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                                                          ABSTRACT
This study, titled, “Examining the Impacts of Transformational Leadership on Students’ Academic Performance in Liberia: A Case Study of Jag Early Learning Foundation Academy, Johnsonville Township, Montserrado County, Liberia (2022–2024),” will serve as a resource for school personnel and community organizations conducting research, and may also provide a model for similar studies in other schools. The researcher employed a descriptive survey design. The target population consisted of 100 participants, and the entire population was used as the sample size, in line with Curry’s (1984) sampling theory, which states:  when a population ranges from 10 to 100, the whole population may be used as the sample. Data were analyzed using computer software such as Microsoft Word and Excel, incorporating charts, tables, and cross-tabulation techniques. Data collection instruments included a checklist and well-structured closed-ended questionnaires. Table 9 indicates that, out of 100 respondents, 84 (84%) stated that training and new methods are the most encouraged innovations. Table 10 shows that 75 respondents (75%) identified lack of resources as a leadership challenge. Table 6 reveals that 75 respondents (75%) indicated that ongoing training and coaching are the most supported teacher development approaches. The study concludes that lack of resources is a major leadership challenge, while ongoing training and coaching represent the most supported teacher development strategy. Therefore, the researcher recommends leadership development programs focused on transformational practices, as well as the establishment of effective monitoring and evaluation mechanisms.
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CHAPTER ONE: INTRODUCTION
Over the past few decades, educational leadership worldwide has increasingly embraced transformational leadership as a pivotal approach to improving student academic outcomes. Characterized by its core dimensions, idealized influence, inspirational motivation, intellectual stimulation, and individual consideration, transformational leadership seeks not only to manage but to inspire and transform educational environments. Extensive empirical and meta-analytic studies confirm that transformational leadership is among the most influential school-level factors positively affecting student achievement, particularly when leaders actively engage in curriculum development, teacher mentorship, and foster a culture of continuous learning and innovation (Leithwood & Sun, 2018; Burns, 2019). 
However, despite this promise, many education systems globally face persistent challenges, such as limited resources, inadequate leadership training, socio-economic disparities, and entrenched institutional practices, that often hinder the effective translation of transformational leadership into measurable student performance gains (Day et al., 2021).
In the context of Sub-Saharan Africa, emerging research paints an encouraging yet nuanced picture. For example, in Nigeria, a study conducted in Ibadan North Local Government Area, Oyo State, revealed that 60% of school principals predominantly employed transformational leadership styles, and that variations in such leadership accounted for approximately 61.4% of the differences in student academic performance (Ololube et al., 2022). Similarly, in Kenya’s Lari Sub-County, Kiambu County, research found positive and significant correlations between the dimensions of transformational leadership and academic outcomes, with intellectual stimulation explaining nearly 30% of the variance in student performance (Mwangi, 2023). 
Though research in Ghana is less voluminous, existing studies indicate that transformational leadership practices by school heads are significantly linked with improved achievement among senior high school students (Adomako & Boateng, 2022). These findings collectively highlight that transformational leadership can substantially enhance student academic success across diverse educational settings, though the magnitude of its impact depends on contextual factors such as leadership capacity, resource availability, and school culture.
At the national level, Liberia’s education system between 2020 and 2024 has been marked by significant reform efforts and innovative public-private partnerships, which have demonstrated notable gains in primary education. Through initiatives such as the Liberia Education Advancement Program (LEAP) and its partner program, Bridge Liberia, students have exhibited substantial improvements in literacy and numeracy. For instance, data indicate that 81% of students enrolled in Bridge-supported LEAP schools for about two and a half years achieve basic or proficient reading levels, compared to only 33% of their counterparts in traditional public schools (Bridge Liberia, 2023). Additionally, Grade 3 proficiency rates were recorded at 53% in Bridge-supported schools versus 8% in non-LEAP schools (Bridge Liberia, 2024). Furthermore, the 2021–2022 Liberia Primary School Certificate Examination reflected a 94% passing rate among students in LEAP/Bridge-supported schools, signaling robust learning improvements within these programs (Bridge Liberia, 2023). Despite these positive outcomes at the primary level, Liberia’s secondary education outcomes remain concerning, with low national pass rates underscoring persistent challenges.
1.2 Statement of the Problem
Education is widely regarded as a fundamental human right and a critical driver of national development. UNESCO defines education as the process of acquiring knowledge, skills, values, and attitudes that enable individuals to contribute meaningfully to society. In Liberia, education played an even more vital role in promoting social transformation and sustainable development. While reforms and primary-level programs have led to notable progress, a key gap remained in understanding the influence of school leadership particularly transformational leadership on student academic performance in independent schools such as JAG Early Learning Foundation Academy in Johnsonville Township, Montserrado County.
Transformational leadership involveed inspiring and motivating individuals through a shared vision, high expectations, and personal development. In schools, such leadership fosters collaboration, innovation, and a positive learning environment, which research links to improved teaching and student outcomes. However, in the Liberian context, especially among smaller independent schools, limited research exists on how transformational leadership is applied and its measurable effects.
Between 2022 and 2024, the educational sector in Liberia has experienced important reforms, yet the lack of localized evidence on leadership effectiveness hinders the development of targeted strategies to improve student achievement. This study aims to fill that gap by exploring the implementation and impact of transformational leadership at JAG Early Learning Foundation Academy, with the goal of informing leadership development, policy, and practice to enhance academic performance
1.3 Research Questions
The following three questions will guide this research study.
1. What Transformational Leadership Practices does the Administration of JAG 	Early Learning Foundation Academy use?
2. What Impacts Transformational Leadership Practices have on Students’ Academic Performance at JAG Early Learning Foundation Academy?

3. What can be done to Retain the Implementation of Transformational Leadership at JAG Early Learning Foundation Academy?
1.4 Delimitation
This study focuses solely on JAG Early Learning Foundation Academy located in Johnsonville Township, Montserrado County, Liberia (2020 -2024). The research is limited to exploring transformational leadership practices and their influence on student academic performance within this school, excluding other leadership styles or schools in Liberia.
1.5 Limitations
Potential limitations include limited access to comprehensive academic performance records, possible respondent bias from school staff or students, and the generalizability of findings, as the study is confined to one institution. External factors such as socio-economic influences on student performance may not be fully accounted for.
1.6 Significance of the Study
This study on “Examining the Impacts of Transformational Leadership on Students’ Academic Performance in Liberia” is important for several stakeholders within the educational sector and beyond.
Firstly, the study will be significant to school administrators and principals. It will provide insight into how transformational leadership practices such as inspiring teachers, promoting innovation, and fostering a positive school environment can improve students’ academic outcomes. The findings will guide school leaders in adopting effective leadership styles that enhance teaching and learning processes.
Secondly, the study will benefit teachers, as it highlights the role of leadership in influencing teacher motivation, job satisfaction, and instructional effectiveness. Understanding how leadership impacts their performance can encourage teachers to collaborate more effectively and adopt improved teaching strategies that support student achievement.
Thirdly, the research will be valuable to policy makers and educational authorities in Liberia, including the Ministry of Education. The findings can inform policy formulation, leadership training programs, and educational reforms aimed at improving school performance and overall educational quality in the country.
Additionally, the study will be significant to students, as improved leadership practices are likely to create a more supportive and engaging learning environment. This, in turn, can enhance their academic performance, motivation, and overall educational experience.
Furthermore, this study will contribute to the existing body of knowledge, particularly within the Liberian context where limited research has been conducted on transformational leadership in education. It will serve as a reference point for future researchers who may wish to explore related topics such as leadership styles, school effectiveness, and student outcomes.
Finally, the study will be useful to non-governmental organizations (NGOs) and educational development partners working in Liberia. It will provide evidence-based insights that can support interventions, training programs, and initiatives aimed at strengthening school leadership and improving academic performance.
	This study is significant as it provides valuable insights into how transformational leadership practices influence student academic performance in Liberia, especially within independent schools. The findings will inform school administrators, policymakers, and educators on effective leadership strategies that can enhance learning outcomes and contribute to national education reform efforts.
1.7 Definition of Key Terms
This section presented the operational definitions of key terms that were used in the study. The definitions were intended to provide clarity and ensure a common understanding of the major concepts and variables discussed in relation to transformational leadership and student academic performance.
Academic Achievement: refers to how well students meet educational goals, often measured by tests.
Educational Leadership: refers to guiding and managing school activities toimprove teaching and learning.
Idealized Influence: refers to leaders acting as role models who earn respect and trust.
Individualized Consideration: refers to leaders addressing the unique needs of followers.
Inspirational Motivation: refers to leaders’ ability to inspire and motivate followers with a clear vision.
Intellectual Stimulation: refers to leaders encouraging creativity and critical thinking.
Johnsonville Township: refers to the location of JAG Early Foundation Academy in Montserrado County, Liberia.
Public-Private Partnership: refers to cooperation between government and private sectors to enhance education.
Student Academic Performance: refers to measurable student achievements, usually through exams and grades.
Transformational Leadership: refers to a leadership style that inspires and motivates followers to exceed expectations through vision and support.

1.8 Organization of the Study
    This study was compiled into a five chapters’ document. Chapter One explained the Background of the Study, Statement of the Problem, Research Questions, Significance of the Study, Delimitation of the Study, Limitations of the Study, Definition of Key Terms, and Organization of the Study. Chapter Two focused on the Review of Related Literature. Chapter Three discussed the Methodology that was employed in this study, which included Research Design, Population of the Study, Sample Size of the Study, Data Collection Instruments, Sampling Techniques and Data Collection Procedures, and Data Analysis Procedures. Chapter Four dealt with Data Presentation and Analysis, Findings, and Discussion of Findings. Chapter Five focused on Summary, Conclusions, and Recommendations.






CHAPTER TWO: REVIEW OF RELATED LITERATURE
2.1 Overview of Transformational Leadership
Transformational leadership in educational settings centers on the ability of school leaders to inspire and motivate staff and students to achieve higher levels of performance by fostering a shared vision, encouraging innovative thinking, and providing personalized support. Unlike traditional transactional leadership, which focuses on routine supervision and rewards or punishments, transformational leadership seeks to elevate the intrinsic motivation of teachers and learners, thereby enhancing overall school effectiveness. Globally, numerous studies have linked transformational leadership with improved school culture, increased teacher motivation and retention, and enhanced student academic outcomes (Leithwood & Jantzi, 2006; Hallinger, 2011).
However, the manifestation of transformational leadership practices varies significantly based on the context within which schools operate. Factors such as cultural norms, resource availability, educational policies, and socio-economic conditions shape how leaders implement transformational strategies (Bush & Glover, 2014). This variation is especially pronounced when comparing leadership practices across countries with different developmental challenges and educational infrastructures.
Given this diversity, it is important to examine specific regional experiences of transformational leadership in education to better understand how school administrators in different contexts apply these practices. This section reviews related literature from Ghana, Liberia, Kenya, and the United States of America, focusing on the specific transformational leadership behaviors employed by school leaders and their reported effects on school performance. This comparative analysis sheds light on common themes and contextual differences, offering insights relevant to the case study of JAG Early Learning Foundation Academy in Liberia.
2.2 Transformational Leadership Practices in Ghana and Liberia
In Ghana, the influence of transformational leadership on educational outcomes has attracted considerable scholarly attention in recent years. Studies conducted in both urban and rural settings reveal that effective school leaders employ behaviors aligned with the core components of transformational leadership—idealized influence, inspirational motivation, intellectual stimulation, and individualized consideration to create environments conducive to learning (Owusu-Ansah, 2017). For example, principals in Ghanaian public schools often function as role models who embody the values and expectations they wish to instill in teachers and students. This idealized influence fosters respect and trust, which are foundational for collective school improvement efforts (Adjei, 2019).
Inspirational motivation is demonstrated through the clear articulation of school visions and goals that challenge and energize staff and students to commit to excellence. Ghanaian school heads frequently use staff meetings and professional development sessions to reinforce these visions and celebrate successes, thereby building a strong sense of purpose and community within the school. Moreover, intellectual stimulation is actively encouraged through collaborative problem-solving activities, continuous learning workshops, and innovative teaching strategies aimed at enhancing student engagement and critical thinking skills (Asare & Agyemang, 2021). Individualized consideration is reflected in the attention given to the professional growth and personal welfare of teachers, including mentorship programs and counseling support, which contribute to higher teacher morale and retention.
The impact of these transformational leadership practices in Ghana is evident in studies linking them to improved teacher commitment, reduced absenteeism, and better student academic performance (Mensah & Osei, 2020). While challenges such as limited funding and infrastructural deficits persist, the transformational approach offers a framework through which Ghanaian schools can maximize the effectiveness of their human and material resources.
Liberia’s education sector, in contrast, is still in a period of recovery and reform following years of civil conflict and systemic challenges. Research on transformational leadership in Liberian schools remains limited but is gradually expanding alongside national efforts to improve education quality. According to Kamara (2022), school administrators in Liberia who embrace transformational leadership practices tend to focus on setting clear and inspiring visions, motivating teachers through recognition and support, and promoting innovative instructional methods. These administrators play critical roles in fostering a sense of hope and resilience in schools, especially independent institutions like JAG Early Foundation Academy, which often operate with fewer resources and greater autonomy than public schools.
Nonetheless, the adoption of transformational leadership in Liberia faces significant barriers. These include insufficient training and professional development opportunities for school leaders, inadequate infrastructure, and socio-economic hardships that affect both teachers and students. Such constraints limit the frequency and effectiveness of transformational behaviors, hindering their potential impact on student academic performance (Dolo, 2021). Despite these challenges, there is optimism that with continued reforms and capacity-building programs, transformational leadership can become a key driver of educational improvement in Liberia.
Transformational leaders inspire teachers by providing support, recognition, and professional development opportunities. Motivated teachers are more likely to adopt effective teaching strategies, which improves student learning outcomes. Studies show that teacher commitment and satisfaction increase significantly under transformational leadership.

2.3 Transformational Leadership Practices in Kenya and America
Kenya offers a compelling example of transformational leadership being applied in a rapidly developing education system. Studies of school principals in both urban and rural areas highlight the use of transformational practices such as the articulation of a shared vision, promotion of teacher collaboration, and encouragement of intellectual stimulation through structured training and professional learning communities (Muthoni & Waweru, 2019). Kenyan school leaders often take an active role in classroom observations and academic planning, which reinforces their idealized influence by demonstrating commitment and expertise. This visible engagement earns the trust and respect of teachers and students, which is critical in contexts where accountability and resource constraints are persistent issues.
Inspirational motivation in Kenya is frequently operationalized through goal-setting exercises, motivational talks, and recognition of teacher and student achievements. These strategies foster a positive school climate and motivate staff to innovate and persist despite challenges such as overcrowded classrooms and limited teaching materials. Intellectual stimulation is promoted by encouraging teachers to adopt learner-centered methodologies, engage in peer coaching, and participate in continuous professional development programs designed to address local educational needs (Njuguna, 2020). Additionally, individualized consideration is practiced by providing targeted support to teachers facing personal or professional difficulties, which helps maintain a stable and motivated workforce.
The literature indicates that these transformational leadership practices correlate positively with improved student outcomes, including higher pass rates and increased progression to secondary and tertiary education (Wambua & Mwangi, 2021). However, the effectiveness of these practices can be compromised by systemic challenges, such as infrastructural deficits and socio-economic disparities that affect learner engagement and achievement.
In the United States, transformational leadership has been extensively studied and institutionalized within educational leadership frameworks. American principals commonly employ transformational strategies to address diverse and complex school environments. For instance, inspirational motivation is a hallmark of effective principals who set high expectations and foster a culture of excellence and continuous improvement (Leithwood et al., 2020). Such leaders use data-driven decision-making processes to intellectually stimulate teachers, encouraging them to innovate in curriculum design and instructional methods. Professional development is often individualized through mentoring programs, coaching, and personalized career growth plans, reflecting the principle of individualized consideration (Kraft & Papay, 2014).
The impact of transformational leadership in the U.S. context has been linked to increased teacher efficacy, reduced turnover, and higher student achievement, particularly in schools serving low-income and minority populations (Robinson et al., 2017). American educational leaders benefit from access to substantial resources, leadership training programs, and well-established accountability systems, which enhance their capacity to implement transformational leadership effectively. Nonetheless, challenges such as systemic inequities and varying school climates require ongoing adaptation of leadership approaches.
2.4 Transformational Leadership in Ghanaian Educational Contexts
Transformational leadership has been widely studied in Ghanaian educational contexts, where it is increasingly recognized as a key driver of student academic success. The literature highlights that transformational leaders inspire and motivate staff and students through a combination of visionary leadership and supportive management practices, which create an enabling environment for learning. For example, Owusu-Ansah (2017) found that school leaders who exhibit idealized influence—acting as role models who demonstrate integrity and ethical behavior—build trust and respect among teachers and students. This trust fosters a collaborative school climate where teachers are more willing to share ideas and innovate in their teaching methods.
    Furthermore, inspirational motivation, or the ability to articulate and communicate a compelling vision for the school’s success, encourages staff to align their efforts with the school’s academic goals, enhancing their commitment and motivation. This shared vision is crucial in Ghanaian schools, where collective efforts have been linked to improved student engagement and performance (Owusu-Ansah, 2017).
    In Ghana, recent studies have reinforced the importance of intellectual stimulation as a core transformational leadership practice, particularly in how it contributes to improved instructional quality and, ultimately, student performance. According to Niamatu Lai Abdulai (2025), headteachers who foster a collaborative environment by encouraging teacher innovation, experimentation with new pedagogies, and active participation in professional development significantly improve the school climate in rural areas. Specifically, transformational leadership practices—such as shared vision, frequent professional development, and collaborative problem‐solving—were found to correlate with higher teacher retention and by implication more stable instruction, which matters for student learning.
   Another study by Osei (2021) in the Kumasi Metropolis demonstrated that transformational leadership, when combined with high teacher self-efficacy, led to better teacher job performance (including lesson planning, instructional delivery, and assessment) in Ghanaian basic schools. Teachers who believed strongly in their own abilities and were supported to try new teaching strategies felt more empowered and performed better. Since teacher performance is strongly linked to student outcomes, this suggests intellectual stimulation by leaders has downstream effects on academic achievement.
  Likewise, research by Gyansah (2020) in Kumasi Metropolitan Senior High Schools showed that all four dimensions of transformational leadership idealized influence, inspirational motivation, intellectual stimulation and individualized consideration had statistically significant positive effects on students’ academic achievement. Among these, inspirational motivation had the highest regression coefficient, but intellectual stimulation also showed robust effects. Leaders who inspired their teachers to try new methods, encouraged reflective practice, and supported adaptation to students’ needs saw higher student examination scores.
Turning to individualized consideration, recent evidence from Ghana also highlights how personalized support to teachers improves morale, reduces turnover, and contributes to improved student learning. The study in Kwabre East Municipal, Ashanti Region found that head teachers who attend to individual teacher concerns such as mentoring new teachers, providing feedback tailored to teacher strengths and weaknesses, and being responsive to personal professional development needs create greater job satisfaction among teachers. This satisfaction then links with better performance in the classroom, which is reflected in higher student engagement and improved learning outcomes.
  Additionally, in the “High School Principals in Ghana: Leadership Styles and Practices Toward Effective Educational Outcomes” study (2023), school leaders reported using transformational leadership in ways that engage teachers individually such as recognizing individual contributions, supporting different learning styles amongst students, and adapting leadership support to teacher experience level. Teachers in these schools reported stronger commitments and more willingness to try student-centered and differentiated instruction. These instructional innovations, often supported by intellectual stimulation and individualized support, correlate with improvements in student outcomes, such as better average test scores and reduced failure rates.
   Drawing from these studies, we see a pattern: when school leaders in Ghana provide intellectual stimulation through ongoing training, reflective practice, and encouraging innovation combined with individualized consideration mentorship, personal feedback, support tailored to teachers’ needs this tends to lead to improved teacher effectiveness. 
     As teachers become more adept, confident, and motivated, instructional quality improves, students are more engaged and better supported, and academic results improve (for example in public senior high schools, basic schools, and rural settings). Also, stability matters: teacher retention is bolstered when leaders support teachers individually, which means students benefit from more experienced and consistent instruction.
        Overall, intellectual stimulation and individualized consideration in Ghana are not just theoretical ideals but are practices closely associated with measurable academic gains. These studies suggest that for schools like JAG Early Foundation Academy, emphasizing these practices by encouraging teacher experimentation, ensuring targeted support for individual teacher development, and sustaining ongoing professional development could help strengthen academic performance, especially when other supporting conditions such as resources and infrastructure are present.
Transformational leaders inspire teachers by providing support, recognition, and professional development opportunities. Motivated teachers are more likely to adopt effective teaching strategies, which improves student learning outcomes. Studies show that teacher commitment and satisfaction increase significantly under transformational leadership.
2.5 Transformational Leadership and Student Academic Performance in Liberia
    In Liberia, the study of transformational leadership within the education sector is still in its nascent stages but has gained traction following recent reforms aimed at improving the quality of education. The post-conflict reconstruction phase and ongoing public-private partnerships have created a context where leadership practices are pivotal for educational improvement.
Kamara (2022) highlights that school administrators who adopt transformational leadership styles tend to be more effective in driving academic progress, especially in independent and non-public schools such as JAG Early Foundation Academy. These leaders typically engage in setting clear and ambitious visions for academic excellence, which serve as motivational tools for both teachers and students. By clearly communicating expectations and goals, these leaders create a sense of purpose and direction that encourages greater effort and persistence among stakeholders.
Moreover, transformational leaders in Liberia often promote innovative teaching strategies and encourage collaboration among teachers to share best practices. This aligns with the intellectual stimulation component of transformational leadership, which fosters creative problem-solving and pedagogical innovation that can directly impact student learning (Kamara, 2022).
However, the literature also points to significant challenges that limit the widespread application and impact of transformational leadership in Liberia. Resource constraints such as insufficient teaching materials, inadequate infrastructure, and limited access to leadership training programs hinder school leaders from fully embracing transformational practices. Furthermore, systemic issues like centralized decision-making and inconsistent policy implementation restrict school leaders’ autonomy and their ability to influence academic outcomes effectively (UNICEF, 2023).
Despite these barriers, early evidence suggests that transformational leadership contributes positively to academic performance in Liberian schools where it is practiced, particularly when leaders can align their vision with available resources and community support. 
A positive school climate—characterized by trust, collaboration, and shared vision—is strongly associated with academic achievement. Transformational leaders create such environments by fostering collegial relationships and open communication. Research indicates that trust and collegial support often mediate the relationship between leadership and school performance. Transformational leadership also enhances student engagement by promoting a culture of high expectations and active participation. Engaged students are more likely to perform well academically, complete assignments, and develop critical thinking skills.
2.5.1 Transformational Leadership in Liberia: Constraints and Potential Impacts
Recent literature about transformational leadership in Liberia suggests that while there are promising signs, multiple systemic, infrastructural and resource‑based challenges limit how fully and effectively transformational practices can affect student learning. Understanding these constraints is critical in order to see both what leaders can do under current conditions, and what might be required for them to do more.
Constraints Limiting Transformational Leadership in Liberia
   Transformational leadership, characterized by visionary guidance, motivation, intellectual stimulation, and individualized consideration, holds the promise of significantly improving educational outcomes in Liberia. However, the realization of this leadership model faces profound challenges shaped by structural, systemic, and socio-economic constraints.
Inadequate Infrastructure and Learning Resources
Across Liberia, particularly in rural and underserved communities, basic educational infrastructure remains insufficient. Many schools operate in dilapidated buildings without adequate furniture, electricity, clean water, or sanitation facilities. According to UNICEF (2023), over 60% of schools lack proper water, sanitation, and electrical systems. These deficits not only create an unconducive learning environment but also dampen teacher morale and limit the scope for leadership innovation. In overcrowded classrooms where student-to-teacher ratios can exceed 50 or even 90 to 1 (UNESCO, 2024) teachers are forced to focus on classroom management and survival tactics rather than engaging in transformational strategies such as mentoring or individualized instruction.


i) Shortage of Qualified Teachers and Training Gaps
The limited number of professionally trained teachers further hampers the implementation of transformational leadership. Only about 45% of teachers in Liberia meet national qualification standards (Ministry of Education Liberia, 2023). The shortage is particularly acute in remote areas, where ongoing professional development opportunities are rare or non-existent. Without access to continuous learning, many educators lack the confidence or skills to embrace innovative teaching methods, collaborative planning, or the reflective practices that transformational leadership demands. This skills gap weakens the potential for leaders to foster a culture of growth and experimentation in their schools.
ii) Centralized Decision-Making and Limited Autonomy
   Another significant constraint is the highly centralized nature of educational governance in Liberia. Principals and head teachers often operate with minimal decision-making power, bound by strict government policies that limit their autonomy over curriculum design, resource allocation, and staffing (Kamara, 2022). Public school leaders, in particular, are constrained in their ability to tailor strategies to local contexts. In contrast, private schools benefiting from greater flexibility often outperform public schools, highlighting the importance of autonomy in fostering innovation and effective leadership (UNESCO, 2024).
iii) Socio-Economic Disparities and Resource Inequality
   The socio-economic landscape also limits the scope for transformational leadership. Students from low-income families face multiple barriers to education, including transportation costs, lack of uniforms, and inability to afford basic learning materials (Ministry of Education Liberia, 2023). Moreover, digital inclusion remains a challenge; many schools lack ICT infrastructure and internet access, making it difficult for leaders to implement technology-driven innovations (UNICEF, 2023). These inequalities mean that even the most visionary leaders are often unable to enact personalized or inclusive strategies that cater to diverse student needs.


iv) Policy and Operational Challenges
   Persistent policy and operational shortcomings further complicate leadership efforts. Delayed teacher salaries and generally low compensation contribute to low morale, high absenteeism, and turnover (Kamara, 2022). In addition, the long-term effects of civil conflict, the Ebola crisis, and the COVID-19 pandemic have weakened the education system, leaving schools understaffed and poorly resourced. Weak monitoring and accountability systems hinder efforts to evaluate leadership initiatives or scale successful practices (UNESCO, 2024).
v) Potential Impacts Where Transformational Leadership is Practiced
Despite these significant constraints, instances where transformational leadership is supported either through external resources, community partnerships, or exceptional local leadership show promising outcomes. In schools where leaders are able to mentor teachers, inspire collective vision, and implement adaptive strategies, there is evidence of improved student engagement, stronger teacher collaboration, and enhanced academic performance. These examples demonstrate that, even within a challenging environment, transformational leadership can serve as a catalyst for change when supported by enabling conditions.
Transformational leadership influences academic performance both directly and indirectly. Directly, it shapes school goals, expectations, and instructional quality. Indirectly, it improves teacher performance, student engagement, and school climate, all of which are key predictors of academic success.
However, some earlier studies suggest mixed results depending on context, methodology, and geographical setting. This implies that while transformational leadership is generally effective, its impact may vary based on local conditions such as resources, policies, and socio-cultural factors.
vi) Improved Student Engagement and Learning Outcomes
   	Schools that apply transformational practices like setting a clear school vision, motivating staff, encouraging innovative teaching, and supporting professional Transformational Leadership in Action: Building Capacity Despite Constraints
While transformational leadership in Liberia faces notable systemic and resource-based limitations, emerging evidence from institutions such as JAG Early Foundation Academy and other educational settings suggests that the effective application of transformational leadership principles even in low-resource environments can result in meaningful and lasting change (Kamara, 2022; UNICEF, 2023). This section expands on three key domains where transformational leadership shows promise: teacher morale and professional development, incremental innovation, and policy-level accountability and reform.
1. Teacher Morale, Retention, and Professional Development
    One of the most immediate and measurable areas where transformational leadership impacts the education system is through teacher morale, retention, and growth. Transformational leaders often engage in individualized consideration, a leadership behavior that involves providing mentorship, listening to staff concerns, and offering tailored feedback and support (Kamara, 2022). In schools where such practices are emphasized, teachers report higher levels of satisfaction, stronger commitment to the school mission, and lower rates of attrition.
     In Liberia, where teacher turnover is a significant issue due to low pay, delayed salaries, and poor working conditions, the influence of strong leadership is especially critical (UNICEF, 2023). Transformational leaders who recognize teachers as partners rather than subordinates are more likely to retain staff and foster a collaborative environment. For instance, principals at JAG Early Foundation Academy have implemented informal peer mentorship programs and feedback loops, allowing less-experienced teachers to learn from more seasoned staff, while also cultivating a culture of mutual respect and ongoing development (Kamara, 2022).
Moreover, schools with transformational leaders tend to place greater emphasis on continuous professional development (CPD), even if formal training opportunities are limited. These leaders often organize in-house workshops, invite guest educators or resource persons, and encourage staff to share innovative teaching strategies during staff meetings. Such practices not only empower teachers but also enhance the instructional quality students receive.
    Kamara (2022) notes that when teachers feel valued and supported, their instructional effectiveness improves significantly, which directly contributes to better student outcomes. Similarly, UNICEF (2023) underscores that investing in leadership development among school heads is a strategic way to indirectly improve teacher quality, by creating school cultures where growth, reflection, and excellence are institutional values.
2. Incremental Innovation: Doing More with Less
   Another notable impact of transformational leadership, particularly in low-resource settings like Liberia, is the promotion of incremental innovation. In environments where financial and material resources are scarce, transformational leaders distinguish themselves by their ability to think creatively, mobilize local resources, and encourage bottom-up solutions to challenges.
  A case in point can be found in schools like JAG Early Foundation Academy and others in Lofa, Nimba, and Bong counties, where school leaders have creatively adapted existing spaces and learning tools to better serve students. For example, some have transformed underutilized storage rooms into learning centers or adapted chalkboards for multi-grade instruction, thereby expanding their instructional capacity without requiring new infrastructure (UNESCO, 2024).
Transformational leaders also promote peer learning among students, encouraging cooperative learning methods and student-led study groups. These approaches have been effective in mitigating teacher shortages in overcrowded classrooms. Kamara (2022) highlights that when students are empowered to take responsibility for their own and each other's learning, they develop critical thinking and leadership skills early on—an outcome directly linked to transformational school cultures.
     In addition to leveraging internal school resources, visionary school heads often engage community stakeholders to fill gaps left by insufficient government support. For instance, some principals have formed partnerships with local NGOs, faith-based organizations, and parent-teacher associations (PTAs) to secure books, uniforms, and even volunteer teachers. These leaders recognize that schools do not operate in isolation, and their ability to inspire collective ownership of education within the community reflects the core values of transformational leadership.
    These incremental innovations, though modest in scale, become powerful when sustained over time. They contribute to improved student attendance, enhanced learning environments, and in some cases, measurable academic gains. UNICEF (2023) documents several such examples where simple, cost-effective innovations—like using recycled materials for classroom tools or incorporating local culture into the curriculum have enhanced student engagement and academic performance.
3. Policy Change and Greater Accountability
   While school-level leadership is crucial, transformational leadership at the systemic level, particularly within the Ministry of Education, district education offices, and teacher training institutes, is essential for creating an environment where local innovation and reform can thrive. Over the past decade, Liberia has seen several policy reforms driven by leaders exhibiting transformational characteristics, particularly following the Ebola outbreak and during the COVID-19 recovery period.
    A notable example includes the expansion of teacher training programs in partnership with institutions like the Liberia Teacher Training Program (LTTP), supported by USAID. These programs have aimed to equip teachers with learner-centered pedagogy, classroom management skills, and inclusive education strategies. Such policy-level initiatives often emerge from visionary leaders within the ministry, who are committed to addressing equity gaps and strengthening educational delivery nationwide (Ministry of Education Liberia, 2023).
     Furthermore, transformational leaders in government and donor agencies have championed infrastructure upgrades, including the rehabilitation of schools, provision of learning materials, and improvement of water and sanitation facilities. These leaders understand that without a safe, healthy, and accessible school environment, no leadership model however effective—can yield long-term success.
  There has also been a growing focus on accountability and data-driven decision-making, largely influenced by transformational approaches to governance. For instance, UNESCO (2024) reports that the Ministry of Education has begun rolling out school monitoring frameworks, data collection tools, and performance tracking systems that allow for better evaluation of school leadership and teacher effectiveness. This push for transparency and accountability not only improves system responsiveness but also encourages school leaders to align their strategies with national education goals.
    Importantly, transformational leadership at the policy level promotes decentralization and autonomy, empowering local leaders to make decisions based on contextual realities. This shift though still limited is helping to reduce the rigidity of centralized decision-making that has long stifled innovation in Liberia’s public education system.
    Despite the considerable constraints facing Liberia’s education sector—ranging from inadequate infrastructure and underpaid teachers to centralized control and socio-economic barriers, there is clear evidence that transformational leadership can create positive change when applied thoughtfully and persistently. Whether through enhancing teacher morale and professional development, fostering incremental innovation, or influencing policy reform and accountability structures, transformational leadership offers a viable pathway toward strengthening educational outcomes.
  Institutions like JAG Early Foundation Academy serve as practical examples of what is possible when school leaders embrace the principles of vision, motivation, collaboration, and responsiveness. As Kamara (2022) and UNICEF (2023) both suggest, the future of education in Liberia will depend not only on financial investment but on the quality of leadership at all levels of the system, leaders who can inspire others, build capacity, and lead change in the face of adversity.
    Despite the considerable constraints facing Liberia’s education sector ranging from inadequate infrastructure and underpaid teachers to centralized control and socio-economic barriers there is clear evidence that transformational leadership can create positive change when applied thoughtfully and persistently. Whether through enhancing teacher morale and professional development, fostering incremental innovation, or influencing policy reform and accountability structures, transformational leadership offers a viable pathway toward strengthening educational outcomes.
  Institutions like JAG Early Foundation Academy serve as practical examples of what is possible when school leaders embrace the principles of vision, motivation, collaboration, and responsiveness. As Kamara (2022) and UNICEF (2023) both suggest, the future of education in Liberia will depend not only on financial investment but on the quality of leadership at all levels of the system leaders who can inspire others, build capacity, and lead change in the face of adversity.
Conditions Under Which Transformational Leadership Is More Likely to Succeed
External Support and Partnerships
When schools partner with NGOs, international donors, or the private sector, they gain access to additional resources, infrastructure, and training that offset leadership limitations. Agencies like UNICEF have played a key role in rebuilding schools, providing materials, and supporting teacher training in Liberia (UNICEF, 2023).
Leadership Training and Professional Development
Targeted leadership training and continuous professional development (CPD) are crucial for empowering school leaders to implement transformational practices like vision-setting, innovation promotion, and staff mentorship. These interventions significantly enhance leaders’ ability to navigate constraints and improve school performance (UNESCO, 2024; Kamara, 2022).
School Autonomy and Decentralization
Transformational leadership thrives in systems where school leaders have autonomy in budgeting, resource allocation, and curricular adjustments. Greater decentralization enables context-specific innovations and responsiveness to local educational challenges (Ministry of Education Liberia, 2023).
Community and Stakeholder Engagement
When school leaders actively involve parents, PTAs, and local stakeholders in governance, resource mobilization, and vision-building, the results include enhanced accountability, improved resource availability, and better student engagement (Kamara, 2022; UNICEF, 2023).
Implications for Student Academic Performance at Schools like JAG Early Foundation Academy
Drawing on the literature, several implications emerge regarding how transformational leadership could affect academic performance at JAG Early Foundation Academy:
Leadership that emphasizes vision articulation, intellectual stimulation, and individualized consideration supports higher student engagement, teacher motivation, and instructional quality (Kamara, 2022).
However, infrastructure and resource limitations may hinder these benefits if not addressed through external support or system-level reforms (UNESCO, 2024). Stability in leadership, consistent reform efforts, and professional support for teachers increase the sustainability of transformational practices (UNICEF, 2023). The alignment of vision and resource availability—both internal and external—is critical. Vision alone may raise expectations without meeting needs, while resources without leadership can be underutilized (Ministry of Education Liberia, 2023).

2.6 Transformational Leadership and Student Academic Performance in Kenya and the United States
In Kenya, transformational leadership has been shown to positively affect student academic outcomes. Mwove et al. (2023) found a statistically significant link between transformational leadership by principals and student achievement in national exams, especially when leaders used inspirational motivation to rally teachers and students around ambitious academic goals.
Murage (2022) highlighted the importance of intellectual stimulation and individualized consideration, noting that principals who provided ongoing professional development and personalized support for teachers fostered better teaching practices and, in turn, higher student performance.  Despite these successes, challenges such as large class sizes, limited funding, and resource scarcity still constrain the effectiveness of transformational leadership in some Kenyan schools (Muthoni & Waweru, 2019).
In the United States, transformational leadership is deeply embedded in educational research and policy. Leithwood et al. (2020) assert that effective principals employ inspirational motivation to build a strong school vision, and use data-driven decision-making to intellectually stimulate their teachers. They also practice individualized consideration, offering mentorship and tailored professional development opportunities.
This leadership approach contributes to improved school climates, teacher retention, and ultimately, higher student academic performance, especially in low-income or diverse school settings. The U.S. experience reinforces the global relevance of transformational leadership when combined with supportive systems and accountability structures (Leithwood et al., 2020).
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i) Transformational Leadership, Teacher Motivation, and Student Academic Performance
Recent literature continues to demonstrate that transformational leadership significantly influences teacher motivation, which in turn affects student academic performance. Transformational school leaders inspire teachers to commit themselves to institutional goals through vision-sharing, encouragement, and professional support. According to Nyakundi and Wanjala (2023), principals who practice transformational leadership create a positive working environment that increases teacher morale, collaboration, and commitment to instructional improvement. In Kenyan secondary schools, motivated teachers were found to devote more time to lesson preparation, learner engagement, and remedial instruction, resulting in improved student outcomes in national examinations.
Similarly, Oduro and Kiplagat (2022) observed that transformational leaders who recognized teachers’ efforts and encouraged participatory decision-making enhanced teachers’ sense of ownership and accountability. Teachers under such leadership structures demonstrated increased innovation in teaching methods and stronger dedication to student achievement. The study emphasized that when teachers feel valued and professionally supported, they become more effective in addressing learners’ academic needs.
In addition, transformational leadership encourages collaboration among teachers, which improves instructional delivery and student learning outcomes. Wambua and Muriithi (2021) found that principals who promoted teamwork, mentorship, and professional learning communities strengthened teachers’ instructional competencies. Collaborative environments enabled teachers to exchange pedagogical strategies, discuss learner challenges, and implement solutions collectively. This contributed to improved classroom management and enhanced student academic performance.
In the United States, teacher motivation remains one of the strongest mediating factors between transformational leadership and student achievement. According to Grissom, Egalite, and Lindsay (2021), principals who employed transformational leadership practices increased teacher job satisfaction and reduced burnout. Teachers working under supportive and visionary school leaders demonstrated higher levels of commitment, which translated into better instructional quality and improved learner performance.
Furthermore, transformational leaders in U.S. schools encourage continuous professional growth through coaching, mentoring, and data-informed instruction. Kraft, Blazar, and Hogan (2022) argue that instructional leadership rooted in transformational practices helps teachers refine classroom strategies and improve student engagement. Teachers who receive individualized support and constructive feedback are more likely to adopt innovative teaching approaches that enhance learner understanding and academic achievement.
Research by Sebastian, Allensworth, and Huang (2020) also revealed that transformational leadership positively shapes school climate by strengthening trust between principals and teachers. A positive school climate motivates teachers to perform effectively and creates conducive learning environments for students. Schools characterized by supportive leadership structures often record better academic outcomes because teachers are more willing to collaborate and invest additional effort in supporting learners.
Despite these positive outcomes, several challenges continue to affect the effectiveness of transformational leadership in both Kenya and the United States. In Kenya, teacher shortages, overcrowded classrooms, and inadequate teaching resources reduce the ability of school leaders to fully implement transformational practices (Mugo & Omondi, 2021). Many principals struggle to provide individualized support due to overwhelming administrative responsibilities and limited funding. Consequently, the intended impact on teacher motivation and student achievement may not always be fully realized.
Similarly, in the United States, accountability pressures and standardized testing requirements sometimes limit the flexibility of principals to focus on transformational practices. Young and Winn (2021) note that excessive emphasis on performance metrics may force school leaders to prioritize compliance and administrative duties over teacher empowerment and relationship-building. Nevertheless, schools that successfully balance accountability with transformational leadership continue to demonstrate positive academic outcomes.
Overall, the literature indicates that transformational leadership contributes significantly to teacher motivation and student academic performance. By fostering collaboration, recognizing teacher contributions, and supporting professional growth, transformational leaders create learning environments that enhance instructional quality and student success.
ii) Transformational Leadership and School Climate in Relation to Student Academic Performance
School climate has emerged as another important factor linking transformational leadership to student academic performance. School climate refers to the quality of relationships, safety, communication, and overall learning environment within a school. Studies have consistently shown that transformational leaders positively influence school climate by promoting trust, inclusivity, and shared responsibility among stakeholders.
In Kenya, transformational leadership has been associated with improved school discipline, stronger teacher-student relationships, and increased learner engagement. According to Maina and Kinyua (2022), principals who practiced transformational leadership created supportive school cultures where teachers and students felt respected and motivated. Such environments encouraged learners to participate actively in classroom activities, resulting in better academic achievement.
Likewise, Kiptoo and Rotich (2023) found that transformational principals fostered open communication and participatory governance, enabling teachers and students to contribute ideas on school improvement. Schools characterized by collaborative leadership structures experienced reduced disciplinary issues and improved student concentration in academic activities. The study concluded that a positive school climate strengthens learners’ motivation and academic commitment.
Transformational leadership also plays a critical role in conflict resolution and emotional support within schools. Wekesa and Simiyu (2021) observed that principals who demonstrated individualized consideration were more effective in addressing teacher and student concerns. Such leaders created emotionally supportive environments that enhanced psychological well-being and academic engagement. Students in schools with supportive climates demonstrated higher attendance rates and improved academic performance.
In the United States, extensive research has linked transformational leadership to positive school climate and learner achievement. Thapa and Cohen (2020) argue that transformational leaders build strong interpersonal relationships and encourage collective responsibility for student success. These practices improve trust among teachers, students, and parents, thereby creating conducive learning environments.
Moreover, transformational leadership has been shown to improve student behavior and reduce absenteeism. According to Wang, Pollock, and Hauseman (2021), principals who encouraged inclusive leadership and student participation cultivated safer and more supportive school environments. Learners in such schools felt valued and connected to the institution, increasing their academic engagement and performance.
Research by Leithwood and Sun (2020) further revealed that transformational leadership indirectly affects student achievement through its influence on school conditions. Effective school leaders establish high expectations, promote collaboration, and encourage innovation, all of which contribute to improved teaching and learning processes. Positive school climates motivate teachers and students alike, leading to sustained academic improvement.
Despite these benefits, challenges continue to hinder the development of positive school climates in some educational settings. In Kenya, socioeconomic inequalities, inadequate infrastructure, and high student populations often affect school environments negatively (Njenga & Muthui, 2021). Principals working in under-resourced schools may find it difficult to maintain supportive climates due to financial constraints and limited staffing.
Similarly, schools in the United States face challenges related to diversity, student mental health concerns, and increasing disciplinary issues. According to Harris and Jones (2022), school leaders must balance academic accountability with emotional and social support for students. Transformational leadership becomes more effective when combined with adequate counseling services, teacher support systems, and inclusive educational policies.
The reviewed literature therefore demonstrates that transformational leadership contributes significantly to the development of positive school climates that support student academic success. Through trust-building, collaboration, and emotional support, transformational leaders create environments where learners can thrive academically and socially.
iii) Transformational Leadership, Innovation, and Instructional Improvement in Schools
Innovation and instructional improvement are increasingly recognized as important dimensions of transformational leadership in education. Transformational leaders encourage creativity, critical thinking, and the adoption of innovative teaching practices aimed at improving student academic performance. By intellectually stimulating teachers and supporting instructional reforms, school leaders enhance the quality of teaching and learning.
In Kenya, studies have shown that transformational leadership promotes innovation in curriculum implementation and classroom instruction. According to Mutiso and Njeru (2023), principals who encouraged teachers to experiment with learner-centered teaching strategies improved student participation and understanding. Teachers working under transformational leaders demonstrated greater willingness to integrate technology, collaborative learning, and problem-solving approaches into classroom instruction.
Also, Karanja and Mwangi (2022) reported that transformational leadership enhanced teachers’ adaptability to educational reforms and competency-based learning approaches. Principals who organized professional development workshops and encouraged reflective teaching practices enabled teachers to improve instructional delivery. As a result, students demonstrated improved critical thinking skills and academic performance.
Transformational leaders also encourage data-driven instruction and continuous assessment practices. According to Abdi and Yusuf (2021), principals who regularly reviewed academic progress data with teachers helped identify learning gaps and implement corrective measures. Such collaborative academic monitoring strengthened instructional effectiveness and improved examination results.
In the United States, innovation and instructional improvement are central features of transformational school leadership. Hallinger and Walker (2021) argue that transformational leaders promote cultures of continuous learning where teachers are encouraged to adopt evidence-based instructional strategies. Such leaders inspire educators to embrace change and remain responsive to learners’ evolving needs.
Furthermore, transformational leadership supports the integration of educational technology into teaching and learning processes. Darling-Hammond et al. (2022) observed that principals who provided teachers with technological resources and training improved digital instruction and student engagement. Schools with transformational leaders adapted more effectively to online and blended learning environments, particularly following disruptions caused by the COVID-19 pandemic.
Research by Fullan (2021) also highlighted the role of transformational leadership in driving school improvement initiatives. Effective principals encouraged collaborative inquiry, peer coaching, and innovation-focused professional learning communities. These practices strengthened instructional quality and enhanced student achievement across diverse school contexts.
Another important aspect of transformational leadership is the encouragement of reflective practice among teachers. According to Robinson and Gray (2020), transformational leaders create opportunities for teachers to evaluate instructional methods and identify areas for improvement. Reflective teaching enables educators to respond effectively to learner challenges and improve academic outcomes.
However, innovation and instructional improvement are often constrained by contextual challenges. In Kenya, inadequate ICT infrastructure, limited internet access, and insufficient teacher training continue to hinder effective instructional innovation (Ochieng & Barasa, 2022). Some schools also face resistance to change from teachers who are accustomed to traditional teaching methods.
In the United States, disparities in school funding and unequal access to technological resources affect the implementation of innovative instructional practices. According to Shields and Hesbol (2021), schools in low-income communities may struggle to sustain innovation due to financial limitations and staffing shortages. Nevertheless, transformational leadership remains critical in mobilizing resources and encouraging resilience among educators.
The reviewed literature demonstrates that transformational leadership significantly promotes innovation and instructional improvement, which positively influence student academic performance. By encouraging creativity, supporting professional development, and fostering data-informed teaching practices, transformational leaders contribute to more effective educational systems and improved learner outcomes.
iv) Transformational Leadership and Technology Integration in Improving Student Academic Performance
The integration of technology into teaching and learning has become an essential aspect of modern education, and transformational leadership plays a significant role in facilitating this process. School leaders who practice transformational leadership encourage innovation, support digital learning initiatives, and inspire teachers to embrace educational technologies that enhance instructional effectiveness and student academic performance. Recent studies indicate that transformational principals create environments that promote technological adaptation, continuous learning, and collaborative problem-solving among teachers and students.
In Kenya, the implementation of digital learning programs and competency-based curriculum reforms has increased the importance of transformational leadership in schools. According to Otieno and Kihara (2023), principals who demonstrated transformational leadership were more successful in promoting the integration of Information and Communication Technology (ICT) into classroom instruction. These leaders motivated teachers to utilize digital platforms, multimedia resources, and online assessment tools to improve learner engagement and academic achievement. Teachers under transformational leaders showed greater confidence in adopting technology-based instructional strategies compared to those working under authoritarian leadership structures.
Likewise, Wanjiru and Mutua (2022) found that transformational principals encouraged innovation by organizing ICT training workshops and facilitating peer mentoring among teachers. Such leadership practices enhanced teachers’ digital competencies and improved their ability to deliver learner-centered instruction. The study further revealed that students in schools where principals actively supported technology integration demonstrated improved academic participation, problem-solving abilities, and examination performance.
Transformational leadership also contributes to effective management of educational change associated with technological advancement. According to Muli and Kibet (2021), principals who articulated clear visions regarding digital transformation helped teachers overcome resistance to technological innovation. These leaders encouraged collaboration and continuous professional development, enabling schools to adapt effectively to changing educational demands. Consequently, schools with transformational leadership structures were more successful in implementing e-learning initiatives and improving instructional quality.
Moreover, transformational leaders strengthen communication and collaboration through technology-enhanced learning environments. Kilonzo and Mwanzia (2023) observed that school leaders who promoted the use of virtual learning platforms facilitated stronger interaction among teachers, students, and parents. Enhanced communication contributed to improved learner monitoring, timely feedback, and increased student academic engagement. The study emphasized that transformational leadership encourages the development of supportive digital cultures within schools.
  In the United States, transformational leadership has been strongly associated with successful educational technology integration. According to Dexter and Richardson (2021), principals who practiced transformational leadership inspired teachers to embrace innovative instructional technologies and continuously improve digital teaching practices. Such leaders fostered professional learning communities where educators collaboratively explored effective uses of technology to support student learning outcomes.
Additionally, transformational leaders in U.S. schools played critical roles during the COVID-19 pandemic by facilitating remote and blended learning systems. Trust and Whalen (2022) reported that principals who provided emotional support, technological resources, and professional guidance enabled teachers to transition successfully to online instruction. Schools led by transformational leaders adapted more effectively to disruptions and maintained relatively stable student academic performance despite challenges associated with remote learning.
Study by Anderson and Lee (2023) further demonstrated that transformational leadership positively influences teachers’ attitudes toward educational technology. Teachers who perceived strong leadership support were more willing to experiment with digital instructional tools, interactive learning applications, and virtual collaboration strategies. This enhanced classroom engagement and promoted deeper learner understanding of academic content.
Transformational leadership also supports equitable access to digital learning opportunities. According to Jenkins and Brown (2021), effective school leaders advocate for resource mobilization and partnerships that provide technological infrastructure to underserved schools. Through collaborative leadership approaches, principals help reduce educational inequalities associated with limited digital access. This contributes to improved academic opportunities and outcomes for students from disadvantaged backgrounds.
Despite these positive contributions, several barriers continue to affect technology integration in schools. In Kenya, inadequate ICT infrastructure, unreliable internet connectivity, and limited funding remain major challenges to digital transformation in education (Nyongesa & Wekesa, 2022). Many rural schools lack sufficient computers and digital resources, making it difficult for transformational leaders to fully implement technology-based instructional innovations.
Equally, schools in the United States continue to face challenges related to the digital divide, cybersecurity concerns, and unequal access to technological resources. According to Harris and Jones (2022), disparities in school funding often affect the quality of technological infrastructure available to learners. Transformational leaders therefore require strong policy support and sustainable investment to ensure effective technology integration.
The reviewed literature demonstrates that transformational leadership significantly enhances technology integration and instructional innovation in schools. By promoting professional development, encouraging collaboration, and supporting digital learning initiatives, transformational leaders improve instructional quality and contribute positively to student academic performance.
v) Transformational Leadership and Professional Development of Teachers
Professional development is another important dimension through which transformational leadership influences instructional improvement and student academic performance. Transformational school leaders recognize that teachers are central to educational success and therefore prioritize continuous professional learning, mentorship, and capacity building. Through inspirational motivation and individualized consideration, transformational leaders empower teachers to improve their instructional competencies and adapt to changing educational demands.
In Kenya, recent studies indicate that transformational principals significantly contribute to teacher professional growth. According to Ndirangu and Wambui (2023), principals who organized regular in-service training programs and workshops enhanced teachers’ instructional effectiveness and classroom management skills. Teachers who participated in continuous professional development activities demonstrated improved pedagogical competencies and greater commitment to learner achievement.
`	Kimani and Kariuki (2022) found that transformational leadership encouraged teachers to pursue higher academic qualifications and engage in reflective teaching practices. Principals who mentored teachers and promoted collaborative learning environments strengthened teachers’ confidence and professional motivation. The study revealed that schools characterized by strong professional development cultures recorded improved student academic performance in national examinations.
Transformational leaders also support instructional improvement by encouraging peer learning and teamwork among teachers. According to Musyoka and Kilonzo (2021), principals who established professional learning communities enabled teachers to share experiences, discuss instructional challenges, and develop innovative teaching strategies collectively. Collaborative professional development improved instructional consistency and enhanced learner outcomes across subjects.
Furthermore, transformational leadership strengthens teachers’ adaptability to educational reforms and curriculum changes. Wekulo and Omondi (2023) observed that principals who actively guided teachers during curriculum implementation processes reduced anxiety and increased instructional confidence. Teachers working under supportive leadership structures demonstrated greater willingness to embrace learner-centered methodologies and competency-based approaches.
In the United States, teacher professional development remains a central feature of transformational leadership. According to Darling-Hammond and Hyler (2021), transformational principals promote continuous learning cultures where teachers are encouraged to improve instructional practices through coaching, mentoring, and evidence-based reflection. Such professional support contributes to improved instructional quality and stronger student academic outcomes.
Additionally, transformational leadership enhances teacher retention and job satisfaction through meaningful professional support. Kraft and Papay (2022) argue that teachers who receive mentorship and growth opportunities are more likely to remain committed to the teaching profession. Reduced teacher turnover contributes to instructional stability and improved student performance over time.
 Louis and Murphy (2021) further revealed that transformational leaders encourage distributed leadership by involving teachers in decision-making and school improvement initiatives. This increases teachers’ sense of ownership and accountability toward educational goals. Teachers who participate actively in leadership processes demonstrate stronger professional commitment and greater instructional effectiveness.
Transformational leaders also facilitate the use of data-informed professional development practices. According to Reeves (2022), effective principals analyze student performance data to identify instructional weaknesses and organize targeted teacher training programs. Such evidence-based professional development strengthens teaching quality and improves learner achievement.
However, several challenges continue to affect teacher professional development in both Kenya and the United States. In Kenya, inadequate funding, teacher shortages, and heavy workloads often limit teachers’ participation in training programs (Kamau & Mugo, 2021). Some schools also lack access to qualified facilitators and modern instructional resources necessary for effective professional learning. In the United States, professional development programs sometimes face challenges related to time constraints, policy changes, and varying teacher needs. According to Walker and Hallinger (2022), some training initiatives fail to produce meaningful instructional improvement because they are not aligned with classroom realities. Transformational leaders must therefore ensure that professional development activities remain practical, collaborative, and learner-focused.
Overall, the literature indicates that transformational leadership plays a crucial role in promoting teacher professional development and instructional improvement. By supporting continuous learning, mentorship, and collaborative practice, transformational leaders strengthen teachers’ competencies and contribute significantly to improved student academic performance.
vi) Transformational Leadership and Collaborative Decision-Making in Schools
Collaborative decision-making is increasingly recognized as an important component of transformational leadership in educational institutions. Transformational leaders encourage participation, teamwork, and shared responsibility among teachers, students, and other stakeholders in the school community. Through collaborative leadership approaches, principals create inclusive environments that improve instructional practices, strengthen organizational commitment, and enhance student academic performance.
In Kenya, transformational leadership has been associated with participatory school management and improved educational outcomes. According to Mwangi and Gathogo (2023), principals who involved teachers in academic planning and policy formulation enhanced teachers’ commitment to school goals. Teachers who participated in decision-making processes demonstrated increased motivation, accountability, and dedication to improving learner achievement.
Similarly, Njoroge and Kipkemboi (2022) found that collaborative leadership strengthened communication and teamwork among staff members. Principals who encouraged open dialogue and consultation created supportive professional environments that enhanced instructional coordination and problem-solving. As a result, schools experienced improved curriculum implementation and higher student academic performance.
Transformational leaders also encourage student participation in school governance and academic activities. According to Wambugu and Muthoni (2021), principals who promoted student leadership initiatives enhanced learner responsibility, discipline, and engagement. Students who felt valued and included in school processes demonstrated stronger commitment to academic success and positive behavior.
Furthermore, collaborative decision-making strengthens relationships between schools and communities. Kiplimo and Rotich (2023) observed that transformational principals actively involved parents and community stakeholders in educational programs and school improvement initiatives. Such partnerships improved resource mobilization, learner support, and monitoring of academic progress. Community involvement also contributed to stronger accountability and improved educational performance.
In the United States, collaborative leadership remains a defining characteristic of transformational school administration. According to Spillane and Healey (2021), transformational principals encourage distributed leadership structures where teachers participate actively in curriculum development, instructional planning, and school improvement strategies. Shared leadership practices enhance innovation and instructional effectiveness.
Research by Bryk et al. (2022) further demonstrated that schools characterized by collaborative cultures experience stronger academic improvement than schools with hierarchical leadership systems. Teachers working in collaborative environments exchange instructional ideas, support one another professionally, and collectively address learner challenges. This contributes to improved teaching quality and higher student achievement.
Transformational leadership also strengthens trust and organizational commitment within schools. According to Tschannen-Moran and Gareis (2021), principals who involve teachers in decision-making build stronger professional relationships and enhance workplace satisfaction. Teachers who feel respected and empowered are more likely to contribute positively to instructional improvement and school success.
Additionally, collaborative leadership supports innovation and adaptability in educational institutions. Harris and DeFlaminis (2022) argue that transformational leaders who encourage teamwork and shared problem-solving enable schools to respond effectively to educational reforms and emerging challenges. Such collaborative approaches strengthen institutional resilience and improve learner outcomes.
Despite these benefits, collaborative decision-making may face several challenges. In Kenya, centralized educational policies, limited resources, and rigid administrative structures sometimes restrict participatory leadership practices (Owino & Chebet, 2021). Some principals may also encounter resistance from staff members who are accustomed to traditional hierarchical leadership approaches.
Similarly, in the United States, collaborative leadership can be affected by time constraints, conflicting stakeholder interests, and accountability pressures. According to Bush and Glover (2022), school leaders must balance inclusivity with efficient decision-making to avoid delays and organizational conflicts. Effective transformational leadership therefore requires strong communication, trust-building, and conflict management skills.
The reviewed literature demonstrates that collaborative decision-making is a critical aspect of transformational leadership that contributes significantly to instructional improvement and student academic performance. By promoting participation, teamwork, and shared accountability, transformational leaders create supportive educational environments that enhance teaching effectiveness and learner success.
2.7 Summary of Literature
The literature consistently shows that transformational leadership positively influences students’ academic performance through teacher motivation, improved school climate, and increased student engagement. While evidence from global and African contexts supports this relationship, there is a clear need for localized research in Liberia to better understand how these dynamics operate within its unique educational system.



CHAPTER THREE: RESEARCH METHODOLOGY
3.1 Research Design
A research design served as the framework that held the entire research project together (Feholt, 2009). It structured the study and illustrated how all major components worked collectively to address the central research questions. For the purpose of this study, the researcher adopted a descriptive survey design. This design enabled participants to respond to questions administered through questionnaires or interview guides, thereby facilitating the collection of relevant data.
Furthermore, the study employs a quantitative research approach, which involves the collection and analysis of numerical data. This approach allows for statistical analysis, making it possible to measure the extent to which transformational leadership influences academic performance. Structured questionnaires will be used as the primary instrument for data collection to ensure consistency and reliability of responses.
In addition, the study may incorporate elements of a correlational design, as it seeks to determine the relationship between transformational leadership (independent variable) and students’ academic performance (dependent variable). This helps in identifying whether changes in leadership practices are associated with variations in students’ academic outcomes.
The research design is considered suitable for this study because it provides a systematic and objective way of examining the problem while ensuring that the findings are valid, reliable, and generalizable within the context of selected schools in Liberia.
3.2 Population
A research population refers to the complete set of individuals, cases, or objects sharing common observable characteristics such as age or gender (Mugenda & Mugenda, 2003). The target population for this study consisted of one hundred (100) individuals. These groups are considered appropriate because they are directly involved in leadership practices and the teaching–learning process, and therefore can provide relevant information on how transformational leadership influences students’ academic performance.
3.3 Sample Size and Sampling Techniques
Sample size determination involved selecting the number of observations to be included in the study. It was a critical aspect of the research, especially where the aim was to make inferences about a population based on sample data. The researcher employed a simple random sampling technique, whereby each member of the population had an equal probability of being selected (Curry, 1984). However, since the population size ranged from zero to one hundred (0–100), all members of the population were included in the study. Therefore, the sample size comprised the entire population of one hundred (100) individuals.
3.4 Data Collection Instrument
A research instrument is a tool used to collect data in a study. It assists the researcher in systematically recording observations and reporting findings. Such instruments may include surveys, questionnaires, tests, scales, or rating tools designed to measure specific variables or characteristics. In this study, the researcher used well-structured questionnaires consisting of close-ended questions to collect the required data.
3.5 Data Collection Procedures
Data collection procedures refer to the systematic steps followed to obtain data from the field. In this study, permission was sought from the authorities of JAG Early Foundation Academy, located in Johnsonville Township, Montserrado County, Liberia. Upon obtaining approval, the researcher distributed questionnaires to the participants. The respondents were given two to three days to complete the questionnaires, after which they were collected for analysis.
3.6 Data Analysis Procedures
Data analysis involved the process of organizing, summarizing, and interpreting the collected data to identify patterns and draw meaningful conclusions (Silverman, 2010). In this study, the researcher analyzed the data using charts, tables, and graphs to ensure clarity, ease of interpretation, and effective presentation of findings.


















CHAPTER FOUR: DATA PRESENTATION AND INTERPRETATION
Table 1. Gender of Respondents
	Gender of Respondent
	Frequency
	Percentage

	Male
	75
	75

	Female
	25
	25

	Total
	100
	100


Source:  Researcher’s Field  Data, 2026
Table 1. Shows that out of 100 respondents, 75 respondents representing 75% are male, 25 respondents representing 25% are female
Figure 1. Gender of Respondents

Source:  Researcher’s Field  Data, 2026



Table 2. Category of Respondent
	Category of Respondent
	Frequency

	Total
	Percentage

	
	Male
	Female
	
	

	Administrators
	7
	6
	13
	13

	Teachers
	25
	3
	32
	32

	Students
	39
	16
	55
	55

	Total
	75
	25
	100
	100


Source:  Researcher’s Field  Data, 2026
Table 2 shows that out of 100 respondents, 13respondents representing 13% are Administrators, 32 respondents representing 32% are Teachers, 55 respondents representing 55% are Students.
Figure 2. Category of Respondent
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Table 3. Age Range
	Age Range
	Frequecy
	Total
	Percentage

	
	Male
	Female
	
	

	 30–35  
	65
	15
	80
	80

	36–40  
	5
	6
	11
	11

	41–46
	5
	4
	9
	9

	Total
	75
	25
	100
	100


Source:  Researcher’s Field  Data, 2026
Table 3 shows that out of 100 respondents, 80 respondents representing 80% are 30-35 years, 11 respondents representing 11% are 36-40, 9 respondents representing 9% are 41-46 years.
 Figure 3 Age Range 
Source:  Researcher’s Field  Data, 2026



Table 4. Education Level
	Education Level
	Frequency
	Total
	Percentage

	
	Male
	Female
	
	

	‘B’-Certificate
	68
	19
	87
	87

	AA Degree
	4
	4
	8
	8

	BS.c Degree
	3
	2
	5
	5

	Total
	75
	25
	100
	100


Source:  Research Field  Data, 2026
Table 4 shows that out of 100 respondents, 87 respondents representing 87% have B’-Certificate,  8% have AA Degree , 5 respondents representing 5% have BS.c Degree.
Figure 4. Education Level 
Source:  Researcher’s Field  Data, 2026



Table 5.  Administration Communicate a Shared Vision
	Administration Communicate
	Frequency
	Total
	Percentage

	
	Male
	Female
	
	

	Regular meetings and workshops
	68
	19
	87
	87

	Occasional discussions
	4
	5
	9
	9

	I don't know
	3
	1
	4
	4

	Total
	75
	25
	100
	100


Source:  Researcher’s Field  Data, 2024
Table 5 shows that out of 100 respondents, 87 respondents representing 87% said yes, Regular meetings and workshops. 9 respondents representing 9% said Occasional discussions, 4 respondents representing 4% said they don't know.	
Figure 5. Administration Communicate a Shared Vision

Source:  Researcher’s Field  Data, 2026


Table 6.  Teacher Development Supported
	Teacher Development Supported

	Frequency
	Total
	Percentage

	
	Male
	Female
	
	

	Ongoing training and coaching
	65
	10
	75
	75

	Encouraged, but little support
	4
	10
	14
	14

	Rare and less useful workshops

	6
	5
	11
	11

	Total
	75
	25
	100
	100


Source:  Researcher’s Field  Data, 2026
Table 6 shows that out of 100 respondents, 75 respondents representing 75% said Ongoing training and coaching is the best teacher development supported, 14 respondents representing 14% said Encouraged, but little support is the best teacher development supported, 11 respondents representing 11% said Rare and less useful workshops
 Figure 6 Teacher Development Supported

Source:  Researcher’s Field  Data, 2026
Table 7.  Individual Teacher Needs Addressed

	Individual Teacher Needs Addressed
	Frequency
	Total
	Percentage

	
	Male
	Female
	
	

	Agree Listens and provides support
	9
	7
	16
	16

	Some recognition only
	55
	13
	68
	68

	 Inconsistent response
	11
	5
	16
	16

	Total
	75
	25
	100
	100


Source:  Researcher’s Field  Data, 2026
Table 7 shows that out of 100 respondents, 16 respondents representing 16% agree that Agree Listens and provides support can help address teacher need., 68 respondents representing 68% agree that Some recognition only., 16 respondents representing 16% said  Inconsistent response
Figure 7. Individual Teacher Needs Addressed.

Source:  Researcher’s Field  Data, 2026


Table 8.  Leadership Affects Teacher Motivation
	Leadership Affects Teacher Motivation disorder
	Frequency
	Total
	Percentage

	
	Male
	Female
	
	

	Boosts morale and performance Boosts morale and performance
	62
	17
	79
	79

	Moderate impact
	8
	5
	13
	13

	Limited influence
	5
	3
	8
	8

	Total
	75
	25
	100
	100


Source:  Researcher’s Field  Data, 2026
Table 8 shows that out of 100 respondents, 79 respondents representing 79% said Boosts morale and performance can Affects Teacher Motivation 13 respondents representing 13% said Moderate impact can Affects Teacher Motivation, 8 respondents representing 8% said Limited influence. 
Figure 8. Leadership Affects Teacher Motivation

Source:  Researcher’s Field  Data, 2026



Table 9. Innovation Encouraged
	Innovation Encouraged
	Frequency
	Total
	Frequency

	
	Male
	Female
	
	

	Training and new methods 
	63
	21
	84
	84

	Teamwork and collaboration

	7
	3
	10
	10

	Occasional ideas, low support

	5
	1
	6
	6

	Total
	75
	25
	100
	100


Source:  Researcher’s Field  Data, 2026
Table 9 shows that out of 100 respondents, 84 respondents representing 84% said Training and new methods is best innovation encouraged,10 respondents representing 10% said Teamwork and collaboration, 6 respondents representing 6% Occasional ideas, low support.
Figure 9. Innovation Encouraged
Source:  Researcher’s Field  Data, 2026



Table 10. Leadership Challenges
	Leadership Challenges

	Frequency
	Total
	Percentage

	
	Male
	Female
	
	

	Lack of resources
	60
	15
	75
	75

	Limited training
	8
	3
	11
	11

	Resistance to change
	7
	7
	14
	14

	Total
	75
	25
	100
	100


Source:  Research Field  Data, 2026
Table 10 shows that out of 100 respondents, 75 respondents representing 75% said yes, Lack of resources is a challenges face be leadership, 11 respondents representing 11% said Limited training is a challenges face be leadership, 14 respondents representing 14% said Resistance to change.
Figure 10. Leadership Challenges

Source:  Researcher’s Field  Data, 2026


Table 11. Leadership Affect Student Engagement
	Leadership Affect Student Engagement 
	Frequency
	Total
	Percentage

	
	Male
	Female
	
	

	Strongly improves it
	9
	5
	14
	14

	Moderately helps
	60
	15
	75
	75

	Minimal impact
	7
	7
	11
	11

	Total
	75
	25
	100
	100


Source:  Research Field  Data, 2026
Table 11 shows that out of 100 respondents, 14 respondents representing 14% said yes, Strongly improves it is a leadership affect student engagement, 75 respondents representing 75% said Moderately helps, 11 respondents representing 11% said Minimal impact.
Figure 11. Leadership Affect Student Engagement

Source:  Researcher’s Field  Data, 2026



Table 12.  Academic Outcomes Changed
	Academic Outcomes Changed 
	Frequency
	Total
	Percentage

	
	Male
	Female
	
	

	Significantly improved
	65
	15
	80
	80

	Some improvement
	5
	3
	8
	8

	No major change
	5
	7
	12
	12

	Total
	75
	25
	100
	100


Source:  Research Field  Data, 2026
Table 12 shows that out of 100 respondents, 80 respondents representing 80% said yes significantly improved, 8 respondents representing 8% said some improvement, 12 respondents representing 12% said No major change.
Figure 12. Academic Outcomes Changed

Source:  Researcher’s Field  Data, 2026




Table 13.  Role Does Teacher Motivation Play in Student Success.
	Role Does Teacher Motivation Play In Student Success
	Frequency
	Total
	Percentage

	
	Male
	Female
	
	

	Strong positive impact
	68
	15
	83
	83

	Some impact
	3
	3
	6
	6

	Limited effect
	4
	7
	11
	11

	Total
	75
	25
	100
	100


Source:  Research Field  Data, 2026
Table 13 shows that out of 100 respondents, 83 respondents representing 83% said yes Strong positive impact is a role doe’s teacher motivation play in student success, 6 respondents representing 6% said some impact, 11 respondents representing 11% said Limited effect.
Figure 13. Role Does Teacher Motivation Play in Student Success.

Source:  Researcher’s Field  Data, 2026



4.2 Findings
The data in the survey were obtained from interview conducted through the use of questionnaires with Students, Teachers and Administrator as respondents. The aim and objective of this study to “Examining the Impacts of Transformational Leadership on Students’ Academic Performance in Liberia. A Case Study of Jag Early Foundation Academy, Johnsonville Township, Montserrado County, Liberia (2020 - 2024)
Table 1: shows that out of 100 respondents, 75 respondents representing 75% are male, 25 respondents representing 25% are female
Table 2: shows that out of 100 respondents, 13respondents representing 13% are Administrators, 32 respondents representing 32% are Teachers, 55 respondents representing 55% are Students.
Table 3:  shows that out of 100 respondents, 80 respondents representing 80% are 30-35 years, 11 respondents representing 11% are 36-40, 9 respondents representing 9% are 41-46 years.
Table 4:  shows that out of 100 respondents, 87 respondents representing 87% have B’-Certificate, 8% have AA Degree , 5 respondents representing 5% have BS.c Degree.
Table 5:  shows that out of 100 respondents, 87 respondents representing 87% said yes, Regular meetings and workshops. 9 respondents representing 9% said Occasional discussions, 4 respondents representing 4% said they don't know.	
Table 6:  shows that out of 100 respondents, 75 respondents representing 75% said Ongoing training and coaching is the best teacher development supported, 14 respondents representing 14% said Encouraged, but little support is the best teacher development supported, 11 respondents representing 11% said Rare and less useful workshops
Table 7: shows that out of 100 respondents, 16 respondents representing 16% agree that Agree Listens and provides support can help address teacher need., 68 respondents representing 68% agree that Some recognition only., 16 respondents representing 16% said Inconsistent response
Table 8:  shows that out of 100 respondents, 79 respondents representing 79% said Boosts morale and performance can Affects Teacher Motivation 13 respondents representing 13% said Moderate impact can Affects Teacher Motivation, 8 respondents representing 8% said Limited influence. 
Table 9:  shows that out of 100 respondents, 84 respondents representing 84% said Training and new methods is best innovation encouraged,10 respondents representing 10% said Teamwork and collaboration, 6 respondents representing 6% Occasional ideas, low support.
Table 10: shows that out of 100 respondents, 75 respondents representing 75% said yes, Lack of resources is a challenges face be leadership, 11 respondents representing 11% said Limited training is a challenges face be leadership, 14 respondents representing 14% said Resistance to change.
Table 11: shows that out of 100 respondents, 14 respondents representing 14% said yes, Strongly improves it is a leadership affect student engagement, 75 respondents representing 75% said Moderately helps, 11 respondents representing 11% said Minimal impact.
Table 12: shows that out of 100 respondents, 80 respondents representing 80% said yes significantly improved, 8 respondents representing 8% said some improvement, 12 respondents representing 12% said No major change.
Table 13: shows that out of 100 respondents, 83 respondents representing 83% said yes Strong positive impact is a role doe’s teacher motivation play in student success, 6 respondents representing 6% said some impact, 11 respondents representing 11% said Limited effect.

4.3 Discussion of the Findings
This study addressed three research questions related to “Examining the Impacts of Transformational Leadership on Students’ Academic Performance in Liberia: A Case Study of Jag Early Foundation Academy, Johnsonville Township, Montserrado County, Liberia (2020–2024).” The questions focused on: (1) the transformational leadership practices used by the administration of JAG Early Foundation Academy, (2) the impacts of these practices on students’ academic performance, and (3) strategies for sustaining the implementation of transformational leadership within the institution.
In response to the first research question, findings from Table 9 revealed that 84% of respondents identified training and the adoption of new methods as the most encouraged forms of innovation within the institution. This finding aligns with existing literature, which emphasizes that capacity building through training enhances skills, knowledge, and adaptability among staff, thereby fostering innovation. Amabile (1988) argues that supportive organizational practices, such as continuous training and the introduction of new approaches, significantly promote creativity and innovation. 
Similarly, studies on transformational leadership indicate that leaders who prioritize professional development create environments that encourage experimentation and continuous improvement, ultimately benefiting institutional performance.
Regarding the second research question, Table 10 showed that 75% of respondents identified lack of resources as a major challenge faced by leadership. This finding is consistent with previous studies, which highlight resource constraints as a critical barrier to effective implementation of transformational leadership practices. Research has shown that inadequate financial resources, limited instructional materials, and insufficient technological support can undermine leadership efforts to introduce innovative practices and improve student outcomes. Leithwood and Jantzi (2005), for example, note that while transformational leadership has a positive influence on school effectiveness, its impact is often mediated by the availability of essential resources. Therefore, the effectiveness of leadership practices in improving academic performance is closely tied to the level of institutional support and resource allocation.
	In response to the third research question, findings from Table 6 indicated that 75% of respondents identified ongoing training and coaching as the most effective strategies for supporting teacher development and sustaining transformational leadership practices. This finding is supported by Desimone and Garet (2015), who emphasize that continuous professional development plays a crucial role in improving instructional quality and student learning outcomes. Furthermore, transformational leadership theory suggests that leaders who invest in ongoing mentoring and coaching foster teacher commitment, enhance instructional practices, and promote long-term institutional improvement.
	Overall, the findings of this study are consistent with prior research, which underscores the importance of training, resource availability, and continuous professional development in the successful implementation of transformational leadership. The results suggest that while transformational leadership practices positively influence academic performance, their sustainability largely depends on adequate resources and sustained investment in teacher development.






CHAPTER FIVE: SUMMARY, CONCLUSION AND RECOMMENDATIONS
5.1 Summary
	This study examined the impacts of transformational leadership on students’ academic performance in Liberia, focusing on Jag Early Foundation Academy in Johnsonville Township, Montserrado County (2020–2024). The study serves as a valuable resource for school personnel and community organizations, and may also provide a framework for conducting similar research in other schools.
	A descriptive survey design was employed. The target population consisted of 100 participants, and the entire population was used as the sample size, in line with Curry’s (1984) sampling theory, which states that when a population ranges from 10 to 1,000, the whole population may be used as the sample. Data were collected using a checklist and structured closed-ended questionnaires, and analyzed using Microsoft Word and Excel, including charts, tables, and cross-tabulation techniques.
	The findings revealed that 84% of respondents identified training and the adoption of new methods as the most encouraged forms of innovation within the school. Additionally, 75% of respondents indicated that lack of resources is a major challenge faced by leadership, while another 75% identified ongoing training and coaching as the most effective approaches for teacher development. These findings highlight the critical role of continuous professional development and innovation, as well as the constraints imposed by limited resources on effective leadership practices.
5.2 Conclusion
Based on the findings of the study and the review of related literature, it is concluded that transformational leadership plays a significant role in enhancing students’ academic performance through the promotion of innovation, professional development, and supportive teaching practices. However, the effectiveness of such leadership is constrained by the lack of adequate resources, which remains a major challenge for school administration.
Furthermore, the study establishes that ongoing training and coaching are the most effective strategies for teacher development, contributing to improved instructional practices and student outcomes. Therefore, while transformational leadership has a positive impact on academic performance, its sustainability depends largely on continuous capacity building and the availability of essential resources.
5.3 Recommendations
Based on the findings of this study, the following recommendations are proposed:
1. The school should develop and implement effective systems to regularly assess teaching practices, leadership effectiveness, and student performance to ensure continuous improvement.
2. School leaders should be provided with continuous training to strengthen their capacity to implement transformational leadership strategies effectively. 

3. The school administration should encourage teamwork, shared decision-making, and open communication among staff to enhance innovation and collective responsibility. 

4. Teachers should adopt instructional strategies that actively engage students and cater to diverse learning needs, thereby improving academic performance. 
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Appendix A: Letter to the Respondents
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Appendix B: Research Questionnaire
Instruction: Please circle the letter adjacent to the answer that you have chosen.
Respondents’ Bio-Data
1. Gender:
A. Male  
B. Female
2. Category of Respondent:
A. Students
B. Teachers
C. Administrator
3. Age Range:
A. 30–35  
B. 36–40  
C. 41–46
4. Education Level:
A. ‘B’-Certificate
B. AA Degree
C. BS.c Degree
5. How does the administration communicate a shared vision?
A. Regular meetings and workshops
B. Occasional discussions
C. Mostly through documents
6. How is teacher development supported?
A. Ongoing training and coaching
B. Encouraged, but little support
C. Rare and less useful workshops
7. How are individual teacher needs addressed?
A. Listens and provides support
B. Some recognition only
C. Inconsistent response
8. How does leadership affect teacher motivation?
A. Boosts morale and performance
B. Moderate impact
C. Limited influence
9. How is innovation encouraged?
A. Training and new methods
B. Teamwork and collaboration
C. Occasional ideas, low support
10. What are the leadership challenges?
A. Lack of resources
B. Limited training
C. Resistance to change
11. How does leadership affect student engagement?
A. Strongly improves it
B. Moderately helps
C. Minimal impact
12. How have academic outcomes changed?
A. Significantly improved
B. Some improvement
C. No major change
13. What role does teacher motivation play in student success?
A. Strong positive impact
B. Some impact
C. Limited effect



Sales	 30–35  	36–40  	41–46	80	11	9	
Column1	‘B’-Certificate	AA Degree	BS.c Degree	87	8	5	
Sales	Regular meetings and workshops	Occasional discussions	I don't know	87	9	4	
Column1	25%
14%
11%
Ongoing training and coaching	Encouraged, but little support	Rare and less useful workshops	25	14	11	
Column1	Agree Listens and provides support	Some recognition only	 Inconsistent response	16	68	16	
Column1	Boosts morale and performance 	Moderate impact	Limited influence	79	13	8	
Column1	Training and new methods 	Teamwork and collaboration	Occasional ideas, low support	84	10	6	
Sales	Lack of resources	Limited training	Resistance to change	75	11	14	
Sales	Strongly improves it	Moderately helps	Minimal impact	75	11	14	
Sales	Significantly improved	Some improvement	No major change	75	11	14	
Sales	Strong positive impact	Some impact	Limited effect	75	11	14	
Sales	Male	Female	75	25	
Column1	54%
Administrators	Teachers	Students	13	32	55	
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