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Abstract
Globally, parental involvement has been recognized as a major factor in improving learning outcomes in early childhood education. This review paper examines the influence of parental involvement on children’s learning outcomes in early childhood care programs, with prior attention to home–school collaboration and the development of early literacy and numeracy skills in Owerri, Imo State, Nigeria. Early childhood is a crucial stage of development, during which children acquire foundational skills that shape their future academic performance. Evidence from existing literature indicates that children whose parents actively participate in their education through activities such as reading at home, assisting with basic numeracy tasks, communicating regularly with teachers, and participating in school programs tend to show improved cognitive, social, and academic outcomes. The review draws on relevant local and international studies to examine different forms of parental involvement, including home-based learning support, school-based participation, and consistent parent–teacher communication. Also, findings from existing literature suggest that effective home–school integration strengthens children’s reading readiness, vocabulary development, number recognition, and problem-solving skills. However, the review also identifies challenges that limit parental involvement in Owerri, such as socioeconomic problems, lack of parental education, time constraints, and poor communication structures between schools and families. The paper concludes that strengthening partnerships between parents and early childhood care providers is essential for improving early literacy and numeracy outcomes. It recommends that schools adopt inclusive and flexible strategies to engage parents, while policymakers support programs that promote parental awareness and involvement in early childhood education. The study contributes to ongoing discussions on improving early childhood learning outcomes in Nigeria by emphasizing the role of parents as active partners in education.
Keywords: Parental involvement; Early childhood care; Home–school collaboration; Early literacy; Early numeracy; Learning outcomes; Nigeria; Owerri.







1. Introduction
Early childhood is one of the most important stages in human development. It is during this period, usually between birth and six years, that children begin to develop the basic skills they will rely on throughout their lives. These include language skills, early reading and writing abilities, basic counting and problem-solving skills, as well as social and emotional development. Research shows that experiences during early childhood strongly influence later academic performance and overall life outcomes (UNICEF, 2021; Ansari and Pianta, 2022).
In recent years, attention has shifted from viewing early childhood education as the main responsibility of schools to seeing it as a shared responsibility between families and schools. Parents are widely recognized as children’s first teachers. What children experience at home such as conversations, play, storytelling, and exposure to numbers shapes how they learn and perform when they enter early childhood care programs (Sénéchal and LeFevre, 2020). As a result, parental involvement has become a focal point of discussions about improving learning outcomes in early childhood education.
In addition, parental involvement refers to the ways parents actively support their children’s learning, both at home and through engagement with schools. This may include reading with children, helping them recognize letters and numbers, attending school meetings, and communicating regularly with teachers. Studies have shown that children whose parents are involved in their education tend to perform better academically, show greater motivation to learn, and adjust more easily to school environments (Epstein, 2020; Hill and Tyson, 2022).
One important aspect of parental involvement is home–school collaboration, emphasizes cooperation and communication between parents and educators. When parents and teachers work together, children receive consistent support, and learning at home is strengthened by classroom activities. Research shows that effective home–school collaboration improves children’s early literacy and numeracy skills and helps identify learning challenges at an early stage (Sheldon and Epstein, 2021).

In Nigeria, early childhood care and education has received increased attention due to growing awareness of its role in national development. Policies and programs have been introduced to expand access to early childhood education, especially in urban areas (Federal Ministry of Education, 2022). However, despite these efforts, many children still begin primary school without adequate literacy and numeracy skills. This challenge is often linked to limited parental involvement and poor connections between homes and schools (Okeke and Obasi, 2022).
In Owerri, Imo State, early childhood care programs are becoming more common, yet differences in family background, parental education level, and economic conditions affect how much parents are able to support their children’s learning. While some parents actively engage with schools and support learning at home, others face challenges such as long working hours, limited learning materials, and lack of awareness about how to support early literacy and numeracy (Chukwu and Nwankwo, 2022). These factors make it important to examine how parental involvement operates within this specific context.
This review therefore focuses on parental involvement and its impact on learning outcomes in early childhood care programs, with attention to home–school collaboration and the development of early literacy and numeracy skills in Owerri, Imo State. Therefore, by reviewing existing literature, the study aims to highlight current knowledge, identify gaps, and provide insights that can support educators, parents, and policymakers in strengthening early childhood education practices.








2. Background of the Study
Early Childhood Care and Education (ECCE) has become an important part of educational development efforts around the world. This stage of education focuses on children from birth to about six years and aims to prepare them for formal schooling by developing their cognitive, language, numeracy, social, and emotional skills. Research has shown that children who receive quality early childhood education are more likely to succeed academically and socially later in life (UNICEF, 2021; OECD, 2022).
In Nigeria, ECCE has gained increasing attention over the years. The Nigerian government recognizes early childhood education as a foundation for lifelong learning and national development, and this is reflected in the National Policy on Education, which emphasizes the importance of parental participation in early learning (Federal Ministry of Education, 2022). Despite these policy provisions, the actual implementation of effective early childhood programs varies across states and communities.
However, Owerri, the capital of Imo State, is an urban center with a growing number of public and private early childhood care programs. These centers serve children from different socioeconomic and educational backgrounds. While some families are able to provide strong learning support at home, others struggle due to factors such as low income, limited education, long working hours, and lack of access to learning materials (Eze and Okorie, 2023). These differences influence how much parents are involved in their children’s education and how well children perform in early literacy and numeracy.
Parental involvement is widely regarded as an important factor in improving children’s learning outcomes, especially in early childhood. Parents who engage in activities such as reading with their children, telling stories, practicing letter recognition, counting objects, and communicating with teachers help reinforce what children learn in school (Sénéchal and LeFevre, 2020). Studies conducted in Nigeria have shown that children whose parents are actively involved in their education tend to show better school readiness and early academic performance (Adewale and Ibrahim, 2022).
However, parental involvement in early childhood education in Nigeria is often inconsistent. Many parents believe that teaching and learning are primarily the responsibility of schools, while their role is limited to paying school fees and providing basic needs (Okafor and Nwankwo, 2022). This belief can reduce parents’ willingness to participate in school activities or support learning at home. In addition, some schools do not have structured systems to encourage regular communication and collaboration with parents, which further weakening home–school relationships.
In Owerri specifically, there is lack of documented research that focuses on how parental involvement affects early literacy and numeracy outcomes in early childhood care programs. Most existing studies examine parental involvement at the primary or secondary school level or focus on broader regions rather than specific local contexts (Chukwu, 2023). As a result, there is a gap in understanding how local factors such as cultural expectations, economic conditions, and school practices influence parental involvement in early childhood education in Owerri.
Therefore, understanding this background is important because early literacy and numeracy skills form the basis for later learning. Children who struggle with reading and basic mathematics at an early age often continue to face learning difficulties as they progress through school (Ansari and Pianta, 2022). Hence, by examining parental involvement within the context of Owerri, this study provides insights that can help educators, school administrators, and policymakers develop strategies that strengthen home–school collaboration and improve learning outcomes for young children.








3. Literature Review
The review of existing studies on parental involvement in early childhood education, with focus on home–school collaboration and its influence on early literacy and numeracy outcomes. The review is organized into major themes, including the concept of parental involvement in early literacy, in early numeracy, and the role of home–school collaboration in supporting early learning. Both international and Nigerian studies are discussed to provide a balanced view.
3.1 Concept of Parental Involvement in Early Childhood Education
Generally, parental involvement is described as the active participation of parents in their children’s learning and educational experiences, both at home and in school. This involvement may take different forms, such as helping children with learning activities at home, attending school meetings, communicating with teachers, and participating in school decision-making processes (Epstein, 2020). In early childhood education, parental involvement is important because young children depend on adults for guidance, stimulation, and emotional support.
Studies suggest that parental involvement is more effective when it is consistent and aligned with what children are learning in school. When parents understand the objectives of early childhood programs and support these goals at home, children experience continuity in learning, which strengthens understanding and skill development (Hill and Tyson, 2022). Researchers also emphasize that parental involvement does not require formal teaching skills; simple everyday interactions such as talking, playing, reading, and counting can support early learning significantly.
In developing countries such as Nigeria, parental involvement is influenced by factors such as parents’ level of education, income, cultural beliefs, and time availability. Some parents are actively involved but may not recognize their actions as educational support, while others believe that education is the primary responsibility of teachers (Okeke and Obasi, 2022). These perceptions affect how parents engage with early childhood care programs.

3.2 Parental Involvement and Early Literacy Development
Early literacy refers to the skills that children develop before they begin formal reading and writing. These skills include vocabulary development, letter recognition, phonological awareness, listening skills, and interest in books. Research consistently shows that parental involvement plays essential role in the development of these skills.
Several studies have revealed that children whose parents read to them regularly at home develop stronger language skills and show better readiness for reading when they enter school (Sénéchal and LeFevre, 2020; Bus et al., 2019). Reading aloud exposes children to new words, sentence structures, and ideas, while also helping them develop a positive attitude toward learning. Storytelling, singing, and everyday conversations further support language development by encouraging children to express themselves and understand meaning.
In the Nigerian context, studies indicate that early literacy development is often limited by lack of access to books and learning materials at home. However, even in homes where books are scarce, parents who engage children in storytelling, discussions, and informal reading activities contribute positively to literacy development (Adewale and Onuoha, 2022). This suggests that parental involvement does not always depend on expensive resources but rather on awareness and intentional interaction.
3.3 Parental Involvement and Early Numeracy Development
Early numeracy involves the basic mathematical skills that children develop during early childhood, such as counting, number recognition, understanding quantity, and simple problem-solving. Research shows that parental involvement significantly influences how children understand and engage with numbers at an early age.
Parents support early numeracy when they involve children in everyday activities that include numbers, such as counting household items, identifying numbers on objects, measuring ingredients while cooking, or discussing money during shopping (Ramani and Siegler, 2020). These activities help children understand that mathematics is part of everyday life and not limited to the classroom.
Studies have also shown that children who experience frequent number-related interactions at home perform better in early numeracy assessments than those who do not (Levine et al., 2021). In Nigeria, research shows that children whose parents intentionally support math learning at home show improved confidence and performance in basic mathematics at preschool level (Ibrahim and Musa, 2022). However, parents who feel uncomfortable with mathematics may avoid engaging in numeracy activities, which can negatively affect children’s early math development.
3.4 Home–School Collaboration and Learning Outcomes
Home–school collaboration refers to the partnership between parents and educators aimed at supporting children’s learning and development. Effective collaboration involves open communication, mutual respect, and shared responsibility for the child’s education. Research suggests that when parents and teachers work together, children benefit from consistent learning support across home and school environments (Sheldon and Epstein, 2021).
Studies have shown that regular communication between parents and teachers improves parents’ understanding of their child’s progress and helps teachers address learning challenges early (Hill and Tyson, 2022). Home–school collaboration also encourages parents to reinforce classroom learning at home, leading to better literacy and numeracy outcomes.
In Nigeria, home–school collaboration is often limited by factors such as irregular communication, lack of structured engagement programs, and parents’ busy work schedules (Chukwu and Okafor, 2023). However, schools that adopt simple strategies such as parent meetings, take-home learning activities, and regular feedback have reported improved parental involvement and better learning outcomes for children.




3.5 Summary of Literature and Identified Gaps
The reviewed literature clearly shows that parental involvement positively influences early literacy and numeracy development. Home-based learning activities, parental engagement with schools, and strong home–school collaboration all contribute to improved learning results in early childhood. However, most studies in Nigeria focus on general parental involvement or on primary education, with limited attention to early childhood care programs and specific local contexts such as Owerri, Imo State.
This gap highlights the need for more context-specific research that examines how parental involvement operates within early pre-school institutions in Owerri and how schools can better support parents in contributing to children’s early learning. Addressing this gap will help inform policies and practices aimed at strengthening early childhood education and improving learning outcomes.















4. Challenges to Effective Parental Involvement in Owerri
Although parental involvement is recognized widely as an important factor in improving early childhood learning outcomes, research shows that several challenges limit parents’ ability to engage effectively in their children’s education, most especially in Owerri, Imo State, Nigeria. Understanding these barriers is essential for designing strategies that can strengthen home–school collaboration and enhance early literacy and numeracy development.
4.1 Socioeconomic Constraints
One of the most significant barriers to parental involvement in Owerri is socioeconomic status. Many parents face financial pressures that require long working hours or multiple jobs, leaving them with limited time and energy to participate in school activities or engage in learning at home (Adewale and Ibrahim, 2022). Economic constraints also affect access to educational resources, such as books, educational toys, and internet-based learning materials, which are essential for supporting literacy and numeracy development at home (Eze and Okorie, 2023). As a result, even parents who value education may find it difficult to provide consistent learning support.
4.2 Poor Educational Background of Parents
Parents’ own educational levels can influence the type and quality of involvement in their children’s learning. Studies show that parents with low literacy or lack of experience with formal education may feel less confident in helping children with reading, writing, or numeracy activities (Okeke and Obasi, 2022). This lack of confidence can lead to reduced engagement, as parents may fear making mistakes or feel that they cannot contribute meaningfully to their child’s learning. Consequently, children from such households may receive less stimulation in early literacy and numeracy, affecting their school readiness.



4.3 Time Constraints and Busy Schedules
Time limitations are another common challenge for parents in Owerri. Many parents balance demanding work schedules with household responsibilities, leaving little time to engage in school meetings, parent-teacher conferences, or home-based learning activities (Chukwu and Okafor, 2023). Even when parents are willing to participate, overlapping schedules often prevent consistent involvement. This challenge is significant in urban areas, where commuting time and employment demands are higher.
4.4 Weak Home–School Communication
Effective parental involvement depends on strong communication between parents and schools. In many early childhood care programs in Owerri, schools lack structured systems for regular updates or guidance on how parents can support learning at home. Teachers may provide little feedback on children’s progress, and parents may not be aware of specific activities or learning goals to reinforce at home (Sheldon and Epstein, 2021). Also, poor communication can result in missed opportunities for parents to contribute to their children’s early literacy and numeracy development.
4.5 Cultural Beliefs and Perceptions
Cultural attitudes and beliefs also influence parental involvement. Some parents in Owerri may perceive education as the primary responsibility of teachers, while their role is limited to providing basic needs such as school fees and uniforms (Okafor and Nwankwo, 2022). Others may undervalue early childhood education, believing that children are too young to benefit from structured learning activities. These perceptions reduce the likelihood that parents will actively engage in home-based learning or school activities.




4.6 Limited Awareness of Effective Strategies
Even when parents are motivated to support their children, many are not aware of effective ways to do so. For example, they may not know how to read with their children in an interactive way, play numeracy-based games, or create simple learning activities at home (Adewale and Onuoha, 2022). Without guidance, parental involvement may be inconsistent, and children may not receive the level of support needed to improve literacy and numeracy outcomes.
Furthermore, parental involvement in early childhood care programs in Owerri is affected by a combination of economic, educational, cultural, and institutional factors. Socioeconomic constraints, low parental education, time limitations, poor school communication, cultural beliefs, and limited awareness of effective strategies all reduce parents’ ability to engage consistently in their children’s learning. Therefore, addressing these challenges is critical for improving early literacy and numeracy outcomes and ensuring that children are adequately prepared for primary education.













5. Implications for Practice
The findings from the review of parental involvement and its impact on early childhood learning outcomes in Owerri, Imo State, suggest several practical implications for educators, parents, and policymakers. Addressing the challenges to effective parental involvement can help improve early literacy and numeracy skills, promote better school readiness, and create stronger home–school partnerships.
5.1 Strengthening Home–School Communication
Effective communication between schools and parents is crucial for promoting parental involvement. Teachers should provide regular updates on children’s progress and suggest home activities that reinforce classroom learning (Sheldon and Epstein, 2021). In practice, this could include sending home simple reading or numeracy exercises, maintaining a parent–teacher communication log, or using mobile phone messages to share learning tips. Schools can also organize periodic workshops or meetings to guide parents on how to support early literacy and numeracy development at home. Studies show that when parents are well-informed about classroom activities and learning goals, they are more likely to engage consistently and effectively (Hill and Tyson, 2022).
5.2 Encouraging Home-Based Learning Activities
Parents play a major role in providing early literacy and numeracy experiences at home. Even small, everyday interactions can significantly support children’s learning. For example, parents can read storybooks aloud, encourage storytelling, sing songs with rhymes, play counting games, or involve children in activities such as measuring ingredients while cooking (Sénéchal and LeFevre, 2020; Ramani and Siegler, 2020). However, teachers can support this by providing simple, culturally appropriate learning resources that parents can easily use at home. Emphasizing the importance of everyday learning helps parents realize that supporting early education does not require expensive materials or formal teaching skills.


5.3 Addressing Socioeconomic and Time Constraints
Socioeconomic challenges and busy schedules are major barriers to parental involvement in Owerri (Adewale and Ibrahim, 2022). Schools and policymakers should consider flexible strategies that accommodate parents’ time limitations. For instance, schools can schedule parent–teacher meetings during evenings or weekends, provide take-home learning activities that fit within daily routines, and encourage group activities where parents can support each other. Community-based initiatives, such as local learning centers or parent support groups, can also help reduce barriers caused by economic or time constraints.
5.4 Providing Parental Training and Awareness Programs
Many parents in Owerri may be willing to support their children’s learning but lack knowledge of effective strategies. Therefore, organizing training programs and awareness workshops can equip parents with practical skills to promote literacy and numeracy at home (Okeke and Obasi, 2022). These programs can focus on interactive reading techniques, numeracy games, communication strategies with teachers, and the benefits of active parental engagement. Awareness campaigns through local media, social media, or community meetings can also help shift cultural perceptions, emphasizing that education is a shared responsibility between parents and schools.
5.5 Promoting Collaborative Partnerships
Home–school collaboration is most effective when it is based on mutual respect and shared responsibility. Schools should actively involve parents in decision-making processes, such as participating in school committees or contributing to curriculum-related activities (Epstein, 2020). By valuing parents as partners rather than passive observers, schools can strengthen trust and encourage long-term engagement. Research indicates that collaborative relationships between parents and teachers improve children’s early literacy and numeracy outcomes and help identify learning challenges early (Sheldon and Epstein, 2021).


5.6 Policy-Level Recommendations
At the policy level, government agencies and education authorities should prioritize early childhood education by providing resources, training, and support for both schools and parents. Policies that integrate parental involvement into school evaluation standards can incentivize schools to actively engage parents. Furthermore, providing community-based support programs, accessible learning materials, and public awareness campaigns can help overcome socioeconomic and cultural barriers (UNICEF, 2021; Federal Ministry of Education, 2022).
In summary, improving parental involvement in Owerri requires a combination of practical strategies and supportive policies. Major actions include enhancing home–school communication, promoting home-based learning activities, addressing socioeconomic and time constraints, providing parental training, encouraging collaborative partnerships, and implementing supportive policies. By adopting these measures, educators, parents, and policymakers can work together to strengthen early childhood learning outcomes, especially in literacy and numeracy, ensuring that children are well-prepared for primary education.









6. Conclusion
Parental involvement is an important factor in shaping children’s learning outcomes in early childhood care programs. This review highlights that when parents actively engage in their children’s education both at home and in collaboration with schools, children show better development in early literacy and numeracy skills. Activities such as reading aloud, storytelling, practicing counting, and discussing daily routines help reinforce classroom learning and provide a strong foundation for future academic success (Sénéchal and LeFevre, 2020; Ramani and Siegler, 2020).
In Owerri, Imo State, parental involvement is influenced by several factors, including socioeconomic status, parents’ educational background, time availability, cultural beliefs, and the quality of communication with schools. While some parents are able to support learning effectively at home, others face significant challenges that limit their engagement (Adewale and Ibrahim, 2022; Okeke and Obasi, 2022). These challenges highlight the need for practical strategies and supportive policies that empower parents and create stronger home–school partnerships.
The review further emphasizes that home–school collaboration is essential for improving learning outcomes. Schools that actively involve parents through regular communication, workshops, and participatory activities create an environment where children’s learning is reinforced both at home and in the classroom. Similarly, parents who are aware of effective learning strategies are motivated to participate, and contribute meaningfully to children’s early cognitive and academic development (Sheldon and Epstein, 2021).
In conclusion, improving early literacy and numeracy results in Owerri requires a collaborative approach involving parents, educators, and policymakers. Addressing barriers such as time constraints, limited resources, and low parental awareness, while promoting home-based learning and structured school–home communication, can enhance the quality of early childhood education. By strengthening parental involvement, children in Owerri can develop the skills and confidence they need to succeed in primary school and beyond, laying the foundation for lifelong learning and academic achievement.
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