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ABSTRACT
History education in Cameroon secondary schools remains largely textbook-centered, examination-oriented, and teacher-driven, limiting students’ opportunities to engage directly with historical and cultural heritage resources. As a result, History is often perceived as an abstract subject focused on memorization rather than critical inquiry and practical learning. This study examines the need to integrate field trips to archives, museums, palaces, monuments, ancestral sites, slave trade sites, and cultural festivals into the Cameroon GCE History curriculum. Using a qualitative approach based on documentary analysis, participant observation, and oral interviews with teachers and students, the study found that Cameroon possesses rich historical and cultural resources that are insufficiently utilized in History education. Findings indicate that educational visits enhance historical understanding, strengthen cultural identity, promote critical thinking, and make learning more engaging and experiential. The study concludes that curriculum reform is necessary to transform History into a practical discipline connected to learners’ historical environments. It recommends the inclusion of compulsory field trips, historical project writing, heritage-based assessments, digital archives, and regular teacher training seminars to support the effective integration of experiential learning into the GCE History curriculum.
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INTRODUCTION
History occupies a strategic position in the educational system of every nation because it provides knowledge about the past, promotes cultural identity, and develops informed citizenship. Through the study of History, learners acquire an understanding of the origins of societies, political institutions, cultural traditions, economic transformations, and social changes that have shaped contemporary realities (Fai 2026, interviewed). History also contributes to nation-building by fostering patriotism, social cohesion, tolerance, and civic responsibility (Fanso, 1989). In Cameroon, History is an important subject in the secondary school curriculum and forms part of the General Certificate of Education (GCE) examinations. Students are expected to study topics such as precolonial political systems, European exploration, colonial administration, resistance movements, nationalism, reunification, state formation, and international relations. The subject is intended to enable learners to understand the historical foundations of Cameroon and its place within Africa and the wider world.
Despite these objectives, the teaching of History in many Cameroon secondary schools remains largely textbook-centered and examination-oriented. Teachers often dominate classroom instruction through lectures and dictation of notes, while students are expected to memorize dates, events, treaties, and personalities for examination purposes. Success in History is therefore frequently measured by the ability to reproduce information rather than by the capacity to analyze evidence, interpret sources, or investigate historical problems (Wineburg, 2001). This situation has created a learning environment in which students study historical events without interacting with the places, institutions, and cultural resources where history is preserved. Learners may study the Bamoun Kingdom without visiting Foumban, learn about Ngonnso without visiting the Nso Palace, discuss reunification without consulting archival records in Buea, or examine the transatlantic slave trade without visiting the Bimbia Slave Trade Site. Consequently, History becomes detached from lived experience and is often perceived as a difficult and abstract subject.
The paradox is that Cameroon possesses a remarkable wealth of historical and cultural heritage resources. These include the National Archives of Yaounde and Buea, the National Museum of Cameroon, the Bamoun Royal Museum, the Mankon Palace Museum, the Bafut Palace Museum, the Bamoun Palace, Nso Palace, Bali Nyonga Palace, Wimbum traditional palaces, monuments dedicated to national leaders, ancestral sites, and cultural festivals such as Ngondo, Nguon, and Leila. These institutions preserve artifacts, documents, oral traditions, photographs, monuments, and cultural performances that constitute valuable educational resources. This article argues that history education in Cameroon should be transformed through the integration of field trips and heritage-based learning into the GCE curriculum. Such a reform would enable learners to experience history directly, strengthen historical consciousness, and improve educational outcomes.
CONCEPTUAL AND THEORETICAL FOUNDATIONS
The concept of History education refers to the processes through which knowledge of the past is taught, learned, interpreted, and transmitted. Effective History education should not be limited to the memorization of facts but should promote historical inquiry, critical thinking, source analysis, and historical consciousness (Wineburg, 2001). Experiential learning is central to this study. According to Kolb (1984), meaningful learning occurs when learners actively engage with their environment and reflect upon their experiences. Learning is therefore most effective when students participate directly in activities rather than passively receiving information. In History education, experiential learning involves visits to archives, museums, monuments, palaces, and historical sites where students encounter historical evidence firsthand.
Constructivist learning theory also supports this study. Constructivists argue that learners construct knowledge through active interaction with their environment rather than through passive reception of information. Students who visit heritage sites, observe artifacts, interview custodians of culture, and analyze historical documents develop deeper understanding than those who rely exclusively on textbooks.  Historical thinking theory emphasizes the importance of engaging learners with primary sources and historical evidence. According to Wineburg (2001), students develop genuine historical understanding when they learn to question sources, evaluate evidence, interpret multiple perspectives, and construct historical arguments. Archives, museums, and heritage sites provide ideal environments for developing these competencies.
Heritage education theory further emphasizes that cultural heritage institutions preserve collective memory and contribute to identity formation. Museums, palaces, monuments, ancestral sites, and festivals function as repositories of historical knowledge and cultural values (Nora, 1989). By engaging with these institutions, learners develop a stronger appreciation of their cultural heritage and historical identity. These theoretical perspectives collectively support the integration of field trips into the Cameroon GCE History curriculum.
METHODOLOGY
This study adopted a qualitative research design. Data were collected through documentary analysis, participant observation, and oral interviews. Documentary sources included books, journal articles, government reports, curriculum documents, archival publications, and policy papers related to History education, heritage preservation, and experiential learning. Oral interviews were conducted with secondary school teachers and students to explore their experiences and perceptions regarding the teaching and learning of History. Teachers were asked about instructional methods, challenges, and the use of heritage resources, while students were interviewed regarding their learning experiences and attitudes toward History. Observations were also conducted at selected heritage institutions, museums, and historical sites. The collected data were analyzed thematically to identify patterns relating to experiential learning, heritage education, curriculum limitations, and opportunities for reform.
HISTORICAL AND CULTURAL HERITAGE RESOURCES FOR HISTORY EDUCATION IN CAMEROON
Cameroon is often described as “Africa in miniature” because of its remarkable cultural, linguistic, geographical, and historical diversity. This diversity has produced a rich heritage that spans centuries of political organization, cultural innovation, economic exchange, resistance movements, colonial encounters, nationalist struggles, and post-independence development. These historical experiences are preserved in a wide range of archival institutions, museums, traditional palaces, ancestral sites, monuments, memorial landscapes, sacred forests, cultural festivals, and oral traditions (Fon 2026, interviewed). Collectively, these resources constitute an enormous educational reservoir that can significantly enrich the teaching and learning of History in secondary schools.
The importance of these heritage resources lies in their ability to provide learners with direct access to historical evidence. Unlike textbooks, which often summarize historical events, heritage institutions preserve original records, artifacts, cultural practices, and historical landscapes that allow students to investigate the past firsthand. Such resources make history visible, tangible, and experiential, thereby promoting deeper understanding and historical consciousness (Wineburg, 2001).
National Archives as Repositories of Historical Memory
Archives constitute one of the most important resources for History education because they preserve original documentary evidence of past events. The National Archives of Cameroon, particularly those located in Yaounde and Buea, contain extensive collections of administrative records, colonial correspondence, legal documents, treaties, census reports, maps, photographs, educational reports, missionary records, and government publications dating from the German, British, French, and post-independence periods (Takwi 2026, interviewed).
The National Archives in Buea are especially significant because they preserve records relating to the administration of British Southern Cameroons. These archives contain documents that can help students understand major themes in the GCE History curriculum, including indirect rule, constitutional development, decolonization, and reunification. Students studying the reunification of Cameroon can consult original constitutional documents, conference proceedings, government correspondence, and referendum records that provide authentic evidence of historical events. Similarly, the National Archives in Yaounde preserve documents relating to French colonial administration, nationalist movements, independence, and state formation. These collections offer valuable opportunities for learners to engage with primary sources and develop historical research skills. Exposure to archival documents helps students understand how historians reconstruct the past and evaluate historical evidence (Millar, 2017).
Beyond national archives, several religious institutions possess important archival collections. Catholic missions, Presbyterian churches, and Baptist missions maintain records relating to evangelization, education, health services, and social development. These archives provide valuable insights into the role of missionary activities in the historical transformation of Cameroon (Ngala 2016, interviewed).
Traditional Palaces as Living Archives of Indigenous History
Traditional palaces constitute some of the most important yet underutilized educational resources in Cameroon. Unlike conventional archives that preserve written records, palaces function as living archives where historical memory is preserved through artifacts, oral traditions, rituals, symbols, and institutional practices. The Bamoun Palace in Foumban represents one of the most significant historical institutions in Cameroon. The palace preserves the legacy of Sultan Ibrahim Njoya, one of Africa’s most innovative rulers. Students visiting Foumban can learn about the development of the Bamum script, indigenous governance systems, diplomacy, military organization, and cultural achievements of the Bamoun Kingdom (Nji 2026, interviewed). 
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                Source: Field Work Photo by researcher, 22 January, 2025.
The palace contains royal regalia, historical manuscripts, sculptures, weapons, thrones, and ceremonial objects that provide direct evidence of precolonial state formation and political development (Fanso, 1989).
The Nso Palace in Kumbo occupies a similarly important position in the preservation of indigenous history. The palace preserves traditions associated with Ngonnso, the legendary founder of the Nso people. Through visits to the palace, students can learn about migration histories, traditional governance, succession systems, religious beliefs, and social organization (Mama 2026, interviewed). Oral traditions preserved by palace authorities provide valuable perspectives on the historical development of the Grassfields region. 
The Mankon Palace Museum in Bamenda preserves important artifacts relating to the history of the Mankon Kingdom. Students can examine traditional musical instruments, ceremonial costumes, weapons, masks, and royal regalia that illustrate the cultural and political evolution of the kingdom. The Bafut Palace Museum is another significant heritage institution. The palace contains extensive collections of historical artifacts and preserves traditions associated with one of the most influential kingdoms in the Northwest Region (Bemji 2026, interviewed). Educational visits to Bafut can help students understand indigenous political systems and cultural continuity.
The Bali Nyonga Palace serves as a repository of Chamba migration histories and cultural traditions. The palace is closely associated with the annual Leila Festival, which commemorates historical achievements and cultural identity. The Wimbum traditional palaces in Donga-Mantung Division preserve migration narratives, genealogies, political traditions, and cultural practices that provide important insights into the history of the Grassfields region (Nganji 2026, interviewed). These palaces represent valuable educational sites where students can engage with oral history and indigenous knowledge systems.
Museums as Educational Centers for Historical Learning
Museums play a crucial role in preserving and interpreting historical artifacts for educational purposes. They provide learners with opportunities to encounter material evidence of the past and develop historical understanding through observation and analysis. The National Museum of Cameroon in Yaounde contains extensive collections relating to the country’s political, cultural, and social history. Exhibits include traditional artifacts, colonial relics, photographs, sculptures, ceremonial objects, and documents that illustrate different periods of Cameroon’s development.
The Bamoun Royal Museum in Foumban houses remarkable collections of royal artifacts, historical manuscripts, artistic works, and ceremonial objects associated with the Bamoun Kingdom. These collections provide valuable educational resources for understanding precolonial governance and cultural development.
The Mankon Palace Museum and Bafut Palace Museum similarly preserve artifacts that illustrate indigenous technologies, cultural practices, religious beliefs, and political institutions.
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                    Source: Field Work Photo by researcher, 22 February, 2026.
Museums provide opportunities for object-based learning, a pedagogical approach that encourages learners to analyze artifacts as sources of historical evidence. Through museum visits, students develop observation skills, critical thinking abilities, and appreciation for cultural heritage.
Slave Trade Sites and Memorial Landscapes
One of the most powerful historical resources available in Cameroon is the Bimbia Slave Trade Site in the Southwest Region. Bimbia served as an important slave export center during the transatlantic slave trade and remains one of the most significant memorial landscapes in the country. Educational visits to Bimbia provide students with opportunities to understand the realities of slavery through direct engagement with historical spaces. Learners can observe slave routes, holding areas, trading facilities, and memorial structures that preserve evidence of one of the most tragic periods in African history (Nfor 2026, interviewed). The emotional and experiential impact of visiting Bimbia cannot be replicated through textbook instruction alone. Such visits encourage empathy, reflection, and deeper understanding of the historical consequences of slavery and colonialism.
Monuments and Memorials as Historical Resources
Monuments constitute important educational resources because they commemorate significant individuals and events in national history. Across Cameroon, numerous monuments preserve memories of political leaders, nationalist movements, and state-building processes. Monuments dedicated to John Ngu Foncha, Augustine N. Jua, and Solomon Tandeng Muna provide opportunities for students to examine the history of decolonization, federalism, reunification, and political leadership (Chia 2026, interviewed). These monuments serve as physical reminders of the contributions made by these leaders to the development of modern Cameroon. War memorials, independence monuments, and public statues also contribute to historical education by preserving collective memory and stimulating public reflection on national history.
Cultural Festivals as Living Archives of History
Cultural festivals represent some of the most dynamic forms of historical preservation in Cameroon. Unlike archives and museums, festivals preserve history through performance, ritual, music, dance, storytelling, and collective participation (Ngoran 2026, interviewed). The Ngondo Festival of the Duala people serves as a living archive of coastal history, migration traditions, spirituality, and cultural identity. Through ceremonies, performances, and oral narratives, historical knowledge is transmitted from one generation to another.
The Nguon Festival of the Bamoun people is one of the most important cultural celebrations in Cameroon. The festival commemorates the historical achievements of the Bamoun Kingdom and reinforces political and cultural continuity. The Leila Festival of Bali Nyonga celebrates historical victories, cultural identity, and community solidarity. The festival provides valuable opportunities for students to observe how history is preserved through ritual performance and collective memory (Khan 2026, interviewed). Many other festivals throughout Cameroon similarly preserve historical knowledge and cultural traditions. These festivals demonstrate that history is not confined to books and archives but remains embedded in living cultural practices.
Sacred Forests, Ancestral Sites, and Oral Traditions
Sacred forests, shrines, ancestral sites, and oral traditions constitute additional sources of historical knowledge. Across Cameroon, many communities preserve historical memory through sacred landscapes associated with migration, settlement, leadership, and spirituality. Oral traditions transmitted by elders, traditional rulers, and custodians of culture provide important insights into precolonial history, migration patterns, and community development. These traditions complement written records and contribute to a more comprehensive understanding of Cameroon’s past (Nora, 1989).
Educational Relevance to the GCE History Curriculum
The historical and cultural heritage resources described above align directly with themes found in the Cameroon GCE History curriculum. Topics such as precolonial political systems, migration, state formation, colonialism, nationalism, reunification, and cultural change can be taught more effectively through educational visits to archives, museums, palaces, monuments, slave trade sites, and festivals. By integrating these resources into classroom instruction, History education can move beyond memorization and become a process of investigation, discovery, and lived experience. Students would no longer merely read about history; they would encounter, examine, and interpret the historical evidence for themselves. Such an approach would contribute significantly to the development of historical thinking, cultural awareness, national identity, and lifelong appreciation for Cameroon’s rich heritage (Kolb, 1984; Wineburg, 2001; UNESCO, 2015).
LIMITATIONS OF THE CURRENT HISTORY TEACHING APPROACH IN CAMEROON SECONDARY SCHOOLS
Despite the important role of History in promoting historical consciousness, citizenship education, cultural identity, and national integration, the teaching of History in many Cameroon secondary schools continues to face numerous challenges. The existing approach to History instruction remains largely traditional, examination-oriented, and teacher-centered. While this approach may enable students to acquire basic factual knowledge, it often fails to develop critical thinking, historical inquiry skills, and a meaningful appreciation of Cameroon’s rich historical and cultural heritage. Consequently, History is frequently perceived by students as a subject that requires memorization rather than understanding, analysis, and interpretation (Lemola 2026, interviewed).
One of the most significant limitations of the current approach is its excessive dependence on textbooks and classroom lectures. In many schools, History lessons are dominated by note-taking, dictation, and teacher explanations. Students spend considerable time memorizing dates, events, treaties, personalities, and examination notes with limited opportunities to engage critically with historical evidence (Baye 2026, interviewed). The classroom becomes the primary and sometimes the only learning environment, while archives, museums, palaces, monuments, and heritage sites remain largely absent from the teaching process. This situation deprives learners of opportunities to experience History as a living reality and contributes to superficial learning outcomes (Wineburg, 2001).
The examination-oriented nature of the educational system further reinforces rote learning. Success in History is often measured by a student’s ability to recall information during examinations rather than by the ability to analyze historical sources, evaluate evidence, or construct historical arguments (Ndi 2026, interviewed). As a result, many students focus on memorizing facts for the purpose of passing examinations instead of developing a deeper understanding of historical processes and their relevance to contemporary society. This emphasis on examination performance discourages creativity, inquiry, and independent thinking.
Another major limitation is the absence of practical and experiential learning opportunities. Unlike subjects such as Biology, Geography, Agriculture, and Environmental Science, which incorporate laboratory work and field studies, History remains predominantly theoretical. Students learn about important historical institutions, events, and personalities without visiting the places where history occurred or where historical evidence is preserved (Shinyuy 2026, interviewed). For example, learners may study the Bamoun Kingdom without ever visiting the Bamoun Palace in Foumban, learn about the history of the Nso people without visiting the Nso Palace in Kumbo, or examine the transatlantic slave trade without visiting the Bimbia Slave Trade Site. Such an approach limits students’ ability to connect historical knowledge with physical realities and lived experiences (Kolb, 1984).
The limited use of primary sources also represents a significant weakness in current History teaching practices. Historians rely on primary sources such as archival documents, photographs, maps, oral testimonies, artifacts, and monuments to reconstruct the past (Fon 2026, interviewed). However, many secondary school students complete their History education without ever consulting an original historical document. The National Archives of Yaounde and Buea contain valuable records relating to colonial administration, nationalism, reunification, and state formation, yet these resources are rarely utilized in classroom instruction. Consequently, students are denied opportunities to develop source analysis skills and understand how historical knowledge is produced (Millar, 2017).
The current curriculum also inadequately integrates local history and cultural heritage. Much attention is devoted to national and international historical events, while local histories and indigenous knowledge systems receive limited emphasis. Many students know more about European historical developments than about the histories of their own communities. Learners may graduate without understanding the significance of the Bamoun Kingdom, the Nso Kingdom, the Mankon Kingdom, the Bali Nyonga Kingdom, or the historical contributions of the Wimbum people (Afanyuy 2026, interviewed). Similarly, important cultural institutions such as palaces, shrines, sacred forests, ancestral sites, and traditional governance structures are often overlooked in formal instruction. This neglect contributes to a weakening of cultural identity and historical consciousness among young people (Fanso, 1989).
Another limitation concerns the underutilization of museums as educational resources. Cameroon possesses several important museums, including the National Museum in Yaounde, the Bamoun Royal Museum, the Mankon Palace Museum, and the Bafut Palace Museum. These institutions preserve valuable artifacts that provide insights into political systems, cultural practices, economic activities, and technological achievements of past societies. However, many students complete secondary education without visiting these museums or engaging with the collections they contain. The result is a missed opportunity to enrich learning through object-based education and visual interpretation of historical evidence (Aboubakar 2026, interviewed).
Similarly, cultural festivals are rarely incorporated into History teaching despite their importance as repositories of historical knowledge and cultural memory. Festivals such as Ngondo among the Duala, Nguon among the Bamoun, and Lela among the Bali Nyonga preserve historical traditions through rituals, music, dance, storytelling, and public performances. These events provide valuable opportunities for students to observe how communities remember, celebrate, and transmit their histories. The failure to integrate such cultural experiences into the curriculum limits students’ understanding of the dynamic relationship between history, culture, and identity (Nora, 1989).
The teacher-centered nature of History instruction further constrains student participation. In many classrooms, teachers dominate lessons while students play passive roles as listeners and note-takers (Fonlon 2026, interviewed). Opportunities for discussion, debate, inquiry, project work, and collaborative learning are often limited. Such approaches discourage active engagement and fail to cultivate the investigative skills that characterize historical scholarship. Effective History education should encourage learners to ask questions, challenge assumptions, interpret evidence, and develop independent perspectives on historical issues (Wineburg, 2001).
Another challenge is the limited integration of research skills into the curriculum. Many students reach the end of secondary school without conducting any meaningful historical research. They are rarely required to collect oral histories, analyze archival materials, document local heritage, or produce research reports (Khan 2026, interviewed). This contrasts sharply with the practices of professional historians, who rely on systematic investigation and evidence-based analysis. The absence of project-based learning denies students opportunities to develop research competencies that are valuable both within and beyond the discipline of History.
The lack of collaboration between schools and heritage institutions further undermines the quality of History education. Archives, museums, traditional palaces, cultural centers, and heritage organizations possess resources that could significantly enrich classroom learning (Fon 2026 interviewed). However, formal partnerships between educational institutions and heritage organizations remain limited. As a result, many schools do not benefit from the expertise, collections, and educational programs available within these institutions.
Financial and logistical constraints also contribute to the persistence of traditional teaching methods. Many schools lack the resources needed to organize educational excursions, transport students, or support field-based learning activities. Consequently, field trips are often viewed as optional luxuries rather than essential educational experiences (Fumbui 2026, interviewed). This situation disproportionately affects students in rural and economically disadvantaged areas, limiting their access to heritage resources and experiential learning opportunities.
Furthermore, teacher preparation programs often provide limited training in experiential learning methodologies. Many History teachers receive little instruction on how to organize educational visits, utilize archives and museums, conduct oral history projects, or integrate heritage resources into classroom teaching (Lemola 2026, interviewed). Without adequate professional development, teachers may lack the confidence and skills needed to implement innovative approaches to History education.
The growing influence of digital technology presents both opportunities and challenges. While digital resources have the potential to enhance access to historical information, many schools lack the infrastructure required to benefit from digital archives, virtual museum exhibitions, and online heritage resources (Ohanda 2026, interviewed). This digital divide further restricts opportunities for innovative History instruction, particularly in rural communities. Ultimately, the current approach to History teaching in Cameroon suffers from a combination of structural, pedagogical, and institutional limitations. The dominance of textbook learning, examination preparation, and teacher-centered instruction has reduced History to a subject of memorization rather than investigation and interpretation. The neglect of archives, museums, palaces, monuments, festivals, ancestral sites, and other heritage resources has deprived students of opportunities to experience History directly and meaningfully.
Addressing these limitations requires a fundamental rethinking of the History curriculum and teaching practices. By integrating field trips, historical project writing, heritage education, archival research, museum-based learning, and experiential methodologies into the GCE curriculum, Cameroon can transform History education into a more dynamic, engaging, and relevant discipline that prepares students to understand, appreciate, and preserve the nation’s rich historical heritage.
INTEGRATING FIELD TRIPS INTO THE CAMEROON GCE HISTORY CURRICULUM
The integration of field trips into the Cameroon GCE History curriculum is essential if History is to become a practical, engaging, and inquiry-based discipline. While subjects such as Biology, Geography, Agriculture, and Environmental Science include practical activities and fieldwork, History remains largely confined to classroom instruction and textbook learning. This imbalance undermines the development of historical thinking, research skills, and experiential learning among students (Fon 2026, interviewed). A restructured GCE History curriculum should make field trips a compulsory component of History education. Educational excursions should not be treated as optional recreational activities but as essential learning experiences directly linked to curriculum objectives and assessment requirements.
At the Ordinary Level, Form Five Arts students should undertake at least one compulsory educational excursion before sitting for the GCE examination. These visits should correspond to topics studied in the curriculum. Students learning about precolonial societies could visit the Bamoun Palace, Nso Palace, Bali Nyonga Palace, Mankon Palace Museum, Bafut Palace Museum, or Wimbum traditional palaces (Lemola 2026, interviewed). Such visits would enable learners to observe indigenous political institutions, traditional architecture, cultural artifacts, and governance systems.
Students studying colonial history and reunification should visit the National Archives in Buea and Yaounde, where they can examine original documents relating to colonial administration, nationalist movements, constitutional developments, and reunification. Such exposure would help learners understand how historians use primary sources to reconstruct the past (Fon 2026, interviewed). At the Advanced Level, Upper Sixth Arts students should undertake more advanced field-based investigations. Educational visits could include research trips to archives, museums, monuments, and heritage sites. Students should be required to conduct interviews, analyze documents, collect data, and prepare research reports based on their observations.
The Bimbia Slave Trade Site should become a key destination for students studying slavery, colonialism, and global economic systems. Visiting Bimbia would allow learners to connect historical narratives with physical evidence and develop a deeper understanding of the transatlantic slave trade (Mburli 2026, interviewed). Cultural festivals should also be incorporated into the curriculum wherever feasible. Students could attend the Ngondo Festival, Nguon Festival, or Leila Festival and analyze how historical memory is preserved through rituals, performances, and oral traditions (Atem 2026, interviewed). Such experiences would broaden students’ understanding of history beyond written documents.
To ensure the effectiveness of these reforms, field trips should be integrated into the assessment structure of the GCE History curriculum. Students should be required to produce field reports, reflective essays, project portfolios, oral presentations, and research papers based on their educational excursions. Assessment should focus on observation, analysis, interpretation, and application of historical knowledge rather than simple recall of facts.
Furthermore, the GCE History examination should include at least one question derived from field-based learning experiences. Such questions could require students to discuss the significance of a historical site visited, analyze artifacts observed in a museum, evaluate archival documents examined during a field trip, or explain lessons learned from a cultural festival. This would encourage schools and students to take educational excursions seriously and recognize their importance within the curriculum.
The curriculum should also introduce historical project writing as a compulsory component. Students should undertake research projects based on local history, oral traditions, monuments, archives, museums, palaces, festivals, or ancestral sites. For example, a student from Kumbo might investigate the historical significance of the Nso Palace, while a student from Foumban could research the contributions of Sultan Njoya to Bamoun civilization. Such projects would develop research skills, critical thinking abilities, and historical inquiry competencies.
The successful integration of field trips into the GCE History curriculum will require collaboration between the Ministry of Secondary Education, the Cameroon GCE Board, archives, museums, traditional authorities, local communities, and cultural institutions. Adequate funding, teacher training, and logistical support must also be provided.
Ultimately, integrating field trips into the Cameroon GCE History curriculum would transform the subject from a largely theoretical discipline into an engaging and practical field of study. Students would no longer merely read about history; they would experience it, investigate it, and develop a deeper appreciation of Cameroon’s rich historical and cultural heritage (Kolb, 1984; Wineburg, 2001; UNESCO, 2015).
CONCLUSION
History education in Cameroon remains largely textbook-centered and examination-oriented, limiting students’ opportunities to engage directly with historical evidence and cultural heritage resources. Despite the country’s rich archives, museums, palaces, monuments, ancestral sites, slave trade sites, and cultural festivals, these resources are rarely integrated into classroom instruction. Consequently, History is often taught as a subject of memorization rather than critical inquiry and experiential learning. This study has shown that educational field trips can significantly enhance historical understanding, cultural awareness, critical thinking, and student motivation. Visits to institutions such as the National Archives of Yaoundé and Buea, the Bamoun Palace and Royal Museum, the Nso Palace, the Mankon and Bafut Palace Museums, the Bimbia Slave Trade Site, and cultural festivals such as Ngondo, Nguon, and Lela provide learners with valuable opportunities to experience history firsthand. To improve the quality and relevance of History education, the Cameroon GCE History curriculum should be restructured to include compulsory field trips for Form Five and Upper Sixth Arts students, historical project writing, heritage-based assessments, and stronger collaboration between schools and heritage institutions. Regular teacher training seminars should also be organized to equip educators with the skills needed to implement experiential learning approaches. Integrating field-based learning into History education will transform the subject from a discipline focused on memorization into one centered on investigation, interpretation, and active engagement with the past. Such reforms will strengthen historical consciousness, preserve cultural heritage, promote national identity, and better prepare learners to understand and appreciate Cameroon’s rich historical legacy.
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