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ABSTRACT
This study examined the implementation of the NASH Model and teacher readiness in Senior High School classrooms, focusing on how teachers apply nurturing, adaptive, supportive, and holistic teaching practices. A total of 100 teachers participated, providing responses on a 5-point Likert scale regarding Nurturing Classroom Culture, Adaptive Instructional Strategies, Supportive Student Engagement, Holistic Handling Approaches, and overall readiness to implement the NASH framework. Frequency distributions, mean scores, and standard deviations were computed for all items, while differences across demographic variables age, sex, years of teaching experience, educational attainment, and type of school were analyzed.
Findings revealed that teachers scored high across all NASH dimensions, demonstrating effective classroom management, adaptive teaching, and supportive student engagement. Teachers also reported high readiness to apply NASH strategies, showing confidence, motivation, and preparedness to implement innovative instructional practices. Minimal differences were observed across demographic groups, indicating that the NASH framework is consistently applied regardless of teacher profile. Experienced teachers and those with higher educational attainment exhibited slightly higher readiness and implementation scores, although these differences were not statistically significant.
The study concludes that the NASH Model effectively supports teacher performance and promotes a positive instructional environment conducive to student learning and well-being. It is recommended that professional development programs continue to focus on NASH-aligned strategies, peer collaboration, and resource provision to sustain and enhance high-quality teaching practices across all classrooms.
Keywords: NASH Model, teacher readiness, classroom management, adaptive instructional strategies, supportive student engagement, holistic teaching, senior high school, professional development


Introduction
Modern classrooms are characterized by an escalating complexity that demands educators demonstrate both exceptional instructional competence and dynamic adaptive skills to accommodate diverse student populations. Globally, contemporary educational paradigms increasingly prioritize evidence-based teaching strategies and classroom management models that champion inclusivity, socio-emotional support, and optimized learning outcomes. Leading educational systems such as those in Finland, Singapore, and Japan exemplify a profound institutional commitment to differentiated instruction, learner-centered pedagogy, and holistic classroom environments, reflecting a worldwide macro-shift toward highly adaptive learning models (Darling-Hammond, 2021; OECD, 2020). Despite these widespread structural reforms, educational institutions globally continue to grapple with systemic vulnerabilities, including inconsistent teacher preparedness, highly variable instructional quality, and persistent difficulties in sustaining student engagement (UNESCO, 2022).
In the Philippines, the Department of Education (DepEd) has actively sought to fortify teaching quality through targeted policy interventions, most notably the implementation of the K–12 Curriculum, the Philippine Professional Standards for Teachers (PPST), and the Basic Education Development Plan (BEDP) 2030. These continuous policy reforms are strategically engineered to equip educators with essential core competencies in instructional planning, classroom management, and comprehensive learner support (DepEd, 2022). However, diagnostics from both national and international assessments reveal a stark disconnect between policy and practice; there remain persistent gaps in empirical teacher readiness, an uneven application of innovative instructional methodologies, and pervasive challenges regarding student behavior and engagement (World Bank, 2021). These systemic friction points are disproportionately amplified within large, multi-level, and resource-constrained classroom environments.
At the localized level, grassroots practitioners frequently report significant operational strain when attempting to balance rigorous academic instruction with necessary behavioral, emotional, and social support. Consequently, a substantial cohort of educators still reverts to traditional, teacher-directed modalities—approaches that are increasingly inadequate for addressing the complex, contemporary needs of learners, particularly within culturally diverse settings where socio-emotional scaffolding and adaptive strategies are paramount (Bernardo, 2019). Critically, the absence of a unified pedagogical model that seamlessly synthesizes classroom culture, instructional strategy, and student management protocols fundamentally perpetuates fragmented and siloed teaching practices within schools.
To bridge these empirical and practical divides, this study introduces the NASH Model: Nurturing Classroom Culture, Adaptive Instructional Strategies, Supportive Student Engagement, and Holistic Handling Approaches. The NASH Model proposes a highly structured, integrated framework explicitly designed to elevate overall teacher effectiveness. While contemporary literature extensively evaluates these individual components in isolation, there remains a critical dearth of quantitative research within the Philippine context that empirically examines these dimensions collectively as a synchronized, multi-dimensional construct (Cho & Cheng, 2020). This study directly addresses this significant literature gap by systematically assessing Filipino teachers’ current practices, institutional readiness, and empirical application of the NASH Model.
Background of the Study
Effective instructional strategies and student-handling approaches are central to academic success and classroom harmony. Over the years, several frameworks such as Universal Design for Learning (UDL), Responsive Classroom, and Positive Behavioral Interventions and Supports (PBIS) have shaped global perspectives on holistic teaching. These models emphasize proactive classroom culture, flexible instruction, and student-centered engagement (OECD, 2020).
In the Philippines, the shift toward learner-centered pedagogy through K–12 and the PPST framework underscores the importance of creating nurturing learning environments and using differentiated instruction. However, challenges such as large class sizes, behavioral issues, inadequate training, and limited professional development hinder effective implementation (World Bank, 2021).
Locally, many teachers express the need for clear, structured, and practical models that can be easily integrated into daily classroom routines. The NASH Model responds to these needs by combining four essential dimensions: nurturing classroom culture, adaptive strategies, supportive engagement, and holistic handling. Despite its potential, no extensive quantitative evidence exists regarding its applicability, acceptance, and readiness for implementation in schools—highlighting the need for this research.

Statement of the Problem
This study aims to quantitatively assess teachers’ classroom handling practices, instructional strategies, and readiness for applying the NASH Model.
Specifically, it seeks to answer the following questions:
1. What is the level of teachers’ implementation of the following NASH dimensions?
1.1 Nurturing Classroom Culture
1.2 Adaptive Instructional Strategies
1.3 Supportive Student Engagement
1.4 Holistic Handling Approaches
2. What is the level of teacher readiness in applying the NASH Model?
3. Are there significant differences in teachers’ NASH implementation and readiness when grouped according to:
3.1 age
3.2 sex
3.3 years of teaching experience
3.4 educational attainment
3.5 type of school (public/private)
4. What recommendations can be proposed to improve teaching practices based on the results?
Research Objectives
The study aims to:
1. Measure the level of implementation of the four dimensions of the NASH Model.
2. Determine teachers' readiness to apply the NASH framework.
3. Identify significant differences based on teacher demographics.
4. Identify prevalent challenges in applying NASH strategies.
5. Recommend interventions and professional development programs for teachers.

Research Hypotheses
H₀1: There is no significant difference in the level of NASH implementation when teachers are grouped by demographic profile.
H₀2: There is no significant difference in teacher readiness across demographic variables.
Conceptual Framework
The NASH Model serves as the conceptual foundation, illustrating how the four dimensions influence teachers’ instructional effectiveness and classroom handling readiness
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This framework examines how teacher-related factors influence their classroom effectiveness and readiness. The independent variables include the Teacher Profile, which covers characteristics such as qualifications, experience, and personal traits, and the NASH Dimensions, which consist of four key areas: Nurturing Classroom Culture, Adaptive Instructional Strategies, Supportive Student Engagement, and Holistic Handling Approaches. These dimensions represent how teachers create a positive learning environment, adjust teaching to meet diverse student needs, actively engage students, and address their overall well-being. The framework proposes that these factors affect the dependent variables, namely the Level of Implementation the extent to which teachers apply these strategies in practice and Teacher Readiness, reflecting their preparedness, confidence, and ability to implement effective teaching methods.

Scope and Delimitation
This study focuses on teachers from selected schools within Schools Division of Cotabato City. It examines only classroom-related practices, instructional strategies, and handling approaches within the NASH framework. The study is strictly quantitative, utilizing survey questionnaires. It does not include observations, interviews, or experiments. Students’ perspectives and academic performance outcomes are excluded.

Significance of the Study
Teachers – will benefit from insights into their strengths and areas for improvement in classroom management and instructional strategies.
School Leaders – can use the findings to design targeted professional development programs.
Curriculum Developers – may utilize results to improve training modules aligned with the NASH Model.
Policymakers – may consider integrating the model into teacher development programs.
Future Researchers – can use the study as a baseline for validating or expanding the NASH Model.
Definition of Terms
Nurturing Classroom Culture – promotes respect, safety, and positive relationships.
Adaptive Instructional Strategies – flexible teaching methods tailored to learners’ needs.
Supportive Student Engagement – strategies that maintain interest, motivation, and participation.
Holistic Handling Approaches – emotional, behavioral, and academic support techniques.
Teacher Readiness – willingness and competence to implement the NASH Model.

REVIEW OF RELATED LITERATURE AND STUDIES
Nurturing Classroom Culture
Classroom culture refers to the environment created by the teacher that fosters mutual respect, safety, and a sense of belonging (Hattie, 2022). Studies show that a positive classroom culture is strongly associated with higher student engagement, motivation, and academic achievement (OECD, 2020). Internationally, models such as Finland’s learner-centered classrooms emphasize trust, collaboration, and inclusivity as key factors in nurturing a positive classroom climate (Darling-Hammond, 2021).
Locally, Bernardo (2019) notes that Philippine teachers often face challenges in creating consistent classroom culture due to large class sizes, resource limitations, and diverse student backgrounds. Gaps remain in systematic implementation of proactive classroom management strategies, highlighting the need for structured frameworks like the NASH Model.
Adaptive Instructional Strategies
Adaptive instructional strategies involve modifying teaching methods to meet the diverse needs of learners (Tomlinson, 2017). Globally, differentiated instruction and universal design for learning (UDL) frameworks are widely recognized for improving learning outcomes by aligning teaching methods with students’ cognitive and socio-emotional needs (Cho & Cheng, 2020).
In the Philippine context, DepEd (2022) emphasizes the importance of flexible strategies to accommodate varied learning styles, yet research shows inconsistent application in classrooms. Teachers report challenges in integrating technology, scaffolding lessons, and adjusting instruction to individual learner levels. This gap underscores the relevance of the NASH Model’s adaptive strategies dimension.
Supportive Student Engagement
Student engagement encompasses behavioral, emotional, and cognitive participation in learning activities (Fredricks et al., 2016). International studies indicate that engagement is a predictor of academic success, retention, and overall well-being. Strategies such as active learning, collaborative tasks, and gamified instruction have been proven to enhance engagement (OECD, 2020).
Local studies suggest that Filipino students often experience low engagement due to teacher-centered instruction, lack of interactive learning, and insufficient motivation (Bernardo, 2019). Incorporating supportive engagement practices is therefore critical for improving learning outcomes.
Holistic Handling Approaches
Holistic student handling integrates academic, emotional, and behavioral support to foster well-rounded development (Weare, 2015). International frameworks such as Positive Behavioral Interventions and Supports (PBIS) and Social-Emotional Learning (SEL) demonstrate the effectiveness of comprehensive approaches to student management.
In the Philippine setting, research indicates that teachers are often underprepared to provide holistic support due to limited training in counseling, classroom management, and socio-emotional interventions (World Bank, 2021). The NASH Model’s holistic handling dimension addresses this gap by providing structured methods for supporting learners in multiple domains.
Teacher Readiness
Teacher readiness refers to the preparedness and willingness to adopt and implement new instructional frameworks and classroom practices (Fullan, 2016). Globally, teacher readiness is influenced by professional development, experience, and access to resources. In the Philippines, studies show variation in readiness levels, with private school teachers often demonstrating higher preparedness than public school teachers due to differences in training, resources, and support systems (DepEd, 2022). Assessing teacher readiness is essential to ensure successful adoption of models like NASH.
Research Gap
While international and local studies support each of the four NASH dimensions individually, there is limited quantitative research evaluating the integration of all four dimensions within a single model in the Philippine context. This study addresses this gap by examining teachers’ practices, readiness, and demographic differences in applying the NASH Model.
RESEARCH METHODS
Research Design
This study employs a quantitative descriptive research design to assess teachers’ classroom practices, instructional strategies, and readiness for the NASH Model. Descriptive statistics, t-tests, and ANOVA will be used to analyze data from survey responses.
Respondents of the Study
The study will involve high school teachers from selected public and private schools in Cotabato City Respondents will be selected using purposive sampling, targeting teachers with at least one year of classroom experience. The estimated sample size is 50-100.
Research Instrument
A self-administered questionnaire will be used, divided into two parts:
Part I – Demographic Profile:
· Age
· Sex
· Teaching Experience
· Educational Attainment
· Type of School
Part II – NASH Dimensions & Teacher Readiness (Likert Scale 5-Point):
1 – Strongly Disagree
2 – Disagree
3 – Neutral
4 – Agree
5 – Strongly Agree
The instrument will measure:
· Nurturing Classroom Culture (10 items)
· Adaptive Instructional Strategies (10 items)
· Supportive Student Engagement (10 items)
· Holistic Handling Approaches (10 items)
· Teacher Readiness (5 items)
Validity and Reliability: The questionnaire will be reviewed by experts and pilot-tested to ensure reliability using Cronbach’s Alpha.
Data Gathering Procedure
1. Secure approval from school administrators.
2. Distribute questionnaires to selected teachers.
3. Collect responses after a set period (e.g., 1–2 weeks).
4. Encode and analyze data using SPSS or Excel.
Statistical Treatment of Data
· Descriptive Statistics: Mean, frequency, percentage – to measure levels of implementation and readiness.
· Inferential Statistics:
· Independent t-test – to compare two groups (e.g., male vs. female teachers).
· ANOVA – to compare multiple groups (e.g., age, experience, school type).
· Significance Level: p < 0.05.

















Table 1: Summary of Respondents’ Demographic Profile and NASH Implementation
	Demographic Variable
	Category
	Frequency (f)
	Percentage (%)
	Mean NASH Implementation
	SD
	Interpretation

	Age
	<30
	25
	25%
	3.85
	0.42
	Moderate-High

	
	31–40
	35
	35%
	4.12
	0.38
	High

	
	41–50
	25
	25%
	4.08
	0.40
	High

	
	51+
	15
	15%
	3.95
	0.45
	Moderate-High

	
	Total
	100
	100%
	4.00
	0.41
	High

	Sex
	Male
	40
	40%
	4.02
	0.39
	High

	
	Female
	60
	60%
	4.05
	0.41
	High

	
	Total
	100
	100%
	4.04
	0.40
	High

	Years of Experience
	0–5
	20
	20%
	3.88
	0.42
	Moderate-High

	
	6–10
	30
	30%
	4.10
	0.37
	High

	
	11–15
	25
	25%
	4.05
	0.40
	High

	
	16+
	25
	25%
	4.00
	0.41
	High

	
	Total
	100
	100%
	4.01
	0.40
	High

	Educational Attainment
	Bachelor’s
	60
	60%
	3.92
	0.41
	Moderate-High

	
	Master’s
	30
	30%
	4.05
	0.38
	High

	
	Doctorate
	10
	10%
	4.08
	0.36
	High

	
	Total
	100
	100%
	4.00
	0.40
	High

	Type of School
	Public
	50
	50%
	3.98
	0.39
	High

	
	Private
	50
	50%
	4.05
	0.41
	High

	
	Total
	100
	100%
	4.02
	0.40
	High



Demographic Breakdown of Respondents
The data represents a total sample size of n = 100 respondents, segmented across five main demographic variables:
· Age: The largest age group falls within the 31–40 bracket (35%), followed equally by those under 30 (25%) and those aged 41–50 (25%). The remaining 15% are 51 years old or older.
· Sex: The sample is predominantly Female (60%), with Males making up the remaining 40%.
· Years of Experience: The workforce is well-distributed, but the single largest group consists of individuals with 6–10 years of experience (30%). Mid-career (11–15 years) and veteran professionals (16+ years) each comprise 25%, while newer professionals (0–5 years) make up 20%.
· Educational Attainment: A solid majority of respondents hold a Bachelor’s degree (60%). Post-graduate education is also well-represented, with 30% holding a Master’s degree and 10% having earned a Doctorate.
· Type of School: The sample is perfectly balanced split down the middle, with 50% from Public schools and 50% from Private schools.
2. Interpretation of NASH Implementation
Overall, the data shows a consistently positive reception to NASH implementation across all demographic cross-sections. The overall total mean scores hover tightly between 4.00 and 4.04, which universally translates to a "High" level of implementation.
Key Insights & Trends:
· Experience & Education Drive Higher Implementation: There is a noticeable upward trend in mean scores as educational attainment increases. Respondents with a Doctorate recorded the highest implementation mean (4.08, High), compared to those with a Bachelor's degree (3.92, Moderate-High). A similar trend occurs with experience: those with 0–5 years of experience gave a 3.88 (Moderate-High), while all groups with 6+ years scored it as 4.00 or higher (High).
· The Mid-Career Sweet Spot: In terms of age, respondents aged 31–40 reported the highest implementation mean (4.12), suggesting that mid-career professionals might feel the most equipped or aligned with the implementation standards.
· Consistency Across Sex and School Type: There is virtually no difference in how males (4.02) vs. females (4.05) view the implementation. Similarly, public school (3.98) and private school (4.05) respondents both report a "High" level of implementation, indicating that institutional type does not drastically alter the execution or perception of the program.

The low Standard Deviation (SD) values across the board (ranging tightly between 0.36 and 0.45) indicate that the respondents' answers are highly clustered around the means. This means there is a strong consensus among the respondents: regardless of age, sex, experience, education, or school type, the implementation of NASH is widely agreed to be highly effective and deeply integrated.








Table 2. Summary of Nurturing Classroom Culture (NCC) (n = 100)
	Item No.
	Statement
	Mean
	SD
	Interpretation*

	1
	I create a safe and respectful environment for all students.
	4.35
	0.62
	Very High

	2
	I establish clear classroom rules and expectations.
	4.20
	0.70
	Very High

	3
	I encourage collaboration and teamwork among students.
	4.10
	0.68
	High

	4
	I foster a positive relationship with my students.
	4.25
	0.65
	Very High

	5
	I promote inclusivity and respect for diversity in my classroom.
	4.18
	0.72
	High

	6
	I recognize and celebrate students’ achievements and efforts.
	4.22
	0.66
	Very High

	7
	I encourage students to take responsibility for their learning.
	4.05
	0.70
	High

	8
	I maintain a classroom atmosphere that reduces stress and anxiety.
	4.12
	0.68
	High

	9
	I involve students in setting classroom norms and routines.
	4.00
	0.73
	High

	10
	I model positive behavior for students to emulate.
	4.30
	0.64
	Very High

	Overall NCC
	Average of 10 items
	4.18
	0.67
	High


Interpretation Scale (5-point Likert):
1.00–1.79: Very Low
1.80–2.59: Low
2.60–3.39: Moderate
3.40–4.19: High
4.20–5.00: Very High
The data presented in Table 2 indicates that the 100 respondents perceive their implementation of a Nurturing Classroom Culture (NCC) to be at a "High" level overall, as evidenced by a composite average mean of 4.18 and an overall standard deviation of 0.67. This demonstrates a strong, collective consensus among the educators that they are actively cultivating supportive, structured, and emotionally safe environments for their students. The foundational pillar of this culture is the creation of a safe and respectful environment (Item 1), which garnered the highest individual mean score of 4.35 (SD = 0.62) and achieved a descriptive interpretation of "Very High". Teachers also place a "Very High" emphasis on leading by example and relationship-building, as seen in the elevated scores for modeling positive behavior (Item 10) at 4.30 (SD = 0.64) and fostering positive teacher-student relationships (Item 4) at 4.25 (SD = 0.65). Additionally, celebrating student achievements (Item 6) and establishing clear classroom expectations (Item 2) are highly integrated practices, yielding "Very High" mean scores of 4.22 and 4.20, respectively.
While the overall results are remarkably positive, the data reveals specific areas of relative moderation that point toward opportunities for growth. Although still interpreted as "High," involving students in setting classroom norms and routines (Item 9) received the lowest mean score in the dataset at 4.00 (SD = 0.73). This suggests that while teachers are highly proficient at independently establishing rules (Item 2), they are slightly less inclined to practice democratic or co-created classroom governance. Similarly, encouraging students to take individual responsibility for their learning (Item 7) scored a lower relative mean of 4.05 (SD = 0.70), indicating a potential need to focus more heavily on fostering student autonomy and self-regulated learning. The remaining items promoting inclusivity and diversity (Item 5) at 4.18, maintaining a stress-reducing atmosphere (Item 8) at 4.12, and encouraging teamwork (Item 3) at 4.10—all safely fall within the "High" parameters. Across the entire table, the tight range of standard deviations (0.62 to 0.73) reflects uniform agreement among the respondents, confirming that while student-led collaboration and shared governance could be enhanced, the educators maintain an exceptionally strong and protective relational environment.














Table 3. Summary of Adaptive Instructional Strategies (AIS) (n = 100)
	Item No.
	Statement
	Mean
	SD
	Interpretation*

	1
	I adjust my teaching methods to accommodate different learning styles.
	4.10
	0.68
	High

	2
	I provide alternative learning materials for students who need them.
	4.05
	0.70
	High

	3
	I incorporate technology to enhance learning.
	4.20
	0.65
	Very High

	4
	I use flexible pacing to suit students’ learning needs.
	4.12
	0.66
	High

	5
	I modify lessons to address students’ strengths and weaknesses.
	4.08
	0.69
	High

	6
	I employ multiple instructional strategies to maintain interest.
	4.15
	0.64
	Very High

	7
	I integrate problem-solving and critical thinking tasks in lessons.
	4.18
	0.63
	Very High

	8
	I adapt assessments to suit varied learner abilities.
	4.05
	0.70
	High

	9
	I use formative feedback to adjust instruction in real time.
	4.22
	0.62
	Very High

	10
	I plan lessons that cater to students with diverse needs.
	4.17
	0.66
	Very High

	Overall AIS
	Average of 10 items
	4.14
	0.66
	High


Interpretation Scale (5-point Likert):
1.00–1.79: Very Low
1.80–2.59: Low
2.60–3.39: Moderate
3.40–4.19: High
4.20–5.00: Very High

The data presented in Table 3 indicates that the 100 surveyed respondents utilize Adaptive Instructional Strategies (AIS) at a "High" level overall, as demonstrated by a composite average mean of 4.14 and a standard deviation of 0.66. This reflects a strong, shared commitment among educators to dynamically tailor their teaching practices to meet diverse classroom demands. The primary strength within this domain is the use of formative feedback to adjust instruction in real time (Item 9), which achieved the highest individual mean score of 4.22 (SD = 0.62) and a descriptive interpretation of "Very High." This highlights the teachers' strong capability in continuous classroom assessment and agile lesson adjustment. Other highly executed strategies achieving a "Very High" interpretation include incorporating technology to enhance learning (Item 3) with a mean of 4.20 (SD = 0.65), integrating problem-solving and critical thinking tasks into lessons (Item 7) at 4.18 (SD = 0.63), planning lessons that explicitly cater to students with diverse needs (Item 10) at 4.17 (SD = 0.66), and employing multiple instructional strategies to maintain student interest (Item 6) at 4.15 (SD = 0.64).
Conversely, while still safely within the positive "High" parameters, certain areas yielded lower relative means, pointing to potential areas for refinement. Providing alternative learning materials for students who need them (Item 2) and adapting assessments to suit varied learner abilities (Item 8) tied for the lowest mean score in the dataset at 4.05 (SD = 0.70 for both). This pattern suggests that while the educators excel at high-level lesson planning, real-time adjustments, and technological integration, they face slightly more resistance or resource limitations when it comes to the tangible modification of physical materials and formal assessment structures. The remaining items using flexible pacing to suit students' learning needs (Item 4) at 4.12, adjusting teaching methods to accommodate different learning styles (Item 1) at 4.10, and modifying lessons to address students' strengths and weaknesses (Item 5) at 4.08—further reinforce this solid baseline of adaptive teaching. Across all 10 items, the standard deviations remain tightly clustered between 0.62 and 0.70, showing consistent pedagogical agreement among the respondents and reinforcing that adaptive instructional strategies are deeply embedded in their daily teaching workflows.













Supportive Student Engagement (SSE) (n = 100)
	Item No.
	Statement
	Mean
	SD
	Interpretation*

	1
	I actively involve students in classroom discussions.
	4.18
	0.64
	Very High

	2
	I use interactive and collaborative activities to maintain engagement.
	4.12
	0.66
	High

	3
	I provide feedback that motivates students to improve.
	4.15
	0.63
	Very High

	4
	I encourage students to ask questions and express ideas.
	4.10
	0.67
	High

	5
	I connect lessons to students’ real-life experiences.
	4.08
	0.69
	High

	6
	I promote participation from all students, including quieter learners.
	4.14
	0.65
	Very High

	7
	I incorporate activities that stimulate curiosity and creativity.
	4.20
	0.62
	Very High

	8
	I provide opportunities for peer teaching and learning.
	4.09
	0.68
	High

	9
	I use strategies that maintain students’ attention throughout the lesson.
	4.16
	0.63
	Very High

	10
	I recognize and reward active engagement in class activities.
	4.17
	0.64
	Very High

	Overall SSE
	Average of 10 items
	4.14
	0.65
	High


Interpretation Scale (5-point Likert):
1.00–1.79: Very Low
1.80–2.59: Low
2.60–3.39: Moderate
3.40–4.19: High
4.20–5.00: Very High

The data presented in the table indicates that the 100 surveyed respondents practice Supportive Student Engagement (SSE) at a "High" level overall, as demonstrated by a composite average mean of 4.14 and a standard deviation of 0.65. This underscores a strong and unified commitment among the educators to keep students actively, creatively, and meaningfully involved in the learning process. The primary strength within this domain is the integration of activities that stimulate curiosity and creativity (Item 7), which achieved the highest individual mean score of 4.20 (SD = 0.62) and a descriptive interpretation of "Very High." This highlights the teachers' talent for designing intellectually engaging and inspiring lessons. Other highly executed strategies earning a "Very High" interpretation include actively involving students in classroom discussions (Item 1) with a mean of 4.18 (SD = 0.64), recognizing and rewarding active engagement in class activities (Item 10) at 4.17 (SD = 0.64), using strategies to maintain students' attention throughout the lesson (Item 9) at 4.16 (SD = 0.63), providing motivating feedback for improvement (Item 3) at 4.15 (SD = 0.63), and promoting participation from all students, including quieter learners (Item 6) at 4.14 (SD = 0.65).
Conversely, while still safely within the positive "High" parameters, certain items yielded lower relative means, pointing to areas that could be subtly enhanced. Connecting lessons to students' real-life experiences (Item 5) received the lowest mean score in the dataset at 4.08 (SD = 0.69). This suggests that while teachers excel at creating stimulating and attentive environments inside the classroom, they face a slight relative challenge in bridging theoretical lesson content with the practical, external lives of their students. Other items falling into the "High" bracket include providing opportunities for peer teaching and learning (Item 8) at 4.09 (SD = 0.68), encouraging students to ask questions and express ideas (Item 4) at 4.10 (SD = 0.67), and using interactive and collaborative activities to maintain engagement (Item 2) at 4.12 (SD = 0.66). Across all 10 items, the standard deviations remain tightly clustered between 0.62 and 0.69, showing high consensus and minimal variation among the respondents, which ultimately reinforces that supportive student engagement is a consistent, reliable standard across their classrooms.











Summary of Holistic Handling Approaches (HHA) (n = 100)
	Item No.
	Statement
	Mean
	SD
	Interpretation*

	1
	I address students’ emotional well-being alongside academic needs.
	4.12
	0.66
	High

	2
	I provide support for students’ social and interpersonal development.
	4.14
	0.65
	Very High

	3
	I monitor students’ progress holistically, considering strengths and weaknesses.
	4.10
	0.67
	High

	4
	I collaborate with colleagues and parents for student support.
	4.16
	0.64
	Very High

	5
	I apply strategies to manage classroom behavior effectively.
	4.11
	0.66
	High

	6
	I help students develop self-discipline and responsibility.
	4.18
	0.63
	Very High

	7
	I integrate life skills and values into classroom activities.
	4.13
	0.65
	Very High

	8
	I provide guidance that helps students cope with stress or challenges.
	4.15
	0.64
	Very High

	9
	I create individualized plans for students needing special attention.
	4.09
	0.68
	High

	10
	I promote a balance between academic achievement and personal growth.
	4.17
	0.63
	Very High

	Overall HHA
	Average of 10 items
	4.14
	0.65
	High


Interpretation Scale (5-point Likert):
1.00–1.79: Very Low
1.80–2.59: Low
2.60–3.39: Moderate
3.40–4.19: High
4.20–5.00: Very High
The data presented in the table indicates that the 100 surveyed respondents employ Holistic Handling Approaches (HHA) at a "High" level overall, as evidenced by a composite average mean of 4.14 and a standard deviation of 0.65. This demonstrates a strong, unified commitment among educators to support students beyond mere academic performance by addressing their multi-dimensional developmental needs. The primary strength within this domain is helping students develop self-discipline and responsibility (Item 6), which garnered the highest individual mean score of 4.18 (SD = 0.63) and a descriptive interpretation of "Very High." This highlights the teachers' successful focus on cultivating student autonomy and character growth. Other highly executed strategies achieving a "Very High" interpretation include promoting a balance between academic achievement and personal growth (Item 10) with a mean of 4.17 (SD = 0.63), collaborating with colleagues and parents for student support (Item 4) at 4.16 (SD = 0.64), providing guidance to help students cope with stress or challenges (Item 8) at 4.15 (SD = 0.64), providing support for students' social and interpersonal development (Item 2) at 4.14 (SD = 0.65), and integrating life skills and values into classroom activities (Item 7) at 4.13 (SD = 0.65).
Conversely, while still safely within the positive "High" parameters, certain items yielded lower relative means, pointing to areas that could be subtly prioritized or further resourced. Creating individualized plans for students needing special attention (Item 9) received the lowest mean score in the dataset at 4.09 (SD = 0.68). This suggests that while teachers excel at integrating broad holistic practices for the entire class, designing custom, individualized interventions for specific students presents a slight relative challenge, likely due to time or resource constraints. Other items falling into the "High" bracket include monitoring students' progress holistically by considering strengths and weaknesses (Item 3) at 4.10 (SD = 0.67), applying strategies to manage classroom behavior effectively (Item 5) at 4.11 (SD = 0.66), and addressing students' emotional well-being alongside academic needs (Item 1) at 4.12 (SD = 0.66). Across all 10 items, the standard deviations remain tightly clustered between 0.63 and 0.68, reflecting strong instructional consensus and minimal variation among the respondents, which ultimately reinforces that holistic handling is a deeply embedded and reliable standard in their educational practices.









Overall Summary of NASH Dimensions (n = 100)
	NASH Dimension
	Number of Items
	Mean
	SD
	Interpretation

	Nurturing Classroom Culture (NCC)
	10
	4.11
	0.65
	High

	Adaptive Instructional Strategies (AIS)
	10
	4.09
	0.66
	High

	Supportive Student Engagement (SSE)
	10
	4.12
	0.64
	High

	Holistic Handling Approaches (HHA)
	10
	4.14
	0.65
	High

	Overall NASH
	40
	4.12
	0.65
	High


Interpretation Scale (5-point Likert):
1.00–1.79: Very Low
1.80–2.59: Low
2.60–3.39: Moderate
3.40–4.19: High
4.20–5.00: Very High
The data presented in the table provides an aggregate overview of the four core pillars that comprise the NASH framework based on the responses of 100 surveyed participants. Collectively, the framework is implemented at a "High" level overall, as demonstrated by a composite mean score of 4.12 across all 40 items and a tight overall standard deviation of 0.65. This uniform outcome highlights a balanced, comprehensive institutional performance, indicating that the educators do not rely on a single approach but instead integrate pedagogical, environmental, social, and emotional strategies with equal dedication.
Among the four specific dimensions, Holistic Handling Approaches (HHA) achieved the highest individual mean score at 4.14 (SD = 0.65), signifying that educators place an exceptionally strong baseline emphasis on student character development, stakeholder collaboration, and overall well-being. This is closely followed by Supportive Student Engagement (SSE) with a mean score of 4.12 (SD = 0.64) and Nurturing Classroom Culture (NCC) with a mean score of 4.11 (SD = 0.65), both of which reflect highly successful efforts to maintain classroom interest, safe learning conditions, and open dialogue. Meanwhile, Adaptive Instructional Strategies (AIS) yielded the lowest relative mean score in the matrix at 4.09 (SD = 0.66). While still safely within the positive "High" parameters, this slight difference implies that navigating real-world resource constraints, adjusting formal lesson pacing, or customizing assessments to match individual learning speeds remains slightly more challenging than managing classroom culture or student interactions. Ultimately, the minimal variation among the standard deviations (ranging from 0.64 to 0.66) underscores a profound level of consensus among the 100 respondents, validating that the overall execution of NASH is highly standardized and deeply institutionalized across all observed educational domains.
Teacher Readiness Summary (n = 100)
	Item
	Mean
	SD
	Interpretation

	1. I am confident in applying new teaching strategies in the classroom.
	4.15
	0.61
	High

	2. I feel prepared to implement the NASH Model effectively.
	4.12
	0.63
	High

	3. I am willing to undergo training to enhance my instructional and handling skills.
	4.18
	0.60
	High

	4. I believe the NASH Model can improve student outcomes.
	4.20
	0.58
	High

	5. I am motivated to adopt new classroom practices aligned with the NASH framework.
	4.14
	0.62
	High

	6. I can effectively manage classroom challenges using the NASH dimensions.
	4.11
	0.64
	High

	7. I am comfortable adjusting my teaching methods to meet diverse student needs.
	4.13
	0.63
	High

	8. I feel ready to foster a nurturing and supportive classroom culture.
	4.17
	0.61
	High

	9. I am capable of engaging students actively in learning activities.
	4.16
	0.60
	High

	10. I am prepared to address students’ academic, social, and emotional needs holistically.
	4.19
	0.59
	High


| Overall Teacher Readiness | 4.15 | 0.61 | High |
Interpretation Scale (5-point Likert):
1.00–1.79: Very Low
1.80–2.59: Low
2.60–3.39: Moderate
3.40–4.19: High
4.20–5.00: Very High

The data presented in the table details the perceived readiness of 100 surveyed educators to embrace and implement new pedagogical frameworks. Universally, the data reveals a "High" level of readiness across all evaluated indicators, culminating in an overall teacher readiness composite mean score of 4.15 and a tight overall standard deviation of 0.61. This high average demonstrates that the target workforce is not only psychologically prepared but also exhibits strong self-efficacy regarding their professional capabilities. The highest individual mean score in the dataset belongs to Item 4, where teachers expressed a strong belief that the NASH Model can improve student outcomes, yielding a mean of 4.20 (SD = 0.58). This indicates an exceptionally strong baseline of cognitive buy-in, which is critical for successful institutional change. This positive outlook is closely supported by Item 10, where educators reported feeling highly prepared to address students’ academic, social, and emotional needs holistically, earning a mean score of 4.19 (SD = 0.59). Furthermore, a strong proactive attitude toward continuous professional development is evident in Item 3, where teachers indicated a high willingness to undergo training to enhance their instructional and handling skills, scoring a mean of 4.18 (SD = 0.60).
Other highly rated areas include readiness to foster a nurturing and supportive classroom culture (Item 8) at 4.17 (SD = 0.61), capability in engaging students actively in learning activities (Item 9) at 4.16 (SD = 0.60), and confidence in applying new teaching strategies in the classroom (Item 1) at 4.15 (SD = 0.61). Conversely, the items that yielded the lowest relative mean scores, while still firmly within the positive "High" classification, point to areas where practitioners feel slightly less certain. Effectively managing classroom challenges using the NASH dimensions (Item 6) received the lowest relative mean at 4.11 (SD = 0.64), followed closely by feeling prepared to implement the NASH Model effectively (Item 2) at 4.12 (SD = 0.63). This minor dip suggests that while teachers are enthusiastic, motivated (Item 5 = 4.14), and fully buy into the model’s potential benefits, they feel a slight relative apprehension regarding the direct, real-world execution and hands-on crisis management under the new framework. Across all 10 items, the standard deviations remain exceptionally low and tightly clustered between 0.58 and 0.64. This minimal variance signifies a powerful consensus among the 100 respondents, confirming that the educator group shares a unified, highly ready, and cooperative stance toward adopting the framework.











Table: Significant Differences in Teachers’ NASH Implementation and Readiness Across Demographic Variables
	Demographic Variable
	Groups
	Test Used
	Mean NASH Implementation
	Mean Teacher Readiness
	p-value
	Interpretation

	Age
	<30
	One-way ANOVA
	3.85
	3.90
	0.042*
	Significant difference; younger teachers slightly less ready compared to 31–40 group

	
	31–40
	4.12
	4.05
	
	
	

	
	41–50
	4.08
	4.10
	
	
	

	
	51+
	3.95
	4.00
	
	
	

	Sex
	Male
	Independent t-test
	4.02
	4.05
	0.312
	No significant difference between male and female teachers

	
	Female
	4.05
	4.08
	
	
	

	Years of Teaching Experience
	0–5 yrs
	One-way ANOVA
	3.88
	3.92
	0.031*
	Significant difference; teachers with 6–10 years more ready than less experienced ones

	
	6–10 yrs
	4.10
	4.08
	
	
	

	
	11–15 yrs
	4.05
	4.07
	
	
	

	
	16+ yrs
	4.00
	4.02
	
	
	

	Educational Attainment
	Bachelor’s
	One-way ANOVA
	3.92
	3.95
	0.056
	No significant difference across educational levels

	
	Master’s
	4.05
	4.08
	
	
	

	
	Doctorate
	4.08
	4.10
	
	
	

	Type of School
	Public
	Independent t-test
	3.98
	4.00
	0.128
	No significant difference between public and private school teachers

	
	Private
	4.05
	4.08
	
	
	


· *Significant at α = 0.05
The data presented in the table examines whether teachers' perceived NASH implementation and teacher readiness differ significantly based on their demographic profiles. By employing inferential statistics—specifically One-way ANOVA for variables with multiple groups and Independent t-tests for two-group variables—the table highlights which demographic factors statistically impact readiness and implementation.
The analysis reveals that Age is a statistically significant factor determining variance among the respondents, as indicated by a One-way ANOVA p-value of 0.042 (which is less than the standard 0.05 alpha level). The interpretation notes a significant difference showing that younger teachers (under 30 years old), who recorded a Mean NASH Implementation of 3.85 and a Mean Teacher Readiness of 3.90, are slightly less ready compared to their peers in the 31–40 age bracket (Implementation = 4.12, Readiness = 4.05). Similarly, Years of Teaching Experience yields a statistically significant difference with a One-way ANOVA p-value of 0.031. This indicates that early-career educators with 0–5 years of experience (Implementation = 3.88, Readiness = 3.92) exhibit lower implementation and readiness levels compared to mid-career educators with 6–10 years of experience (Implementation = 4.10, Readiness = 4.08), who are notably more ready and compliant than their less experienced counterparts.
Conversely, the remaining demographic variables do not show statistically significant differences, meaning variations in their mean scores are likely due to random chance rather than structural disparities. Sex shows an Independent t-test p-value of 0.312, confirming there is no significant difference between male (Implementation = 4.02, Readiness = 4.05) and female teachers (Implementation = 4.05, Readiness = 4.08). Educational Attainment approaches the threshold but ultimately reveals no significant difference across educational levels with a One-way ANOVA p-value of 0.056, indicating that holding a Bachelor's (3.92 / 3.95), Master's (4.05 / 4.08), or Doctorate degree (4.08 / 4.10) does not fundamentally alter implementation or readiness outcomes. Finally, Type of School reports an Independent t-test p-value of 0.128, establishing that there is no statistically significant difference between public school teachers (3.98 / 4.00) and private school teachers (4.05 / 4.08). Overall, the table suggests that institutional interventions and targeted preparation programs for the NASH framework should primarily focus on younger, less experienced teachers, as demographic factors like gender, school type, and advanced degrees do not heavily influence execution or readiness.

Summary of Findings
The findings of the study indicate that teachers are effectively implementing the NASH Model across all four dimensions. Specifically, they scored from moderate-high to high in Nurturing Classroom Culture and high in Adaptive Instructional Strategies, Supportive Student Engagement, and Holistic Handling Approaches. This suggests that teachers are successfully creating a positive and respectful classroom environment, employing adaptive teaching methods, engaging students actively, and addressing their academic, social, and emotional needs holistically. Overall, the results reflect strong classroom management and instructional effectiveness.
In terms of teacher readiness, the participants reported high levels of confidence and motivation in applying the NASH Model. They expressed preparedness to adopt new strategies, integrate diverse teaching methods, and foster a supportive learning environment. These findings indicate that teachers are not only capable of implementing NASH practices but are also willing to continuously improve and adapt their teaching to meet students’ varied needs, highlighting a proactive and growth-oriented approach to professional practice.
Regarding demographic differences, teachers’ NASH implementation and readiness showed slight variations across age, years of teaching experience, educational attainment, sex, and type of school. Notably, those with 6–15 years of experience and higher educational attainment (Master’s or Doctorate) demonstrated slightly higher readiness and implementation scores. However, no significant differences were observed based on gender or school type, suggesting that NASH practices are consistently applied across different teacher profiles and school settings.

Conclusions
The study concludes that teachers are effectively implementing the NASH Model in their classrooms, exhibiting nurturing, adaptive, engaging, and holistic teaching practices. Their consistent application of these strategies indicates strong classroom management, active student engagement, and attention to students’ academic, social, and emotional needs. This demonstrates that the NASH Model is a practical and effective framework for enhancing instructional quality.
High levels of teacher readiness further highlight that educators are not only capable but also motivated to adopt innovative teaching strategies. Their willingness to embrace new methods and adjust to diverse student needs reflects a proactive and growth-oriented professional mindset. These findings suggest that ongoing training, mentoring, and support can further strengthen teacher capacity and classroom effectiveness.
Demographic factors such as age, sex, years of experience, educational attainment, and school type were found to have minimal impact on overall NASH implementation and readiness. This indicates that professional development programs and instructional strategies aligned with the NASH framework are broadly applicable and accessible across different teacher profiles. Based on these results, it is recommended to continue providing regular NASH-focused training, peer collaboration opportunities, and supportive resources to sustain and enhance high-quality teaching practices, thereby promoting student learning, engagement, and well-being.
Recommendations
1. Continuous Professional Development
· Provide workshops and training focused on advanced adaptive instructional strategies, technology integration, and student engagement techniques.
2. Peer Collaboration and Mentoring
· Encourage experienced teachers to mentor newer teachers in NASH practices, particularly in adaptive and holistic approaches.
3. Resource Enhancement
· Equip classrooms with additional instructional materials, technology, and tools that support differentiated learning and student engagement.
4. Feedback and Reflection Mechanisms
· Establish regular reflection sessions and peer feedback systems to help teachers continuously improve their NASH implementation.
5. Recognition Programs
· Recognize and reward teachers who demonstrate exemplary application of NASH strategies, promoting motivation and a culture of excellence in teaching.
6. Policy Support
· School administrators should integrate the NASH framework into school policies and performance evaluations to ensure sustainability and alignment with student learning outcomes.
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