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ABSTRACT 
Teaching the Filipino language in elementary grades presents multifaceted challenges, including English dominance, limited instructional resources, and complexities arising from the Mother Tongue-Based Multilingual Education (MTB-MLE) policy. Hence, this study sought to determine the emerging strategies being utilized to enhance Filipino language instruction in the elementary grades. Using a narrative literature review design drawing from peer-reviewed articles across Google Scholar, ERIC, ResearchGate, and Consensus, this study identified three principal clusters of emerging pedagogical strategies: integrative and multisensory approaches encompassing songs, movement, and storytelling; interactive and learner-centered pedagogies including task-based learning, role-playing, and gamification; and the strategic integration of technology and contextualized learning materials such as AI-assisted tools and culturally grounded digital resources. Collectively, these strategies demonstrated measurable gains in foundational literacy, oral fluency, motivation, and overall Filipino language proficiency among elementary learners. The study contributes to the growing body of literature on Filipino language education by synthesizing evidence-based instructional practices and providing a consolidated framework for enhancing Filipino language teaching and learning in elementary classrooms. Furthermore, this review serves as a reference for future research and instructional innovation by identifying pedagogical trends that may inform the development of nationally relevant and technology-enhanced Filipino language programs in the elementary grades.
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INTRODUCTION  
Teaching strategies in the Filipino language refer to the deliberate, systematic, and purposeful methods and approaches that educators employ to facilitate effective language acquisition, comprehension, and application among elementary learners. These encompass a wide collection of instructional practices from interactive and hands-on activities to technology-enhanced and culturally responsive pedagogies, all aimed at fostering meaningful engagement with the national language. According by Kasulotan (2024), elementary Filipino language teachers employ diverse pedagogical strategies such as the use of visual and audio aids, technology-integrated learning, and culturally contextualized lessons in order to address the varying proficiency levels and linguistic backgrounds of their learners. The importance of these strategies cannot be overstated, as Filipino serves not only as a core academic subject but also as a pillar of national identity and cultural unity. Magno et al. (2024) further affirm that alternative teaching strategies, including gamification, role-play, and the promotion of continuous language exposure, play a significant role in enhancing learners' motivation and overall proficiency in Filipino.      
One of the most persistent concerns is the growing dominance of English as the preferred language of communication, which diminishes learners' motivation to engage seriously with Filipino. Maceda et al. (2025) found that Grade 2 learners in special science programs exhibited reluctance to speak Filipino, favoring English and their regional dialects instead, which created peer communication barriers and increased reliance on teachers. According to Baculayan (2025) showed that Filipino language teachers in public elementary schools face limited instructional resources, difficulty implementing differentiated instruction, and the challenge of balancing curriculum expectations with students' diverse needs. The implementation of the Mother Tongue-Based Multilingual Education (MTB-MLE) policy has also introduced significant complications. Parba (2018) found that while teachers gradually recognized the pedagogical value of mother tongue instruction, the persistent Englishonly ideology continued to undermine the legitimacy of MTBMLE in many classrooms. This concern is further supported by Igarashi et al. (2024), whose large-scale evaluation found that the MTB-MLE policy in the Philippines actually produced a statistically significant negative effect on foundational reading skills in Filipino, suggesting that high linguistic diversity complicates the policy's implementation.  In Addition, Wakat et al. (2023) noted that while inclusive teaching strategies in linguistically diverse classrooms showed promise, they also produced instances of minimized learning due to time constraints reflection of the complex realities that Filipino teachers navigate daily.  
However, most studies on Filipino language instruction in the elementary grades reveal that teachers remain heavily dependent on textbooks and prescribed content, which restricts creativity and leads to monotonous lessons (Baculayan, 2025). While some teachers attempt interactive strategies, the lack of varied instructional materials often compels them to revert to textbook-driven approaches, resulting in passive and unmotivated learners (Kasulotan, 2024). In rural contexts, the scarcity of contextualized and multimedia resources further exacerbates this reliance, producing repetitive lessons that students perceive as dull and uninspiring (Garcia, 2025). Research also indicates that systemic barriers in instructional delivery perpetuate traditional content-focused teaching, leaving immersive and multisensory approaches underutilized in Filipino classrooms (Manera et al., 2025; Tubao et al., 2023). Thus, a clear gap exists in the literature regarding the over-reliance on textbooks and limited instructional materials in Filipino language teaching, highlighting the need for targeted research into multisensory, learner-centered, and technology-enhanced strategies to sustain engagement and motivation (Baculayan, 2025; Garcia, 2025; Kasulotan, 2024; Manera et al., 2025; Tubao et al., 2023).
This study contributes by presenting innovative strategies for teaching Filipino at the elementary level that move beyond textbook dependence. It introduces multisensory and learner-centered approaches such as role-playing, gamification, storytelling, and contextualized activities that aim to enhance engagement and comprehension. It also explores the integration of technology-enhanced materials to address the scarcity of resources and provide more interactive learning experiences. Furthermore, the study underscores the importance of systemic support through teacher training and resource development to ensure sustainable implementation. In conclusion, this research fills the identified gap by offering evidence-based insights into how diverse instructional strategies can revitalize Filipino language teaching, reduce student boredom, and foster meaningful learning experiences in elementary classrooms.
Underpinning Theory
This study is anchored in Lev Vygotsky’s Sociocultural Theory of Learning, which provides the primary foundation for understanding Filipino language instruction in the elementary grades by emphasizing social interaction, cultural mediation, and the Zone of Proximal Development (ZPD), directly supporting interactive and learner-centered pedagogies such as task-based learning, cooperative storytelling, role-playing, and gamification that scaffold learners’ growth through meaningful social exchanges (Margolis, 2020).  Jean Piaget’s Constructivist Theory underscores the importance of learners actively constructing knowledge through experience, aligning with integrative and multisensory approaches like songs, movement, tactile activities, and storytelling (Kumari, 2022); Stephen Krashen’s Input Hypothesis and Affective Filter Hypothesis explain the effectiveness of gamification, technology integration, and culturally responsive materials by lowering affective barriers, sustaining motivation, and providing comprehensible input; and the Multiliteracies Framework (Cazden, 1996) offers a broader pedagogical lens that acknowledges the diverse linguistic, cultural, and multimodal repertoires of Filipino learners, validating the integration of digital resources, sensory modalities, and culturally grounded texts in multilingual classrooms. Together, these theories affirm that effective Filipino language instruction must be socially grounded, cognitively constructive, affectively supportive, and multimodally inclusive to meet the diverse needs of elementary learners.      
Research Question/s  
What emerging strategies are being utilized to enhance Filipino language instruction in the elementary grades?  
METHODS  
Data Sources and Searches 
This study employed a narrative literature review design to examine emerging strategies in teaching the Filipino language in elementary grades. Relevant literature was systematically gathered from established academic databases and search platforms, including Google Scholar, ERIC (Education Resources Information Center), ResearchGate, and Consensus. These sources were selected because they provide access to peer-reviewed journals, educational research articles, and scholarly publications relevant to language instruction and pedagogy. The search process utilized combinations of keywords such as “Filipino language instruction,” “teaching strategies in Filipino,” and “elementary Filipino education.” To ensure the currency and relevance of the review, studies published between 2018 and 2025 were prioritized, although earlier foundational works were also included when they provided significant theoretical or empirical contributions to the topic.
Selection Criterion of the Study and Data Extraction 
The researchers conducted an initial screening of titles and abstracts retrieved from Google Scholar, ERIC, ResearchGate, and Consensus. Studies were included in the review based on the following criteria: (i) the study focused on Filipino language instruction or language teaching strategies applicable to elementary education; (ii) the study involved elementary learners, teachers, or instructional practices relevant to the Philippine educational context, or provided findings applicable to elementary language learning; and (iii) the study reported empirical findings, theoretical discussions, or review-based evidence concerning instructional strategies, pedagogical approaches, learner outcomes, or language acquisition. Studies were excluded if they focused on subjects unrelated to language instruction, lacked sufficient methodological information, were duplicate publications, or did not provide information relevant to the teaching of Filipino in elementary grades. When uncertainty arose regarding the eligibility of a study, the researchers reexamined the full text and resolved discrepancies through discussion to ensure consistency in the selection process. Following the final selection of articles, relevant information was extracted, including the author(s), year of publication, research design, participants, educational setting, instructional strategies employed, and key findings related to Filipino language teaching and learning.
Data Analysis 
Data analysis was conducted using thematic synthesis, which involved identifying recurring concepts, categorizing emerging instructional strategies, and examining patterns across the selected studies. The findings were systematically reviewed and organized into major thematic categories based on similarities in instructional approaches and reported learning outcomes. The analysis resulted in three main themes: Integrative and multisensory approaches, interactive and learner-centered pedagogies, and the integration of technology and contextualized learning materials. These themes were then synthesized to determine what is currently known about effective Filipino language teaching strategies in elementary education and to identify existing gaps that require further investigation. The findings were subsequently used to formulate recommendations for future research and instructional practice, thereby contributing to the continuous improvement of Filipino language instruction in elementary schools.
RESULTS AND DISCUSSION       
Integrative and Multisensory Approaches in Filipino Language Instruction     
Integrative and multisensory approaches in Filipino language instruction represent a significant emerging strategy that deliberately engages multiple sensory modalities visual, auditory, kinesthetic, and tactile to create richer, more inclusive, and more effective language learning experiences for elementary learners. Research has firmly established that multisensory instructional methods, which simultaneously activate two or more senses during language learning tasks, yield meaningful improvements in foundational literacy competencies including phonological awareness, vocabulary acquisition, letter identification, and reading comprehension among young learners (Schlesinger & Gray, 2017). A quantitative action research study by Bhandari (2025) demonstrated that pre-primary students exposed to multisensory instruction scored significantly higher across three core literacy skills phonics awareness, letter identification, and writing ability compared to those taught through traditional, one size-fits-all methods, affirming that multisensory strategies are particularly well suited to the diverse learning styles and developmental needs of young language learners. At the level of vocabulary development, Alvarado Arévalo et al. (2025) found that integrating multisensory instruction in vocabulary lessons among Grade 3 elementary learners produced a notable performance increase from 59.4% in the pretest to 80.1% in the posttest, demonstrating that sensory-rich instructional integration generates tangible and measurable learning gains. In this findings at a broader scale, Zhan et al. (2025) conducted an empirical analysis using the Global Learning Assessment Database and found that a fully integrated multisensory model combining visual, auditory, and tactile stimuli produced the most balanced and significant improvements across all four core language skills, with listening comprehension rising by 32%, speaking fluency by 33%, reading comprehension by 31%, and writing richness by 34%, while simultaneously reducing learning anxiety and enhancing learner motivation and self-confidence. 
Extending these insights to Asian elementary language education contexts most directly analogous to Filipino instruction, Mahmudah (2025) conducted a systematic review of 35 empirical studies and found that integrating songs and physical movement a hallmark of multisensory pedagogy — consistently increased learner engagement, accelerated vocabulary acquisition, and strengthened memory retention through combined auditory and kinesthetic stimulation among early-grade learners. Furthermore, Tarjadinata (2025) synthesized 42 peer-reviewed studies and established that the integration of multisensory storytelling with culturally inclusive practices that creates a particularly powerful language learning framework by engaging multiple senses while simultaneously affirming learners' linguistic and cultural identities an approach with profound relevance for Filipino language instruction in multilingual Philippine elementary classrooms where pupils navigate diverse home languages alongside standard  Filipino. Overall, these studies provide compelling empirical justification for the systematic adoption of integrative and multisensory approaches as a cornerstone emerging strategy in Filipino language instruction, as they holistically address the cognitive, affective, and sensory dimensions of language learning that conventional, text-bound, single-modality instruction consistently fails to engage.     
Use of Interactive and Learner-Centered Pedagogies     
The use of interactive and learner-centered pedagogies in Filipino language instruction has been widely recognized as an essential emerging strategy that repositions the learner as an active participant in the construction of language knowledge, rather than a passive recipient of teacher-transmitted information. Kasulotan (2024), in a qualitative study of Filipino elementary language teachers, identified interactive and hands-on learning activities as among the most consistently effective pedagogical approaches for sustaining learner motivation, encouraging self-expression, and deepening active participation in Filipino language classes. Hortizuela et al. (2025) provided experimental evidence that Task-Based Learning a paradigmatic learner-centered strategy significantly elevated Filipino language performance among Grade 2 learners from a "Satisfactory" to a "Very Good" rating compared to those under traditional instruction, demonstrating that placing communicative tasks at the center of Filipino lessons produces measurable academic gains. 
In the domain of play and collaboration, Cerna et al. (2025) found that cooperative storytelling through roleplaying significantly enhanced the oral fluency of Grade 5 Filipino learners, while Magno et al. (2024) documented that language games and role-play activities were among the most effective alternative strategies for improving motivation and communication skills among English-dominant elementary pupils in Filipino classes. The transformative effect of gamification as a learner centered approach was further confirmed by Mangulian (2025), who found that prior to gamified instruction most Grade 10 Filipino students failed to meet expected proficiency levels, but following the intervention all participants achieved satisfactory to excellent ratings, with students consistently affirming that gamified lessons were significantly more engaging and motivating than conventional teacher-centered methods. Overall, these studies establish that interactive, learner-centered pedagogies are not merely supplementary enrichment tools but are foundational instructional strategies that address the motivational, communicative, and cognitive demands of Filipino language learning at the elementary level.     
Integration of Technology and Contextualized Learning Materials     
The integration of technology alongside contextualized learning materials has emerged as a powerful and evidence-supported instructional strategy in Filipino language teaching, as it simultaneously addresses the motivational limitations of purely textbook-based instruction and the cultural disconnection that often characterizes decontextualized language learning in Philippine elementary classrooms. Lucaberte et al. (2024) demonstrated through a quasi-experimental study that learners taught Filipino using educational technology posted significantly higher achievement scores than those receiving conventional instruction (p = .002), establishing a clear empirical link between purposeful technology integration and improved Filipino language performance. Oligario et al. (2025) further documented that artificial intelligence tools including chatbots, personalized quizzes, and interactive digital exercises not only increased student motivation and participation in Filipino classes but also helped learners comprehend culturally situated and linguistically complex literary texts by providing contextualized explanations of archaic vocabulary and idiomatic expressions rooted in Filipino cultural heritage, though the researchers emphasized the necessity of balancing AI tools with culturally responsive, teacher-led instruction to preserve the authenticity of the Filipino language. 
Supporting these findings, Fausiah et al. (2025) reported a dramatic achievement gain from 31% to 94% in posttest scores following the replacement of textbook-only instruction with interactive multimedia learning media in an elementary language class, powerfully illustrating how technology-enhanced, context-rich materials can transform learner outcomes in ways that static printed resources cannot. Kasulotan (2024) showed that these findings at the level of teacher practice, noting that Filipino elementary language teachers who deliberately incorporated digital resources, audio-visual materials, and culturally relevant content into their lessons consistently observed improved learner engagement, stronger motivation for self-expression, and more meaningful participation in Filipino language activities compared to those relying solely on standardized textbook materials. In addition, these studies affirm that the strategic integration of technology with contextualized, culturally grounded learning materials constitutes one of the most impactful emerging strategies available to Filipino language teachers in the elementary grades, offering a pedagogically sound and empirically validated pathway toward more engaging, relevant, and effective Filipino language instruction.
.    
CONCLUSION 
This study examined the emerging strategies in teaching the Filipino language in the elementary grades, revealing pedagogical innovations that respond to the motivational, linguistic, and cultural challenges faced by learners and teachers alike. The review of literature identified three principal emerging strategy clusters shaping contemporary Filipino language instruction at the elementary level. First, integrative and multisensory approaches encompassing songs, movement, tactile activities, and storytelling have demonstrated consistent empirical effectiveness in advancing foundational literacy skills, vocabulary acquisition, and learner engagement by simultaneously activating multiple sensory and cognitive pathways. Second, interactive and learner-centered pedagogies, including task-based learning, cooperative role-playing, and gamification, have been shown to reposition learners as active constructors of language knowledge, thereby producing measurable gains in oral fluency, motivation, and Filipino language proficiency. Third, the strategic integration of technology and contextualized learning materials ranging from educational technology platforms and AI-assisted tools to culturally grounded digital resources has emerged as an instructional strategy that bridges the gap between abstract language instruction and the lived cultural and linguistic realities of Filipino elementary learners. These findings underscore that no single strategy is sufficient in isolation; rather, the most effective Filipino language instruction at the elementary level is characterized by purposeful, layered, and culturally responsive combinations of these approaches, adapted to the diverse multilingual contexts that define Philippine elementary classrooms.  
 RECOMMENDATIONS 
The following are some recommendations based on the conclusion of this study. First, in terms of practical recommendations, Filipino language teachers are encouraged to reduce reliance on textbooks and repetitive reading by incorporating multisensory strategies such as songs, storytelling, and movement to improve pupils’ engagement and retention. They may also adopt learner‑centered approaches like role‑playing, task‑based learning, and gamification to foster active participation and oral fluency. In addition, teachers can integrate modern tools such as PowerPoint presentations, interactive multimedia, and culturally grounded digital resources to balance traditional and innovative strategies, ensuring a more engaging learning experience for pupils.
Second, for managerial recommendations, school administrators are encouraged to provide professional development programs that train teachers in multisensory, learner‑centered, and technology‑enhanced pedagogies. They may also allocate adequate funding for the development and utilization of innovative instructional materials and monitor their implementation to ensure effective classroom practice. Furthermore, administrators can advocate for the integration of culturally responsive and game‑based strategies into the curriculum to support interactive and inclusive language learning.
Lastly, for theoretical recommendations, future researchers may conduct experimental and longitudinal studies to examine the effectiveness of multisensory, learner‑centered, and technology‑driven strategies in real classroom settings across different grade levels. They may also investigate the impact of these approaches on learners’ motivation, participation, and academic performance, as well as compare their effectiveness with traditional textbook‑based methods. Future studies may explore the long‑term effects of innovative strategies on learners’ retention, collaboration, and cultural identity, thereby contributing to the continuous improvement of Filipino language instruction in elementary schools.
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