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Abstract 

[bookmark: _heading=h.87wspybx4jbt]This study intends to examine the emotional intelligence, personality traits, resilience, and stress levels of teachers in the Department of Education (DepEd) Bataan, Dinalupihan West District since educators serve as essential architects in developing the minds of future generations, making their overall wellness—both personal and professional—fundamental to successful educational outcomes. The study looks at how these factors interact to offer suggestions for improving teachers' capacity to handle the challenges of learning settings. Findings indicate that most teachers have low levels of emotional intelligence, with notable differences found on demographic variables such as sex on personality. According to correlation, personality and resilience have a strong positive link. These findings highlight the importance of targeted interventions that prioritize emotional regulation but need to improve  resilience and how to manage stress. To address this, a soft skills enrichment program was developed to bolster teachers' psychosocial abilities, equipping them with the necessary tools to thrive in evolving educational settings and enhance their overall teaching effectiveness.
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Introduction 

The fast-paced, constantly evolving modern world, along with the difficulties of the internet era, puts a lot of pressure on people. Because these responsibilities frequently overlap and are intertwined, juggling them can become stressful. People are exposed to a variety of physical, emotional, and physiological risks as a result of the complexity of contemporary living, which eventually reduces their resistance (Hampton et. al, 2015). In a 2022 report on the State of the Global Workplace, Gallup stated that stress among the world’s workers reached an all-time high and found in 2021 there are 44 percent of employees worldwide experienced a lot of stress (INQUIRER.net, 2022) 

In an educational setting as a workplace, the process of teaching students is incredibly difficult. The adversities of the profession sway effective teachers into social and emotional instability, eventually leading to burnout and wanting to leave the job. To prevent burnout, educators teach, practice, and instill skills of well-being and plant a seed of resilience through program intervention associated with adapting and enduring adversities (Spurgeon & Thompson, 2018).  

In the Philippines, Senator Mark Villar is pushing for the passage of of Senate Bill No 2258 or "The Teacher Mental Health and Wellness Act of 2023,” a measure seeking to strengthen the promotion and delivery of mental health services for teachers by establishing programs and services that will promote the welfare and well-being of teachers in spite teachers being considered as heroes because of their indispensable contribution to the well-being of the youth, they are also prone to psychological disorders considering the various stresses that comes with their work. (Villar pushes for teachers' mental health, wellness | Philippine News Agency)

So, navigating these problems becomes even more important for educators, who through their professional duties play a crucial role in creating the future. A strong set of abilities is needed to meet the challenges of teaching, managing classrooms, interacting with various student groups, and shifting educational paradigms. To effectively negotiate the complexities of their roles and meaningfully impact the learning and development of their students, educators need to possess soft skills, which include communication, teamwork, flexibility, emotional intelligence, and resilience.

Soft skills encompass talents, abilities, and traits related to behavior, attitude, and personality rather than academic or technical knowledge. Even though they are required to guarantee someone's success. Specifically, soft skills, which include abilities like leadership, teamwork, problem-solving, communication, and time management, are seen to be crucial, particularly for educators since they are at the center of the teaching and learning process (Ağçam & Doğan, 2021).

Given the importance of these soft skills, the proposed study aims to investigate Emotional Intelligence, Personality, Resilience, and Stress among teachers in DepEd Bataan Dinalupihan West District. By understanding these elements, the researchers can develop a targeted Soft Skills Extension Program that can help educators steer the complexities of their profession, reduce the risk of burnout, and enhance the educational experiences of their students. 
Literature Review

According to Tang (2018), soft skills are personal traits that enhance a lecturer's interactions, job performance, and career viewpoints. Soft skills as personality traits, social gracefulness, fluency in language, personal habits, friendliness, and optimism to varying degrees (Pachauri & Yadav, 2014). Soft skills should be adopted as an ordinary feature of a lecturer's selection of community skills and character traits (Tang &Tan, 2015). These soft skills might help reduce stress, according to a Social Weather Station (SWS) survey 27% of Filipinos frequently experienced stress from the year 2017-2019 posted in Inquirer.Net (Hallare, 2020). Part of it is the job stress; it has been discussed by most of the scholars all over the years. 

In the report of the American Heart Association in 2016, stress is one of the significant risks that affect the resiliency among employees in the workplace across the globe. With 40 percent of employees reported and found to be high and relentless, it was then revealed that they often experience absenteeism and reduced engagement to work due to varieties of causes and problems. 
Among these soft skills is the ability to control emotions and adjust to one's surroundings. According to Palomera et al. (2008), teaching is significantly impacted by instructors' high emotional intelligence levels and Wang (2022) noted that scientific literature has recently demonstrated the correlation between emotional intelligence (EI) and good outcomes in the field of education. On the other hand, Maamari and Salloum (2023) stated that the importance of highly intelligent teachers in universities increases teaching effectiveness, and also shows that the personality traits of the teacher moderate this positive relationship. 
Similarly, in the study of Kanbur and Kirikkaleli (2023) Emotional intelligence (EQ) has become a crucial aspect of science education, significantly influencing classroom management (CM). Findings suggest a positive, moderately significant relationship between teachers' EQ and CM skills. Teachers with high EQ, characterized by self-awareness, empathy, and emotional understanding, demonstrate better CM skills. The study also found that teachers' EQ and CM skills do not vary significantly by gender, age, or seniority. However, although postgraduate teachers exhibited higher EQ levels than undergraduates, this difference was not significant.
The second soft skill is personality enhancement. Personality is a significant factor in the industry sector as it greatly influences career success, particularly due to the presence of various organizational situations that allow stable traits to manifest in individuals' work behavior (Heslin, Keating, & Minbashian, 2018). Hasan (2017) conducted a study focusing on the association between personality traits and specific dimensions, such as extraversion, agreeableness, conscientiousness, and openness, among teachers. The research aimed to explore how these personality traits could impact teachers' performance and effectiveness in their professional roles. By examining these relationships, the study aimed to gain insights into the influence of personality on teachers' professional outcomes and effectiveness.

In the academe, personality plays an important role in career success because organizational life is typically sufficient “weak” situations for stable traits to manifest in people’s behavior at work. On a study conducted by Hasan (2017), the focus was on exploring the relationship between teachers' personality traits and specific dimensions of personality, namely extraversion, agreeableness, conscientiousness, and openness. The research aimed to investigate how these personality traits might influence teachers' performance and effectiveness in their professional roles. In the study of Gonzales and Rosales (2022), findings revealed that the most evident in the Big Five Personality Traits among teachers is Agreeableness, which means that most of the respondents got a high score in this area.

The capacity for coping, which is linked to resilience, is one soft talent that educators may consider looking at. Having a resilient workforce benefits the organization in many ways, making people more motivated, capable in dealing with stress or change, and less susceptible to burnout. The benefits of having resilient employees are can handle issues in the workplace more calmly and logically, often have better self-assurance and confidence, can help people hold onto that spark for their job and bring their whole selves to it, effectively ride out times of change, enables people to better understand their own and others’ needs, building strong relationships with others, willingness to adapt and activity and openly seek out development opportunities, can foster mindset that focuses on the future and allows them to plan realistically, and able to see the value in reaching out to others (Burton-Hughes, 2020).

Wang (2021) emphasized the significant role of teacher resilience in the field of teaching and teacher education worldwide. As the essential "pillars of societies," teachers are required to possess the knowledge of "what to teach" and "how to teach," while simultaneously managing and overcoming educational adversities and challenges.

Theoretical Framework of the Study

This study anchored on the Bar-On (1997) introduced and defined that Emotional Quotient (EQ) is an array of non-cognitive skills that influence one’s ability to succeed in coping with environmental demands and pressures. Bar-On expanded the EQ concept much further into the construct domain of personality traits, involving an array of personal, emotional, and social abilities. Teachers thereby may improve their potential to reach the socio-emotional learning activities during growth and development stages, and also provide the necessary support to enhance educational experience. Thus, as the theory revealed, in propelling them to perform better in school and even in the community, Emotional maturity is important in human development and this influences the lives of individuals on how to view their world, self, and others. Success happens if the ability to deal with personal, emotional, and social difficulties is achieved

Furthermore, anchored on positive psychology which is described by Seligman as the science of positive subjective experience towards work. This explores the positive emotions, positive traits, and positive institutions that are linked with the improvement of health, well-being, longevity, and greater quality of life. According to Seligman, people thrive when they are happy. When mood becomes brighter, people set higher goals and persist longer, when experience less fatigue and show better team cooperation and problem-solving (Desmond, 2020). In this study of human strengths, contentment, optimism, and happiness are all essential components of what may be considered a good life of well-being. In addition, an optimistic mindset helps individuals buffer against depression through the promotion of positive emotions and increased life satisfaction. Building resilience through positive cognition, an increase in positive emotions, and higher life satisfaction, may improve personal and organizational well-being (Spurgeon and Thompson, 2018). 

This theory is relevant to the present study since it serves as the basis for pointing out the importance of positive traits, the influence of emotions, and one’s cognitive ability to build soft skills needed to achieve success.
Concerning stress, response-oriented theory and hardiness theory serve as the basis of this study stated by Walinga (2019). In the response-oriented theory, stress has been viewed as responses in which a response model is described as a psychological response pattern and generally captured in general adaptation syndrome. This model describes stress as a dependent variable and has three concepts: stress is a defensive mechanism; stress follows the three stages of alarm, resistance, and exhaustion; and if the stress is prolonged or severe, it could result in decreases in adaptation. This was initially introduced by Hans Selye in 1956. Selye’s idea of stress response could result in positive or negative results based on cognitive interpretations of the symptoms or physiological experience. Positive (eustress) and negative (distress) experiences of stress are considered physiological constructs or responses. The response model of stress incorporates coping within the model. However, Kabosa (1979) presented the Hardiness theoretical model which illustrates resilient stress response patterns in individuals and groups. According to Kabosa, stress is associated with personal growth and development that can enhance an individual’s resilience or hardiness. 
	With this theory as the basis, the study determined the level of stress of the employees in relation to work and its environment. The thoughts, feelings, emotions, and behaviors towards stressful events as being described are considered factors to determine what possible soft skills might be applied to reduce stress.
Conceptual Framework of the Study
[image: ]
Figure 1. Development of a Soft Skills Extension Program based on the variables identified
          The research framework shows the development of a soft skills extension program based on the variables identified. It sought to profile the respondents in terms of sex, civil status, highest educational attainment, and years in service.  It further searches to find out emotional intelligence, personality, resiliency, and stress.
		In addition, the quantitative data collected through a survey questionnaire, with the results analyzed, contributed to the development of a soft skills extension program for teachers in the DepEd Bataan Dinalupihan West District.



Objectives

1. To describe the demographic profile of the respondents in terms of:  
    1.1. sex;
    1.2. civil status;
    1.3. highest educational attainment; and
    1.4. years in service; 
2. To determine emotional intelligence, personality, resiliency, and stress. 
3. To know if emotional intelligence, personality, resiliency, and stress significantly vary considering the profile of the respondents. 
4. To determine if emotional intelligence, personality, resiliency, and stress are significantly correlated
5. To develop a soft skills extension program.


Methodology

Research Design. This research used the descriptive-correlation method.  This method was appropriate because it involved the collection of data from the employees. This design provided a clearer view of the problem being investigated, particularly on the interrelationship of factors describing emotional intelligence, personality, resiliency, and stress.

Population and Study Locale. The respondents of the study were the teachers of DepEd Bataan Dinalupihan West District. In the selection of respondents, the researchers employed simple random sampling and G-power in determining the number of samples.

Variables to be investigated. This research explores emotional intelligence, personality, resilience, and stress to develop a soft skills extension program.

Instrumentation/ Data Collection Tools. The study utilized standardized tests. The researchers adopted a questionnaire of emotional intelligence, personality, resilience, and stress. Bar-On EQ Adult edition with 74 items and NEO Personality Inventory Revised (NEO-PI-R) consisting of 240 items are standardized personality tests. For stress and resiliency questionnaires, the researchers adopted the instruments the Work Stress Questionnaire by Anna Frantz and Kristina  Holmgren, and Resilience Scale for Adults (RSA) developed by Oddgeir Friborg. 
Statistical and Data Analysis Plan. Descriptive statistical tools including frequency counts, percentages, means, t-tests, ANOVA, and Pearson r used to examine the collected data. To explain the sex, civil status, level of education, and years of service, frequency counts and percentages were used. The emotional intelligence, personality, resilience, and stress level are described by mean and its descriptive equivalent. Analysis of variance and t-test were used to highlight the significant differences in the respondents' stress, resilience, mindset, and personality with their profile. Pearson r was used to ascertain the correlation between the variables of emotional intelligence, personality, resilience, and stress. 
Ethical Considerations. The researchers follow the procedure of obtaining informed consent, ensuring that all potential participants are given and understand the relevant information to make an informed decision about their participation. This includes information about the study's benefits, risks, funding sources, and institutional approval. Confidentiality ensures that participants' privacy is respected and their data is protected. Moreover, participants are not pressured to take part and are made aware that the study is intended solely for research purposes, with no compensation offered. All these details are outlined in the informed consent form, which is provided on a separate page from this document.




Results and Discussion
Part I. Profile of the Respondents
Table 1 presents the profile of the respondents in terms of sex, civil status, highest educational attainment, and years in service.
Table 1. Profile of the Respondents
	[bookmark: _heading=h.30j0zll]Profile
	Frequency
	Percentage

	Sex
	
	

	Female
	120
	87.59

	Male
	17
	12.41

	
	
	

	Civil Status
	
	

	Single
	31
	22.63

	Married
	98
	71.53

	Separated
	4
	2.92

	Widowed
	4
	2.92

	
	
	

	Highest Educational Attainment
	
	

	Bachelor's Degree
	95
	69.34

	Master's Degree
	39
	28.47

	Doctorate
	3
	2.19

	
	
	

	Years of Experience 
	
	

	1 to 5 years
	15
	10.95

	6 to 10 years
	39
	28.47

	11 to 15 years
	28
	20.44

	16 to 20 years
	21
	15.33

	21 years and above
	34
	24.82


Number of Cases = 137
Data reveals that from the total of 137 respondents, 20 or 87.59% are female, while 17 or 12.41% are male.
As to the civil status, 98 or 71.53% are married, 31 or 22.63% are single, while 4 or 2.92% are separated, and 2 or 2.92% are widowed.
As to the highest educational attainment, data shows that 95 or 69.343% have bachelor’s degree, 39 or 28.47% have master’s degree, 3 or 2.19% have doctoral degree.
On years of experience as administrator, data reveal that 39 or 28.47% have 6 to 10 years, 34 or 24.82%  have 21 years and above, 28 or 20.44% have 11 to 15 years, while 21 or 15.33% have between 16 to 20 years, and 15 or 10.95% have 1 to 5 years.
As seen from the data above, most of the respondents were female and were married. Regarding educational achievement, a large percentage have a bachelor's degree, although a lesser percentage have gone on to earn a master's degree, and the least number of respondents have a doctorate degree. The majority of administrators have a wealth of experience; have worked in the profession for more than 16 years, indicating an experienced workforce. Nonetheless, the very small proportion of administrators with doctorates points to possible avenues for additional academic growth. 
The results emphasize the prevalence of female teachers in elementary education in the Philippines, which affects student perceptions and educational outcomes (Sebastian, Banate & Saquin, 2022). This finding aligns with World Bank data, which reports that, in 2022, 87.85% of primary education teachers in the Philippines were women (Trading Economics, 2025)

Part II. Emotional Intelligence, Personality, Resiliency and Stress of the Respondents
Part II describes the emotional intelligence, personality, resiliency, and stress.
[bookmark: _heading=h.1fob9te]Table 2. Emotional Intelligence of the Respondents
	[bookmark: _heading=h.3znysh7]Indicators
	Mean
	SD
	DI

	Intrapersonal
	1.32
	0.47
	Area for Enrichment

	Interpersonal
	1.04
	0.19
	Area for Enrichment

	Stress Management
	1.28
	0.45
	Area for Enrichment

	Adaptability
	1.07
	0.26
	Area for Enrichment

	General Mood
	1.07
	0.25
	Area for Enrichment

	Total EQ
	1.01
	0.09
	Area for Enrichment

	Positive Impression
	2.47
	0.52
	Effective Functioning


Legend:   2.34-3.00 Enhanced Skills; 1.67-2.33 Effective Functioning; 1.00-1.66 Area for Enrichment
As shown in Table 2, emotional intelligence (Mean=1.01, SD=0.09) is considered an area for enrichment. Similarly, Intrapersonal (Mean=1.32, SD=0.47), Interpersonal (Mean=1.04, SD=0.19), Stress Management (Mean=1.28, SD=0.45), adaptability (Mean=1.07, SD=0.26), and General Mood (Mean=1.28, SD=0.45), are considered area of enrichment.
The persistently low mean scores may indicate that respondents might require assistance with relationship building, stress management, emotional regulation, and problem-solving. The results also suggest that there is room for improvement in total emotional intelligence as well as its essential elements, which include stress management, flexibility, interpersonal skills, general mood, and intrapersonal skills. 
Targeted development programs, such as stress management seminars, emotional regulation training, and interpersonal skill-building efforts, could help them become more successful teachers because emotional intelligence is important for leadership, decision-making and in reducing stress in educational settings. 
The study of Jaberi, Taleb, Alzouebi & Khurma (2024) revealed that emotionally intelligent teachers improve students' academic satisfaction by creating supportive learning environments. It underscores the importance of EI in fostering positive teacher-student relationships and reducing stress in educational settings. 
Similarly, Huang and Xu (2019) posted in The International Educator mentioned that studies have found that individuals with high EI are better at regulating expressions of positive and negative feelings in themselves, and also recognizing the emotions in others (Mayer, Salovey, & Caruso, 2002). Additionally, when applying the evidence related to EI to teachers, it appears that those with high EI are more empathic and better at creating a learning environment that stimulates the development of students’ socio-emotional skills (Goleman, 2000).”
Table 3. Respondents’ Personality 
	Indicators
	Mean
	SD
	DI

	Neuroticism
	3.17
	0.72
	Average

	Extraversion
	2.79
	0.73
	Average

	Openness
	2.73
	0.65
	Average

	Agreeableness
	2.68
	0.82
	Average

	Conscientiousness
	3.17
	0.78
	Average

	Personality
	2.91
	0.45
	Average


Legend:    4.20-5.00 Very High; 3.40-4.19 High; 2.60-3.39 Average; 1.80-2.59 Low; 1.00-1.79 Very Low
As to Table 3, respondents’ personality (Mean=2.91, SD=0.45) is generally average. It also reflects in each of the variables like Neuroticism (Mean=3.17, SD=0.72), Extraversion (Mean=2.79, SD=0.73), Openness (Mean=2.73, SD=0.65), Agreeableness (Mean=2.68, SD=0.82), and Conscientiousness (Mean=3.17, SD=0.78) which are all considered average.
	The results show that the respondents' total personality falls within the “average range”, as do its main dimensions: Neuroticism, Extraversion, Openness, Agreeableness, and Conscientiousness. This points to a well-rounded personality profile devoid of excessive inclinations in any one area. 

The marginally higher mean in Neuroticism, however, might point to a propensity for emotional sensitivity or stress susceptibility, which could affect resilience and decision-making. In contrast, the lower ratings in Openness and Agreeableness point to possible areas for development in terms of flexibility, cooperation, and openness to new ideas. 

This balanced personality profile indicates that although the respondents' qualities remain stable, they may become even more effective leaders by improving their emotional control, adaptability, and interpersonal abilities. Personality is a silent sedentary nature, which affects the attitudes and behavior of every individual. For a teacher, personality will appear as a hidden curriculum, which affects how to teach and educate. This phenomenological research aimed to interpret the characteristics of effective teachers’ personality in strengthening character education (Lukman et al., 2021)

	As a result, despite the overall average perception of personality among respondents, neuroticism stands out as the trait with the highest mean. It implies that respondents may perceive themselves as being somewhat more prone to negative emotions such as anxiety, stress, or worry compared to other personality traits assessed.  As to the study conducted by Hasan (2017), the focus was on exploring the relationship between teachers' personality traits and specific dimensions of personality, namely extraversion, agreeableness, conscientiousness, and openness. The research aimed to investigate how these personality traits might influence teachers' performance and effectiveness in their professional roles. Rohani (2017) stated that teachers with higher neuroticism scores tend to report lower job satisfaction. This dissatisfaction is often compounded by lower scores in conscientiousness and extraversion. Such personality profiles are also associated with a higher likelihood of leaving the profession, particularly within the first few years of teaching. 	


Table 4. Respondents’ Resiliency level 
	Indicators
	Mean
	SD
	DI

	1. I am able to adapt to change.
	4.24
	0.84
	Always

	2. Sometimes fate or God can help me overcome my challenges.
	4.73
	0.58
	Always

	3. Sometimes I believe things happen for a reason.
	4.42
	0.72
	Always

	4. Under pressure, I am able to focus and think clearly. 
	3.65
	0.83
	Often

	5. I prefer to take the lead in problem solving.
	3.47
	0.82
	Often

	6. I am not easily discouraged by failure.
	3.66
	1.00
	Often

	7. I think of myself as strong person.
	3.96
	0.86
	Often

	8. If necessary, I can make unpopular or difficult decisions that affect other people.
	2.82
	0.94
	Sometimes

	9. I can handle unpleasant feelings, such us anger or fear.
	3.80
	0.77
	Often

	10. Sometimes I have to act on hunch. 
	3.06
	0.81
	Sometimes

	11. I like challenges.
	3.33
	0.92
	Sometimes

	12. I work hard to attain my goals.
	4.31
	0.70
	Always

	13. In my workplace I enjoy being together with other people.
	4.28
	0.76
	Always

	14. New friendships are something I make easily in my workplace.
	4.14
	0.88
	Often

	15. Meeting new people in my workplace is something I am good at.
	4.00
	0.92
	Often

	16. In my workplace when I am with others, I easily laugh.
	4.23
	0.82
	Always

	17. My family’s understanding of what is important in life is very similar to mine.
	4.31
	0.77
	Always

	18. I feel very happy with my family.
	4.77
	0.49
	Always

	19. My family is characterized by healthy coherence.
	4.63
	0.61
	Always

	20. In difficult periods my family keeps a positive outlook on the future.
	4.61
	0.58
	Always

	21. Facing other people, our family acts loyal towards one another.
	4.60
	0.58
	Always

	22. In my family we like to do things together.
	4.54
	0.71
	Always

	23. I can discuss personal issues with my peers.
	3.86
	0.91
	Often

	24. The bonds among my peers and me are strong.
	4.05
	0.80
	Often

	25. I get support from my peers.
	4.18
	0.78
	Often

	26. When needed, I have always someone in my workplace who can help me.
	4.24
	0.80
	Always

	Total Resiliency
	4.07
	0.42
	Often


Legend:    4.20-5.00 Always; 3.40-4.19 Often; 2.60-3.39 Sometimes; 1.80-2.59 Rarely; 1.00-1.79 Never
Data reveal that respondents are often resilient as provided by the overall average of 4.07 with a standard deviation of 0.42. Among the indicators, the highest mean is provided by the respondents in indicator 18 (Mean=4.77, SD=0.49) which is described as always, while the lowest mean is on indicator 8 (Mean=2.82, SD=0.94) and is described as sometimes
	This finding suggests that teaching personnel within this academic community exhibit a strong sense of adaptability and possess the ability to navigate challenges and adversities. Similarly, teaching has always required resilience; motivation, self-determination, personal values, and capability approach are anchored on the theory of resilience. With this, a case study was conducted where teachers’ resilience influences their commitment and effectiveness in teaching, and there should be a supportive relationship between and among faculty, students, and stakeholders in the school community (Lacaba et al., 2020). 
Resilience helps teachers manage stress effectively, reducing burnout and emotional exhaustion. Studies show that resilient teachers are more likely to experience job satisfaction and maintain their motivation despite challenges such as excessive workloads or limited resources (Wang, 2021) but to be more precise, it has been discovered that teachers’ levels of resilience are neither natural nor consistent, but rather vary as a direct result of the impacts exerted by the personal, social, and organizational contexts in which they operate (Zhang &Luo, 2023). 
.Table 5. Respondents’ Stress level
	Indicators
	Mean
	SD
	DI

	1. I have difficulty controlling my class.
	2.44
	0.75
	Rarely

	2. I become impatient/angry when students do not do what I ask them to do.
	2.81
	0.73
	Sometimes

	3. Lack of student motivation to learn affects the progress of my students.
	2.61
	1.03
	Sometimes

	4. My students make my job stressful
	2.20
	0.86
	Rarely

	5. I have difficulty in my working relationship with my administrator(s). 
	1.55
	0.74
	Never

	6. My administrator makes demands of me that I cannot meet. 
	1.46
	0.68
	Never

	7. I feel I cannot be myself when I am interacting with my administrator. 
	1.48
	0.72
	Never

	8. I feel my administrator does not approve of the job I do. 
	1.34
	0.61
	Never

	9. I feel isolated in my job (and its problems).
	1.40
	0.68
	Never

	10. I feel my fellow teachers think I am not doing a good job. 
	1.53
	0.76
	Never

	11. Disagreements with my fellow teachers are a problem for me. 
	1.77
	0.91
	Never

	12. I get too little support from the teachers with whom I work. 
	1.72
	0.95
	Never

	13. I have too much to do and not enough time to do it. 
	2.55
	0.91
	Rarely

	14. I have to take work home to complete it. 
	2.88
	0.92
	Sometimes

	15. I am unable to keep up with correcting papers and other school work. 
	1.99
	0.85
	Rarely

	16. I have difficulty organizing my time in order to complete tasks 
	2.20
	0.76
	Rarely

	17. I put self-imposed demands on myself to meet scheduled deadlines. 
	2.75
	0.95
	Sometimes

	18. I think badly of myself for not meeting the demands of my job. 
	2.31
	0.98
	Rarely

	19. I am unable to express my stress to those who place demands on me. 
	2.31
	0.89
	Rarely

	20. Teaching is stressful for me. 
	1.95
	0.87
	Rarely

	21. The frequency I experience one or more of these symptoms is: stomachaches, backaches, elevated blood pressure, stiff necks and shoulders. 
	2.91
	1.06
	Sometimes

	22. I find my job tires me out. 
	2.45
	0.89
	Rarely

	23. I am tense by the end of the day. 
	2.30
	0.94
	Rarely

	24. I experience headaches. 
	2.80
	0.80
	Sometimes

	25. I find myself complaining to others. 
	2.24
	0.83
	Rarely

	26. I am frustrated and/or feel angry. 
	2.12
	0.70
	Rarely

	27. I worry about my job. 
	2.08
	0.87
	Rarely

	28. I feel depressed about my job 
	1.75
	0.85
	Never

	29. I am unable to use an effective method to manage my stress (Such as exercise relaxation techniques, etc.)
	2.39
	0.99
	Rarely

	30. Stress management techniques would be useful in helping me cope with the demands of my job. 
	3.47
	1.07
	Sometimes

	31. I am now using one or more of the following to relieve my stress: alcohol, drugs, yelling, blaming, withdrawing, eating, smoking. 
	1.69
	0.93
	Never

	32. I feel powerless to solve my difficulties.
	1.82
	0.85
	Rarely

	Total Stress
	2.16
	0.50
	Rarely


Legend:    4.20-5.00 Always; 3.40-4.19 Often; 2.60-3.39 Sometimes; 1.80-2.59 Rarely; 1.00-1.79 Never
Data shows that respondents are rarely stressed as provided by the overall average of 2.16 with a standard deviation of 0.50. Among the indicators, the highest mean is provided by the respondents in indicator 30 (Mean=3.47, SD=1.07) which is described as sometimes, while the lowest mean is on indicator 8 (Mean=1.34, SD=0.61) and is described as never.
	Findings show that teachers suggest a relatively low prevalence of stress. This finding contrasts with the study of Kyriacou (2001) cited by Rosenberg (2010) mentioned that the main sources of stress facing teachers are lack of motivation among students, maintaining discipline, time pressure, work overload, coping with change, being evaluated by others, self-esteem and status, dealing with colleagues, administration and management, role conflict and ambiguity, and poor working conditions including facilities and lack of resources.  
Part III. Comparison
Part III presents the differences in the respondents’ emotional intelligence, personality, resiliency, and stress when grouped according to their profile.
Table 6. Emotional Intelligence, Personality, Resiliency, and Stress vis-à-vis Sex
	Variables
	Group
	Mean
	SD
	F
	Sig.
	Decision on Ho
	Interpretation

	Emotional Intelligence
	Female
	1.01
	0.09
	0.38
	0.71
	Failed to Reject
	Not Significant

	
	Male
	1.00
	0.00
	
	
	
	

	Personality
	Female
	2.85
	0.44
	4.25
	<.001
	Reject
	Significant

	
	Male
	3.32
	0.30
	
	
	
	

	Resiliency
	Female
	4.07
	0.41
	0.05
	0.96
	Failed to Reject
	Not Significant

	
	Male
	4.08
	0.48
	
	
	
	

	Stress
	Female
	2.17
	0.51
	0.01
	0.99
	Failed to Reject
	Not Significant

	
	Male
	2.16
	0.46
	
	
	
	


at .05 level of Sig.
The result of the analysis using the Independent Sample t-test indicates that there is not enough evidence to claim that there exists a significant difference in the respondents’ emotional intelligence (t=0.38, p=0.71), resiliency (t=0.05, p=0.96),  and stress (t=0.01, p=0.99), considering their sex as provided by the p-values which are statistically greater than the alpha of .05, thus, failing to reject the null hypothesis.
However, data reveal that there exists a significant difference in terms of personality (t=4.25, p<.001). It can be gleaned that the personality of male(Mean=3.32, SD=0.30) respondents is stronger than their female (Mean=2.85, SD=0.44) counterpart.
According to Kaufman (2019), sex differences in personality traits exhibit a remarkable consistency across diverse cultures. While males tend to score higher on certain traits on average, and females tend to score higher on others, these differences are generally complementary and tend to offset one another in aggregate analyses.



Table 7. Emotional Intelligence, Personality, Resiliency, and Stress vis-à-vis Civil Status
	Variables
	Group
	Mean
	SD
	F
	Sig.
	Decision on Ho
	Interpretation

	Emotional Intelligence
	Single
	1.00
	0.00
	0.84
	0.48
	Failed to Reject
	Not Significant

	
	Married
	1.01
	0.10
	
	
	
	

	
	Separated
	1.00
	0.00
	
	
	
	

	
	Widowed
	1.00
	0.00
	
	
	
	

	Personality
	Single
	3.01
	0.43
	0.74
	0.53
	Failed to Reject
	Not Significant

	
	Married
	2.89
	0.46
	
	
	
	

	
	Separated
	2.65
	0.34
	
	
	
	

	
	Widowed
	2.80
	0.33
	
	
	
	

	Resiliency
	Single
	4.02
	0.52
	0.13
	0.94
	Failed to Reject
	Not Significant

	
	Married
	4.09
	0.39
	
	
	
	

	
	Separated
	3.91
	0.41
	
	
	
	

	
	Widowed
	4.28
	0.39
	
	
	
	

	Stress
	Single
	2.11
	0.46
	1.13
	0.34
	Failed to Reject
	Not Significant

	
	Married
	2.16
	0.52
	
	
	
	

	
	Separated
	2.48
	0.37
	
	
	
	

	
	Widowed
	2.37
	0.27
	
	
	
	


at .05 level of Sig.
The result of the analysis using the Analysis of Variance (ANOVA) indicates that there is not enough evidence to claim that there exists a significant difference in the respondents’ emotional intelligence (F=0.84, p=0.48), personality (F=0.74, p=0.53), resiliency (F=0.13, p=0.94),  and stress (F=1.13, p=0.34), considering their civil status as provided by the p-values which are statistically greater than the alpha of .05, thus, failing to reject the null hypothesis.
Contrary, the study of Sayehmiri, et al. (2020) personality traits can be used to predict an individual’s behaviour in different life situation, there is association found between marital satisfaction and personality traits with neuroticism, extraversion, openness, agreeableness, and conscientiousness. According to a study conducted to verify the association of marital status with stress and anxiety, using multiple regression and mediation analyses to investigate the role of marital status on perceived stress with social commitments, family commitments, loneliness, and economy/money, the data revealed that marital status was a significant predictor of perceived stress: singlehood was positively correlated with perceived stress, specifically the stresses associated with social commitment, loneliness, and economy/money. The research concluded that marital status can have important implication for social behaviour, health, and well-being (Ta, et al., 2017)

Table 8. Emotional Intelligence, Personality, Resiliency, and Stress vis-à-vis Educational Attainment
	Variables
	Group
	Mean
	SD
	F
	Sig.
	Decision on Ho
	Interpretation

	Emotional Intelligence
	Bachelor's Degree
	1.01
	0.10
	2.17
	0.12
	Failed to Reject
	Not Significant

	
	Master's Degree
	1.00
	0.00
	
	
	
	

	
	Doctorate
	1.00
	0.00
	
	
	
	

	Personality
	Bachelor's Degree
	2.87
	0.49
	2.38
	0.10
	Failed to Reject
	Not Significant

	
	Master's Degree
	2.97
	0.36
	
	
	
	

	
	Doctorate
	3.07
	0.12
	
	
	
	

	Resiliency
	Bachelor's Degree
	4.02
	0.42
	0.22
	0.80
	Failed to Reject
	Not Significant

	
	Master's Degree
	4.19
	0.42
	
	
	
	

	
	Doctorate
	4.23
	0.27
	
	
	
	

	Stress
	Bachelor's Degree
	2.22
	0.50
	0.87
	0.42
	Failed to Reject
	Not Significant

	
	Master's Degree
	2.08
	0.49
	
	
	
	

	
	Doctorate
	1.75
	0.46
	
	
	
	


at .05 level of Sig.

The result of the analysis using the Analysis of Variance (ANOVA) indicates that there is not enough evidence to claim that there exists a significant difference in the respondents’ emotional intelligence (F=2.17, p=0.12), personality (F=2.38, p=0.10), resiliency (F=0.22, p=0.80),  and stress (F=0.87, p=0.42), considering their educational attainment as provided by the p-values which are statistically greater than the alpha of .05, thus, failing to reject the null hypothesis.
The findings suggest that educational attainment does not have a significant impact on emotional intelligence, personality, resiliency, or stress levels among the respondents. Similar results found out in the study of Eres and Atanasoska (2011) mentioned by Manalo (2019) discussed that educational attainment found out there is no significant relation to occupational stress among employees. However, a study revealed that teachers with lower education are experiencing higher level of stress (Lunau,et al., 2015). 
Contrary to a study where educational attainment is associated with resilience; a study conducted by Drzewiecki, et al., (2020) revealed the purpose of the association between educational attainment and resilience to natural-induced disasters in St. Kitts and Nevis. The participants of the study were selected via convenience sampling and there are 343 adults. The study used logistic regression model to analyze the data. The results disclosed that adults with a professional education were significantly more resilient, In contrast, the odds of resilience among adults with more than secondary school education compared to the referent group was not significant. 

Table 9. Emotional Intelligence, Personality, Resiliency, and Stress vis-à-vis Years in Service
	Variables
	Group
	Mean
	SD
	F
	Sig.
	Decision on Ho
	Interpretation

	Emotional Intelligence
	1 to 5 years
	1.00
	0.00
	1.63
	0.17
	Failed to Reject
	Not Significant

	
	6 to 10 years
	1.00
	0.00
	
	
	
	

	
	11 to 15 years
	1.00
	0.00
	
	
	
	

	
	16 to 20 years
	1.00
	0.00
	
	
	
	

	
	21 years and above
	1.03
	0.17
	
	
	
	

	Personality
	1 to 5 years
	2.99
	0.38
	0.22
	0.93
	Failed to Reject
	Not Significant

	
	6 to 10 years
	2.91
	0.44
	
	
	
	

	
	11 to 15 years
	2.90
	0.40
	
	
	
	

	
	16 to 20 years
	2.83
	0.49
	
	
	
	

	
	21 years and above
	2.92
	0.53
	
	
	
	

	Resiliency
	1 to 5 years
	4.07
	0.40
	0.75
	0.56
	Failed to Reject
	Not Significant

	
	6 to 10 years
	4.05
	0.50
	
	
	
	

	
	11 to 15 years
	4.06
	0.37
	
	
	
	

	
	16 to 20 years
	4.05
	0.46
	
	
	
	

	
	21 years and above
	4.13
	0.35
	
	
	
	

	Stress
	1 to 5 years
	2.34
	0.51
	0.28
	0.89
	Failed to Reject
	Not Significant

	
	6 to 10 years
	2.19
	0.63
	
	
	
	

	
	11 to 15 years
	2.27
	0.41
	
	
	
	

	
	16 to 20 years
	2.10
	0.40
	
	
	
	

	
	21 years and above
	2.02
	0.42
	
	
	
	


at .05 level of Sig.
The result of the analysis using the Analysis of Variance (ANOVA) indicates that there is not enough evidence to claim that there exists a significant difference in the respondents’ emotional intelligence (F=1.63, p=0.17), personality (F=0.22, p=0.93), resiliency (F=0.75, p=0.56),  and stress (F=0.28, p=0.89), considering their years in service as provided by the p-values which are statistically greater than the alpha of .05, thus, failing to reject the null hypothesis.
The results suggest that the number of years a person has worked does not significantly affect their emotional intelligence, personality, resiliency, or stress levels.
	A study supports the findings as to Bohrer (2021) mentioned, there is limited direct literature on how personality traits change or remain stable with years of service. However, personality is generally considered stable over time, which might suggest that years of service would not significantly impact personality traits. Research has shown that emotional intelligence is a significant predictor of resilience, but it does not necessarily indicate that years of experience are a determining factor for resilience or emotional intelligence. For instance, studies have found that emotional intelligence positively correlates with resilience, aiding individuals in coping with stress, but the impact of years of experience on resilience is less clear (Khushboo & Lokesh, 2024).

Part IV. Correlation
Part IV presents the relationship between emotional intelligence, personality, resiliency, and stress.
Table 10. Relationship between Variables
	Indicators
	r
	Sig.
	Decision on Ho
	Interpretation

	Emotional Intelligence→Stress
	0.015
	0.865
	Failed to Reject
	Not Significant

	Personality→Stress
	-0.104
	0.227
	Failed to Reject
	Not Significant

	Resiliency→Stress
	-0.135
	0.117
	Failed to Reject
	Not Significant

	Emotional Intelligence→Personality
	-0.020
	0.814
	Failed to Reject
	Not Significant

	Emotional Intelligence→Resiliency
	0.048
	0.576
	Failed to Reject
	Not Significant

	Personality→Resiliency
	.233**
	0.006
	Reject
	Significant


Legend: r: ±0.80-1.0 Very Strong; ±0.60-0.79 Strong; ±0.40-0.59 Moderate; ±0.20-0.39 Weak; ±0.00-0.19 Very Weak
	The result of the analysis using Pearson’s Correlation shows that there is not enough evidence as to the relationship between Emotional Intelligence→Stress (r=.015, p=.865), Personality→Stress (r=-.104, p=.227), Resiliency→Stress (r=-.135, p=.117), Emotional Intelligence→Personality (r=-.020, p=.814), and Emotional Intelligence→Resiliency (r=.048, p=.576) since the p-values are greater than the alpha of .05 thus, failing to reject the null hypothesis.
	However, a significantly weak relationship is found between Personality→Resiliency (r=.233, p=.006) as provided by the p-value of less than .05, thus, rejecting the null hypothesis. Suggesting that increases in certain personality trait scores are weakly but significantly associated with higher resiliency scores among respondents.
Study supports the findings similar to Burtaverde, et al. (2021), a weak correlation coefficient (r = 0.233) suggests that while there is a statistically significant relationship between personality and resilience, it is not strong. This is consistent with findings that personality traits can influence resilience but are not the sole determinants. Other factors, such as life experiences and coping mechanisms, also play significant roles

Conclusion 
1. The study shows that the majority of respondents are female (87.59%) and married (71.53%). Most hold a bachelor's degree (69.34%) and have between 6 to 10 years (28.47%) or 21+ years (24.82%) of administrative experience. This indicates a diverse group in terms of gender, marital status, education, and professional experience.
2. The study's results reveal that emotional intelligence and its components—Intrapersonal, Interpersonal, Stress Management, Adaptability, and General Mood—require further development, as indicated by their low mean scores. Respondents' personalities are generally considered average, with traits such as Neuroticism, Extraversion, Openness, Agreeableness, and Conscientiousness all falling within the typical range. Resilience stands out as a strength, with respondents showing high resilience, particularly regarding their satisfaction with family life. In terms of stress, respondents reported low levels overall, with the lowest mean related to the statement, "I feel my administrator does not approve of the job I do." These findings suggest that, while resilience and low stress are positive aspects, emotional intelligence and specific personality traits could benefit from targeted improvement.
3. The analysis reveals that there is no significant difference in the respondents' emotional intelligence, resiliency, and stress levels when considering sex, civil status, educational attainment, and years of service. This suggests that these factors do not significantly influence emotional intelligence, resiliency, or stress. However, a significant difference was found in personality based on sex, with male respondents having a stronger personality compared to female respondents This indicates that sex has a notable impact on personality traits among the respondents.
4. There is no significant relationship between Emotional Intelligence and Stress, Personality and Stress, Resiliency and Stress, Emotional Intelligence and Personality, or Emotional Intelligence and Resiliency. However, a weak but significant positive relationship was found between Personality and Resiliency, suggesting that as personality traits improve, resiliency also tends to increase. 

Recommendations:
1. Comprehensive Emotional Intelligence Training may be implemented with a focus on enhancing intrapersonal skills (self-awareness and self-regulation), interpersonal skills (empathy and communication), stress management, adaptability, and general mood regulation. These key areas will help employees navigate both personal and professional challenges more effectively, fostering a more emotionally intelligent workplace.
2. Tailored Personal Development Programs can be designed to specifically boost traits such as assertiveness, confidence, and emotional stability, with particular attention to empowering female employees. By incorporating leadership training and mentorship opportunities, these programs will support the cultivation of stronger leadership qualities, better self-esteem, and a greater sense of professional presence among all participants.
3. Resilience-Building Exercises may be considered to help employees strengthen their ability to cope with challenges. Activities like team-building exercises, problem-solving workshops, and stress management training will not only enhance personal resilience but also promote better collaboration and teamwork in high-pressure situations. These initiatives will equip employees to remain effective and calm under stress, ensuring long-term professional growth.
4. Stress-Reduction Initiatives, such as mindfulness programs, wellness activities, and relaxation techniques, may be integrated into the workplace culture to maintain low stress levels and improve overall well-being. These initiatives will provide employees with tools to manage stress proactively, enhancing both their mental and physical health, while contributing to a more positive and productive work environment.
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