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Abstract
This qualitative phenomenological study explored the lived experiences of 15 public school teachers across high-, medium-, and low-connectivity school corridors in Congressional District 3, Schools Division Office of Bohol, as they navigated the localized implementation of the cloud-synchronized Human Resource Management Information System (HRMIS) under the strict mandate of Office Memorandum No. 2, s. 2026. Utilizing a qualitative adaptation of cluster sampling to select participants, data were gathered through semi-structured in-depth interviews and systematically analyzed using Colaizzi’s seven-step method to understand the daily human realities behind automated personnel tracking. The findings revealed that while full electronic governance transitions streamline central database records, they create distinct everyday pressures for frontline workers, beginning with a heightened sense of morning "log-in anxiety" and technical friction caused by rural utility instability and physical sensor limitations on chalk-worn fingertips. Furthermore, the absolute "No Manual Entry" policy on Form 48 has altered the institutional culture, creating a perceived shift from professional trust to mechanical micromanagement by failing to track or value essential after-hours instructional labor. To survive in this zero-tolerance digital environment, school communities have developed grassroots defensive strategies, including the maintenance of unofficial school-level backup notebooks by principals and personal digital archives of machine errors captured on teachers' smartphones. Finally, the complete removal of traditional paper routes has introduced a heavy self-service administrative burden, forcing teachers to spend significant personal time and data troubleshooting file sizes, scanning blur errors, and portal timeouts for digital leave and service credit submissions. The study concludes that unyielding technological compliance structures erode teacher morale when implemented without localized flexibility, and recommends that policymakers establish technical buffer windows, restore manual validation authority to school heads during system failures, and optimize mobile document upload frameworks to support teacher professional welfare.
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Chapter 1
The Problem and Its Scope
Rationale
The pursuit of public sector accountability in the Philippines has increasingly relied on digital surveillance and automated time-keeping technologies to regulate the state’s massive workforce. Within the Department of Education (DepEd), ensuring strict adherence to prescribed working hours is a primary administrative priority, driven by the mandate to maximize instructional time for Filipino learners. Consequently, individual divisions have been given the autonomy to pioneer localized systems, leading the Schools Division Office (SDO) of Bohol to implement its proprietary, web-synchronized Human Resource Management Information System (HRMIS). 
According to DepEd Bohol Office Memorandum No. 2, s. 2026, this digital platform links daily biometric physical scans directly to cloud-based personnel accounts, completely eliminating traditional administrative safety nets such as manual pen-and-paper corrections on Daily Time Records (Form 48). 
However, this aggressive turn toward automated compliance often ignores the distinct infrastructural challenges of rural provinces and the psychological well-being of frontline educators. While administrative offices view biometric integration as a flawless mechanism for organizational efficiency, contemporary academic literature warns that over-engineered digital monitoring can deeply disrupt human systems. Specifically, global research by Al-Raisi et al. (2011) emphasizes that when public organizations implement e-governance systems without fully aligning the software with the day-to-day realities of local users, a profound disconnect emerges that breeds resistance, anxiety, and operational friction. This friction is particularly pronounced in highly vocational fields like teaching, where professional worth cannot be fully quantified by a digital timestamp.
Furthermore, the introduction of unyielding technological metrics into the educational sphere fundamentally alters the relationship between teachers and school leadership. Because the system operates on a zero-tolerance policy for missing biometric logs, teachers must navigate systemic failures such as rural power outages, slow internet synchronization, and worn-out fingerprint sensors caused by chalk dust while bearing the financial risk of automated salary deductions. 
Supporting this view, a study hosted on the ScienceDirect Journal Portal by Ozkan and Kanat (2011) demonstrates that the successful adoption of cloud-based public sector information systems hinges not just on the technical hardware, but on the perceived trust and psychological safety experienced by the employees tasked to use it. 
Therefore, this qualitative inquiry is born out of an urgent need to document how public school teachers in Bohol experience this specialized digital landscape, uncovering the human experiences hidden beneath automated data fields.

Literature Background
The shift in public education administration across the Philippines shows how deeply the government is focusing on automated information systems to track employee accountability. While these digital tools are explicitly built to organize personnel records and remove old manual errors, putting them into highly centralized settings often causes real operational and psychological stress for the workforce. To fully understand these complex pressures, it is necessary to look at the academic frameworks, government laws, and real-world studies that show how digital human resource rules intersect with teacher welfare.
The core foundation of this study is built on the Technology Acceptance Model (TAM) by Fred Davis (1989), which sits in direct tension with Max Weber’s (1947) classic Theory of Bureaucracy. The first model, preserved in the MIS Quarterly University of Minnesota Archival Portal, shows that people choose to adopt new technology based on how helpful and easy they think it is to use day-to-day. On the other hand, Weber’s bureaucracy theory focuses entirely on strict top-down control, treating everyone the same, and enforcing rigid rules.
When you look at the digital push in public schools, these two theories clash completely. Public school teachers are not using an online platform because it is easy or helpful; they use it because of a strict administrative rule where their monthly salary depends entirely on obeying a machine.
Shoshana Zuboff’s (2019) Theory of Surveillance Capitalism, published by the Hachette Book Group, and Michel Foucault’s (1977) classic ideas on Panopticism, published by Penguin Random House, explain how constant tracking alters a workplace. Under a panoptic setup, the invisible threat of constant monitoring forces people to police themselves.
Because of this, a simple biometric scanner changes from a neutral tool into a psychological disciplinary device. Inside a school, this constant tracking pushes a teacher’s focus away from creative lessons and forces them to worry constantly about strict timelines, creating a deep conflict between obeying rules and actually delivering good lessons.
This administrative pressure is tied directly to actual Philippine laws that give the state total control over public employees. At the highest national level, the Civil Service Commission (CSC) Memorandum Circular No. 1, s. 2017 commands all government offices to use modern attendance tracking systems, pointing out biometric scanning as the fraud-resistant standard to stop manual tampering. Following this national law, the Department of Education sent out DepEd Order No. 008, s. 2013, which encourages divisions to swap manual timekeeping for automated systems to build public accountability. However, because these rules are left to local offices to run, individual divisions retain a lot of power.
This independence is exactly why the Schools Division Office (SDO) of Bohol enforced Office Memorandum No. 2, s. 2026. This local directive forced all personnel to sign up for a centralized biometric system tied directly to the cloud-based DepEd Bohol HRMIS Portal, making it a much more aggressive and rigid environment than other provinces in the Philippines that still allow paper alternatives.
Global studies consistently prove that rigid tracking tools often clash with the human reality of service-oriented fields like teaching. In workplace data compiled by the International Labour Organization Global Reports, the pressure of "technostress" is verified as a widespread problem that happens when continuous computer mandates require employees to work faster and under stricter tracking. Educational research shows that a teacher’s true contribution cannot be captured by a digital timestamp, since much of their workload like lesson planning, making learning materials, and grading happens late at night or at home.
Despite these human facts, rigid online systems try to redefine a teacher's dedication into nothing more than a perfect line of biometric scans. This shift creates a stressful environment where teachers feel heavily micromanaged, stripped of their freedom to manage their time, and structurally distrusted by their own managers. Furthermore, global research on digital changes in civil service shows that when technology is used to punish workers rather than help them, it quickly leads to burnout, low commitment to the job, and terrible workplace morale.
This exact structural friction is visible in real-world studies across the Philippines. A study on electronic governance transitions by authors like Alampay (2008) published in the Philippine Journal of Public Administration reveals that sudden digital mandates regularly trigger severe technical stress for local government employees when rolled out without proper tech support or user training.
Furthermore, real-world data from regional public school surveys hosted on the Philippine E-Journals Database proves that while automated scanners stop people from cheating their timecards, they crush teacher morale in rural areas with poor public utilities. Real-world investigations by researchers like Dio (2023) and Janer (2023) document that public school employees face constant system errors, massive lines at a single school scanner, and database drops caused by sudden power brownouts or weak provincial internet signals.
Because these localized systems do not offer flexible safety nets, like letting a principal sign a manual override with a pen, teachers are forced to take the financial fall through automated salary cuts for machine errors they did not cause. This issue is even worse for classroom teachers whose fingerprints are physically worn thin from daily exposure to chalk dust and harsh school cleaning chemicals.
As tracked in teacher welfare research published in the national Kultura: Philippine Journal of Social Sciences and Humanities, this physical wear leads to constant scanning errors that cause severe morning anxiety. This qualitative study directly addresses the distinct situation in Bohol, documenting exactly how public school educators manage the daily pressure of balancing classroom teaching with a zero-tolerance digital environment.
In summary, the existing literature shows a massive gap between top-down administrative rules made for data efficiency and the actual daily lives of educators on the ground. While legal orders give clear boundaries for compliance and online systems make data tracking easier for managers, they regularly ignore poor local infrastructure and the human cost to the workforce.
Placing these global and local tracking issues directly within the unique setup of the DepEd Bohol Division builds a clear foundation to evaluate how automated human resource systems actively rewrite the meaning of teacher professionalism, morale, and organizational trust.
Statement of the Problem 
This study aims to understand the lived experiences of public school teachers within the Schools Division Office (SDO) of Bohol regarding the mandatory implementation of the localized biometric HRMIS tracking system.
Specifically, it seeks to answer the following questions:
1. What are the lived experiences of public school teachers in DepEd Bohol regarding the daily routine, technical synchronization, and operational policy of the localized HRMIS biometric system?
2. How does the absolute "No Manual Entry" policy for Form 48 influence the teachers' professional morale, perception of organizational trust, and daily stress levels?
3. What adaptive strategies or localized workarounds do teachers and school heads develop to handle system errors, connectivity lags, or administrative friction?
4. How do teachers perceive the distinct rigidity of Bohol's proprietary HRMIS policy compared to the more flexible attendance monitoring systems used by other DepEd divisions in the Philippines?
Significance of the Study
The insights generated from this qualitative research will be highly beneficial to the following sectors:
DepEd Central Office. 	This study provides valuable empirical data on the human-centric impacts of full digital transitions. It can serve as a reference or cautionary framework if the national office decides to scale a uniform, cloud-based HRMIS nationwide.
DepEd Bohol Division Office and IT Developers. 	The findings will illuminate user-end pain points, system glitches, and policy blind spots. This feedback loop can help technical teams optimize the HRMIS portal and assist policymakers in crafting humane guidelines for technical errors.
School Principals and Supervisors. 	This study offers a closer look at the stress and operational bottlenecks teachers face every morning. It can guide school heads on how to effectively manage school-level interventions without violating division policies.
The Teachers. 		It gives a platform and a voice to the educators on the ground, validating their daily challenges and structural adjustments under an automated system.
Future Researchers. 	This study fills a critical literature gap regarding localized, provincial-level e-governance and its specific impact on labor in the Philippine public education sector.
Scope and Limitation
This study focuses strictly on the psychological, emotional, and practical experiences of public school teachers adapting to a localized digital compliance policy. It utilizes a qualitative, phenomenological design to capture deep narrative data directly from the affected workforce.
The investigation is delimited to full-time public elementary and secondary school teachers within the Schools Division Office (SDO) of Bohol who have actively used the DepEd Bohol HRMIS portal for at least one school year. Geographically, the participants are selected exclusively from schools located within Congressional District 3 (CD 3), Bohol.
A primary limitation of this study is its lack of statistical generalizability. Because this system is a localized initiative and not standard across all DepEd divisions in the Philippines, the results are heavily bound to the specific technological infrastructure and policy directives of the DepEd Bohol HRMIS. The findings cannot be assumed to apply to teachers in other provinces or regions who operate under different administrative protocols.
Ethical Considerations
This project was conducted strictly for personal knowledge and self-consumption, it did not pass through a formal institutional review board or school ethics committee. However, because the participants are personal friends and professional acquaintances who shared sensitive criticisms about their employer's digital infrastructure, the researcher maintained a strict, self-imposed ethical protocol based on mutual trust, privacy, and professional safety.
The ethical safeguards for this personal project were managed through three specific measures:
Informed Voluntary Participation.	The researcher approached each colleague individually and casually, explaining that the project was entirely for personal learning and had no official institutional backing. Every friend and acquaintance had the complete freedom to refuse to talk about their school portal or back out of the discussion at any point without affecting their personal relationship with the researcher.
Absolute Privacy Protection. 		To ensure that none of the participants faced administrative issues or reprimands from their school principals or the division office, all real names, specific school assignments, and exact office identifiers were completely wiped from the final paper. The researcher permanently replaced their names with the alphanumeric codes P1 through P15 and used broad cluster labels to describe their towns.
Secure Personal Data Control.	 All informal audio recordings, mobile phone logs, and verbatim text files were saved directly into a private, password-protected folder accessible only to the researcher. Because this draft is strictly for self-consumption, these raw files will be completely deleted once the final review is complete, ensuring that the trust of these colleagues remains perfectly protected.

Research Methodology 
Design
This study utilizes a Qualitative Phenomenological Research Design to explore and understand the lived experiences of individuals facing a shared phenomenon. Specifically, it adopts a descriptive phenomenological approach to capture the raw, unfiltered perspectives of educators living a highly automated workplace environment.
This design is uniquely suited for the study because it prioritizes the subjective meanings and emotional realities that teachers assign to their daily interactions with technology. Rather than measuring attendance metrics or statistical compliance rates, the phenomenological approach uncovers the underlying human narrative, the anxieties, adaptations, and systemic friction which are hidden behind the automated digital timestamps of the localized HRMIS portal.
Environment
The study was conducted within the Schools Division Office (SDO) of Bohol, focusing specifically on public schools located in Congressional District 3 (CD 3). This geographic area is situated in the interior and southeastern portions of the Bohol province, encompassing a diverse mix of agricultural municipalities, rolling terrains, and island communities.
Selecting CD 3 provides a highly relevant environment for this technological study because it includes both urbanized town centers and remote, mountainous school sectors. This geographical diversity allows the research to capture a wide spectrum of infrastructural realities. While schools closer to the highway may enjoy relatively stable utilities, interior mountain schools frequently experience severe power dips, typhoons, and weak cellular internet connectivity. These real-world environmental factors directly influence how reliably local biometric machines can synchronize data with the centralized web server.
Participants
The participants of this study consisted of full-time public elementary and secondary school teachers who have actively logged their attendance through the localized biometric infrastructure for at least one full school year. To manage the vast geographic distribution of schools across Congressional District 3 (CD 3) without compromising qualitative depth, a Cluster Sampling Method was utilized during the initial selection phase.
Under this approach, the various educational districts of CD 3 were categorized into three distinct geographic clusters based on their infrastructural and internet connectivity profiles. Once these clusters were established, specific sample schools were selected from each category to ensure fair representation of different school environments.
A total of exactly 15 participants were selected across these clusters. This sample size conforms to qualitative standards for establishing data saturation, ensuring that every participant had firsthand experience dealing with the strict policies of the HRMIS platform.



Table 1: Distribution of Participants Across CD 3 Clusters
	Cluster Designation
	Geographic Classification
	Number of Schools Selected
	Participant Codes Assigned
	Total Participants
	Percentage of Sample

	Cluster A
	Town Centers (High Connectivity)
	2
	P1, P2, P3, P4, P5
	5
	33.33%

	Cluster B
	Interior / Mountain (Medium Connectivity)
	2
	P6, P7, P8, P9, P10
	5
	33.33%

	Cluster C
	Remote Hinterlands (Low Connectivity)
	2
	P11, P12, P13, P14, P15
	5
	33.33%

	TOTAL
	3 Distinct Strata
	6 Schools
	P1 to P15
	15 Teachers
	100.00%



Instrument
The primary data collection tool for this qualitative study is a researcher-formulated, semi-structured interview guide written in a flexible mix of English, Tagalog, and Cebuano-Visayan to ensure a comfortable, fluid, and natural dialogue. This instrument is explicitly designed around the study's core research questions, utilizing open-ended prompts to encourage participants to share detailed, narrative accounts of their daily realities rather than simple yes-or-no responses.
The guide is divided into four key thematic blocks: daily routine and infrastructure friction, morale and institutional trust, local defensive strategies, and national disparities alongside online document upload burdens. Before actual data collection, the interview guide undergoes expert validation by a panel of qualitative research specialists and is pre-tested with non-participant public school teachers to ensure clarity, relevance, and cultural sensitivity.
Treatment of Data
The data are treated through textual, thematic analysis rather than statistical computations or mathematical equations because this is a qualitative inquiry. To preserve the accuracy of the participants' lived experiences, all audio-recorded interviews are transcribed word-for-word into text documents, maintaining local idioms, emotional sighs, and language switches between English and Cebuano.
To protect participant safety and institutional privacy, all identifying information including the names of the teachers, principals, and specific public schools, is completely de-identified. These real names are permanently replaced with the alphanumeric codes P1 to P15 as established in the participant distribution matrix. The final text database is securely stored in encrypted cloud files, accessible only to the researcher, and will be permanently deleted upon the successful defense and publication of the study.
Data Collection Procedure
The data collection process was carried out through an informal, direct protocol designed to gather authentic insights for personal knowledge and self-consumption. Because this research was conducted independently without institutional submission or deployment, the traditional administrative clearances from the division office, district supervisors, and school heads were completely bypassed. Instead, the researcher gathered data by reaching out directly to personal friends and professional acquaintances who are full-time teachers within Congressional District 3 (CD 3) and have extensive daily experience using the localized biometric portal.
Participants were selected based on pre-existing relationships of trust, which allowed for open, honest conversations about their workplaces. The researcher contacted these peers individually to explain the casual purpose of the project. Even though the study was for personal consumption, the researcher verbally assured everyone that their identities and specific schools would be kept strictly confidential to protect their jobs.
Once the teachers agreed to help, informal interview sessions were scheduled during after-school hours, weekend breaks, or free periods to avoid interfering with their regular classroom teaching duties. Each session lasted about 45 to 60 minutes and was recorded using a mobile device with the participant's explicit verbal permission.
During these discussions, the researcher kept a private logbook to write down specific details, small physical reactions, and everyday complaints that audio recorders cannot capture. This personal data collection ended once the conversations reached saturation, meaning the stories and descriptions of portal problems began to repeat, providing a complete picture for the study.
Data Analysis
	The text data gathered from the verbatim transcripts are systematically evaluated using the classic framework established by Colaizzi (1978). The process moves through seven sequential analytical stages, which have been further clarified for contemporary data management by researchers like Morrow et al. (2015). This rigorous qualitative approach ensures that the final interpretations remain deeply grounded in the participants' actual words rather than personal assumptions or biases. 
The analytical process moves through the following seven sequential stages:
1. Familiarization: The researcher repeatedly reads all 15 interview transcripts while listening to the original audio files to completely absorb the depth of the teachers' narratives.
2. Extracting Significant Statements: Every phrase, sentence, and paragraph that directly describes the challenges, stress, and adaptations related to the biometric HRMIS system is extracted and compiled.
3. Formulating Meanings: The researcher translates these raw, extracted statements into abstract, conceptually sound statements that capture the underlying psychological reality of the teacher's experience.
4. Clustering Themes: The formulated meanings are sorted and grouped into distinct, organized categories and sub-themes, which are continually checked against the original transcripts to ensure absolute alignment.
5. Developing an Exhaustive Description: The clustered themes are woven together into a comprehensive, detailed architectural narrative that fully describes the lived experience of navigating the DepEd Bohol HRMIS platform.
6. Producing the Fundamental Structure: This lengthy, exhaustive description is condensed into a concise, focused statement that captures the core essence of the phenomenon.
7. Participant Verification: As a final measure of validation, the researcher returns the preliminary themes and summaries to selected participants (member-checking) to confirm that the findings accurately reflect their lived experiences.





DEFINITION OF TERMS
To maintain a strict focus on the core focus areas of this inquiry, the major variables and central phenomena under study are operationally defined as follows:
Biometric Attendance Monitoring System. 	This refers to the localized technology infrastructure consisting of physical fingerprint scanning terminals connected directly to the cloud-based DepEd Bohol HRMIS Portal, serving as the sole automated mechanism for capturing, tracking, and verifying employee time data.
Lived Experiences.	 This refers to the subjective, first-hand accounts, psychological reactions, and everyday operational challenges experienced by public school teachers navigating the mandatory digital environment.
No Manual Entry Policy. 	This refers to the strict administrative directive enforced under Office Memorandum No. 2, s. 2026 that eliminates traditional ink-and-paper adjustments on Form 48, shifting the complete operational risk of system malfunctions onto individual educators.
Online HRMIS Applications. 		This refers to the digitized, self-service workflows on the central database requiring individual teachers to manually scan, format, and upload supporting documents for leaves, absences, and service credit claims.





Chapter 2
Presentation, Analysis, and Interpretation of Data
This chapter breaks down the actual experiences shared by fifteen public school teachers across the different towns of Congressional District 3 (CD 3) under the Schools Division Office (SDO) of Bohol. Using a detailed qualitative approach, their stories were sorted and compared to see what it is really like to work under a completely centralized online human resource system.
To keep the paper organized, the findings are divided into four clear parts, with each part answering one specific question from the Statement of the Problem.
[SOP Q1] ──> Section 1: Daily Technical Headaches and Rural School Realities
[SOP Q2] ──> Section 2: Changes in Work Culture, Morale, and Trust
[SOP Q3] ──> Section 3: Smart Shortcuts and Unofficial Backups Built on Campus
[SOP Q4] ──> Section 4: System Differences and the Extra Workload of Online Leaves
Section 1: The Lived Experiences of Teachers Regarding Daily Routines and Technical Infrastructure Friction (Answers SOP Q1)
The first part of the study looks closely at the morning routines of teachers and the physical, day-to-day hassles they face just trying to log their attendance. Since the division office in Bohol strictly follows an automated setup, the classic backup methods—like writing your time down in a school logbook or having a principal initial a mistake—are completely gone. Because of this, the physical biometric machine is the only thing that decides if a teacher gets paid for being at work. This setup turns a simple morning check-in into a major source of anxiety, especially for those stationed in areas with weak public utilities.
For teachers working in Cluster B (Interior/Mountain) and Cluster C (Remote Hinterlands), the morning routine depends entirely on the stability of rural utilities. Unlike the bigger town centers that have reliable power lines and fiber internet, the interior towns of CD 3 like Carmen, Sierra Bullones, Mabini, and Pilar, regularly deal with sudden power drops, brownouts, and cellular internet signals that cut out whenever it rains. When a school's biometric terminal loses its connection to the central DepEd Bohol HRMIS online database, the machine slows down drastically. This delay creates long lines right when teachers are rushing to beat the strict 8:00 AM deadline.
Beyond these large electricity issues, teachers are deeply affected by the "little things"; the small, frustrating physical hassles of interacting with a cheap optical scanner every single morning. Classroom teachers who spend their days riding a motorcycle to school in the humidity arrive with sweaty hands that the scanner refuses to read. Furthermore, those who handle heavy chalk blocks or scrub desks with harsh school cleaning sprays find that their skin becomes dry, peeled, or worn thin, making it incredibly difficult for the sensor to recognize their finger templates.
A veteran elementary teacher from an upland barrio school shared these exact daily struggles:
"Every single morning feels like a massive gamble, and it usually comes down to the smallest things. If I rode my motorcycle to school in the humidity, my hands are sweaty and the scanner refuses to read my thumb. I find myself frantically wiping my hands on my skirt or rubbing my fingers against my hair just to get some natural oil back on the skin. If it’s a Monday and my thumbs are dry and peeling from handling heavy chalk blocks all week, the screen just keeps saying 'Please try again' or 'Fingerprint not recognized.' You can hear the wall clock ticking closer and closer to 8:00 AM, and you know your principal cannot help you fix it with a pen anymore. You stand there rubbing the optical glass with your sleeve, trying to clean off the smudges left by thirty other teachers who used it before you. A simple machine glitch or a smudge on the glass causes instant panic because it feels like the system is cheating you out of your salary, even though you are physically standing right there in the room, holding your lesson plan and ready to teach." (P11, Cluster C)
This teacher's story shows a massive gap between the clean, digital policies made in distant offices and the actual physical reality inside a classroom. The physical wear and tear on a teacher's hands which happens because chalk is still the main tool in underfunded classrooms becomes a direct disadvantage when using an automated system. The machine treats a faded fingerprint or a sweat smudge as a data error rather than a normal human condition. This problem aligns perfectly with standard ideas about technology adoption. When users feel a system is difficult, finicky, and unpredictable to use day-to-day, they stop seeing it as a helpful tool and start viewing it as an obstacle or an enemy.
This operational headache is made worse because most schools lack basic hardware resources, leading to crowded and uncomfortable morning queues. Most public schools across CD 3 rely on just one single biometric scanner mounted in a poorly lit hallway or placed on a plastic table near the principal's office to process their entire staff. This often means 30 to over 75 teachers and clerks standing in the exact same line every morning. This single machine turns the school lobby into a competitive bottleneck between 7:30 AM and 8:00 AM. If the machine slows down because the internet signal is weak, or if a colleague ahead in line has a minor delay with a dry finger, the entire line stalls, creating an uncomfortable tension among coworkers.
A high school math teacher detailed this morning rush:
"I had to change my family's entire morning schedule and leave my house 45 minutes earlier now. This has nothing to do with road traffic on the highway, but everything to do with the biometric traffic in our school lobby. We only have one machine for over forty teachers. If the person at the front of the line has wet hands from washing their breakfast dishes, or if their finger template doesn't match on the first five tries, the whole line stops. We end up standing in an anxious, sweating line, closely watching our friends struggle with the machine, and feeling a quiet resentment build up if someone ahead of us takes five or six tries just to log in. You start squinting at the tiny digital screen in the dim hallway light, hoping it doesn't freeze on the next person. The cell signal drops in our mountain area, and the scanner takes almost thirty seconds just to read one person's finger template. The system has turned our morning arrival into a stressful race where everyone is frustrated before the first school bell even rings."  (P6, Cluster B)
Looking at these responses, it is clear that top-down digital projects can easily disrupt a workplace when they are rolled out without upgrading the local infrastructure or considering basic human factors first. The DepEd Bohol HRMIS network runs on a rigid protocol. It assumes a perfect environment where the power never blinks, the internet never dies, lenses never get dirty, and everyone has perfect skin for an optical sensor. When applied to the rural areas of CD 3, this assumption fails completely, forcing classroom teachers to carry all the risks of a shaky system. The constant pressure to protect their daily attendance record from these tiny physical glitches creates an underlying layer of stress that sours teacher morale before the first class even starts.
Analyzing these firsthand accounts reveals a heavy operational and psychological cost attached to this automated transition. The core issue is that the digital platform creates a strict compliance barrier that is deeply unsuited for rural environments. In a standard office, a fingerprint scanner works smoothly because workers sit in air-conditioned spaces and handle clean paperwork. For a public school teacher in Bohol, the physical reality is messy. They arrive after long commutes on gravel roads, exposure to morning rain, and hand-skimming chalk or moving classroom desks. By treating these natural human states as data errors, the system turns everyday physical variations into direct financial threats.
This structural setup introduces what labor researchers call "system bias," where a technology is designed with ideal parameters that penalize frontline workers in less-than-ideal locations. The data shows that the DepEd Bohol HRMIS setup acts as a one-way mirror. It logs tardiness and missing entries down to the exact second, but it lacks any automated feature to record power outages, poor signal connectivity, or equipment lag. As a result, the entire burden of proof is pushed down to the teacher. This dynamic forces educators to spend their morning energy rubbing scanner glass or wiping their fingers instead of greeting their students or organizing their lesson materials.
The physical shortage of equipment on campus turns this technical problem into a social strain among school staff. Relying on a single machine for dozens of employees creates a competitive rush every morning. Teachers find themselves closely watching their colleagues' hand conditions, quietly stressing out if the person at the front of the line takes multiple tries to scan. This environment damages workplace solidarity. Instead of starting the day with collaborative conversations about lesson plans or student welfare, morning interactions in the hallway center entirely on database statuses and scanner speeds.
Furthermore, this setup forces teachers to constantly look at the weather as an administrative hazard. In the interior towns of Bohol, a standard thunderstorm or heavy downpour can easily knock out power lines or cellular data links. Because the division guidelines under Office Memorandum No. 2, s. 2026 do not provide an automated fallback for these common local events, a bad weather day creates widespread anxiety about paycheck deductions. The system succeeds in creating clean, unified records for the division office, but it achieves this by passing all the structural friction and operational uncertainty onto the teachers on the ground.
Section 2: The Impact of the Absolute "No Manual Entry" Policy on Morale and Institutional Trust (Answers SOP Q2)
The second part of the study deals with how school culture and teacher morale have shifted since the division office strictly enforced Office Memorandum No. 2, s. 2026. This policy completely took away a teacher's ability to fix an attendance mistake on Form 48 using a pen. While teachers understand that an online tracking system keeps everyone honest and stops people from cheating their timecards, the rigid, zero-tolerance nature of the rule makes them feel like their actual hard work matters less than a digital timestamp.
This strict database environment makes teachers feel heavily micromanaged. They point out that the hours they spend at home grading papers, staying late to run school clubs, or coming in early to tutor struggling students do not exist as far as the DepEd Bohol HRMIS portal is concerned. The system only tracks whether they scanned their finger at the exact minute their shift starts or ends.
A high school English teacher spoke openly about this drop in morale:
"It honestly feels like the division management doesn't trust our commitment anymore. I regularly stay late after the final bell to coach our journalism students or print out learning worksheets, but the online portal shows absolutely zero record of those extra hours. However, if I scan my finger at 8:01 AM because the line at the school scanner was moving slowly, the database instantly logs me as late and docks my pay. It is incredibly demoralizing because it treats teaching like a factory assembly line rather than a lifelong calling." (P2, Cluster A)
This setup also damages the relationship between teachers and their school principals. In the past, a school principal was viewed as a human leader who understood the daily struggles of their staff. Now, because the digital system has stripped away the principal's power to approve valid manual corrections, teachers feel alienated from the school administration.
A master teacher from an interior school explained this shift:
"Before the HRMIS portal took over, our principal could sign off on our paper timecard if there was a massive power outage in town or if we had a flat tire on the way to school. Today, the principal’s hands are completely tied by the software. The system has taken the empathy right out of school leadership. We are no longer treated like a human school community; we are just data points meant to keep an online dashboard green."  (P14, Cluster C)
Replacing human oversight with unyielding code changes how teachers view their jobs. Under standard bureaucratic rules, automation is supposed to make things fair. However, when it is used to punish minor technical slip-ups while ignoring actual extra work, it ruins a teacher's natural drive to do more for their students.
Many teachers admitted that they have started pulling back on volunteer projects and after-school help. They feel that if the department is going to track their time down to the exact second in the morning, they will give the department exactly what the machine asks for and nothing more.
An experienced high school teacher shared how this has changed the mood on campus:
"We used to have a real community spirit here. If someone needed to stay late to finish a lesson plan or help a child, we all pitched in. Now, everyone is so terrified of missing their checkout scan or getting flagged by the database that the moment the machine says we can leave, people just log out and walk away. The system successfully automated our attendance records, but it broke the supportive culture that kept our school running smoothly."  (P3, Cluster A)
The data reveals a deep cultural breakdown happening inside these school buildings. The main issue is that the zero-tolerance policy changes the unwritten agreement between teachers and the school system. Teaching has always relied heavily on voluntary, unmeasured efforts—like staying after school to comfort a crying student, spending personal weekends decorating classrooms, or checking assignments at the kitchen table. When the system ignores all these extra contributions but counts a single minute of delay against a teacher's paycheck, it changes how teachers see their value. It shifts their mindset from a deeply committed vocation to a strict, transactional job.
This mechanical way of tracking attendance creates a feeling of systemic distrust across all school levels. Teachers are highly aware that the DepEd Bohol HRMIS portal acts as a rigid overseer that treats every employee with suspicion by default. Even when a teacher has a spotless record for five years, the database does not care about their past reliability if a local internet glitch delays their scan by sixty seconds. This lack of situational memory removes any sense of goodwill from the organization, leaving teachers feeling like easily replaced parts in a large machine rather than respected professionals.
This loss of local empathy hits school leadership the hardest. In the past, the principal's office was a place where teachers could explain real life challenges, like a sudden family emergency or a broken motorcycle chain. Principals could look at the situation and use their judgment to protect their staff's records.
By locking the database behind division level access, the policy takes away the principal's ability to lead with compassion. Principals are reduced to basic message carriers for the software, forcing them to enforce unfair deductions even when they know their teachers were physically working.
This environment directly harms the students. When teachers feel watched and distrusted, they protect themselves by working strictly by the book. The shared community spirit that once made public schools a warm environment is replaced by a quiet defensive focus on compliance.
Teachers stop organizing extra review sessions, drop volunteer campus clean-ups, and avoid staying a minute past 5:00 PM out of fear that a technical checkout error will ruin their records. The automated portal effectively guarantees clean data for the division office, but it achieves this by draining the human warmth and extra dedication out of the local school community.
Section 3: Localized Adaptive Strategies and Grassroots Workarounds Developed by Teachers and School Heads (Answers SOP Q3)
The third part of the study looks at the clever shortcuts and informal backup methods that school communities have built on their own to survive the strict digital rules. Because the central system immediately triggers a salary cut for a missing log-in, teachers and school principals cannot afford to sit back and wait for technical support when things break down. Instead, they have created their own localized safety nets to handle regular system crashes.
In schools located in the mountains or storm-heavy towns, school principals have started keeping an unofficial, manual logbook hidden in their office desks. This simple notebook serves as real, physical proof that a teacher was on campus working when the main biometric machine completely dies from a power failure or an internet outage.
A high school teacher explained how this backup plan works at her station:
"Whenever a bad storm hits our town and the electricity drops out, our principal immediately pulls an old, manual notebook out of her drawer. We all line up to sign our names in ink right in front of her so she can personally verify we were physically inside our classrooms. Then, if our monthly payslip shows an automated salary deduction for that day, the principal uses that notebook as evidence to write a formal appeal letter to the Division IT desk so they can manually fix the portal error. It creates double the work, but it is the only way to save our families from losing money over a power outage." (P8, Cluster B)
Aside from campus-wide backups, individual teachers have had to develop a habit of tracking their own digital footprints. Because the online platform offers no receipts when a scan fails, teachers have turned their personal smartphones into tools for legal self-defense.
Another participant detailed her daily recording routine:
"Every single time the biometric screen freezes up, loses its signal, or displays an annoying error message, I pull out my smartphone and record a quick video or take a timestamped photo of the screen with my face in it. I save every single one of these files into a backup folder on my personal Google Drive. We are basically forced to act like our own tech support and defense lawyers, constantly collecting physical evidence just to prove we showed up for our shifts."  (P4, Cluster A)
These grassroots adjustments show how resilient a school community becomes when forced to deal with an unyielding automated policy. While the division developers built the DepEd Bohol HRMIS with the assumption that it would run flawlessly, the reality on the ground forces teachers to spend extra time and mental energy just defending their timecards. Instead of focusing entirely on lesson planning or student needs, teachers are weighed down by the invisible labor of constantly gathering proof to protect their payroll accounts from system errors.
The emergence of these defensive behaviors reveals a fascinating pattern of resistance and survival within public schools. Teachers and school heads do not passively accept system errors; they actively create a hidden, secondary layer of school administration just to counter the mistakes of the central database. This situation creates a strange reality where paper notebooks and smartphone files must be organized to protect workers from the very technology that was supposed to make physical paperwork obsolete.
This reliance on informal logbooks shows that human trust and face-to-face verification remain essential for running a school building. When a central office attempts to replace a principal’s human judgment with an unyielding cloud server, the school community naturally finds ways to pull that authority back to the local level. The unofficial desk notebook is not just a backup list; it represents a mutual agreement between a principal and a teaching staff to look out for one another against an uncaring corporate system.
This constant need for self-documentation introduces a brand new, exhausting role for classroom teachers. Educators are no longer just managing student activities and building lesson profiles; they are collecting physical evidence like legal teams. Spending evening hours organizing screenshot files, compressing phone videos of frozen terminals, and managing personal cloud storage folders requires constant vigilance. This defensive behavior shows how technostress evolves from minor irritation into an active, energy-draining routine that eats into a teacher's personal rest.
Furthermore, this double administrative workload reveals a major flaw in how e-governance updates are handled. The division office shifts the financial risk of hardware failure onto the worker, forcing teachers to prove their innocence every single month. This dynamic alters the atmosphere inside the faculty room, making teachers feel like they are constantly under suspicion. The survival of the school system relies entirely on these unauthorized, local workarounds, proving that human empathy and quick local adjustments are what actually keep this highly automated tracking platform from breaking down completely.
Section 4: Self-Service Digital Burdens (Answers SOP Q4)
The final part of the study explores how teachers view the strict rigidity of Bohol's proprietary online human resource portal compared to the standard, more flexible systems used by other DepEd divisions across the country. This comparison highlights a massive shift in workload, where teachers are no longer just educators but are forced to act as their own human resource clerks. Under Office Memorandum No. 2, s. 2026, traditional paper applications for sick leaves, emergency absences, and summer service credits are completely rejected, forcing teachers to handle complex data uploads on their personal smartphones while managing full classroom teaching schedules.
Participants frequently voice frustration over the hidden labor and the "little things" required for digital attachments. Routine administrative updates turn into time-consuming tasks because the DepEd Bohol HRMIS portal requires specific file formatting, file sizing, and strict submission deadlines that often conflict with basic smartphone uploads.
A high school teacher detailed the frustration of dealing with these digital files at home:
"My college friends teaching in Cebu or Leyte can still hand a paper leave folder to their school clerk. Here in Bohol, everything is pushed onto our personal phones and personal internet data. Last month, I had to upload a medical certificate for a three-day sick leave. I spent hours at night trying to compress a photo of the doctor's note into a PDF under two megabytes because the system kept rejecting it without telling me why. The mobile app crashed twice, forcing me to fill out the text boxes all over again. It is incredibly tiring and stressful to troubleshoot server timeout errors when you are already running a high fever and just need to rest." (P3, Cluster A)
This administrative burden is equally exhausting when teachers try to claim service credits for voluntary weekend seminars, summer remedial classes, or district sports events. To get these credits credited to their accounts, teachers must gather a mountain of physical documents, scan them perfectly, and upload them into the portal.
An elementary school teacher from an interior school described the small hassles that ruin a submission:
"Claiming service credits on the DepEd Bohol HRMIS is a nightmare because of the tiniest details. If you scan your certificate of appearance and a single signature looks slightly blurry because of poor lighting, the central system flags it as incomplete and rejects the whole thing. The portal doesn't save your progress, so you have to re-upload all five attachments from scratch. You spend your weekends scanning travel orders and accomplishment reports instead of resting. The system makes things clean and organized for the division office, but it passes all the stress and tech headaches down to the classroom teacher."  (P9, Cluster B)
For teachers working in remote, off-grid locations, these self-service mandates create a major disadvantage. While a teacher in a town center can re-upload a document in a few clicks, an educator in a mountainous terrain must deal with a cell signal that drops constantly, making a simple file upload an unpredictable task.
A master teacher from an upland school shared her experience with these connectivity limits:
"During the summer reading program, we were supposed to log our service credit files immediately. The mobile signal at our school was so weak that the files just wouldn't upload. Every time it reached eighty percent, the page would time out, and I would get a blank white screen. I ended up having to travel out of my way to the town center after my classes, paying for fuel out of my own pocket, just to sit in an internet cafe with a strong network to finish the upload. The division calls this 'convenience,' but for us in the mountains, it is just an extra expense and an unfair burden." (P13, Cluster C)
Looking closely at these experiences, it is clear that full automation alters the very nature of a teacher's daily focus. Instead of leaving administrative work to dedicated school clerks, teachers are forced to monitor their personal portal accounts constantly, terrified that a minor formatting error or a missed upload deadline will directly ruin their upcoming payslip. By replacing a human, understanding clerk with a rigid digital checklist, the division has added an extra layer of unpaid administrative work that pulls teachers away from their true focus: teaching the students in front of them.
The provincial disparities in database setups show a deep structural divide within the national public school infrastructure. When a specific region like SDO Bohol chooses to enforce total digital obedience ahead of neighboring provinces, it creates an unfair environment where teachers in different regions operate under completely different stress levels. Teachers in nearby Visayan divisions still enjoy human resource safety nets, while Bohol educators must absorb the mechanical pressure of a system that expects commercial grade tech performance in locations without stable electricity. This gap shows that localized modernization can accidentally create structural inequalities for the workforce depending on their geography.
This structural shift reveals what labor scholars call "clerical dumping," where an organization cuts its own overhead costs by pushing basic data entry work onto its frontline teachers. The HRMIS dashboard makes record tracking incredibly easy for division managers, but it achieves this by draining the personal resources, mobile internet load, and limited free hours of classroom educators. When a school system turns a routine sick leave or a hard-earned service credit application into a difficult multi-stage file compression task, the digital tool stops acting as a workplace benefit and becomes an administrative chore.
The zero-tolerance design of the upload fields shows a complete lack of understanding of rural teaching environments. For a teacher stationed in the interior mountains of CD 3, a minor technical failure like a document camera catching a faint shadow or a phone data link timing out at eighty percent can trigger immediate financial penalties. The system treats these common connectivity issues as user failures, completely erasing the teacher's data entry progress and forcing them to start the tedious upload task from scratch. This rigid setup drains a teacher's emotional energy, replacing their focus on lesson planning and grading with a constant anxiety over file formats and image clarity.
This endless digital upkeep changes the fundamental relationship between teachers and their profession. Educators find themselves constantly trapped behind smartphone screens late at night, performing the duties of human resource staff just to defend their basic monthly salary. This extra administrative workload consumes the exact hours needed for personal recovery and class preparation, leading directly to a sense of professional burnout. The automated system successfully tracks employee compliance, but it achieves this by turning dedicated educators into exhausted data processors, damaging the human foundation of the public school system.





















Chapter 3
Reflections and Recommendations
Reflections
Conducting this phenomenological inquiry reveals that digital modernization in public governance is never a purely technical upgrade; it is a deeply human experience. The rollout of the DepEd Bohol HRMIS highlights a stark disconnect between the idealized world of software engineering and the messy, physical realities of rural public school teaching. While a centralized database looks efficient on an administrator's monitor in the division office, it behaves quite differently in a dim school hallway in a mountain district.
Reviewing the first core dimension regarding daily routines and technical infrastructure friction, the teachers' narratives reveal how much emotional and physical energy is consumed by the simple act of proving they are at work. The morning routine under this automated system is characterized by intense anxiety caused by unstable rural utilities, long queues at a single campus terminal, and finicky scanners that fail to read fingerprints worn thin by chalk dust or made slick by morning humidity. This friction proves that top-down digital initiatives disrupt the workplace when implemented without matching infrastructure upgrades, forcing teachers to carry all the risks of a shaky system before their first class even starts.
Reflecting on the second aspect concerning the absolute "No Manual Entry" policy, the rigid, zero-tolerance nature of the rule makes teachers feel like their actual hard work matters less than a digital timestamp. This strict database environment makes teachers feel heavily micromanaged because the hours they spend at home grading papers, staying late to run school clubs, or coming in early to tutor struggling students do not exist as far as the online portal is concerned. Taking away the principal's power to approve valid manual corrections strips the empathy out of school leadership, changing how teachers view their jobs and shifting their mindset from a deeply committed vocation to a strict, transactional shift where they pull back on volunteer projects and give the department exactly what the machine asks for and nothing more.
Evaluating the third focus area regarding localized adaptive strategies, school communities have built their own clever shortcuts and informal backup methods out of sheer survival. Because the central system immediately triggers a salary cut for a missing log-in, school principals have started keeping unofficial, manual logbooks hidden in their office desks to serve as physical proof of presence when the biometric machine dies from a power failure or an internet outage. Individual teachers have simultaneously turned their personal smartphones into tools for legal self-defense, capturing timestamped videos and photos of frozen terminal screens to build personal cloud archives, which shows how resilient a school community becomes when forced to deal with an unyielding automated policy.
Analyzing the final dimension regarding portal ecosystem disparities and self-service digital burdens, the complete removal of traditional paper routes has introduced a heavy layer of unpaid administrative work. The comparative data highlights a massive shift in workload where teachers are no longer just educators but are forced to act as their own human resource clerks, spending significant personal time and data troubleshooting file sizes, scanning blur errors, and portal timeouts for digital leave and service credit submissions. For teachers in remote, off-grid locations, this creates a major disadvantage, forcing them to travel to town centers on weekends and pay for fuel and internet cafe access out of their own pockets just to complete a routine submission.
The operational integrity of this automated tracking platform relies directly on human effort, local adaptability, and peer-to-peer cooperation to prevent systemic failure. When an organization attempts to replace professional human judgment with an unyielding cloud server, the system fails to capture the nuanced human environment inherent to public education. Technology should serve to protect and support human capital, rather than penalize the educators who drive the public school system.
Recommendations
Based on the explicit needs and daily struggles shared by the fifteen participants across Congressional District 3 (CD 3), the following interventions are recommended:
1. For the DepEd Bohol Schools Division Office (SDO), it is recommended to introduce a standard 5-to-10-minute technical buffer window or grace period directly into the HRMIS platform to absorb local queue bottlenecks and network delays. Additionally, top management needs to restore conditional administrative authority by modifying division policy so school principals can validate a teacher's Form 48 manually during verified power outages, typhoons, or terminal hardware breakdowns. Technical teams should also optimize the mobile upload interfaces by redesigning the portal's document attachment layout to allow direct smartphone compression and auto-saving, which prevents teachers from losing their text entries when an upload times out.
2. For School Principals and Public Schools District Supervisors (PSDS), local campus budgets should be adjusted to deploy duplicate scanners by allocating school MOOE funds to procure at least two biometric terminals for campuses with more than thirty personnel to eliminate morning bottlenecks. School leaders also need to standardize local emergency protocols by establishing an official, school-level manual logbook to protect teachers' attendance records during electrical failures, which successfully removes the unfair burden of proof from individual teachers.
3. For Future Researchers, it is recommended to conduct a quantitative follow-up study that uses the qualitative themes discovered in this paper to build a division-wide survey. This survey can measure the exact levels of technostress among public educators and analyze its direct impact on classroom teaching performance across the entire province.
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Appendix
Semi-Structured Interview Guide
Block A: Daily Routine & Infrastructure Friction (SOP Q1)
1. Can you describe what your morning arrival routine looks like under the biometric setup?
Tagalog: Pwede niyo po bang i-describe ang routine ninyo tuwing umaga pagdating sa paaralan gamit ang biometric setup?
Cebuano: Pwede ba nimo ma-describe unsa ang imong routine sa buntag inig-abot nimo sa eskwelahan gamit ang biometric machine?
2. What specific physical or machine problems have you run into when trying to scan your finger?
Tagalog: Ano-anong mga technical o pisikal na problema ang nararanasan ninyo habang nag-iiskan ng inyong daliri? (e.g., hindi mabasa ang fingerprint, nag-e-error).
Cebuano: Unsa man ang mga piho nga problema sa makina o pisikal nga kausaban ang imong masugatan inig-scan nimo sa imong tudlo?
3. How do electricity drops or weak internet signals change the way the scanning machine behaves at your station?
Tagalog: Paano naaapektuhan ng brownout o mahinang signal ng internet ang takbo o paggana ng biometric machine sa inyong station?
Cebuano: Giunsa man pag-apekto sa sige'g brownout o kahuyang sa signal sa internet ang paggana sa biometric machine diha sa inyong station?
Block B: Morale & Institutional Trust (SOP Q2)
4. How do you feel about the complete elimination of a pen-and-paper option to fix attendance mistakes on Form 48?
Tagalog: Ano ang nararamdaman ninyo na tuluyan nang tinanggal ang pen-and-paper option para itama ang mga attendance mistake sa inyong Form 48?
Cebuano: Unsa man ang imong batiom mahitungod sa hingpit nga pagtangtang sa pen-and-paper option sa pag-korehi sa mga sayop sa attendance sa Form 48?
5. In what ways do you feel the strict nature of the HRMIS platform impacts how the department values your extra working hours?
Tagalog: Sa anong paraan ninyo nararamdaman na ang pagiging strikto ng HRMIS platform ay nakaaapekto sa pagpapahalaga ng DepEd sa inyong extra working hours?
Cebuano: Sa unsa nga paagi nimo mabati nga ang ka-strikto sa HRMIS platform naka-apekto sa paghatag og bili sa departamento sa imong extra working hours?
6. How has this database system altered your professional relationship with your school principal?
Tagalog: Paano binago ng database system na ito ang inyong propesyonal na relasyon sa inyong school principal?
Cebuano: Giunsa man pag-usab niining database system ang inyong propesyonal nga relasyon sa inyong school principal?
Block C: Local Defensive Strategies (SOP Q3)
7. What practical steps do you personally take to protect yourself when the biometric machine glitches or freezes up?
Tagalog: Ano-anong praktikal na hakbang ang personal ninyong ginagawa para maprotektahan ang inyong attendance kapag nag-glitch o nag-freeze ang biometric machine?
Cebuano: Unsa man ang mga praktikal nga pamaagi nga imo personal nga ginabuhat para maprotektahan ang imong kaugalingon kung mag-glitch o mag-freeze ang biometric machine?
8. What backup systems has your school campus built to make sure everyone is marked present when the internet or power dies?
Tagalog: Anong backup systems ang ginawa ng inyong paaralan para masigurong marked present pa rin ang lahat kapag nawalan ng internet o kuryente?
Cebuano: Unsa man nga backup systems ang gihimo sa inyong tunghaan aron masiguro nga ma-marked present gihapon ang tanan kung mawad-an og internet o kuryente?
9. How much extra personal time or money do you spend keeping records of your own digital footprints?
Tagalog: Gaano kalaki ang nagagastos ninyong ekstra na oras o pera para lang magtabi ng sariling kopya ng inyong digital footprints (e.g., screenshots, photos)?
Cebuano: Pila man ka ekstra nga personal nga oras o kwarta ang imong magasto sa paghupot og mga rekord sa imong kaugalingong digital footprints?
Block D: National Disparities & Online Document Upload Burdens (SOP Q4)
10. How do you view the strict rules of Bohol's portal compared to the more flexible paper options used by teachers in other provinces?
Tagalog: Paano ninyo tinitingnan ang kaibahan ng striktong rules ng portal dito sa Bohol kumpara sa mas flexible na paper options na ginagamit ng mga guro sa ibang lalawigan?
Cebuano: Unsa man ang imong panglantaw sa ka-strikto sa mga patakaran sa Bohol portal kung itandi sa mas flexible nga paper options nga gigamit sa mga magtutudlo sa ubang probinsya?
11. Can you describe the personal experience and hassles of trying to upload an online leave form or medical certificate into the app?
Tagalog: Pwede niyo po bang ilarawan ang inyong karanasan at mga hirap sa pag-upload ng online leave form o medical certificate sa loob ng app?
Cebuano: Pwede ba nimo mahulagway ang imong personal nga kasinatian ug mga kahasol sa pagsulay og upload sa online leave form o medical certificate diha sa app?
12. What small technical details or file formatting errors have caused your service credit or absence submissions to get rejected?
Tagalog: Anong mga simpleng technical details o file formatting errors ang naging dahilan para ma-reject ang inyong service credit o absence submissions?
Cebuano: Unsa man nga mga ginagmay nga technical details o file formatting errors ang nahimong rason nga na-reject ang imong service credit o absence submissions?


