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Abstract
This study looks at teacher competence as a mediating variable while examining the impacts of self-efficacy, perceived organizational support, and the demand for achievement on teacher performance. A proportionate sample of 300 instructors was selected among 4,387 A-accredited private elementary school teachers in Southern Sumatra, Indonesia, using a quantitative research methodology utilizing Structural Equation Modeling (SEM–AMOS). The results demonstrate that teacher competency is greatly increased by the demand for achievement, perceived organizational support, and self-efficacy. Significant direct effects on teacher performance are also shown by these three factors. Additionally, teacher competency has a beneficial impact on performance and serves as a major mediator in every relationship examined. The route from self-efficacy to performance through competence has the strongest indirect effect. The mediation pattern is categorized as complimentary, meaning that competence enhances rather than replaces the direct impact of organizational support and individual motivation on performance. The study emphasizes how crucial organizational support and psychological resources are to developing professional competence, which in turn enhances performance. These findings have significant ramifications for educational administration, highlighting the importance of competence development as a primary tactic for improving private elementary school teachers' performance.
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Introduction
Teacher performance plays a pivotal role in educational quality, yet evidence from national reports indicates that limited teacher competence continues to constrain effective learning in elementary schools (Dignath, 2021; Iriawan et al, 2020; Shahat et al., 2024). Beyond competence, psychological factors such as need for achievement (NAch), perceived organizational support (POS), and self-efficacy have been identified as important determinants of teacher performance, as teachers with high NAch tend to be more motivated to enhance instructional quality. (Abiola et al., 2023; Agarwal, 2022). POS increases teachers' commitment, creativity, and dedication to their work (Astuty & Udin, 2020; Eisenberger et al., 2019). Meanwhile, self-efficacy contributes to teachers' confidence in designing and implementing effective learning (Alibakhshi et al., 2020; Biçer, 2023).
This study examines how need for achievement, perceived organizational support, and self-efficacy influence teacher performance through the mediating role of teacher competence in private elementary schools in Southern Sumatra.

Figure 1. Proposed Model: Based on Literature Review
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Literature Review and Hypothesis Development
Need for achievement (NAch), self-efficacy, and perceived organizational support (POS) are three complementary psychological and organizational factors that influence teacher motivation and performance. NAch highlights an individual's intrinsic drive to achieve high standards (McClelland, 1985), self-efficacy explains a teacher's belief in their ability to cope with learning demands (Bandura, 1997), while POS emphasizes the importance of organizational support and rewards (Blau, 1964; Rhoades & Eisenberger, 2002).
These constructs jointly enhance teacher performance through teacher competence as a mediating mechanism. Sustainable performance improvement therefore depends on strengthening achievement motivation, self-efficacy, and organizational support to foster professional competence.

[bookmark: _Hlk164074098]The Influence of Need for Achievement on Teacher Competence
Need for achievement (NAch) is the drive to achieve based on standards of excellence, where individuals with high NAch tend to perform better than those with moderate or low NAch (Abiola et al., 2023; McClelland, 1985; Osemeke & Adegboyega, 2017). In the educational context, NAch has a strong influence on teacher competence, because teachers with high achievement motivation tend to take on challenging tasks, develop their abilities, and pursue success that can be explained personally (Sonnentag & Frese, 2002). Research shows that NAch is positively related to teacher competence; the higher the NAch, the higher the competence (Agussalim et al., 2024). Similar findings were also identified by (Kholifah et al., 2024; Padalia & Nurochmah, 2022; Peng & Zhang, 2024; Zhang et al., 2021)Kholifah et al. (2024), who confirmed that NAch is an important driver for teacher professional development. Therefore, NAch not only improves teacher competence but also contributes to the overall quality of education. Teachers with high NAch tend to continuously develop pedagogical skills, improve teaching quality, and positively impact students' academic development.
H1. There is a significant influence of need for achievement on teacher competence.
The Influence of Perceived Organizational Support and Teacher Competence
Perceived organizational support (POS), defined as teachers’ perceptions of organizational care and recognition, has been consistently shown to strengthen motivation, commitment, and competence development, thereby contributing to improved teacher performance (Eisenberger et al., 2019; Hahm, 2021; Imran et al., 2020; Kurtessis et al., 2017).
H2. There is a significant influence between Perceived Organizational Support and Teacher Competence
The Influence of Self-Efficacy on Teacher Competence
Self-efficacy influences teacher competence and performance through cognitive, motivational, affective, and selection processes that shape beliefs in task effectiveness (Bandura, 1993). Studies consistently show that higher self-efficacy is associated with stronger professional competence, better classroom management, increased student motivation, and enhanced teaching (Alawiyah Maksum et al., 2022; Barni et al., 2019; Handrianto et al., 2024; Lev et al., 2018; Şen & Yildiz Durak, 2022). Research also indicates that self-efficacy interacts with need for achievement and competence to improve learning outcomes, with variations observed across school types, particularly in private schools (Latif Bustami, 2024; Shukla, 2024). Overall, self-efficacy, professional competence, and technological development are mutually reinforcing, playing a critical role in teaching effectiveness and readiness for contemporary educational challenges.

H3. There is a significant influence of Self-Efficacy on Teacher Competence

The Influence of Need for Achievement on Teacher Performance
Need for Achievement (NAch) describes an individual's drive to perform tasks better, overcome challenges, and demonstrate competence relative to self- and others' standards. This concept encompasses personal mastery and competitive tendencies (Bipp & van Dam, 2014). NAch is associated with self-improvement efforts in various contexts such as education, employment, and entrepreneurship (Agustina & Fauzia, 2021; Chang & Uen, 2022; Finogenow, 2017). In education, NAch has been shown to be an important predictor of teacher performance (Dintha IZFS et al., 2021; Peng & Zhang, 2024). Several studies have shown a positive relationship between NAch and teaching effectiveness, and it even acts as a mediator in school quality improvement models (Abdul Gani et al., 2022; Atik et al., 2024; Kholifah et al., 2024). However, several studies have found that NAch does not always mediate the influence of other factors on performance, for example in the context of principal supervision and work culture (Wiyoto Baktiyono et al., 2024).
Particularly through the role of creativity and innovative mindsets (Makuya, 2024; Maziriri et al., 2024). Other studies have confirmed the relevance of NAch in improving academic performance and achievement (Abiola et al., 2023; Corpuz et al., 2022), as well as influencing teacher work strategies and effectiveness (Agarwal, 2022).
Overall, the literature confirms that the need for achievement is a strong psychological factor that consistently drives individual competence and performance in various contexts, including the teaching profession.
H4. There is a significant influence of Need for Achievement on Teacher Performance

The Influence of Perceived Organizational Support on Teacher Performance
Perceived organizational support (POS) refers to employees’ beliefs that the organization values their contributions and cares about their well-being, and prior research consistently indicates that POS enhances performance directly and indirectly through increased motivation and commitment (Kurtessis et al., 2017; Rhoades & Eisenberger, 2002).

H5. There is a significant influence of Perceived Organizational Support on Teacher Performance




The Influence of Self-Efficacy on Teacher Performance
Self-efficacy theory explains how an individual's belief in their abilities develops and influences behavioral changes, performance achievement, and well-being (Todd & Shackelford, 2020). In the educational context, various studies have shown that self-efficacy has a significant influence on teacher performance (Baek et al., 2024; Kalinowski et al., 2024).
Self-efficacy is also related to teacher leadership, where leadership has been shown to significantly predict self-efficacy and performance (Akman, 2021). Furthermore, self-efficacy has pedagogical, psychological, and student-related consequences, which collectively improve teaching practice, motivation, and achievement (Alibakhshi et al., 2020). Furthermore, self-efficacy acts as a mediator between need for achievement, perceived organizational support, and performance (Afzal et al., 2019; Alhadabi & Karpinski, 2020), and is influenced by teacher characteristics (Fabelico & Afalla, 2020).
Other research confirms that work engagement is a key factor that can strengthen or modify the influence of self-efficacy on well-being and work performance (Tian et al., 2019). Overall, empirical evidence indicates that self-efficacy is a psychological factor that consistently supports improved teacher competence and performance.
H6. There is a significant influence of Self-Efficacy on Teacher Performance
The Influence of Teacher Competence on Teacher Performance
Competence, encompassing knowledge, skills, and behaviors, is inferred from observable teacher performance and develops over time through multiple influences (Aindra et al., 2022; Dessler, 2017; Eetu Pikkarainen, 2014). Research consistently shows that competence strongly enhances performance and job satisfaction (Iskamto, 2022; Nara Persada & Diana Nabella, 2023)and can be strengthened through pedagogical, technological, and social training (Oubibi et al., 2022). Competence interacts with psychological and organizational factors, improving outcomes when combined with self-efficacy, leadership, and supportive environments (Muliati et al., 2022; Pongsakdi et al., 2021; Pramono & Prahiawan, 2021). Supervision, motivation, and continuous professional development, including ICT skills, further reinforce the competence-performance link (Ibda et al., 2023; Maritasari et al., 2020). Overall, competence serves as a key mechanism bridging the effects of need for achievement, perceived organizational support, and self-efficacy on teacher performance.

H7. There is a significant influence of teacher competence on teacher performance.

Teacher Competence as a Mediating Mechanism between Psychological and Organizational Factors and Teacher Performance

Teacher competence plays a central mediating role in translating psychological and organizational factors into effective teacher performance. From the perspective of Achievement Motivation Theory, teachers with a high need for achievement (NAch) possess strong intrinsic motivation to improve their professional quality, which encourages continuous development of pedagogical knowledge and instructional skills (McClelland, 1961). This motivation drives teachers to engage in professional development and reflective practices, thereby enhancing competence that directly supports classroom effectiveness and learning outcomes.
Similarly, Organizational Support Theory, grounded in Social Exchange Theory, suggests that perceived organizational support (POS) motivates teachers to reciprocate supportive treatment through increased commitment and competency development (Rhoades & Eisenberger, 2002). When teachers perceive that their contributions are valued and their well-being is supported, they are more likely to participate in training, adopt innovative teaching strategies, and strengthen their professional competencies, which subsequently improve performance.
From the Social Cognitive Theory perspective, self-efficacy influences how teachers approach challenges and persist in professional tasks (Bandura, 1997). However, self-efficacy alone is insufficient to enhance performance without adequate competence. Teachers with strong self-efficacy are more inclined to seek learning opportunities, experiment with new instructional methods, and engage in professional reflection, all of which contribute to the development of competence that enables effective teaching practices.
Taken together, these perspectives indicate that teacher competence functions as a key mediating mechanism through which need for achievement, perceived organizational support, and self-efficacy jointly influence teacher performance. Accordingly, teacher competence is expected to mediate the relationships between need for achievement and teacher performance (H8), perceived organizational support and teacher performance (H9), and self-efficacy and teacher performance (H10).


Synthesis of Previous SEM-Based Teacher Performance Studies
Previous studies employing Structural Equation Modelling (SEM) to examine teacher performance have predominantly focused on isolated psychological factors such as self-efficacy or organisational variables such as leadership and organisational support. While these studies have provided valuable insights, they often examine direct effects without sufficiently integrating competence as an explanatory mechanism.
This study extends prior SEM-based research by simultaneously modelling psychological resources, organisational support, and teacher competence within a unified framework. By positioning teacher competence as a mediating construct, this research offers a more integrated explanation of how individual and organisational factors jointly influence teacher performance, thereby addressing an important gap in the existing SEM-based teacher performance literature.

Research methodology

Research Instruments
This study began with the identification of variables consisting of independent variables (need for achievement, perceived organizational support, and self-efficacy), dependent variables (teacher performance), and mediating variables (teacher competence). The data used were primary data obtained through the distribution of a linear scale questionnaire 1–10, where a score of 1 indicates the lowest level of agreement and a score of 10 indicates the highest level of agreement (Arikunto, 2020). Methodologically, a linear scale allows for the interpretation of relatively equal distances between scores, allowing for analysis using statistical techniques such as mean, variance, correlation, and regression (Kerlinger, 1973). In addition, recent research emphasizes the importance of ensuring consistency of respondents' perceptions in the use of a 1–10 scale, especially when questionnaires are presented via digital platforms (Erawati & Adnyana, 2024; Kaiser & Lepinteur, 2025).

Sample Design and Data Collection
The study population consisted of 4,387 classroom teachers with a minimum bachelor-level qualification (S1/D-IV) working in A-accredited elementary schools in the Southern Sumatra region, each enrolling more than two parallel classes (>336 students). Referring to (Hair et al., 2019) guidelines, the ideal sample size is ≥100, with a general rule of thumb of at least 5 respondents per item, and a ratio of 10:1 is preferable. With a sample size of 300 respondents, this study has met and exceeded the minimum sample adequacy limit for SEM - AMOS analysis, so that the model estimation results can be interpreted reliably.

The sample distribution per province is calculated using the formula:

The following is the sample calculation in each province for a total sample size of 300:
Table 1. Calculationresearch samples in each province
	No
	Province
	Population
	Sample

	1
	Jambi
	755
	52

	2
	South Sumatra
	1,458
	100

	3
	Bangka Belitung
	150
	10

	4
	Bengkulu
	573
	39

	5
	Lampung
	1451
	99


Source:(Data processed, 2024b)
Analysis Method
Data were analyzed using Structural Equation Modeling (SEM), a multivariate statistical technique that combines factor analysis and regression to simultaneously assess structural relationships  (Fan et al., 2016). SEM also allows for model visualization and validation (Dash & Paul, 2021). The analysis was conducted using AMOS, software that simplifies the calculation and processing of structural equation models (Hair et al., 2021).

Measurement Model Assessment

The measurement model was evaluated using Confirmatory Factor Analysis (CFA). All indicators exhibited standardized factor loadings above 0.50, satisfying convergent validity criteria (Hair et al., 2017). In addition, all constructs achieved Average Variance Extracted (AVE) values exceeding 0.50, indicating that a substantial proportion of indicator variance is explained by the latent constructs.
Discriminant validity was established, as the square root of AVE for each construct exceeded the inter-construct correlations, confirming adequate empirical distinction among latent variables.
Reliability analysis further demonstrated that all constructs met the recommended thresholds for Construct Reliability (CR) and Cronbach’s alpha (> 0.70), indicating strong internal consistency. Overall, these results confirm that the measurement model is valid and reliable, supporting its suitability for subsequent structural model analysis.

First-Order CFA (First Stage)
Validity and reliability were assessed using Confirmatory Factor Analysis (CFA). All indicators exhibited satisfactory standardized factor loadings, while all constructs achieved Average Variance Extracted (AVE) values above 0.50 and Construct Reliability (CR) values exceeding 0.70, indicating adequate convergent validity and internal consistency (Hair, 2010). These results confirm that the measurement model is suitable for subsequent structural analysis.
All indicators exhibited standardized factor loadings exceeding the minimum threshold of 0.50 (ranging from 0.681 to 0.993), indicating adequate convergent validity. In addition, Average Variance Extracted (AVE) and Construct Reliability (CR) values confirmed satisfactory construct variance explanation and internal consistency.
To further assess construct validity, a second-order measurement model was evaluated. The results indicate that all dimensions demonstrated standardized factor loadings above 0.70, confirming their strong representation of the underlying constructs across all study variables.
These results indicate that all indicators strongly contribute to their respective constructs, meeting convergent validity requirements. Furthermore, Average Variance Extracted (AVE) and Construct Reliability (CR) were calculated to assess construct variance explanation and internal consistency, with detailed results presented in Table 2.

Table 2. Results of Calculation of Average Variance Extracted (AVE) and Construct Reliability (CR)

	Variables
	Average Variance Extracted (AVE)
	Construct Reliability (CR)

	Need for Achievement
	0.822
	0.933

	Perceived Organizational Support
	0.841
	0.941

	Self-Efficacy
	0.881
	0.957

	Teacher Competence
	0.814
	0.929

	Teacher Performance
	0.876
	0.977


Source: Data Processed by Researchers (2025)
As shown in Table 2, all variables have AVE values above 0.50 (0.814–0.881), confirming convergent validity, with self-efficacy the highest and teacher competence the lowest. All CR values exceed 0.70 (0.929–0.977), indicating excellent internal reliability. Therefore, all constructs are valid and reliable, suitable for further analysis.

Structural Model Assessment
Model fit was evaluated using multiple indices (P-Value, RMSEA, TLI, IFI, CFI, NFI, RFI, RMR) based on standard SEM benchmarks, with results presented in Table 3 and Figure 2.

Table 3. Overall Model Fit Test
	Match Size
	Mark
	Benchmark Value
	Model Fit to Data

	P-Value
	0.000
	> 0.05
	Not Fit

	RMSEA
	0.096
	< 0.1
	Fit

	TLI
	0.903
	> 0.9
	Fit

	IFI
	0.913
	0.9
	Fit

	CFI
	0.913
	0.9
	Fit

	NFI
	0.885
	0.8 to 0.9
	Marginal Fit

	RFI
	0.872
	0.8 to 0.9
	Marginal Fit

	RMR
	0.080
	< 0.1
	Fit


Source: Data Processed by Researchers (2025)
Figure 2. Overall Model Fit Test Results
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Although most goodness-of-fit indices indicated an acceptable model fit, the chi-square p-value was significant and NFI and RFI values were marginal. This limitation is common in large-sample SEM studies and does not invalidate the model, as multiple alternative fit indices met recommended thresholds. Nevertheless, future studies may refine the model specification to further improve overall fit. 

Hypothesis Evaluation
All hypothesized relationships are statistically significant (CR > 1.96; p < 0.05), confirming full hypothesis acceptance. Need for achievement, perceived organizational support, and self-efficacy positively influence teacher competence and performance, with self-efficacy being the strongest predictor of competence. The model accounts for 65.8% of the variance in teacher competence and 56.6% in teacher performance, demonstrating strong explanatory power.
Table 4. Table testing the direct effect
	
	
	
	Estimate
	SE
	CR
	P

	Teacher Competence
	<---
	Need for Achievement
	0.234
	0.052
	4,479
	***

	Teacher Competence
	<---
	Perceived Organizational Support
	0.182
	0.041
	4,454
	***

	Teacher Competence
	<---
	Self-Efficacy
	0.465
	0.054
	8,599
	***

	Teacher Performance
	<---
	Need for Achievement
	0.123
	0.045
	2,724
	0.006

	Teacher Performance
	<---
	Perceived Organizational Support
	0.143
	0.036
	3,967
	***

	Teacher Performance
	<---
	Self-Efficacy
	0.172
	0.052
	3,337
	***

	Teacher Performance
	<---
	Teacher Competence
	0.202
	0.057
	3,530
	***


Note: *** means P value < 0.001
Source: Data Processed by Researchers (2025)
Overall, an R² value above 0.50 indicates that the research model has moderate to strong explanatory power (Hair et al., 2021). This means that the relationships between variables in the model demonstrate good consistency and are empirically supported. This finding confirms that the relationship structure developed in the study aligns with the underlying theoretical foundation.

Mediation Analysis

Next, a mediation effect test was conducted to assess whether teacher competency variables act as mediators in the relationship between need for achievement, perceived organizational support, and self-efficacy on teacher performance. The test was conducted using the Sobel Test, which measures the significance of the indirect effect of the independent variable on the dependent variable through the mediator variable. The complete results of the mediation test are presented in Table 5 below.


Table 5. Testing the indirect effect
	Path
	Direct Effect
	Indirect Effect
	Z Sobel

	Need for Achievement-> Teacher Competence
	0.234
	
	

	Perceived Organizational Support-> Teacher Competence
	0.182
	
	

	Self-Efficacy-> Teacher Competence
	0.465
	
	

	Teacher Competence -> Teacher Performance
	0.202
	
	

	Need for Achievement-> Teacher Competence -> Teacher Performance
	
	0.047
	2,772

	Perceived Organizational Support-> Teacher Competence -> Teacher Performance
	
	0.037
	2,766

	Self-Efficacy-> Teacher Competence -> Teacher Performance
	
	0.094
	3,266


Source: Data Processed by Researchers (2025)
The Sobel test confirms that teacher competence significantly mediates the effects of need for achievement, perceived organizational support, and self-efficacy on teacher performance. As all direct effects remain significant, the mediation is partial, indicating that these factors enhance performance both directly and indirectly through teacher competence. Therefore, teacher competence acts as a key mechanism linking psychological and organizational factors to improved teacher performance.


Discussion

The results of the study indicate that need for achievement has a positive and significant effect on teacher competence (Estimate = 0.234; p < 0.001). Teachers with a high achievement drive tend to have better mastery of professional, pedagogical, social, and personality competencies, in accordance with McClelland's concept (The Achieving Society) and contemporary findings (Himawan et al., 2025; Peng & Zhang, 2024). However, the effect is moderate, so improving teacher competence should be multidimensional, including strengthening self-efficacy and organizational support.
Perceived organizational support (POS) also had a significant positive effect on teacher competence (Estimate = 0.182; p < 0.001). Organizational support enhances teacher capacity through recognition, well-being, and conducive working conditions, which aligns with research by (2024) (Chen et al., 2024; Feng et al., 2024; Kurt & Duyar, 2023). POS encourages professional engagement, job satisfaction, and knowledge sharing, ultimately strengthening teacher competence.
Self-efficacy demonstrated the strongest influence on teacher competence (Estimate = 0.465; p < 0.001). Teachers with high confidence in their abilities are better able to develop competence optimally, consistent with Bandura's (1997) theory and contemporary research (Agustina & Fauzia, 2021; Alsamiri et al., 2024; Mudhar et al., 2024).
The three independent variables need for achievement, perceived organizational support (POS), and self-efficacy exert positive and significant effects on teacher performance, with self-efficacy showing the strongest direct influence (Estimate = 0.172; p < 0.001). Teacher competence also significantly enhances performance (Estimate = 0.202; p < 0.001), supporting prior international findings. Mediation analysis confirms that teacher competence partially mediates the effects of need for achievement, POS, and self-efficacy on performance, as indicated by significant indirect effects and Sobel Z values (p < 0.01). These results demonstrate that psychological and organizational factors improve performance both directly and through strengthening professional competence.
	From an accounting and economic perspective, the findings underscore the importance of human capital quality as an intangible organisational asset. Teacher competence functions as a productivity-enhancing mechanism through which psychological resources and organisational support are translated into performance outcomes. This perspective aligns with human capital theory and management accounting literature, which emphasise investment in skills and capabilities as key drivers of organisational efficiency and value creation.
	In terms of labour productivity, the results suggest that individual motivation and self-efficacy contribute to performance both directly and indirectly through competence development. This indicates that productivity improvements are not solely driven by structural or financial incentives, but also by behavioural and capability-based factors. Such findings are consistent with economic studies highlighting the role of non-financial determinants in enhancing workforce productivity and performance sustainability.

Managerial Implications
The findings suggest that improving teacher performance requires a multidimensional development strategy that simultaneously strengthens achievement motivation, self-efficacy, and organizational support while prioritizing competence development. As self-efficacy emerges as the most dominant predictor of competence, schools should foster teachers’ confidence through mentoring, feedback, and supportive leadership. Competence development functions as a strategic bridge linking psychological resources and organizational support to performance outcomes, consistent with Human Capital Theory. Accordingly, structured training, achievement-based incentives, and a supportive work environment are essential to sustainably enhance teacher performance in private elementary schools, particularly in Southern Sumatra.

Theoretical Implications
This study demonstrates that need for achievement, perceived organizational support, and self-efficacy positively influence teacher performance through competence, which acts as a key mediating mechanism. The findings extend Social Cognitive Theory, Achievement Motivation Theory, and Organizational Support Theory by showing that psychological and organizational factors jointly shape performance outcomes. Thus, teacher competence emerges as a central pathway translating internal and external resources into effective performance, offering an integrative framework for future research in primary education.

Policy Implications
From a policy perspective, the findings suggest that initiatives aimed at improving teacher performance should place greater emphasis on competence development alongside psychological and organisational support. Teacher certification programmes, for instance, may benefit from incorporating continuous competence-based assessment rather than focusing solely on formal qualification requirements.
In addition, performance-based incentive systems could be designed to recognise not only output indicators, but also the development of professional competence and self-efficacy. At a broader level, national education reforms may consider integrating human capital development strategies that align organisational support mechanisms with long-term productivity and performance outcomes in the teaching workforce.

Conclusion
Need for achievement, perceived organizational support, and self-efficacy significantly enhance teacher competence and performance, with competence acting as both a direct predictor and partial mediator. Teachers with high motivation, support, and self-efficacy develop stronger competence, which in turn boosts performance. The model explains a substantial portion of variance in competence and performance, underscoring the importance of an integrated approach to sustainably improve teacher outcomes.

Research Limitations and Future Research Directions

This study has limitations, including its cross-sectional design, reliance on self-reported data, and focus on private elementary schools in South Sumatra, which may restrict generalizability. The model also omits potentially influential factors such as leadership, school climate, work engagement, and contextual differences. Future research should use longitudinal or mixed-methods designs, include additional psychological, organizational, and digital competence variables, and broaden the educational context to strengthen theoretical and practical insights.
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