Exploring Teachers’ Research Capabilities: Basis for Project STARS (Strengthening Teachers’ Action Research Skills)




Abstract
[bookmark: _Hlk222474260]	The value of research cannot be underrated as it provides solution to prevailing problems observed in the educational community.
This study aimed to determine the research capabilities of teachers at Teresa Sub-office during School Year 2024-2025. Descriptive method of research was employed to determine the attitude and level of competence of teachers regarding writing Action Research. Thirty (30) teachers who were purposively chosen served as the respondents of this study.
	Based on the results, the teacher-respondents manifest negative cognitive, affective, and behavioral attitude towards research. In addition, it was found out the teachers have no sufficient competence regarding writing Action Research paper as they disagree in all indicators describing the aspects of research. Furthermore, they enumerated some factors which hinder them in writing research paper which included too many responsibilities, time-constraints, unavailability of resources, and lack of sufficient knowledge and skills.
	In conclusion, the findings reveal that teacher-respondents demonstrate generally negative cognitive, affective, and behavioral attitudes toward research and perceive themselves as lacking sufficient competence in writing action research papers. Moreover, various constraints—such as heavy workload, time limitations, limited resources, and inadequate research knowledge and skills—serve as significant barriers to their engagement in research activities. Project STARS was therefore proposed to enhance and improve the level of capabilities of teachers in writing Action Research.  

Keywords: level of capability, Action Research, teachers, attitude

























Introduction of the Research 
Research is now an integral part of the educative process as it provides the educators vital answers in various gaps identified to in education. In addition, it is considered as an essential tool in national and global advancement. The value of research cannot be underrated as it provides solution to prevailing problems observed in the educational community.
	The Department of Education (DepEd) is continuously strengthening the research culture in the institution through engaging educators in different research activities that may enhance their skills in the said field. As stated by Briones (2022), research enables the department to keep moving forward and serves as basis for important decision-making for the education reform. Through research, department can finetune the outputs and improve programs.
	The Governance of Basic Education Act of 2001 (RA 9155) stipulated that the Department of Education shall enact policies and mechanisms that will continuously improve the delivery of quality education. Likewise, it stated that among the responsibilities of the department across all the governance levels is the conduct of educational research and studies that will serve as bases for necessary reforms and policy development.
	Along with this are the provisions like DepEd Order No. 43, s. 2015 also known as Revised Guidelines for the Basic Education Research Fund (BERF) which claims that DepEd is continuing its initiatives towards strengthening evidence-based policy development and decision-making through the provision of research fund to eligible proponents from the national, regional, schools division offices to the public elementary and secondary schools nationwide, and DepEd Order No. 39, s. 2016 or the Adoption of the Basic Education Research Agenda that provides guidance to DepEd and its stakeholders in the conduct of education research and in the utilization of research results to inform the Department’s planning, policy, and program development aligned with its vision, mission, and core values.
	Because of the implementation of these policies, Action Research became part of teacher’s professional development. The role of the teachers to continuously improve the conduct of teaching-learning process for the betterment of the learners could be done through conducting action research as it serves as an essential tool for improving teaching strategies, innovations, child protection, leadership and governance, and other related aspects of education (Merle, 2016).
	However, writing action research in public elementary and secondary schools may not be as popular as several teachers are not that equipped with the necessary knowledge, attitudes, and skills to do it due to some factors that hinder their engagement in action research. Some teachers may become demotivated and uninterested due to time constraints and heavy teaching workloads, as cited by Kutlay (2012) and Taruc (2016).
In Teresa Sub-office, most of the teachers seemed to find difficulty in crafting action research and there some who manifest disinterest to engage in activities related to this. This can be verified through the number of research paper that were conceptualized or initiated. More so, teachers were not engaged in activities related to research which made Teresa as one of the sub-offices with least number of teacher engagement when it comes to conducting and writing action research.  
With the above-mentioned scenarios supported by various related research studies, the researcher, as the school’s focal person  of research in the sub-office of Teresa, opted to conduct this study to determine the attitude and level of competence of teachers in writing action research.  Moreover, he wished to determine the factors that affect them in writing action research with the goal of implementing school-based program that will enhance their knowledge, skills, and engagement in writing action research.

Literature Review 
Research capability refers to one’s facility to undertake high-quality studies (Salom, 2013). Ismail et al. (2012) theorized it as an “ability to carry out data collection involving planning and selecting appropriate data collection tools or instruments, identifying an appropriate method for interpreting and manipulating data and applying an appropriate statistical tool for the test of significance besides understanding” (p. 245). Such capability may develop over time, through experience (Manongsong et al., 2018) continuing and relevant capacity-building activities. Also, it requires a consistent application of the acquired knowledge and skills to produce research output and innovation. Advancing it takes a lot of consideration in individuals like their motivation to get involved in it, the attitudes toward it, and other skills necessary for undertaking the systematic and tedious process of research.
Erba (2013) emphasized that it is important to develop teachers' competence in research because it will help them to solve existing problem, examine and build classroom, practices and develop an understanding of their teaching and learning processes.
	Demin (2015) agreed that teachers must have a comprehensive understanding and knowledge in conducting research to deal with the challenges that happen during the investigation. Likewise, Nuget et al. (2012), stated that teachers who engage in action research must tend to be more willing to self-assess and reflect on their practice and actions to improve their teaching.	
Lack of support and training were some of the reasons why teachers were not capable and equipped with skills in action research making (Clarke & Embury, 2016). Relatively, Erba (2013) stated that lack of teachers' in-service training, lack of knowledge and skills, lack of attitude and interest, shortage of materials or resources, and financial problems could play a great role in affecting teacher practitioners in schools. Furthermore, Ulla et al. (2017) stated that some of the challenges faced by teachers in action research making are lack of research knowledge and skills, heavy teaching loads, and lack of financial support.

Research Questions
	This study which aimed to explore the research engagement of teachers in Teresa Sub-Office, Division of Rizal during the School Year 2022-2023. 
	Specifically, it sought answers to the following research problems:  
1. What is the profile of the teacher-respondents in terms of:
1.1 teaching position;
1.2 length of service;
1.3 educational attainment; and
1.4 number of research paper?
2. How the attitude of the teachers towards writing Action Research be described with respect to their: 
2.1 cognitive attitude;
2.2 affective attitude; and
2.3 behavioral attitude?
	3. What is the level of capability of teachers in writing Action Research?
	4. What factors affect the respondents as regards writing Action Research?


Action Research Methods
A. Participants and/or other Sources of Data and Information 
The researcher gathered the necessary and needed data for this study from the thirty (30) teachers in different public elementary and secondary schools in the district of Teresa. They were chosen using purposive sampling technique. The researcher considered these teachers respondents in this study since they would be the client of the proposed program regarding the enhancement of teacher’s knowledge, skills, and engagement in writing Action Research. 

B. Data Gathering Methods
This study used quantitative descriptive research design in analyzing the attitude and level of competence of teachers and factors that affect them in writing action research. According to Siedlecki (2020), in a descriptive study, the researcher studied the variables as they appear in their natural context and no manipulation is done. This is complemented by a survey method which is useful for collecting information from a group to describe characteristics, such as opinions and attitudes, of the population of which that group is a part of. It involves the collection and analysis of data about people or materials with the intention to compare existing and required standards.
The instrument was validated by the research consultants and other experts. Permission to conduct the study was secured. When permitted and with the guidance of the School Heads, the researcher administered the questionnaire-checklist themselves.     

Discussion of Results and Reflection 

Profile of the Teacher-Respondents
	Tables 1-4 present the profile of the teacher-respondents in terms of teaching position, length of service, number of research paper, and number of trainings attended.

Table 1. Profile of Teacher-Respondents in terms of Teaching Position
	Teaching Position 
	Frequency
	Percentage
	Rank

	Teacher I
	13
	43.33%
	2

	Teacher II
	2
	6.67%
	3

	Teacher III
	15
	50.00%
	1

	Total
	30
	100%
	


	It can be seen from the table that half of the total numbers of teacher-respondents holds Teacher III position. This means that most of them were promoted into higher rank in their career. It can be reflected from the data that these teachers are expected to be engaged in different activities relative to writing Action Research.

Table 2. Profile of Teacher-Respondents in terms of Length of Service
	Length of Service 
	Frequency
	Percentage
	Rank

	0-5
	4
	13.33%
	3

	6-10
	17
	56.67%
	2

	11 above
	9
	30.00%
	1

	Total
	30
	100%
	


	It can be glanced from the table that majority of the teacher-respondents are not newbies in the field of teaching. This means that they have already gained experiences which contribute to their growth as educators. It can be reflected from the data that the teachers in Teresa SO should had been drawn in writing Action Research because this matter is not new to them anymore. 





Table 3. Profile of Teacher-Respondents in terms of Educational Attainment 
	Length of Service 
	Frequency
	Percentage
	Rank

	Doctoral Degree
	0
	0%
	4.5

	With units in Doctoral Degree
	0
	0%
	4.5

	Master’s Degrees
	13
	43.33%
	2

	With units in Master’s Degree 
	11
	36.67%
	1

	Bachelor’s Degree
	6
	20.00%
	3

	Total
	30
	100%
	


	It can be gleaned from the table that most of the teacher-respondents pursued their post-graduate studies as they have completed and have units in Master’s Degree programs. This means that they never cease to seek for professional and personal growth and development to continuously improve their teaching skills. It can be reflected from the data that they are assumed to be knowledgeable in writing Action Research since it is part of their requirements in the said professional engagement.

Table 4. Profile of Teacher-Respondents in terms of Number of Research Paper 
	Number of Research Paper 
	Frequency
	Percentage
	Rank

	No Research Paper
	25
	83.33%
	1

	1-5
	5
	16. 67%
	2

	6-above 
	0
	0%
	3

	Total
	29
	100%
	


[bookmark: _Hlk209697643]	It can be drawn from the table that almost all teacher-respondents do not write any Action Research paper. This clearly shows that they are not engaged in this endeavor. It can be reflected from the data that research culture in the school has very poor status despite the fact that majority of them pursue post-graduate studies. 

Attitude of the teachers towards Writing Action Research
	Table 5-7 present the attitude of the teacher-respondents towards writing Action Research with respect to their cognitive, affective, and behavioral attitude.

Table 5. Attitude of the teacher-respondents towards writing Action Research with respect to their Cognitive Attitude 
	 Cognitive Attitude
	Mean
	Verbal Interpretation

	1. Research is useful for my career.
	3.55
	Agree

	2. Research is indispensable in my professional training.
	2.97
	Disagree

	3. Research is not difficult because it follows certain methods of investigation.
	2.21
	Disagree

	4. Research is easy to understand.
	2.03
	Uncertain 

	5. Research should be part of teaching profession.
	2.79
	Uncertain 

	Weighted Mean
	2.71
	Uncertain 


[bookmark: _Hlk209697681]	It can be seen from the table that the teacher-respondents rated their attitude towards writing Action Research with respect to their cognitive attitude as Uncertain with a weighted mean of 2.71. This means that the teachers are unsure with regard to their cognitive perception about Action Research. More so, it is important to note that they do not concur to the idea that research is not complicated to do. It can be reflected form the data that teachers’ cognitive aspect must be enhance in order for them to have positive outlook regarding research.

Table 6. Attitude of the teacher-respondents towards writing Action Research with respect to their Affective Attitude 
	 Affective Attitude
	Mean
	Verbal Interpretation

	1. Research is interesting 
	1.97
	Disagree

	2. Research is enjoyable. 
	1.79
	Strongly Disagree

	3. Research excites me. 
	1.83
	Strongly Disagree

	4. Research does not complicate my work. 
	2.24
	Disagree

	5. Research is simple because I am confident about it. 
	2.14
	Disagree

	Weighted Mean
	1.99
	Disagree


[bookmark: _Hlk209697718]	It can be glanced from the table that the teacher-respondents rated their attitude towards writing Action Research with respect to their affective attitude as Disagree with a weighted mean of 1.99. This means that they manifest negative moods or feelings towards Action Research. In addition, it can be seen that they do not agree with the concept that research arouses their interests making them unenthusiastic about research. It can be reflected from the data that the teachers’ point of view with regard to research must be uplifted to allow them to see that research is not a burden for teachers. 

Table 7. Attitude of the teacher-respondents towards writing Action Research with respect to their Behavioral Attitude 
	 Behavioral Attitude
	Mean
	Verbal Interpretation

	1. I can apply research skills in my profession.
	2.17
	Disagree

	2. I have the skills in writing action research.  
	1.93
	Disagree

	3. I am inclined to action research writing. 
	2.00
	Disagree

	4. I am able to conduct Action Research. 
	2.07
	Disagree

	5. I am knowledgeable and skillful about research.  
	1.72
	Strongly Disagree

	Weighted Mean
	1.98
	Disagree


[bookmark: _Hlk209697739]	It can be gleaned from the table that the teacher-respondents rated their attitude towards writing Action Research with respect to their affective attitude as Disagree with a weighted mean of 1.98. This means that the teachers have unfavorable behavioral attitude regarding Action Research. Moreover, it can be drawn that the skills and knowledge of the teachers relative to research are not sufficient which make them doubt themselves to conduct one. It can be reflected from the data that the teachers must be given adequate training that would gear them with knowledge and skills in Action Research.  

Level of capability of teachers in writing Action Research

	Table 8 presents the level of capability of the teacher-respondents in writing Action Research.

Table 8. Level of Capability of the Teacher-respondents in writing Action Research
	I am capable of….
	Mean
	Verbal Interpretation

	1.choosing relevant topics for my action research.
	2.59
	Disagree

	2. writing effective research title.
	2.45
	Disagree

	3. formulation appropriate research problems.
	2.28
	Disagree

	4. presenting complete and precise context and rationale of my research.
	2.41
	Disagree

	5. including significant related literature and studies. 
	2.48
	Disagree

	6. choosing correct methods of research.
	2.34
	Disagree

	7. using different statistical tools
	2.31
	Disagree

	8. writing effective results and reflections
	2.14
	Disagree

	9. drawing valuable conclusions and recommendations. 
	2.38
	Disagree

	10. writing correct bibliography using APA styles. 
	2.24
	Disagree

	Weighted Mean
	2.36
	Disagree


[bookmark: _Hlk209697776]	It can be seen from the table that the teacher-respondents rated their level of capability in writing Action Research as Disagree with a weighted mean of 2.36. This means that they are not really capable of writing one. Furthermore, it is important to note that they lack knowledge and skills considering that they disagree in all aspects of writing Action Research paper. The results corelate to their attitude as well as to their profile as majority of them manifest negative attitude regarding research and most of them do not conduct or write action Research. It can therefore be reflected from the data that research skills and knowledge of the teachers must be enhanced and their engagement regarding research-related activities must the improved. 

Factors that affect the respondents as regards writing Action Research
	The respondents had enumerated some of the factors that affect their Action Research writing engagement. The following responses can be drawn from their common answers.
a. There are too many responsibilities to be accomplished by the teachers to find time to write relevant Action Research paper.
b. The teachers have no enough and sufficient knowledge and skills as regards research which hinder them to conduct and write one.
c. The teachers do not have interest in writing Action Research as they want to focus in teaching.
d. The teachers are not able to pursue to complete the conceptualized paper that they had started because of time constraints.
e. The resources are not available since they have to spend money in conducting Action Research. 
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