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INTRODUCTION
The Problem and Its Background
Recent studies from across the world reveal that student overall well-being is being undermined by academic pressure, emotional distress, and other personal problems, significantly affecting academic retention, psychological adjustment, and help-seeking behaviors. Accordingly, for instance, evidence suggests that students with lower levels of well-being are less likely to have intentions to seek help compared to those with higher levels of well-being (McCabe et al., 2024). 
In the Philippine context, similar concerns have been documented among college students. Local studies indicate that while guidance and counseling services are mandated and widely established in higher education institutions, student utilization remains inconsistent (Loberiano, 2025). Filipino students often rely on peers or family members for support rather than professional guidance counselors, which may be attributed to stigma, lack of awareness, or limited confidence in seeking formal help. Studies have likewise shown that student well-being and self-efficacy are significantly associated with students’ attitudes toward counseling services, suggesting that these psychological constructs may serve as important predictors of service utilization within the local setting (Almendarez et al., 2024)
At the local level, the researcher’s experience as a college instructor and guidance practitioner at Davao Oriental State University-Baganga Campus has revealed that a considerable number of students who exhibit academic difficulties, emotional stress, or behavioral concerns seldom avail themselves of the institution’s guidance services. Informal observations and discussions with fellow instructors further indicate that many students prefer to manage their concerns independently despite the availability of professional support. 
Given this situation, a research gap exists as few studies have examined how well-being and self-efficacy predict guidance service use in a local university context. These observations highlight a critical gap between the presence of guidance services and their actual utilization, underscoring the need to examine factors such as student well-being and self-efficacy as possible predictors of students’ use of guidance services.  This study therefore aims to assess the levels of student well-being, self-efficacy, and perceptions of guidance services at Davao Oriental State University, determine the relationships among these variables, and identify which of the two best predicts guidance service utilization and effectiveness. Ultimately, it seeks to provide evidence-based insights to enhance guidance programs that are responsive to students’ well-being and self-efficacy, fostering a holistic support system for learners.
Review of Related Literature and Studies
	This section presents all the reviewed literature and studies related to the very direction of this study.
Guidance Services. Programs of Guidance Services play a crucial role in equipping students with the necessary tools to make well-informed decisions about their future educational and occupational paths (Abe, 2020). The senior high school level, particularly Grade 12, is a critical juncture where students are expected to make significant life choices, such as selecting a college course, vocational track, or joining the workforce (Ahmad, 2019). Decision-making at this stage is a complex process that involves weighing personal interests, aptitudes, financial considerations, and long-term career aspirations (Ahmady, 2020). 
Without proper guidance, students may face confusion, anxiety, or even make choices that do not align with their skills and goals, potentially leading to dissatisfaction or underemployment later in life (Aldowah, 2019). In an era characterized by rapid technological advancement, globalization, and an ever-changing labor market, the need for structured career guidance has become even more pronounced (Green, 2021). 
Students are confronted with a wide array of career options that did not exist a decade ago, requiring them to develop critical thinking, problem-solving, and decision-making skills (Benaraba, 2022). Career guidance programs, when properly designed and implemented, do not merely provide information about careers but also foster self-awareness, goal-setting, and strategic planning (Bimrose, 2020). Hence, evaluating the role of these programs in shaping decision-making skills is essential for improving their effectiveness and ensuring that students are well-prepared to navigate life beyond high school (Bradberry, 2019).
According to the Comprehensive Guidance and Counseling Program (CGCP) framework and the American School Counselor Association (ASCA, 2019), guidance services are designed to support students’ academic, personal, and career growth. This includes the information service, which provides details about available educational and occupational opportunities to assist learners in making informed choices. The appraisal service helps students identify their strengths, interests, and personality traits that influence their educational preferences and performance (Department of Education [DepEd], 2017). 
The placement and follow-up services guide students in selecting appropriate academic or vocational paths and tracking their progress after graduation (Navarro, 2021). Career education activities, including seminars, job fairs, and immersion programs, are also combined in schools to expose students to real-world learning experiences (Fajardo, 2020). Altogether, these indicators reflect how well a school’s guidance program supports academic preparedness and holistic development.
Current studies have shown that the effectiveness of guidance services in schools is observed not only through the presence of programs but also by the quality, accessibility, and responsiveness of these services to student’s growing needs (Lopez & Bernardo et al., 2022). Guidance programs are most impactful when they apply a student-centered and data-driven approach, aligning interventions with learner’s academic, personal, and socio emotional profiles (Lopez & Bernardo, 2022).
Other researchers discovered that the responsiveness of the program and the availability of counselors are essential factors of effectiveness (Cabigon, 2021). Schools where guidance counselors, teacher, and parents worked actively had more satisfied students and those that made better use of the services. Moreover, it is necessary to keep the counselor-student ratios manageable and reinforce peer-support efforts to provide the long-term involvement in guidance programs (Cabigon, 2021).
The efficacy of the service delivery is also largely reliant on administrative support, resource allocation, and technology integration (Villanueva, 2023). The schools that implemented online guidance system, digital counseling programs and career assessment programs during the pandemic and after the pandemic detected increased participation and satisfaction rates among the students. The research highlighted that school guidance programs remain relevant and effective in the post-pandemic educational setting only when modernized and professionally developed, as these factors help counselors stay relevant in the present day (Villanueva, 2023).
All in all, these researches underscore the fact that what matters the most about guidance services is whether or not a program satisfies the holistic needs of learners, is pulled to challenges of the context, and fosters their long-term personal and academic developments (Lopez & Bernardo et al., 2022). Guidance services should go beyond the conventional counseling roles and turn into proactive systems that enable students to make wise, confident and meaningful decisions in their lives.
In the Philippines, the Department of Education (DepEd) has long recognized the importance of guidance as part of the holistic development of learners (Lau, 2019). Under the K-12 Basic Education Curriculum, senior high school was introduced to better prepare students for higher education, entrepreneurship, employment, or middle-level skills development (Lei Gao, 2019). DepEd Order No. 41, s. 2015, institutionalized the implementation of the Career Guidance Program (CGP) for Grades 9 to 12 to help students make informed decisions about their chosen tracks and strands (Lent, 2020). Activities such as Career Guidance Week, orientation sessions, and the National Career Assessment Examination (NCAE) are designed to strengthen students’ academic readiness and decision-making (Liu, 2023).
Personal and Social Guidance programs worldwide are now focusing on holistic development, integrating psychosocial support with career planning to ensure students are capable of making sound, reflective decisions (Goulart, 2021). The World Economic Forum (WEF) emphasizes that 21st-century learners must cultivate complex problem-solving, critical thinking, and emotional intelligence to adapt to change (Gašević, 2023). Similarly, the Fourth Industrial Revolution has reshaped the world of work, underscoring the need for adaptability, lifelong learning, and digital literacy (Fischer et al., 2020).
In the Philippine context, Republic Act 11036 or the Mental Health Act supports the provision of psychosocial services in schools, complementing guidance programs by addressing students’ emotional well-being, which is a key factor in effective decision-making (Schildkamp, 2019).
At the local level, school-based guidance programs often collaborate with local government units (LGUs) to provide seminars, counseling sessions, and linkages with industry partners (Wang, 2022). These initiatives are particularly vital in areas where access to information and opportunities is limited (Whiston, 2020). Community-based efforts, such as immersion programs and partnerships with local businesses, help students gain exposure to real-life contexts (Zhai, 2024). Furthermore, localized implementation reflects the distinct socio-economic needs of each area—rural programs may highlight agricultural entrepreneurship or technical-vocational education, while urban programs emphasize STEM and business pathways (Abe, 2020; Ahmad, 2019).
Career guidance has been recognized as an integral component of education systems. The Organization for Economic Co-operation and Development (OECD) emphasizes that career guidance services contribute to better youth employment outcomes by aligning students’ skills with labor market demands (Carreon, 2023). Countries such as Finland, Canada, and Singapore embed career guidance in their curricula, allowing students to gradually develop decision-making competencies (Chen, 2021). Research by the International Labour Organization (ILO) highlights that effective career guidance improves school-to-work transitions and reduces education-to-career mismatch (Devi, 2024; Dogan, 2023).
Evidence from the United Kingdom’s Gatsby Benchmarks shows that structured career education enhances students’ confidence and motivation (Hamzah, 2021). Schools implementing these standards report higher student engagement and resilience in planning for their future (Hwang, 2020). International best practices emphasize collaborative approaches involving schools, parents, industries, and government agencies to ensure programs are grounded in real labor market data (Koçak, 2021).
In the Philippines, national frameworks such as the Philippine Development Plan (PDP) 2023–2028 highlight career guidance as a mechanism for reducing the persistent skills mismatch in the labor market (Osborn, 2024). The Professional Regulation Commission (PRC) enforces Republic Act 9258, or the Guidance and Counseling Act of 2004, which mandates that guidance and counseling services be provided by licensed professionals (Reyes, 2023). This ensures that students receive competent and ethical assistance in making educational and career decisions.
Counseling Services serve as a cornerstone of the guidance program. They are designed to assist students in clarifying their goals, overcoming personal and academic challenges, and enhancing their decision-making abilities. The Comprehensive Guidance and Counseling Program (CGCP) underscores that effective counseling supports students’ personal and career development by fostering self-understanding and problem-solving skills (ASCA, 2019).
DepEd Memorandum No. 67, s. 2017, institutionalized the Career Guidance Advocacy Program (CGAP), which integrates counseling and advocacy to help students align personal aspirations with labor market demands (Nazaretsky, 2022). Counseling services also play an essential role in ensuring mental health and well-being, complementing the provisions of the Mental Health Act (RA 11036) (Santilli, 2019).
At both national and local levels, guidance counselors, teachers, and community partners work collaboratively to deliver these services. Their combined efforts provide students with individualized support through one-on-one counseling, group sessions, and career advisories, ensuring that learners are equipped emotionally, academically, and socially for life beyond school.
Well-Being. Student’s well-being has emerged as one of the most important areas of focus in education, psychology, and public health because it is directly linked to both academic achievement and long-term life outcomes. Studies reveal that student well-being encompasses multiple domains, including emotional, psychological, social, and academic functioning (Adugna et al., 2020). Unlike traditional measures of academic success that focus primarily on grades or test scores, well-being emphasizes the holistic development of learners. Findings show that when students are mentally and emotionally healthy, they are more motivated, engaged, and resilient in handling academic challenges (Fischer, 2020).
Emotional Well-being, which includes the ability to manage stress, maintain positive emotions, and cope with difficulties, plays a significant role in students’ overall performance (Fischer, 2020). Research shows that students who report higher levels of emotional well-being also demonstrate better concentration, problem-solving skills, and persistence in academic tasks (Ocak, 2021). Conversely, low emotional well-being is often linked to anxiety, depression, and lower academic achievement. Findings show that the prevalence of anxiety and depressive symptoms among students has risen globally, raising concerns about the role of schools in fostering emotional health (Adugna et al., 2020).
Psychological well-being, which includes self-acceptance, purpose in life, autonomy, and personal growth, has also been strongly associated with academic outcomes. Studies claim that students who feel a sense of purpose and self-acceptance are more likely to pursue their academic goals with determination (Lei Gao, 2019). Moreover, findings show that psychological well-being correlates with improved interpersonal relationships, higher levels of motivation, and healthier lifestyle choices (Lopez, 2021). Without this foundation, students are more vulnerable to stress, burnout, and disengagement from school. Social well-being, another dimension, refers to the quality of students’ relationships with peers, teachers, and the wider community (Lei Gao, 2019). Studies reveal that strong social connections in school environments enhance feelings of belonging and security, which in turn support better learning outcomes (Liu, 2023). 
Findings show that students who experience supportive peer and teacher relationships are more likely to seek help when needed, including utilizing guidance services. On the other hand, social isolation or bullying has been linked to poor mental health, absenteeism, and even school dropouts, highlighting the crucial role of social support networks in student life (Adugna et al., 2020).
Academic Well-being is an often-overlooked dimension but is equally critical. It involves students’ satisfaction with their learning environment, confidence in their academic skills, and ability to cope with educational demands (Eden, 2020). Studies highlight that students with high academic well-being feel more competent and motivated, leading to better academic performance. 
Findings show that academic stress, such as pressure to perform well, heavy workloads, or lack of resources, can negatively affect both academic well-being and overall mental health (French et al., 2019). This demonstrates the need for balanced approaches in teaching and evaluation that support both achievement and well-being (French et al., 2019). Globally, studies reveal worrying statistics about student well-being. For instance, findings show that more than 30% of university students worldwide experience significant symptoms of anxiety and depression, with many not seeking help due to stigma or lack of access to services (Gašević, 2023). 
Studies claim that this trend intensified during the COVID-19 pandemic, which disrupted learning environments and social interactions. The long-term effects on well-being are still being studied, but early evidence suggests that the pandemic highlighted the vulnerability of student populations to external stressors (Adugna et al., 2020).
In the Philippines, studies highlight that student well-being has become a growing concern, particularly with the shift to remote and blended learning (Falco, 2019). Findings show that Filipino students face challenges such as limited access to technology, family financial struggles, and lack of structured support systems, all of which contribute to lower well-being scores. Studies reveal that issues such as academic burnout, stress, and poor mental health are rising among students, emphasizing the urgent need for effective guidance and counseling services in schools and universities (Falco, 2019). 
Studies also claim that well-being is not only about preventing negative outcomes but also about fostering positive ones. Findings show that interventions aimed at improving student well-being such as mindfulness training, resilience programs, peer mentoring, and accessible counseling lead to increased academic engagement and better life satisfaction (French et al., 2019). Moreover, studies highlight that schools with strong guidance and support systems report lower dropout rates, higher retention, and improved student morale. This shows that well-being initiatives have tangible academic and institutional benefits (Ahmad, 2019).
Another important factor is the link between student well-being and future success beyond school. Studies reveal that individuals with high well-being during their student years are more likely to secure employment, maintain healthy relationships, and achieve greater life satisfaction in adulthood (Eleftheria & Janta, 2020). Findings show that well-being in school builds a foundation for lifelong coping skills and adaptability, making it a critical investment not just for education but for society as a whole (Bimrose, 2020). 
In contrast, poor well-being during formative years has long-term consequences that extend to career struggles, poor health, and social difficulties. Studies emphasize that student well-being should be considered a shared responsibility between educators, institutions, families, and the students themselves (Falco, 2019). 
Findings show that when schools integrate well-being into their curricula and policies, students feel more valued and supported, which increases their engagement in both academic and extracurricular activities. Studies claim that creating environments that prioritize mental health, positive relationships, and academic balance is essential to producing not only successful learners but also well-rounded, resilient individuals. For this reason, well-being is central to modern educational goals and deeply connected to the relevance and effectiveness of guidance services (Falco, 2019).
Studies reveal that student well-being is strongly associated with academic engagement, which refers to the level of interest, motivation, and active participation in learning (Chen, 2021). Findings show that students who feel emotionally supported and mentally healthy are more likely to be attentive in class, participate in discussions, and complete assignments on time (Gati, 2020). Conversely, poor well-being often leads to disengagement, absenteeism, and even school dropouts. This underscores the importance of schools fostering environments that value not just performance but also holistic development (Liu, 2023). Studies highlight that physical health is also intertwined with student well-being. Nutrition, sleep, and exercise significantly affect concentration, energy levels, and cognitive performance. 
Findings show that students who maintain healthy habits perform better academically and report higher levels of satisfaction in school. In contrast, those with poor health behaviors often experience fatigue, lack of focus, and heightened stress, all of which negatively impact their learning outcomes. Hence, well-being programs must integrate physical health alongside mental and social dimensions (Eden, 2020).
Findings show that the economic background of students plays a significant role in shaping their well-being. Students from low-income families often face stressors such as financial insecurity, lack of educational resources, and family responsibilities (Dogan, 2023). Studies claim that these challenges can diminish emotional and academic well-being, placing students at a higher risk of underachievement (Fischer, 2020). However, findings also reveal that targeted support services, such as scholarships, counseling, and financial aid programs, significantly improve their well-being and academic persistence (Falco, 2019). 
Studies reveal that cultural factors shape how students perceive and express well-being. In collectivist societies such as the Philippines, social belonging and family support are highly valued dimensions of well-being (Dogan, 2023). Findings show that students in these contexts often tie their sense of happiness and satisfaction to their family’s approval and the quality of their relationships. This cultural influence highlights the need for guidance services to be contextually sensitive, taking into account values, traditions, and social expectations when addressing student concerns (Eden, 2020).
Findings show that digital technology has become a double-edged sword in relation to student well-being (Eden, 2020). On one hand, studies claim that technology enhances learning opportunities, access to information, and communication with peers. On the other hand, excessive use of social media and screen time has been linked to anxiety, sleep problems, and reduced self-esteem. Studies highlight that managing digital habits is now a critical aspect of supporting student well-being in modern educational settings (French et al., 2019).
Studies highlight that resilience is a crucial factor that strengthens student well-being. Resilience refers to the ability to bounce back from setbacks, adapt to challenges, and maintain a positive outlook despite difficulties (Falco, 2019). Findings show that resilient students are less likely to experience long-term negative effects from academic stress or personal struggles. Programs that build resilience such as peer mentoring, problem-solving workshops, and mindfulness training have been proven effective in improving overall well-being (Koçak, 2021). 
Studies reveal that institutional climate plays a significant role in shaping student well-being. A positive school climate, characterized by fairness, respect, inclusivity, and safety, creates an environment where students feel valued and motivated (Lopez, 2021). Findings show that institutions that prioritize mental health services and student-centered programs report lower cases of anxiety and depression among students. Conversely, schools with rigid policies and unsupportive environments often experience higher levels of student stress and disengagement (Fischer, 2020).
Studies claim that student well-being is not static but dynamic, changing across developmental stages and academic levels. For example, first-year students may struggle with adjustment and homesickness, while senior students often deal with academic pressure and career uncertainty (Falco, 2019). Findings show that guidance services tailored to the needs of different year levels are more effective than a one-size-fits-all approach. This highlights the importance of responsive and adaptive programs that evolve with the student population (French et al., 2019).  
Studies highlight that teacher-student relationships are crucial to fostering student well-being. Findings show that supportive, approachable, and empathetic teachers can act as protective factors against stress and low self-esteem (Falco, 2019). Students who feel comfortable with their teachers are more likely to seek guidance when faced with difficulties, both academic and personal. Conversely, studies reveal that unsupportive or authoritarian teaching styles may contribute to negative well-being outcomes, such as increased anxiety and reduced motivation (Gati, 2020).
Findings show that the long-term societal benefits of prioritizing student well-being extend beyond the individual (Glowacki et al., 2019). Students who experience holistic well-being are more likely to become productive citizens, contribute positively to their communities, and maintain healthier lifestyles. Studies claim that investing in student well-being is therefore not just an educational imperative but also a social and economic necessity. Schools that prioritize well-being ultimately contribute to the development of resilient, competent, and well-adjusted individuals who can thrive in an increasingly complex world (Falco, 2019).
Self-efficacy is a central concept in educational psychology, originally introduced by Albert Bandura in 1977 as part of his Social Cognitive Theory. Studies reveal that it refers to an individual’s belief in their capacity to perform a specific task or achieve a particular goal (Bradberry, 2019). Findings show that self-efficacy is not merely confidence, but a context-specific belief about one’s ability to succeed in a given situation. This belief strongly influences motivation, persistence, and resilience, especially in academic environments where students are regularly faced with challenges (Ahmad, 2019).
To have a better insight into self-efficacy, it is necessary to discuss its key indicators or sources. Bandura (1997) identified four dominant variables that influence and determine the level of self-efficacy: mastery experiences, vicarious experiences, verbal persuasion, and physiological and emotional states. Mastery experiences involve personal achievements or successes that strengthen a person’s belief in their ability to succeed in future tasks. Vicarious experiences occur when individuals observe peers or role models succeeding, which helps them believe they can also achieve success (Schunk & DiBenedetto, 2020). 
Verbal persuasion refers to encouragement and feedback from teachers, parents, or peers that boost a learner’s confidence and motivation. Physiological and emotional states, such as stress or anxiety, also affect self-efficacy, as students who interpret arousal as readiness perform better, while those who see it as fear may perform worse (Usher & Pajares, 2008).
By understanding these dimensions, educators can help students develop positive learning habits and academic success (Zimmerman, 2000). Studies emphasize that these sources collectively shape students’ self-beliefs, leading to increased effort, persistence, and achievement (Eden, 2020; Falco, 2019; Kelly, 2019).
Academic Self-Efficacy refers to students’ beliefs in their capability to successfully perform academic tasks. Studies claim that students with high academic self-efficacy are more likely to set challenging goals, exert consistent effort, and persist in the face of setbacks. Findings show that these learners effectively use strategies such as time management, note-taking, and self-regulation. Conversely, those with low self-efficacy doubt their abilities, give up easily, and avoid difficult tasks, leading to poor performance (Goulart, 2021).
Research also highlights that self-efficacy influences motivation—students who believe they can succeed engage more deeply with learning tasks and recover from failures faster (Devi, 2024). Gender and cultural differences have been observed, with female students often reporting lower self-efficacy in STEM fields despite equal ability, and collectivist cultures shaping self-efficacy around group success rather than individual achievement (Abe, 2020).
Studies further link self-efficacy with stress management and resilience, noting that students with strong self-efficacy view challenges as growth opportunities and adopt problem-focused coping strategies (Lau et al., 2019). In higher education, self-efficacy predicts persistence, retention, and academic success (Koçak et al., 2021). High self-efficacy also enhances adaptability in digital learning environments, as students manage their schedules, use online tools effectively, and remain engaged (Fischer, 2020).
Interventions such as mentorship, peer tutoring, and mastery-based learning have been proven effective in enhancing academic self-efficacy (Eden, 2020). Moreover, students with high self-efficacy are more proactive in seeking help, while those with lower levels tend to avoid guidance services (French et all., 2019).	Academic self-efficacy also contributes to career readiness, as confident students are more willing to explore opportunities, participate in internships, and plan their career paths actively (Lei Gao, 2019). Teachers play a key role in fostering this confidence through supportive feedback, clear expectations, and positive learning climates (Mohamad Arsad, 2021; French, Sayal, & Daley, 2019). Peer influence also shapes academic self-efficacy, as observing classmates succeed can strengthen one’s own confidence (Dogan, 2023).
Finally, academic self-efficacy promotes self-regulated learning, enabling students to set priorities, monitor progress, and persist despite difficulties (Dogan, 2023). It is a powerful predictor of performance, sometimes surpassing intelligence or prior achievement in explaining student success (French et al., 2019).
Social Self-Efficacy pertains to students’ beliefs in their ability to build and maintain relationships, communicate effectively, and participate in social interactions (Dogan, 2023). Studies reveal that this form of self-efficacy is crucial for peer collaboration, teamwork, and active participation in class discussions. Students with strong social self-efficacy experience greater belongingness and confidence, while those with weaker beliefs struggle with isolation, shyness, or rejection (Gašević, 2023).
Findings show that peer influence significantly shapes social self-efficacy. Observing successful social interactions among peers provides vicarious learning experiences that enhance one’s social confidence (Dogan, 2023). On the contrary, negative peer comparisons or exclusion may lower self-efficacy (Falco, 2019).
Social self-efficacy also contributes to collective efficacy, where students believe in their group’s ability to succeed. This shared confidence enhances motivation and performance in group tasks and collaborative learning (Eden, 2020). Studies emphasize that cultural norms and societal expectations also affect social self-efficacy—collectivist cultures often promote group achievement, while stereotypes and gender biases may hinder it (Eleftheria & Janta, 2020). Inclusive and supportive environments therefore play a vital role in strengthening students’ social confidence and engagement.
Emotional Self-Efficacy refers to an individual’s belief in their ability to manage emotions such as stress, anxiety, frustration, or excitement (Gašević, 2023). Students with high emotional self-efficacy effectively regulate their emotions during stressful situations, such as examinations or presentations, and remain composed under pressure. Those with low emotional self-efficacy, however, are more likely to experience anxiety, avoidance, or disengagement (Lopez, 2021).
Emotional self-efficacy is closely linked to emotional intelligence, as emotionally intelligent students tend to have stronger confidence in handling challenges (Li et al., 2021). These learners can recognize, understand, and manage emotions constructively, contributing to better academic and social outcomes.
Studies further show that high emotional self-efficacy protects against mental health issues, such as depression and anxiety, and enhances life satisfaction and well-being (Eden, 2020). It enables learners to perceive themselves as capable of overcoming difficulties, which fosters optimism and resilience.
Additionally, emotional self-efficacy encourages creativity and innovation, as confident students are less afraid of mistakes and more open to experimentation and problem-solving (Adugna et al., 2020).
Overall, emotional self-efficacy empowers learners to navigate academic and personal challenges with balance, confidence, and mental strength. Strengthening this aspect through counseling and guidance interventions not only enhances academic outcomes but also promotes long-term emotional stability and success (Lent, 2020).
	Interrelationship among self-efficacy, well-being and guidance services. After getting acquainted with the various aspects of the guidance services, well-being, self-efficacy, it is also necessary to learn about the way these three constructs relate to each other. The interconnection between them offers a comprehensive perspective on how student development can be streamlined using a combination of academic, emotional, and counseling support systems.
	The linkage between self-efficacy, student well-being, and guidance services is significant in influencing student motivation, persistence and general adjustment in higher education. The self-efficacy, which refers to the ability of an individual to believe that they are capable of doing certain tasks, is a factor in how students handle the challenges, choices, and stress (Bandura, 1997). Students with high self-efficacy tend to adopt desirable coping behavioral patterns, seek help when needed, and keep a balanced mood. This belief system increases persistence and receptiveness to the support offered by guidance services, which, in its turn, contributes to maintaining the well-being of students via the structured measures, including counseling, academic advising, and socio-emotional development schemes (Navarro, 2021).
	The student well-being on the other hand both acts as an outcome and determinant of self-efficacy. Individuals who are well-behaved exhibit a higher level of life satisfaction, resiliency, and engagement in academic activities that strengthen their beliefs about self-efficacy (Schunk, 2020). On the other hand, students with poor well-being tend to have less confidence in their capacity and are less desirable to take advantage of available support systems. Guidance services fill this gap by offering emotional, social and academic support which fosters psychological well-being and confidence. Counseling and mentoring activities prevent students from losing control of their emotions, poor goals, and the development of adaptive coping strategies; they improve the self-efficacy and well-being of students (Ngozi, 2019).
	Furthermore, guidance programs serve as mediating systems that incorporate self-efficacy and well-being into learning processes of students. When students feel empowered and assisted through responsive guidance services, there is a higher likelihood of the students being emotionally stable, with positive attitude towards learning, and prepared to overcome challenges in academic or career life ahead of them. The combination of these three factors self-efficacy, well-being, and guidance services can create a working mechanism that will result in holistic development and lifelong learning (Fischer, 2020).
	The literature reviewed supports that self-efficacy, well-being and guidance services are not independent constructs; it has been proven that they are reinforcing one another. Nevertheless, the knowledge gap in the research that has focused on their joint effect in the framework of Philippine higher education, especially in the post-pandemic environment, exists. This paper will fill that gap by discussing the combined influence of these three variables on the preparedness and general development of the students (Paat, 2023).
Theoretical Framework
This study is anchored in Albert Bandura’s self-efficacy theory, which shows people choose whether to perform a behavior based on their belief in their ability to successfully manage a situation and produce a positive outcome. In the university setting, this belief system explains how students react to academic, social, and emotional challenges, including whether they choose to seek or avoid guidance programs.
Self-efficacy theory proposes that self-efficacy is derived from four sources: mastery experiences, vicarious experiences, verbal persuasion, and physiological states. For example, students who have found help from guidance services in the past (mastery experiences) are likely to seek help again in the future. Seeing peers benefit from guidance services (vicarious experiences) may prompt them to seek help. Support from teachers and peers (verbal persuasion) and anxiety or stress (physiological states) can also affect students' choice to seek help from guidance programs. These sources are not mutually exclusive; they constantly impact students' belief in their ability to cope with life challenges. In this research, we observe these sources in students' attitudes towards and their use of the university's guidance programs.
The theory is also applicable to student well-being. Their emotional, social, academic, and psychological well-being affects their sense of competence to address their concerns. For example, students with emotional stress or academic struggles may perceive their incompetence and use guidance and counseling services. Conversely, students with optimal well-being may either feel capable of using guidance services as tools for development and growth or may not need to access these services because they feel there may be no need. 
Guided by this theoretical perspective, the study focuses on determining the predictive relationship between student well-being, self-efficacy, and the utilization of guidance services among students. It operates on the premise that students’ internal conditions, such as their emotional, social, academic, and psychological states, significantly influence their engagement with school counseling programs. When students experience high levels of well-being, they are more likely to develop positive attitudes toward learning, maintain healthy social interactions, and seek support when needed.
The first independent variable, student well-being, is examined in terms of emotional, social, academic, and psychological dimensions. These dimensions reflect how students manage their emotions, relate with others, adapt to academic challenges, and maintain a sense of purpose and satisfaction. The second independent variable, self-efficacy, is measured across academic, social, and emotional aspects, emphasizing students’ belief in their ability to achieve tasks, build relationships, and regulate emotions effectively. 
The dependent variable, utilization of guidance services, covers four key areas: academic guidance, personal and social guidance, career guidance, and counseling services. The framework assumes that higher levels of student well-being and self-efficacy will lead to greater participation in and appreciation of these services. Thus, the conceptual relationship posits that these psychological factors serve as predictors of students’ engagement with guidance programs, providing insights into how schools can strengthen their services to promote holistic growth and support the diverse needs of learners.
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Figure 1. Conceptual Framework


Statement of the Problem
This study aims to investigate the predictive relationship of student well-being and self-efficacy towards the utilization of guidance services among students of Davao Oriental State University, Guang-guang, Dahican, Mati City. Specifically, this study seeks to provide answers to the following questions:
1. What is the level of student well-being of the respondents in terms of the following:
1.1 Emotional well-being,
1.2 Social well-being,
1.3 Academic well-being,
1.4 Psychological well-being?
2. What is the level of self-efficacy of the respondents in terms of the following:
2.1 Academic self-efficacy,
2.2 Social self-efficacy,
2.3 Emotional self-efficacy?
3. What is the extent of utilization of guidance services among students in terms of the following:
3.1 Academic guidance,
3.2 Personal and social guidance,
3.3 Career guidance,
3.4 Counseling services?
4. Is there a significant relationship between student well-being and the utilization of guidance services?
5. Is there a significant relationship between self-efficacy and the utilization of guidance services?
6. Do the indicators of student well-being predict the extent of utilization of guidance services?
7. Do the indicators of self-efficacy predict the extent of utilization of guidance services? 
Null Hypotheses
With the problems in this study, the following hypotheses are formulated and tested at 0.05 level of significance:
HO1: There is no significant relationship between student well-being and the utilization of guidance services among students of Davao Oriental State University.
HO2: There is no significant relationship between self-efficacy and the utilization of guidance services among students of Davao Oriental State University.
Scope and Delimitation of the Study
This study focuses on predicting the utilization of guidance services through student well-being and self-efficacy among students of Davao Oriental State University, Guang-guang, Dahican, Mati City. It specifically covers selected undergraduate students from different year levels and academic programs within the university. The study examines student well-being in terms of emotional, social, academic, and psychological dimensions, as well as self-efficacy in academic, social, and emotional aspects. Guidance services to be evaluated include academic guidance, personal and social guidance, career guidance, and counseling services. Data for this study will be gathered through a survey questionnaire administered to the selected respondents. The primary aim is to establish whether student well-being and self-efficacy significantly influence the extent to which students utilize guidance services.
The study is limited to respondents within Davao Oriental State University and does not include students from other institutions in the Davao Oriental. A total of 398 students will be examined and the study will be conducted on January 2026 during the school year 2025-2026. The results will be based solely on the perceptions and self-reported data of the respondents, which may be subject to bias or personal interpretation. Furthermore, external factors such as family background, cultural influences, and external support systems are beyond the scope of this research, even though they may affect student well-being and self-efficacy. The findings are therefore not intended for broad generalization but are confined to the context of the chosen institution.
Significance of the Study
The findings of this research are expected to provide valuable insights for various stakeholders in the educational system. The beneficiaries of this research include the following:
College Students. The result of the study will benefit college Students. They are the primary beneficiaries of this research, as it highlights how their well-being and self-efficacy can positively influence their access to guidance services. By being aware of these factors, learners can better understand the importance of taking care of their mental and emotional health and building confidence in their abilities. The findings may also encourage them to actively utilize guidance services, knowing that such interventions are linked to their overall academic and personal success.
Guidance Counselors. The result of the study is beneficial to guidance counselors who are involved in students’ daily lives. They will find this study valuable in understanding how well-being and self-efficacy contribute to the likelihood of students availing guidance services. It will provide them with a clearer perspective on the importance of identifying students at risk and referring them to appropriate support. Additionally, counselors can use the findings to enhance guidance and counseling practices and integrate strategies that build resilience, confidence, and openness to seeking help.
Deans and Program Heads. The result of the study will benefit deans and program heads by gaining evidence-based insights into the importance of strengthening guidance programs within their institutions. The findings can help them design school-based interventions, allocate resources effectively, and prioritize activities that foster student well-being and confidence. Ultimately, this knowledge will enable deans and program heads to lead initiatives that create a supportive school environment conducive to both learning and personal growth.
Commission on Higher Education. The results of this study can serve as a basis for policy formulation and enhancement of guidance programs across schools under CHED. By understanding how student well-being and self-efficacy influence the use of guidance services, CHED can strengthen national frameworks and integrate support mechanisms that promote holistic development. This may lead to more effective mental health and guidance policies that address both academic and non-academic concerns of students.
Future Researchers. The result of the study may serve as a springboard for future investigations that aim to explore related concepts such as resilience, coping strategies, or other predictors of guidance service utilization. The framework and findings can guide future researchers in refining methodologies, testing other variables, or expanding the study across different institutions. It also provides a scholarly reference for those who wish to build on the relationship between psychological factors and the use of school-based guidance services.	
Definition of Terms
To provide clarity and consistency, the following key terms are defined both conceptually and operationally as they are used in this study.
Academic Guidance. This term refers to the assistance provided to students in relation to their learning, study habits, and academic performance (Mathew, 2023). In this study, it pertains to the services offered by the university’s guidance office to help students manage academic challenges and improve their performance.
Academic Self-Efficacy. This term refers to a student’s belief in their ability to successfully perform academic tasks (Zhang et al., 2022). In this study, it pertains to the confidence of students in completing academic requirements and overcoming school-related difficulties.
Career Guidance. This term refers to a systematic program that helps individuals make informed educational and occupational choices (UNESCO, 2002). In this study, it pertains to the guidance services that assist students in making career-related decisions, including course alignment and job preparation.
Counseling Services. This term refers to professional interactions designed to support individuals in addressing personal, social, or psychological concerns (American Counseling Association [ACA], 2014). In this study, they pertain to one-on-one or group sessions provided by the university guidance office to help students cope with academic, personal, and emotional issues.
Emotional Self-Efficacy. This term refers to an individual’s belief in their ability to regulate and manage emotions effectively (Bandura, 1997). In this study, it pertains to students’ confidence in handling stress, anxiety, and other emotions that may affect their academic and personal lives.
Emotional Well-Being. This term refers to a state in which individuals can manage their emotions positively and experience satisfaction in life (Diener, 2000). In this study, it pertains to students’ ability to regulate emotions and maintain a healthy emotional state.
Guidance Services. This term refers to structured programs and interventions provided by schools to support the holistic development of students (Gysbers & Henderson, 2012). In this study, they pertain to the academic, personal/social, career, and counseling support available at Davao Oriental State University.
Personal and Social Guidance. This term refers to assistance that helps individuals develop interpersonal skills, self-awareness, and social adjustment (ASCA, 2019). In this study, it pertains to services that help students build relationships, manage social interactions, and improve personal development.
Psychological Well-Being. This term refers to an individual’s overall functioning and mental health, characterized by self-acceptance, autonomy, and purpose in life (Keyes, 2002). In this study, it pertains to how students perceive their mental state and capacity to handle life’s challenges.
Self-Efficacy. This term refers to an individual’s belief in their ability to perform specific tasks and achieve desired outcomes (Bandura, 1997). In this study, it pertains to the academic, social, and emotional confidence of students in carrying out tasks that influence their academic journey.
Social Self-Efficacy. This term refers to the belief in one’s ability to interact effectively with others in social situations (Smith & Betz, 2000). In this study, it pertains to students’ confidence in building friendships, communicating, and working with peers.
Social Well-Being. This term refers to the sense of belonging and positive interaction within one’s community or social environment (Diener et al., 2003). In this study, it pertains to students’ ability to develop supportive relationships and actively participate in school and social activities.
Student Well-Being. This term refers to a holistic concept that encompasses physical, emotional, social, and psychological health contributing to academic success (OECD, 2017). In this study, it pertains to the overall quality of life of students in terms of emotional, social, academic, and psychological dimensions.
Utilization of Guidance Services. This term refers to the extent to which students make use of school-provided guidance and counseling programs (Gysbers & Henderson, 2012). In this study, it pertains to the frequency and degree by which students at Davao Oriental State University avail academic, personal/social, career, and counseling services.
Year Level. This term refers to the academic standing of students based on the number of years completed in their program (Mamiseishvili & Koch, 2011). In this study, it pertains to whether the respondents are first-year, second-year, third-year, or fourth-year students enrolled in the university.














CHAPTER II
METHODS
This chapter outlines the research methods and procedures used to examine factors related to students’ utilization of guidance services. It describes the research design, participants and sampling technique, research instruments, data collection procedures, and statistical analyses employed in the study. 
Research Design
Quantitative-Correlational Research Design is a method used to determine the relationship between two or more variables using statistical analysis. According to Creswell and Creswell (Creswell, 2023) quantitative research involves the systematic investigation of variables that can be measured and expressed numerically, allowing researchers to test relationships using statistical tools. Meanwhile, correlational research focuses on assessing the degree to which two or more variables are related (Ary, 2018).  This design does not involve manipulation of variables but rather observes existing conditions to examine the degree and direction of association among them. Correlational research is widely applied in social sciences and education because it allows researchers to identify patterns, make predictions, and explain possible connections without inferring direct causality. By using numerical data and statistical tools, this design provides an objective way of assessing the strength of relationships among constructs.
This design is deemed appropriate for the present study since it aims to examine the predictive relationship of student well-being and self-efficacy toward the utilization of guidance services. Through this design, the researcher can statistically determine whether higher levels of student well-being and self-efficacy are significantly related to greater utilization of guidance services, thereby addressing the objectives of the study with accuracy and validity.
Research Locale
This study will be conducted at Davao Oriental State University (DOrSU), a premier higher education institution located in Guang-guang, Dahican, Mati City, Davao Oriental, Philippines. Davao Oriental State University is a state funded, research based, coeducational institution of higher learning established on December 13, 1989. DOrSU is recognized for its commitment to providing quality education in various fields, including education, science, technology, and the arts. The university caters to a diverse student population coming from different municipalities within Davao Oriental and nearby provinces, making it a suitable setting for studying factors that influence student well-being, self-efficacy, and the utilization of guidance services. 
DOrSU was officially converted into a state university through Republic Act No. 11033, signed into law on May 28, 2018 by Rodrigo Roa Duterte. The conversion was the result of House Bill 7007 authored by Joel Mayo Z. Almario and Senate Bill 1617 filed by Joel E. Villanueva. The groundwork for this milestone was paved by President Emeritus Edito B. Sumile and sustained by his successor, Dr. Roy G. Ponce, who later became the first University President. 
The process was further supported by the leadership of the Commission on Higher Education (CHED) under Chairperson Julian Prospero E. De Vera III and Commissioner Aldrin A. Darilag, Presiding Chair of the DOrSU Board of Regents, as well as the Committee on Higher and Technical Education (CHTE) chaired by Hon. Mark O. Go.
According to recent institutional history, the university has over 16,514 students at its various campuses and provides a wide range of undergraduate and graduate programs spread out in its various colleges. At present, the university offers three doctoral programs, six master’s programs, and twenty-one baccalaureate programs with multiple areas of specialization. This student population is concentrated in the Mati Campus, which is the main campus and the center of the academic, administrative and student support services of the university. 
The university also has external classes in Baganga and Tarragona, and has extension campuses in Cateel, San Isidro, and Banaybanay, and further increases access to higher education throughout the province. The campus is strategically positioned on a coastal area in Guang-guang, Dahican, that is accessible to students who come to the campus in various municipalities of Davao Oriental and neighboring provinces. It is also in a favorable geographic location that creates a favorable learning environment that integrates academic facilities with an environment that helps in development of students.
Davao Oriental State University has also earned institutional recognition in terms of institutional best practices and achievements in terms of providing quality higher education in the region. Being a state university, it is critical to offer relevant and accessible academic programs that are responsive to educational requirements in the province and beyond. The university is proactive in facilitating student growth in terms of leadership programs, student organizations, community extension programs, co-curricular activities that not only improve academic learning but also personal growth of the students.
Davao Oriental State University demonstrates adherence to internationally recognized quality standards through the implementation of an ISO-aligned Quality Management System (QMS). The university’s ISO-compliant practices support transparency, efficiency, and accountability in the delivery of academic and student support services. The Quality Management System of the university encompasses the main areas of operation and is periodically internal and external audited to maintain the quality standards. This system directly aids the efficiency of offices dealing with instruction, research, extension, and student services, such as the Guidance and Counseling Office.
In addition to its ISO-aligned QMS, DOrSU has several academic programs accredited by the Accrediting Agency of Chartered Colleges and Universities in the Philippines (AACCUP) and holds Certificates of Program Compliance (COPC) issued by the Commission on Higher Education (CHED). These recognitions affirm that the university meets national standards in curriculum implementation, faculty competence, learning resources, facilities, and student services. The university has several programs that have been accredited at Level II and Level III by AACCUP, with others being at different levels of accreditation. The university also has Certificates of Program Compliance on its academic programs as stipulated by CHED so that the curricular programs are compliant to the national standards.
The choice of Davao Oriental State University as the research locale is grounded in its accessibility and relevance to the objectives of the study. The university has an established Guidance and Counseling Office that provides academic, personal-social, career, and counseling services to its students. The office holds student orientation regularly, mental health awareness, career guidance, individual and group counseling and referral services, which address personal-social and academic needs of students during the academic year. 
These programs are believed to be the best practices in supporting students because they meet the total needs of the learners, other than classroom education. This makes it an ideal setting for examining the predictive relationship of student well-being and self-efficacy toward the utilization of guidance services. Moreover, the population’s diversity in terms of age, gender, academic program, and socio-economic status provides a rich source of data that can yield meaningful insights into the research problem.
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Figure 2. Map showing the location of Davao Oriental State University in Mati City, Davao Oriental







Research Respondents
The respondents of this study will be the undergraduate students of Davao Oriental State University (DOrSU), Guang-guang, Dahican, Mati City, Davao Oriental representing various year levels and academic programs. They were chosen as participants since they are the direct recipients of the institution’s guidance services and are in the best position to provide reliable information on their experiences, levels of well-being, and self-efficacy. The critical selection of participants who can best represent the population being studied is necessary to ensure validity and generalizability of research findings (Creswell, 2023). The diversity of the student population in terms of age, gender, socio-economic status, and academic standing ensures that the data collected will reflect a broad and representative perspective of the university’s student body.
To identify the respondents, the study will utilize a stratified random sampling technique. This method is appropriate because it ensures that subgroups of the population such as year level, gender, or academic program are proportionately represented in the sample. Stratification increases the accuracy and reliability of the findings by minimizing sampling bias and allowing for more precise generalizations about the entire student population (Etikan, 2017). From these strata, a random selection of respondents will be drawn to participate in the survey, ensuring fairness and equal opportunity for inclusion in the study.
The margin of error and confidence level of 95 percent and five percent were used to calculate the appropriate sample size in Raosoft Sample Size Calculator. The total student population is 12,009, giving a sample size of 398 respondents. This population size is assumed to be adequate to reflect the whole population of undergraduates in the university but with the statistical reliability.
The 398 respondents are distributed in the year levels proportional to their population. Out of the initial population of 3,500 first year students, 116 respondents are noted. Out of 3,000 students of the second year, 99 respondents are selected. The respondents are 85 out of 2,500 students in the third year. Finally, 98 respondents are selected out of 3,009 students of the fourth-year population. This proportional representation will provide a suitable representation of each year level in the study and the collected data will be able to represent the features of the undergraduate student population.
Research Instruments
The study adapts the three modified and validated survey instruments to assess the main variables, which are student’s well-being, self-efficacy, and use of guidance services, in accordance with the name of the study, predicting guidance services with student well-being and self-efficacy. All the instruments will be chosen attentively according to their relevance, reliability, and congruency with the objectives of the study. These three research survey instruments will be utilized to measure the levels of the variables mentioned. 
The Student’s Well-Being Questionnaire was modified based on the Well-Being Measures in Primary Health Care: The DepCare Project of the World Health Organization (1998). It evaluates the general well-being of the respondents in four dimensions that is, emotional, social, academic, and psychological. These indicators will give a holistic picture of the mental and emotional conditions of students, their interactions with other people, their interests in academic work, and their self-acceptance and purpose. Measurement of these dimensions can aid in determining the impact of student well-being on the level of accessibility of the guidance services offered to the learners.
Second part is the adaptation of the Schwarzer and Jerusalem (1995) Generalized Self-Efficacy Scale localized by Dullas (2017). The Self-Efficacy Questionnaire is used to evaluate the beliefs that students have in their ability to handle and be successful in academic, social, and emotional tasks. The questionnaire is further split into three indicators, academic self-efficacy, social self-efficacy, and emotional self-efficacy.
The Self-Efficacy Questionnaire consists of 20 items, divided into academic (10 items), social (10 items), and emotional (10 items) self-efficacy. Responses are rated on a 4-point Likert scale (1 = strongly disagree, 4 = strongly agree). Scores for each subscale are summed, with higher scores indicating stronger perceived self-efficacy in the corresponding domain. 
The Guidance Services Utilization Questionnaire is adapted from Estrada (2019) and Malabanan (2021). It evaluates the level of use of guidance services by the students especially in four domains of academic guidance, personal and social guidance, career guidance and counseling services. The instrument will assess the frequency and effectiveness with which the students turn to the guidance office in order to get assistance with academic, personal, and career matters. 
The Guidance Services Utilization Questionnaire consists of 10 items across four domains: academic guidance (10 items), personal and social guidance (10 items), career guidance (10 items), and counseling services (10 items). Responses are rated on a 4-point Likert scale (1 = strongly disagree, 4 = strongly agree). Domain scores are summed to reflect the extent of utilization, with higher scores indicating more frequent use of guidance services.
Every questionnaire has a four-point Likert scale to gauge the level of agreement of the respondents with each statement; Strongly Agree (4), Agree (3), Disagree (2), and Strongly Disagree (1). To identify the level of each variable and how they are related to each other, statistical tools shall be applied. The results will be discussed in a way that will describe how the well-being and the self-efficacy of students can be used as the predictors of the use of guidance services.
	Range of Mean
	Description
	Interpretation

	3.50-4.00
	Very High
	The indicator is always evident among the respondents.

	2.50-3.49
	High
	The indicator is often evident among the respondents.

	1.50-2.49
	Low
	The indicator is rarely evident among the respondents.

	1.00–1.49
	Very Low
	The indicator is never evident among the respondents.


Validation of Instrument
A panel of both internal and external validators was tasked to review the adapted instrument prior to its administration to the respondents. After the validation process, a pilot testing is conducted. The researcher conducted a Cronbach’s alpha to ensure the reliability of the questionnaire. The instrument was pilot-tested among 20 students who were not included in the actual study. Since no issues were found during the pilot testing, the validated and reliable instrument was subsequently administered to the target respondents.

Research Procedures
A proper protocol was observed before and during the collection of data to ensure accuracy, validity, and ethical compliance.
Seeking Permission to Conduct the Study. The researcher sought formal approval to conduct the study by writing a letter of permission addressed to the President of Davao Oriental State University. A separate written request was also submitted to the Deans and Program Heads to secure consent for the conduct of the research. Upon receiving confirmation from the concerned authorities, the researcher proceeded with the administration of the questionnaire to the identified respondents. Throughout the process, standard health and safety protocols were strictly followed as advised by the local health officials to ensure the safety of both the researcher and the participants.
Administering the Questionnaire. The researcher personally administered the questionnaire to the selected students in close coordination with the teacher in charge. Prior to answering, the researcher explained the purpose and contents of the instrument to facilitate understanding and ensure accurate responses. Respondents were given sufficient time to complete the questionnaire without pressure.
Data Gathering. After the retrieval of the accomplished questionnaires, the researcher organized and encoded all responses using his personal computer. The encoded data were then forwarded to a qualified statistician for statistical treatment and computation. Subsequently, the researcher analyzed, interpreted, and discussed the results in accordance with the objectives of the study.
Statistical Treatment of Data
The data gathered from the respondents were carefully tallied and tabulated for analysis. To ensure accuracy in the interpretation of results, the following statistical tools were utilized:
Mean. This was employed to identify the average level of students’ academic performance and to describe their overall responses to the questionnaire items.
Pearson r. This was applied to determine the significant relationship between the two sets of variables, specifically to assess the correlation between the identified factors in the study. 
Research Ethical Considerations 
Informed Consent. In line with ethical standards, the researcher provided informed consent forms to the Deans and program heads of Davao Oriental State University. The forms outlined the purpose of the study, the interview procedures, and the possible benefits and risks involved. Each participant was informed that their participation was voluntary and that they had the right to withdraw at any time without any negative consequences to their professional standing. The researcher ensured that no participant was placed at risk or felt coerced at any stage of the study.
Social Value. This research was conducted to address the existing need to document and analyze the experiences, challenges, coping mechanisms, and insights of deans and program heads, whose voices are often underrepresented in educational research. By capturing their lived realities under the implementation of Commission on higher education, the study aims to shed light on the unique pressures they face and the strategies they adopt. The results are expected to serve as a basis for designing training, support systems, and policy adjustments relevant to the context of Mati City.
Vulnerability of Participants. As mid-level leaders balancing instructional and administrative functions, deans and program heads may feel hesitant to openly share their challenges or coping strategies. To address this, the researcher carefully explained every step of the process, clarified participants’ rights, and emphasized that they could choose not to answer specific questions if they felt uncomfortable.
Risks, Benefits, and Safety. The study was designed to minimize potential emotional or professional risks to participants. Interviews were conducted in a respectful and sensitive manner to maintain their dignity and comfort. Participants were also made aware of the potential benefits of their involvement, including the opportunity to have their voices heard in discussions on policy and leadership support for head teachers.
Privacy and Confidentiality. The researcher strictly adhered to the provisions of the Data Privacy Act of 2012, ensuring that all personal information remained confidential. Data were stored securely in password-protected digital folders, and all transcripts were anonymized to prevent identification of participants. All records will be deleted following the completion of the data analysis.
Justice. Participant selection was based on clear inclusion criteria: being officially enrolled undergraduate students of Davao Oriental State University. All participants were treated equally, and any minimal costs associated with participation (e.g., internet load for online interviews, if applicable) were shouldered by the researcher. As a gesture of gratitude, participants received a simple token in recognition of their time and insights.
Transparency. The researcher maintained full transparency throughout the study, from explaining the research objectives and developing interview questions to data collection and analysis. Member checking was also employed, wherein participants were asked to review portions of their transcripts to verify the accuracy of interpretations and ensure that their voices and perspectives were faithfully represented.














CHAPTER III
RESULTS
	This chapter presents the results of the data gathering procedures conducted by the researcher including their corresponding analysis, interpretation, discussion, and implications to the current body of knowledge, practice, and policy. 
Level of Student Well-Being	Comment by EUGENE ABULOC: Sir Follow nani na format sa uban na variables.
This part reveals the results from the first statement of the problem, which assess level of student well-being of the respondents in terms of Emotional Well-Being, Social Well-Being, Academic Well-Being and Psychological Well-Being. 
Emotional well-being. Table 1 presents the level of student well-being of the respondents in terms of emotional well-being as measured by ten indicators.
Table 1
Level of Student Well-Being in Terms of Emotional Well-Being	Comment by EUGENE ABULOC: Based sa Sample, na gisend sa ako, Kani kay wala na nakabold.	Comment by EUGENE ABULOC: Then tanggalon na ang Standard Devation, Mean lang ipabilin.	Comment by EUGENE ABULOC: Unya wala naka indent ang statements.	Comment by EUGENE ABULOC: Butangan og numbers.
	Statements	Comment by EUGENE ABULOC: Kani kay indicators ang nakabutang sa uban tables, ilisan og statements.
	Means
	Descriptions

	1. I am able to manage my emotions even during stressful situations.
	2.98
	Moderate

	2. I feel satisfied with the way I handle my feelings daily.
	3.03
	Moderate

	3. I can stay calm when facing unexpected challenges.
	2.87
	Moderate

	4. I easily recover after experiencing negative emotions.
	2.80
	Moderate

	5. I find healthy ways to cope with sadness, fear, or anger.
	2.98
	Moderate

	6. I am generally optimistic about my life as a student.
	3.02
	Moderate

	7. I can express my emotions in a constructive way.
	2.84
	Moderate

	8. I feel emotionally stable most of the time.
	2.73
	Moderate

	9. I am confident in managing stress from academic demands.
	2.79
	Moderate

	10. I believe I have control over my emotional responses.
	2.96
	Moderate

	Overall Mean
	2.90
	Moderate



Table 1 shows the degree of student well-being in regards to emotional well-being. The overall mean of 2.90 indicates a moderate level. The highest mean was received in the statement “I feel satisfied with the way I manage my feelings on a daily basis” (M = 3.03) whereas the lowest mean was received in the statement “I feel emotionally stable most of the time” (M = 2.73). All the indicators are moderate level. 
Social well-being. Table 2 presents the level of student well-being of the respondents in terms of social well-being, which was measured using several indicators related to students’ interpersonal interactions, sense of belonging, communication, and participation in social activities within the school environment. 
Table 2
Level of Student Well-Being in Terms of Social Well-Being
	Statements
	Mean
	Description

	1. I feel comfortable interacting with my classmates.
	3.19
	Moderate

	2. I am able to build and maintain healthy friendships.
	3.22
	Moderate

	3. I feel a sense of belonging in my school community.
	3.08
	Moderate

	4. I can work effectively in group activities and projects.
	3.12
	Moderate

	5. I respect and value the opinions of others during discussions.
	3.40
	Moderate

	6. I find it easy to approach others when I need help.
	2.90
	Moderate

	7. I enjoy participating in social or extracurricular activities.
	2.90
	Moderate

	8. I am confident in resolving conflicts with peers.
	2.85
	Moderate

	9. I feel accepted and valued by my classmates.
	3.10
	Moderate

	10. I can communicate openly and clearly with others.
	3.02
	Moderate

	Overall Mean
	3.08
	Moderate



Table 2 presents the level of student well-being in terms of social well-being. The overall mean of 3.08 is a medium level. The largest mean was observed in the statement “I respect and value the opinions of other people during discussions” (M = 3.39), and the lowest mean was observed in statement “I am confident in resolving conflicts with peers” (M = 2.85). The indicators are all in the moderate range. 
Academic well-being. Table 3 presents the level of student well-being of the respondents in terms of academic well-being as measured by a set of indicators related to motivation, academic confidence, time management, and engagement with learning tasks. 
Table 3
Level of Student Well-Being in Terms of Academic Well-Being
	Statements
	Mean
	Description

	1. I am confident in my ability to meet academic expectations.
	3.01
	Moderate

	2. I manage my time well in balancing school tasks.
	2.88
	Moderate

	3. I feel satisfied with my academic performance.
	2.84
	Moderate

	4. I believe I can succeed despite challenging subjects.
	2.80
	Moderate

	5. I rarely feel overwhelmed by academic responsibilities.
	3.15
	Moderate

	6. I know how to ask for help when I struggle academically.
	2.83
	Moderate

	7. I enjoy learning new topics in my courses.
	2.88
	Moderate

	8. I feel capable of achieving my academic goals.
	3.13
	Moderate

	9. I can focus on my studies even when distractions are present.
	3.11
	Moderate

	10. I feel motivated to complete my school requirements.
	2.71
	Moderate

	Overall Mean
	2.93
	Moderate



Table 3 shows the level of student well-being in academic well-being. The mean value of 2.93 represents a moderate. The statement containing the highest mean was the statement “I rarely feel overwhelmed by academic requirements” (M = 3.15), and the statement with the lowest mean was the one containing the statement “I feel motivated to complete my school requirements” (M = 2.71). All the indicators are within the moderate range.
Psychological well-being. Table 4 presents the level of student well-being of the respondents in terms of psychological well-being, which includes indicators associated with self-acceptance, personal growth, purpose in life, autonomy, and overall life satisfaction. 

Table 4
Level of Student Well-Being in Terms of Psychological Well-Being
	Statements
	Mean
	Description

	1. I feel a strong sense of purpose in my life as a student.
	3.15
	Moderate

	2. I accept myself for who I am, including my strengths and weaknesses.
	3.31
	Moderate

	3. I believe I am growing and improving as a person.
	3.32
	Moderate

	4. I feel in control of the decisions I make in my life.
	3.15
	Moderate

	5. I am able to adapt to changes in my environment.
	3.14
	Moderate

	6. I maintain positive relationships that help me grow.
	3.30
	Moderate

	7. I feel capable of handling problems that come my way.
	3.09
	Moderate

	8. I believe my life has meaning beyond academics.
	3.26
	Moderate

	9. I am satisfied with the person I am becoming.
	3.18
	Moderate

	10. I feel balanced and positive about my overall life situation.
	3.13
	Moderate

	Overall Mean
	3.06
	Moderate



Table 4 presents the level of student well-being in terms of psychological well-being. The highest mean of 3.32 was recorded in the statement, “I believe I am growing and improving as a person,” and the lowest mean of 3.09 was recorded in the statement, “I feel capable of handling problems that come my way.” The overall mean of 3.06 implies the moderate level. 

Level of Self-Efficacy
This part reveals the results from the second statement of the problem, which assess level of level of self-efficacy of the respondents in terms of Academic Self-Efficacy, Social Self-Efficacy, and Emotional Self-Efficacy.
Academic self-efficacy. Table 5 presents the level of self-efficacy of the respondents in terms of academic self-efficacy, which was measured using several indicators related to students’ confidence in performing academic tasks, solving academic problems, managing school responsibilities, and achieving academic goals. 
Table 5
Level of Self-Efficacy in Terms of Academic Self-Efficacy
	Statements
	Mean
	Description

	1. I believe I can understand difficult lessons if I put in enough effort.
	3.21
	Moderate

	2. I am confident in my ability to finish all my school requirements on time.
	3.04
	Moderate

	3. I can find ways to solve academic problems even when they are challenging.
	3.12
	Moderate

	4. I believe I can earn good grades if I work hard.
	3.50
	High

	5. I am capable of managing multiple academic tasks effectively.
	2.96
	Moderate

	6. I can stay focused on my schoolwork despite distractions.
	2.83
	Moderate

	7. I feel confident in answering questions during class discussions.
	2.78
	Moderate

	8.I can improve my performance in subjects where I am weak.
	3.02
	Moderate

	9. I believe I can prepare well for examinations.
	3.04
	Moderate

	10. I can accomplish my academic goals despite difficulties.
	3.08
	Moderate

	Overall Mean
	3.20
	Moderate


 
Table 5 presents the level of self-efficacy in terms of academic self-efficacy. The highest mean of 3.50 with a description of high was observed in the statement “I believe I can achieve good grades when I work hard” and the lowest mean of 2.78, described as moderate was observed in the statement “I believe I can earn good grades when I work hard.” The total mean of 3.20 would translate to a middle level. 
Social self-efficacy. Table 6 presents the level of self-efficacy of the respondents in terms of social self-efficacy, which includes indicators associated with students’ confidence in interacting with peers, participating in group activities, expressing opinions, initiating conversations, and maintaining interpersonal relationships within the academic environment. 
Table 6
Level of Self-Efficacy in Terms of Social Self-Efficacy
	Statements 
	Mean
	Description

	1. I can easily make friends with my classmates.
	3.06
	Moderate

	2. I feel confident speaking in front of a group.
	2.75
	Moderate

	3. I am able to join group activities without feeling nervous.
	2.76
	Moderate

	4. I can express my opinions in class discussions.
	2.83
	Moderate

	5. I can approach my teachers if I need academic or personal advice.
	2.85
	Moderate

	6. I can maintain good relationships with my peers.
	3.12
	Moderate

	7. I feel comfortable starting conversations with new people.
	2.83
	Moderate

	8. I can resolve misunderstandings with others effectively.
	2.89
	Moderate

	9. I can work well with classmates in group projects.
	3.11
	Moderate

	10. I feel confident in building supportive social networks.
	2.99
	Moderate

	Overall Mean
	2.92
	Moderate



Table 6 shows the degree of self-efficacy as a social self-efficacy. The statement with the highest mean of 3.12 was in the statement “I can maintain good relationships with my peers,” and the lowest mean of 2.75 in the statement “I feel confident speaking in front of a group.” The weighted mean of over all items is 2.92 which is moderate. 
Emotional self-efficacy. Table 7 presents the level of self-efficacy of the respondents in terms of emotional self-efficacy, which was measured through several indicators related to students’ confidence in regulating their emotions, coping with stress, managing anxiety, maintaining positive attitudes, and recovering from negative experiences in the academic setting. 

Table 7
Level of Self-Efficacy in Terms of Emotional Self-Efficacy
	Statements
	Mean
	Description

	1. I can stay calm when I face stressful situations in school.
	2.89
	Moderate

	2. I am confident in handling feelings of anxiety before exams.
	2.90
	Moderate

	3. I can motivate myself to keep going even when I feel down.
	3.14
	Moderate

	4. I can control my anger when things do not go my way.
	2.96
	Moderate

	5. I believe I can manage negative emotions effectively.
	2.97
	Moderate

	6. I can adjust my mood when I need to focus on schoolwork.
	3.04
	Moderate

	7. I feel capable of staying positive despite challenges.
	3.03
	Moderate

	8. I can bounce back quickly after facing disappointments.
	3.01
	Moderate

	9. I am able to encourage myself when I feel discouraged.
	3.08
	Moderate

	10. I can manage my emotions without affecting my schoolwork.
	2.92
	Moderate

	Overall Mean
	2.99
	Moderate



Table 7 provides the degree of emotional self-efficacy. The highest mean of 3.14 was recorded in the statement “I can make myself go in spite of the stressful situations I have to face at school,” whereas the lowest mean of 2.89 was reached in the statement “I can make myself go despite the stressful situations I have to face at school.” The weighted overall mean is 2.99 which shows moderate level. 
Extent of Utilization of Guidance Services
This part reveals the results from the third statement of the problem, which assess the extent of utilization of guidance service among students in terms of Academic Guidance, Personal and Social Guidance, Career Guidance, and Counseling Services. 
Academic guidance. Table 8 presents the extent of utilization of guidance services among students in terms of academic guidance. The indicators included in this construct measured how frequently students seek assistance from the guidance office for academic concerns such as study habits, time management, academic stress, learning strategies, and participation in academic programs organized by the guidance office.
Table 8
Extent of Utilization of Guidance Services in Terms of the Academic Guidance
	Statements
	Mean
	Description

	1. I consult the guidance office when I need help with study habits.
	2.32
	Moderate

	2. I seek advice from guidance services regarding time management.
	2.30
	Moderate

	3. I attend academic-related seminars organized by the guidance office.
	2.60
	Moderate

	4. I ask for support when I struggle with difficult subjects.
	2.56
	Moderate

	5. I approach the guidance office for assistance in planning my study load.
	2.31
	Moderate

	6. I utilize materials provided by the guidance office to improve my academic performance.
	2.53
	Moderate

	7. I seek guidance when I experience academic stress.
	2.50
	Moderate

	8. I ask for advice about effective learning strategies.
	2.65
	Moderate

	9. I attend orientation programs conducted by the guidance office.
	2.62
	Moderate

	10. I rely on academic guidance services to improve my academic success.
	2.48
	Moderate

	Overall Mean
	2.49
	Moderate



Table 8 gives the level of academic guidance in terms of the use of guidance services. The highest mean of 2.65 was recorded in the statement “I ask advice of guidance services regarding time management, and the lowest mean was 2.30 in the statement “I seek advice of guidance services regarding time management." The weighted average of all item is 2.49 with quality index of moderate. 
Personal and Social Guidance. Table 9 presents the extent of utilization of guidance services among students in terms of personal and social guidance. This dimension includes indicators that measure how frequently students seek assistance from the guidance office for concerns related to personal challenges, relationships with peers, social development, self-confidence, interpersonal communication, and participation in personal development activities facilitated by the guidance office. 
Table 9
Extent of Utilization of Guidance Services in Terms of the Personal and Social Guidance
	Statements 
	Mean
	Description

	1. I approach the guidance office when I face personal challenges.
	2.27
	Moderate

	2. I seek advice on how to improve my relationships with peers.
	2.50
	Moderate

	3. I participate in activities that develop my social skills.
	2.74
	Moderate

	4. I talk to the guidance office about issues related to self-confidence.
	2.34
	Moderate

	5. I seek support when I experience difficulties adjusting to school life.
	2.58
	Moderate

	6. I attend programs that address social and personal development.
	2.61
	Moderate

	7. I ask for guidance when I have conflicts with classmates or friends.
	2.43
	Moderate

	8. I consult the guidance office about improving my interpersonal communication.
	2.32
	Moderate

	9. I participate in seminars that promote self-awareness.
	2.61
	Moderate

	10. I utilize personal and social guidance services when I need help managing relationships.
	2.46
	Moderate

	Overall Mean
	2.49
	Moderate



Table 9 shows the degree of personal and social guidance in terms of the use of guidance services. The greatest mean of 2.74 was and the least mean of 2.28 has been and is observed respectively in the statements, “I participate in activities that develop my social skills” and “I approach the guidance office when I face personal challenges.” The weighted average of all item is 2.49 with quality index of moderate. 
Career Guidance. Table 10 presents the extent of utilization of guidance services among students in terms of career guidance, which includes indicators related to students’ engagement with guidance services in making career-related decisions, exploring career opportunities, attending career-oriented activities, and preparing for future employment. 
Table 10
Extent of Utilization of Guidance Services in Terms of Career Guidance
	Statements
	Mean
	Description

	1. I ask for advice about choosing the right career path.
	2.76
	Moderate

	2. I consult the guidance office when I need help deciding on courses related to my career goals.
	2.40
	Moderate

	3. I attend career orientation activities.
	2.67
	Moderate

	4. I participate in job preparedness or career readiness seminars.
	2.64
	Moderate

	5. I ask for information about available career opportunities.
	2.70
	Moderate

	6. I consult the guidance office for help in making career-related decisions.
	2.48
	Moderate

	7. I use resources from the guidance office to prepare for future employment.
	2.50
	Moderate

	8. I seek advice on aligning my strengths and interests with my career choice.
	2.59
	Moderate

	9. I attend career fairs or workshops facilitated by the guidance office.
	2.52
	Moderate

	10. I utilize career guidance services to plan for my future profession.
	2.53
	Moderate

	Overall Mean
	2.58
	Moderate


 
Table 10 shows the degree of usage of guidance services in terms of career guidance. The highest mean of 2.76 was recorded in the statement “I ask for advice about choosing the right career path.” and the lowest mean of 2.40 was recorded in the statement, “I consult the guidance office when I need help deciding on courses related to my career goals.” The total average is 2.58 that indicates a quality index of moderate.
Counseling services. Table 11 presents the extent of utilization of guidance services among students in terms of counseling services, which includes indicators related to students’ engagement with counseling support for emotional concerns, stress management, decision-making, and personal difficulties encountered at home or in school. 
Table 11
Extent of Utilization of Guidance Services in Terms of Counseling Services
	Statements
	Mean
	Description

	1. I consult the guidance counselor when I feel overwhelmed.
	2.27
	Moderate

	2. I participate in one-on-one counseling sessions.
	2.29
	Moderate

	3. I attend group counseling sessions when invited.
	2.45
	Moderate

	4. I share my personal concerns with the guidance counselor.
	2.29
	Moderate

	5. I seek counseling when I need emotional support.
	2.37
	Moderate

	6. I approach the counselor when I face problems at home or in school.
	2.30
	Moderate

	7. I participate in counseling programs related to stress management.
	2.42
	Moderate

	8. I rely on the guidance counselor to help me with decision-making.
	2.33
	Moderate

	9. I ask for counseling to cope with anxiety or academic pressure.
	2.36
	Moderate

	10. I utilize counseling services to improve my overall well-being.
	2.42
	Moderate

	Overall Mean
	2.35
	Moderate



Table 11 shows the level of utilization of the guidance services based on the counseling services. The best mean of 2.45 was observed in the statement, “I attend group counseling sessions when invited,” and the worst mean of 2.27 was observed in statement, “I consult the guidance counselor when I feel overwhelmed.” The mean of the total is 2.35 which shows a quality index of moderate. 
Relationship Between Student’s Well-being and the Extent of Utilization of Guidance Services among the Respondents. This section presents the result to the first null hypothesis of this study. 
Table 12 presents the results of the Pearson product moment correlation analysis conducted to determine the relationship between student well-being and the utilization of guidance services among the respondents.
	Table 12

	Relationship Between Student Well-Being and The Utilization of Guidance Services


	Variables
	Correlation Coefficient
	p-value
	Remarks

	Student Well-Being  
	
0.49
	
<0.001
	
Significant (moderate positive correlation)

	Extent of Utilization of Guidance Services
	
	
	


Table 12 shows the outcome of the correlation between the student well-being and the use of guidance services. It shows that there is a significant relationship between the two variables since the p-value is < 0.001 and the Pearson’s r of 0.49 is interpreted as a moderate positive correlation.
Relationship Between Students’ Self-efficacy and the Extent of Utilization of guidance services. This section presents the result to the second null hypothesis of this study. 
Table 13 presents the results of the Pearson product moment correlation analysis conducted to examine the relationship between self-efficacy and the utilization of guidance services among the respondents.
	Table 13

	Relationship Between Self-Efficacy and The Utilization of Guidance Services


	Variables
	Correlation Coefficient
	p-value
	Remarks

	Student Well-Being  
	
0.54
	
<0.001
	
Significant (moderate positive correlation)

	Extent of Utilization of Guidance Services
	
	
	



Table 13 shows the outcome of the correlation between self-efficacy and the use of guidance services. It demonstrates that the two variables are significantly related as there is a p-value of < 0.001 and the Pearson correlation coefficient of 0.54 which is interpreted to be a moderate positive relationship between the two.
The predictability of the Extent of Utilization of Guidance Services as influenced by Student Well-being. This section presents the result to the sixth problem of the study which assess that the indicators of student well-being predict the extent of utilization of guidance services. 
Table 14 presents the results of the multiple regression analysis conducted to determine whether the indicators of student well-being namely emotional well-being, social well-being, academic well-being, and psychological well-being predict the extent of utilization of guidance services.
Table 14
Predictive Influence of Student Well-Being indicators on the Extent of Utilization of Guidance Services
	Variables
	Beta
	t
	p-value
	Remarks

	Emotional Well-Being
	0.10
	1.72
	0.09
	Not Significant

	Social Well-Being
	-0.00
	-0.02
	0.99
	Not Significant

	Academic Well-Being
	0.48
	7.51
	<0.001
	Significant

	Psychological Well-Being
	-0.01
	-0.13
	0.90
	Not Significant



Table 14 displays the outcome of the multiple regression analysis that indicates which indicators of student well-being predict the use of guidance services. It shows that academic well-being is the only significant predictor since the p-value is < 0.001 and the beta value of 0.48 indicates a strong positive influence. No significant predictive effect was found on the use of guidance services by emotional well-being, social well-being and psychological well-being.
The predictability of the Extent of Utilization of Guidance Services as influenced by Student Self-Efficacy. This section presents the result to the sixth problem of the study which assess that the indicators of self-efficacy predict the extent of utilization of guidance services.
Table 15 presents the results of the multiple regression analysis conducted to determine whether the indicators of self-efficacy namely academic self-efficacy, social self-efficacy, and emotional self-efficacy predict the extent of utilization of guidance services.
Table 15
Predictive Influence of Self-Efficacy Indicators on the Extent of Utilization of Guidance Services
	Variables
	Beta
	t
	p-value
	Remarks

	Academic Self-Efficacy
	-0.01
	-0.09
	0.93
	Not significant

	Social Self-Efficacy
	0.41
	7.30
	<0.001
	Significant

	Emotional Self-Efficacy
	0.24
	3.92
	<0.001
	Significant



Table 15 shows the outcome of multifactorial regression analysis of what indicators of self-efficacy are predictors of using guidance services. It demonstrates that social self-efficacy, emotional self-efficacy are critical predictors as the p-values of social self-efficacy and emotional self-efficacy are less than 0.001, and the beta values of social self-efficacy and emotional self-efficacy are 0.41 and 0.24, respectively. On the other hand, academic self-efficacy does not play a significant role based on the p-value of 0.93 which indicates that it is not a significant predictor as reflected in its p-value of 0.93.









CHAPTER IV
DISCUSSIONS AND CONCLUSION
	This chapter presents the discussion, conclusions, and recommendations of the study based on the interpretation, and presentation of results done on the previous chapter.
Discussions
	This section presents the interpretation and discussion of the results in the previous chapter in relation to the research objectives and existing literature. It examines how the results address the relationships between student well-being, self-efficacy, and the utilization of guidance services. Furthermore, this section highlights significant patterns, explains unexpected outcomes, and provides insights into how these findings contribute to a better understanding of students’ engagement with guidance services.
The Level of Student Well Being of the Respondents 
Emotional Well-Being. The results suggest that the respondents generally possess a fairly stable level of emotional well-being, although some aspects appear stronger than others. The relatively higher scores in satisfaction with handling feelings and optimism as a student indicate that respondents tend to view themselves as reasonably capable of dealing with their emotions on a day-to-day basis. At the same time, the comparatively lower ratings in emotional stability, recovery from negative emotions, and confidence in managing academic stress suggest that emotional well-being may become more challenged when students are exposed to persistent pressure, setbacks, or overwhelming academic demands. This pattern implies that while students may feel somewhat capable of recognizing and handling their emotions in ordinary circumstances, maintaining emotional balance over time and recovering quickly from distress may remain more difficult. Overall, the findings point to an emotional well-being profile that is present but not consistently strong across all dimensions.
This result is in line with existing literature showing that college students often report moderate levels of emotional well-being, particularly in areas related to emotional regulation, optimism, and coping (Jafarov, 2025). Previous studies have also shown that students may demonstrate confidence in handling everyday emotional concerns while still struggling with emotional stability under academic stress or personal difficulties (Jena, 2020). Research further suggests that the transition to and experience of college life often expose students to emotional demands that challenge their coping capacity, making stress management and emotional recovery common areas of vulnerability (Ratten, 2021). Thus, the pattern observed in this study is generally consistent with what has been reported in studies on student mental and emotional functioning (Thompson, 2023).
Social Well-Being. The results indicate that the respondents generally demonstrate a favorable level of social well-being, particularly in the areas of mutual respect, friendship building, and comfort in interacting with classmates. The highest rating on valuing the opinions of others suggests that students tend to function well in social settings that require openness, respect, and cooperation. Similarly, the relatively strong scores in friendship maintenance, group work, and peer acceptance point to generally positive interpersonal experiences within the school setting. However, the lower scores in conflict resolution, seeking help from others, and participation in extracurricular or social activities imply that not all aspects of social well-being are equally strong. This may mean that while students are socially connected and able to maintain interpersonal relationships, they may still experience some hesitation in more demanding social situations, such as confronting peer conflicts, initiating help-seeking, or engaging more actively in broader social activities. Overall, the results suggest that the respondents’ social well-being is generally positive, but certain interactive and participatory aspects may still need strengthening.
This pattern supports results in existing studies which show that college students often report stronger social well-being in areas involving peer acceptance, friendship, and group belonging than in areas involving conflict management and proactive social engagement (Jr. & Poblador, 2024). Research has consistently emphasized that positive peer relationships and a sense of acceptance are important features of students’ social adjustment in college (Lutgendorf, 2024). At the same time, the literature also notes that students may experience difficulty in conflict resolution, assertive communication, and seeking support, especially in environments where social expectations and interpersonal pressures are high (Haddaway, 2022). The present results therefore align with broader findings that student social well-being often reflects both strengths in connectedness and challenges in more complex social interactions (Rudolph, 2020).
Academic Well-Being. The results indicate that the respondents generally possess a moderate level of academic well-being, with stronger perceptions in their ability to manage academic demands and remain focused on their goals than in their motivational drive to complete school requirements. The relatively higher ratings in not feeling overwhelmed, achieving academic goals, and maintaining focus suggest that students view themselves as reasonably capable of functioning within the academic environment. However, the comparatively lower mean in motivation to complete school requirements points to a possible challenge in sustaining drive, enthusiasm, or persistence in fulfilling academic tasks. This may imply that even when students believe they are capable and academically functional, they do not always feel equally energized or internally motivated to carry out their school responsibilities. The findings therefore reflect an academic well-being profile characterized by functional academic confidence and coping, but with some vulnerability in the area of sustained motivation.
This result is consistent with the literature on academic well-being, which commonly identifies motivation, academic engagement, confidence, and the ability to manage workload as major components of students’ academic functioning (Jackson, 2020). Many studies have found that students may report positive beliefs in their academic abilities while still experiencing fluctuations in motivation, especially when academic demands become repetitive, stressful, or exhausting (Sviatschi, 2022). Existing research also shows that students who can focus, manage tasks, and believe in their capacity to achieve goals may nonetheless struggle with motivational depletion over time (Jena, 2020). As such, the present findings correspond with broader evidence that academic well-being is multidimensional and that motivation is often one of the more fragile aspects of students’ academic experience (Lutgendorf, 2024).
Psychological Well-Being. The results indicate that psychological well-being is the strongest dimension of student well-being among the respondents, as reflected in the consistently higher mean scores across all indicators. The highest ratings in personal growth, self-acceptance, and positive relationships suggest that the respondents generally perceive themselves as developing positively, understanding themselves better, and maintaining supportive connections that contribute to their growth. The fact that even the lowest mean remains above 3.00 indicates that the respondents tend to view themselves positively across psychological domains such as meaning, autonomy, adaptability, and self-satisfaction. This suggests that the respondents possess a relatively solid internal sense of self, personal direction, and developmental progress. Overall, the results imply that the respondents are more psychologically anchored in terms of self-understanding and personal growth than they are emotionally or academically, making psychological well-being a notable strength in their overall well-being profile.
This result is supported by literature on student well-being which frequently identifies psychological well-being as closely associated with self-acceptance, personal growth, purpose, and resilience in higher education settings (Jena, 2020). Studies commonly show that university students who perceive themselves as growing, adapting, and developing meaningful lives tend to report stronger psychological functioning overall (Khoshtaria, 2020). Research also suggests that positive relationships and self-acceptance are central components of psychological well-being and often remain strong even when students encounter academic or emotional pressures (Menon, 2020). In this regard, the present findings are congruent with existing studies indicating that students often maintain positive psychological evaluations of themselves despite facing challenges in other aspects of college life (Tannebaum & Olwell, 2023).
The Level of Self-Efficacy of the Respondents 
Academic Self-Efficacy. The results indicate that the respondents generally exhibit a favorable level of academic self-efficacy, suggesting that they tend to believe in their ability to perform academic tasks successfully when effort is exerted. The highest mean score on the belief that good grades can be earned through hard work reflects a strong orientation toward effort-based achievement, implying that respondents associate academic success with persistence and personal investment. Similarly, the relatively high scores for understanding difficult lessons, solving academic problems, preparing for examinations, and accomplishing academic goals indicate that the respondents generally perceive themselves as capable of overcoming academic challenges. However, the comparatively lower ratings on answering questions during class discussions and staying focused despite distractions reveal that confidence may be less pronounced in situations involving direct public academic participation or sustained concentration. This suggests that while students generally believe they can succeed in academic work, there may still be areas where their confidence becomes less stable, particularly in highly visible classroom contexts or in environments where distractions interfere with performance. Overall, the results suggest that academic self-efficacy among the respondents is generally positive, but certain specific aspects of academic functioning may still require reinforcement.
This pattern is consistent with the literature on self-efficacy, which frequently shows that students tend to report stronger confidence in effort-driven and goal-oriented academic tasks than in performance situations that involve public speaking, immediate response, or sustained attention under pressure (Diamas-Palo, 2025). Many studies have found that students often believe they can do well academically if they study hard, prepare adequately, and remain persistent, reflecting the central role of mastery beliefs in academic self-efficacy (Jr. & Poblador, 2024). At the same time, previous research also notes that students may feel less confident when they are required to participate actively in class discussions or maintain focus amid distractions (Jr. & Poblador, 2024), as these situations involve not only academic knowledge but also performance anxiety, attentional control, and social exposure (Rintala, 2020). Thus, the present findings align with the broader body of research showing that academic self-efficacy is generally robust in areas of task completion and persistence, yet comparatively weaker in immediate classroom performance and concentration-related demands (Alistado, 2025).
Social Self-Efficacy. The results indicate that the respondents possess a generally moderate to favorable level of social self-efficacy, especially in the maintenance of peer relationships and collaboration with classmates. The highest ratings on maintaining good relationships, working well in group projects, and making friends suggest that students are relatively confident in sustaining social bonds and functioning within familiar peer environments. These results imply that respondents are generally comfortable with ongoing interpersonal contact and cooperative academic interaction. However, the lower scores on speaking in front of a group and joining group activities without feeling nervous point to reduced confidence in more socially exposed or performance-oriented situations. This suggests that although respondents may be capable of forming and maintaining relationships, they may still feel less assured in situations that require public visibility, spontaneous expression, or immediate social participation. Overall, the results suggest that the respondents’ social self-efficacy is stronger in relational maintenance and peer collaboration than in social performance and socially demanding group situations.
This pattern supports previous findings in the literature which show that students often report higher confidence in familiar social interactions than in situations involving public speaking, formal participation, or social evaluation (Jafarov, 2025). Existing studies frequently indicate that the ability to maintain friendships and work cooperatively tends to be more developed than confidence in presenting oneself before a group or initiating interaction in unfamiliar settings (Jena, 2020). Research on student adjustment also suggests that social self-efficacy is multifaceted, with confidence in peer bonding not always translating into confidence in socially exposed tasks (Reekie, 2023). In this regard, the present findings are consistent with broader evidence that students may feel socially competent in everyday peer relations while remaining somewhat hesitant in situations that involve performance pressure, nervousness, or perceived social judgment (Khoshtaria, 2020).
Emotional Self-Efficacy. The results indicate that the respondents generally have a positive level of emotional self-efficacy, particularly in their ability to encourage and motivate themselves during emotionally difficult moments. The relatively high mean scores for self-motivation, self-encouragement, mood adjustment, and staying positive suggest that respondents tend to view themselves as capable of regulating their internal states in ways that support persistence and functioning. These findings imply that the students possess a reasonable degree of emotional agency, especially when it comes to sustaining themselves during discouragement or setbacks. However, the lower ratings for staying calm in stressful school situations and managing anxiety before exams suggest that confidence in emotional control may weaken when students are confronted with immediate academic pressure or evaluative stress. This indicates that while students generally believe they can recover, reframe, and motivate themselves emotionally, they may still find it more difficult to remain calm in the exact moment of stress or anxiety. Overall, the results suggest that emotional self-efficacy is present at a generally favorable level, but immediate stress regulation remains a relatively more vulnerable area.
This result is supported by the literature on emotional self-efficacy, which commonly highlights self-motivation, emotion regulation, resilience, and positive emotional adjustment as central components of students’ perceived coping ability (Grillitsch, 2020). Many studies have found that students often report moderate to high confidence in encouraging themselves and recovering from setbacks, especially when they have already processed or reflected on the emotional experience (Lim, 2020). At the same time, prior research also shows that students may report lower confidence in remaining calm during stressful situations or in managing anxiety before examinations, as these experiences involve acute emotional arousal and performance-related tension (Saro, 2021). The present findings therefore align with existing studies indicating that emotional self-efficacy tends to be stronger in recovery-oriented and self-supportive processes than in the immediate management of high-pressure academic emotions (Alistado, 2025).
The Extent of Utilization of Guidance Services among Students  
Academic Guidance. The results indicate that the respondents demonstrate a modest extent of utilization of academic guidance services, with somewhat greater engagement in services that are information-oriented or program-based than in services requiring more individualized consultation. The relatively higher mean scores for asking advice about effective learning strategies, attending orientation programs, and participating in academic-related seminars suggest that students are more inclined to use academic guidance services when these are structured, accessible, and directly linked to improving study practices or academic adjustment. In contrast, the lower mean scores for seeking advice regarding time management and approaching the guidance office for study load planning imply that students may be less likely to use guidance services for more personalized academic planning needs. This may suggest that students are more comfortable attending academic activities or receiving general advice than initiating one-on-one help-seeking for personal academic difficulties. Overall, the results imply that academic guidance services are being utilized to a certain extent, but their use appears stronger for general academic support activities than for individualized academic consultation.
This pattern is consistent with findings in the literature showing that students often make greater use of academic guidance services when these are delivered through seminars, orientations, workshops, or resource-based supports rather than through individualized consultation (Davis, 2022). Previous studies commonly report that students are more likely to engage with visible and organized academic support programs, especially when such services are integrated into regular school activities (Jafarov, 2025). At the same time, the literature also indicates that students may be less likely to seek help for time management, study planning, or academic stress through direct guidance office consultation, often due to hesitation, self-reliance, or limited awareness of the full scope of academic support available (Rudolph, 2020). Thus, the present results align with broader evidence that student utilization of academic guidance services tends to favor accessible and less personal forms of support over more individualized assistance (Ratten, 2021).
Personal and Social Guidance. The results suggest that the respondents utilize personal and social guidance services to a limited to moderate extent, with relatively greater participation in developmental activities than in direct help-seeking for personal concerns. The highest mean score for participation in activities that develop social skills, along with the relatively higher scores for social and personal development programs and self-awareness seminars, indicates that students are more likely to engage in personal and social guidance when the service is presented as a structured activity or program. In contrast, the lower mean scores for approaching the guidance office when facing personal challenges, discussing self-confidence issues, and consulting about interpersonal communication suggest that students may be less inclined to seek direct personal assistance for sensitive or internal concerns. This pattern may indicate a preference for indirect, preventive, or developmental support rather than open disclosure of personal difficulties to the guidance office. Overall, the results imply that students are somewhat receptive to personal and social guidance, but their utilization is more apparent in program participation than in individual consultation for personal or relational concerns.
This result is supported by existing literature showing that students are generally more willing to participate in personal development activities, seminars, and social skills programs than to seek formal assistance for private or emotionally sensitive concerns (Cortellazzo, 2020). Studies on student help-seeking behavior often note that while students value programs that promote adjustment, self-awareness, and peer interaction, they may hesitate to approach counseling or guidance personnel directly for personal issues due to privacy concerns, stigma, discomfort, or fear of being judged (Haddaway, 2022). Research also indicates that services framed as developmental and universal tend to receive broader participation than those perceived as remedial or problem-focused (Scandurra, 2023). In this regard, the current findings are consistent with previous studies showing that personal and social guidance is more commonly utilized in collective, activity-based forms than in individualized, disclosure-oriented forms of support (Kshetri, 2021).
Career Guidance. The results indicate that among the dimensions of guidance service utilization, career guidance appears to be relatively more utilized by the respondents. The higher mean scores for asking advice about the right career path, obtaining information about available career opportunities, and attending career orientation activities suggest that students show a stronger interest in services that help them prepare for their future professional lives. These findings imply that career-related concerns may be especially relevant to students, likely because such concerns are directly connected to long-term goals, employability, and life planning. However, the relatively lower mean scores for consulting the guidance office about course decisions related to career goals and for direct help in making career-related decisions suggest that while students are interested in career information and orientation, they may be less likely to seek personalized career consultation. This may indicate that respondents prefer receiving general career information and participating in career events rather than engaging in individualized decision-making sessions. Overall, the findings suggest that career guidance is used to a moderate extent and may be one of the more visible or valued forms of guidance service among students.
This pattern is consistent with the literature showing that career guidance is often among the more frequently utilized student support services in educational settings, especially among students who are beginning to think seriously about employment, professional identity, and post-graduation pathways (Sullivan, 2022). Existing studies commonly report that students are receptive to career-related programs such as orientation activities, career seminars, workshops, and information services because these are perceived as practical, relevant, and directly beneficial to future plans (Menon, 2020). At the same time, the literature also notes that students may be less likely to seek individualized career counseling unless they are at a critical point of decision-making or are experiencing uncertainty (Schueller, 2023). Thus, the current findings align with previous research indicating that students generally engage more readily with broad career development opportunities than with more personalized career guidance interventions (Jackson, 2020).
Counseling Services. The results indicate that counseling services are the least utilized among the different guidance service dimensions presented in the study. The relatively higher scores for attending group counseling sessions when invited, joining counseling programs related to stress management, and using counseling services to improve overall well-being suggest that students are somewhat more receptive to counseling when it is structured, collective, and possibly initiated by the school. In contrast, the lower mean scores for consulting the counselor when feeling overwhelmed, participating in one-on-one counseling sessions, and sharing personal concerns indicate that students may be less inclined to seek direct and individualized counseling support. This suggests that while students may recognize the value of counseling in general, they may still hesitate to personally disclose problems or seek counseling on their own initiative. Overall, the results imply that counseling services are utilized to a limited extent, with greater participation in invited or program-based formats than in private, self-initiated counseling encounters.
This result is corroborated by literature on student support utilization, which frequently reports that counseling services tend to be underutilized relative to other school-based support services, despite their recognized importance (Gürbüz, 2024). Many studies show that students are more likely to participate in group-based or school-organized counseling activities than to voluntarily engage in one-on-one counseling, often because of concerns about stigma, confidentiality, discomfort with self-disclosure, or uncertainty about the counseling process (Lim, 2020). Research also suggests that students may wait until difficulties become severe before approaching a counselor, resulting in generally lower levels of routine counseling utilization (Ratten, 2021). In this respect, the present results are in line with previous studies indicating that counseling remains one of the more challenging student support services to access proactively, especially when it involves personal vulnerability and direct disclosure of concerns (Backman, 2020).
Relationship Between Student Well-Being and the Utilization of Guidance Services. The results indicate that students who exhibit higher levels of well-being are more likely to utilize guidance services. This suggests that students who experience positive emotional, social, academic, and psychological functioning may also be more open to engaging with institutional support systems that help maintain or enhance their well-being. It may also imply that students who feel well-adjusted and aware of their needs are more willing to seek support services when necessary. Rather than viewing guidance services only as remedial assistance for problems, students with higher well-being may perceive them as developmental resources that support their academic and personal growth. Overall, the results suggest that student well-being and guidance service utilization are interconnected, with higher levels of well-being associated with greater engagement in available guidance services.
This result is consistent with findings from previous studies that highlight the important role of student well-being in shaping help-seeking behavior and engagement with institutional support services (Diamas-Palo, 2025). Existing literature often reports that students who possess stronger emotional and psychological functioning are more likely to recognize the value of support systems and are therefore more willing to access them (Saro, 2021). Research on student development also emphasizes that well-being contributes to proactive help-seeking behavior, where students utilize guidance services not only when facing difficulties but also as part of maintaining their overall academic and personal development (Aboramadan, 2020). Thus, the present findings align with broader research suggesting that well-being can serve as an important factor influencing students’ willingness to engage with available guidance resources (Jafarov, 2025).
Predictive Influence of Student Well-Being Indicators on the Extend of Utilization of Guidance Services. The results suggest that students’ academic experiences and perceptions of their academic functioning play a more influential role in motivating them to utilize guidance services than other aspects of well-being. Students who experience academic challenges, demands, or concerns related to their studies may be more inclined to seek assistance through guidance services that address academic stress, learning strategies, and academic planning. This indicates that academic concerns may serve as a primary entry point through which students engage with institutional support services. On the other hand, the lack of significant predictive effects for emotional, social, and psychological well-being suggests that these aspects of well-being may not directly motivate students to seek guidance services in the same way academic concerns do. Overall, the results imply that academic-related needs may be the most immediate and practical reason for students to utilize available guidance services.
This pattern is supported by existing literature indicating that academic concerns are often the most common reason students seek support services within educational institutions (Olaguer, 2023). Studies on student help-seeking behavior frequently report that academic difficulties, stress related to coursework, and concerns about academic performance are among the strongest motivators for accessing guidance and counseling services (Calhoun, 2020). Research also highlights that students may perceive academic support services as directly relevant to their educational success, making them more likely to utilize such services when facing academic challenges (Jafarov, 2025). In contrast, emotional or psychological concerns may be less likely to lead to formal help-seeking unless they become severe or interfere significantly with academic functioning (Neroorkar, 2022). Thus, the present results are consistent with the broader literature emphasizing the central role of academic well-being in shaping students’ engagement with guidance services (Kshetri, 2021).
Predictive Influence of Self-Efficacy Indicators on the Extent of Utilization of Guidance Services. The results suggest that students’ confidence in their social and emotional abilities plays an important role in determining whether they utilize guidance services. Students who believe they can interact effectively with others and manage their emotions may feel more comfortable approaching institutional support systems, communicating their concerns, and seeking guidance when needed. This implies that higher levels of social and emotional self-efficacy may facilitate help-seeking behavior by reducing hesitation or discomfort associated with approaching guidance personnel. Conversely, the lack of a significant predictive effect for academic self-efficacy suggests that students’ confidence in their academic abilities alone may not strongly influence whether they utilize guidance services. Students who already feel capable academically may rely more on their own strategies rather than seeking external support. Overall, the results indicate that social and emotional confidence may be more closely linked to the willingness to access guidance services than purely academic confidence.
This result aligns with research in the field of self-efficacy and help-seeking behavior, which suggests that individuals with stronger social and emotional self-efficacy are more likely to engage in supportive interactions and utilize available resources when facing challenges (Jackson, 2020). Existing studies often highlight that students who feel confident in communicating, expressing concerns, and managing emotions are more willing to seek help from counselors, advisors, or support personnel (Davis, 2022). The literature also suggests that self-efficacy influences not only performance behaviors but also help-seeking attitudes and interpersonal engagement with support systems (Calhoun, 2020). In contrast, academic self-efficacy is sometimes associated with independent problem-solving, which may reduce the perceived need for external academic assistance (Davis, 2022). Thus, the present findings are consistent with previous research emphasizing the important role of social and emotional self-efficacy in shaping students’ utilization of institutional support services (Khoshtaria, 2020)

Conclusion
	Based on the results of the study, several important conclusions can be drawn. Students generally exhibit a moderate level of well-being, suggesting that although they are able to manage their academic and personal responsibilities, there are still challenges that may not be fully addressed. In the same way, their level of self-efficacy is also moderate. While students show confidence in handling academic tasks, this confidence is not always consistent, particularly in areas involving social interaction and emotional regulation.
The results also reveal that the utilization of guidance services remains low to moderate. This suggests that many students are not maximizing the support systems available to them, even when these services could help them cope more effectively with their concerns. Despite this, there is a significant relationship between student well-being, self-efficacy, and the use of guidance services, indicating that these factors are interconnected. However, the strength of these relationships also implies that other influences may affect students’ decisions to seek help.
Notably, academic well-being emerged as the only significant predictor among the well-being variables. This indicates that students are more likely to seek guidance when their academic performance is directly impacted. Additionally, social and emotional self-efficacy were found to significantly influence the utilization of guidance services, highlighting the importance of confidence in encouraging students to reach out for support.
Overall, the results suggest that students are capable of seeking help, but they may not always feel motivated, informed, or comfortable enough to do so. This underscores the need for schools to create more accessible, supportive, and encouraging environments that promote the use of guidance services.
Recommendations 
	Anchored on the results of the study, the researcher proposes the following recommendations:
1. In the case of the Guidance Office, addressing the low usage of services is urgent and can be achieved by increasing visibility and accessibility. The office can introduce semesterly scheduled classroom orientations, set up specific Guidance Weeks, and use social media sites to strategically update students on the existing services. The reluctance of students can also be reduced with the help of an open-door approach, flexible hours of consultation, and anonymous access to online consultations to supplement engagement.
2. In the case of the Institution, the average scores of student well-being suggest that they need more robust supports. Guidance related activities can be included in the curriculum of institutions and these include short well-being sessions, stress management workshops, and life skills programs. Faculty can be trained to recognize signs of distress in students early enough to make the relevant referrals to the guidance office.
3. In the case of Students, the results indicate that openness to help-seeking should be enhanced. Students can be advised to join peer support groups, mentoring programs and student led organizations that enhance mental-health awareness. Specific activities may be used to normalize the behavior of help-seeking and enhance the confidence in coping with academic, social, and emotional difficulties.
4. To Future Researchers, the predictive capacity of certain variables is limited in nature implying that other factors that affected them have not been captured by the study. The variables that can be used in future studies are stigma, accessibility of the service, peer influence, and family support. It is also suggested to apply qualitative methods, i.e., interviews or focus-group discussions, in order to get a better understanding of why students underuse guidance services.
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