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INTRODUCTION 
Good school leadership is now considered essential for not only education quality but also national development (Khanal & Timilsena, 2022). The importance of education for social justice, economic development, and democratic involvement has also been a recurrent theme of the United Nations Educational, Scientific, and Cultural Organization (UNESCO). Under the aegis of Sustainable Development Goal 4, the global emphasis has shifted from ensuring access to education towards the provision of inclusive and equitable quality education that enhances learning outcomes. Within the purview of this, SMCs are considered the cornerstone that will decentralise decision-making processes, make schools accountable, and link schools with communities (Adil, Rashidi & Frooghi, 2018; UNESCO, 2023). In a number of developing countries, SMCs are established as statutory bodies to be responsible for school planning, financial management, and performance surveillance. SMCs also exist in India and Bangladesh, where the operations of schools are legally handed over to SMCs, and they have brought about an increase in parental participation and accountability in rural areas (Jain et al., 2018). The decentralization of education to local districts in Indonesia, combined with intensive training of school management committees (SMCs), brought about significant improvements in quality of education (Sapitri et al., 2025). The principal factor in driving enhanced service quality in Indonesian Primary school reports was the empowered school committees and student attendance as Halik et al. (2019) highlighted. In the same way, increased parental engagement in SMCs has also contributed to improved school accountability and community satisfaction in Pakistan and Bangladesh (Adil et al., 2018).
In sub-Saharan Africa, community involvement in school governance has been promoted as part of the policy reform package aimed at dealing with overcrowded classrooms, teacher absenteeism, and poor student performance. SMCs in Tanzania and Uganda have been engaged in resource mobilisation and lobbying for infrastructure development and supporting movements for the provision of free education (Longino, 2019; Adong, 2017). Oloka (2017) has observed that active SMCs resulted in better school discipline and higher school retention in UPE schools in Uganda. In Nigeria’s rural areas, SMCs have played a major role in changing educational results by contributing to the monitoring of teaching and learning, attendance, and dealing with issues raised from the local community (Ugochukwu & Goodhope, 2023). Yet the durability of such progress depends on further capacity building, institutional accountability, and depoliticizing institutions (Agi & Igwe, 2023; Agbi, Nudzor & Agbevanu, 2024). Ambiguous roles, politicization, and minimal financial independence are among the challenges that these organisations continue to suffer from across the region (Cimailing et al., 2021).
 The Namibian education system has much in common with those of other countries in the region. The country has implemented broad changes to build a responsive, equitable, and high-quality education system since gaining independence in 1990. This has included decentralisation of school management and the establishment of SMCs in the primary and secondary school levels. SMCs in Namibia have been provided clear roles related to budgeting, monitoring of school performance, discipline, and communication between the school and parents/community members (Ministry of Education, Arts and Culture [MoEAC] 2018). Even with good policy frameworks, SMCs have turned out to be very poor performers. Pomuti and Weber (2012) also reported about SMCs (rural and urban) that urban schools' SMCs were “comparatively more functional” than those in rural under-resourced schools, which are affected by absenteeism, ambiguity related to roles, and lack of training. The authors stated that this challenged the normally perceived stereotype that rural schools' SMCs were the weakest in comparison to those in urban schools. Khama (2014) and Shikongo (2021) also noted that centralised co-management still conflicts with the participatory governance principles of SMCs, and SMCs’ performance was being interfered with in school matters. 
These constraints include irregular attendance at meetings, limited funds, and poorly trained members (Pomuti & Weber, 2012). Either you catch them being harassed or sometimes outright attacked for performing their fundamental responsibilities, as reported for SMCs (Kaukewahulo and Nkengbeza, 2023). Kavango West and Ohangwena Region findings also illustrate the capacity of SMCs not infrequently being compromised by socio-political dynamics like elite capture, late disbursement of funds, and bureaucratic inertia (Sikwaya, 2024; Mbangula, 2021). Effective governance of the SMCs is the key to its success; Shikongo (2021) opined that transformational principals and chairpersons of committees who endeavor to develop trust and collaborate with other partners (staff and parents) are reported to be one of the greatest predictors of student success. However, training sessions are sporadic, and committees are seldom provided with support to adapt to changing needs (e.g., curriculum reform or inclusive education).
Of significance to this paper is the absence of empirical studies on the effectiveness of SMC in relation to student achievement in the context of Namibian secondary schools. While SMCs are widely reported within policy rhetoric (Howell & Buckley, 2012), relatively few studies have specifically interrogated the degree to which such SMCs influence measurable outcomes, such as learner achievement, learner progression, or school climate. This weakness constrains the scope for evidence-based policy interventions to improve education governance and equity.

In the Windhoek District, Khomas Region, the teething problems and successes of governance co-exist. Peri-urban/rural and informal settlement schools are characterized by overcrowded classrooms, high learner-to-teacher ratios, and a limited pace of teaching due to the poverty of the parents (Mangila, 2021). Abala et al noted that the SMCs have mixed success in partnering with principals, in some cases, active cooperation between the two, and in other instances , due to clashing egos, infrequent meetings, poor minute-taking, and divisions within the SMC (Amakali et al., 2021). These contradictions suggest we need to ask more focused questions about the conditions under which SMCs become (un) effective drivers of student achievement.

This study, therefore, investigates the contribution of SMCs to student performance in public secondary schools in the Windhoek District. Specifically, it addresses three research questions:
How do School Management Committees contribute to improving student outcomes in public secondary schools?
What challenges do School Management Committees encounter in fulfilling their functions effectively?
What strategies do School Management Committees employ to enhance their effectiveness?
The findings aim to inform policymakers, educationists, and school head administrators on strategies to improve the quality of teaching, learning, and school management in Namibia’s public secondary schools.



THEORETICAL FRAMEWORK
This study is underpinned by two synergistic theoretical perspectives: Participatory Governance Theory and Epstein’s Framework of Parental Involvement.
Fung’s (2020) participatory governance model is committed to inclusive decision-making processes that take into account competing interests and diverse actors of institutional governance. The theory, as applied to education, assumes that institutional responsiveness and accountability are enhanced when parents, community members, educators, and school administrators work together in running the school. This is especially true in decentralized education systems like Uganda’s, where SMCs are supposed to act as links between schools and communities. Epstein’s Framework of Parental Involvement (Epstein, 2020) categorizes engagement into six areas, which are associated with student achievement: parenting, communicating, volunteering, learning at home, decision-making, and community collaboration. The inclusion of ‘meaningful’ as a prerequisite for the contribution of parents and community to school management and their involvement within governance structures such as SMCs in the framework is a recognition of its positive impact on student attitudes, attendance, and achievement.
Together, these two theories offer a distinctive perspective through which one can analyze participatory governance exemplified by SMCs as a mechanism to promote active engagement of stakeholders and the custodian of accountability. These theoretical perspectives are also instrumental in framing what SMCs under Namibia’s policy context, which advocates for decentralisation and community participation (MoEAC, 2020), might look like and the environment that is conducive to their success.




Figure 1:Conceptual Framework



METHODOLOGY
Research Design
 The qualitative case study methodology was employed to allow a thorough and contextual examination of SMC operation across schools. This was an appropriate methodology to address participants lived experiences and perceptions and capture subtle information that could have been lost with the use of quantitative research methodologies (Tomaszewski, Zarestky & Gonzalez, 2020). The case study design enabled a thorough examination of the dynamics and processes involved in the work of the SMC in the particular school settings.
Study Area and Population
The study was conducted in three publicly funded secondary schools, which were purposively selected in the Windhoek District, Khomas Region, Namibia. The capital, Windhoek, has a complex education system, comprised of naïve high schools and low-income neighbourhood schools. The three schools reflect a range of sizes and resourcing and are based in two different locations: central urban and peri-urban. The study participants were SMC members, principals, and teachers, who have a direct role in school governance.
Sample and Procedure of Sampling
[bookmark: _Toc224583077][bookmark: _Toc224670674]Purposive sampling was employed to select 19 participants; 3 school principals (one from each school), 6 SMC members (two from each school), and 10 teachers (four from School X, three from School Y, and three from School Z). The criteria for selection were; active SMCs in school, willingness of the school to participate, and variation in school context. The principal within each school also helped to identify SMC members and teachers who were active in governance. In qualitative research, such purposive sampling is considered justified, as it allows for the selection of participants who are information-rich and, hence, able to yield a deeper understanding of the phenomenon being studied (Taherdoost, 2021). The participant breakdown is summarised in Table 1
Table 1:Participant distribution by category, gender, sampling methods, and data collection instruments

	Participants category
	Number of participants
	Sampling method
	Gender

	Principals
	3
	Purposive
	1 Female

	
	
	
	2 Male

	Teachers
	10
	Purposive
	6 Female

	
	
	
	4 Male

	SMCs
	6
	Purposive
	3 Female

	
	
	
	3 Male



Source: Primary Data (August, 2025)
Data Collection Instruments. Two instruments were employed to ensure triangulation and depth of data. First, semi-structured interviews were conducted with all 19 participants. An interview guide questions was prepared with open-ended questions related to the roles, experiences, challenges, and strategies of SMCs. This struck a balance between introducing a similar line of questioning in each interview but also allowing for further probing on emergent themes (Sukmawati, 2023). The interviews took place at the participants’ school in a private location and lasted approximately 30 to 45 minutes each, with informed consent obtained for audio recording. All the tapes were transcribed verbatim.
Second, document analysis was conducted to triangulate and to provide the context for the interview data. The documents analysed included minutes of SMC meetings, school action plans, student achievement reports, attendance records, and booklets containing policy guidelines. These documents yielded information about decision-making, policies for practice and monitoring, and the consistency between reported and documented practices.
Data Analysis
Thematic analysis was conducted based on the approach of Miles, Huberman, and Saldaña (2014). The analysis was conducted in stages of immersion through repeated reading of transcripts, open coding to identify meaningful segments of data, categorization of codes, and synthesising codes into overarching themes. Themes were developed as a result of ongoing comparisons against the data and data triangulation with documentary evidence. This process was iterative to ensure the findings would be both grounded in the perspectives of the participants and verified across different data sources.
Trustworthiness
To get at the believability, dependability, confirmability, and transferability of findings (Lincoln & Guba, 1985), multiple strategies were implemented. Credibility was established via triangulation of data (interviews and documents) and member checking, that is, participants reviewed transcriptions of interviews for accuracy of representation. Dependability was aided by maintaining an explicit audit trail of decisions during the research. Reflexive journaling also increased confirmability as biases and reflections of the researcher were documented. Transferability was considered through providing a rich contextual description of the inquiry setting and the participants and the process, thus the reader can determine if the findings are applicable in another context.

Ethical Considerations
Ethical permission was granted by the Ministry of Education, Arts and Culture, and the principals of the schools receiving the intervention. Written informed consent was obtained from all the subjects before participation, and they were fully informed about the purpose and procedure of the study and their right to withdraw at any time. Anonymity was protected by pseudonyms, and data were securely stored. Participants were given codes (SP1 for Principal 1, T1 for Teacher 1, SMC1 for SMC member 1) in order to maintain their anonymity. 


FINDINGS
The results are structured in relation to three key themes which emerged from the data: (1) contributions of SMCs to student outcomes, (2) the challenges facing SMCs, and (3) strategies employed to enhance effectiveness. Table 2 presents the thematic structure.
[bookmark: _Toc224670680]Table 2: Main Themes and Sub-Themes
	Main Themes
	Sub-themes

	1. Contributions of School Management Committees in enhancing student Outcomes
	· School Management and Governance

	2. 
	· Improvement of Teaching and Learning

	3. 
	· Student Discipline & Well-being

	4. 
	· School Environment & Infrastructure 

	5. Challenges Encountered by School Management Committees in Improving Student Outcomes
	· Limited Knowledge and Training of the SMC Members

	6. 
	· Resource Limitations

	7. 
	· Administrative Burden and Bureaucratic Delays

	8. 
	· Social and Behavioural Difficulties Experienced by Students

	9. 
	· The monitoring and enforcement systems

	10. Strategies for enhancing the effectiveness of SMCs in improving student outcomes 
	· SMC Support & Capacity Building

	11. 
	· Cooperation and Communication Stakeholder

	12. 
	· The Use and Monitoring of Learner Performance Data

	13. 
	· Learner Support and Behaviour Interventions

	14. 
	· Policy Review, Accountability, and Continuous Improvement


Source: Primary Data (August, 2025)
1. Student outcomes contributed by SMCs

School management and governance
All three schools' SMCs were instrumental in supporting school management and holding the school accountable. Principals stated that SMCs actively participated in the oversight of teaching and learning, adjusting the school policies to the national directives, and bringing in the community. The principal of School X commented; “The school has its own management… There is order in each department, such as the syllabuses, scheme of works is given on time along with relevant documents” (SP1). The principal of School Y (SP2) noted that the SMC “Also oversees and assesses the teaching and learning in the school, and we are also interested in students’ performance”. A teacher (T6) at School Y added, “Running of the school between so much depends on moving successfully on the SMCs of the school. It is involved in school planning and budgeting, and in monitoring of students’ performance”.
All three schools convened regular SMC meetings to talk about performance, discipline, and administrative matters. School X had daily morning assemblies, focusing on students’ achievements and school work, but Schools Y and Z had management meetings once a week. SMC minutes revealed that issues relating to learner discipline, learner academic performance, attendance monitoring , and mobilisation of resources were regular features on the agenda. Analysis of policy documents reiterated that school management arrangements must foster participative decision-making and be consistent with the national education policy.

Improvement of teaching and learning
The quality of instruction was promoted at school owing to the supervision of S, the discussion of assessments, and the organisation of teacher training on an SMC basis. The principal (SP3) of X school stated, “Supervising and assessing the teaching of students in a school cycle is continuous assessment for maintaining instructional procedures”. Teachers attested that SMCs offered crucial resources and arranged training sessions. A teacher in Z school reported; “The SMC had provided us with essential commodities such as chalk, exercise books, and stationery, and also conducted workshops on better teaching” (T9). A teacher from School Y, T6, said “Obtaining classroom materials and attending regional workshops” when asked about support from the SMC.
Students at risk of failure were monitored through regular reports on their performance to teachers. A teacher (T2) in School X explained, “Learner performance is something we always have on the agenda for our meetings. We talk about the results of class tests, assignments, and the attendance sheet. “When students are failing grades, or when they are cutting class, we try to see why and what we can do to help them before it gets worse”. This proactive use of data was much more prevalent at School X than at Y and Z, where data use was more reactive.

Student discipline and well-being 
The three schools all operated a discipline system in which SMCs, teachers, and parents were involved. SMCs were involved in supervision, attendance tracking, and attending to behavioural matters. The School X principal stated; “There is a disciplinary committee (DC) which takes care of students’ conduct” (SP1). A School Y teacher (T6) said; “The SMC is very pro-discipline, so play by the rules, and parents’ involvement”. In School Z, the principal stressed regular observation; “I can guarantee that monitoring the attendance and Behaviors of its students is constant. My School is Nothing but consistent with regards to monitoring the Attendance and Behaviors of every student in my school, regardless of who they are." A review of schools' daily attendance records provided evidence that the schools did monitor concealment and report attendance to the school management.

School environment and infrastructure
SMCs played a crucial role in mobilising resources for repair and maintenance. School Z principal (SP3) indicated that; “Community members have raised money to contribute to infrastructure projects”. Both SMCs, on behalf of School X and Y teachers, observed that SMCs raised funds for teaching materials and for the upgrading of facilities. The School Development Plan (one of the school's documentations) stated; “The school, along with the SMC and community partners, will engage in the provision of school facilities and the provision of materials that are adequate for learning.” This piece of documentary evidence supported responses from the interviews about how active the SMCs are when it comes to infrastructure development.
2. Challenges Encountered by SMCs 
In spite of these contributions, SMCs were greatly hampered by several systemic and contextual obstacles in their ability to function effectively.
Limited knowledge and training
Although SMC members were said to be dedicated and enthusiastic to help, they did not have the expertise needed to govern competently. At School X, a teacher (T3) observed “SMC members are generally ready to support the school and attend meetings, but they do not know about some school policies, about the budgeting procedures…Because of this, they sometimes have a limited participation in discussions, and they are not always able to question decisions or give informed suggestions”. The principal (SP2) of School Y pointed out the lack of a formal induction process; “SMC members come from all walks of life; some of them have not been involved in school management previously.” Without any training, they have trouble talking about things like budgets, applying policies, or watching out for how well a school is doing”. An SMC from Y, however, had doubts; “We have to decide on crucial matters … and we’ve never been taught what school governance looks like. Sometimes we participate in meetings, but we have no idea what the people want from us” (SMC4).
The situation was most extreme in School Z, where undercapacity drove principal decision-making. “Since SMC members are not confident enough, and they don’t have the skill to talk, most of the decisions are made by the principal,” remarked a teacher. “Even when meetings are held, the majority of the audience is silent as they know nothing about the policies” (T9). Another teacher (T11) added; “The SMC should assist and guide the school, but its members are not well-equipped, and hence they rely on the principal for everything. It is contrary to the spirit of shared decision making”. Minutes of SMC meetings released by several schools cited demands for orientation and training in financial management and implementation of policies, to which the authorities have been insensitive, indicating such a capacity gap.
Limitations of Resources
Resource constraints were significant challenges for all three schools; however, their severity varied. School X had a moderate delay in receiving their teaching materials. Teacher (T4) explained, “We have enough textbooks in the majority of schools, but the problem is that the delivery arrives late. Therefore, when textbooks arrive late, we have no means to plan our lessons… Teachers must duplicate the work on their own time.” School Y has continual shortages of books; “In some classes, we share our textbooks since there are not enough textbooks for every student. It is very difficult to do individual work, and students are less motivated since they cannot work at their own pace.” (T5). School Z has significant and widespread deficits in resources for its school. The principal (SP3) stated, “We have a poor infrastructure, overcrowded classrooms, broken furniture, and insufficient facilities, which make it very difficult to keep discipline and focus on learning. These limitations all affect the motivation of learners and overall student achievement.” An educator from School Z directly addressed the link between having limited resources and dropout rates: “When there are limited resources, learners get lost and eventually drop out of school.” (T11). The School Development Plan for this school highlighted not having enough teaching materials and classroom furniture/infrastructure as being major obstacles to successful teaching and learning.
Administrative burden and bureaucratic delays
Paperwork and meetings were excessive, and slow approval processes hindered both the SMC’s ability to function and the availability of teachers to offer instructional leadership. “Too much paperwork and meetings burn out and undermine the quality of the lessons,” said a teacher from School Y (T7). SMC rulings were hindered by bureaucratic procedures. Another Teacher (T10) from school Z explained “Even when the SMCs have made a decision, it’s a long, hard process to get it through the approval process, and that holds us up”. It was confirmed by minutes of SMC meetings, which frequently showed that bids to buy materials or maintain buildings had to be ratified by upper administrative levels, at times bringing about sizeable holdups.
Social and behavioural difficulties
Schools Y and Z struggled with a high level of social and behavioural problems amongst their students , such as chronic absenteeism, discipline problems, drug abuse, and lack of motivation. These were often the consequences of systemic socio-economic issues in adjacent communities. A teacher from School Y stated; “Teachers are now managing behavior so much and not teaching that the overall academic performance of the school is declining” (T8). The principal (SP2) of School Y added, “Truancy, discipline, etc., is an everlasting dilemma for us as SMC. We also have to attend to their social and behavioural demands”. The obstacles were more pronounced in School Z. A teacher observed; “Very many students come from difficult homes… Drug use, and the like, makes it almost impossible to maintain discipline and have a safe place to teach” (T9). School Z Principal (SP3) said, “We are too busy with student behaviour and welfare crises to concentrate upon sustained academic work”. This forced SMCs to expand their priorities from regulation to welfare and crisis management.
Weak monitoring and enforcement
Throughout the schools, what I often saw was a divide between decision-making and doing. At school Y, teacher (T5) remarked; “We talk about policies and problems a million times in meetings… but we never really have any way of finding out if what we decided is put into practice. Sometimes there are recurrences of certain problems, due to lack of follow-up”. In school Z, an SMC member went as far as to say, “The same things are batted around endlessly in meetings… You make a decision, but no one is really tasked with seeing whether or not those things got done, and that’s what keeps you from moving forward” (SMC6). The minutes of these schools featured repeating line items on unresolved concerns, indicating weak accountability structures. In contrast, in School X, there was more methodical follow-up, with teachers stating that minutes were taken up in later meetings as a means of monitoring whether decisions had been implemented.
3. Strategies for Enhancing Effectiveness
In response to these challenges, SMCs adopted a series of conscious strategies, though these differed in each school.
SMC support and capacity building
Though there was a high level of commitment among SMC members, it was clear from all schools that there was a need for some training. Teacher (T2) from School X stated; “Most members are dedicated and helpful… there are a few who need to undergo training and upgrade their skills”. School Y's principal advocated for his people to be trained more; “We need more training; they will do better with more training” (SP2). A SMC member (SMC5) from School Z wanted “refresher courses to enable us to keep abreast of things”. But the training available was said to have been occasional and generic, with an orientation towards policy rather than practical knowledge in financial management, data analysis, or contemporary pedagogy.
Stakeholder Cooperation and Communication
All schools had established communication systems with parents and communities through meetings, telephone calls, and, in some schools, through the use of digital platforms such as WhatsApp groups. A School Y principle and the essential of stakeholders' own resources; “Members of the management have to introduce sponsors for the teaching-learning materials” (SP2). Community fundraising was especially strong in School Z for infrastructure needs. Parent and Teachers Association (PAT) minutes were analysed, and this corroborated that meetings were regularly held to engage in discussions related to learner progress and school development, building transparency and joint accountability.
Use of learner performance data
The application of data was different in every case. School X embraced a comprehensive data-driven decision-making model; “Learner performance is always part of our meeting agenda. We analyze class tests, assignments, and registers of attendance. Noticing that students are performing poorly or not attending class, we attempt to ascertain the reasons and find ways to assist them before things get out of hand" (T2). This defensive posture was also a feature of its early intervention culture. By contrast, School Y took a more reactive approach to data; “We do reference learner performance reports, particularly if the results are bad. But perhaps when we are addressing the issues, it’s already too late “(T7). School Z could identify struggling learners but had no means to act; “We can tell which subjects are hard and which learners are struggling more… but we need more help, more resources and more guidance on how to respond” (T10).
Learner support and behavioural interventions
School X used anticipatory, collaborative, team-based strategies for early intervention among teachers, parents, and the SMC. A teacher explained, “As soon as they start showing behaviour problems, we don’t wait for it to be big… we try to understand together what’s happening at home and at school for us to support the learner and not punish” (T1). In Schools Y and Z, interventions tended to be reactive rather than proactive, with the responses coming after concerns escalated to crisis level. Counselling referrals were utilized if accessible, but it was a support-poor environment. An SMC (SMC2) representative in School Z described the focus on keeping students in school; “When discipline is a problem; the SMC collaborates with the teacher on efforts to support the student rather than exclude them”.
Policy review, accountability, and continuous improvement
School X had a history of reviewing its policies systematically and pursuing follow-up action. A teacher (T7) expressed, “Policies are enacted at SMC meetings and minutes are taken, and there is, generally, a proceeding report on what has been executed at the next meeting”. This established a climate of accountability and reflective practice. In Schools Y and Z, those processes were less established, with repeated conversations and little sign of tracking implementation. The SMC Book of Policy Guidelines for Policies highlights the importance of ongoing reviews of school policies and monitoring of decisions reached; the findings expose a contradiction between policy ideals and practice in contexts with fewer resources.
DISCUSSION
The results confirm that SMCs positively influence students' achievements through participation in school management, supervision of teaching, mobilisation of resources, and student discipline. These interventions are in line with the precepts of the Participatory Governance Theory (Fung, 2020), wherein the participatory decision-making process is likely to lead to institutional responsiveness and accountability. They also align well with that of Epstein (2020), specifically regarding communication, decision-making, and community involvement.
Yet, the analysis also indicates that such predations are systemically restrained by multiple barriers. What emerged as the most entrenched problem for all schools was the absence of SMC members' training. Although these members were highly committed, they were ill-equipped with the necessary expertise to have an impact on governance, financial accountability, or pedagogical assistance. This supports the results of previous success studies in Namibia (Pomuti & Weber, 2012; Shikongo, 2021) and world literature in general, which states that participatory formation (Fung, 2020) should be continuously nurtured from the inside. Without this sort of internal warming, SMCs could end up being co-opted into becoming a semblance of not an instrument of governance.
Another constraint reported was resource limitations, such as the lack of study materials in the form of relevant books were one of several barriers Schools Y and Z described experiencing. Textbooks, teaching aids, and basic school infrastructure were absent, disrupting classwork and not only demoralizing teachers and students, but also seemed to be mirroring that of Van der Berg (2021 who said resource inequalities have magnification effect on systems.
Bureaucratic delays compounded these difficulties, running counter to the expressed commitment to decentralisation by Namibia (MoEAC, 2020) and indicating that the administrative system might require reform if school-level autonomy is to be facilitated within suitable accountability frameworks.
The students’ social and behavioural problems in Schools Y and Z are reflective of the wider socio-economic influences on educational success. In response, SMCs in these situations had to shift their focus from academic enhancement to crisis management, bringing issues such as absenteeism, discipline, and child welfare directly linked to poverty, fragile homes, and minimal community support. This result underscores the need for an education rule and a social support mechanism to be combined. The between-school difference is revealing. Therefore, in School X, a more hierarchically governed school that made more proactive use of data and had stronger mechanisms for follow-up, decision-making in the SMC was more closely aligned with implementation than in School Z. With weaker monitoring systems in place, as well as being under-resourced to an even greater extent, Schools Y and Z struggled to transform deliberation into meaningful progress.  This shows that how effective SMCs can be is not just about how good the policy design is, but is largely determined by local capacity, resources, and leadership.
Among the dramatic gaps is the gap between policy rhetoric and execution. Whereas Namibia’s decentralisation policy presupposes empowered SMCs, centralised control and bureaucratic process of approval remain entrenched. The guidelines are similar in the need for meetings and accountability, but monitoring is poor, particularly in the more deprived schools. This disconnects between saying and doing at the school level poses a major challenge for turning the potential of SMCs into reality.
The approaches used by SMCs to build capacity, communicate with stakeholders, utilize data, and intervene behaviourally indicate a pragmatic orientation towards the challenges they face. Nonetheless, their success was somewhat varied. When training could be found, it tended to be general rather than specific to need. When utilized, data was more used in a proactive manner in some schools than in others. Proactive, early intervention success over reactive responses in behavioural interventions.
CONCLUSION AND RECOMMENDATIONS
This research finds that SMCs play a pivotal role in enhancing the performance of public secondary schools in Namibia by improving school governance, facilitating support to teaching and learning, fostering discipline and well-being, as well as raising resources for infrastructure. But these inputs are severely hampered by weak training, inadequate resources, bureaucratic delays, social problems among learners, and poor monitoring mechanisms. The success of SMCs is more likely to vary between different contexts within a country, depending on the strength of local leadership, community ownership, and whether the institution is supported. To harness the power of SMCs, a holistic, strategic approach is needed, one that simultaneously addresses capacity building, resource allocation, administrative streamlining , and accountability.
RECOMMENDATIONS
To the Ministry of Education:
Design and require a comprehensive training for all members of the SMC traditionally, but also through new‐found ways to enhance financial management skills, understanding of policies, governance, and decision‐making based on data analysis. Teaching and learning materials should be distributed equitably and promptly, and a monitoring system for the availability of resources in the school must be part of it.
Reduce administrative complexity that contributes to delays in clearing SMC decisions on procurement, maintenance of infrastructure, and support to learners. Establish a national SMC performance monitoring and evaluation system with periodic reporting, feedback, and accountability. Deliver counselling, welfare, and community participation as social support services in the schools in relation to socio-economic related problems affecting the behavior of learners and their attendance.
To school principals:
Promote holding regular full SMC meetings with an agenda, minutes, and a mechanism to follow up with decisions. Actively support and train the SMC in how to meaningfully participate in the decision-making process.  Be transparent, engage and collaborate with parents, teachers, and community members by communicating on multiple platforms, as well as online when possible! Use learner performance data to help design and implement increasingly targeted interventions at the school, district, and other levels and to monitor progress over time.
To SMCs:
Engage fully in any training provided to you and obtain information even when your areas are devoid of them. Better note and record, especially attendance and financial accountability.
Collaborate with the headteacher on policies for supporting learners, behaviour management, and fund raising. Establish sub-committees (such as finance, curriculum, discipline) to handle specific matters or areas of concern.
Limitations
The study is confined to three urban and peri urban Namibian schools within a single region, and so the results may not be transferable to rural schools or those in other regions. The qualitative methodology allows for the documentation of participant perceptions, and not for an analysis of direct causal impact between student achievement and SMC activities. Social desirability bias might have had an impact on the responses of participants. Availability and quality of documentation differed between schools, constraining, in some instances, the extent of triangulation.
Future Research
Further research should be conducted at a wider national level, taking in rural and marginalised areas, through utilising mixed-methods or longitudinal designs to capture change over time, with indicators of learner outcomes (such as examination results or progression rates) as quantitative evidence, and by including the voices of students to gain insight into how SMC interventions are experienced by learners themselves.
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Appendix
INTERVIEW GUIDE FOR PRINCIPALS, TEACHERS AND SMCs MEMBERS
Research Title: Improving Student Outcomes through School Management Committees: A Case Study of Windhoek District Public Secondary Schools, Namibia.
Researcher: 
Institution: Zhejiang Normal University
Introduction
Thank you for taking the time to participate in this interview. This study explores the role of School Management Committees (SMCs) in improving student outcomes in Namibian public secondary schools. Your input will provide enrich SMC's success, challenges, stakeholder involvement, and governance strategies. None of the responses will ever be shared or used for any other purposes. All responses will be kept confidential and used for educational purposes only. Your participation is voluntary, and you may withdraw at any time.
Section 1: Demographic Information
1. Gender?
2. What is your position in the school (e.g., principal, teacher, SMC member, parent)?
3. For how many years have you been active in school governance or educational leadership?
Section 2: SMC Structure and Decision-Making
4. What is the organisation of the SMC in your School, and what are the principal functions of the SMC?
5. How does the SMC participate in decisions student learning, use of resource, and school policies?
6. How well do you think the SMC works in terms of shaping school and student performance?
Section 3: Challenges Faced by SMCs
7. What are the main challenges SMCs face in executing their roles?
8. How does financial management impact the effectiveness of SMCs?
9. What challenges exist in engaging parents and the broader community in school governance?
Section 4: Stakeholder Engagement and Collaboration
10. How do teachers and parents collaborate with the SMC in decision-making processes?
11. What strategies have been used to improve stakeholder participation in school governance?
Section 5: Strategies for Improving SMC Effectiveness
12. What improvements would you suggest to enhance the effectiveness of SMCs in school governance?
13. How can leadership training and policy support strengthen SMC's impact on student outcomes?
14. What advice would you give to the SMC to improve its work for the best outcomes for students?




Students Outcomes
-Academic performance
-Displace
-Attendance
-Well-being


Participatory Governance theory
-Inclusiveness
-Accountability and Transparency
-Deliberation


SMCs Effectiveness in Namibian Context


Epstein’s framework of parental involvement
-Communication
-parenting support
-Volunteering
-Home learning
-Decision-making
-Community collaboration
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