instruments, including semi-structured interviews, classroom observations, questionnaires, and document analysis. This methodological integration facilitated a more comprehensive understanding of the research problem by combining numerical evidence with contextual and experiential insights.
3.3. [bookmark: _Toc19489]Research Design
The study employed a descriptive research design. As Kothari (2004) explains, this design focuses on providing an accurate and detailed depiction of the characteristics of a particular situation, individual, or group (Sileyew, 2019). This design proved valuable for the current study because it enabled a comprehensive description of classroom events, specifically detailing the types of activities and instructional procedures teachers used involving visual aids to enhance students’ speaking skills.
3.4. [bookmark: _Toc26839] Research Instruments
The study employed four main instruments, namely: (i) Semi-structured interview, (ii) questionnaires, (iii) observations, and (iv) document analysis as they detailed below: 
3.4.1. Semi-structured interview
According to Cervo and Bervian (2002), semi-structure interview is a data collection technique defined as a face-to-face conversation conducted by the researcher with the interviewee, following a specific method to obtain information about a given subject. In the same vein, Oliveira (2011) states that the interview is one of the most appropriate techniques for obtaining information about what people know, believe, expect, and desire, as well as their reasons for each response.
It is important to highlight that the semi-structured interview played a crucial role in this study, as it provided the opportunity to collect data within the natural setting of the phenomenon, that is, through direct interaction with both teachers and students. This allowed for an in-depth analysis of the extent to which teachers effectively utilise visual resources to enhance the speaking skills of Grade 8 EFL students at Mozambican public schools. Specifically, the interview sought to: (1) identify the types of visual resources most commonly used by Grade 8 teachers in the classroom; (2) assess the level of student engagement in activities designed to improve speaking skills through the use of visual aids; and (3) propose effective methods, techniques, and strategies for employing visual aids to foster oral expression skills in the classroom.
3.4.2. Questionnaire
A questionnaire can be defined as a structured tool used to collect information from respondents about specific topics, attitudes, behaviours, or characteristics. According to Babbie (2016, p. 202), a questionnaire is “a research instrument consisting of a series of questions for the purpose of gathering information from respondents.” 
	The questionnaire was administered to students during the last week of July and remained with them for three days, with all responses collected on the fourth day. The questionnaire consisted of closed-ended questions, which, while limiting responses to predefined options, also facilitated structured data collection. This design allowed respondents to provide clear answers, enabling the study to gain insights into the types of visual resources most commonly used by grade 8 teachers in the classrooms and to assess the level of student engagement in activities aimed at enhancing speaking skills through visual aids. The data obtained from the questionnaire served to consolidate and triangulate the information collected through classroom observations, semi-structured interviews, and document analysis.
3.4.3. Non-Participant Observation
Non-participant observation was employed to directly examine the dynamics of classroom interaction without interfering in the process. As Creswell (2014) explains, this method allows the researcher to remain external to the observed activities, thereby maintaining objectivity while focusing on interactions, behaviours, and procedures. By adopting a non-intrusive stance, the researcher was able to capture the authentic dynamics of the teaching and learning process without causing disruption. 
This approach proved particularly valuable for identifying the types of visual resources most commonly used by Grade 8 teachers in the classroom, as well as assessing the level of student engagement, thereby providing complementary and corroborative data to that obtained through interviews..
3.4.4. Document analysis
According to Barbosa (2012), document analysis involves the examination of sources or records of information such as documents, files, and reports relevant to the study. In this research, document analysis played a crucial role, as it enabled the review of schemes of work, lesson plans, teaching materials, and school curriculum guidelines. This process provided essential insights into how visual resources are planned, integrated, and implemented within the teaching and learning framework.
3.5. [bookmark: _Toc8311] Target population 
The population of this study consisted of Grade 8 students and the English teacher at Mozambican public schools, day shift. 
3.6. [bookmark: _Toc11261] Participants and sampling Techniques
The study involved a total of 90 participants, including eighty-nine (89) Grade 8 students from eleven (11) Mozambican public schools across different provinces, and one (1) Grade 8 English teacher. Of these, eighty-two (82) students completed questionnaires, while seven (7) students from different provinces and one (1) teacher participated in interviews. Additionally, classroom observations were conducted in all 11 schools, with one English lesson observed in each province. 
The teacher was selected using non-probability sampling, whereas students were chosen through random sampling techniques. For further details, please refer to 

Table 1: Participants
	Participants of the study
	Total
	Place of the study

	Teachers 
	Students 
	
90
	Mozambican Public Schools

	Male
	Female
	Male
	Female
	
	

	1
	0
	45
	44
	
	


Source: The researcher, 2026

3.7. [bookmark: _Toc7975]Procedure
[bookmark: _Toc15780]The study was conducted in Mozambican public schools over a period of three months. During the first month, eleven (11) English lessons were observed, providing a detailed overview of classroom practices, particularly regarding the use and types of visual aids, as well as students’ engagement during the lessons.
In the second month, following the observations, the English teacher was interviewed to gain insights into instructional strategies and the use of visual resources. In addition, seven (7) students were interviewed to explore their perspectives and experiences, particularly in relation to engagement.
During the third and final month of data collection, the remaining eighty-two (82) students completed a questionnaire, which was administered over three weeks via Google Forms, with the deadline set for the final week of the third month.
This sequential data collection process ensured comprehensive coverage and enabled the triangulation of information from multiple sources.
3.8. Ethical issues 
Cooper and Schindler (2014) define ethics as socially accepted standards of conduct or a moral framework guiding behavior towards others. Ethical considerations ensure that research participants are not harmed, mistreated, or subjected to injustice during the study. 
So, all participants in this research were treated with respect and honesty. Their confidentiality was rigorously maintained, and their identities remained anonymous. Moreover, participants were fully informed about the study's purpose prior to their involvement and provided informed consent to participate.
To protect participants’ identities, the study employed a coding system rather than using real names. Lakatos and Marconi (2003) describe coding as a method for assigning unique identifiers to subjects to maintain anonymity. Accordingly, participants were assigned codes such as Tr for the teacher and St1, St2, St3...St7 for students.
Additionally, all sources utilized in this study were accurately cited within the text and fully listed on the reference page.
3.9. [bookmark: _Toc3757]Data analysis Techniques
For the analysis and discussion of results, the study employed triangulation as the primary technique. According to Dawson (2022), triangulation offers several advantages, foremost among them being the ability to integrate qualitative and quantitative data gathered from multiple perspectives. Additionally, Turner and Turner (1970, as cited in Altrichter et al., 1996) highlight that triangulation provides a more comprehensive and detailed understanding of the situation under study.
Regarding qualitative data, content analysis was applied to present, interpret, and analyse the findings. Responses from participants were transcribed into running text, organized into tables categorizing questions and answers, and subsequently analysed without resorting to statistical methods. Cooper and Schindler (2014) describe content analysis as a systematic approach to qualitative data evaluation that focuses on describing the content of communication, including observed data and responses to open-ended questions.
[bookmark: _Toc158623304][bookmark: _Toc6337]For quantitative data, the Statistical Package for the Social Sciences (SPSS) was used to generate descriptive statistics, primarily percentages, which were displayed using tables. Gageiro and Pestana (2014) note that SPSS facilitates a broad range of statistical analyses efficiently, ensuring precise data processing while reducing errors commonly associated with manual or less advanced analytical methods.
DATA PRESENTATION, ANALYSIS AND INTERPRETATION
This chapter is dedicated to bringing the presentation, interpretation and analysis of data collected through interviews, observation and consolidated by documental analysis and finally discussion of the results.
[bookmark: _Toc158623305][bookmark: _Toc15086]4.1. Data from interview  
This part of the research presents data collected from the interview. It should be noted that all research participants, that is, the eleven (8) effectively answered all the questions established by the research, aiming at achieving the established objectives, as shown in the categories below. 
[bookmark: _Toc11100]Table 2: Data from interview  
	Category
	Question
	Answers

	the types of visual resources most commonly used by teachers of grade 8 in the classrooms
	To identify the types of visual resources most commonly used by teachers of grade 8 in the classrooms;

	Tr said due to a lack of resources, use what is available; however, they mainly rely on images from the students’ textbooks. However he stated that he sometimes reproduce photocopies and occasionally draw on the blackboard, also due to limited resources in the schools.
In the same vein, St1, St2, St3, and St4 reported that their teachers primarily use images from textbooks.
Additionally, St4 mentioned the use of flashcards.
Meanwhile, St5 and St6 noted that their teachers make use of natural images.
Furthermore, St7 said that their teachers employ a variety of visual materials, including textbook images and even some they create themselves.

	The level of student engagement in activities designed to enhance speaking skills through the use of visual aids;

	To assess the level of student engagement in activities designed to enhance speaking skills through the use of visual aids.

	Tr stated that student involvement tends to vary depending on the activity. According to them, certain tasks are more complex, and due to students' limited language proficiency, engagement is often low. Consequently, teachers sometimes feel compelled to resort to the mother tongue to facilitate understanding. 
Likewise, St1 and St2 expressed that overall engagement has been limited, emphasising that mere participation is not the same as genuine involvement. 
In contrast, St3, St4, and St5 described engagement as moderate, noting that although students generally attempt to follow the teacher’s instructions, fewer than half manage to perform well. 
On the other hand, St6 and St7 viewed student engagement as negative, suggesting a lack of motivation or interest during lessons.

	[bookmark: _Toc211887112]Effective methods, techniques, and strategies for utilizing visual aids to foster oral expression skills in the classroom.
	To propose effective methods, techniques, and strategies for utilizing visual aids to foster oral expression skills in the classroom.

	Tr affirmed that the government should invest in materials and modern visual aids and build teachers’ capacity to use them. 
Additionally, the teacher stated that they should invests in appropriate visual aids like pictures, flashcards, and short videos that support comprehension without overwhelming students.
St1 and St2 said that while the use of the mother tongue should be minimized in language learning environments, occasionally and strategically using it can be effective for clarifying complex instructions or concepts, especially at lower proficiency levels.
In contrast, St3 and St4 said there should be investment in materials and a focus on fostering a supportive classroom atmosphere where mistakes are seen as learning opportunities. They also emphasized celebrating small successes and providing regular feedback to build learners’ confidence in using the language.
St5 said to provide training on using visual aids effectively and strategies for managing mixed-ability classes.
St6 said to incorporate pair and group activities (such as role-plays, dialogues, and games) where students practice speaking in a low-pressure setting. He also recommended interactive methods like think-pair-share, peer teaching, and visual storytelling.
Finally, St7 encouraged reflective teaching so educators can adapt methods based on student responses and engagement.


Researcher’s source, 2026
Based on the table, the first  this category focused on identifying the types of visual resources most commonly employed by Grade 8 teachers. Participants indicated that, due to limited resources, teachers primarily rely on images from students’ textbooks. Some teachers supplement these with photocopies or drawings on the blackboard when necessary. Students corroborated this observation, confirming that textbook images are the most frequently used materials. Additionally, flashcards, natural images, and teacher-created visual aids are occasionally incorporated, reflecting teacher creativity despite resource limitations.
The table also reveals that the second category aimed at assessing  the level of student engagement in speaking activities supported by visual aids. Teachers noted that engagement varies according to task complexity and students’ language proficiency, with more difficult tasks often resulting in lower participation. Consequently, teachers sometimes resort to the mother tongue to aid comprehension. Students reported varying levels of involvement: some described moderate engagement, attempting to follow instructions but performing inconsistently, while others indicated minimal engagement, suggesting a lack of interest or motivation during lessons. Overall, participation did not always equate to meaningful involvement.
Finally, the table clearly shows that the third category aimed to propose effective methods, techniques, and strategies for utilizing visual aids to foster oral expression skills in the classroomn. Teachers emphasized the need for government investment in modern materials and teacher training. Recommended resources include pictures, flashcards, and short videos that aid comprehension without overwhelming students. Students suggested strategies such as minimizing, but strategically using the mother tongue for clarification, fostering a supportive classroom environment, celebrating small successes, and providing regular feedback to build confidence. Interactive approaches such as pair and group activities, role-plays, dialogues, games, think-pair-share, peer teaching, and visual storytelling were highlighted as effective methods. Reflective teaching practices were also recommended to enable teachers to adjust methods based on student responses and engagement.
[bookmark: _Toc19613]4.2. Data from observation form
It is worth reiterating that the observation phase lasted one month, during which eleven (11) lessons were observed in different Mozambican public schools, with one school selected from each province. During this period, English classes were observed, with a particular focus on how teachers use visual aids to promote students’ speaking skills.
The objective of the observations was to analyse the extent to which teachers effectively utilise visual resources to enhance the oral skills of Grade 8 students, as well as to assess the level of student engagement in activities designed to develop speaking skills through the use of visual aids. Table 3 below presents detailed information regarding these observations:
Table 3: Observation outcomes
	Ord.
	Observed strategies
	Specific objectives
	Observation outcomes 

	01
	Teacher using different ´types of visual to teach grade  8 students;

	To identify the types of visual resources most commonly used by teachers of grade 8 in the classrooms;


	Apart from the board, no other types of visual aids were used in that context, and the teacher quickly moved on to exercises unrelated to the vocabulary.

	02
	Students engaging the activities carried out to promote oral expression skills through visual aids in the classroom.
	To assess the level of student engagement in activities designed to enhance speaking skills through the use of visual aids.
	Yes, during the drill, students were actively engaged and demonstrated understanding of the vocabulary.


Researcher’s source, 2026
Ord. 01: the table clearly illustrates that the observation revealed that the teacher predominantly relied on the board as the sole type of visual aid during the lesson. No other visual resources, such as flashcards, charts, images, or videos, were employed, and the teacher quickly transitioned to exercises unrelated to the vocabulary being taught. This indicates a limited use of visual aids and a lack of variety in instructional resources for promoting speaking skills among Grade 8 students.
Ord. 02: the table also shows that despite the limited types of visual aids used, students demonstrated active engagement during the drill. They participated attentively and effectively, showing understanding of the vocabulary presented. This suggests that even minimal visual support can stimulate student interaction and comprehension, although the potential of a wider range of visual aids was
Therefore, taking into account the classroom observations, teacher  and students interview can be concluded that while visual aids are utilized to support speaking skills, resource limitations and varying engagement levels restrict their full potential. Effective oral skill development requires a combination of diverse visual materials, interactive teaching methods, and strategies that actively engage students, supported by institutional investment and reflective pedagogy.
[bookmark: _Toc27370]4.3. Data from questionnaire
It is noteworthy that the questionnaire was administered to a sample of 82 students randomly selected from 5 classroom. The students remained the questioned for a period of three days, thereby allowing sufficient time to carefully read, comprehend, and respond accurately without haste. Detailed outcome is presented in the table 4 below:
Table 4: Data from questionnaire: Use, frequency, types of visual aids, and student engagement
	Category
	Response / Type
	Number of Participants
	Percentage (%)

	Use of Visual Aids
	Yes
	68
	82.9%

	
	No
	14
	17.1%

	Frequency of Use
	Never (0%)
	18
	21.95%

	
	Hardly ever (10%)
	20
	24.39%

	
	Rarely (20%)
	36
	43.90%

	
	Seldom (30%)
	2
	2.44%

	
	Occasionally (40%)
	2
	2.44%

	
	Sometimes (50%)
	4
	4.88%

	
	Often to Always (60–100%)
	0
	0.00%

	Types of Visual Aids Used
	Drawing on the chalkboard
	60
	73.17%

	
	Images from books
	10
	12.20%

	
	Images by teachers
	5
	6.10%

	
	Atlases
	3
	3.66%

	
	Flashcards
	3
	3.66%

	
	Digital videos and YouTube
	1
	1.22%

	
	Infographics
	0
	0.00%

	
	Media and teaching platforms
	0
	0.00%

	Student Engagement
	Yes
	34
	41.5%

	
	No
	48
	58.5%

	Extent of Engagement with Visual Aids
	Little
	30
	36.6%

	
	More or less
	35
	42.7%

	
	Much
	17
	20.7%

	Total Participants
	
	82
	100%


Researcher’s source, 2026

	Based on the table, it can be see that a majority of participants (68 out of 82; 82.9%) reported that teachers incorporate visual aids in classroom instruction, while a smaller portion (14 participants; 17.1%) indicated that visual aids were not used. This suggests that visual aids are widely recognized as a component of teaching practice, although some teachers may still rely exclusively on traditional methods.
	The table also reveal that the frequency of visual aid usage varied significantly. Eighteen participants (21.95%) reported that visual aids were never used, while 20 participants (24.39%) stated they were hardly ever utilized. Thirty-six participants (43.90%) indicated that visual aids were rarely employed, and only a small fraction reported seldom (2 participants; 2.44%), occasionally (2 participants; 2.44%), or sometimes (4 participants; 4.88%) using them. No participants reported frequent use (often to always, 60–100%). This distribution reveals that, even when visual aids are available, their application in classroom activities tends to be limited or inconsistent.
	Similarly, the table clearly shows that the most common visual aid was drawing on the chalkboard, cited by 60 participants (73.17%), reflecting a reliance on teacher-generated, low-cost materials. Images from textbooks were used by 10 participants (12.20%), while teacher-created images accounted for 5 participants (6.10%). Atlases and flashcards were each used by 3 participants (3.66%), indicating limited incorporation of these resources. Digital videos and YouTube were rarely used (1 participant; 1.22%), and no participants reported using infographics or media teaching platforms. These findings highlight a narrow range of visual resources, with a strong dependence on traditional methods such as chalkboard drawings.
	In terms of engagement, 34 participants (41.5%) confirmed that students actively participated in activities involving visual aids, whereas 48 participants (58.5%) indicated low or no engagement. This shows that student participation is not universal, and nearly half of the classes observed may lack effective interaction with visual materials.
Finally, the table shows that among students, 30 participants (36.6%) were reported to have little engagement with visual aids, 35 participants (42.7%) demonstrated moderate engagement, and 17 participants (20.7%) exhibited high engagement. These findings suggest that while some students respond positively to visual aids, the majority experience only partial involvement, indicating a need for strategies to enhance active participation.
[bookmark: _Toc15555]So, across the questionnaire, classroom observation, interview, and document analysis data, a consistent picture emerges, that is, teachers predominantly use traditional visual aids (chalkboard, textbook images), student engagement is variable and often limited, and there is a clear opportunity for more structured, interactive, and resource-diverse approaches to enhance speaking skills. Resource constraints, task difficulty, and insufficient teacher training contribute to these limitations. Moreover, the absence of visual aids in the scheme of work underscores the lack of institutional guidance, leaving teachers to rely on personal initiative. However, both teachers and students recognize the potential of visual aids to support oral expression when used strategically, suggesting that targeted interventions and formal integration into curricula could significantly improve classroom outcomes.
4.4. Discussion:
This subsection focuses on the discussion of the data presented and analyzed in the previous sections.
4.4.1. The types of visual resources most commonly used by teachers of grade 8 in the classrooms
With regards to the types of visual resources most commonly used by teachers of grade 8 in the classrooms, the findings from the observation, interview, questionnaire, and document analysis consistently indicate that Grade 8 teachers rely predominantly on basic visual resources, primarily the chalkboard. Triangulation of the data shows that 73.17% of teachers frequently used drawings on the board, while other resources such as textbook images (12.20%) and teacher-created illustrations (6.10%) were less common. Flashcards and atlases were rarely employed (3.66%), and the use of digital videos or platforms like YouTube was minimal (1.22%), with infographics and other media platforms not observed at all. Document analysis further revealed that the scheme of work lacked explicit instructions on visual aids, leaving teachers to select resources independently, which likely contributed to the limited variety observed in classrooms.
These results align with the broader literature on visual aids in language education. Mahmood, Bukhari, and Bahoo (2024) assert that visual aids, such as pictures, charts, and videos, function as cognitive and communicative supports that enhance understanding and engagement in EFL contexts. Similarly, Rahman (2023) emphasizes the importance of visual aids in multimodal learning, where visual materials not only support comprehension but also foster learner motivation and participation. The predominance of chalkboard drawings and textbook images in this study, however, suggests a gap between theoretical recommendations and classroom practice, reflecting constraints in material availability and curriculum guidance.
Specifically, images play a critical role in language instruction by providing contextual cues and bridging the gap between abstract ideas and concrete examples (Walter, 2008; Mayer, 2009). Flashcards further support active recall, vocabulary retention, and interactive learning (Oxford Languages, 2025; Sam, 2013). Digital videos and YouTube offer authentic, multimodal input that can enhance comprehension and stimulate engagement (Wikipedia, 2025; Loomly, 2019). Infographics provide integrative visual-textual formats that simplify complex information and support cognitive processing (Smiciklas, 2012; Krum, 2014). Yet, the limited use of these tools in Grade 8 classrooms highlights the challenges of integrating modern visual aids into routine teaching practices.
The findings also resonate with Clark and Lyons (2004) and Carney and Levin (2002), who argue that visual aids support dual coding of information, facilitating memory, comprehension, and the construction of mental models. In EFL contexts, these aids are essential for promoting speaking skills, as they provide stimuli for vocabulary use, oral description, and interactive dialogue. Despite these documented benefits, the study observed that teachers primarily relied on traditional methods, often due to resource scarcity and lack of institutional directives, as confirmed by the absence of specific visual aids in the scheme of work.
Indeed, while literature emphasizes the pedagogical potential of diverse visual aids, including images, flashcards, videos, YouTube content, and infographics, the current classroom practice is largely constrained to low-cost and easily accessible resources such as chalkboard drawings and textbook illustrations. This discrepancy highlights the need for curriculum guidelines that integrate visual aids systematically, as well as investment in teacher training and resource provision to enhance oral expression skills through multimodal instructional strategies.
4.4.2. Level of Student Engagement in Activities Using Visual Aids – Triangulated with Literature
As for the level of Student Engagement in Activities Using Visual Aids – Triangulated with Literature, the triangulated data from the observation, interviews, questionnaire, and document analysis reveal that student engagement in speaking activities supported by visual aids is moderate but inconsistent. According to the questionnaire, only 41.5% of students reported being actively engaged during lessons involving visual aids, while 58.5% indicated minimal or no engagement. Observational data corroborate these findings: students participated enthusiastically during brief drills using board drawings or textbook images but often displayed waning attention or reliance on the teacher’s explanation when tasks became more complex. Interviews with teachers indicated that engagement levels fluctuated based on task difficulty, language proficiency, and the type of visual aid employed, with more challenging tasks or abstract topics resulting in lower participation.
The literature underscores the importance of visual aids in promoting engagement and comprehension in EFL classrooms. Brinton (2000) argues that visual aids make learning meaningful by providing real-world connections, thereby increasing motivation and attention. Bamford (2003) emphasizes that visual literacy enables students to construct knowledge effectively, particularly in contexts saturated with images and media (as cited in Harif & Hashim, 2009). Santas (2009) critiques approaches that ignore students’ media-influenced experiences, warning that failure to integrate prior visual knowledge may limit engagement.
Empirical studies further support the connection between visual aids and student involvement. Anglin, Vaez, and Cunningham (2004) and Mayer and Moreno (1998) found that lessons incorporating visual aids increase comprehension, interest, and motivation. Similarly, Mukherjee and Roy (2003) report that comprehension may improve by up to 30% when visual resources are used, while Canning-Wilson (2000) emphasizes that visual aids reinforce verbal messages through paralinguistic cues, fostering better understanding. Clark and Lyons (2004) argue that visuals facilitate dual coding and help students build mental models, enabling more active cognitive engagement with the content.
Despite these documented benefits, the study shows that student engagement does not automatically follow from the presence of visual aids. Limited variety in resources, teacher-centered approaches, and insufficiently interactive activities contributed to passive participation among many students. Observation also revealed that when teachers relied primarily on board drawings and drilling, engagement was restricted to surface-level interaction rather than meaningful oral communication. The document analysis of the scheme of work supports this, indicating no structured guidance on integrating visual aids to enhance speaking skills, which may limit teachers’ ability to foster consistent engagement.
´Therefore, the findings suggest that while visual aids have the potential to enhance student engagement in speaking activities, their effectiveness depends on the type of resource, the level of task interactivity, and the teacher’s instructional strategy. To optimize engagement, visual aids should be incorporated into interactive, communicative tasks that encourage meaningful language use, such as pair work, group discussions, role-plays, and storytelling. Additionally, teacher training and curriculum guidance are essential to ensure that visual aids are not merely decorative but function as tools to stimulate active participation and foster oral expression skills in EFL classrooms.
4.4.3. Effective Methods, Techniques, and Strategies for Utilizing Visual Aids to Foster Oral Expression Skills – Triangulated with Literature
In relation to effective Methods, Techniques, and Strategies for Utilizing Visual Aids to Foster Oral Expression Skills – Triangulated with Literature, the triangulated data from observation, interviews, questionnaires, and document analysis reveal that the effective use of visual aids in fostering oral expression skills in Grade 8 EFL classrooms is limited but holds significant potential. Observation showed that teachers primarily relied on board drawings and textbook images, with minimal use of other visual aids such as flashcards, videos, or interactive media. Interviews with teachers highlighted a recognition of the need for more diverse and engaging visual materials, including pictures, short videos, flashcards, and realia. Students suggested strategies such as role-plays, dialogues, peer teaching, and group activities to enhance speaking through visual support. The document analysis revealed that the scheme of work did not clearly prescribe visual aids as integral instructional resources, which may contribute to the inconsistent use of visual materials.
The literature underscores that effective strategies for using visual aids should extend beyond simple illustration to actively support communicative competence. Mahmood, Bukhari, and Bahoo (2024) stress that visual aids function as cognitive and communicative supports, facilitating vocabulary acquisition, oral interaction, and contextual understanding in EFL classrooms. Rahman (2023) complements this by framing visual aids within multimodal pedagogy, emphasizing their capacity to engage learners, motivate participation, and support diverse learning styles. Clark and Lyons (2004) argue that visual materials support dual coding, helping students process verbal and visual information simultaneously, while Carney and Levin (2002) highlight that well-designed visuals enable learners to construct mental models, making abstract ideas comprehensible.
Practical strategies for maximizing the impact of visual aids are supported by research. Brinton (2000) and Canning-Wilson (2000) recommend interactive approaches, such as group discussions, think-pair-share activities, role-plays, and storytelling, which encourage students to use language actively rather than passively observing. Bamford (2003) emphasizes that integrating visual literacy with oral practice allows learners to connect their media-influenced experiences with classroom activities, fostering deeper engagement (as cited in Harif & Hashim, 2009). Mukherjee and Roy (2003) provide empirical support, noting that visual aids can enhance comprehension and participation when paired with interactive tasks.
Triangulating the data shows that teachers’ reliance on limited visual resources constrains the full potential of oral expression development. Observation and interviews indicate that even when students are exposed to visual aids, the instructional methods are often teacher-centered, limiting opportunities for authentic communication. Students highlighted the importance of strategies such as scaffolding comprehension through strategic use of the mother tongue, celebrating small achievements, and providing continuous feedback to build confidence. These strategies align with communicative language teaching principles, emphasizing meaningful interaction and learner autonomy (Richards & Renandya, 2002).
[bookmark: _Toc158623323][bookmark: _Toc10405]So, effective utilization of visual aids to foster oral expression skills requires a multifaceted approach: (1) diversifying visual resources to include images, flashcards, infographics, videos, and media platforms; (2) integrating these aids into interactive and communicative activities that stimulate active language use; (3) providing teacher guidance and training on pedagogically grounded strategies; and (4) developing curriculum frameworks that explicitly incorporate visual materials as tools for oral skill development. When strategically implemented, these methods can enhance engagement, support comprehension, and improve the speaking competence of Grade 8 EFL learners, bridging the gap between cognitive understanding and meaningful communicative performance.
[bookmark: _Toc158623329][bookmark: _Toc10374]5.3. Conclusion
This study aimed to analyze the extent to which teachers effectively utilize visual aids to enhance speaking skills of grade 8 EFL students at at Mozambican public schools. Conclusively, the findings shows that the use of visual aids in Grade 8 EFL classrooms at Mozambican public schools is limited but has significant potential to enhance speaking skills. Teachers predominantly rely on board drawings and textbook images, while other visual resources, such as flashcards, videos, infographics, and media platforms, are underutilized, partly due to the absence of clear guidance in the scheme of work and limited access to modern instructional materials.
Student engagement in activities supported by visual aids varies, with participation often influenced by task complexity, language proficiency, and instructional strategies. While students demonstrate interest and motivation during simple visual-based exercises, meaningful involvement is inconsistent, highlighting the need for interactive, learner-centered approaches.
Effective methods, techniques, and strategies for fostering oral expression through visual aids include the integration of diverse visual resources, interactive activities such as role-plays, dialogues, peer teaching, and group discussions, and scaffolding comprehension with strategic use of the mother tongue. Teacher training and curriculum reforms are also essential to ensure that visual aids are systematically incorporated and aligned with pedagogical objectives.
So, in essence, when visual aids are thoughtfully selected, adequately resourced, and integrated into communicative and interactive teaching practices, they can significantly enhance students’ speaking skills, engagement, and overall language competence. Sustainable improvement in oral expression requires not only access to varied visual materials but also deliberate instructional planning, active student participation, and supportive educational policies.

Recommendation:
For Government and Educational Policymakers:
· Provision of Visual Resources: Ensure that schools are adequately equipped with diverse visual aids, including flashcards, images, infographics, digital videos, and media platforms, to support communicative and interactive teaching practices.
· Curriculum and Scheme of Work Revision: Integrate clear guidelines in the curriculum and scheme of work regarding the use of visual aids in language teaching, specifying types of materials and recommended instructional strategies for enhancing speaking skills.
For Teachers:
· Interactive and Learner-Centered Approaches: Incorporate interactive activities such as role-plays, dialogues, group discussions, peer teaching, and storytelling to maximize the effectiveness of visual aids in developing oral expression skills.
· Reflective and Adaptive Teaching: Continuously assess student engagement and learning outcomes, adapting the selection and use of visual aids to meet students’ language proficiency, learning styles, and task complexity.
For Students:
· Active Participation and Engagement: Engage actively in classroom activities involving visual aids, taking initiative to practice speaking, ask questions, and participate in collaborative exercises to enhance speaking skills.
· Utilization of Supplementary Materials: Use available resources, including textbooks, flashcards, digital videos, and online platforms such as YouTube, to reinforce classroom learning and develop autonomous language practice outside school.
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