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ABSTRACT

Out of school youth exhibit low interest in returning to school. I explored the out-of-school aged youth hopes and dreams as human development shaped by their self-beliefs and resilience. Using descriptive qualitative research design, I interviewed selected participants aged 18-24 selected through purposive sampling. Through thematic analysis I was enlightened  that despite personal characteristics, behavior relation and environmental conditions, out of school-aged youth maintain aspirations for education. School heads may develop adaptive and responsive systems by implementing flexible schedules and targeted support programs that strengthen student personal direction, motivation, and sense of purpose of out of school aged youth on returning to school. Future direction may include multiple linear regression to determine the predictive variable, using hopes and dreams on returning on school among school-aged youth.
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CHAPTER 1
The Problem and Its Scope
 	
Out-of-school youth has been a persistent problem over the years (Nathasya & Kasimun, 2023). This disconnection often disrupts their hopes, dreams, and future trajectories. Youth who are neither in school nor employed frequently face structural barriers like poverty, lack of access to education, mental health stressors, and weak institutional supports therefore undermine their aspirations (Mihai & Niţu, 2024). Disconnected youth expressed strong needs for vocational readiness, employment opportunities, and integrated support for mental health to restore their ability to dream and plan for the future (Aspiras & Aspiras, 2021). Without examining their inner hopes and perceived possibilities, policies risk being misaligned with what these young people actually want and believe they can achieve. 
Studies done from Korea, Peru, and India have consistently shown that out-of- school youth or otherwise marginalized youth maintain strong hopes for education, employment, and self-improvement despite adversity (Hwang, 2022; Graham & Ruiz Pozuelo, 2022; and, Jose et al., 2022). Youth who were disconnected from both school and work found that they sought interventions to support vocational readiness, job acquisition, mental health, and personalized support, showing that their hopes remain alive albeit constrained by social, economic, and psychological barriers (Intervention Outcome Preferences for Youth Who Are Out of Work and Out of School, 2022).
In the Philippines, studies such as Aspiras and Aspiras (2021) revealed that out- of-school youth still hope to return to education or secure employment, recover self- esteem, and gain external support. If this issue remains unaddressed, society risks fostering a generation trapped in a cycle of unemployment, disillusionment, and social exclusion, weakening both individual potential and national development. 
The growing number of out-of-school youth is not just an educational issue but a social and economic threat (Philippine Institute for Development Studies, 2021; UNICEF Thailand, 2023). If left unsolved, it may lead to persistent poverty, unemployment, and social problems such as crime and early parenthood, weakening national productivity and hindering progress toward Sustainable Development Goal 4. While programs like the Alternative Learning System exist, few studies have examined the inner hopes and lived experiences of these youth. Most research remains quantitative or policy-driven, leaving a gap in understanding their aspirations and motivations to return to education or work. This study addresses that gap by exploring their hopes and perceived possibilities to inform more human-centered interventions. 
Significance of the Study
This study is significant as I explored the hopes and dreams of out-f-school youth, providing valuable insight into their aspirations, motivations, and the challenges that shape their pursuit of education and livelihood. I aligned this research with the United Nations’ Sustainable Development Goal 4, which promotes inclusive and equitable quality education and lifelong learning opportunities for all (United Nations, 2023). I also intend for this study to support the mission of the school or institution in delivering transformative education that empowers the less privileged and contributes to building a compassionate and humane society. By giving voice to the of out-of-school youth, I aim to contribute to a deeper understanding of how educational and social systems can become more responsive to marginalized learners. For social studies teachers, I hope that the findings will help guide the integration of contextual and values-based lessons that foster empathy, social awareness, and inclusivity. For researchers and future scholars, I intend for this study to serve as a foundation for further inquiry into youth development, educational equity, and community-based empowerment, thereby contributing to the broader discourse on social transformation and sustainable development (UNESCO, 2022).
Statement of the Problem
In this study, I explored  the hopes and dreams of out of school-aged youth and the factors that shape their aspirations and behaviors. Specifically, I sought to answer the following question:
1.  What do out-of-school youth make sense of their personal characteristics in relation to their hopes and dreams of going back to school?
2.      What do out-of-school youth make sense of their behaviors in relation to their hopes and dreams of going back to school?
3.   What do out-of-school youth describe the ways their environmental conditions shape their hopes and dreams of returning to school?
Assumptions
I assumed that the lived experiences of school-aged youth continue to nurture their hopes and dreams despite facing educational, social, and economic challenges. I believe that they possess the ability to reflect on and express their experiences, enabling them to share meaningful insights about their aspirations and struggles. I also assumed that their responses will be sincere and truthful, accurately representing their perceptions and realities. Furthermore, I assumed that external factors, such as family support, community engagement, and access to alternative education programs, significantly influence the development of their hopes and dreams. Lastly, I believe that by exploring these experiences through a qualitative approach, I will uncover deep and authentic narratives that contribute to a better understanding of the resilience, motivation, and aspirations of out-of-school youth.
Theoretical Lens
 	This study is grounded in Albert Bandura’s Social Cognitive Theory, which explains that human development results from the interaction of personal, environmental, and behavioral factors.  
In this study, I viewed out-of-school youth’s hopes and dreams as human development shaped by their self-beliefs and resilience (personal), support systems and opportunities (environmental), and their actions such as goal-setting and coping (behavioral). These factors continuously influence one another, showing that aspirations are formed through ongoing interaction between the self, environment, and behavior.
Conceptual Diagram
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CHAPTER 2

Methodology

	In this chapter, I presented the research design, locale of the study, sample and sampling techniques, data gathering technique, data analysis technique, trustworthiness of the study.
Research Design
I conducted qualitative data analysis method used to identify, analyze, and interpret patterns (themes) within data. It involves organizing participants’ narratives into meaningful themes that capture shared experiences and insights (Braun & Clarke, 2024). The goal is to explore patterns of meaning across qualitative data, such as interview transcripts or focus group discussions. It is widely used in qualitative research, including phenomenological studies, to understand how participants experience and make sense of a phenomenon.
Locale of the Study
I conducted the study in Barangay Lomuyon, Kiamba, Sarangani Province, where many out-of-school youth face limited access to education due to financial and social challenges. The area also offers programs like Alternative Learning System and livelihood initiatives for second-chance learning. This setting allowed me to explore how out-of-school youth navigate their experiences, aspirations, and coping strategies within their environment.


Sample and Sampling Technique
The study involved 10 out-of-school youth: five for in-depth interviews and five for the focus group discussion. I used purposive sampling to select participants who meet specific research criteria (Stewart, 2024). Participants were aged 18–24, not enrolled in school, and from low-income households, ensuring relevant and meaningful insights.
Data Gathering Technique
I used In-Depth Interview (IDI) to explore the hopes and dreams of out-of-school youth because this method allows me to gather rich, detailed, and personal accounts of their lived experiences. Since my study focused on understanding their aspirations, challenges, and motivations, IDIs provided a private and supportive setting where participants can openly share their thoughts and feelings. This technique also enabled me to ask follow-up questions and  probe deeper into their responses, helping me better understand how personal, behavioral, and environmental factors shape their goals and future outlook (DE Jonckheere & Vaughn, 2021; Guest et al., 2022). Through this approach, I was able to capture authentic narratives that reflect the real-life experiences of out of school aged youth, which are essential for generating meaningful and practical insights for educational and community-based interventions. I also used Focus Group Discussion (FGD) to complement the in-depth interviews and to explore the shared experiences of out-of-school aged youth  regarding their hopes and dreams. This method allowed me to observe how participants interact, exchange ideas, and build on each other’s responses, providing deeper insight into common perspectives and social influences. Since my study examined personal, behavioral, and environmental factors, FGDs helped reveal how family, peers, and community contexts shape their aspirations through group dynamics (Nyumba et al., 2021; Guest et al., 2022). Additionally, this technique enabled participants to feel supported in a group setting, encouraging them to express their thoughts more freely and recall experiences that may not emerge in individual interviews. Through this approach, I was able to capture collective meanings and patterns that enrich the understanding of out-of-school aged youth’s lived experiences and aspirations.
Data Analysis Technique
I analyze the gathered data using thematic analysis. I followed the six-step process that helps me minimize confirmation bias in interpreting the findings (Caulfield, 2023; Creswell, 2014). I began by thoroughly reading the data to become familiar with its content and noting my initial impressions. I then generated initial codes by identifying key features relevant to my research questions. Afterward, I organized these codes into broader themes by examining patterns across the data. I reviewed the themes to ensure their accuracy and coherence, and I refined and defined them clearly. Finally, I presented the findings by writing a comprehensive report, supporting each theme with direct quotes from the participants and relevant literature from established authors. This process enabled me to uncover meaningful and credible insights from the data.
Trustworthiness of the Study 
To ensure the rigor and credibility of my qualitative study, I established trustworthiness based on the criteria of credibility, transferability, dependability, and confirmability. To achieve credibility, I conducted in-depth IDIs and FGDs, allowing participants to openly share their lived experiences, and I used member checking to validate the accuracy of their responses. For transferability, I provided thick descriptions of the participants’ context, including their backgrounds and experiences, so that readers can determine the applicability of the findings to similar settings. To ensure dependability, I maintained a clear and organized research process, including detailed documentation of data collection and analysis procedures. Lastly, to establish confirmability, I practiced bracketing and reflexivity to minimize personal bias, ensuring that the findings are grounded in the participants’ narratives rather than my own assumptions. Through these strategies, I upheld the integrity and reliability of my study while faithfully representing the voices of out-of-school youth. These measures also enabled me to secure ethical clearance from the Society for Moral Integrity and Legal Ethics (SMILE).














CHAPTER 3

Results

In this section, I narrated the perception of my study participants. I also present my modified paradigm and summary of  findings.
Making sense of  personal characteristics in relation to  hopes and dreams of going back to school
For many youth, hopes and dreams are experienced as essential anchors of meaning and direction. They are not optional but necessary for navigating life. A participant emphasized this by stating:
“pinakamahalaga sa akin tungkol sa pag-asa at pangarap ang pagkakaroon ng direksyon.” (IDI4-TF-P3-L19) 
(“What matters most to me about hope and dreams is having a sense of direction.”) (IDI4-TF-P3-L19) 
 
Another participant shared:

“Mahalaga ang pag-asa at pangarap sa akin maging estudyante ulit dahil ito ang magbibigay ng direksyon sa aking buhay.” (FGD4-TF-P2-L13) 
(“Hope and dreams are important to me to become a student because they give direction to my life.”) (FGD4-TF-P2-L13) 

Likewise, one participant said:

“ang pagiging handa para sa hinaharap pagtugon sa pag unlad ng sarili.” (FGD1-TF-P3-L6)
(“Being prepared for the future and responding to personal growth.”) (FGD1-TF-P3-L6)
As I listened to these responses, I was deeply moved by how the participants articulated their hopes and dreams as sources of direction and purpose. I felt a quiet sense of admiration as they described aspirations not merely as wishes, but as guiding forces that shape how they understand their lives. When one participant shared,  “pinakamahalaga sa akin maging estudyante ulit…,” I sensed a profound awareness of the need for meaning, as if their dreams served as a compass in navigating uncertainty. Similarly, hearing this,  “ang nagbibigay ng direksyon sa aking buhay” made me reflect on how these young individuals anchor themselves in something future-oriented despite present challenges. I was particularly struck by the statement, “ang pagiging handa para sa hinaharap pagtugon sa pag unlad ng sarili,” which evokes a sense of responsibility ande intentional growth. In these voices, I felt both vulnerability and strength, an ongoing process of becoming, where aspirations are not distant ideals but lived experiences that continuously shape who they are and who they hope to be.
Hopes and dreams are also lived as sources of resilience, especially when participants encounter hardships. Rather than weakening their resolve, adversity strengthens their determination. One participant reflected on the absence of family support, saying:
“Ang hamon na hindi imo ramdam ang buong suporta ng lyong pamilya ngunit ito ay naging isang inspirasyon upang manatili sa aking loob ang pag-asang minimthi ko sa aking mga pangarap.”(IDI3-TF-P2-L6)
(“The challenge is that I do not feel the full support of my family, but this has become an inspiration for me to keep the hope I long for in my dreams.”) (IDI3-TF-P2-L6)


Another participant acknowledged emotional fatigue, yet reframed it meaningfully:

 “Pero minsan nakakpagod at nakakawalang gana ang problema. Inisip ko na lang na parte ito ng pag-abot sa mga pangarap.” (IDI4-TF-P1-L6) 
(“However, there are times when problems become exhausting and discouraging. I just tell myself that this is part of achieving my dreams.”) (IDI4-TF-P1-L6) 


Even negative experiences, such as being judged by family, became motivating forces. One of them shared:

“nabully ako nang aking mga kapatid at pamilya dahit swala akong pupuntahan sa buhay kaya’t minarapat kung magaral upang hindi na ako mabully.” (FGD4-TF-P4-L3)
(“I was bullied by my siblings and family because they believed I had no future, so I chose to study so that I would no longer be bullied.”) (FGD4-TF-P4-L3)
I felt a deep sense of empathy and respect for the strength carried by these participants. I was struck by how pain, lack of support, and even hurtful experiences within the family are not allowed to break them, but instead are transformed into sources of motivation. When one shared that the absence of support became an inspiration, I sensed a quiet resilience. Hearing that exhaustion is reframed as “parte ito ng pag-abot sa mga pangarap” made me reflect on their ability to endure and find meaning in struggle. I was especially moved by the experience of being judged and bullied by family, yet choosing education as a way to rise above it. In these voices, I felt both vulnerability and courage, a powerful testament to how adversity is lived not as defeat, but as a force that strengthens their resolve to pursue their dreams.
This  reflects how participants internally generate the motivation needed to persist in their education despite challenges. Their hopes and dreams serve as a driving force that strengthens their determination and commitment to learning. 
As one participant shared:

“Nagbibigay ito nang direksyon na mas magiging determinado akong mag-aral nang Mabuti dahil alam mong may patutungohan ang iyong pagsusumikap.” (IDI1-TF-P1-L7)
( “It gives me direction and makes me more determined to study hard because I know that my efforts have a purpose.”) (IDI1-TF-P1-L7)

Another participant said:

“Ang pangarap ko ay nagtutulak sa akin na mas maging determinado at positibo sa sarili ko. Dahil dito, mas naniwala ako na kaya kong harapin ang mga hamon.” (IDI4-TF-P5-L7) 
(“My dreams push me to become more determined and positive about myself. Because of this, I have come to believe that I can face challenges.”) (IDI4-TF-P5-L7)  

Another participant also shared:

“isang araw bigla ko naisip na magbalik ako sa pagaaral para makamit ko ang akong mga pangarap kahit na ako ay matanda na.” (FGD2-TF-P5-L9)
(“One day, I suddenly thought of returning to school so that I can achieve my dreams, even if I am already older.”) (FGD2-TF-P5-L9)
I am moved by how their hopes and dreams give them direction, as if their efforts are anchored in something meaningful and worth pursuing. When they spoke of becoming more determined and believing in themselves, I sensed a growing confidence that empowers them to face challenges. I was especially touched by the decision to return to school despite age, which reflects courage and an unwavering commitment to their aspirations. In their words, I felt hope, resilience, and a powerful belief that it is never too late to pursue one’s dreams.
Making sense of  behaviors in relation to  hopes and dreams of going back to school
Beyond immediate responses, participants described a sustained effort to overcome life’s difficulties. Their actions are often triggered by witnessing hardship within their families. 
One participant shared a moment of realization: 

“The moment where I saw my mother and siblings suffering from financial restraint, that’s the moment I know I realized I gotta work hard to earn these hopes and dreams of mine.” (IDI4-TF-P8-L6)
Others emphasized how poverty fuels persistence, saying: 
“Ang kahirapan sa pang araw-araw ang nagudyok sa aking upang magkaroon ng pag-asa sa buhay upang maging mas maging pursigido sa aking mga pangarap.” (FGD3-TF-P9-L4)
(“Daily hardships pushed me to have hope in life and to become more determined in pursuing my dreams.”) (FGD3-TF-P9-L4)
Even criticism from family members was reframed into ambition, as one shared: 
“pagmamaliit ng mga kapamilya kaya’t nakaiisip tayo ng ambisyon at pag-asa sa buhay na umngat at magsikap.” (FGD5-TF-P7-L2)
(“Being looked down upon by family members made me develop ambition and hope in life—to improve myself and strive harder.”) (FGD5-TF-P7-L2)
As I listen to these responses, I felt a deep emotional weight mixed with admiration. I was moved by how their pain, seeing family struggle, experiencing poverty, and even being belittled, becomes a powerful source of determination. It evoked both sadness and respect, as they transform hardship into a strong drive to rise and create a better future for themselves and their families.
This theme reflects how participants do not remain passive in the face of difficulties but instead take intentional steps to move closer to their goals. Their struggles, whether academic, financial, or personal, become triggers for action rather than reasons to give up. 

As one participant shared: 

“nang makatanggap ako nang mababang marka sa isang asignatura na talagang pinaghirapan ko, sa halip na sumoko ako ginamit ko itong bilang inspirasyon upang magsumikap pa lalo.” (IDI1-TF-P3-L6)
(“When I received a low grade in a subject that I really worked hard on, instead of giving up, I used it as inspiration to strive even harder.”) (IDI1-TF-P3-L6)

Another participant expressed: 

“Minsan sa bahay nakararanas ako ng hirap sa pinansiyal ito ay ginagamit ko na mas lalo akong magsumikap para sa king pangarap sa buhay.” (FGD3-TF-P9-L9) 
(“Sometimes at home, I experience financial difficulties, and I use this as motivation to work even harder for my dreams in life.”) (FGD3-TF-P9-L9)

One more participant also shared:

“Nakita ko na mahirap ang buhay nang isang walang natapos kaya ako nagsisiskat magarala at magkaroon ng pangarap.” (FGD4-TF-P7-L8)
(“I saw how difficult life is for someone who has not finished their education, so I strive to study and have dreams.”) (FGD4-TF-P7-L8)
I felt a deep sense of respect for how the participants chose to respond to their struggles. I was struck by their ability to turn disappointment, like receiving low grades, into motivation rather than defeat. When they speak about financial hardship and the reality of an unfinished education, I felt the weight of their situation, yet I was equally moved by their determination to rise above it. Their words reflect a quiet resilience an inner decision to keep going despite difficulties. I felt inspired by how they transform challenges into fuel for their aspirations, showing strength that is both grounded and deeply personal.
Describing the ways environmental conditions shape hopes and dreams of returning to school
This highlights how participants shape their hopes and dreams by observing the lives of others and reflecting on their own experiences. Rather than passively accepting their situation, they use both positive role models and difficult life circumstances as sources of inspiration and direction. 
As one participant shared: 

“mga karanasang tila hindi imo tanggap na hanggang dito o dyan lang ang marating ng buhay mo kaya iyon ang mga naging dahilan kung bakit ko pianapahalgahan ang mga pangarap ko.”(IDI3-TF-P10-L7) 
(“There were experiences where I felt like I had to accept that my life would only go this far, and those became the reasons why I value my dreams even more.”)(IDI3-TF-P10-L7) 

Another one also shared:

“Ang pangarap sa hinaharap sa pamamagitan ng makakita ng mga taong may nararating sa buhay ito ay aking insperasyon sa buhay na makaangat at makutulong sa pamilya.” (FGD1-TF-P13-L5)
(“My dreams for the future are inspired by seeing people who have achieved something in life; they motivate me to improve myself and help my family.”) (FGD1-TF-P13-L5)

Likewise, another participant shared: 

“Minsan nahihirapan ako palagi tuwing nakikita ko ang aking mga kakaklasing nakapagtapos na kaya sinasabi ko sa aking sarili na kaya ko ito at hindi ako mawalalan ng Pagasa para maabot ko ang aking pangarap.” (FGD2-TF-P13-L9)
(“Sometimes I struggle when I see my classmates already graduate, but I tell myself that I can do it and that I should not lose hope in achieving my dreams.”) (FGD2-TF-P13-L9)
I was moved by how the participants confront the realities of their lives moments that feel limiting or difficult, and yet chose not to accept them as their final destination. Instead, they transform these experiences into reasons to value their dreams even more. When they spoke of being inspired by others’ success, I sensed both longing and hope, a quiet desire to rise and create a better future. Hearing how they compare themselves to peers who have already succeeded, I felt the weight of that struggle, but also their inner voice pushing back reminding themselves that they, too, are capable. In their words, “hindi ako mawawalan ng pag-asa” I felt a powerful mix of vulnerability and determination, as they continue to hold on to hope despite the challenges they see around them.
Family plays a central role as both an emotional anchor and motivational force. Participants consistently described their families as sources of strength and encouragement. One of them described:
“Malaki ang epekto nito sa aking unan ang aking pamilya na nagsisilbing lakas at nagbibigay sa aking ng motibasyon na magsumikap.” (IDI1-TF-P11-L4)
(“It has a big impact on me, especially my family, who serve as my strength and give me motivation to strive.”) (IDI1-TF-P11-L4)

 	Another participant stated: 
 
“ahmmm. Gusto kung magtapos kasi inspirasyon ko pamilya ko na nagpapalakas ng aking pangarap at pag-asa sa buhay.” (FGD4-TF-P8-L9)
(“It has a big impact on me, especially my family, who serve as my strength and give me motivation to strive.”) (FGD4-TF-P8-L9)
Even simple recognition from family members reinforces their confidence. One participant shared: 
“Ang aking karanasan ay ang pinapalakas ng aking mga kapamilya ang aking loob tuwing ako ay uuwi sa bahay at nakikita nilang nagpuprsige ako sa pagaaral.” (FGD5-TF-P11-L9)
(“It has a big impact on me, especially my family, who serve as my strength and give me motivation to strive.”) (FGD5-TF-P11-L9)
I felt a deep warmth that almost feels personal, as if I was witnessing the quiet strength of their families alongside them. I was deeply moved by how their loved ones become their source of courage, especially in moments when they feel tired or uncertain. When they speak of going home and feeling their spirits lifted, I sensed a kind of comfort that goes beyond words ”inspirasyon ko ang pamilya ko,” a reassurance that they are not alone in their struggles. I was touched to realize that their dreams are carried not just for themselves, but for the people who believe in them. I felt both tenderness and admiration, knowing that behind their determination is a deep love that continues to give them strength to keep going.
Beyond the family, the broader social environment also shapes participants’ hopes and dreams. Affirmation from teachers and peers fosters confidence and self-belief, as one participant shared:
“Ang pang araw-araw na karanasan sa paaralan, bahay o komunidad ay may malaking epekto sa aking pag-asa at pangarap dahil dito nabubuo ang tiwala sa sarili ,kapag ang mga kaklase o guro ay pinahagahan ang aking kakayahan.” (IDI1-TF-P2-L17)
(“My everyday experiences at school, at home, or in the community have a big impact on my hopes and dreams because they help build my self-confidence, especially when my classmates or teachers appreciate my abilities.”) (IDI1-TF-P2-L17)
 Community engagement further strengthened this, as seen in the experience of volunteering. One said:
“Halimbawa , noong pag -volunter ko sa komunidad para sa clean up drive Nakita ko ang impact ng pagtulong sa iba, nakapag boost  siya  ng confidence ko na kaya ko pala at nakapagpatibay ng decision ko na ituloy yong mga pangarap ko.” (IDI4-TF-P7-L19)
(“For example, when I volunteered in the community for a clean-up drive, I saw the impact of helping others. It boosted my confidence that I am capable and strengthened my decision to continue pursuing my dreams.”) (IDI4-TF-P7-L19)
 	Observing the lack of opportunities among others also motivated participants to persist: 
“Nakikita ko lalo na sa aking komunidad ang kawalan ng ambisyon at oportunidad ng mga Kabataan na aking nakakasalamuha at nagpapasyahan ko nag magaral muli kahit na ako ay matanda na upang magkaroon ng maabot saa buhay.” (FGD1-TF-P8-L12)
(“I can see, especially in my community, the lack of ambition and opportunities among the youth I interact with, and this has motivated me to return to school, even if I am older, so that I can achieve something in life.”) (FGD1-TF-P8-L12)

I had a strong sense of reflection as I witnessed how their everyday experiences both uplifting and challenging shape their sense of self and their vision for the future. When they shared moments of gaining confidence through recognition or helping others, I felt a gentle sense of happiness for them. At the same time, hearing about ”nakikita ko lalo nasa komunidad ang kawalan ng ambisyon,” the limited opportunities in their community creates a quiet heaviness within me. What touched me most is their choice to continue hoping and striving despite these realities. I felt a mix of sadness for what they endure and profound respect for their resilience and unwavering belief in their dreams.
Hopes and dreams on returning to school among School-Aged Youth 
Participants envisioned education as a central pathway toward achieving their hopes and dreams. Their aspirations are often expressed through a strong desire to complete their studies, attain professional goals, and secure a better future. 
One participant shared a sense of longing and ambition:

 “Siguro ug nahuman ko o nakapadayon ko ug skwela natuman na unta akong pangandoy ….HRM na unta ko karon.” (IDI1-TF-P2-L8) 
 (“Maybe if I had finished or continued my studies, I would have already achieved my dream… I would be taking up HRM by now.”) (IDI1-TF-P2-L8)

Another participant confidently envisioned: 

“ahmmmm. Nkikta ko ang aking pangarap na maliwanag  na ako ay magiging isang magaling na guro sa hinaharap.” 
(FGD3-TF-P9-L1)
 (“Uhm… I can clearly see my dream that I will become a good teacher in the future.”) (FGD3-TF-P9-L1)
 	Additionally, the determination to finish college is evident in the statement of one participant, saying: 
“hmmmm., kapag naiisip ko ang pangarap , masya palagi ang aking naiisip kaya sasabihin ko sa sarili ko tatapusin ko ang pagaaral ko para makamit ko ang aking pangarap at balang araw magtatapos ako ng college.” (FGD2-TF-P5-L11)
(“Hmm… whenever I think about my dreams, I always feel happy, so I tell myself that I will finish my studies to achieve my dreams, and someday I will graduate from college.”) (FGD2-TF-P5-L11)
I was especially moved by the quiet longing in the words of the participant who reflects on what could have been it carries a subtle pain that lingers. At the same time, I felt a gentle warmth when others spoke with hope and clarity about their future, holding on to dreams despite their circumstances. It touched me that “tatapusin ko ang pagaaral ko” even amid missed opportunities and uncertainty, they still find joy in imagining what they can become. I felt both a soft sadness for their struggles and a deep compassion for their courage to keep dreaming and moving forward.
A defining feature of participant hopes and dreams is their strong orientation toward family responsibility. Education is not only for personal success but also as a means of uplifting their families. 
One participant shared: 

“Hmm…bilang isang estudyante/Kabataan sa kasalukuyan, ang aking mga pag-asa at pangarap ay nakatuon sa pagtatapos nang pag-aaral, makaahon sa kahirapan at makatulong sa pamilya.” (IDI1-TF-P7-L2) 
(“Hmm… as a student/youth today, my hopes and dreams are focused on finishing my studies, overcoming poverty, and helping my family.”) (IDI1-TF-P7-L2)

Another participant emphasized:

“Sa kasalukuyan ang pag-asa ta pangarap ko ay makapagtapos ng pag-aaral nang may karangalan , makahanap ng trabaho at makatulong sa pamilya.” (IDI5-TF-P6-L8)
(“At present, my hope and dream are to graduate with honors, find a job, and help my family.”) (IDI5-TF-P6-L8)
 Supporting siblings is also a key motivation, as one participant shared: 
“hmmm. Nakikita ko ito bilang isang Liwanag ng Pagasa na maka pag aral at makatapos sa aking sarili at makatulong sa aking mga kapatid kahit na ako ay matanda na.” (FGD3-TF-P9-L3)
(“Hmm… I see this as a light of hope—to be able to study, finish my education, and help my siblings, even if I am already older.”) (FGD3-TF-P9-L3)
Their dreams are not only for themselves but are deeply rooted in their desire to lift their families out of hardship. There is a quiet weight in their words, a sense of responsibility that they carry at such a young age. At the same time, I felt inspired by their determination to finish their education, find work, and give back. What touched me most is how they see education as a “liwanag ng pag-asa,” a light that guides not just their own future but also the future of their loved ones. I felt both a gentle sadness for the burdens they carry and a deep respect for their strength and selflessness.














Modified Conceptual Paradigm
Hopes and dreams on returning on school among School-Aged Youth
Environmental conditions shape their hopes and dreams of returning to school

Behaviors in relation to their hopes and dreams of going back to school

Personal characteristics in relation to their hopes and dreams of going back to school

supportive relationships
social influences
personal realizations
 A source of direction
Cultivation of personal drive
Source of motivation
taking purposeful action
source of motivation
responding to set back





























Summary of Findings
My meaningful encounters with my study participants have led me to lay the following realizations:

1. The out-of-school youth described their hopes and dreams as a source of direction, source of motivation, and cultivate of personal drive. They emphasized that having hopes and dreams gives them  clear purpose on developing self-motivation in pursuing education. Even in the absence of full family support, experiences of hardship, discouragement, strengthening self-determination in the face of adversity are reframed as motivating forces that push them to recognizing the importance of aspiration in pursuing their education.

2. The out-of-school youth revealed that challenges such as  negative source of motivation, taking purposeful action, and responding to set back serve as strong motivators that fuel their determination to pursue their hopes and dreams to pursue their education. Instead of responding to these behaviors, these difficulties are reframed as sources of inspiration that push them to work harder, improve themselves, and strive for a better future. They aim to overcome challenges through determined effort. Being looked down upon by others strengthen their resolve to succeed and break the cycle of hardship.

3. The out-of-school youth highlighted that their hopes and dreams are strongly shaped by social influences, personal realizations, and supportive relationships. The draw strength and motivation from family, while observing successful individuals and learning from role models and life circumstances. They find inspiration through people and community, which play a crucial role as a source of encouragement, strength, and inspiration, reinforcing their confidence and determination to going back in education.






















CHAPTER 4
Discussions
In this chapter, I  discussion my findings, derived from the  experiences of out-of-school youth regarding their hopes and dreams on continuing their education.
Personal characteristics in relations to out-of-school youth make their hopes and dreams going back to school.
In my conversations with my study participants I learned that they describe their personal characteristics in relation to their hopes and dreams as 1) a source of direction, 2) source of motivation, and 3) cultivation of personal drive. They emphasized that having hopes and dreams gives them  clear purpose on developing self-motivation in pursuing education. Even in the absence of full family support, experiences of hardship, discouragement, strengthening self-determination in the face of adversity are reframed as motivating forces that push them to recognizing the importance of aspiration in pursuing their education. This finding aligns with Dixson et al. (2025), who emphasized that aspirations among out-of-school youth are shaped through the interaction of personal, behavioral, and environmental factors, forming a meaningful framework for their lives. Similarly, my finding corroborates with the claim of Marion (2023), highlighting that aspirations positively influence youth’s commitment to education. However, my study contrasts with Han (2024), who argued that parental support is the primary driver of educational hope, suggesting instead that internal motivation can remain strong even in the absence of consistent external support.

Behavior in relation to out-of-school youth make their hopes and dreams going back to school.
In my discussions with my study participants, I learned that they describe their behavior in relation to their hopes and dreams as  1) taking purposeful action, 2) overcome hardship, and 3) responding to set back that fuel their determination to pursue their hopes and dreams to proceed their education. This finding aligns with Siddiqi et al. (2025), who found that hope and resilience enhance adolescents’ coping, well-being, and academic outcomes. My finding also aligns with Tekin (2025), who emphasized hope as a protective and motivating factor in sustaining goal pursuit. However, my  finding contrasts with Youth Life Satisfaction Research (2026), which argued that psychological resources must be complemented by social connectedness, suggesting that determination alone may not be sufficient without supportive environments.

Environmental conditions shape out-of-school youth’s hopes and dreams to going back to school.
In my interactions with my study participants, I learned that they describe their environmental condition to their hopes and dreams as strongly shaped by 1) social influences, 2) personal realizations, and 3) supportive relationships, to pursue their source of encouragement, strength, and inspiration, reinforcing their confidence and determination to succeed. This finding aligns with Yang et al. (2025), who found that parental aspirations positively influence students’ goals, achievement, and self-beliefs, Similarly, my finding corroborated with the claim of Imperial (2024), highlighting family support as a key factor in youth well-being and development. However, my finding contrasts with Martínez-Yarza et al. (2024), who argued that family involvement affects outcomes indirectly through school engagement, suggesting a more limited direct impact. 
Implications to practice
School heads may develop adaptive and responsive systems by implementing flexible schedules and targeted support programs that strengthen student personal direction, motivation, and sense of purpose of out of school aged youth on returning to school. Teachers may adopt empathetic, learner centered approaches, offering flexible requirements and mentorship that nurture students behavioral relation, such as taking purposeful action, source of motivation and responding to setbacks. Policymakers may address structural and environmental condition by strengthening alternative education programs and expanding financial support, ensuring that learners are supported by positive social influences, accessible resources, and supportive environments. Educational leaders may ensure effective implementation of personal characteristics through continuous training, monitoring, and collaboration among stakeholders. Holistic and integrated approach is essential one that aligns personal characteristics, behavioral responses, and environmental conditions to meaningfully support out-of-school youth in realizing their hopes and dreams to return to school.
Future Directions
 	Future research may adopt a quantitative design, particularly using multiple linear regression, to determine which variables significantly predict the hopes and dreams of out-of-school youth in returning to school. In this approach, hopes and dreams may serve as the criterion variable, while factors derived from this study can be treated as predictors. In addition, an Exploratory Factor Analysis (EFA) may be conducted to develop and validate a structured instrument capturing personal, behavioral, and environmental dimensions. The emerging sub-themes, such as source of direction, source of motivation, cultivation of personal drive, taking purposeful action, responding to setbacks, social influences, personal realization, and supportive relationships, may be operationalized as indicators in constructing the questionnaire. Through this, future studies may provide a more generalizable and statistically grounded understanding of the factors influencing school re-engagement among out-of-school youth.
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