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Moral education is a core mission of Chinese higher education, but its pedagogical effectiveness is often limited by abstract, teacher-centered, and transmissive forms of instruction. In response to these limitations, this article examines the potential of active learning as a pedagogical orientation for supporting university students’ moral development. Although active learning and moral education have each been widely discussed, research integrating the two within the context of Chinese higher education remains limited, and a clear framework for module development is still lacking. Drawing on a conceptual review of literature, the article examines scholarship on active learning and moral education in Chinese higher education and identifies five major areas of theoretical alignment between them: agency, inquiry, social interaction, reflection, and practice. On this basis, it proposes a conceptual framework for the development of active learning moral education modules. The framework brings together contextual conditions, design inputs, core learning processes, mediating mechanisms, and developmental outcomes to explain how module-based active learning may support moral development. The article argues that active learning is not simply a collection of classroom techniques, but a pedagogical logic that aligns closely with the developmental aims of moral education. By integrating two previously disconnected strands of literature, the review contributes a structured foundation for module design and future empirical research in Chinese higher education.
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1. Introduction
Moral education has long occupied a central place in Chinese higher education. Universities are expected not only to cultivate students’ academic and professional competence, but also to foster sound values, social responsibility, and moral character. Within the broader mission of lide shuren (fostering virtue through education), moral development is regarded as a core dimension of students’ holistic growth. Yet the conditions under which university students develop morally have become increasingly complex. Contemporary Chinese students live in a rapidly changing social and digital environment shaped by value pluralism, expanding online interaction, ethical ambiguity, and growing expectations for civic participation and public responsibility. These changes place new demands on moral education and call for pedagogies that are more responsive to students’ lived realities.
Despite its recognized importance, moral education in higher education has often been criticized for remaining overly abstract, teacher-dominated, and weakly connected to students’ real-life concerns. In many settings, it continues to rely heavily on explanation, normative assertion, and knowledge-oriented instruction, while offering limited space for students to question, deliberate, reflect, and practice. Under such conditions, students may understand moral principles at a cognitive level without developing deeper identification with those values or translating them into ethical conduct. The persistent gap between moral understanding and moral action suggests that traditional pedagogical approaches may be insufficient for supporting richer forms of moral development in contemporary universities.
Against this backdrop, active learning offers a promising direction for rethinking moral education in Chinese higher education. Active learning emphasizes student participation, inquiry, interaction, collaboration, reflection, and the application of learning in authentic contexts. Rather than positioning students as passive recipients of moral content, it engages them as participants in meaning-making and value formation. These qualities make active learning especially relevant to moral education, whose aims extend beyond knowledge acquisition to include moral understanding, value identification, ethical judgment, responsibility, and morally informed action.
Although substantial research exists on active learning and on moral education, studies that bring these two areas into sustained dialogue within the specific context of Chinese higher education remain limited. Work on active learning tends to focus on academic achievement, engagement, or generic skill development, whereas research on moral education often emphasizes policy, ideological orientation, or curricular goals without giving sufficient attention to pedagogy and instructional design. As a result, there remains a shortage of integrative review work that connects the two fields, and an even greater lack of conceptual frameworks that can inform the development of active learning-based moral education modules for university students.
This article addresses that gap by reviewing literature on active learning and moral education, examining their theoretical alignment in Chinese higher education, and proposing a conceptual framework for the development of active learning moral education modules. By synthesizing insights across these two bodies of scholarship, the article seeks to provide a clearer foundation for curriculum design, module development, and future empirical research on how active learning may support university students’ moral development in Chinese higher education.
To clarify the analytical logic of the article, Figure 1 presents the overall structure of the argument.
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Figure 1. Overall Logic of the Article
2. Conceptual Clarification
Clarifying the key concepts underlying this review is necessary before examining the relationship between active learning and moral education in Chinese higher education. A coherent conceptual framework depends on clear definitions, workable conceptual boundaries, and an explicit account of how the main constructs relate to one another. Four concepts are especially central to this article: active learning, moral education, moral education modules, and the Chinese higher education context(Cao et al., 2021). On the basis of these clarifications, a working definition of active learning moral education modules is proposed to guide the remainder of the review.
Figure 2 summarizes the key concepts and presents the working definition used in this review.
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Figure 2. Conceptual Clarification and Working Definition
2.1 Active Learning
Active learning should not be understood simply as visible classroom activity or frequent student participation in tasks. Rather, it refers to a student-centered pedagogical orientation in which learners engage meaningfully in knowledge construction, inquiry, interaction, reflection, and application(Rieger et al., 2020). In active learning environments, students do not merely receive ready-made knowledge; they interpret ideas, examine problems, collaborate with others, and connect learning with authentic situations.
This understanding highlights several core characteristics of active learning, including learner agency, meaning-making, inquiry into questions and dilemmas, social interaction, reflection, and practice-oriented application(Denis et al., 2024a). Common forms of active learning include discussion, case analysis, problem-based learning, project-based learning, reflective writing, service learning, role play, debate, and scenario-based tasks. In this review, active learning is treated not as a loose collection of techniques, but as a coherent pedagogical orientation that can support deeper forms of moral engagement and development(Mortality Salience and Moral Dilemmas: The Impact of Stress on Regret in Trolley Problem Decision-Making, 2021).
2.2 Moral Education
In this review, moral education is understood in a broad and academically grounded sense rather than as a narrow synonym for ideological instruction. It refers to the educational process through which students develop moral cognition, moral emotion, value identification, ethical judgment, responsibility, and habits of moral action(Kruijtbosch, 2021). Moral education is concerned not only with whether students know what is right, but also with whether they care about moral issues, can reason through complex situations, and are willing and able to act responsibly.
This definition reflects the integration of knowing, feeling, willing, and acting. Moral education therefore extends beyond the transmission of moral principles or behavioral norms(Brinson, 2024). It also involves the cultivation of empathy, commitment, self-discipline, responsibility, and practical moral competence(Jones Bsc Neuropsychology, 2022). In higher education, moral education should be understood as both a developmental and a pedagogical process, since students’ moral growth is shaped not only by experience and social interaction but also by how learning is designed and organized(Ochoa et al., 2023).
2.3 Moral Education Modules
Because this review is concerned with instructional design as well as theory, the concept of moral education modules requires separate clarification(Sawah & Kusaka, 2023). In this article, moral education modules refer to relatively complete and structured instructional units designed around specific moral education aims. They typically include learning objectives, thematic content, learning activities, teaching resources, assessment strategies, and reflective components(Mokhtar et al., 2024).
The value of the module concept lies in its ability to connect broad educational aims with concrete teaching practice. A moral education module translates general goals such as responsibility, integrity, empathy, or civic engagement into teachable, adaptable, and evaluable instructional units. For the purposes of this review, modules should be sufficiently structured to be implemented in university settings and sufficiently clear to allow their processes and outcomes to be examined and refined(Hashim et al., 2022).
2.4 Chinese Higher Education Context
This review is situated specifically in Chinese higher education rather than in a general international setting. Its discussion is grounded in the educational, cultural, and institutional realities of Chinese universities. One defining feature of this context is the mission of lide shuren, which places moral cultivation at the center of university education(Tsui et al., 2024). Moral education is also shaped by the coexistence of dedicated ideological and political theory courses and the broader agenda of curriculum-based moral education across disciplines.
At the same time, Chinese higher education reflects distinctive value orientations, including collectivism, social responsibility, public ethics, and a strong emphasis on family, society, and nation(Taylor et al., 2025a). Yet contemporary Chinese university students are also living in an increasingly digitalized, individualized, and pluralistic environment. Their moral experiences are shaped not only by institutional discourse, but also by online media, social networks, platform culture, consumer values, and public controversies(Elez et al., 2025). Moral education in Chinese universities must therefore respond both to national educational goals and to students’ everyday ethical realities(Chung, 2023).
2.5 Working Definition for This Review
Based on the above clarifications, this review adopts the following working definition: active learning moral education modules are structured, student-centered instructional units designed within the context of Chinese higher education that engage university students in inquiry, interaction, reflection, collaboration, and practice in order to foster moral cognition, value identification, responsibility, ethical judgment, and morally informed action(Jadhav et al., 2025).
This definition serves as the conceptual anchor of the review. It integrates the pedagogical orientation of active learning with the developmental aims of moral education, makes clear that the focus is on modular and designable forms of moral education, and provides a basis for the subsequent review of literature and framework development.
3. Review of Literature on Active Learning in Higher Education
Literature on active learning in higher education provides an important foundation for this review. To develop active learning moral education modules in a meaningful way, it is first necessary to clarify why active learning has become influential in contemporary higher education, what its core characteristics are, and what kinds of educational outcomes it tends to support. Existing research suggests that active learning is not merely a set of classroom techniques, but a broader pedagogical orientation associated with participation, deeper understanding, collaboration, reflection, and learner autonomy(Fredriksen et al., 2025). At the same time, its relevance to value- and ethics-related learning deserves more explicit attention than it has typically received(Jalani et al., 2023a).
3.1 Theoretical Foundations of Active Learning
The educational value of active learning is supported by several major learning theories, each of which points to the importance of engagement over passive reception.
Constructivist learning theory emphasizes that learners construct understanding through interaction with content, prior knowledge, and social context. This perspective supports pedagogies that require students to interpret, question, connect, and negotiate meaning rather than merely absorb information(Zhang et al., 2024).
Experiential learning theory highlights the importance of experience, reflection, conceptualization, and application. It suggests that students learn more deeply when they encounter situations, reflect on them, and use those reflections to inform future understanding and action.
Social learning theory stresses that learning is socially mediated through observation, interaction, modeling, and participation(“Character Education In An Effort to Build Ethics and Morals on Campus,” 2023). From this perspective, discussion, collaboration, and exposure to multiple viewpoints are central to the development of understanding.
Reflective learning theory further explains the significance of active learning. Reflection enables learners to examine assumptions, reinterpret experience, and transform activity into deeper understanding.
Student-centered learning theory shifts attention from what teachers deliver to how students learn. It emphasizes participation, responsibility, and autonomy, and positions active learning as a practical expression of this broader educational orientation(Al Abri & Al-Mekhlafi, 2025).
Viewed together, these traditions suggest that active learning is educationally powerful because it aligns with the ways meaningful learning develops: through participation, experience, interaction, reflection, and self-directed engagement.
3.2 Core Features of Active Learning
Although active learning includes a wide range of methods, the literature consistently identifies several features that distinguish it from transmissive instruction.
First, active learning emphasizes learner participation and agency. Students are expected to take an active role in the learning process rather than simply receive and reproduce information. Second, it is inquiry-oriented, often organized around questions, cases, problems, or dilemmas that require interpretation and judgment. Third, it is socially interactive, involving dialogue, collaboration, feedback, and shared meaning-making. Fourth, it is reflective, requiring students to examine what they do and how understanding develops through experience(Lewo et al., 2023). Fifth, it is often situated or practice-based, connecting learning with authentic tasks, real-world concerns, or simulated contexts. Finally, active learning tends to strengthen self-regulation by encouraging students to manage participation, respond to feedback, and assume greater responsibility for learning(Hein Wainggai et al., 2024a).
These features indicate that active learning is best understood as a multidimensional pedagogical orientation whose central concern is meaningful student engagement at cognitive, social, reflective, and practical levels.
3.3 Active Learning in Higher Education Practice
A substantial body of higher education research associates active learning with several positive outcomes. One frequently reported benefit is stronger student engagement. When students are invited to discuss, solve problems, collaborate, and reflect, they are more likely to participate actively and sustain effort in learning(Wati et al., 2025a).
Active learning is also commonly linked to stronger critical thinking and problem-solving ability. Because students must interpret evidence, confront complexity, and make reasoned judgments, they are encouraged to move beyond rote learning toward more analytical and evaluative forms of thinking(Yunzal et al., 2024).
A further benefit concerns collaboration and communication. Many active learning approaches require students to exchange ideas, negotiate meaning, and present their views, thereby supporting interpersonal and cooperative capacities that are difficult to cultivate through one-way instruction alone.
Research also suggests that active learning can strengthen motivation and learner autonomy. When learning is experienced as meaningful, relevant, and participatory, students are more likely to develop intrinsic motivation and a stronger sense of ownership over their learning.
These outcomes are not automatic; they depend on the quality of task design, teacher support, and the wider learning environment(Wati et al., 2025b). Even so, the literature consistently indicates that active learning can make higher education more participatory, intellectually demanding, collaborative, and developmentally significant.
3.4 Active Learning and Value/Ethics-Related Learning
Although active learning is often discussed in relation to academic knowledge and skills, its relevance extends beyond conventional disciplinary learning(Guo et al., 2025). It is also well suited to educational areas concerned with ethics, citizenship, responsibility, character, and service. This is because value-related learning cannot be reduced to passive reception of norms; it requires students to engage with moral issues, conflicting viewpoints, difficult judgments, and the relationship between values and action(Bond & Bedenlier, 2019).
In ethics- and values-related contexts, real issues and contested situations are especially important. Students are more likely to develop morally meaningful understanding when they are invited to grapple with ambiguity, deliberate with others, and reflect on the implications of different choices. Dialogue and collaborative deliberation are particularly valuable because moral understanding is often deepened through hearing others’ perspectives and articulating one’s own reasoning. Reflection is equally central, since students need opportunities to examine assumptions, clarify values, and connect judgment with responsibility.
Practice-based forms of active learning, such as service learning, role play, scenario analysis, and community engagement, also matter because they link abstract moral principles with lived ethical action. For these reasons, active learning holds particular promise for moral education: it brings cognition, interaction, reflection, and practice into a pedagogical relationship that is directly relevant to ethical formation(Mahrlamova & Chabanovych, 2022).
3.5 Summary of Active Learning Literature
The literature reviewed above shows that active learning has a strong theoretical foundation and substantial educational value in higher education. Across different traditions and applications, it is consistently associated with deeper engagement, stronger thinking, richer collaboration, greater autonomy, and more meaningful learning processes.
At the same time, its application to moral education remains comparatively underdeveloped, especially in the specific context of Chinese higher education. Even where active learning has been discussed in relation to ethics, citizenship, or service learning, these insights have not been sufficiently integrated into a coherent framework for module development(Hanafy et al., 2021). This gap leads to the second strand of literature reviewed in this article: moral education in Chinese higher education(Singh et al., 2023).
This gap leads to the second strand of literature reviewed in this article: moral education in Chinese higher education.
Figure 3 summarizes the theoretical foundations, core features, and educational value of active learning discussed in this section.
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Figure 3. Synthesis of the Active Learning Literature
4. Review of Literature on Moral Education in Chinese Higher Education
If active learning provides the pedagogical foundation for this review, moral education in Chinese higher education provides its central educational domain. To develop active learning moral education modules meaningfully, it is necessary to understand what moral education in Chinese universities aims to achieve, how it is commonly implemented, and where its major pedagogical limitations lie(Dipasupil et al., 2019). Existing literature shows that moral education in Chinese higher education has a clear value orientation and strong institutional support, but also reveals substantial room for innovation in relation to student participation, reflection, and practice.
4.1 Goals of Moral Education in Chinese Higher Education
The goals of moral education in Chinese higher education are broad and multi-dimensional. At a general level, moral education seeks to support students’ value formation and moral development as part of the university’s educational mission(M. Li, 2024). It is concerned not only with what students know, but also with how they understand themselves, relate to others, and act within society.
A central goal is value cultivation. Universities are expected to foster socially responsible orientations such as integrity, responsibility, respect for others, and commitment to the common good. Moral education also aims to strengthen moral cognition by helping students understand moral norms, ethical principles, and social responsibilities, while developing the ability to identify moral issues in personal, academic, and social life(Muslim & Rohi, 2023).
In addition, moral education is concerned with character formation. It seeks to cultivate relatively stable dispositions such as honesty, self-discipline, empathy, and perseverance. It also emphasizes public responsibility and social participation by encouraging students to understand morality not only as a private matter but also as a social and civic commitment(Respati et al., 2022). Finally, a longstanding expectation is the unity of knowing and acting: students should not only understand moral values conceptually, but also be able to enact them in concrete situations.
Taken together, these goals suggest that moral education in Chinese higher education is a comprehensive developmental project involving cognition, values, character, responsibility, and action(Sanpanich, 2021). This breadth implies a need for pedagogies capable of connecting understanding with reflection and practice.
4.2 Main Approaches to Moral Education
Moral education in Chinese higher education is pursued through multiple pathways rather than through a single course forma(Chen, 2021)t. The most visible and institutionalized approach is the system of ideological and political theory courses, which provide explicit curricular space for value education and moral cultivation.
Curriculum-based moral education across disciplines has also become increasingly important. This approach emphasizes that moral education should not be confined to specialized courses, but should be integrated across the wider curriculum so that different subjects contribute to student development in different ways(Xu et al., 2023).
Beyond the formal curriculum, campus culture serves as an important channel of moral education through institutional norms, cultural activities, and the broader educational climate of the university. Social practice and volunteer service are also widely emphasized because they connect moral learning with students’ lived experience and create opportunities to cultivate responsibility, empathy, and civic awareness(Feraco et al., 2023). Student organizations and extracurricular associations provide further spaces for developing commitment, cooperation, and participatory awareness. In the digital era, online ideological and moral education has likewise become increasingly important, reflecting the fact that students’ moral experiences are now shaped not only by classroom instruction but also by digital platforms, media environments, and online discourse(Md Rashid et al., 2024).
These pathways show that moral education in Chinese higher education is already understood as a multi-channel system. However, institutional breadth does not in itself guarantee pedagogical depth or meaningful student transformation(Sumarmi et al., 2020).
4.3 Challenges in Existing Moral Education Practice
Although Chinese higher education has established a relatively clear moral education system, the literature also identifies several persistent challenges in practice. One major issue is the dominance of knowledge transmission over student subject formation. Moral education often focuses on communicating principles and expected values, while giving insufficient attention to how students actively interpret, negotiate, and internalize those meanings.
A related challenge is the emphasis on normative instruction over situated experience(Chankob & Hdouch, 2024). Students may be told which values they should uphold, yet they are not always given opportunities to encounter moral tension, ambiguity, or real-life ethical complexity. As a result, moral education may remain abstract rather than experientially meaningful(Brooks, 2024).
Another problem is the prioritization of outcome display over reflective process. Greater attention is often paid to whether students express expected attitudes or complete required activities than to how their thinking develops, how they reflect, or how they work through moral questions over time. In addition, classroom reasoning is often privileged over authentic practice(Morris, 2020a). Without adequate opportunities for participation, action, and reflective application, students may struggle to connect moral concepts with real decision-making and behavior(Habib et al., 2021).
Finally, moral education content may become disconnected from students’ everyday realities. Contemporary university students face issues related to digital life, online ethics, academic integrity, interpersonal responsibility, public discourse, and civic participation(Wang & Song, 2024). If moral education does not engage with such realities, students may perceive it as distant, formulaic, and weak in personal relevance.
These challenges suggest that the central issue is not simply whether moral education exists institutionally, but whether it is pedagogically capable of shaping students in developmentally meaningful ways.
4.4 Need for Pedagogical Innovation in Moral Education
The challenges outlined above indicate that moral education in Chinese higher education cannot rely on explanation and exhortation alone if it aims to influence students in deeper and more lasting ways(Kesumawati et al., 2024). To support genuine moral development, pedagogy must engage students as participants in moral inquiry rather than as passive recipients of moral conclusions.
This points to the need for more participatory, reflective, and practice-oriented forms of instructional design. Students need opportunities to question, discuss, deliberate, experience, and reflect. They need to encounter authentic issues, work through conflicting perspectives, and connect value discourse with concrete action(Giday & Perumal, 2024).
Within this context, active learning emerges as a particularly promising direction. Its emphasis on learner involvement, inquiry, collaboration, reflection, and practice aligns closely with the demands of moral development. Active learning does not replace the value orientation of moral education, but offers a more pedagogically robust way of enacting it(Ferrer et al., 2022). This provides a strong rationale for bringing the two fields into closer theoretical dialogue.
4.5 Summary of Moral Education Literature
The literature on moral education in Chinese higher education shows that this field has clear goals, strong institutional support, and an established value orientation. It seeks to cultivate students’ values, moral understanding, character, public responsibility, social participation, and the unity of knowing and acting through multiple formal and informal pathways(J. Li & Wu, 2023).
At the same time, moral education continues to face important pedagogical limitations, especially in relation to student agency, situated experience, reflective process, and authentic practice. These limitations suggest that the development of active learning moral education modules is not only a theoretical possibility, but also a practical response to a recognizable educational need(Niu, 2023). The next section therefore brings the two strands of literature into direct dialogue.
Figure 4 summarizes the major goals, approaches, and pedagogical challenges identified in the literature on moral education in Chinese higher education.
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Figure 4. Synthesis of the Moral Education Literature in Chinese Higher Education
5. Linking Active Learning and Moral Education
The preceding sections have reviewed two bodies of literature that are often discussed separately: active learning in higher education and moral education in Chinese universities. The central task of this section is to explain why these two fields are theoretically aligned(Yang, 2021). Active learning should not be seen merely as a set of teaching techniques that can be inserted into moral education. More fundamentally, the two share a developmental logic grounded in student participation, reflective understanding, social engagement, and responsible action. For this reason, their relationship is best understood as pedagogically coherent rather than incidental.
5.1 Agency
One of the clearest points of convergence between active learning and moral education lies in the question of student agency. Active learning rests on the assumption that students learn more meaningfully when they participate actively in the learning process, make sense of ideas for themselves, and assume responsibility for inquiry, discussion, and application. It therefore challenges models of teaching that position students mainly as passive recipients of information(Tsvyk & Tsvyk, 2021).
Moral education similarly depends on the development of internal commitment rather than mere external compliance. Moral values cannot be genuinely formed when students simply repeat expected norms or conform to authority without personal understanding and identification. For moral education to achieve developmental depth, students must come to recognize, interpret, and endorse moral meanings as their own(Suciati et al., 2023). Morality, in this sense, requires subject formation rather than simple behavioral regulation.
Agency is therefore not only a pedagogical issue but also a moral one. A student who is unable to think, judge, and respond as a moral subject is unlikely to develop stable moral responsibility. By creating space for students to question, express views, make choices, and take ownership of learning, active learning supports the emergence of self-aware and responsible learners(Wong, 2023). This aligns closely with moral education’s concern with self-conscious moral development.
5.2 Inquiry into Moral Issues
Active learning also aligns with moral education through its emphasis on inquiry. In active learning environments, students are often asked to explore questions, cases, problems, and dilemmas that require interpretation, analysis, and judgment. Knowledge is treated not as fixed and complete, but as something that must be worked through in relation to complexity and uncertainty(Wong, 2023).
This orientation is especially relevant to moral education because moral life is often shaped by ambiguity, conflict, and competing claims rather than simple certainty(Tsvyk & Tsvyk, 2021). Students do not encounter only straightforward distinctions between right and wrong; they also face conflicting responsibilities, unclear consequences, competing values, and socially contested issues. Moral education that relies solely on rule transmission may not prepare them adequately for such realities.
Inquiry-based learning supports moral education by enabling students to confront moral issues as questions to be understood and judged rather than as conclusions to be memorized. Through questioning, case interpretation, dilemma analysis, and critical examination of viewpoints, students can develop deeper moral cognition and more nuanced ethical judgment(Wati et al., 2025b). Inquiry therefore functions not merely as a cognitive method, but as a necessary condition for substantive moral understanding.
5.3 Social Interaction
Another important area of convergence lies in social interaction. Active learning consistently emphasizes peer collaboration, dialogue, shared problem solving, and teacher-student exchange. Learning is understood not only as an individual process of cognition, but also as a socially mediated activity in which understanding is shaped through communication, feedback, and collective meaning-making(Guo et al., 2025).
Moral development is likewise deeply relational. Students do not form values in isolation. Dialogue with others, negotiation of differences, assumption of roles, recognition of perspectives, and participation in communities all shape the growth of moral understanding and responsibility(Sai et al., 2025). Through interaction, students encounter other people not merely as abstract categories, but as subjects whose experiences, needs, and claims require attention and response.
This gives social interaction special significance in moral education. When students discuss controversial issues, deliberate with peers, listen to disagreement, and justify their positions, they are not only learning content; they are also practicing perspective-taking, respect, responsibility, and public reasoning(Saputri et al., 2025). Teacher-student interaction can likewise model ethical dialogue, supportive guidance, and moral seriousness in ways that formal content alone cannot achieve. The dialogic dimension of active learning therefore corresponds closely to the relational character of moral education(Jalani et al., 2023a).
5.4 Reflection
Reflection provides perhaps the clearest bridge between participation and moral growth. In active learning, reflection allows students to make sense of experience, question assumptions, connect ideas with practice, and transform activity into deeper understanding. Without reflection, participation may remain superficial and fragmented(Jadhav et al., 2025).
Reflection is equally central to moral education. Moral growth requires more than behavioral adjustment or verbal agreement; it requires self-examination, value clarification, and awareness of responsibility. Students need opportunities to consider why they hold certain beliefs, how their actions affect others, what tensions exist between values, and what kind of person they aim to become. Reflection makes these questions educationally visible(Zhao et al., 2025).
Through reflective writing, guided dialogue, self-assessment, or post-experience discussion, students can process moral experiences more deeply and begin to internalize moral learning. Reflection also supports continuity in development because it allows students to connect isolated classroom events with broader patterns of identity and responsibility(X. He et al., 2025). In this respect, the reflective dimension of active learning aligns strongly with the introspective and developmental demands of moral education(Lu, 2025).
5.5 Practice and Action
A final and especially significant point of alignment concerns practice and action. Active learning is often associated with learning through doing(Elez et al., 2025). Its educational value lies partly in the fact that students are asked to apply ideas, engage in tasks, participate in real or simulated situations, and test understanding through practice(Talwar et al., 2022).
This resonates directly with one of the most enduring principles of moral education: the unity of knowing and acting. Moral education remains incomplete if students understand values conceptually while lacking opportunities to enact them in practice(Gashi et al., 2024). Values become morally formative when they are embodied in decisions, relationships, responsibilities, and patterns of conduct.
Practice is therefore not an optional supplement to moral education, but one of its essential conditions. Service activities, community engagement, role enactment, scenario simulation, and participation in collective tasks can all help students experience the practical demands of morality. Through such experiences, students may begin to see how responsibility, empathy, honesty, and commitment operate in real situations rather than as abstract ideals(Jalani et al., 2023b). Active learning strengthens this connection by making practice part of the pedagogical design and by creating pathways through which practice may develop into morally informed action(X. He et al., 2025).
Taken together, these five areas of convergence show that active learning and moral education are not merely compatible; they are mutually reinforcing at a deep pedagogical level, as summarized in Figure 5.
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Figure 5. Five Areas of Theoretical Alignment
Accordingly, active learning should not be understood merely as a teaching method for moral education. It represents a pedagogical logic that aligns with how moral understanding, value identification, responsibility, and ethically informed action are likely to develop(De Pessemier et al., 2025). This theoretical alignment provides the basis for the conceptual framework proposed in the next section.
6. Toward the Development of Active Learning Moral Education Modules: A Conceptual Framework
Building on the preceding conceptual clarification, literature review, and theoretical alignment, this section proposes a conceptual framework for the development of active learning moral education modules in Chinese higher education(Chung, 2023). The framework is intended not simply as a descriptive summary, but as an organizing structure that explains how active learning can be translated into module design for moral education, how contextual and pedagogical factors relate to one another, and how these processes may contribute to students’ moral development over time(Jadhav et al., 2025). In this sense, it performs a role similar to that of conceptual review models that synthesize literature into a structured account of contextual influences, core processes, mediating mechanisms, and developmental outcomes(Xiong et al., 2025).
The framework consists of six interrelated components: principles for framework development, a contextual layer, an input layer for module development, core active learning processes, mediating mechanisms, and outcomes(X. He et al., 2025). Together, these components explain how active learning moral education modules can be designed in ways that are pedagogically coherent, contextually appropriate, and developmentally meaningful for Chinese university students(Lu, 2025).
Figure 6 presents the proposed conceptual framework.
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Figure 6. Detailed Conceptual Framework
6.1 Principles for Framework Development
Several principles guide the proposed framework and shape both its theoretical orientation and its practical relevance.
The first is student agency. Because both active learning and moral education depend on students’ meaningful participation, the framework positions students not as passive recipients of moral content but as active constructors of moral understanding and responsibility(Taylor et al., 2025b). Module design should therefore create room for inquiry, expression, decision-making, and ownership of learning(Elez et al., 2025).
The second is value guidance. Moral education is not morally neutral instruction; it is oriented toward the cultivation of socially and ethically significant values(Taylor et al., 2025a). The framework therefore preserves the value-guiding function of moral education while avoiding the reduction of values to static slogans or declarative content. Value guidance should be embedded in the design of learning processes rather than confined to verbal transmission alone(Tsui et al., 2024).
A third principle is contextual authenticity. Moral learning becomes more educationally powerful when it is connected to recognizable issues, real dilemmas, and students’ lived social worlds. Module development should therefore be grounded in students’ actual experiences, including digital life, interpersonal relationships, academic ethics, social responsibility, and public participation(Hashim et al., 2022).
A fourth principle is the integration of reflection and practice. Since moral development requires both inner examination and outward enactment, modules should not separate reflection from practice. Students need opportunities not only to analyze moral questions, but also to act, experience consequences, and reflect on those experiences(Mokhtar et al., 2024).
A fifth principle is contextual appropriateness for Chinese higher education. The framework must align with the educational mission, institutional structures, and value orientations of Chinese universities, including lide shuren, curriculum-based moral education, and the broader moral aims of higher education in China(Jalani et al., 2023b). At the same time, it must remain responsive to the contemporary experiences of Chinese university students.
The final principle is implementability. A conceptual framework for module development should not remain purely theoretical. It should be capable of informing actual instructional design, including objectives, content selection, activity structure, teacher support, and assessment(Jones Bsc Neuropsychology, 2022). This principle ensures that the framework can serve as a practical guide for curriculum development and future empirical work.
6.2 Contextual Layer
The outer layer of the framework consists of the broader contextual conditions within which active learning moral education modules are developed and implemented. This layer shapes what is institutionally supported, culturally meaningful, and pedagogically possible, even though it is not identical to classroom activity itself.
In the present framework, the contextual layer includes national and institutional policy orientations, especially the overarching educational commitment to lide shuren(Ochoa et al., 2023). It also includes the curricular structures through which moral education is pursued in Chinese higher education, including ideological and political theory courses and curriculum-based moral education across disciplines(Brinson, 2024). These arrangements influence how moral education is positioned within university teaching and how module development may be supported or constrained.
The contextual layer further includes campus culture and institutional support systems. A university’s educational climate, organizational norms, value discourse, and practical support structures all shape the conditions under which moral education can take place(Kruijtbosch, 2021). Modules do not operate in isolation; they are embedded in a wider institutional environment that may either strengthen or weaken their educational impact.
In addition, this layer includes the broader social and digital value environment in which students live. Contemporary university students encounter moral questions not only in formal curricula but also in online interaction, social media discourse, platform culture, public controversies, and rapidly changing social expectations(Deepa et al., 2022a). These realities form part of the environment within which modules must be designed. The contextual layer therefore establishes the wider conditions that shape subsequent design inputs and implementation possibilities.
6.3 Input Layer for Module Development
Within the broader contextual layer lies the input layer, which refers to the immediate design conditions and resources required for module development. This layer provides the starting point for instructional planning and determines the extent to which a module is educationally coherent and practically viable(Deepa et al., 2022b).
One important element concerns learner characteristics. Chinese university students differ in developmental stage, disciplinary background, learning habits, digital experience, and moral sensitivity. Module design therefore needs to take account of students’ cognitive maturity, social concerns, prior experiences, and likely patterns of engagement(Denis et al., 2024b). Without such attention, moral education risks becoming generic and disconnected from actual student needs.
A second element is moral education goals. Modules should be developed with clearly articulated aims, such as strengthening moral understanding, promoting value identification, cultivating empathy, enhancing responsibility, or supporting ethically informed action(Cao et al., 2021). These aims provide direction for content selection and activity design(Rieger et al., 2020).
A third input concerns thematic content and moral issues. Modules need to be organized around specific themes that are educationally meaningful and morally relevant, such as academic integrity, digital ethics, interpersonal respect, civic responsibility, social justice, environmental responsibility, or public participation. Thematic clarity helps translate broad moral goals into teachable units(Zhao et al., 2025).
A fourth element involves teacher role and competence. Teachers are not merely transmitters of moral conclusions; in active learning settings, they serve as facilitators, organizers of discussion, providers of feedback, and guides for reflection(Xiong et al., 2025). Their pedagogical competence, moral sensitivity, and ability to manage inquiry-based learning significantly influence module quality.
A fifth element is the availability of teaching resources and practice platforms. Case materials, scenarios, multimedia resources, community connections, service opportunities, and digital platforms all shape the richness and feasibility of module activities(J. He et al., 2025). Moral education modules are more likely to succeed when they are supported by appropriate pedagogical resources and spaces for practice.
A final input concerns assessment requirements. Since moral education cannot be reduced to factual recall, module design should consider forms of assessment capable of capturing participation, reflection, ethical reasoning, collaboration, and practical engagement(Jalani et al., 2023a). In this way, the input layer channels broader contextual conditions into concrete design decisions.
6.4 Core Active Learning Processes
At the center of the framework are five core active learning processes: engagement, inquiry, interaction, reflection, and practice. These processes form the pedagogical engine of the module and represent the main pathways through which students move from participation in learning activities toward moral development(Hein Wainggai et al., 2024a). They should not be understood as rigid linear stages, but as mutually reinforcing dimensions of learning.
Engagement refers to students’ active involvement in learning activities. It includes attention, participation, willingness to contribute, and readiness to invest effort in moral learning tasks(Hein Wainggai et al., 2024b). Without engagement, moral education is likely to remain externally imposed and educationally weak.
Inquiry refers to the exploration of moral questions, dilemmas, and issues through analysis, interpretation, and judgment. It invites students to examine complexity, think critically, and consider competing values rather than accept moral conclusions unreflectively(Wati et al., 2025a).
Interaction refers to communication and collaboration with peers, teachers, and wider communities. Through dialogue, discussion, and shared work, students encounter different perspectives, test their own views, and negotiate moral meaning in social settings(Wati et al., 2025b).
Reflection refers to the process through which students examine experience, clarify values, evaluate assumptions, and connect learning with self-understanding(Sinaga & Sinaga, 2023). Reflection is what allows participation and inquiry to deepen into moral insight.
Practice refers to action in authentic or simulated situations. It includes service, scenario enactment, community tasks, role engagement, and other forms of applied participation. Practice gives students opportunities to test moral commitments under conditions that resemble or directly involve real responsibility(Nugroho, 2021).
Together, these five processes provide the central pedagogical structure of active learning moral education modules(Mahrlamova & Chabanovych, 2022). They also serve as a direct guide for module design: a well-developed module should make visible provision for each of these processes rather than relying on content delivery alone.
6.5 Mediating Mechanisms
Between active learning processes and developmental outcomes lies a set of mediating mechanisms. This layer explains how participation in active learning may gradually contribute to moral growth(Ayal et al., 2022). Including such mechanisms makes the framework more analytically precise because it avoids treating educational activities and outcomes as if they were directly or automatically connected.
A first mediating mechanism is the deepening of moral cognition. Through inquiry, discussion, and reflection, students may develop a more differentiated understanding of moral concepts, ethical principles, and social responsibility(Chuang et al., 2021). This deepened cognition goes beyond memorizing norms and involves interpretive understanding.
A second mechanism is value identification. Moral learning becomes developmentally meaningful when students begin to recognize certain values as personally significant rather than merely externally imposed(Mesnan et al., 2023). Active learning supports this process by giving students opportunities to examine, discuss, and endorse values in relation to their own reasoning and experience.
A third mechanism is the activation of moral emotion. Encountering real issues, hearing others’ perspectives, and participating in authentic situations can evoke empathy, concern, moral unease, or a sense of care(Ahamed et al., 2022). Such emotional engagement often plays an important role in motivating ethical attention and commitment.
A fourth mechanism is the strengthening of responsibility awareness. Through collaborative work, practice tasks, and social participation, students may become more aware of the consequences of action and of their obligations toward others, communities, and public life(Xu et al., 2023).
A fifth mechanism is the development of moral judgment. Active engagement with dilemmas and contested issues can help students become more capable of weighing alternatives, reasoning through complexity, and making ethically informed decisions.
A final mechanism concerns self-regulation and behavioral internalization. As students repeatedly engage in reflection and practice, they may gradually develop habits of self-monitoring, value-guided decision-making, and more consistent moral conduct(L. Huang & Wang, 2023). This mechanism is particularly important for linking learning experiences to longer-term character formation.
Taken together, these mediating mechanisms explain how active learning processes may be translated into morally significant developmental change.
6.6 Outcomes
The final part of the framework concerns outcomes, which may be understood across short-term, medium-term, and long-term time horizons(Abdelrahman, 2020). This layered treatment is useful because moral development is unlikely to occur all at once; rather, it unfolds gradually through cumulative learning processes and repeated engagement.
Short-term outcomes include increased participation in learning, improved understanding of moral issues, enhanced reflective capacity, and stronger peer collaboration and expression(Chankob & Hdouch, 2024). These outcomes are closely linked to students’ immediate experiences within a module and can often be observed during or shortly after implementation.
Medium-term outcomes include stronger value identification, increased empathy and responsibility, and improved moral judgment and ethical decision-making(Mahmood et al., 2024). These outcomes suggest that students are not only participating in moral learning activities, but are also beginning to internalize their significance and apply them more thoughtfully(Lai et al., 2024).
Long-term outcomes involve more stable character development, sustained social responsibility and public participation, habitual alignment between knowing and acting, and continuing self-directed moral growth(Sathe & Yu, 2021). These outcomes represent the broader developmental aspirations of moral education and are less likely to emerge from a single activity alone. Rather, they depend on repeated, meaningful, and well-supported experiences over time(Zhu et al., 2024).
The relationships among these outcomes should be understood developmentally rather than mechanically. Short-term gains in engagement and reflection may support medium-term shifts in value identification and judgment, which in turn may contribute to longer-term character formation and ethical practice(Wang & Song, 2024). In this sense, the framework conceptualizes module development not as the delivery of fixed content, but as the design of conditions that support ongoing moral growth.
Taken together, the proposed framework can be summarized as follows: within the context of Chinese higher education, active learning moral education modules are developed on the basis of student characteristics, moral goals, thematic issues, teacher capacities, resources, and assessment requirements(Kesumawati et al., 2024). These inputs are shaped by wider institutional, policy, cultural, and digital contexts. Within this environment, students engage in five core active learning processes—engagement, inquiry, interaction, reflection, and practice—which activate mediating mechanisms including moral cognition, value identification, moral emotion, responsibility awareness, moral judgment, and self-regulation(Giday & Perumal, 2024). Through these mechanisms, students may gradually achieve short-, medium-, and long-term moral development outcomes(X. Huang & Huang, 2025).
This framework is intended to provide a conceptual basis for module design rather than a finalized empirical model. Its value lies in clarifying the relationships among context, design, process, mechanism, and outcome, thereby offering a structured foundation for future curriculum development and empirical study in Chinese higher education(Ong & Quek, 2023).
7. Implications for Module Development and Practice
The framework proposed above is useful only insofar as it can inform actual educational design and practice. In the context of Chinese higher education, the development of active learning moral education modules requires attention not only to what students should learn, but also to how such learning should be designed, facilitated, assessed, and institutionally supported(Kvamme, 2020). This section therefore considers the practical implications of the framework for module design, teachers, assessment, and institutions.
Figure 7 summarizes the main practical implications of the framework for module design, teachers, assessment, and institutional support.
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Figure 7. Practical Implications of the Framework
7.1 Implications for Module Design
Module design should begin with authentic moral issues rather than abstract moral slogans alone. If active learning is to contribute meaningfully to moral education, modules need to be organized around themes and dilemmas that students are likely to encounter in university and social life, such as academic integrity, online conduct, interpersonal responsibility, public participation, social justice, or professional ethics(Balakrishnan, 2021). Designing around such issues helps students perceive moral education as relevant to their own lives rather than as a purely formal requirement(Marples, 2022).
Instructional activities should also be structured around inquiry and practice rather than one-way explanation. Moral education modules should provide opportunities for students to explore cases, discuss dilemmas, analyze competing viewpoints, and engage in situation-based tasks(Miller, 2021). Such activities allow students to work through moral meaning instead of merely receiving normative conclusions.
Each module should further include explicit opportunities for reflection and applied participation. Reflection enables students to process experience, clarify values, and deepen understanding. Practice allows them to connect moral ideas with responsibility in action(Indriyani & Ishomuddin, 2022). A module that contains explanation but little reflective or practical work is unlikely to support substantial moral development.
More broadly, module design should be understood as the structuring of a developmental pathway. Well-designed modules should align goals, thematic content, learning activities, resources, and assessment in ways that support students’ movement from initial engagement with moral issues toward value identification and ethically informed action(Suciati et al., 2023).
7.2 Implications for Teachers
The framework also has important implications for the role of teachers. Within active learning moral education modules, teachers cannot function only as transmitters of knowledge or announcers of correct values. They need to act as facilitators of learning, guides of moral inquiry, organizers of dialogue, and providers of formative feedback(Wong, 2023). Their role is to create the conditions under which students can think, interact, reflect, and act meaningfully.
This shift has several practical consequences. Teachers need to be able to design discussion-rich and inquiry-oriented activities rather than rely solely on explanation(Wang & Song, 2024). They also need the capacity to guide students through morally sensitive or contested issues without reducing discussion too quickly to predetermined answers. This requires not only subject knowledge, but also pedagogical judgment, moral sensitivity, and confidence in facilitating open yet purposeful dialogue(Ismiyani et al., 2024).
Teachers also need strong competence in organizing reflection. Reflection does not arise automatically simply because students have participated in an activity. It requires prompts, structured questions, supportive feedback, and appropriate opportunities for self-examination. Teachers must therefore know how to scaffold reflective learning so that students can connect experience with moral understanding and personal responsibility(Ji & Zhernovnykova, 2024).
In addition, teachers should be able to provide formative feedback that supports students’ moral and developmental learning rather than merely checking factual comprehension. Such feedback may focus on reasoning, perspective-taking, participation, responsibility, and reflective depth(Morris, 2020b). Teacher development therefore becomes a key condition for the successful implementation of active learning moral education modules.
7.3 Implications for Assessment
Assessment should also be reconsidered in light of the framework. If moral education modules are designed according to active learning principles, evaluation cannot be limited to the recall of concepts, slogans, or normative statements. Such approaches may capture whether students remember content, but they are insufficient for judging whether students have engaged meaningfully, reflected critically, developed ethical judgment, or connected values with action(Mayer & Schwemmle, 2023).
Assessment in active learning moral education should therefore be broader, process-oriented, and multi-dimensional. Possible approaches include reflective journals, case analyses, project outputs, peer assessment, discussion contributions, scenario responses, and evidence of practical participation(Morris, 2020c). These forms of assessment can better capture the kinds of outcomes that moral education aims to promote, including reflection, collaboration, ethical reasoning, and responsible action.
Assessment should also recognize development over time. Some important outcomes of moral education, such as value identification or responsibility awareness, may not be fully visible in a single test or one-time performance. For this reason, assessment strategies should combine immediate evidence of learning with more continuous and formative evaluation(Aithal & Mishra, 2024). This may include portfolios, repeated reflective tasks, or cumulative project documentation.
In this sense, assessment is not merely a mechanism for judging whether students have learned, but also part of the learning process itself(Chankob & Hdouch, 2024). Well-designed assessment can encourage students to take moral inquiry seriously, articulate their thinking, and remain engaged with ethical development beyond short-term classroom requirements(Novitasari & Subekti, 2024).
7.4 Implications for Institutions
The framework further suggests that universities themselves play a crucial role in implementation. Even well-designed modules cannot be sustained if institutions do not provide an environment that supports them. Active learning moral education modules require more than individual teacher effort; they also depend on curricular structures, organizational support, and access to meaningful practice opportunities(Mayombe, 2024).
First, institutions need to provide curricular support. This includes making room within formal teaching arrangements for modular, participatory, and practice-based moral learning rather than treating moral education only as a fixed content requirement(Bayer et al., 2024). Timetabling, curriculum coordination, and interdisciplinary collaboration all affect whether module-based innovation can occur.
Second, institutions need to provide practice platforms and resource support. Community partnerships, volunteer opportunities, service-learning sites, digital platforms, and case resources can all strengthen implementation(Wagner & Intindola, 2024). Without such supports, it may be difficult to connect moral learning with authentic practice.
Third, institutions need cross-departmental collaboration. Moral education modules often cut across teaching, student affairs, community engagement, digital education, and campus culture(Quibrantar & Ezezika, 2023). A fragmented institutional approach may weaken their impact, whereas coordinated support can make them more coherent and sustainable.
Finally, institutions need to build support systems aligned with module implementation. This includes teacher training, evaluation reform, resource sharing, and mechanisms for reflecting on implementation quality(Sumarmi et al., 2020). Active learning moral education should therefore not be treated as an isolated classroom technique, but as part of a broader educational ecology within Chinese higher education.
Taken together, these implications suggest that developing active learning moral education modules is not simply a matter of changing classroom activities(Abdelrahman, 2020). It requires coordinated attention to module design, teacher development, assessment reform, and institutional support. The practical value of the framework lies in showing that moral education innovation depends on the alignment of these multiple dimensions(L. Huang & Wang, 2023).
8. Directions for Future Research
Although this review has proposed a conceptual framework for developing active learning moral education modules in Chinese higher education, that framework should be treated as a starting point rather than an endpoint(Xu et al., 2023). Conceptual integration helps clarify key relationships, but it does not by itself show how such modules can be designed, implemented, adapted, and evaluated in real educational settings(Nawaiseh et al., 2023). Future research should therefore move beyond conceptual discussion and pursue a more systematic agenda in at least five directions.
Figure 8 outlines the main directions for future research identified in this review.
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Figure 8. Future Research Agenda
8.1 Module Development Research
A first priority is the development of concrete active learning moral education modules. Existing discussion often remains at the level of general pedagogical principles, while relatively few studies translate these principles into teachable units with clear themes, objectives, activity sequences, and assessment strategies(Patra et al., 2022). Future work should therefore focus on design-oriented research that develops, tests, and refines modules around specific moral issues while also considering duration, disciplinary adaptability, and practical feasibility in university settings(Muslim & Rohi, 2023).
8.2 Empirical Validation of the Framework
A second direction is the empirical validation of the proposed framework. Although the framework is theoretically grounded, the relationships it proposes among context, inputs, active learning processes, mediating mechanisms, and outcomes still need to be examined in practice. Future studies should investigate whether these relationships can be observed in actual module implementation and which mechanisms are most influential under different conditions(Moosa, 2019). Qualitative, quantitative, and mixed-methods research may all contribute to this task.
8.3 Development of Measurement Tools
A third area concerns measurement. Research on active learning and moral education is often constrained by the difficulty of assessing complex constructs such as value identification, moral reflection, responsibility awareness, and ethical action(Mazumder et al., 2020). Future research should therefore develop more suitable measurement tools, including scales, performance rubrics, reflective coding frameworks, and observational indicators. Because moral education involves cognitive, affective, and behavioral dimensions, multi-method approaches will be especially important(Ahamed et al., 2022).
8.4 Differences Across Types of Universities
A fourth direction is to examine how active learning moral education modules function across different types of higher education institutions. Chinese universities are not homogeneous, and variation in institutional mission, disciplinary structure, student population, regional setting, and available resources may all affect how such modules are designed and implemented(Dipasupil et al., 2019). Future studies should therefore compare the applicability of the framework across comprehensive universities, normal universities, vocational colleges, applied universities, and research-intensive institutions(Singh et al., 2023). Such work can help distinguish common design principles from those that require local adaptation.
8.5 Moral Learning in Digital Contexts
A fifth and increasingly important direction concerns moral learning in digital contexts. Contemporary university students encounter many moral issues through digital media, online platforms, and networked public discourse, including questions of online civility, privacy, misinformation, cyberbullying, and digital responsibility(Karaoglan Yilmaz & Yilmaz, 2024). Future research should therefore explore how active learning moral education modules can respond to these realities through online discussion, blended module design, digital case-based learning, technology-supported reflection, and online community engagement. Attention to digital contexts is essential if moral education is to remain relevant to students’ everyday ethical experience(Mesnan et al., 2023).
Taken together, these directions suggest that future research should move beyond broad calls for innovation toward a more systematic agenda combining module design, framework validation, measurement development, contextual comparison, and digital adaptation(Chuang et al., 2021). The future development of this field depends not only on stronger theory, but also on sustained design work and empirical investigation.
9. Conclusion
This review has argued that active learning and moral education in Chinese higher education are highly compatible at the level of pedagogical and developmental logic. Active learning emphasizes agency, inquiry, interaction, reflection, and practice, while moral education seeks to cultivate moral understanding, value identification, responsibility, and ethically informed action(Mahrlamova & Chabanovych, 2022). When these two fields are considered together, active learning appears not simply as a supplementary instructional technique, but as a pedagogical orientation aligned with how moral development is likely to occur among university students(Nugroho, 2021).
On this basis, the article has further argued that moral education in Chinese higher education needs more participatory, reflective, and practice-oriented forms of pedagogy. Although Chinese universities have clear moral education goals and strong institutional support, existing practice still faces important limitations in relation to abstraction, limited student involvement, insufficient reflection, and weak connections with authentic experience(Sinaga & Sinaga, 2023). These limitations suggest that pedagogical innovation is central rather than peripheral to the effectiveness of moral education.
To address this issue, the review has proposed a conceptual framework for developing active learning moral education modules in Chinese higher education. By organizing the relationships among contextual conditions, module inputs, active learning processes, mediating mechanisms, and developmental outcomes, the framework provides a foundation for future module design and empirical research(Guo et al., 2025). More broadly, it offers a structured basis for rethinking moral education in Chinese universities as a process of meaningful participation, reflective engagement, and ethical practice, while identifying module development as a concrete pathway for pedagogical transformation.
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