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Abstract



This study investigated the pedagogical approaches employed by criminology faculty members in higher education institutions across Cebu Province, Philippines, focusing on the implementation and effectiveness of these methods. As the criminology profession undergoes significant transformation, the adoption of sophisticated teaching strategies is essential to cultivate critical thinking and meet contemporary professional standards. Utilizing a quantitative, descriptive-correlational research design, the study systematically evaluated the implementation of learning objectives, faculty content knowledge, teaching strategies, instructional materials, and assessment techniques. The findings demonstrated that while faculty members possess a strong foundation in establishing clear learning objectives and exhibit a commendable mastery of their subject matter, significant pedagogical challenges persist. Specifically, the data revealed critical gaps in curriculum alignment and student engagement. Notably, the study established a significant positive correlation between the level of implementation and the perceived effectiveness of teaching strategies, confirming that the quality of instructional delivery is a primary driver of student outcomes. To address these challenges, the research proposes a framework for ongoing professional development and the strategic integration of educational technology. By advocating for a shift from traditional, lecture-based models toward more dynamic, student-centered strategies—such as project-based learning and flipped classrooms—this study provides actionable insights for improving educational practices. Ultimately, the research emphasizes that pedagogical reform is necessary to bridge the gap between academic instruction and the complex, real-world demands facing future criminologists.
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CHAPTER 1
INTRODUCTION
Higher education institutions play a critical role in preparing graduates to respond effectively to the increasingly complex demands of contemporary society. In the field of criminology, this responsibility is particularly significant, as graduates are expected to demonstrate not only theoretical knowledge but also analytical skills, ethical judgment, and practical competence relevant to law enforcement, forensic investigation, corrections, and public safety. As crime patterns evolve and justice systems become more complex, criminology education must continuously adapt to ensure that instructional practices remain relevant and effective.
Traditional lecture-based teaching has long been the dominant instructional approach in criminology education. While this method remains useful for transmitting foundational knowledge, it has been criticized for its limited capacity to actively engage students and develop higher-order thinking skills. Recent educational reforms emphasize the need for innovative pedagogical approaches that promote critical thinking, problem-solving, collaboration, and real-world application of knowledge. These approaches include problem-based learning, experiential learning, simulations, technology-enhanced instruction, and collaborative learning strategies.
Innovation pedagogy has emerged as a response to these evolving educational demands. It focuses on student-centered learning, integration of theory and practice, and the development of competencies that extend beyond academic achievement. In criminology education, innovation pedagogy is particularly relevant due to the applied nature of the discipline, which requires students to analyze cases, assess evidence, make ethical decisions, and apply legal principles in realistic contexts.
In the Philippine context, criminology programs are expected to align with national educational goals and professional standards. Institutions offering the Bachelor of Science in Criminology are tasked with producing graduates who are not only academically competent but also professionally prepared to serve in law enforcement and related fields. As such, the effectiveness of pedagogical approaches employed by criminology faculty is a crucial factor influencing student performance and professional readiness.
Despite the growing recognition of innovative teaching strategies, questions remain regarding the extent to which these approaches are implemented in criminology programs and how they influence student performance. Faculty members may encounter challenges related to curriculum alignment, resource availability, institutional support, and student engagement. Understanding these factors is essential for improving instructional practices and ensuring quality education in criminology.

                                      Statement of the Problem
This study sought to examine the relationship between innovative pedagogical approaches and student performance in criminology education within selected higher education institutions in Cebu Province. Specifically, it aimed to answer the following questions:
1. What is the level of implementation of innovative pedagogical approaches in criminology education in terms of:
1.1 learning objectives;
1.2 content knowledge;
1.3 teaching strategies;
1.4 instructional materials and technology; and
1.5 assessment and feedback.
1. What is the level of effectiveness of innovative pedagogical approaches in criminology education in terms of the same dimensions?
1. Is there a significant relationship between the level of implementation and the level of effectiveness of innovative pedagogical approaches?
1. What challenges do criminology faculty members encounter in implementing innovative pedagogical approaches?
                                             Objectives of the Study
The general objective of this study was to determine the relationship between innovative pedagogical approaches and student performance in criminology education.
Specifically, this study aimed to:
1. determine the level of implementation of innovative pedagogical approaches in criminology education;
1. assess the level of effectiveness of these pedagogical approaches;
1. examine the relationship between implementation and effectiveness; and
1. identify challenges encountered by criminology faculty members in implementing innovative pedagogy.


                                          Significance of the Study
The findings of this study may benefit various stakeholders. For criminology faculty members, the results may provide insights into effective teaching practices and areas for instructional improvement. For academic administrators, the study may serve as a basis for curriculum review, faculty development programs, and resource allocation.
Students of criminology may benefit indirectly through improved instructional strategies that enhance learning experiences and academic performance. For curriculum planners and policymakers, the study may contribute to evidence-based decisions regarding instructional standards and program development. Finally, future researchers may use the findings as a reference for related studies on pedagogy and student performance in criminology and other applied disciplines.
                                         Theoretical Framework
This study is anchored on constructivist learning theory, which posits that learners actively construct knowledge through experience and interaction. Constructivism emphasizes student-centered learning, critical thinking, and problem-solving, all of which are core principles of innovation pedagogy. In criminology education, constructivist principles support instructional approaches that engage students in case analysis, simulations, and experiential learning activities.
Additionally, the study draws from experiential learning theory, which highlights the role of reflection and experience in learning. This theoretical perspective supports the use of practical activities and real-world applications in criminology instruction.

                                            Conceptual Framework
The conceptual framework of the study illustrates the relationship between innovative pedagogical approaches and student performance in criminology education. Innovative pedagogical approaches, operationalized through learning objectives, content knowledge, teaching strategies, instructional materials and technology, and assessment and feedback, serve as the independent variables. Student performance, reflected through perceived effectiveness and learning outcomes, serves as the dependent variable. Challenges encountered by faculty members are considered intervening variables that may influence the relationship between pedagogy and performance.
                                            Definition of Terms
For clarity and consistency, key terms used in the study are defined operationally:
Innovation Pedagogy refers to teaching approaches that emphasize student-centered learning, practical application, and the development of higher-order skills.
Student Performance refers to the perceived effectiveness of instructional practices as reflected in learning outcomes and academic engagement.
Criminology Education refers to the instructional programs and practices associated with the Bachelor of Science in Criminology.

METHODOLOGY
Research Design
This study employed a quantitative, descriptive-correlational research design to examine the relationship between innovative pedagogical approaches and student performance in criminology education. A quantitative approach was deemed appropriate as it allows for the systematic collection and analysis of numerical data to determine patterns, relationships, and associations among variables. Specifically, the descriptive-correlational design enabled the study to describe the extent of implementation of innovative pedagogy and to determine the degree of relationship between pedagogical practices and student performance without manipulating the study variables.
The correlational component of the design focused on identifying the strength and direction of the relationship between innovative pedagogical approaches and indicators of student performance. This design was suitable given the study’s objective of examining naturally occurring instructional practices within criminology programs.
Research Method and Sampling Technique
The study utilized a descriptive-correlational method. To ensure adequate representation of respondents across institutions, stratified random sampling was employed. This sampling technique involves dividing the population into distinct subgroups or strata based on relevant characteristics and randomly selecting participants from each stratum. The use of stratified sampling enhanced the representativeness of the sample and minimized sampling bias.
In the context of criminology education, faculty members may differ in terms of institutional affiliation and teaching experience. Stratification allowed the study to capture these variations and provided a more accurate representation of the population. Respondents were selected proportionally from each participating institution to reflect the distribution of faculty members across schools.

Population of the Study
The respondents of the study consisted of 104 full-time criminology faculty members from selected higher education institutions in Cebu Province, including Cebu City and Cebu South. These institutions offer the Bachelor of Science in Criminology program.
Only full-time faculty members were included, as they are more directly involved in curriculum implementation and student assessment. Part-time faculty members were excluded due to their limited instructional engagement within the institutions.
Participation in the study required the signing of an informed consent form to ensure voluntary participation and adherence to ethical standards.
Locale of the Study
The study was conducted in selected higher education institutions offering the Bachelor of Science in Criminology program in Cebu Province, Philippines, particularly within the First District of Cebu and its component cities. The presence of multiple criminology programs in the area provided a suitable setting for examining variations in pedagogical practices across institutions.
Scope and Limitations
This study focused on assessing the innovative pedagogical approaches employed by criminology faculty and examining their relationship with student performance. The pedagogical approaches considered included lectures, case studies, simulations, problem-based learning, and technology-enhanced instruction.
The study was limited to selected institutions within Cebu Province and to faculty respondents who were actively teaching criminology courses during the data collection period. Findings may not be generalizable beyond the institutions and respondents included in the study. Data were collected at a single point in time and may not reflect changes in instructional practices or student performance over an extended period.
Data-Gathering Tool/Instrument
The primary data-gathering instrument was a researcher-developed survey questionnaire administered through Google Forms. The questionnaire consisted of three parts. The first part measured the extent of implementation and perceived effectiveness of innovative pedagogical approaches using a four-point Likert scale. The second part identified challenges encountered by faculty in implementing these approaches. The third part gathered relevant respondent information.
The instrument was subjected to content and face validation by subject-matter experts, including two personnel from the Philippine Statistics Authority and one statistician. A pilot test involving 20 non-participant respondents was conducted to refine the questionnaire
Data-Gathering Procedure
Prior to data collection, formal approval was obtained from the Graduate School and participating institutions. Informed consent letters were distributed to all respondents, clearly explaining the purpose of the study, the voluntary nature of participation, and confidentiality measures.
The validated questionnaire was distributed electronically to the selected respondents. Respondents were given a specified period to complete the survey. Completed responses were securely stored and prepared for statistical analysis.

Statistical Treatment of Data
The collected data were analyzed using appropriate statistical tools. Descriptive statistics, including frequency counts and median values, were used to summarize responses. Kendall’s Coefficient of Concordance (W) was employed to determine the level of agreement among respondents regarding the significance of pedagogical approaches. Inferential statistical techniques were applied to examine relationships between variables.
Ethical Considerations
Ethical standards were strictly observed throughout the study. Participation was voluntary, and respondents were informed of their right to withdraw at any time. All responses were anonymized to ensure confidentiality. Data were used solely for academic research purposes and securely stored to prevent unauthorized access.
Dissemination of Research Outcome
The results of the study will be disseminated through academic presentations, institutional reports, and possible publication in peer-reviewed journals. Findings may also be shared with participating institutions to support curriculum development and faculty professional development initiatives.
RESULTS AND DISCUSSION
This chapter presents the results of the study on the assessment of pedagogical approaches employed by criminology faculty members. The findings are organized according to the research questions and are presented through tables and brief descriptive explanations.
3.1 Level of Implementation of Pedagogical Approaches
Learning Objectives
Table 3: 
Learning Objectives
n=80
	Indicators 
	Median 
	Interpretation

	1.   Clarity of learning objectives communicated to students.
	4.00
	Highly implemented

	2. Relevance of learning objectives to real-world criminological issues.
	4.00
	Highly implemented

	3. Measurable outcomes for each learning objective.
	3.00
	Implemented 

	4. Alignment of learning objectives with program goals.
	3.00
	Implemented

	5. Student understanding of how learning objectives guide their studies.
	3.00
	Implemented

	Overall Median 
	3.00
	Implemented


Legend: 4-   Highly implemented; 3- Implemented; 2- Moderately Implemented; 1- Not Implemented

Table 3 presents the level of implementation of learning objectives as assessed by the respondents. The overall median obtained was 3.00, which is interpreted as Implemented. Among the indicators, clarity of learning objectives communicated to students and relevance of learning objectives to real-world criminological issues both obtained a median of 4.00, interpreted as Highly Implemented. The remaining indicators—measurable outcomes for each learning objective, alignment with program goals, and student understanding of learning objectives—each obtained a median of 3.00, interpreted as Implemented.
Content Knowledge
Table 4:    
Content Knowledge
n=80
	Indicators 
	Median 
	Interpretation 

	1. Depth of faculty members’ subject matter expertise in criminology.
	3.00
	Implemented

	2. Ability to convey complex concepts in an accessible manner.
	4.00
	Highly implemented

	3. Integration of current criminological research into course material.
	4.00
	Highly implemented

	4. Relevance of course content to contemporary criminal justice practices.
	4.00
	Highly implemented

	5. Use of case studies and examples to illustrate key concepts.
	3.00
	Implemented

	Overall Median 
	3.00
	Implemented


Legend: 4-   Highly implemented; 3- Implemented; 2- Moderately implemented; 1- Not Implemented

Table 4 shows the level of implementation of content knowledge. The overall median was 3.00, interpreted as Implemented. Indicators related to ability to convey complex concepts, integration of current criminological research, and relevance of course content to contemporary criminal justice practices obtained medians of 4.00, interpreted as Highly Implemented. Indicators on depth of subject matter expertise and use of case studies both obtained a median of 3.00, interpreted as Implemented.
Teaching Strategies
Table 5:      
Teaching Strategies
n=80
	Indicators 
	Median 
	Interpretation 

	1.     Variety of teaching methods employed (e.g., lectures, discussions, group work)..
	4.00
	Highly implemented

	2.     Engagement of students through interactive teaching techniques.
	4.00
	Highly implemented

	3.      Adaptation of teaching strategies to accommodate different learning styles.
	4.00
	Highly implemented

	4.     Use of problem-based learning scenarios to enhance critical thinking.
	4.00
	Highly implemented

	5.     Incorporation of real-life case studies to demonstrate practical applications.
	3.00
	Implemented

	Overall Median
	4.00
	Highly implemented


Legend: 4-   Highly implemented; 3- Implemented; 2- Moderately Implemented; 1- Not Implemented

As shown in Table 5, the overall median for teaching strategies was 4.00, interpreted as Highly Implemented. Four indicators—variety of teaching methods, student engagement through interactive techniques, adaptation to different learning styles, and use of problem-based learning—each obtained a median of 4.00. The indicator on incorporation of real-life case studies obtained a median of 3.00, interpreted as Implemented.
Instructional Materials and Technology
Table 6:       
Instructional Materials and Technology
n=80
	Indicators 
	Median 
	Interpretation

	1.     Availability of up-to-date textbooks and reading materials.
	4.00
	Highly implemented

	2.     Use of multimedia resources to enhance learning (videos, podcasts, etc.).
	4.00
	Highly implemented

	3.      Incorporation of online learning platforms and tools (e.g., LMS).
	3.00
	Implemented

	4.     Effectiveness of visual aids in enhancing student understanding.
	4.00
	Highly implemented

	5.     Accessibility of instructional materials for all students.
	3.00
	Implemented

	6. Foster AI Literacy 
	3.00
	Implemented

	Overall Median
	3.05
	Highly implemented


Legend: 4-   Highly implemented; 3- Implemented; 2- Moderately Implemented; 1- Not Implemented

Table 6 presents the results for instructional materials and technology. The overall median was 3.05, interpreted as Highly Implemented. Indicators on availability of up-to-date textbooks, use of multimedia resources, and effectiveness of visual aids obtained medians of 4.00. Indicators on use of online learning platforms, accessibility of instructional materials, and fostering AI literacy each obtained a median of 3.00, interpreted as Implemented.



Assessment and Feedback
Table 7:  
Assessment and Feedback
n=80
	Indicators 
	Median 
	Interpretation

	1.     Variety of assessment methods used to evaluate student learning.
	4.00
	Highly implemented

	2.     Alignment of assessments with learning objectives.
	4.00
	Highly implemented

	3.      Opportunities for self-assessment and peer feedback.
	4.00
	Highly implemented

	4.     Timeliness and constructiveness of feedback provided to students.
	4.00
	Highly implemented

	5.     Use of formative assessments to monitor student progress throughout the course.
	4.00
	Highly implemented

	Overall Median
	4.00
	Highly implemented


Legend: 4-   Highly implemented; 3- Implemented; 2- Moderately Implemented; 1- Not Implemented

Table 7 presents the level of implementation of assessment and feedback. All indicators obtained a median of 4.00, resulting in an overall median of 4.00, interpreted as Highly Implemented.
3.2 Level of Effectiveness of Pedagogical Approaches
Learning Objectives
Table 8:  
Learning Objectives
n=80
	Indicators 
	Median 
	Interpretation 

	1.     The faculty clearly communicates the learning objectives for each course and module.
	4.00
	Highly Effective

	2.     The learning objectives are aligned with the overall curriculum goals and outcomes.
	4.00
	Highly Effective

	3.      Objectives are designed to be relevant to real-world criminological practices and issues.
	4.00
	Highly Effective

	4.     The objectives include measurable outcomes to assess student learning effectively.
	4.00
	Highly Effective

	5.     Learning objectives are flexible and can be adapted to meet diverse student learning needs and backgrounds.
	4.00
	Highly Effective

	Overall Median 
	4.00
	Highly Effective


Legend: 4-   Highly Effective; 3- Effective; 2- Less Likely effective; 1. Not Effective

As shown in Table 8, all indicators under learning objectives obtained a median of 4.00, resulting in an overall median of 4.00, interpreted as Highly Effective.
Content Knowledge
Table 9:      
Content Knowledge
n=80
	Indicators 
	Median 
	Interpretation 

	1.     Faculty demonstrate a deep understanding and mastery of criminology content.
	4.00
	Highly Effective

	2.     Faculty incorporate recent developments and research findings in criminology into their teaching.
	3.00
	Effective

	3.      Faculty integrate knowledge from related fields, such as sociology, psychology, or law, to enrich the content.
	4.00
	Highly Effective

	4.     Faculty integrate knowledge from related fields, such as sociology, psychology, or law, to enrich the content.
	3.00
	Effective

	5.     Faculty stimulate critical thinking about complex criminology concepts and theories.
	3.00
	Effective

	Overall Median
	3.00
	Effective


Legend: 4-   Highly Effective; 3- Effective; 2- Less Likely effective; 1. Not Effective

Table 9 shows the level of effectiveness of content knowledge with an overall median of 3.00, interpreted as Effective. Indicators on mastery of criminology content and integration of related disciplines obtained medians of 4.00, while the remaining indicators obtained medians of 3.00.
Teaching Strategies
Table 10
Teaching Strategies
n=80
	Indicators 
	Median 
	Interpretation 

	1.     Faculty use a blend of lecture, discussion, case studies, and interactive activities to cater to different learning styles.
	4.00
	Highly Effective

	2.     Implementation of group projects and discussions that encourage collaboration among students.
	3.00
	Effective

	3.     Use of simulations, role-plays, or field trips to provide hands-on experiences.
	4.00
	Highly Effective

	4.     Faculty adopt a facilitator role, encouraging student participation and engagement in discussions.
	3.00
	Highly Effective

	5.     Faculty provide support structures that help students build on their existing knowledge progressively.
	3.00
	Effective

	Overall Median
	3.00
	Effective


Legend: 4-   Highly Effective; 3- Effective; 2- Less Likely effective; 1. Not Effective

Table 10 presents the effectiveness of teaching strategies. The overall median was 3.00, interpreted as Effective. Two indicators obtained medians of 4.00, while three indicators obtained medians of 3.00.
Instructional Materials and Technology
Table 11: 
Instructional Materials and Technology
n=80
	Indicators 
	Median 
	Interpretation 

	1.     Use of high-quality, relevant textbooks, articles, and other resources that enhance learning.
	4.00
	Highly Effective

	2.     Effective use of technology (e.g., learning management systems, online resources) to facilitate learning.
	4.00
	Highly Effective

	3.     Instructional materials are easily accessible to all students in multiple formats.
	4.00
	Highly Effective

	4.     Use of visual aids, such as videos and presentations, to complement verbal instruction.
	4.00
	Highly Effective

	5.     Inclusion of interactive materials, such as quizzes and discussions, to foster student engagement.
	4.00
	Highly Effective

	Overall  Median
	4.00
	Highly Effective


Legend: 4-   Highly Effective; 3- Effective; 2- Less Likely effective; 1. Not Effective

As shown in Table 11, all indicators obtained a median of 4.00, resulting in an overall median of 4.00, interpreted as Highly Effective.
Assessment and Feedback
Table 12: Assessment and Feedback
	Indicators 
	Median 
	Interpretation 

	1.     Use of various assessment methods (e.g., exams, projects, presentations) to evaluate student learning
	4.00
	Highly Effective

	2.     Faculty provide prompt feedback on assessments to facilitate student improvement.
	4.00
	Highly Effective

	3.     Feedback is constructive, specific, and focused on helping students improve their performance.
	4.00
	Highly Effective

	4.     Encouragement of self-assessment practices among students to foster reflective learning.
	4.00
	Highly Effective

	5.     Assessments are clearly aligned with the stated learning objectives, ensuring relevance and fairness.
	4.00
	Highly Effective

	Overall Median
	4.00
	Highly Effective


Legend: 4-   Highly Effective; 3- Effective; 2- Less Likely effective; 1. Not Effective


Table 12 presents the effectiveness of assessment and feedback. All indicators obtained a median of 4.00, resulting in an overall median of 4.00, interpreted as Highly Effective.
3.3 Relationship Between Level of Implementation and Effectiveness
Table 13.  Shapiro-Wilk Test for Multivariate Normality
	

	Shapiro-Wilk
	P

	0.725
	
	< .001
	



Table 13 presents the results of the Shapiro–Wilk Test, which indicated that the data did not meet the assumption of normality.
Table 14 presents the correlation analysis using Spearman’s rho and Kendall’s tau-b. The results showed a significant positive correlation between level of implementation and level of effectiveness, as well as between these variables and degree of seriousness of challenges, with all p-values less than .001.
3.4 Degree of Seriousness of Challenges Encountered
Table 14: 

Challenges Encountered
n=80
	Indicators 
	Median 
	Interpretation 

	1.  	Curriculum Alignment: Alignment of teaching methods with curriculum and learning objectives.
	4.00
	Very Serious

	2.                Student Engagement Levels: Active participation of students in discussions and activities.
	4.00
	Very Serious

	3.                Assessment and Feedback: Effectiveness and clarity of assessment tools and feedback
	4.00
	Very Serious

	4.                Diversity of Teaching Methods: A Variety of strategies are used to accommodate different learning styles.
	4.00
	Very Serious

	5.                Faculty Professional Development: Opportunities for faculty training in innovative teaching techniques.
	4.00
	Very Serious

	6.                Resources and Support: Accessibility of teaching materials and technology for diverse approaches.
	4.00
	Very Serious

	7.                Collaboration Among Faculty: Frequency and quality of faculty collaboration and knowledge sharing.
	4.00
	Very Serious

	8.                Student Feedback on Effectiveness: Student evaluations of pedagogical effectiveness.
	4.00
	Very Serious



Table 14 presents the degree of seriousness of challenges encountered by faculty members. All indicators obtained a median of 4.00, resulting in an overall median of 4.00, interpreted as Very Serious.

CONCLUSION, AND RECOMMENDATION
This chapter discusses the major findings of the study on the pedagogical approaches employed by criminology faculty members, focusing on the interpretation of results presented in Chapter 3. The discussion is organized according to the research questions and examines the implications of the findings in relation to teaching effectiveness, alignment between implementation and outcomes, and the challenges encountered by faculty members.
Discussion of Findings
Level of Implementation of Pedagogical Approaches
The findings reveal that pedagogical approaches among criminology faculty members are generally well implemented across key instructional areas. Teaching strategies and assessment and feedback emerged as the strongest domains, both receiving “Highly Implemented” ratings. This suggests that faculty members are actively employing varied instructional techniques and assessment practices to support student learning.
However, learning objectives and content knowledge were rated only as “Implemented,” indicating room for refinement. While faculty members communicate learning objectives and demonstrate subject competence, the results suggest that clearer articulation of measurable outcomes and stronger alignment with program goals may further strengthen instructional effectiveness. Similarly, the implementation of instructional materials and technology, although generally positive, showed lower ratings in areas related to online platforms, accessibility, and AI literacy. This indicates that while traditional and multimedia resources are utilized, opportunities remain to expand the integration of modern digital tools to enhance instructional delivery.
Overall, the findings suggest that faculty members are consistent in applying pedagogical practices, but targeted improvements—particularly in curriculum alignment and instructional technology—could further elevate the quality of teaching.
Level of Effectiveness of Pedagogical Approaches
In terms of effectiveness, the results demonstrate that several pedagogical domains are perceived as highly effective by respondents. Learning objectives, instructional materials and technology, and assessment and feedback all achieved “Highly Effective” ratings, indicating that these elements significantly support student learning and academic development.
Content knowledge and teaching strategies, while rated as “Effective,” did not reach the highest effectiveness category. This suggests that although faculty members possess sufficient expertise and employ appropriate teaching methods, there is potential to enhance instructional impact through deeper engagement with current criminological research and more interactive, student-centered teaching approaches.
The distinction between effective and highly effective areas highlights the importance of not only implementing pedagogical strategies but also ensuring their relevance, depth, and adaptability to diverse learning needs.
Relationship Between Level of Implementation and Effectiveness
The correlation analysis revealed a significant positive relationship between the level of implementation and the level of effectiveness of pedagogical approaches. In areas such as content knowledge and assessment and feedback, alignment between implementation and effectiveness was evident, indicating that consistent application of these practices contributes directly to perceived instructional success.
Notably, learning objectives and instructional materials and technology demonstrated a positive disconnect, wherein effectiveness ratings exceeded implementation levels. This suggests that even moderate implementation of clear objectives and instructional resources can result in strong positive learning outcomes when executed appropriately.
In contrast, teaching strategies exhibited a negative disconnect, with a higher level of implementation than perceived effectiveness. This finding is particularly significant, as it implies that while faculty members employ a variety of teaching strategies, these methods may not always translate into optimal student engagement or learning impact. This disconnect underscores the need to focus not only on the frequency of strategy use but also on the quality, relevance, and execution of instructional methods.
Degree of Seriousness of Challenges Encountered
The findings indicate that faculty members encounter “Very Serious” challenges in implementing pedagogical approaches. Issues related to curriculum alignment, student engagement, and instructional demands were identified as significant concerns. These challenges may affect the consistency and sustainability of effective teaching practices, particularly in adapting instructional strategies to evolving educational contexts.
The presence of serious challenges highlights the necessity for institutional support mechanisms, including faculty development initiatives and resource enhancement, to address barriers that hinder pedagogical effectiveness.
                                      Conclusions
Based on the findings of the study, it can be concluded that criminology faculty members demonstrate a strong foundation in implementing and delivering pedagogical approaches that support student learning. High levels of effectiveness in learning objectives, instructional materials, and assessment practices indicate that students benefit from structured course design and constructive feedback mechanisms.
However, the study also reveals areas requiring further development, particularly in strengthening content depth, enhancing teaching strategies, and addressing the challenges associated with curriculum alignment and student engagement. The identified disconnect between the implementation and effectiveness of teaching strategies suggests that improving instructional quality and relevance is essential for maximizing learning outcomes.
                              Recommendations
In light of the findings and conclusions of the study, the following recommendations are proposed:
1. Enhance Teaching Strategy Quality. Faculty development programs should emphasize high-impact, student-centered instructional approaches, such as problem-based learning, simulations, and interactive case analyses.
1. Strengthen Learning Objective Alignment. Faculty members should refine learning objectives to ensure clarity, measurability, and alignment with program outcomes.
1. Support Professional Development. Continuous training and exposure to current criminological research and practices should be encouraged to enhance content knowledge and instructional relevance.
1. Expand Instructional Technology Integration. Increased use of online platforms, accessible learning resources, and AI-related tools should be supported to improve instructional delivery and inclusivity.
1. Address Teaching Challenges Systematically. Institutional support systems should be established to help faculty manage curriculum demands and improve student engagement through targeted interventions.
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