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ABSTRACT

This study examines deliberative dialogue as a pedagogy for enhancing critical-thinking skills among Grade 10 students in Araling Panlipunan. It assesses students’ level of critical thinking, determines the extent of their exposure to deliberative dialogue, and analyzes the relationship between these variables. It also explores teachers’ perceptions of the challenges in implementing deliberative dialogue and develops a teaching guide that integrates this strategy into Araling Panlipunan instruction. Correspondingly, a mixed-methods design is employed, combining quantitative and qualitative approaches to investigate the relationship between exposure to deliberative dialogue and students’ critical-thinking skills. Data are collected using a researcher-made questionnaire and focus group discussions (FGDs). Statistical analyses include the weighted mean, standard deviation, and Pearson’s r to interpret quantitative data, while thematic analysis is used to derive qualitative insights. Findings indicate that Grade 10 students in CD4 PRISAB schools demonstrate moderate exposure to deliberative dialogue and a corresponding moderate level of critical thinking. Results show that students exhibit limited abilities in self-expression, critical engagement, and reflective participation during deliberative discussions. Similarly, lower performance in critical-thinking indicators is observed in independent and reflective domains, particularly in questioning, drawing conclusions, and identifying bias. A significant relationship is found between the two major variables The study identifies key challenges in implementing deliberative dialogue, including students’ lack of confidence, fear of judgment, limited comprehension, uneven participation, time constraints, and a tendency to provide opinion-based rather than evidence-based responses. The study concludes by proposing a teaching guide to support the effective integration of deliberative dialogue into Araling Panlipunan instruction and foster critical thinking.
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1. INTRODUCTION 
In today’s fast-paced and information-driven society, the ability to think critically has become a fundamental skill, particularly for students engaged in disciplines such as Araling Panlipunan, which focus on civic life, governance, historical consciousness, and socio-political realities. As learners are constantly exposed to a wide range of sources of information, opinions, and narratives, especially through digital platforms, the need to cultivate higher-order thinking skills becomes ever more pressing. The ability to analyze data, evaluate arguments, and formulate reasoned judgments is not only necessary for academic success but also a cornerstone of responsible and informed citizenship, which is a key objective of the Araling Panlipunan curriculum.
In parallel, the K–12 Araling Panlipunan curriculum, particularly in Grade 10, addresses contemporary national and global issues, enabling students to apply historical knowledge, understand economic systems, and evaluate socio-political developments in real-world contexts. Despite the K12 curriculum’s emphasis on critical thinking, recent studies show that classrooms often rely on traditional teacher-led instruction, leaving little room for structured dialogue that fosters critical thinking. Recent local studies by [1] Canuto (2022) and [2] Cruz (2019) reveal a notable lack of deliberative dialogue practices in Social Studies classrooms, where teacher-centered methods and rote memorization persist. This overreliance on passive learning limits students’ capacity to engage critically with complex societal issues and stifles opportunities for democratic dialogue and deliberation in the classroom.
Canuto's study examines the role of Social Studies education in fostering democratic dispositions among Filipino students. Drawing on Dewey's philosophy of progressivist and democratic education, Peirce's notion of the community of inquiry, and Lipman's Philosophy for/with Children, the paper argues that situating Social Studies within classroom communities of inquiry can develop communitarian dispositions and inquiry skills essential to a healthy democracy. The study highlights the importance of deliberative, intersubjective dialogue in enabling students to think reflectively, explore various contexts and experiences, question assumptions, identify prejudices, and make their own conclusions.
Cruz's study examines the implications of foreign-language policies in the Philippines and advocates a decolonial approach to language education. While the primary focus is on foreign language instruction, the paper discusses the broader educational context, highlighting the need for pedagogical reforms that promote critical thinking and cultural awareness. Cruz emphasizes the importance of aligning educational practices with the socio-political realities of the Philippines, suggesting that such alignment can foster a more engaged and reflective student body. This perspective is pertinent to integrating deliberative dialogue in Social Studies classrooms, as it underscores the need for pedagogies that encourage critical engagement with societal issues. 
The current studies merely focused on implications advocating for pedagogical reforms that promote critical thinking and socio-political realities, but the area of integrating a more structured deliberation approach remains unexplored and unexamined in the context of Philippine education, specifically the linking of deliberative dialogue to critical thinking capabilities in Grade 10 Araling Panlipunan classes in private schools in Batangas Province. 
In response to this gap, education scholars and practitioners advocate for pedagogical reforms that prioritize interactive, student-centered strategies that foster meaningful engagement. It is important to distinguish deliberative dialogue from general classroom discussions or unstructured group talk, as deliberative dialogue is a systematic, structured process characterized by reasoned argumentation, active listening, and mutual respect, explicitly designed to promote significant thinking and democratic dispositions [6] (Walton et al., 2016; [5] Sim, 2021). This strategy enables learners to explore diverse viewpoints, interrogate assumptions, and collaboratively build understanding—key components of critical thinking. 
Unlike traditional classroom discussions, which often rely on teacher-led recitations or unstructured group work, deliberative dialogue is a structured and intentional form of discourse designed to foster higher-order thinking. In many Philippine Social Studies classrooms, dialogue is often limited to surface-level interactions such as students answering yes-or-no questions, participating in brainstorming sessions, or engaging in informal debates that lack sustained reasoning and critical engagement. In contrast, deliberative dialogue emphasizes open-mindedness, evidence-based reasoning, active listening, and mutual respect. 
In the Philippine context, the Department of Education (DepEd) underscores the importance of an effective communication-based strategy and critical thinking across subject areas. [3] DepEd Order No. 42, s. The 2017 policy, which introduced the Philippine Professional Standards for Teachers (PPST), provides a clear policy foundation for this pedagogical shift. In particular, Domain 1, Strand 5 calls for the use of diverse instructional strategies to promote critical and creative thinking, while Strand 7 highlights the role of effective communication in enhancing student understanding, participation, and achievement. These standards affirm the need to foster classroom environments that support deliberation, inquiry, and reflective engagement—conditions essential for the successful implementation of deliberative dialogue.
Moreover, [4] Facione’s (2020) framework for critical thinking, which was developed from the Delphi Report, offers a useful lens for understanding the specific cognitive skills involved in the process. These include interpretation, analysis, evaluation, inference, explanation, and self-regulation, each with associated sub-skills. These cognitive operations are not only academic exercises but are vital life skills that empower students to make informed decisions and contribute meaningfully to society.
Critical thinking is an essential competency in 21st-century learning, particularly in the context of K to 12 Araling Panlipunan 10, which critically addresses the contemporary issues the Philippines faces. Being critical of these issues is a way to champion the aim of social studies: not just to develop civic competence and awareness, but also reasoning and analytical skills among students as part of the broader society. 
This study focuses on the private school setting, where the educational environment offers a variety of instructional strategies and resources. The choice to explore private schools stems from a need to understand how deliberative dialogue can influence the development of students' critical thinking capabilities in these institutions.
While theoretical frameworks and educational policies strongly advocate for critical thinking and dialogic pedagogy, existing research on deliberative dialogue in Philippine classrooms remains scarce and largely theoretical. There is a notable absence of empirical studies examining how deliberative dialogue is implemented in Social Studies settings, particularly in Araling Panlipunan classes, and its measurable impact on students’ critical thinking capabilities. This gap limits understanding of the practical challenges, teachers' and students' perceptions, and the real outcomes of deliberative dialogue as a teaching strategy. In many Filipino secondary schools, particularly in Araling Panlipunan 10, students are still largely passive recipients of information. There is limited space for student voices, open-ended questioning, or collaborative problem-solving. This misalignment raises the need to empirically investigate how deliberative dialogue might be implemented in the local context to bridge the gap between curriculum intent and instructional reality.
By examining learners' perceptions and experiences, this study aims to contribute to ongoing efforts to foster reflective, analytical, and socially responsible learners better prepared to engage in democratic processes and lifelong learning. Furthermore, the findings of this research will offer valuable insights for educators, curriculum developers, and policymakers into how students view the use of dialogue-centered pedagogies to enhance the quality of teaching and learning in the social studies classroom. 
By enhancing learners' critical thinking capabilities through structured dialogue, students are more likely to perform better in tasks that require interpretation, argumentation, and evidence-based reasoning, key competencies in Araling Panlipunan. This, in turn, may lead to improved academic performance, deeper understanding of the content, and more meaningful engagement with societal issues both inside and outside the classroom.

2. OBJECTIVES 
This study aims to examine how deliberative dialogue is used in Grade 10 Araling Panlipunan classes and its perceived influence on students' development of critical thinking skills. 
Specifically, this study seeks to fulfill the following specific objectives:
1. Determine the level of critical thinking capabilities among Grade 10 Araling Panlipunan students.
2. Assess the extent of students’ exposure to deliberative dialogue strategies in Araling Panlipunan classes.
3. Find out the relationship between the level of critical thinking capabilities and the extent of students’ exposure to deliberative dialogue.
4. Identify the challenges encountered in utilizing deliberative dialogue strategies.
5. Prepare a deliberative dialogue-based teaching guide to enhance critical thinking capabilities.

3. LITERATURE REVIEW
Critical Thinking Capabilities in Araling Panlipunan. Critical thinking in the Philippines is increasingly being studied in the Education system. In a study by Hermosa and Joaquin (2023) among Grade 9 students at Col. Lauro D. Dizon Memorial Integrated High School, it was revealed that critical thinking was affected by the teaching-learning method used. In the study, they used a scenario-based learning approach informed by the findings. This approach becomes more effective for critical thinking skills, as learners are able to remember, reason, and pay attention. This study demonstrated that a better approach will help students attain higher levels of critical thinking. 
	Despite ongoing efforts to promote critical and higher-order thinking among students, Filipino students still lag in international assessments such as the Program for International Student Assessment (PISA), indicating a gap in analytical and evaluative capacities. In line with this, Espiritu's (2026) study at Bauan National and Vocational Integrated High School designed and implemented a PISA-type assessment to systematically examine its effectiveness in developing students’ critical thinking skills and to eventually inform the development of enhanced learning activities. The study revealed a need for more time to analyze and answer, as well as difficulty applying prior knowledge, which is also a constant challenge in Araling Panlipunan classes.
A thorough, research-based definition of critical thinking is provided in Facione's (2020) book Critical Thinking: What It Is and Why It Counts. This definition is crucial for guiding any instructional technique meant to improve students' higher-order thinking abilities. Facione distinguishes between dispositional elements such as open-mindedness, curiosity, and a readiness to reconsider, and fundamental cognitive abilities such as interpretation, analysis, assessment, inference, explanation, and self-regulation. These components are in perfect harmony with the goals of deliberative discussion, which, by its very nature, requires that students engage with a variety of viewpoints, support assertions with sound reasoning, challenge assumptions, and reflect on their own beliefs.
This encourages the development of discussion techniques that help students cultivate the intellectual qualities required for responsible citizenship, while improving their cognitive abilities. Facione’s emphasis on critical thinking as both a skill set and a mindset underscores the importance of creating structured yet flexible learning environments, such as those enabled through deliberative dialogue, where students can cultivate these capacities in meaningful, real-world contexts.
	Further, Johnson (2018) investigates how critical thinking is understood and practiced differently across secondary education disciplines, including history and social studies, which share similarities with Araling Panlipunan. The study highlights that critical thinking varies with the epistemological frameworks and educational objectives specific to each subject, rather than being a universal skill. Johnson's research emphasizes the importance of modifying instructional techniques, such as deliberative discourse, to align with the specific standards and requirements of the subject. The idea that disciplinary thinking influences how students engage with and apply critical inquiry skills is supported by this contextualized approach, which ensures that the development of critical thinking is both rigorous and relevant. Students' understanding of historical, civic, and sociopolitical concerns can be improved by incorporating these insights into the development of deliberative discussion strategies in Araling Panlipunan.
	For Araling Panlipunan education, where students must navigate complex societal and historical questions, this comprehensive view of deliberation ensures that dialogue activities are not superficial but instead cultivate deeper analytical engagement.
	Additionally, Palavan's (2020) study, The Effect of Critical Thinking Education on the Critical Thinking Skills and the Critical Thinking Dispositions of Preservice Teachers, looks at how critical thinking instruction improves preservice teachers' dispositions and cognitive abilities. However, Nguyen (2017) explores the impact of experiential learning activities, such as field trips and community engagement projects, on the development of critical thinking skills among secondary social studies students. Nguyen’s study demonstrates that direct interaction with real-world environments, coupled with structured reflection, significantly improves students’ abilities to analyze, evaluate, and synthesize information relevant to social and environmental issues.
 	Deliberative Dialogue. The K-12 Basic Education to the most suitable approach to fit the 21st century abilities consistent with the constructivist methodology founded on the educational student-centered approach, in which the function of the instructor is more about the activities involved in facilitation. There are numerous innovative teaching techniques that can be applied to improve students' performance in Araling Panlipunan and other subjects. A few of these techniques are the group, videotape, and brainstorming methods. Technology-assisted teaching and discussion methods, presentation, expert panel technique, and role-playing technique, worksheets or surveys, report-back sessions, and case study (Joe, 2021). 
In the Curriculum Guide of Araling Panlipunan, it is stated that the content standard implies that students must demonstrate a deep understanding of the environmental, economic, political, human rights, educational, and civic responsibility issues and challenges facing countries today, using skills in investigation, data analysis, and various sources, research, critical thinking, effective communication, fairness, and sound decision-making. So, it is imperative that students are provided with diverse opportunities that enable them to acquire the skills necessary to meet the standards.
Expressing one’s thoughts on a particular topic is a clear sign of understanding and depth of knowledge. Students must be active in this matter because they have been engaging with various social issues. Hence, their practical reason and critical thinking must be observed in raising standpoints through a strategy employed in the teaching-learning process. 
Gastil and Knobloch (2021) presented an updated model featuring deliberative dialogue, based on their analysis of multiple deliberative forums, such as the Citizens’ Initiative Reviews. In the model, it clearly highlights the importance of having structured stages that ultimately guide the participants to undergo a reflective and collaborative decision-making process. In a standard setup, deliberative dialogue starts with an issue-framing phase, in which a central question or topic serves as the focus of the discussion. These structured stages are designed to foster critical thinking, informed judgment, and mutual understanding, all central principles of effective use of deliberative dialogue in educational contexts.
The authors mentioned discuss important phases: deliberative dialogue typically unfolds in structured stages to facilitate thoughtful decision-making. It begins with the Opening Stage, where a governing question is introduced to frame the discussion. This leads into the Inform Stage, during which participants share relevant goals, identify any constraints, and present external facts that will inform the deliberation. Following this, the Propose Stage allows for the presentation of possible actions or solutions. In the Consider Stage, participants evaluate these proposals by discussing supporting and opposing arguments. The dialogue then moves to the Revise Stage, where initial goals, proposals, or facts may be adjusted in light of new insights or embedded persuasive dialogue.
Next, in the Recommend Stage, participants suggest a specific course of action that others may support or reject. Once consensus is reached, the Confirm Stage ensures that all participants formally agree on the chosen option. Finally, the Close Stage marks the end of the dialogue, concluding the process with a shared decision.
Deliberative dialogue is a pragmatic approach to initiating a conversation around a challenging topic that may be seen differently by various stakeholders. Recently, deliberative dialogue has been explored as both a data-collection and a knowledge-translation strategy. In their knowledge translation article, exploring the notion of analyzing data generated through deliberative dialogues. By engaging in conversation, participants can share and absorb knowledge from one another and consult explicit knowledge in background documents. In this way, participants may feel empowered, return to their daily context, and reflect on or apply the information shared in the dialogue, thus beginning the process of knowledge mobilization (Boyko et al., 2016).
In the Philippine context, Reyes and Santos (2022) emphasized that inquiry-based learning in Araling Panlipunan encourages students to engage with multiple sources of information before arriving at conclusions. This demonstrates an emerging tendency toward evidence-based reasoning in deliberative dialogue, highlighting the importance of sustained exposure to inquiry-oriented instruction to further strengthen students’ ability to reach conclusions supported by evidence.
A relevant study by Ramirez (2021), titled Deliberative Dialogue: A Pathway to Building Critical Thinking and Civic Engagement in High School Classrooms, examines the use of deliberative dialogue as a pedagogical tool to enhance students’ critical thinking and civic engagement. The research utilized classroom observations, student reflections, teacher interviews, and analysis of dialogue transcripts to gather data, since it was conducted as a qualitative case study in a high school setting. In its findings, the study revealed that deliberative dialogue significantly improved students’ ability to analyze issues critically, consider multiple perspectives, and articulate reasoned arguments.
Additionally, Ramirez found in the study that participating in organized discussions improved students' and teachers' confidence, engagement, and analytical thinking skills. This study is relevant to the current research because it bolsters the idea that deliberative dialogue is a useful tactic for encouraging critical thinking, which closely aligns with the goals of gauging students' exposure, analyzing their perceptions, and determining the connection between deliberative practices and the development of cognitive skills. 
Deliberative dialogue serves as a rational method for deciding what to do; rational deliberation cannot be understood without the fabric of practical reasoning that holds it together. Deliberation is often taken to be a solitary process in which an individual arrives at an intelligent conclusion about how to act by formulating a goal and gathering data. But even an individual deliberation can be seen as a process in which one thinks aloud by asking questions and then answering them oneself. 
Furthermore, a dialogic approach at the outset of the discussion is particularly salient, as studied by Salayo et al. (2024). The descriptive-qualitative study found that dialogic engagement further enables learners to engage with social realities, helping them build critical awareness of their society. It also showed an empowered role through problem posing, referencing, reflecting, and problem solving. However, internationally, Daya's (2017) thesis supports deliberative discourse as a relational and inclusive technique that may be successfully used in educational settings. The former study situated the dialogic strategy in the educational setting, while the latter focuses on the healthcare environment. 
Despite being conducted in a healthcare setting, the study shows how a variety of stakeholders, including practitioners, leaders, and affected individuals, were deliberately brought together to discuss research findings and jointly decide on practical actions. This is similar to the educational setting, where professors, students, and other interested parties can engage in organized conversations about significant academic or social issues. The results demonstrate that deliberative communication flourishes when people with different but pertinent viewpoints are intentionally included, enabling deeper, more meaningful discussions. This supports the idea that in the classroom, deliberative dialogue can enhance students’ critical thinking by encouraging them to consider multiple viewpoints and engage in thoughtful, evidence-informed discussions.
Shaffer et al. (2017) work, Deliberative pedagogy: Teaching and learning for democratic engagement, provides strong foundational support for the development of a research-based teaching guide that incorporates deliberative dialogue as a strategy for improving students' critical thinking. The work highlights the role of deliberative dialogue as a pedagogical strategy that fosters critical thinking and democratic engagement. 
Students learn to evaluate evidence, reason through difficult societal issues, and hone their own opinions by connecting with others through organized conversations that appreciate different points of view. The objectives of Araling Panlipunan, which aim to increase students' comprehension of civic life, governance, and societal challenges, are precisely aligned with these results. By incorporating Shaffer's paradigm into instructional practices, students would be better equipped to engage in meaningful democratic debate, thereby promoting both cognitive development and the values of participation that are crucial to a democratic society. Their focus on dialogue as a strategy and an objective highlights its importance in creating educational materials that support civic and academic skills.
As a result, this underscores the educational benefits of deliberative dialogue in promoting critical thinking, collaborative inquiry, and deep learning. Deliberative dialogue, according to Shaffer, is a transformative instructional strategy that encourages students to interact with opposing viewpoints, formulate well-reasoned arguments, and negotiate meaning as a group. Through this approach, students go beyond simple comprehension to address complexity, ambiguity, and ethical issues—all of which are fundamental components of critical thinking. 
Even though Shaffer's research is based in higher education, its pedagogical ideas, such as student voice, shared inquiry, and reasoned deliberation, can be successfully applied to secondary education, especially in Araling Panlipunan, where social justice, governance, and historical issues encourage discussion. His results lend credence to the idea that structured debate experiences foster traits such as empathy, open-mindedness, and democratic engagement, in addition to honing students' analytical skills. Because of these characteristics, deliberative discussion is a strong approach to curriculum design aimed at improving civic and cognitive learning outcomes.
Deliberative dialogue is a successful teaching approach for encouraging students' critical thinking, collaborative learning, and active engagement, as the literature repeatedly shows. Its methodical approach encourages students to consider problems from several angles, assess the evidence, present well-reasoned arguments, and make well-informed decisions. The literature also emphasizes that deliberative discussion helps students gain a deeper grasp of complex social issues by encouraging meaningful knowledge exchange, critical thinking, and collaborative sense-making.

4. MATERIALS AND METHODS 
4.1. Research Design 
This study employed both qualitative and quantitative methods, using a mixed-methods design to examine how exposure to deliberative dialogue relates to the critical thinking of Grade 10 Araling Panlipunan students. The quantitative strand included questionnaires that assessed the extent of students’ exposure to deliberative dialogue and determined their current level of critical-thinking capabilities. The qualitative strand involved gathering data through focus group discussions (FGDs) to better understand teachers’ challenges in using deliberative dialogue as a strategy to foster critical thinking. These qualitative insights will provide a deeper exploration of the teachers’ views on how deliberative dialogue supports or challenges students’ thinking. Findings from both strands served as the basis on the development of teaching guide.

4.2. Subjects of the Study 
The respondents of this study were Grade 10 PRISAB-participating private school students and teachers from the municipalities of Congressional District IV, mainly Ibaan, Padre Garcia, Rosario, San Jose, San Juan, and Taysan. Table 1 shows the distribution of respondents per school.  

Table 1. Distribution of respondents by schools
	School
	N
	n

	Ibaan Saint James Academy, Inc.
Our Lady of Mercy Academy
Golden Key Integrated 
      School of St. Joseph
Oblates of St. Joseph 
      Minor Seminary
St. Joseph Academy
Batangas Eastern Colleges
Joseph Marello Institute
San Juan Institute of Technology
Rosario Adventist High School
Santo Rosario Academy of Alupay 
      Rosario, Batangas, Inc.
Padre Vicente Garcia Memorial 
      Academy,  Inc.
	132
36

36

9
200
255
119
30
24

36

77
	37
10

10

3
56
71
33
8
7

10

21

	Total
	954
	266



Correlated to this, it employed proportionate stratified random sampling, wherein respondents were grouped in accordance with their respective schools, which served as the strata, and for each stratum, samples were selected proportionally based on the population size of each school so as to ensure fair representation, wherein schools with larger populations had a correspondingly larger number of respondents, while smaller schools were also adequately represented.

4.3. Data Gathering Instrument 
The researcher-made questionnaire and Focus Group Discussion (FGD) were used as the two primary instruments for data collection. The study researcher-made questionnaire is divided into two parts. The first part examined students’ exposure to deliberative dialogue, and the second part measured the level of critical thinking among Grade 10 Araling Panlipunan students. The guide contains a brief background of the study to help participants understand its purpose. It also includes questions about the practices, issues, and challenges encountered when using deliberative 
 dialogue. In addition, the guide includes the schedule and the Google Meet link to assist participants during the activity.

4.3.1. Scoring of Responses
The responses were tallied, tabulated, analyzed and interpreted in accordance with the responses of the respondents. The responses on the questionnaire were given equivalent weights of 1 to 4, with 1 as the lowest and 4 as the highest with corresponding verbal descriptions.

	Option 
	  Range 
	Verbal Interpretation 

	4 
	3.50-4.00 
	Highly Exposed/High

	3 
	2.50-3.49  
	Moderately Exposed/Moderate

	2 
	1.50-2.49 
	Slightly Exposed/Low

	1 
	1.00-1.49 
	Least Exposed/Very Low



To determine the dispersion of the respondents’ answers, the standard deviation was computed for each indicator. The standard deviation measures the dispersion of responses from the mean. A lower standard deviation indicates that the responses are closely clustered around the mean, suggesting greater agreement among respondents. Conversely, a higher standard deviation signifies a wider spread of responses, indicating varied perceptions among the participants.

5. RESULTS AND DISCUSSION 
5.1. Level of Critical Thinking Capabilities of Grade 10 Araling Panlipunan Students 
Critical thinking is understood differently across secondary education disciplines. Table 2 presents the levels of students' critical thinking capabilities.
	[bookmark: _Hlk233132458]Item Statements
	WM
	SD
	VI

	1. Connect class topics to real-life or current societal issues.
2. Connect multiple perspectives to form a more complete understanding of issues.
3. Distinguish between facts and opinions in discussions.
4. Evaluate arguments using facts, logic, and relevance.
5. Interpret historical and social issues by identifying their causes and effects.
6. Analyze different sources of information before forming conclusions.
7. Generate possible solutions to social problems based on classroom discussions.
8. Explain my viewpoints clearly using historical or social evidence.
9. Evaluate the reliability and bias of different sources or media.
10. Use visuals or examples to explain complex ideas during discussions.
11. Write down my thoughts to better understand and explain my reasoning.
12. Identify ethical implications when discussing historical or civic issues.
13. Seek out information or evidence beyond what is provided in class.
14. Draw conclusions based on information collected in class activities.
15. Ask questions that deepen or challenge the discussion.
16. Identify missing or biased information in the materials we study.
	

3.52



3.48

3.47

3.46


3.45


3.41



3.40


3.38


3.36


3.35



3.35



3.31


3.30


3.27


3.27


3.20
	

0.60



0.54

0.53

0.58


0.58


0.55



0.58


0.63


0.55


0.66



0.66



0.62


0.61


0.55


0.69


0.58
	

High



Moderate

Moderate

Moderate


Moderate


Moderate



Moderate


Moderate


Moderate


Moderate



Moderate



Moderate


Moderate


Moderate


Moderate


Moderate

	COMPOSITE MEAN
	3.46
	0.60
	Moderate


Table 2. Level of critical thinking capabilities 
of students
Legends:	WM – Weighted Mean  
 SD- Standard Deviation  VI – Verbal Interpretation

As the results indicate, the three highest indicators commonly focus on the application of knowledge in real-life contexts and the integration of multiple perspectives. This suggests that students demonstrate stronger skills in contextual and evidence-based critical thinking, particularly in connecting and evaluating information. 
On the other hand, the three lowest indicators focus on independent and reflective critical-thinking skills, such as questioning, connecting and evaluating information, drawing conclusions, and identifying bias. This indicates that students still need further development in metacognitive and deeper evaluative thinking skills.
In summary, the students demonstrate a moderate level of critical-thinking ability. It implies that critical thinking is evident among students, though not yet consistently at the highest level across all indicators. While students are able to perform higher-order thinking tasks, there remains room for further enhancement, particularly in more complex dimensions such as questioning, inference, and bias recognition. This inconsistency may be attributed to the fact that critical thinking is not a uniform or automatically developed skill, but one that varies depending on the context and learning conditions.

5.2. Extent of Exposure to Deliberative Dialogue Strategies in Araling Panlipunan
Expressing one’s thoughts on a particular topic is a clear sign of understanding and depth of knowledge. Students must be active in this matter, for they have been engaging with various social issues. Hence, their practical reasoning and critical thinking must be observed in raising standpoints in a structured way. Table 3 presents the extent of students’ exposure to the deliberative dialogue strategy.
The data reveal a clear trend: the three highest indicators center on information consumption and respect for diverse perspectives, rather than on active or critical expression. This suggests that students are more inclined to receive, process, and accommodate information from others rather than actively challenge, articulate, or transform ideas during deliberative dialogue.
On the other hand, regarding the three lowest indicators, the data revealed a clear trend indicating that students have limited ability to express themselves, critically engage, and reflect during deliberative discussions, even though these are still interpreted as moderately exposed. This suggests that while deliberative dialogue practices are present in the classroom, students’ higher-order communicative and reflective skills remain less developed compared to other competencies.
In general, students assess their level of exposure to the deliberative dialogue strategy as moderate. This indicates that students in Grade 10 Araling Panlipunan classes demonstrate a fair level of exposure to deliberative dialogue. This suggests

Table 3. Extent of exposure to deliberative dialogue strategy in araling panlipunan
	Item Statements
	WM
	SD
	VI

	1. Respecting and including opposing opinions during discussions.
2. Listening attentively to differing viewpoints without immediate judgment.
3. Gathering information and facts before forming conclusions.
4. Deliberating on the pros and cons of proposed solutions.
5. Revising my initial ideas based on new insights or evidence.
6. Contributing to group decisions by presenting well-thought-out arguments.
7. Analyzing multiple perspectives before forming my own stand on a topic.
8. Justifying my opinions using logical reasoning and evidence.
9. Confirming agreements collectively after discussions. 
10. Connecting classroom dialogues in societal issues.
11. Indulging in collaborative problem solving.
12. Organizing my thoughts around central questions introduced by the teacher. 
13. Reflecting critically on my own biases and assumptions during discussions.
14. Challenging or questioning my classmates’ ideas respectfully.
15. Expressing my opinions on social issues during class discussions.
	

3.56


3.50


3.44


3.36


3.32


3.32


3.30


3.29

3.26

3.26

3.26


3.25


3.24


3.16


2.98
	

0.59


0.63


0.65


0.64


0.64


0.66


0.64


0.66

0.66

0.75

0.71


0.69


0.70


0.77


0.79
	

GE


GE


ME


ME


ME


ME


ME


ME

ME

ME

ME


ME


ME


ME


ME

	COMPOSITE MEAN
	3.41
	0.68
	ME


Legends:	WM – Weighted Mean  
 SD- Standard Deviation  VI – Verbal Interpretation
GE – Greatly Exposed   ME – Moderately Exposed

that while the elements of deliberative dialogue are present in classroom practices, they are not yet consistently or fully evident across all indicators. The findings clearly suggest that deliberative dialogue is being implemented at a foundational level, but there is a greater emphasis on more structured, international, and sustained practices to deepen students’ critical thinking and active participation.

5.3. Relationship between the Level of Critical Thinking Capabilities and the Extent of Students’ Exposure to Deliberative Dialogue 
This study determines whether there is a significant Relationship between the extent of students’ exposure to deliberative dialogue and their level of critical thinking.
As shown in the table, there is a significant relationship between students’ exposure to deliberative dialogue and their critical-thinking capabilities. 
Thus, the null hypothesis is rejected, implying that deliberative dialogue is an important instructional approach for enhancing higher-order thinking capabilities. It suggests that students who are more frequently engaged in deliberative dialogue tend to demonstrate stronger critical-thinking capabilities than those with less exposure.

Table 4. Relationship between the level of critical thinking capabilities and the extent of students’ exposure to deliberative dialogue


5.4. Challenges Encountered in Utilizing Deliberative Dialogue
This section presents the study's findings based on the analysis of responses to the focus group discussion (FGD) by Araling Panlipunan 10 teachers. The data were systematically arranged and categorized, leading to the emergence of key themes and subthemes describing teachers’ experiences using deliberative dialogue in the classroom. 
	Variables
	p-value
	r-value
	Decision on H₀

	Exposure to deliberative dialogue and critical thinking abilities
	

<.001
	

0.713
	
Reject H₀


The themes highlight both the challenges encountered by the Grade 10 teachers in utilizing deliberative dialogue and the strategies employed to overcome these barriers. The table below presents the matrix of the emerging themes and sub-themes generated from the FGD:







Table 5. Thematic Matrix of Teachers’ Challenges in Utilizing 
Deliberative Dialogue in Araling Panlipunan 10
	Theme
	Sub-themes
	Description of Findings
	Verbatim Statement
	Implication

	Theme 1: Learner-Related Barriers
	1.1 Lack of Confidence and Fear of Judgment
	Students hesitate to participate due to fear of criticism, making mistakes, or being judged by peers, particularly high-performing students.
	“Students often feel hesitant to speak or share their ideas… they fear being judged by others.”
	A psychologically safe classroom environment is necessary to encourage active participation.

	
	1.2 Limited Knowledge and Understanding
	Insufficient prior knowledge and shallow understanding of topics hinder meaningful participation in deliberative dialogue.
	“Some students still struggle to fully understand it, which makes it difficult for them to participate.”
	Teachers need to provide scaffolding and background knowledge before discussions.

	
	1.3 Uneven Participation
	Discussions are often dominated by a few students while others remain passive.
	“Some students tend to dominate the discussion, while others remain quiet.”
	Structured participation strategies are needed to ensure inclusivity.

	
	1.4 Time Constraints
	Limited classroom time restricts opportunities for reflection and in-depth discussion.
	“A good deliberation cannot be rushed; it really requires enough time.”
	Effective time management and extended discussion opportunities are essential.

	
	1.5 Opinion-Based Rather Than Evidence-Based Responses
	Students frequently rely on personal opinions without sufficient evidence.
	“Some students still rely on ‘I think’ statements without proper support.”
	Greater emphasis on evidence-based reasoning should be integrated into instruction.

	
	Lack of Interest or Motivation
	Students disengage when topics are perceived as irrelevant or uninteresting.
	“When students do not feel engaged or see the relevance of the topic, they are less likely to actively take part.”
	Teachers should connect discussions to students’ experiences and interests.

	Theme 2: Contextual and Environmental Constraints
	2.1 Classroom Environment and Conditions
	Physical classroom conditions and class size affect student participation and focus.
	“Class size also affects participation.”
	Conducive learning environments are necessary for effective dialogue.

	
	2.2 Socio-Cultural Factors
	Cultural norms emphasizing deference to authority discourage students from expressing differing opinions.
	“Students often feel that the teacher is the sole source of knowledge.”
	Teachers should foster a more participatory and democratic classroom culture.

	
	2.3 Access to Resources
	Limited access to learning materials constrains the quality and depth of discussion.
	“Access to learning materials is important because it greatly helps improve the quality of discussion.”
	Adequate instructional resources are essential for evidence-based dialogue.

	Theme 3: Pedagogical Strategies for Enhancing Deliberative Dialogue
	3.1 Structured Discussion Techniques
	Teachers use organized discussion formats to ensure equitable participation.
	“I use strategies like think-pair-share for more equal participation.”
	Structured approaches promote engagement and inclusivity.

	
	3.2 Use of Real-World Issues
	Teachers connect discussions to contemporary and relevant social issues.
	“Nagpe-present ako ng real-world issues...”
	Authentic and relevant topics increase engagement and critical thinking.

	
	3.3 Use of Guide Questions
	Strategic questioning is used to stimulate deeper thinking and discussion.
	“Giving guiding questions and support helps students express their ideas more clearly.”
	Well-designed questions enhance the quality of deliberation.

	
	3.4 Establishing Rules and Safe Space
	Teachers establish discussion norms that promote respect and inclusivity.
	“Respecting others’ opinions, not interrupting, and using evidence when sharing ideas.”
	Psychological safety encourages greater student participation.

	
	3.5 Use of Evidence and Multiple Sources
	Students are encouraged to support arguments using credible sources.
	“Examine multiple credible sources… then backed up by evidence.”
	




Theme 1: Learner-Related Barriers
This theme illustrated the challenges faced by Araling Panlipunan 10 teachers in utilizing deliberative dialogue. They described their experience in the teaching and learning process. Among all themes, this emerged as the most dominant across all respondents, highlighting the barriers that hinder the effective implementation of deliberative dialogue in the classroom. The challenges, in the experience of the AP 10 teachers is described in three sub-themes: Lack of Confidence and Fear of Judgment, Limited Knowledge and Understanding, Uneven Participation, Time Constraints, Opinion-Based Rather Than Evidence-Based Responses, and Lack of Interest or Motivation.

Theme 2: Contextual and Environmental Constraints
This theme illustrated the contextual elements influencing the effectiveness of deliberative dialogue among Araling Panlipunan 10 teachers. The findings reveal that the effectiveness of deliberative dialogue is shaped by a combination of environmental, socio-cultural, and resource-related factors. These are all reflected in the three subthemes: Classroom Environment and Conditions, Socio-Cultural Factors, and Access to Resources.

Theme 3: Pedagogical Strategies for Enhancing Deliberative Dialogue
The findings reveal that teachers employ a range of intentional and adaptive strategies to facilitate deliberative dialogue, highlighting that effective implementation is not incidental but deliberately constructed through pedagogical design. The strategies, as reported by AP 10 teachers, are organized into five sub-themes: Structured Discussion Techniques, Use of Real-World Issues, Use of Guide Questions, Establishing Rules and Safe Space, and Use of Evidence and Multiple Sources.
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The researcher analyzed the key findings of this study to understand the extent of students’ exposure to the deliberative dialogue strategy and their level of critical thinking. Based on the results, students are moderately engaged in deliberative dialogue practices, such as critically reflecting on opinions on relevant social issues during class discussions. These indicators suggest that while students are exposed to dialogic practices, there is  their own biases and assumptions during discussions, respectfully challenging or questioning their classmates' ideas, and expressing their still room for further enhancement to ensure more consistent and meaningful engagement in structured academic discourse.

Table 6. Basis for the proposed deliberative
dialogue-based teaching guide



	Research Insights
	Implications 
	Focus Component

	Students are moderately exposed to deliberative dialogue practices such as reflecting on biases, respectfully questioning peers’ ideas, and expressing opinions on social issues.
	Students need more structured and sustained opportunities to participate in meaningful academic discourse.
	Integration of structured deliberative dialogue activities, discussion protocols, reflective activities, and guided questioning techniques

	Students demonstrate a moderate level of critical thinking capabilities, particularly in questioning, drawing conclusions, and identifying biased information.
	Instructional activities should continuously strengthen higher-order thinking skills through inquiry and evidence-based discussions.
	Integration of critical thinking prompts, issue-analysis activities, source evaluation tasks, and evidence-based reasoning exercises.

	The development of critical thinking skills may depend on the quality of students’ engagement in deliberative dialogue.
	Effective facilitation strategies are necessary to sustain active participation and deeper cognitive engagement.
	Provision of facilitation techniques, collaborative discussion guides, inclusive participation strategies, and reflective deliberation activities.












5. CONCLUSIONS
Based on the findings, the following conclusions were drawn: (1) Students from the selected PRISAB-participating schools are moderately exposed to the deliberative dialogue strategy. (2) The students demonstrate a moderate level of critical-thinking ability. (3) There is a significant relationship between the extent of students’ exposure to deliberative dialogue and their level of critical thinking. (4) Despite challenges, the effective use of structured, supportive, and evidence-based pedagogical strategies enables teachers to foster meaningful and inclusive deliberative dialogue. (5) Given the positive association between deliberative dialogue and critical thinking, as well as the identified needs and challenges in its implementation, the proposed teaching guide serves as a practical intervention that can assist teachers in systematically integrating deliberative dialogue into classroom instruction to further enhance students’ critical thinking

8. RECOMMENDATIONS
Based on the conclusion, the following recommendations are given: (1) Integrating the deliberative dialogue strategy in Araling Panlipunan (AP10) through the proposed teaching guide and subjecting it to validation and evaluation by experts in Social Studies to ensure appropriateness, accuracy, and effectiveness. (2) Integrating deliberative dialogue regularly in classroom practice and attending professional development seminars on deliberative dialogue. (3) Conducting a parallel study using a quasi-experimental research design focusing on the effectiveness of deliberative dialogue. (4) Examining the specific challenges encountered by students in implementing deliberative dialogue strategies to improve instructional delivery and classroom discourse practices. (5) Conducting a similar study focusing on critical thinking capabilities across different grade levels and subject areas, and utilizing public schools as research locales. (6) Focusing on the dialogic strategy by curriculum developers and educational policymakers, and providing continuous training and professional development among teachers.
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