EFFECTS OF LEADERSHIP STYLES PRACTICED BY HEAD TEACHERS ON TEACHER MOTIVATION AND STUDENT ACADEMIC OUTCOMES IN SECONDARY SCHOOLS IN LUSAKA, ZAMBIA



Abstract
This study examined the effects of leadership styles practiced by head teachers on teacher motivation and student academic outcomes in public secondary schools in Lusaka, Zambia. The study was guided by three objectives: to identify the leadership styles practiced by head teachers, to determine the effect of leadership styles on teacher motivation, and to examine the effect of leadership styles on student academic outcomes. The study employed a mixed methods approach using an explanatory sequential design. Quantitative data were collected from 76 teachers and 98 students through structured questionnaires, while qualitative data were collected from five head teachers using semi-structured interviews. Quantitative data were analysed using descriptive statistics and multiple regression analysis in SPSS version 16, while qualitative data were analysed thematically.
The findings revealed that transformational and transactional leadership styles were the most commonly practiced leadership approaches, while laissez-faire leadership was minimally practiced. Regression analysis showed that transformational leadership had a positive and statistically significant effect on teacher motivation (β = 0.406, p < 0.05) and student academic outcomes (β = 0.417, p < 0.05). Transactional leadership demonstrated a positive but statistically insignificant effect, whereas laissez-faire leadership showed a negative effect on both teacher motivation and student outcomes. Qualitative findings further revealed that overcrowding, limited teaching resources, bureaucratic constraints, and workload pressures reduced leadership effectiveness in Lusaka secondary schools.
The study concludes that transformational leadership positively contributes to teacher motivation and student academic performance, although its effectiveness is moderated by structural challenges within the Zambian education system. The study recommends strengthening leadership training, improving school resource allocation, and decentralizing selected administrative functions to enhance school leadership effectiveness.
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I. INTRODUCTION
School leadership plays a critical role in improving educational quality, teacher motivation, and student academic achievement. Across the world, effective leadership practices have increasingly been recognized as important determinants of school performance and institutional effectiveness. Head teachers influence school climate, teacher morale, instructional supervision, and the implementation of educational policies. In secondary schools, leadership practices directly affect how teachers perform their duties and how students engage with learning processes.
Educational leadership has become particularly important in developing countries where schools face numerous structural and administrative challenges. In Zambia, secondary schools continue to experience overcrowding, inadequate learning resources, staffing shortages, and increasing administrative demands (Ministry of Education, 2022). These conditions place significant pressure on head teachers to adopt leadership approaches that motivate teachers and improve student outcomes despite limited institutional support.
Leadership styles such as transformational, transactional, and laissez-faire leadership have received considerable attention in educational research. Transformational leadership focuses on inspiration, support, participation, and professional growth, while transactional leadership emphasizes supervision, compliance, rewards, and discipline (Bass & Avolio, 1994). Laissez-faire leadership, on the other hand, is characterized by limited involvement in decision-making and weak supervision. Existing studies suggest that transformational leadership generally promotes higher teacher commitment and student achievement, whereas laissez-faire leadership is often associated with weak organizational performance (Duraku & Hoxha, 2023; Chin, 2007).
However, findings from previous studies remain inconsistent. Some researchers argue that leadership alone may not significantly influence student outcomes because school performance is also shaped by contextual factors such as infrastructure, socio-economic conditions, teacher competency, and resource availability (Nguni, Sleegers & Denessen, 2006). In many African countries, including Zambia, limited resources and centralized education systems may reduce the effectiveness of school leadership practices.
Despite the recognized importance of educational leadership, there is limited empirical evidence examining how leadership styles practiced by head teachers influence teacher motivation and student academic outcomes in Lusaka secondary schools. Most local studies focus broadly on educational administration without adequately examining how specific leadership styles affect both teachers and learners within the realities of the Zambian school environment.
This study therefore sought to examine the effects of leadership styles practiced by head teachers on teacher motivation and student academic outcomes in selected public secondary schools in Lusaka, Zambia. The study contributes to educational leadership literature by demonstrating how structural challenges such as overcrowding, resource shortages, and bureaucratic constraints moderate leadership effectiveness in Zambian secondary schools.

II. LITERATURE REVIEW
Transformational Leadership and Teacher Motivation
Transformational leadership refers to a leadership style in which leaders inspire followers through vision, motivation, support, and participation in decision-making. Bass and Avolio (1994) argue that transformational leaders encourage innovation, professional growth, and organizational commitment among employees. In educational institutions, transformational leadership promotes teacher morale, collaboration, and instructional effectiveness.
Several studies have linked transformational leadership to positive teacher outcomes. Duraku and Hoxha (2023) found that transformational leadership improved teacher commitment and job satisfaction in secondary schools. Similarly, Augustine and Rebekah (2024) observed that teachers under transformational leaders demonstrated higher levels of engagement and professional motivation.
However, contrasting findings exist in the literature. Nguni, Sleegers, and Denessen (2006) found that transformational leadership did not always directly improve student academic performance because educational outcomes are also influenced by external factors such as school resources and teacher competency. This suggests that leadership effectiveness may vary depending on contextual conditions within schools.
Transactional Leadership and School Performance
Transactional leadership focuses on supervision, compliance, rewards, and corrective action. Leaders establish clear structures and expectations while emphasizing accountability and discipline. Chanda et al. (2025) argue that transactional leadership is effective in maintaining organizational order and ensuring adherence to institutional policies.
In schools, transactional leadership may contribute to discipline and administrative efficiency. However, some scholars argue that excessive reliance on transactional practices may reduce teacher creativity and intrinsic motivation. Eyal and Roth (2011) found that transactional leadership improved teacher performance only when reward systems were transparent and fairly implemented.
Within the Zambian education system, head teachers often operate under centralized administrative structures requiring strict compliance with Ministry of Education policies. Such conditions may encourage greater reliance on transactional leadership practices.
Laissez-Faire Leadership and Educational Outcomes
Laissez-faire leadership is characterized by passive leadership behaviour, limited supervision, and avoidance of decision-making responsibilities. Chin (2007) argues that laissez-faire leadership negatively affects organizational effectiveness because employees receive limited guidance and support.
Studies in educational settings generally associate laissez-faire leadership with poor teacher motivation and weak student performance. Adan (2024) found that schools operating under passive leadership often experience low teacher morale, weak discipline, and reduced academic achievement.
However, Harris (2007) suggested that limited leadership intervention may sometimes encourage professional independence among experienced teachers. Nevertheless, in developing-country school systems facing supervision and accountability challenges, passive leadership may create organizational instability.
Theoretical Framework
The study was guided by Transformational Leadership Theory, Instructional Leadership Theory, and Path-Goal Theory. Transformational Leadership Theory explains how supportive leadership improves teacher motivation and organizational commitment. Instructional Leadership Theory emphasizes supervision, instructional guidance, and focus on teaching and learning processes (Hallinger, 2011). Path-Goal Theory explains how leaders adjust leadership styles according to situational demands and organizational conditions (House, 1971).

III. METHODOLOGY
The study employed a mixed methods approach using an explanatory sequential design. Quantitative data were collected first, followed by qualitative data to explain and contextualize the statistical findings. This design enabled the study to combine measurable relationships with detailed participant experiences.
The study adopted a descriptive case study design focusing on five public secondary schools in Lusaka: Matero Boys Secondary School, Munali Girls Secondary School, Kamwala Secondary School, David Kaunda National STEM Secondary School, and Nyumba Yanga School.
The study sample consisted of 76 teachers, 98 students, and five head teachers. Teachers and students were selected using stratified random sampling, while all five head teachers were purposively included. Data were collected through structured questionnaires and semi-structured interviews.
Quantitative data were analysed using descriptive statistics and multiple regression analysis in SPSS version 16. Qualitative data were analysed using thematic analysis. Ethical clearance was obtained from Mulungushi University, while permission to conduct the study was granted by the respective school administrations.

IV. RESULTS AND DISCUSSION
The findings revealed that transformational and transactional leadership styles were the most commonly practiced leadership approaches among head teachers in Lusaka secondary schools. Teachers reported transactional leadership as slightly more dominant (Mean = 3.51), while students rated transformational and transactional leadership equally high (Mean = 3.85). Laissez-faire leadership recorded the lowest mean scores among both teachers and students.
The prominence of transformational leadership suggests that head teachers attempt to motivate teachers through support, recognition, participation, and professional guidance. These findings support Duraku and Hoxha (2023), who found that transformational leadership improves teacher morale and instructional engagement.
However, contrasting findings by Nguni, Sleegers, and Denessen (2006) suggest that leadership alone may not directly improve educational outcomes because school performance is also shaped by contextual factors such as infrastructure, learning resources, and teacher competency. This argument is relevant to the Zambian context where many secondary schools experience overcrowding and resource shortages.
Regression analysis showed that transformational leadership had a positive and statistically significant effect on teacher motivation (β = 0.406, p < 0.05). This indicates that supportive and participatory leadership practices improve teacher morale, engagement, and professional commitment. Transactional leadership demonstrated a positive but statistically insignificant effect, while laissez-faire leadership showed a negative relationship with teacher motivation.
The findings further revealed that transformational leadership positively influenced student academic outcomes (β = 0.417, p < 0.05). Teachers reported that supportive leadership practices improved lesson preparation, classroom participation, and student engagement. These findings support Hallinger (2011), who argues that instructional leadership strengthens school effectiveness through teacher supervision and professional support.
Nevertheless, leadership effectiveness was constrained by contextual challenges within Lusaka secondary schools. Head teachers identified overcrowded classrooms, limited teaching materials, bureaucratic delays, and inadequate professional development opportunities as major obstacles affecting school leadership. One head teacher explained that large student populations and shortages of textbooks reduced the ability to effectively motivate teachers and support instructional innovation.
These qualitative findings help explain why transformational leadership, although statistically significant, did not account for all variations in teacher motivation and student academic outcomes. The quantitative findings showed that leadership styles explained only 31.7% of teacher motivation and 31.6% of student academic outcomes, suggesting that broader institutional and socio-economic factors also influence school performance.
The findings therefore demonstrate that effective school leadership in Zambia cannot be separated from the structural realities of the education system. Leadership effectiveness is moderated by resource availability, policy structures, workload pressures, and institutional support mechanisms.



V. CONCLUSION AND RECOMMENDATIONS
The study examined the effects of leadership styles practiced by head teachers on teacher motivation and student academic outcomes in selected public secondary schools in Lusaka, Zambia. The findings established that transformational and transactional leadership styles were the most commonly practiced approaches, while laissez-faire leadership was minimally practiced.
Transformational leadership demonstrated a positive and statistically significant effect on both teacher motivation and student academic outcomes. Transactional leadership mainly contributed to organizational structure and discipline but showed limited influence on intrinsic motivation and academic performance. Laissez-faire leadership negatively affected teacher engagement and student outcomes.
The study further established that leadership effectiveness in Lusaka secondary schools is influenced by contextual challenges such as overcrowding, inadequate teaching resources, bureaucratic constraints, and workload pressures. These findings imply that improving educational quality in Zambia requires both effective leadership practices and broader institutional support.
The study recommends that the Ministry of Education strengthen leadership training programs for head teachers with emphasis on transformational and instructional leadership practices. Schools should also receive improved funding and resource support to reduce overcrowding and shortages of teaching materials. Additionally, selected administrative functions should be decentralized to provide head teachers with greater flexibility in responding to school-specific challenges.
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