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Abstract: This study aimed to find out the correlation between students' participation in co-curricular and extracurricular activities and their academic performance. The research employed a descriptive–correlational design to determine whether participation in school activities significantly relates to students' academic achievement. In order to guarantee representation across grade levels, a total of 120 junior high school students were chosen as responders using stratified random sampling. The weighted mean, frequency and percentage distributions, and Pearson Product–Moment Correlation Coefficient (Pearson r) were utilized to examine the data. The findings showed that students' involvement in extracurricular and co-curricular activities was moderate. While organizations, leadership programs, and journalism demonstrated moderate to low interest, clubs, music, and dance demonstrated comparatively high participation. The majority of responders had mediocre academic results. Academic achievement and involvement in extracurricular or co-curricular activities are not significantly related (Correlational studies). The study found that students' involvement in school activities does not directly affect the academic achievement of MSU-Buug LHS. Schools need to continue to promote these programs and fund academic support initiatives that address motivation, time management, and study habits to improve students' overall progress.
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I. INTRODUCTION

Academic accomplishment alone is insufficient to support the development of 21st-century students. To succeed in today's educational settings, students must demonstrate a range of essential skills, including teamwork, leadership, and effective communication. If you want to do well in school and in real life, you must learn self-management. In today's competitive environment, where professional and interpersonal abilities must supplement academic accomplishments, these skills are growing more and more important, according to Parvin (2021). In a similar vein, the current study shows how extracurricular activities help kids develop these abilities through leadership, cooperation, and decision-making tasks (Mkude & Mubofu, 2022).

Additionally, research indicates that organized extracurricular activities enhance individuals' emotional and behavioral abilities (Nature Scientific Reports Team, 2023). A study by the Nature Scientific Reports Team (2023) found that teens who engage in arts-based extracurricular activities are more emotionally stable and show fewer externalizing behaviors. Their results emphasize that attaining favorable developmental outcomes requires individual participation rather than just program attendance. This result is in line with research by Buckley and Daly (2025), which shows that students who actively participate in clubs have higher drive, a stronger sense of belonging, and school loyalty—all of which lead to better academic accomplishment.

Recent research has suggested that involvement in extracurricular and co-curricular activities might be associated with improved academic outcomes. Rotich et al. (2025) found that Kenyan secondary school pupils who are involved in academic groups, athletics, debates, and the performing arts demonstrate much higher levels of academic achievement and classroom engagement. To support this position, Anjum (2021) said that participating in extracurricular activities builds essential habits, including self-control, time management, problem-solving, and resilience; qualities that are connected to academic and lifetime success. Additionally, a recent study conducted in the Philippines by Capuso (2026) emphasizes that although extracurricular activities foster cognitive development, a student's "activity breadth", the variety of activities they participate in, must be balanced to prevent academic burnout, which is a crucial issue for students attending high-pressure laboratory high schools.

Additionally, extracurricular activities have a big impact on students' growth. According to Ahmad (2016), extracurricular activities promote positive connections, social skills, and general growth that includes mental, emotional, and physical health. In the Philippines, the Department of Education (2013) advocates a comprehensive strategy that integrates academic and non-academic experiences into the K-12 curriculum. Cabacungan (2015) found that Filipino children who participated in academic clubs performed better academically because of hands-on reinforcement of classroom material. Correspondingly, Sanchez (2018) discovered that participation in sports fosters discipline, perseverance, and teamwork, all of which are substantially associated with increased academic achievement. Guiterrez's (2023) correlational study also supports the idea that participation in extracurricular activities enhances students' skills and competencies, which ultimately lead to better academic status. Similarly, Capuso (2026) observed that pupils in larger and more diverse school systems in Philippine regions are more likely to attain higher developmental results than those in smaller and less diverse learning contexts. 

Despite extensive worldwide and local research, limited studies have investigated the influence of co-curricular and extracurricular activities on students' academic performance at MSU-Buug Laboratory High School. Comprehending this link is essential for creating programs that promote comprehensive learner development, increase student engagement, and improve academic success. This study seeks to evaluate the extent of student participation in co-curricular and extracurricular activities and to ascertain the correlation between these activities and their academic achievement.

II. STATEMENT OF THE PROBLEM 

This study examined the relationship of co-curricular and extracurricular activities to the academic performance of the children of MSU-Buug Laboratory High School. It seeks to answer the following questions: 
1.	What is the level of participation of Laboratory High School students in co-curricular activities, specifically in:
a.	Clubs
b.	Organizations
c.	Student leadership programs
2.	What is the level of participation of Laboratory High School students in extracurricular activities, specifically in:
a.	Music
b.	Dance
c.	Journalism
3.	What is the level of academic performance of Laboratory High School students? 
4.	Is there a significant relationship between co-curricular activities and students’ academic performance? 
5.	Is there a significant relationship between extracurricular activities and students’ academic performance? The primary aim of this study was to examine the technostress among BSED students in the new normal in one of the higher institutions under the Zamboanga Sibugay province during the first semester of S.Y. 2020-2021. 

III. SIGNIFICANCE OF THE STUDY 

This study will benefit students, teachers, school administrators, and parents. 
To the students. This study aims to help students understand how engagement in activities can support academic growth.

To teachers. This study will guide advising and student development programs.

To the school administrators. This study will enhance the planning of clubs and extracurricular activities.

To Parents. This study aims to promote balanced student involvement.

Future researchers. The study will be a starting point for more academic research. Future studies can study other characteristics such as motivation, socio-emotional development, time management, or compare different schools. Researchers may also broaden the group to different grade levels or areas to increase generalizability.

IV. RELATED LITERATURE AND STUDIES

This chapter presented an extensive literature and research review of how extracurricular and co-curricular activities influenced students' academic performance, based on the context of MSU-Buug Laboratory High School. It attempts to determine whether and how students’ out-of-class involvement in organizations, such as clubs, sports, student organizations, and scholastic competitions, affects their academic performance. 

Criticism is drawn from both local and foreign sources, providing commentary on the benefits, limitations, and overall effects of student participation in these activities. The chapter will attempt to identify connections between active student participation and grades, as well as gaps and inconsistencies among studies. This will serve as the basis for determining the study's significance and scope. 

Parvin (2021) pointed out that academic laurels are not enough in the progressivist period. Students need to develop important soft skills, including communication, leadership, interpersonal interactions, management, and teamwork, to be successful in their careers. Similarly, Jenkins (2011) noted the importance of extracurricular activities in the acquisition of these "soft skills" and personal traits, including self-esteem and time management.

Larson (2000) stated that psychology has been remiss in "ignoring the positive" of teenage development, and that regulated extracurricular activities provide a key forum for developing internal qualities for youth. Participation in extracurricular arts is linked to fewer externalizing behaviors in students; these effects were more strongly related to individual engagement than to school-level characteristics (Nature Scientific Reports Team, 2023).

According to Mkude and Mubofu (2022), extracurricular activities are very important for the growth of secondary school pupils since they are exposed to real-world situations. These engagements promote creativity, innovation, and flexibility even in resource-constrained settings. In a comparable study, Rotich et al. (2025) investigated the academic performance of Kenyan public secondary schools. They discovered that participation in intellectual clubs and debates, music, drama, and sport had a favorable effect. But they said such benefits are typically hampered by a lack of resources and trained workers.

Buckley and Daly (2025) examined the effect of extracurricular activities on student loyalty in secondary schools. Their findings suggested that active involvement in clubs and school programs resulted in a greater sense of belonging, pride, and drive for kids, which led to better academic accomplishment. This was supported by Wang and Shiveley (2009) in their longitudinal study, which indicated that students involved in roles such as Orientation Leaders and club officers had higher GPAs, retention rates, and graduation rates. Even individuals with lower high school GPAs and requiring academic remediation showed gains.

Furthermore, Anjum (2021) also stated that students who participate in extracurricular activities are better problem solvers, have a positive attitude, manage their routine well, and follow an orderly set of standards that is beneficial for lifelong success. However, Marsh and Kleitman (2002) found that too much emphasis on extracurricular activities may sometimes interfere with academic obligations and hence may hinder performance.

Ahmad (2016) highlighted the importance of co-curricular activities in improving students' social skills and preparing them for their future employment. These activities foster excellent teacher-peer interactions and development in the physical, emotional, intellectual, and spiritual aspects.

In the Philippines, the Department of Education (DepEd, 2013) promotes holistic student development, emphasizing a balanced approach to academics and extracurricular participation. In line with this idea, Cabacungan (2015) observed that students who participated in academic clubs fared better in related topics since classroom concepts were reinforced by hands-on experiences. Similarly, Sanchez (2018) found that school-sponsored sports help students develop discipline and teamwork abilities that are substantially related to academic success.

According to the existing literature, in today's progressing period, academic honors are not adequate for professional success, and students have to build soft skills like communication, leadership, and cooperation to be successful. Research in a variety of settings suggests that structured extracurricular activities are one of the key ways in which these internal strengths, creativity, and time management are developed. While some scholars caution that an overemphasis on such activities can sometimes detract from academic responsibilities, many researchers and the Philippine Department of Education agree that active participation reinforces classroom concepts and leads to higher GPAs, better retention, and a stronger sense of school loyalty. Additionally, such participation fosters overall growth and improved behavioral outcomes. But the degree of these benefits is often limited because of the accessibility of resources and qualified personnel in some educational settings. Finally, the literature supports a balanced educational approach that uses extracurricular activity to augment formal learning to equip students for success throughout life.

Anjum (2021) studied the secondary school students of Multan and found a strong, favorable association between participation in extracurricular activities (ECAs) and academic achievement. Students in ECAs had better attendance, discipline, and academic performance. This indicates that ECAs promote learning behavior and motivation.

In higher education, students' sense of belonging, emotional well-being, and academic engagement are considerably enhanced by participation in ECAs (Buckley & Lee, 2018). Farman, Tahir, and Saeed (2018) surveyed 320 university students in Haripur and discovered that students who participated in sports and literary activities had higher GPA's than students who did not. The authors suggested institutional support be directed to maximize these benefits.

Kim (2023) states that students who undertook leadership roles in the ECAs at the University of Idaho had enhanced decision-making skills, communication skills, and confidence. In particular, leadership gains were found in governance and student organizations. Involvement in music, sports, and conversations increased mental stability, physical well-being, and positive interactions among students in secondary schools in Kampala, according to Vincent (2024).

In Ghana, Alhassan (2023) used qualitative interviews and concluded that involvement in ECAs fostered discipline, social connectedness, and time management. Students reported being more prepared for real-world issues. Balal, Tacbas, and Mendoza (2022) studied Filipino college students and found that ECAs helped to relieve stress, increase academic confidence, and enhance support structures in the Philippines.

In a similar vein, Maher and Khan (2022) highlighted the transferability of skills learned via ECAs, such as critical thinking, communication, and leadership, to academic and professional contexts.

Jayasinghe et al. (2024) expanded similar findings to non-traditional learners in Sri Lanka, finding that ECA activity, especially among distance learners, increased social inclusion, academic engagement, and self-confidence. Meanwhile, El Hajoui (2023) observed that Moroccan high school pupils who were involved in ECAs developed civic 
duty, inventiveness, and cooperation abilities.

Channa, Khurum, and Alwi (2025) conducted a qualitative study with five secondary school teachers and noted the need for institutional assistance to maximize the academic benefits of co-curricular programs. The study found that systematic involvement in ECAs helped to develop emotional intelligence, motivation, time management, and interpersonal skills.

Chansa et al. (2024) did a descriptive correlational study with 200 respondents from selected secondary schools in Lusaka, Zambia. They found that participating in sports, arts, and groups helped apply theoretical concepts, promote motivation, and support social-emotional development.

These findings are also confirmed by other studies, also carried out in the Philippines. Dela Cruz and Reyes (2017) discovered a substantial positive correlation between student organization engagement and academic achievement in a high school in Metro Manila, citing increased confidence and leadership skills as the reasons. Similarly, Pineda and Rodriguez (2019) showed that students taking governance in Mindanao University had higher GPAs, thus confirming the favorable relationship between leadership experience and academic success.

Studies from several international contexts have shown that engagement in extracurricular activities, including sports and student government as well as arts and literary societies, is a key factor in both academic achievement and overall individual development. Students engaged in these activities consistently achieve higher GPAs, demonstrate improved attendance, and exhibit greater academic persistence compared to their non-participating peers. Beyond the basic measurements, extracurricular activities can help develop abilities such as leadership, communication, time management, and critical thinking that are very applicable to the workplace. In addition, these programs are highly effective in improving psychosocial well-being by reducing stress, increasing self-confidence, promoting social connection, and developing civic responsibility. Research indicates that to capitalize on these varied benefits, there is a need to increase student motivation and social-emotional development through strong institutional support and structured co-curricular programming.

V. MATERIALS AND METHODS 

5.1 Research Design 
The study used a descriptive-correlational methodology to identify the association between co-curricular/extracurricular activities and student performance.

5.2 Research Environment 
The study was conducted at MSU-Buug Laboratory High School, Buug, Zamboanga Sibugay. The school is a laboratory school of the College of Education of the Mindanao State University System. It provides a variety of academic, co-curricular, and extracurricular activities for the general development of the students. The university offers an ideal context to investigate the association between engagement in these activities and academic achievement, with a wide range of clubs, organizations, leadership programs, and extracurricular activities such as music, dance, and journalism. 

5.3 Research Subject  
The respondents of the study were junior high school students enrolled in MSU-Buug Laboratory High School during the academic year. These students were chosen because they actively participate in various school-based activities and have official General Averages that reflect their academic performance. Inclusion criteria included students who were officially enrolled during the study period, participated in at least one co-curricular or extracurricular activity, and voluntarily agreed to participate in the research survey.

5.4 Sampling Technique 
The research was done by using the technique of Stratified Random Sampling. Students were stratified by grade level (e.g., Grade 7, 8, 9, 10), with each grade level being represented proportionately to its enrollment. Following stratification, random sampling was done in each grade section to eliminate sample bias.

5.5 Research Instruments 
This study is the main tool for collecting the data needed to answer the given research topics. These instruments were carefully created to ensure that the information collected was accurate, relevant, and aligned with the variables being investigated. The questionnaire was constructed to find out the level of participation of students in co-curricular and extracurricular activities and their academic achievement. Its content was validated by experts to verify that it was clear, reliable, and appropriate for the target respondents.

The primary research instruments were a researcher-made questionnaire composed of four parts. Part I gathers the student profile, including age, sex, grade level, and section. Part II, the Co-Curricular Participation Scale, is a 5-point Likert scale where students are asked how often they participate in clubs, groups, and leadership programs, with examples given for explanation. Part III, Extracurricular Engagement Scale, uses a 5-point Likert scale to assess engagement in music, dance, and journalism activities. Part IV concerns academic performance. Students will provide their latest General Average that can be verified through class counselors or school records when allowed.

The questionnaires were validated by experts (e.g., advisers, teachers, or methodologists) to ensure clarity, relevance, and content validity.

5.6 Data Gathering Procedure
The data collection process described the systematic processes followed to collect the information required to address the research questions of this study. It helped to make sure that data collection was orderly, ethical, and reliable. Through this process, the researchers aim to gather accurate and valid responses from the participants regarding their level of participation in co-curricular and extracurricular activities as well as their academic performance. The procedures were meticulously designed to preserve ethical standards, safeguard the integrity of the research, and ensure that the data generated were appropriate for analysis and interpretation. Formal permission to perform the study was acquired from the Principal of the school. After approval was granted, the respondents were oriented about the purpose of the research, their rights as participants, and the measures taken to ensure confidentiality. The questionnaires were then distributed either personally. Once completed, the questionnaires were retrieved, checked for completeness, and prepared for encoding. The researchers confirmed the participants' General Average by coordination with the class advisers or any other authorized individuals, as long as they have the required authorization. Finally, all the data obtained were encoded, tabulated, and analyzed using proper statistical methods to ensure accurate interpretation of the results.

5.7 Data Analysis  
This was a significant step in the research process, since it translated raw data into useful conclusions that helped answer the study objectives. This part talks about the tabulation, treatment, and analysis of the replies collected with the use of proper statistical techniques. The study methodologies allowed the researchers to identify levels of participation and to evaluate the association of co-curricular and extracurricular activities with academic performance. The study was analyzed in a systematic way to draw accurate results that actually reflect the data patterns and trends.

The data obtained from the surveys were carefully coded and then analyzed in a number of ways. The raw responses were first tabulated for ease of understanding and clarity. Then, the average level of participation was determined from the responses on the Likert scale and interpreted on the basis of the defined level of participation scale. The Pearson correlation coefficient (r) was used to assess the strength and direction of the link between co-curricular engagement and academic performance, and between extracurricular activity and academic performance. The values of the correlation were considered according to the conventional recommendations, such as 0.00–0.19 very weak, 0.20–0.39 weak, etc. Finally, the results of the analysis drew conclusions regarding whether students’ participation in co-curricular and extracurricular activities has a significant relationship with their academic performance.

VI. RESULTS AND DISCUSSION  

6.1 SOP1. What is the level of participation of students in co-curricular activities in terms of:
a)	Clubs
b)	Organizations
c)	Student Leadership Programs?

Table 4. 1. Level of Participation in Co-Curricular Activities	
	Co-Curricular Activities
	Weighted Mean
	Interpretation

	Clubs
	3.67
	High Participation

	Organizations
	3.35
	Moderate Participation

	Student Leadership Programs
	3.18
	Moderate Participation

	Overall Mean
	3.40
	Moderate Participation



Legend: 
4.21-5.00 – Very High Participation
3.41-4.20- High Participation
2.61-3.40-Moderate Participation
1.81-2.60 -Low Participation 
1.00-1.80 – Very Low Participation 

Table 4.1 presents the level of participation of students in co-curricular activities. Clubs obtained the highest weighted mean of 3.67, interpreted as high participation. Organizations recorded a weighted mean of 3.35, while student leadership programs obtained 3.18, both interpreted as moderate participation. The overall mean of 3.40 indicates moderate participation among students in co-curricular activities. The overall mean of 3.40 indicates moderate participation, which implies that while students participate in school activities, additional encouragement may further enhance their involvement, particularly in organizations and leadership programs.

6.2 SOP 2. What is the level of participation of students in extracurricular activities in terms of:
d)	Music
e)	Dance
f)	Journalism?

Table 4. 2. Level of Participation in Extracurricular Activities
	Extracurricular Activities
	Weighted Mean
	Interpretation

	Music
	3.58
	High Participation

	Dance
	3.82
	High Participation

	Journalism
	2.17
	Low Participation

	Overall Mean
	3.19
	Moderate Participation


Legend: 
4.21-5.00 – Very High Participation
3.41-4.20- High Participation
2.61-3.40-Moderate Participation
1.81-2.60 -Low Participation 
1.00-1.80 – Very Low Participation 

As shown in Table 4.2, students demonstrated high participation in dance (3.82) and music (3.58). Journalism, however, recorded a weighted mean of 2.17, interpreted as low participation. The overall mean of 3.19 indicates moderate participation in extracurricular activities. 

6.3 SOP 3. What is the level of academic performance of the respondents?
Table 4.3 Level of Academic Performance of the respondents
	Academic Performance Level
	Frequency
	Percentage

	Very High (93–100)
	1
	0.84%

	High (87–92)
	32
	26.67%

	Average (81–86)
Low (75–80)
Very Low (Below 75)
Total
	57
30
0
120
	47.50%
25%
0%
100%


Legend: 
93-100 - Very High Performance
87-92 - High Performance
81-86 - Moderate Performance
75-80 - Low Performance 
Below 75 - Very Low Participation 

Table 4.3: Academic Performance of the Respondents. The majority of the pupils have an average level of academic performance (47.50%), followed by High performance (26.67%) and Low performance (25%). Only one student (0.84%) was rated Very High academically, while no student was rated Very Low.

6.4 SOP 4. Is there a significant relationship between students’ participation in co-curricular activities and their academic performance?

Table 4.4 Relationship Between Co-Curricular Activities and Academic Performance
	Variables
	r-value
	t-statistic
	p-value
	Interpretation
	Decision

	Co-Curricular Activities and Academic Performance
	0.0608
	0.6611
	0.9999
	No Significant Relationship
	Fail to Reject H₀


Legend: 
0.00 – 0.19 - Very weak correlation
0.20 – 0.39 - Weak correlation
0.40 – 0.59 - Moderate correlation
0.60 – 0.79 - Strong correlation
0.80 – 1.00 - Very strong correlation

Table 4.4 presents the Pearson Product-Moment Correlation between co-curricular activities and academic performance. The computed correlation coefficient (r = 0.0608) indicates a negligible positive relationship between the variables.
However, the obtained p-value (0.9999) is significantly higher than the 0.05 level of significance, which means that the relationship is not statistically significant.
Therefore, the null hypothesis is failed to be rejected, which means that participation in co-curricular activities does not have a substantial effect on the academic achievement of the students.

6.5 SOP 5. Is there a significant relationship between students’ participation in extracurricular activities and their academic performance?
Table 4.5 Relationship Between Extracurricular Activities and Academic Performance
	
Variables
	r-value
	t-statistic
	p-value
	Interpretation
	Decision

	Extracurricular Activities and Academic Performance
	-0.0002
	-0.0022
	0.9999
	No Significant Relationship
	Fail to Reject H₀


Legend: 
0.00 – 0.19 - Very weak correlation
0.20 – 0.39 - Weak correlation
0.40 – 0.59 - Moderate correlation
0.60 – 0.79 - Strong correlation
0.80 – 1.00 - Very strong correlation

Table 4.5 presents the Pearson Product-Moment Correlation between extracurricular activities and academic performance. The computed correlation coefficient (r = -0.0002) indicates a negligible negative relationship between the variables.
Also, the obtained p-value (0.9999) is significantly greater than the 0.05 level of significance, which means that the association is not statistically significant. Therefore, we cannot reject the null hypothesis.

6.6 Discussions
The results indicate that students are moderately involved in both co-curricular and extracurricular activities. In a similar manner, a study conducted by Ghani et al. (2020) in a rural area in Malaysia found that students also have a moderate participation in co-curricular activities. Higher club membership means that students prefer more regimented and more school-based organizations that are more accessible. This is consistent with the "progressive era" defined by Parvin (2021), when students know that academic laurels are no longer sufficient to succeed professionally. According to Parvin (2021) and Jenkins (2011), students are inclined to join such organizations for their personal improvement in critical soft skills, including communication, teamwork, and management.

On the other hand, if students are not very involved in clubs or leadership programs, it can be because they have fewer opportunities, more duties, or just less interest. This finding is interesting in contrast to Kim (2023), who found that students who took on leadership roles had stronger decision-making and communication skills. 
Students are actively participating in dance and music in extracurricular activities, which shows their enthusiasm for the performing arts. The Nature Scientific Reports Team (2023) explains that the arts are associated with fewer externalizing behaviors. Likewise, Habib (2024) observed that participation in music and sports increased emotional stability and interpersonal interactions. This indicates that although these activities may not be enhancing grades, they are probably helping to lower stress and enhance support systems among Filipino students (Balal, Tacbas, and Mendoza, 2022).
The low level of participation in journalism, however, indicates a need to promote and support campus newspapers more in order to increase student involvement. This approach coincides with the research of Maher and Khan (2022) and Saki and Hanane (2023). The non-participation in campus publications is a missed chance to build critical thinking and civic 
duty.

The academic performance scores show that most kids are at an average level. This indicates that the majority of students can fulfill the academic requirements, but there is still an opportunity to improve on reaching greater levels of academic success. The overall average academic performance indicates that performance is more likely to be affected by personal motivation, teaching tactics, and study habits. This is similar to the warning from Marsh and Kleitman (2002) that too much emphasis on extracurriculars might sometimes take away from academic obligations. This also confirms the finding by Rotich et al. (2025) that the academic benefits of these programs are typically limited by a lack of resources or skilled individuals to effectively bridge the gap between activities and the classroom.

In addition, the lack of a significant association between participation in co-curricular and extracurricular activities and academic achievement suggests that engagement in school activities does not directly influence students' academic results. Similarly, a study conducted by Vispo and Macalinao (2024) in Zambales revealed that there is no significant difference in terms of involvement by academic achievement and concluded that activities promote growth, but do not directly impact a student's grades. This shows that academic success might be more affected by characteristics such as study habits, teaching tactics, and personal motivation rather than by involvement in school activities alone. Students are on the path of holistic development, as encouraged by the Philippine Department of Education (2013), as supported by the study, although involvement is not an automatic pathway to high grades. The significance of these activities at MSU-Buug, however, could be in the application of theoretical concepts and social-emotional growth identified by Chansa et al. (2024) that equip students for real-world issues, even if it does not instantly reflect on their GPAs.

6.4 Implications of the Study 

The results of this study provide relevant insights regarding the theoretical framework based on Bronfenbrenner's Ecological Systems Theory, Student Engagement Theory, and Vygotsky's Social Development Theory. Although these theories stress the significance of social interaction and student engagement in the learning process, the lack of a notable relationship between participation in co-curricular and extracurricular activities and academic performance indicates that such involvement may not be directly reflected in measurable academic outcomes. According to Bronfenbrenner's Ecological Systems Theory, participation in school activities is just one component of the microsystem, and so, academic performance is influenced by a number of interacting systems, including the home environment, teaching practices, and individual learner characteristics.

Similarly, whereas Student Engagement Theory suggests that engagement through activities leads to student success, the data imply that engagement through activities may be more contributing to social and personal growth than to immediate academic achievement. Consistent with Vygotsky's Social Development Theory, engagement in school activities may facilitate learning through social contact and teamwork, although these benefits may not be readily reflected in students' academic scores. Overall, the data support the notion that these theories should be considered in support of holistic student development, where academic achievement is influenced by a mix of academic, social, and environmental elements rather than just involvement in activities.

And from a practical standpoint, the results provide valuable guidance for school administrators, teachers, parents, and students. Since participation in school activities does not negatively affect academic performance, schools may continue to encourage student involvement without fear of academic decline. But since involvement alone does not boost academic accomplishment substantially, schools should focus on specific academic interventions to increase student achievement, especially among average students. This gap might be potentially bridged by academic mentoring, study skills seminars, and time management training programs. Moreover, the low level of engagement in journalism and leadership activities emphasizes the need for schools to bolster and promote such programs to develop soft skills such as communication, critical thinking, and leadership that are critical for students' long-term academic and professional success.

VII. CONCLUSION 
The study found that pupils are participating in school activities, with their total participation being mostly moderate. Most kids are academically average, meaning that they are meeting academic requirements, but still have more room for improvement in moving towards higher levels of achievement. The data also indicate that participation in co-curricular activities does not significantly affect students' academic performance. Similarly, activities outside the classroom are found to be not significantly related to the academic achievement of kids. These findings indicate that involvement in school events by students may not be the most important factor influencing academic success, but rather characteristics such as study habits, motivation, learning environment, and time management. This is supported by the study of Crede and Kucel (2008), which found that study habits and skills improve the prediction of academic performance more than any other noncognitive individual difference variable examined to date, and should therefore be regarded as a third pillar of academic success.

VIII. RECOMMENDATIONS 
The researcher formulated the following recommendations with reference to the constructed conclusion:
For the School Administrator. Mindanao State University - Buug should continue to give full support to co-curricular and extracurricular programs to promote holistic student development while also strengthening the academic support system.
For Teachers. Teachers may encourage students to maintain a balance between academic responsibilities and participation in school activities to foster both intellectual and social growth.
For Students. Students are encouraged to develop effective time management skills to help them succeed academically while remaining engaged in school activities.
For Parents. Parents may provide guidance and support to help students prioritize their academic responsibilities while participating in enriching activities.
For Future Researchers. Future studies may explore other variables that could influence academic performance, such as students’ study habits, socioeconomic background, learning styles, and motivational factors. Researchers may also use larger samples or different research designs to further validate the findings.
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