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ABSTRACT

This study examined the leadership strategies of school heads and their relationship to the effectiveness of teaching–learning delivery management in Tagalog-speaking districts of Camarines Norte during the School Year 2025–2026. Specifically, it assessed leadership strategies and the level of effectiveness of teaching–learning delivery management across eight domains: school-based review, contextualization and implementation of learning standards, teaching standards and pedagogies, teacher performance feedback, learner achievement, learning assessment, learning environment, career awareness and opportunities, and learner discipline. It also explored the significant relationship between these variables, identified challenges encountered by school heads, and proposed an intervention program. Using a descriptive–correlational design, the study involved 180 elementary and secondary school heads selected through total enumeration. Findings showed that school heads demonstrated very strong leadership strategies across all domains. The effectiveness of teaching–learning delivery management was rated highly effective. Results also revealed significant positive relationships between leadership strategies and management effectiveness, with correlations ranging from strong to very strong relationship. Despite these results, challenges such as limited time for school-based reviews, insufficient professional development, resource constraints, and classroom behavior management were identified. To address these concerns, the study proposed an intervention to strengthen instructional leadership and improve teaching–learning delivery.
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INTRODUCTION
	
Leadership strategies of school heads are essential in shaping the overall quality of educational processes. Effective leadership influences teachers, learners, and the wider school community by guiding efforts that strengthen teaching and learning. School leaders help establish direction, motivate stakeholders, and coordinate actions that support educational improvement. Because leaders employ different strategies depending on their contexts and goals, their approaches can significantly affect the effectiveness of school operations and learning outcomes.

Research emphasizes that strong leadership improves the management of teaching and learning in schools. Transformational leadership practices—such as inspiring teachers, encouraging collaboration, and adapting to changing needs—have been found to improve teacher morale and overall school effectiveness (Esogon and Gumban, 2024). Likewise, school-based management allows leaders to design strategies tailored to the specific needs of their institutions, leading to more relevant and responsive educational practices (Biñas et al., 2023). These approaches highlight the importance of leadership in addressing challenges such as limited resources and evolving educational demands.

Globally, school principals play a crucial role in strengthening teaching–learning delivery by adopting various instructional leadership strategies. They are responsible for integrating Information and Communication Technologies (ICT) into instruction and promoting innovative practices, particularly in rural settings (Nhlumayo, 2024). Instructional leadership also focuses on curriculum management, effective planning, and maintaining high-quality instruction (Chabalala and Naidoo, 2021; Iqbal et al., 2021). Moreover, these leadership practices contribute to promoting social justice and reducing inequalities within schools (Shaked, 2023).

Educational leaders also influence the school climate by establishing a clear vision, creating inclusive learning environments, and supporting teachers through professional development opportunities. Through effective leadership, they set clear expectations, develop policies that guide teaching practices, and foster collaboration among school stakeholders. These efforts contribute to a supportive and safe learning environment where students feel valued and motivated to succeed (Brauckmann et al., 2023).

In the Philippines, the role of school heads is particularly significant in ensuring quality education, as emphasized by global and national mandates such as the United Nations Sustainable Development Goal 4 and the 1987 Philippine Constitution. Despite efforts to strengthen the education system, challenges remain, especially in resource-limited schools (Symaco and Bustos, 2022). Studies indicate that school success is closely linked to the quality of leadership provided by school heads (Villanueva et al., 2021; Gamala and Marpa, 2022). 

However, school leaders often face difficulties in meeting competency standards and adapting programs to local contexts (Lincuna and Caingcoy, 2020; Verbo et al., 2023). In provinces such as Camarines Norte, challenges including multigrade classes, limited resources, and diverse learner needs highlight the importance of effective leadership strategies. Addressing existing research gaps, particularly on integrated leadership strategies that enhance teaching–learning delivery management, remains crucial for improving educational outcomes (Elep, 2024).

METHODOLOGY

This study utilized a quantitative descriptive–correlational design to examine the relationship between school heads’ leadership strategies and the effectiveness of teaching–learning delivery management. The respondents were 180 elementary and secondary school heads from Tagalog-speaking districts in Camarines Norte including Capalonga, Jose Panganiban, Paracale, Labo, and Sta. Elena, selected through total enumeration sampling.

Data were gathered using a validated researcher-made questionnaire with three parts. The first part measured the leadership strategies in enhancing teaching–learning delivery management. The second part determined the effectiveness of delivery management along the same indicators, and the third part identified the challenges encountered. A five-point Likert scale measured agreement and effectiveness. Content validation was done by five school heads from other districts, and reliability was confirmed through a pilot test with 20 school heads using Cronbach’s Alpha.

Ethical protocols were observed, including approval from division authorities, informed consent, confidentiality, and voluntary participation. Data analysis utilized SPSS Version 21.0, with frequency counts and weighted mean for levels of employment and effectiveness, Spearman Rank Correlation for relationships, and frequency counts with ranking for challenges.

RESULTS AND DISCUSSION

Leadership Strategies that Enhance Teaching-Learning  	
         Delivery Management of School Heads

This section presents the findings on the leadership strategies employed by school heads to enhance teaching-learning delivery management. The strategies were determined in terms of school-based review, contextualization and implementation of learning standards, teaching standards and pedagogies, teacher performance feedback, learner achievement, learning assessment, learning environment, career awareness and opportunities, and learner discipline. The results reflect the extent to which school heads apply instructional and managerial leadership practices across these key domains to support effective teaching and learning.

School-Based Review, Contextualization and Implementation of Learning Standards.  This section presents the leadership strategies that enhance teaching learning-delivery management of school heads in terms of school-based review, contextualization, and implementation of learning standards. As shown in Table 1, the overall weighted mean is 4.52, interpreted as strongly agree. The highest rated indicator is ensuring that teaching materials and lesson plans reflect current learning standards, with a weighted mean of 4.57, interpreted as strongly agree, while the lowest indicator is guiding teachers in contextualizing the curriculum to address learners’ specific needs, with a weighted mean of 4.43, also interpreted as strongly agree.
The findings indicate that school heads strongly emphasize instructional alignment, ensuring that classroom instruction reflects mandated learning competencies. This suggests that school heads function as instructional leaders who safeguard curriculum integrity, promote consistency across subject areas, and minimize instructional gaps, resulting in a more structured teaching–learning process aligned with expected outcomes.
In practice, school heads regularly review lesson plans and teaching materials as part of their supervisory responsibilities. Teachers submit daily lesson plans for checking, and discussions during academic meetings and In-Service Trainings (INSET) often focus on aligning lessons with required competencies. During classroom observations and conferences, school heads also refer to learning standards when providing feedback, reinforcing their importance in instructional delivery.

Table 1 
Leadership Strategies that Enhance Teaching-Learning Delivery Management
of School Heads in terms of School-Based Review, Contextualization
and Implementation of Learning Standards
 
	Indicators 
	Weighted Mean
	Interpretation

	1. I lead regular school-based reviews to ensure alignment of teaching with learning standards. 
	4.56
	Strongly Agree

	2. I guide teachers in contextualizing the curriculum to address learners’ specific needs. 
	4.43
	Strongly Agree

	3. I ensure teaching materials and lesson plans reflect current learning standards. 
	4.57
	Strongly Agree

	4. I monitor and provide feedback on teachers’ implementation of learning standards in classrooms. 
	4.52
	Strongly Agree

	Overall Weighted Mean 
	4.52
	Strongly Agree


	Rating Scale: 	 	Descriptive Interpretation: 
	4.20-5.00 	- 	Strongly Agree (SA) 
 	 	3.40-4.19 	- 	    Agree (A) 
 	 	2.60-3.39 	- 	   Neutral (N) 
 	 	1.80-2.59 	- 	Disagree (D) 
 	 	1.00-1.79 	-	Strongly Disagree (SD) 

The slightly lower score on guiding teachers in contextualizing the curriculum to address learners’ specific needs, with a weighted mean of 4.43, suggests that although school heads support contextualization, it receives less emphasis than standards alignment. Contextualization is often addressed during Learning Action Cell sessions, in-service trainings, and collaborative lesson planning facilitated by master teachers, where teachers share localized strategies while school heads guide discussions.
Overall, the results show that school heads play an important role in ensuring that teaching and learning align with curriculum standards. Through continuous review, feedback, and collaboration, they help create a structured learning environment and strengthen the quality of instructional delivery in everyday school practices.
Teaching Standards and Pedagogies. This section presents the data on leadership strategies that enhance teaching–learning delivery management of school heads in terms of teaching standards and pedagogies. Table 2 shows that the overall weighted mean for leadership strategies in teaching standards and pedagogies is 4.54, interpreted as strongly agree. The highest rated indicator is adopting effective and innovative teaching strategies, with a weighted mean of 4.58, interpreted as strongly agree, while the lowest indicator is conducting classroom observations and providing feedback to improve instructional strategies, with a weighted mean of 4.51, also interpreted as strongly agree.

Table 2
Leadership Strategies that Enhance Teaching-Learning 
Delivery Management of School Heads in terms of  
Teaching Standards and Pedagogies  

	Indicators
	Weighted Mean
	Interpretation

	1. I mentor teachers in adopting effective and innovative teaching strategies. 
	4.58
	Strongly Agree

	2. I encourage the integration of best practices in pedagogy for improved learning outcomes. 
	4.52
	Strongly Agree

	3. I ensure teaching practices comply with national teaching standards. 
	4.57
	Strongly Agree

	4. I conduct classroom observations and provide feedback to improve instructional strategies. 
	4.51
	Strongly Agree

	Overall Weighted Mean 
	4.54
	Strongly Agree


	Rating Scale: 	 	Descriptive Interpretation: 
	4.20-5.00 	- 	Strongly Agree (SA) 
 	 	3.40-4.19 	- 	    Agree (A) 
 	 	2.60-3.39 	- 	   Neutral (N) 
 	 	1.80-2.59 	- 	Disagree (D) 
 	 	1.00-1.79 	-	Strongly Disagree (SD) 
 

The results indicate that school heads are highly engaged in strengthening teachers’ pedagogical competencies by providing guidance and support in the use of effective and innovative teaching strategies. This reflects a strong culture of instructional mentoring, where school heads influence teaching practices to improve learner engagement, instructional effectiveness, and overall classroom performance
In the school setting, mentoring is commonly carried out through coaching conversations, demonstration teaching, and collaborative planning sessions. School heads interact with teachers during professional development activities, Learning Action Cell sessions, and informal consultations where innovative strategies and best practices are discussed. These interactions reflect a leadership approach that promotes continuous pedagogical growth and professional learning.
Although conducting classroom observations and providing feedback to improve instructional strategies obtained the lowest rating, with a weighted mean of 4.51, it still reflects a high level of practice. Classroom observations are typically conducted through scheduled supervision plans and formal observation cycles, with feedback delivered during post-observation conferences and through written notes using the Classroom Observation Tool (COT). Because these occur at specific intervals rather than daily, they may appear less prominent than ongoing mentoring activities.
The findings suggest that school heads are highly effective in mentoring teachers and promoting innovative pedagogical approaches. Through mentoring, supervision, and professional development initiatives, school heads support teachers in improving instructional practices and learner engagement. These leadership practices contribute to a supportive instructional environment and a high level of effectiveness in teaching–learning delivery management in terms of teaching standards and pedagogies.
Teacher Performance Feedback. This section presents the data on leadership strategies that enhance teaching–learning delivery management of school heads in terms of teacher performance feedback. As shown in Table 3, the overall weighted mean is 4.56, interpreted as strongly agree. The highest rated indicator is facilitating peer review and collaborative sessions to promote professional growth, with a weighted mean of 4.69, interpreted as strongly agree, while the lowest indicator is supporting teachers in developing professional goals based on performance feedback, with a weighted mean of 4.41, also interpreted as strongly agree.

Table 3 
Leadership Strategies that Enhance Teaching-Learning 
Delivery Management of School Heads in terms of  
Teacher Performance Feedback 

	Indicators 
	Weighted Mean
	Interpretation

	1. I conduct regular performance evaluations and give constructive feedback to teachers. 
	4.60
	Strongly Agree

	2. I facilitate peer review and collaborative sessions to promote professional growth. 
	4.69
	Strongly Agree

	3. I ensure feedback is actionable and focused on improving teaching performance. 
	4.53
	Strongly Agree

	4. I support teachers in developing professional goals based on performance feedback. 
	4.41
	Strongly Agree

	Overall Weighted Mean
	4.56
	Strongly Agree


	Rating Scale: 	 	Descriptive Interpretation: 
	4.20-5.00 	- 	Strongly Agree (SA) 
 	 	3.40-4.19 	- 	    Agree (A) 
 	 	2.60-3.39 	- 	   Neutral (N) 
 	 	1.80-2.59 	- 	Disagree (D) 
 	 	1.00-1.79 	-	Strongly Disagree (SD) 

The results imply that school heads place strong emphasis on collaborative feedback mechanisms as part of instructional leadership. This reflects a culture of collegiality where professional dialogue, peer learning, and shared reflection contribute to teaching improvement and create a supportive environment for instructional development.

Peer review and collaborative sessions are commonly conducted through Learning Action Cell meetings, departmental or grade-level meetings, and team-teaching discussions. School heads facilitate these sessions to allow teachers to share classroom experiences, reflect on challenges, and exchange effective teaching practices. These activities are integrated into regular professional development structures within the school.

The lowest rating for supporting teachers in developing professional goals based on performance feedback, with a weighted mean of 4.41, suggests that while goal-setting is practiced, it is slightly less emphasized than collaborative feedback activities. Professional goal-setting usually occurs during formal evaluation periods such as Individual Performance and Commitment Review (IPCR) conferences or scheduled coaching sessions. Because these activities take place only a few times during the school year, they are less visible compared to ongoing peer collaboration.

Overall, the weighted mean of 4.56 indicates that school heads prioritize feedback and collaboration to strengthen teacher performance. Through peer review, reflective discussions, and performance dialogues, school heads foster a professional environment that encourages continuous improvement in instructional practices and contributes to effective teaching–learning delivery management.

Learner Achievement. This section presents the data on leadership strategies that enhance teaching–learning delivery management of school heads in terms of learner achievement. As shown in Table 4, the overall weighted mean is 4.54, interpreted as strongly agree. The highest rated indicator is implementing interventions to support learners who are struggling academically, with a weighted mean of 4.63, interpreted as strongly agree, while the lowest indicator is recognizing and celebrating learners’ achievement to motivate continued academic excellence, with a weighted mean of 4.48, also interpreted as strongly agree.

Table 4
Leadership Strategies that Enhance Teaching-Learning 
Delivery Management of School Heads in terms of  
Learner Achievement 
 
	Indicators 
	Weighted Mean 
	Interpretation 

	1. I establish strategies to monitor and enhance learners’ academic performance. 
	4.56
	Strongly Agree 

	2. I implement interventions to support learners who are struggling academically. 
	4.63
	Strongly Agree 

	3. I guide teachers in setting measurable and achievable learning goals for students. 
	4.49
	Strongly Agree 

	4. I recognize and celebrate learners’ achievements to motivate continued academic excellence. 
	4.48
	Strongly Agree 

	Overall Weighted Mean 
	4.54
	Strongly Agree 


	Rating Scale: 	 	Descriptive Interpretation: 
	4.20-5.00 	- 	Strongly Agree (SA) 
 	 	3.40-4.19 	- 	    Agree (A) 
 	 	2.60-3.39 	- 	   Neutral (N) 
 	 	1.80-2.59 	- 	Disagree (D) 
 	 	1.00-1.79 	-	Strongly Disagree (SD) 
 
The results imply that school heads strongly emphasize addressing learning gaps through structured academic interventions. The high rating suggests that learner support mechanisms are a central component of teaching–learning delivery management, ensuring that struggling learners receive appropriate assistance to improve academic performance.

In public schools, interventions are commonly implemented through remedial classes, differentiated instruction, and additional learning sessions for learners experiencing academic difficulties. School heads monitor assessment results and coordinate with teachers to identify learners needing support. These intervention programs are often discussed in academic meetings and integrated into school improvement plans.

The lowest rated indicator, recognizing and celebrating learners’ achievement with a weighted mean of 4.48, suggests that recognition practices are implemented but receive slightly less emphasis than intervention initiatives. Recognition remains an important motivational strategy that encourages learner engagement and sustained academic effort.

Recognition activities are usually conducted during awarding ceremonies, flag ceremonies, school assemblies, and recognition programs organized at the end of grading periods or the school year. Because these activities occur less frequently than intervention efforts, they are less visible in everyday instructional management.

The overall weighted mean of 4.54 indicates that school heads promote learner achievement through a combination of targeted support and recognition strategies. By coordinating interventions, monitoring learner progress, and organizing recognition activities, school heads help create a learning environment that supports academic growth, motivation, and continued engagement among learners.

Learning Assessment. This section presents leadership practices that focus on the use of assessment data and the improvement of assessment processes. Table 5 shows that the overall weighted mean for leadership strategies in learning assessment is 4.41, interpreted as strongly agree. The highest rated indicator is encouraging teachers to use assessment outcomes to refine teaching strategies, with a weighted mean of 4.54, interpreted as strongly agree. The lowest indicators are leading initiatives to ensure teachers use diverse and reliable assessment tools, guiding teachers in analyzing assessment results to inform instruction, and reviewing assessment practices to ensure validity and reliability, each with a weighted mean of 4.37, also interpreted as strongly agree.

The results suggest that school heads emphasize translating assessment results into practical instructional improvements. Teachers are guided to interpret student performance data and adjust lesson plans, teaching strategies, and interventions based on learners’ needs. This reflects a leadership approach that promotes reflective and evidence-based instructional practices.

Table 5
Leadership Strategies that Enhance Teaching-Learning 
Delivery Management of School Heads in terms of  
Learning Assessment 
 
	Indicators 
	Weighted Mean
	Interpretation

	1. I lead initiatives to ensure teachers use diverse and reliable assessment tools. 
	4.37
	Strongly Agree

	2. I guide teachers in analyzing assessment results to inform instruction. 
	4.37
	Strongly Agree

	3. I regularly review assessment practices to ensure validity and reliability. 
	4.37
	Strongly Agree

	4. I encourage teachers to use assessment outcomes to refine teaching strategies. 
	4.54
	Strongly Agree

	Overall Weighted Mean 
	4.41
	Strongly Agree


	Rating Scale: 	 	Descriptive Interpretation: 
	4.20-5.00 	- 	Strongly Agree (SA) 
 	 	3.40-4.19 	- 	     Agree (A) 
 	 	2.60-3.39 	- 	   Neutral (N) 
 	 	1.80-2.59 	- 	  Disagree (D) 
 	 	1.00-1.79 	-	Strongly Disagree (SD) 
 
In practice, school heads regularly discuss assessment results with teachers, identifying patterns in student performance and recommending instructional adjustments. These discussions commonly occur during faculty meetings, departmental meetings, collaborative planning sessions, and professional development activities, where teachers are encouraged to apply data-driven strategies in their classrooms.

The lower rated indicators, each with a weighted mean of 4.37, indicate that school heads also support the quality and reliability of assessment practices. These include ensuring the use of appropriate assessment tools, guiding teachers in analyzing results, and reviewing assessment methods to maintain validity and reliability.

Such practices are usually carried out during scheduled evaluation sessions, assessment workshops, and formal supervisory reviews. Because these activities require structured planning and occur periodically rather than daily, they are less visible in routine classroom management.

The overall weighted mean of 4.41 indicates that leadership strategies in learning assessment are consistently practiced within instructional management. School heads promote the use of assessment not only to measure learning but also to guide teaching improvements, support reflective practice, and strengthen instructional quality within the school.

Learning Environment. This section presents the data on leadership strategies that enhance teaching–learning delivery management of school heads in terms of the learning environment, as shown in Table 6. The overall weighted mean is 4.57, interpreted as strongly agree. The highest rated indicator is fostering a safe, inclusive, and conducive learning environment for students, with a weighted mean of 4.63, interpreted as strongly agree, while the lowest indicator is ensuring classrooms and school facilities support effective teaching and learning, with a weighted mean of 4.51, also interpreted as strongly agree.

Table 6
Leadership Strategies that Enhance Teaching-Learning 
Delivery Management of School Heads in terms of  
Learning Environment 

	Indicators 
	Weighted Mean
	Interpretation

	1. I foster a safe, inclusive, and conducive learning environment for students. 
	4.63
	Strongly Agree

	2. I ensure classrooms and school facilities support effective teaching and learning. 
	4.51
	Strongly Agree

	3. I encourage the use of technology and innovative tools to enhance learning. 
	4.52
	Strongly Agree

	4. I promote extracurricular activities that support students’ holistic development. 
	4.62
	Strongly Agree

	Overall Weighted Mean
	4.57
	Strongly Agree


	Rating Scale: 	 	Descriptive Interpretation: 
	4.20-5.00 	- 	Strongly Agree (SA) 
 	 	3.40-4.19 	- 	     Agree (A) 
 	 	2.60-3.39 	- 	   Neutral (N) 
 	 	1.80-2.59 	- 	  Disagree (D) 
 	 	1.00-1.79 	-	Strongly Disagree (SD) 
 
The results imply that school heads prioritize student safety, inclusivity, and well-being as essential components of the learning process. Creating a supportive and respectful environment encourages learners to participate actively in classroom activities while also promoting their academic and social development. These practices are evident in school policies and routines that promote safety, equity, and inclusivity. School heads implement programs to prevent bullying, promote respectful behavior, and address diverse learner needs. They also encourage positive teacher–student relationships to ensure that learners receive the guidance and support necessary for their development.

The lowest rated indicator, ensuring classrooms and school facilities support effective teaching and learning, with a weighted mean of 4.51, indicates that school heads also give attention to the physical aspects of the learning environment. This includes classroom organization, availability of learning materials, and proper maintenance of school facilities. In public schools, support for the physical environment is demonstrated through regular inspections, maintenance activities, and the allocation of instructional resources. Although sometimes limited by logistical and budget constraints, these efforts help ensure that classrooms remain conducive to teaching and learning.

The overall weighted mean of 4.57 indicates that leadership strategies related to the learning environment are highly evident. School heads manage both the physical and psychosocial aspects of the school environment, establishing policies, inclusive programs, and supportive learning spaces that promote academic success and learner well-being.
Career Awareness and Opportunities. This section presents the data on leadership strategies that enhance teaching–learning delivery management of school heads in terms of career awareness and opportunities. Table 7 shows that the overall weighted mean is 4.40, interpreted as strongly agree. The highest rated indicator is providing programs to enhance learners’ awareness of potential career plans, with a weighted mean of 4.52, interpreted as strongly agree, while the lowest indicator is supporting teachers in integrating career guidance into their instruction, with a weighted mean of 4.34, also interpreted as strongly agree

Table 7
Leadership Strategies that Enhance Teaching-Learning 
Delivery Management of School Heads in terms of  
Career Awareness and Opportunities 
 
	Indicators 
	Weighted Mean
	Interpretation

	1. I provide programs to enhance learners’ awareness of potential career paths. 
	4.52
	Strongly Agree

	2. I facilitate partnerships with industries and professionals to expose learners to real-world opportunities.
	4.37
	Strongly Agree

	3. I support teachers in integrating career guidance into their instruction. 
	4.34
	Strongly Agree

	4. I ensure learners have access to information and counseling on career development. 
	4.37
	Strongly Agree

	Overall Weighted Mean
	4.40
	Strongly Agree


	Rating Scale: 	 	Descriptive Interpretation: 
	4.20-5.00 	- 	Strongly Agree (SA) 
 	 	3.40-4.19 	- 	     Agree (A) 
 	 	2.60-3.39 	- 	   Neutral (N) 
 	 	1.80-2.59 	- 	  Disagree (D) 
 	 	1.00-1.79 	-	Strongly Disagree (SD) 
 
The results indicate that school heads actively implement initiatives such as career talks, guidance programs, and workshops that expose learners to different professional fields. These activities help broaden learners’ perspectives, encourage goal setting, and guide them in making informed educational and career decisions. The strong agreement suggests that school heads consider career awareness an important part of holistic education.
These practices are evident in career guidance seminars, partnerships with industry professionals during work immersion in schools offering senior high school programs, and mentorship activities. Through these initiatives, school heads provide opportunities for learners to interact with practitioners, explore career options, and understand the skills and education required for different professions.
The lowest rated indicator, supporting teachers in integrating career guidance into instruction, with a weighted mean of 4.34, indicates that school heads also assist teachers in embedding career-related discussions within their lessons. This ensures that career awareness becomes part of everyday learning and not only limited to formal career programs. In public schools, this support is commonly provided during professional development sessions and instructional coaching. School heads guide teachers in connecting lessons with career-related examples and relevant competencies. Since this practice is integrated within instruction rather than delivered as a separate program, it may appear less visible, which likely explains the slightly lower rating.
The overall weighted mean of 4.40 indicates that leadership strategies promoting career awareness and opportunities are consistently practiced. Through career programs, teacher support, and collaborative planning, school heads help learners develop future-oriented skills, explore career pathways, and prepare for opportunities beyond school.
Learner Discipline. This section presents the data on leadership strategies that enhance teaching–learning delivery management of school heads in terms of learner discipline. Table 8 illustrates how school heads guide students in developing positive behavior while ensuring that rules and expectations are clearly communicated and consistently enforced. The overall weighted mean is 4.53, interpreted as strongly agree. The highest rated indicator is guiding teachers in consistently implementing discipline strategies, with a weighted mean of 4.60, interpreted as strongly agree, while the lowest indicator is establishing and communicating clear rules and behavioral expectations to learners, with a weighted mean of 4.42, also interpreted as strongly agree

Table 8 
Leadership Strategies that Enhance Teaching-Learning 
Delivery Management of School Heads  
in Terms of Learner Discipline 
 
	Indicators 
	Weighted Mean
	Interpretation

	1. I establish and communicate clear rules and behavioral expectations to learners. 
	4.42
	Strongly Agree

	2. I guide teachers in consistently implementing discipline strategies.
	4.60
	Strongly Agree

	3. I address behavioral issues promptly, fairly, and consistently. 
	4.52
	Strongly Agree

	4. I implement programs to promote positive behavior and support students with challenges.
	4.57
	Strongly Agree

	Overall Weighted Mean 
	4.53
	Strongly Agree


	Rating Scale: 	 	Descriptive Interpretation: 
	4.20-5.00 	- 	Strongly Agree (SA) 
 	 	3.40-4.19 	- 	     Agree (A) 
 	 	2.60-3.39 	- 	   Neutral (N) 
 	 	1.80-2.59 	- 	  Disagree (D) 
 	 	1.00-1.79 	-	Strongly Disagree (SD) 

The results imply that school heads actively guide teachers in implementing discipline strategies through initiatives such as counseling programs and mentoring sessions. These practices help address behavioral concerns while reinforcing positive habits, creating a supportive learning environment where students are encouraged to behave responsibly.
When learners exhibit repeated behavioral difficulties, school heads initiate interventions such as referrals to guidance counselors, mentoring programs, or behavior monitoring plans. At the same time, positive behavior programs recognize students who demonstrate improvement or consistent good conduct during assemblies and school activities. These practices show that discipline is managed through support and reinforcement rather than punishment alone.
The lowest rated indicator, establishing and communicating clear rules and behavioral expectations, with a weighted mean of 4.42, indicates that school heads also ensure that learners clearly understand school policies and acceptable behavior. Although slightly lower than guiding discipline strategies, this practice remains essential for maintaining fairness and order within the school.
In public schools, rules and expectations are communicated through student assemblies, orientation sessions, and classroom discussions. Learners are informed of both the consequences of misbehavior and the recognition given for positive conduct. These practices help learners understand and internalize behavioral standards.
The overall weighted mean of 4.53 indicates that leadership strategies for learner discipline are strongly evident. School heads combine clear rules with proactive support programs, allowing schools to maintain order while guiding learners toward responsible behavior and personal development.

Level of Effectiveness of Teaching-Learning    Delivery Management of the School Heads 

This section presents the perceived effectiveness of school heads in managing teaching–learning delivery across nine dimensions: school-based review and learning standards, teaching standards and pedagogies, teacher feedback, learner achievement, learning assessment, learning environment, career awareness, and learner discipline. The findings show how effectively school heads manage instruction and learning conditions to achieve educational outcomes.

School-Based Review, Contextualization and Implementation of Learning Standards. This section presents the level of effectiveness of school heads in managing teaching–learning delivery in terms of school-based review, contextualization, and implementation of learning standards. Table 9 shows that the overall weighted mean is 4.43, interpreted as highly effective. The highest rated indicator is ensuring that all teaching materials are aligned with established learning standards, with a weighted mean of 4.45, interpreted as highly effective, while the lowest indicator is regularly conducting school-based reviews to ensure the effective implementation of learning standards, with a weighted mean of 4.41, also interpreted as highly effective.


Table 9
Level of Effectiveness of Teaching-Learning Delivery Management of  
         School Heads in terms of School-Based Review, Contextualization 
          and Implementation of Learning Standards 
 
	Indicators 
	Weighted Mean
	Interpretation

	1.  I regularly conduct school-based reviews to ensure the effective implementation of learning standards 
	4.41
	Highly Effective

	2.I facilitate the contextualization of the curriculum to meet the specific needs of our learners
	4.43
	Highly Effective

	3. I ensure that all teaching materials are aligned with the established learning standards 
	4.45
	Highly Effective

	4. I monitor the adherence to learning standards through regular classroom observations 
	4.42
	Highly Effective

	Overall Weighted Mean
	4.43
	Highly Effective


	Rating Scale: 	 	Descriptive Interpretation: 
	4.20-5.00 	- 	   Highly Effective (HE) 
 	 	3.40-4.19 	- 	     Effective (E) 
 	 	2.60-3.39 	- 	Moderately Effective (ME) 
 	 	1.80-2.59 	- 	 Slightly Effective (SE) 
 	 	1.00-1.79 	- 	 Not Effective (NE) 


The results indicate that school heads effectively supervise instructional resources and ensure classroom materials support intended learning outcomes. This contributes to consistent, standards-based teaching across subjects and grade levels. Teachers submit lesson plans weekly for review, and school heads check alignment with learning competencies, providing guidance as needed. During classroom observations, learning standards are referenced to keep instruction focused on required outcomes. The slightly lower weighted mean for school-based reviews still reflects a high level of effectiveness, showing that monitoring practices are systematic and purposeful.

In public schools, school-based reviews are conducted during scheduled academic meetings, instructional supervision periods, or evaluation cycles such as the Results-Based Performance Management System (RPMS). These activities, while structured and less frequent than daily alignment checks, ensure teaching practices and learner performance remain consistent with established standards.

The overall weighted mean of 4.43 demonstrates that school heads are highly effective in integrating learning standards into planning, monitoring, and feedback. Teachers receive clear guidance, and instructional practices are continuously refined through structured school-based processes, ensuring learning standards actively guide effective teaching–learning delivery.

Teaching Standards and Pedagogies. This section highlights how school heads ensure that teaching practices conform to national standards while promoting pedagogical approaches that enhance learning. Table 10 shows that the overall weighted mean for level of effectiveness in teaching standards and pedagogies is 4.57, interpreted as highly effective. The highest rated indicator is ensuring that teaching practices are aligned with national teaching standards, with a weighted mean of 4.63, interpreted as highly effective, while the lowest indicator is regularly assessing the effectiveness of teaching methodologies through feedback and evaluations, with a weighted mean of 4.52, also interpreted as highly effective.

Table 10 
Level of Effectiveness of Teaching-Learning Delivery Management of School Heads in terms of Teaching Standards and Pedagogies 
 
	Indicators
	Weighted Mean
	Interpretation

	1. I provide continuous professional development opportunities for teachers to enhance their pedagogical skilla
	4.57
	Highly Effective

	2. I encourage the adoption of innovative 
teaching strategies to improve student engagement 
	4.56
	Highly Effective 

	3. I ensure that teaching practices are aligned with national teaching standards 
	4.63
	Highly Effective 

	4. I regularly assess the effectiveness of teaching methodologies through feedback and evaluations 
	4.52
	Highly Effective 

	Overall Weighted Mean 
	4.57
	Highly Effective 


	Rating Scale: 	 	Descriptive Interpretation: 
	4.20-5.00 	- 	   Highly Effective (HE) 
 	 	3.40-4.19 	- 	     Effective (E) 
 	 	2.60-3.39 	- 	Moderately Effective (ME) 
 	 	1.80-2.59 	- 	 Slightly Effective (SE) 
 	 	1.00-1.79 	- 	 Not Effective (NE) 

The results indicate that school heads demonstrate strong leadership in maintaining instructional quality and consistency. By ensuring alignment with the Philippine Professional Standards for Teachers (PPST), they help teachers deliver lessons that meet curriculum expectations and provide equitable learning opportunities. During curriculum planning, school heads review lesson plans and teaching strategies, discussing how lessons can maintain rigor and relevance while meeting national competencies. Classroom observations and feedback ensure that teaching practices support these standards, and teachers adjust strategies accordingly.

The lowest weighted mean of 4.52 reflects that school heads actively monitor and evaluate instructional approaches to identify areas for improvement. Teachers submit self-reflections and lesson observations, while feedback from students and co-teachers informs discussions on refining methods, such as collaborative learning, differentiated instruction, or active engagement techniques.

The overall weighted mean of 4.57 indicates that school heads consistently provide strong leadership in managing teaching standards and pedagogical practices. Instruction is aligned with national expectations, continuously monitored, and refined to enhance effectiveness. Teachers are supported to adopt best practices, innovate methods, and respond to learners’ needs, resulting in coherent, engaging, and outcomes-driven instruction.

Through alignment with the PPST and ongoing evaluation, school heads foster a culture of continuous improvement. Teachers refine and innovate lesson delivery, ensuring students experience purposeful, engaging instruction aligned with competencies. This strengthens the school’s teaching–learning environment, linking professional growth, instructional quality, and student achievement in a sustained and integrated framework.

Teacher Performance Feedback. This section presents the level of effectiveness of school heads in managing teaching–learning delivery in terms of teacher performance feedback. Table 11 shows that the overall weighted mean is 4.51, interpreted as highly effective. The highest rated indicator is providing technical assistance to teachers on teaching standards, pedagogies, and subject matter across learning areas, with a weighted mean of 4.64, interpreted as highly effective, while the lowest indicator is effectively using feedback from students, parents, and other stakeholders to improve teaching, with a weighted mean of 4.38, also interpreted as highly effective.

Table 11
Level of Effectiveness of Teaching-Learning Delivery  
Management of School Heads in terms of  
Teaching Performance Feedback 
 
	Indicators 
	Weighted Mean
	Interpretation

	1.  I schedule regular classroom visits to observe teaching practices, identify areas for improvement, and provide immediate feedback to teachers 
	4.49
	Highly Effective

	2. I establish mentorship programs where experienced teachers can support and guide new or struggling teachers in instructional strategies and classroom management 
	4.52
	Highly Effective

	3.  I provide technical assistance to teachers on the teaching standards, pedagogies, and subject matter across many learning areas to offer technical support to teachers in enhancing their teaching methods 
	4.64
	Highly Effective

	4.  I effectively use feedback acquired from students, parents, and other individuals involved in education to assist teachers in enhancing their instructional effectiveness. 
	4.38
	Highly Effective

	Overall Weighted Mean 
	4.51
	Highly Effective


	Rating Scale: 	 	Descriptive Interpretation: 
	4.20-5.00 	- 	Highly Effective (HE) 
 	 	3.40-4.19 	- 	Effective (E) 
 	 	2.60-3.39 	- 	Moderately Effective (ME) 
 	 	1.80-2.59 	- 	Slightly Effective (SE) 
 	 	1.00-1.79 	- 	Not Effective (NE) 
 
The results indicate that school heads are proactive in helping teachers enhance instructional approaches. They provide guidance across subjects and pedagogical strategies, ensuring teachers have the knowledge and confidence to deliver high-quality lessons. When teachers face challenges, school heads may observe lessons, suggest alternative approaches, or organize workshops and one-on-one coaching sessions. These practices embed technical support into day-to-day leadership, improving lesson delivery and student engagement.
The lowest weighted mean of 4.38 reflects that school heads also systematically use feedback from multiple stakeholders to guide teacher development. In public schools, this occurs through parent-teacher conferences or student feedback sessions, where school heads discuss concerns with teachers and suggest adjustments to lesson plans, instructional methods, or classroom activities.
The overall weighted mean of 4.51 demonstrates that school heads consistently foster a supportive environment for teacher growth. Through technical assistance and responsive feedback, teachers receive guidance, apply strategies, gather input, and refine their methods, creating a continuous cycle of improvement. This approach ensures instruction becomes progressively more effective, enhancing teaching performance and student learning outcomes across the school.
Learner Achievement. This section presents the level of effectiveness of school heads in managing teaching–learning delivery in terms of learner achievement. Table 12 shows that the overall weighted mean is 4.49, interpreted as highly effective. The highest rated indicator is celebrating and recognizing student achievements to motivate continued academic excellence, with a weighted mean of 4.65, interpreted as highly effective, while the lowest indicator is setting clear academic goals and expectations for student performance, with a weighted mean of 4.39, also interpreted as highly effective.
Table 12 
Level of Effectiveness of Teaching-Learning Delivery  
Management of School Heads in terms of  
Learner Achievement 
 
	Indicators 
	Weighted Mean
	Interpretation 

	1. I set clear academic goals and expectations for student performance 
	4.39
	Highly Effective

	2. I implement intervention programs to support learners who are at risk of underachievement 
	4.48
	Highly Effective

	3. I regularly analyze student performance data to inform instructional decisions 
	4.44
	Highly Effective

	4. I celebrate and recognize student achievements to motivate continued academic excellence 
	4.65
	Highly Effective

	Overall Weighted Mean 
	4.49
	Highly Effective


	Rating Scale: 	 	Descriptive Interpretation: 
	4.20-5.00 	- 	   Highly Effective (HE) 
 	 	3.40-4.19 	- 	     Effective (E) 
 	 	2.60-3.39 	- 	Moderately Effective (ME) 
 	 	1.80-2.59 	- 	 Slightly Effective (SE) 
 	 	1.00-1.79 	- 	 Not Effective (NE) 
The results indicate that school heads actively encourage students by acknowledging accomplishments through awards, commendations, and public recognition. Celebrations during assemblies or ceremonies highlight academic, extracurricular, and values-based achievements, with teachers sharing success stories and school heads personally commending learners. Recognition motivates students to strive for continued excellence and fosters a culture where achievement is valued.
The lowest weighted mean of 4.39 reflects that school heads also use assessment results, report cards, and performance trends to guide curriculum delivery and targeted interventions. They review test results, class averages, and individual performance to identify learning gaps and collaborate with teachers on remedial programs, focused tutorials, small-group instruction, and enrichment activities.
The overall weighted mean of 4.49 indicates that school heads are highly effective in managing learner achievement through a combination of recognition and data-informed guidance. This approach motivates students, supports teacher strategies, and promotes sustained academic growth within an achievement-oriented learning environment.
In public schools, leadership practices include celebrating student success during assemblies and award ceremonies while simultaneously reviewing assessment data and meeting with teachers to plan interventions. Targeted support is provided for learners struggling in specific competencies, while high-performing students receive enrichment opportunities. These practices demonstrate how school heads balance recognition with strategic guidance to ensure all learners receive encouragement and support to maximize achievement.
Learning Assessment. This section presents how school heads guide teachers in developing reliable assessment tools and using assessment data to improve instruction, reflecting their role in ensuring that evaluation supports student learning. Table 13 shows that the overall weighted mean for learning assessment is 4.48, interpreted as highly effective. The highest rated indicator is providing guidance on creating valid and reliable assessment instruments, with a weighted mean of 4.51, interpreted as highly effective, while the lowest indicator is promoting the use of assessment data to inform curriculum adjustments and teaching strategies, with a weighted mean of 4.45, also interpreted as highly effective.
The results indicate that school heads actively enhance the quality of assessments, ensuring tools measure learning accurately and guide instruction. Teachers submit tables of specifications, test items, and proficiency analyses for review, and school heads suggest revisions, hold workshops on rubric design, and demonstrate alternative assessment methods. These interactions help teachers create fair, valid, and standards-aligned assessments.
Table 13
Level of Effectiveness of Teaching-Learning Delivery
Management of School Heads in Terms of     Learning Assessment
 
	Indicators 
	Weighted Mean 
	Interpretation 

	1. I ensure the use of diverse assessment tools to evaluate student learning outcomes 
	4.47
	Highly Effective 

	2. I provide teachers with guidance on creating valid and reliable assessment instruments 
	4.51
	Highly Effective 

	3. I regularly review assessment results to identify areas for instructional improvement 
	4.50
	Highly Effective 

	4. I promote the use of assessment data to inform curriculum adjustments and teaching strategies 
	4.45
	Highly Effective 

	Overall Weighted Mean 
	4.48
	Highly Effective 


	                        Rating Scale: 	 Descriptive Interpretation: 
	4.20-5.00 	- 	Highly Effective (HE) 
 	 	3.40-4.19 	- 	Effective (E) 
 	 	2.60-3.39 	- 	Moderately Effective (ME) 
 	 	1.80-2.59 	- 	Slightly Effective (SE) 
 	 	1.00-1.79 	- 	Not Effective (NE) 
 
The lowest weighted mean of 4.45 shows that school heads also encourage teachers to use assessment results to inform instruction and curriculum design. While data collection is regular, translating results into consistent, subject-specific interventions can be challenging. In practice, school heads work with teachers to identify least mastered competencies, design small-group tutorials, skill-focused activities, and enrichment for high-performing learners, ensuring instruction is responsive and evidence-based.
The overall weighted mean of 4.48 reflects highly effective leadership in learning assessment. School heads combine guidance on creating valid assessments with strategic use of data to refine instruction, fostering a school-wide culture of continuous improvement. Teachers are empowered to monitor learner progress, adjust instruction, and implement targeted support, while students benefit from both remediation and enrichment.
School heads observe teachers administering formative assessments, provide feedback on question quality and alignment, and review performance trends in meetings. Action plans are developed based on results, illustrating how leadership integrates assessment guidance and data-driven decision-making to improve learning outcomes across the school.
Learning Environment. This section gives details on how school heads establish and maintain a learning environment that is structured, safe, inclusive, and conducive to academic success. Table 14 shows level of effectiveness of teaching-learning delivery management of school heads in terms of learning environment 

Table 14
Level of Effectiveness of Teaching-Learning Delivery Management of School Heads in Terms  of Learning Environment 
 
	Indicators 
	Weighted Mean
	Interpretation 

	1. I establish and communicate clear rules and expectations for behavior and academic performance to create a structured and conducive learning environment 
	4.63
	Highly Effective 

	2. I offer professional development sessions focused on effective classroom management techniques to help teachers handle diverse classroom situations 
	4.49
	Highly Effective 

	3. I conduct regular classroom observations and provide constructive feedback to teachers to help them improve their classroom management practices  
	4.53
	Highly Effective 

	4. I effectively manage a school setting that is conducive to learning, promotes inclusivity, and fosters a healthy atmosphere 
	4.49
	Highly Effective 

	Overall Weighted Mean 
	4.54
	Highly Effective 


	Rating Scale: 	 	Descriptive Interpretation: 
	4.20-5.00 	- 	   Highly Effective (HE) 
 	 	3.40-4.19 	- 	     Effective (E) 
 	 	2.60-3.39 	- 	Moderately Effective (ME) 
 	 	1.80-2.59 	- 	 Slightly Effective (SE) 
 	 	1.00-1.79 	- 	 Not Effective (NE) 
 
The overall weighted mean for learning environment is 4.54, interpreted as highly effective. The highest rated indicator is establishing and communicating clear rules for behavior and academic performance to create a structured learning environment, with a weighted mean of 4.63, interpreted as highly effective, while the lowest indicators are offering professional development on classroom management and effectively managing a safe, inclusive, and conducive school setting, both with a weighted mean of 4.49, also interpreted as highly effective.

The results indicate that school heads actively promote a structured school climate where expectations for student behavior and learning outcomes are clear. By setting and communicating these standards, they create a disciplined and respectful atmosphere that allows teachers to teach effectively and students to learn without disruption. DepEd orders and school guidelines are reinforced through classroom advisers, assemblies, and orientations. Classroom rules are posted visibly, and teachers are guided to enforce them consistently. When students disrupt class, corrective actions follow child-friendly and positive discipline policies, establishing a safe and structured learning environment.

The slightly lower weighted mean reflects that school heads also support teachers in developing classroom management skills and fostering inclusivity. They organize DepEd-aligned training on managing large and diverse classes, conflict resolution, and inclusive practices. Classrooms are maintained as safe, welcoming, and organized spaces where teachers can implement these strategies effectively.

The overall weighted mean of 4.54 demonstrates that school heads are highly effective in managing the learning environment. Their leadership ensures orderly, inclusive, and conducive classrooms while supporting teacher growth. Daily monitoring, feedback, recognition of positive behavior, and well-maintained facilities create a structured environment that enhances both student achievement and instructional quality.

Career Awareness and Opportunities. This section presents the data on the level of effectiveness of teaching-learning delivery management of school heads in terms of career awareness and opportunities. Table 15 shows that the overall weighted mean is 4.33, interpreted as highly effective. The highest rated indicator is providing teachers with access to adequate teaching materials, technology, and other resources needed to deliver high-quality instruction, with a weighted mean of 4.40, interpreted as highly effective, while the lowest indicator is implementing programs focused on the well-being and mental health of teachers to help them manage stress and maintain a healthy work-life balance, with a weighted mean of 4.23, still interpreted as highly effective. 

Table 15
Level of Effectiveness of Teaching-Learning Delivery  
Management of School Heads in terms of 
Career Awareness and Opportunities 
 
	Indicators
	Weighted Mean
	Interpretation

	1. I create an environment where teachers feel comfortable discussing their challenges and needs, ensuring they have access to support and resources 
	4.31
	Highly Effective 

	2. I implement programs focused on the wellbeing and mental health of teachers to help them manage stress and maintain a healthy work-life balance 
	4.23
	Highly Effective 

	3. I provide teachers with access to adequate teaching materials, technology, and other resources needed to deliver high-quality instruction 
	4.40
	Highly Effective 

	4. I encourage teachers to participate in professional development programs in order to build on their strengths and reduce performance gaps 
	4.38
	Highly Effective 

	Overall Weighted Mean
	4.33
	Highly Effective


	Rating Scale: 	 	Descriptive Interpretation: 
	4.20-5.00 	- 	  Highly Effective (HE) 
 	 	3.40-4.19 	- 	     Effective (E) 
 	 	2.60-3.39 	- 	Moderately Effective (ME) 
 	 	1.80-2.59 	- 	Slightly Effective (SE) 
 	 	1.00-1.79 	- 	Not Effective (NE) 

This section presents the level of effectiveness of school heads in managing teaching–learning delivery in terms of career awareness and opportunities. Table 15 shows that the overall weighted mean is 4.33, interpreted as highly effective. The highest rated indicator is providing teachers with access to adequate teaching materials, technology, and other resources needed for high-quality instruction, with a weighted mean of 4.40, interpreted as highly effective, while the lowest indicator is implementing programs to support teachers’ well-being and mental health, with a weighted mean of 4.23, also interpreted as highly effective.

The results indicate that school heads actively ensure teachers have the tools, materials, and technology necessary for effective lesson delivery. By facilitating access to resources, they empower teachers to implement innovative strategies, maintain instructional quality, and enhance student engagement. School heads integrate educational software and digital tools into training sessions and provide guidance when teachers use them in lessons, supporting interactive and engaging instruction.

The lowest weighted mean of 4.23 reflects that school heads also promote teacher well-being to reduce stress and maintain work-life balance. Initiatives such as counseling, wellness programs, flexible planning time, and team-building are not always consistently available to all teachers. When implemented, regular check-ins allow teachers to share challenges, enabling school heads to provide support or connect them with DepEd wellness resources.

The overall weighted mean of 4.33 demonstrates that school heads are highly effective in supporting teachers’ professional growth and well-being. By combining access to instructional resources with attention to mental health, they foster a school culture of professional development, teacher satisfaction, and instructional excellence. Daily monitoring, resource provision, and wellness support ensure teachers remain motivated and equipped to deliver high-quality instruction while maintaining a balanced professional life.

Learner Discipline. This section presents the data on the level of effectiveness of teaching-learning delivery management of school heads in terms of learner discipline. As seen in Table 16 the overall weighted mean along learner discipline is 4.47, interpreted as highly effective. The highest rated indicator is establishing and communicating clear behavioral expectations to students, with a weighted mean of 4.51, interpreted as highly effective, while the lowest indicator is implementing consistent and fair disciplinary procedures to address misconduct, with a weighted mean of 4.44, still interpreted as highly effective. 

Table 16 
Level of Effectiveness of Teaching-Learning Delivery  
Management of School Heads in terms of 
Learner Discipline 
 
	Indicators 
	Weighted Mean
	Interpretation 

	1. I establish and communicate clear behavioral expectations to students 
	4.51
	Highly Effective 

	2. I implement consistent and fair disciplinary procedures to address misconduct 
	4.44
	Highly Effective 

	3. I collaborate with teachers and parents to promote positive student behavior 
	4.50
	Highly Effective 

	4. I provide support and counseling services to students exhibiting behavioral challenges 
	4.45
	Highly Effective 

	Overall Weighted Mean 
	4.47
	Highly Effective 


	           Rating Scale: 	 	                            Descriptive Interpretation: 
	4.20-5.00 	- 	Highly Effective (HE) 
 	 	3.40-4.19 	- 	Effective (E) 
 	 	2.60-3.39 	- 	Moderately Effective (ME) 
 	 	1.80-2.59 	- 	Slightly Effective (SE) 
 	 	1.00-1.79 	- 	Not Effective (NE) 

School heads actively set clear standards for student behavior, establishing a structured and respectful learning environment. By communicating expectations clearly, they reduce classroom disruptions, promote consistent conduct, and help learners understand the link between behavior and academic success. This clarity allows teachers to concentrate on instruction rather than discipline, maximizing teaching time and supporting productive learning.

Behavioral expectations are introduced during the first flag ceremony of the school year and reinforced daily in classrooms through visible postings and teacher reminders. When students understand the rules, conflicts decrease, and classrooms operate more smoothly, creating a focused and orderly environment conducive to learning.

The lowest weighted mean of 4.44 shows that school heads enforce disciplinary measures fairly and consistently, ensuring equitable treatment of all learners. Interventions such as counseling, parent conferences, or restorative practices in line with DepEd policies are applied when students repeatedly violate rules. The rating is slightly lower because many behavioral issues are handled at the classroom level, limiting the school head’s direct involvement in every case.

The overall weighted mean of 4.47 indicates that school heads are highly effective in managing learner discipline. Their leadership balances clear communication of behavioral expectations with consistent enforcement. Through daily monitoring, classroom observations, and recognition of positive behavior, school heads create a safe, supportive, and orderly environment that allows teachers to teach effectively and students to thrive academically and socially.

Significant Relationship between the Leadership Strategies         
  of School Heads and the Effectiveness of Enhancing               
            Teaching-Learning Delivery Management 
 
This part presents the relationship between school heads’ leadership strategies and the effectiveness of teaching–learning delivery management using Spearman’s Rho Correlation. The findings show how leadership practices influence instructional quality and provide a basis for improving school leadership initiatives and overall educational outcomes.
The data were first tested for normality using the Shapiro–Wilk test, which yielded p-values below 0.05, indicating a non-normal distribution. Thus, Spearman’s rank-order correlation (ρ) was appropriate to measure the strength and direction of relationships between leadership strategies and teaching–learning effectiveness.
Table 17 indicates that all leadership strategies have statistically significant positive relationships with teaching–learning delivery variables (p < .01). This rejects the null hypothesis and confirms that effective leadership practices are closely linked to how well school heads manage instruction.
School heads guide teachers, monitor classrooms, and establish systems supporting instruction. Strong correlations were found between school-based review, contextualization, and implementation of learning standards with all areas of teaching–learning management, particularly learner achievement (ρ = .832) and learning environment (ρ = .831). These results highlight that aligning standards systematically improves overall instructional quality.

Table 17
Test for Significant Relationship between the Leadership Strategies and the
Level of Effectiveness of Teaching-Learning Delivery  
Management of the School Heads 
[image: ]

Schools benefit when leaders localize curriculum implementation through school-based reviews, checking daily lesson plans, classroom observations, LAC sessions, contextualized lesson exemplars, and INSETs, ensuring instruction meets learners’ needs and local contexts. Contextualizing learning standards allows teachers to adapt lessons to learners’ abilities, culture, and resources. Regular review and guidance by school heads make instruction meaningful, improve achievement, and foster engaging, supportive learning environments.

Teaching standards and pedagogies also show strong correlations with all delivery management variables, with the highest links to learning environment (ρ = .802), learner achievement (ρ = .781), and learner discipline (ρ = .766). Adherence to pedagogical standards supports effective classrooms, discipline, and academic outcomes. School heads strengthen teaching through coaching, mentoring, and professional development. Promoting effective pedagogy ensures teachers can deliver structured lessons, maintain order, and enhance learning experiences.

Teacher performance feedback shows strong correlations, especially with learner achievement (ρ = .830), learning environment (ρ = .759), and learner discipline (ρ = .749). Continuous feedback via IPCR coaching, observations, and conferences improves instructional effectiveness. Constructive feedback helps teachers refine strategies, improve classroom management, and adjust assessments. Timely guidance enhances teacher performance and student outcomes, highlighting feedback as a critical tool for instructional improvement.

Learner achievement strongly correlates with learning environment (ρ = .851), learning assessment (ρ = .808), and learner discipline (ρ = .779). Leadership strategies that improve achievement support positive classroom climates, effective management, and robust assessment systems. Safe, supportive, and well-managed classrooms allow teachers to focus on instruction. School heads strengthen systems promoting positive school climate, behavior management, and academic monitoring to enhance student learning.

Learning environment, learning assessment, and learner discipline are structural pillars of teaching–learning management. Learning environment correlates highest with learner discipline (ρ = .892) and strongly with learning assessment (ρ = .791). Assessment and discipline also maintain strong cross-variable relationships, reflecting their interdependence. Effective classroom management, assessment practices, and learner behavior are interconnected. Disciplined, well-organized classrooms enable better teaching and assessment, emphasizing the need for integrated leadership approaches.

Career awareness shows strong but comparatively lower correlations, with the highest links to learning environment (ρ = .671) and learner achievement (ρ = .650), and lowest with school-based review (ρ = .417). Career programs often occur separately from daily instruction, making their influence less direct. Integrating career education into subjects and partnering with communities and industries can strengthen its impact. Leadership strategies strongly relate to teaching–learning effectiveness, with active implementation improving learner achievement, discipline, assessment practices, and learning environments.

School heads shape instructional direction through strategic leadership and monitoring. Strengthening their leadership competencies supports sustained improvements in teaching–learning delivery and overall school effectiveness.

Challenges Encountered by the School Heads in Enhancing                     
        Teaching-Learning Delivery Management 
 
This section outlines the findings on the challenges encountered by the respondents in enhancing teaching-learning delivery management. These challenges may include institutional, instructional, resource-related, and learner-related factors that affect the implementation of leadership strategies. The findings highlight key issues that may hinder effective instructional leadership and school management. 

School-Based Review, Contextualization, and Implementation of Learning Standards. This section presents the challenges school heads face in enhancing teaching–learning delivery management, particularly in school-based review, contextualization, and implementation of learning standards. Table 18 shows that the most reported challenge is scheduling regular school-based reviews due to teacher workload, with a frequency of 111 (Rank 1). The least reported challenge is the lack of adequate learning materials aligned with standards, with a frequency of 63 (Rank 4). These results indicate that balancing review activities with teachers’ existing responsibilities remains a major concern, as heavy workloads can limit consistent observation and implementation of learning standards.

Table 18  
Challenges Encountered by the School Heads in Enhancing Teaching-Learning Delivery Management in terms of School-Based Review, Contextualization, 
and Implementation of Learning Standards 
 
	Indicators 
	Frequency
	Rank

	1. Difficulty scheduling regular school-based reviews due to teacher workload 
	111
	1

	2. Limited understanding among teachers of how to contextualize the curriculum 
	78
	2

	3. Lack of adequate learning materials aligned with standards 
	63
	4

	4. Limited time to monitor classroom implementation of learning standards 
	66
	3


 
School heads plan quarterly reviews to monitor teaching, provide feedback, and ensure lesson alignment. However, teachers’ multiple class sections, portfolio submissions, and DepEd reporting duties complicate scheduling. Coordinating meaningful observations without disrupting instruction is challenging, highlighting the importance of strategic planning to maintain continuous improvement while minimizing additional burden on teachers.

The lowest ranked challenge reflects resource limitations, which, although less frequent, still affect lesson quality and instructional strategies. Outdated materials or insufficient equipment, such as science lab tools or instructional guides, can hinder hands-on learning and reduce engagement, making it harder for teachers to implement the K–12 curriculum fully.

To address this, school heads facilitate access to resources and guide teachers in adapting existing materials. Strategies include requesting supplies from the Division Office, coordinating shared school resources, and using digital tools or improvised aids. These measures help maintain instructional quality even when resources are limited.

Overall, responses suggest that logistical and human-resource challenges, particularly teacher workload and scheduling, are more pressing than material shortages. Balancing operational planning with instructional support is critical to maintaining high-quality teaching–learning delivery. School heads manage this by integrating classroom observations, peer reviews, and lesson evaluations into the school calendar, coordinating with teachers’ schedules, and creatively addressing material gaps. These approaches ensure that school-based reviews are conducted effectively without overburdening staff and that instructional standards are consistently upheld.

Teaching Standards and Pedagogies. This section presents challenges faced by school heads in teaching standards and pedagogies. Table 19 shows the most reported challenge is insufficient professional development programs for teachers (frequency = 80, Rank 1), while the least reported is ensuring all teachers follow national teaching standards (frequency = 57, Rank 4). Limited training opportunities hinder teachers’ mastery of pedagogical skills, affecting the implementation of effective instructional strategies and learning outcomes.

Table 19
 
Challenges Encountered by the School Heads in Enhancing Teaching-Learning Delivery Management in terms of Teaching Standards and Pedagogies 
 
	Indicators 
	Frequency 
	Rank 

	1. Teachers’ reluctance to adopt innovative teaching strategies 
	68 
	3 

	 2. Insufficient professional development programs for teachers 
	80 
	1 

	3. Difficulty ensuring all teachers follow national teaching standards 
	57 
	4 

	4. Limited ability to observe and provide feedback on teaching practices 
	71 
	2 


 
Division-level seminars and Learning Action Cell (LAC) sessions are often constrained by budgets, trainer availability, or scheduling conflicts. Teachers rely on self-initiative, while school heads provide in-school mentoring, coaching, and peer support to develop professional skills despite limited formal training.

The lowest-reported challenge indicates that most teachers generally follow the Philippine Professional Standards for Teachers. Minor inconsistencies can occur due to differences in experience, understanding of standards, or lesson adaptation, emphasizing the need for ongoing guidance and monitoring to maintain instructional quality.

School heads address occasional misalignments by reviewing lesson plans, providing targeted guidance during school-based reviews, and mentoring teachers to ensure compliance with national standards. While most teachers comply, leadership oversight is necessary to uphold teaching quality across classrooms.

In sum, professional development challenges are more pressing than standard compliance. Strengthening training opportunities helps teachers implement standards effectively and reduces compliance gaps. School heads organize in-school training, facilitate peer mentoring, coordinate collaborative lesson planning, and monitor classroom practice to maintain alignment with DepEd guidelines while enhancing instructional skills.

Teacher Performance Feedback. This section presents challenges faced by school heads in teacher performance feedback. Table 20 shows that the most frequently reported challenge is organizing peer review or mentoring sessions (frequency = 94, Rank 1), while the least frequently reported are providing timely and constructive feedback and teachers’ low receptiveness to feedback (frequency = 51, Rank 3.5). Coordinating peer review and mentoring is difficult due to scheduling conflicts, heavy teaching loads, and limited resources, which can slow professional growth. School heads often conduct smaller group mentoring to ensure collaboration without disrupting instruction.

Table 20 
Challenges Encountered by the School Heads in Enhancing Teaching-Learning Delivery Management in terms of Teacher Performance Feedback 
 
	Indicators 
	Frequency 
	Rank 

	1. Difficulty providing timely and constructive feedback to teachers 
	51 
	3.5 

	2. Challenges organizing peer review or mentoring sessions 
	94 
	1 

	3. Teachers’ low receptiveness to feedback 
	51 
	3.5 

	4. Limited time to support teachers in setting and achieving professional 
	80 
	2 



The lowest-reported challenges indicate occasional barriers in delivering feedback or ensuring it is well received. Differences in experience, familiarity with standards, or mindset require school heads to adjust approaches. Observations and recommendations in areas like questioning techniques, pacing, or engagement sometimes face initial hesitance, but supportive guidance fosters acceptance and a culture of continuous improvement. These findings show that organizing collaborative professional development is a greater challenge than resistance to feedback.

School heads create schedules for classroom observations, mentoring, and peer review to minimize instructional disruption. They model constructive feedback techniques and hold follow-up sessions, promoting professional growth, making feedback actionable, and enhancing overall teaching effectiveness across the school.

Learner Achievement. This section presents challenges faced by school heads in learner achievement. Table 21 shows that the most frequently reported challenge is improving performance of learners with diverse learning needs (frequency = 82, Rank 1), while the least frequently reported is setting realistic and measurable learning targets (frequency = 65, Rank 4). Addressing varying academic abilities, learning styles, and support requirements is the main obstacle. Learners with learning difficulties or gaps in prior knowledge require tailored interventions, which are time- and resource-intensive. Limited personnel and time make it challenging to provide equitable attention, often leading to uneven progress.

The lowest-reported challenge remains important, as measurable targets are essential for monitoring progress and guiding instruction. School heads work with teachers to align targets with curriculum competencies, but differences in student readiness and unexpected disruptions affect feasibility. This shows that managing diverse learner needs is a greater challenge than setting targets.

School heads routinely provide additional support through remedial sessions, small-group instruction, or individualized learning plans. Progress is monitored via quarterly assessments, and strategies are adjusted collaboratively with teachers, ensuring struggling learners have opportunities to improve and promoting more equitable achievement.

Table 21
 
Challenges Encountered by the School Heads in Enhancing Teaching-Learning Delivery Management in terms of Learner Achievement 
 
	Indicators 
	Frequency
	Rank 

	1.  Difficulty improving performance of learners with diverse learning needs 
	82
	1

	2.  Limited resources for remediation programs for underperforming students 
	69
	2.5

	3.  Challenges in setting realistic and measurable learning targets 
	65
	4

	4.  Difficulty motivating learners to achieve academic excellence 
	69
	2.5




Learning Assessment. This section presents challenges faced by school heads in learning assessment. Table 22 shows that the most frequently reported challenge is inadequate capacity to review the quality of assessments regularly (frequency = 87, Rank 1), while the least frequently reported is difficulty in guiding teachers to analyze and interpret assessment results (frequency = 59, Rank 4). Translating assessment data into actionable instructional decisions is the main obstacle. Teachers’ multiple responsibilities and limited time make it difficult to consistently apply assessment insights, limiting targeted interventions and improvements in learner performance.

Table 22 
Challenges Encountered by the School Heads in Enhancing Teaching-Learning Delivery Management in terms of Learning Assessment 
 
	Indicators 
	Frequency
	    Rank

	1. Teachers’ limited use of varied and reliable assessment methods 
	63 
	       3

	2. Difficulty guiding teachers to analyze and interpret assessment results 
	59 
	      4

	3. Inadequate capacity to review the quality of assessments regularly 
	87 
	      1

	4. Difficulty ensuring assessment results are used to improve teaching strategies 
	73 
	       2


 
The lowest-reported challenge indicates that most teachers can interpret assessment results with some support, but school heads still provide occasional guidance. They coach teachers on analyzing data and using insights to refine instruction. The findings suggest that the primary challenge lies in ensuring assessment results are consistently applied to improve teaching, emphasizing the need for school heads to foster a culture of evidence-based, data-driven instruction.

Learning Environment. This section presents challenges faced by school heads in managing the learning environment. Table 23 shows that the most frequently reported challenge is limited access to technology for teaching and learning (frequency = 99, Rank 1), while the least frequently reported is providing extracurricular or enrichment activities for students (frequency = 45, Rank 4). Limited access to computers, projectors, internet, and educational software hinders interactive lessons, student engagement, and the integration of digital tools into instruction. As a result, teachers often rely on traditional methods, and students have fewer opportunities for varied, technology-supported learning experiences.

Table 23
Challenges Encountered by the School Heads in Enhancing Teaching-Learning Delivery Management in terms of Learning Environment 
 
	Indicators
	Frequency
	Rank 

	1. Inadequate classroom or school facilities 
	86
	2 

	2. Difficulty maintaining a safe and inclusive learning environment 
	48
	3 

	3. Limited access to technology for teaching and learning 
	99
	1 

	4. Challenges providing extracurricular or enrichment activities for students 
	45
	4 



The lowest-reported challenge reflects that organizing clubs, sports, and enrichment programs is constrained by teacher workload, limited funding, and scheduling conflicts. Many teachers manage large classes, multiple subjects, and administrative tasks, leaving little time to supervise extracurricular activities. Budget limitations for equipment and materials further restrict regular offerings. These findings suggest that technology access is the primary obstacle in managing the learning environment, while enrichment programs, though important, are less frequently affected.

Career Awareness and Opportunities.  This section presents the challenges faced by school heads in promoting career awareness and opportunities. Table 24 shows that the most frequently reported challenge is limited access to career information and counseling services for students (frequency = 83, Rank 1), while the least frequently reported is teachers’ lack of integration of career guidance into lessons (frequency = 56, Rank 4). Limited career resources make it difficult for students to explore pathways, scholarships, or skills, especially in schools without dedicated guidance offices or counselors. School heads may coordinate with universities, industry partners, or DepEd programs, but limited personnel and resources restrict consistent delivery.
Table 24 
Challenges Encountered by the School Heads in Enhancing Teaching-Learning Delivery Management in terms of Career Awareness and Opportunities 
 
	Indicators 
	Frequency
	Rank 

	1. Limited career guidance programs for students 
	80
	3

	2. Difficulty arranging industry exposure or mentorship opportunities 
	81
	2

	3. Teachers’ lack of integration of career guidance into lessons 
	56
	4

	4.  Limited access to career information and counseling services for students.
	83
	1



The lowest-reported challenge indicates that some teachers do not consistently embed career discussions in lessons. Linking competencies to potential careers motivates students and contextualizes learning. School heads address this through mentoring, lesson plan templates, and training to encourage integration of career guidance into daily instruction. Limited access to career resources is the more pressing challenge. Effective leadership requires prioritizing partnerships, acquiring resources, and implementing structured programs while supporting teachers in connecting lessons to career opportunities.

Learner Discipline. This section presents the challenges faced by school heads in managing learner discipline. Table 25 shows that the most frequently reported challenge is supporting teachers in managing classroom behavior (frequency = 82, Rank 1), while the least frequently reported is limited programs or support for promoting positive behavior (frequency = 56, Rank 4). Assisting teachers with classroom management is challenging because diverse student behaviors can disrupt learning, reduce instructional time, and affect classroom climate. School heads provide mentoring, model strategies, or deploy support staff, but ensuring consistent, individualized support remains difficult.

Table 25 
Challenges Encountered by the School Heads in Enhancing Teaching-Learning Delivery Management in Terms of Learner Discipline 
 
	Indicators 
	Frequency
	Rank

	1. Challenges supporting teachers in managing classroom behavior 
	71 
	3 

	2. Difficulty addressing disciplinary cases consistently and fairly 
	78 
	2 

	3. Limited programs or support for promoting positive behavior 
	56 
	4 

	4. Challenges supporting teachers in managing classroom behavior 
	82 
	1 


 
The lowest-reported challenge involves sustaining initiatives that reinforce positive behavior, such as recognition programs, rewards, or school-wide strategies. While most schools implement values formation programs or peer mentoring systems, limitations in funding, time, or personnel can restrict their frequency or reach. School heads sometimes collaborate with parents or community partners, yet maintaining consistency remains a concern. Supporting teachers in managing classroom behavior is more pressing than implementing positive behavior programs. School heads conduct teacher meetings, workshops on behavior management, and monitor classroom interactions, while also using recognition and reinforcement strategies to create an orderly, safe, and motivating learning environment that enhances teacher effectiveness and student development.

Proposed Intervention to Enhance the Leadership 
     Strategies of School Heads along Teaching-
            Learning Delivery Management

One of the most urgent findings of the study is the difficulty in scheduling regular school-based reviews due to teacher workload, reported by 111 respondents, reflecting broader gaps in instructional leadership and teacher support. Additional challenges include insufficient professional development programs (80 respondents) and difficulties in organizing peer review or mentoring sessions (94 respondents), indicating the absence of sustained collaborative structures that limit teachers’ ability to apply innovative strategies, align instruction with national standards, and provide effective feedback. Managing learner diversity and improving the performance of learners with varied needs is another critical area, as 82 respondents reported challenges in this domain, supported by inconsistent use of learner performance data for instructional decisions. Limited access to technology and instructional resources, cited by 99 respondents, further constrains the implementation of learner-centered and data-driven teaching practices. Career guidance and learner discipline also require intervention, with 83 respondents noting insufficient career counseling and 82 identifying challenges in classroom behavior management. To address these gaps, the B.R.I.D.G.E. Activity will be implemented over three days during the District School Heads Meeting, focusing on structured professional development, mentoring, differentiated instruction, resource optimization, career guidance integration, and positive discipline strategies. By institutionalizing systematic, collaborative, and data-driven leadership practices, the program strengthens school heads’ instructional leadership, enhances teacher performance, and improves learner outcomes, promoting sustainable and effective teaching–learning delivery.
Conclusions
	The school heads demonstrate very strong leadership strategies across all areas of teaching–learning delivery management, reflecting effective instructional leadership that supports curriculum alignment, teacher development, learner achievement, assessment, learning environment, career readiness, and learner discipline. Their teaching–learning delivery management is consistently highly effective, showing a strong capacity to implement instructional standards, support teachers, motivate learners, and maintain conducive and orderly learning environments, thereby enhancing overall learner outcomes. Leadership strategies were also found to have a significant and positive relationship with the effectiveness of teaching–learning delivery, leading to the rejection of the null hypothesis and confirming that robust instructional and learner-focused leadership directly improves teaching–learning practices. Despite these strengths, school heads face challenges such as time constraints, limited professional development, learner diversity, resource limitations, and classroom behavior management. The proposed Project B.R.I.D.G.E.  addresses these gaps through professional development, data-driven practices, resource optimization, career integration, and positive discipline, promoting sustainable improvements in teaching–learning delivery and learner outcomes.

Recommendations
		
		Based on the conclusions, several recommendations are proposed. School heads may further strengthen instructional leadership by sustaining high-impact practices such as curriculum alignment, mentoring, and learner-centered strategies, while giving added focus to curriculum contextualization, career guidance integration, and positive learner discipline. They may also enhance teaching–learning delivery management by institutionalizing regular school-based reviews, expanding data-informed instructional monitoring, and refining pedagogical practices through targeted professional development. School administrators and heads should intentionally align leadership strategies with instructional management priorities, recognizing that strong instructional, assessment, and learner-focused leadership directly improves teaching effectiveness and learner outcomes. Challenges can be addressed by developing time-efficient review mechanisms, strengthening School Learning Action Cell (SLAC) implementation, optimizing resources and technology, and supporting learner diversity, classroom management, and career guidance. The Schools Division Office and school heads may pilot the Project B.R.I.D.G.E.  to reinforce leadership and positive discipline, while future researchers may explore mixed-methods studies or assess interventions across varied school contexts.
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