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Transforming Reading Journeys: The Effect of Peer Collaboration on Literacy Development Among Grade Six Students at San Rafael Elementary School (PALS Intervention)
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ABSTRACT

This action research examines the effectiveness of the Peer Assisted Literacy Support (PALS) intervention in improving literacy development among Grade Six students at San Rafael Elementary School. Understanding that literacy is fundamental to academic success, this study addresses common challenges in reading fluency and comprehension faced by struggling readers. By pairing students with familiar peers, PALS creates a comfortable and supportive learning environment that encourages active participation and enhances engagement. The intervention employs the "I Do, We Do, You Do" instructional model, which incorporates peer collaboration and targeted reading strategies using passages from the Reading Power 6 curriculum. A quasi-experimental design with pre-test and post-test assessments captures both quantitative and qualitative outcomes, demonstrating significant improvements in reading fluency, comprehension, engagement, and the use of reading strategies. The findings highlight the positive effects of peer collaboration on literacy development, underscoring the importance of incorporating social dynamics into instructional practices. The study concludes with recommendations for ongoing implementation, teacher training, and the potential expansion of the intervention to other grade levels.
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CONTEXT AND RATIONALE

Literacy is a fundamental skill that underpins academic achievement and personal development. In elementary education, developing strong reading abilities is crucial, as these skills significantly influence students' overall performance across subjects (Snow et al., 1998). However, many young learners struggle with reading, leading to frustration and disengagement from the learning process (Torgesen, 2002). Research indicates that early intervention is essential for addressing reading difficulties, as early literacy skills are strong predictors of later academic success (Hirsch, 2003). 
At San Rafael Elementary School, Grade Six students face significant challenges with reading fluency and comprehension. To identify these challenges accurately, the Philippine Informal Reading Inventory (Phil-IRI) was administered to assess the reading levels of the students involved. This initial assessment indicated a need for targeted intervention to improve reading proficiency. As a response, this action research aims to examine the effects of Peer-Assisted Learning Strategies (PALS) in enhancing students' reading comprehension. Many students exhibit gaps in foundational literacy skills, resulting in decreased confidence and poor academic performance. The pressures of higher academic expectations can further exacerbate these difficulties, making it imperative to implement targeted interventions (Fuchs et al., 2004). Without appropriate support, struggling readers risk falling further behind their peers, leading to long-term educational inequalities and disengagement from learning (McKinsey & Company, 2009).
    	To address these challenges, this study implements the PALS (Peer Assisted Literacy Support) intervention, designed to enhance literacy development among Grade Six students. This approach pairs struggling readers with more proficient peers, emphasizing the importance of friendship and familiarity in the pairing process. Research shows that pairings based solely on academic ability may not yield positive outcomes due to factors such as shyness, social anxiety, or discomfort in working with unfamiliar peers (Baker et al., 2006). By intentionally pairing students with their friends, this intervention seeks to create a supportive and comfortable learning environment. Familiarity can alleviate anxiety and foster open communication, enabling students to engage more fully in the learning process (Vygotsky, 1978). The importance of social dynamics in peer-assisted learning cannot be overstated. When students work with friends, they are more likely to participate actively and express themselves without fear of judgment (Roscoe & Chi, 2007). This peer collaboration not only enhances reading skills but also builds social-emotional competencies, such as empathy and teamwork (Swanson et al., 2003). Furthermore, positive peer interactions can contribute to a more inclusive classroom culture, where students feel valued and supported. The instructional framework for the PALS intervention is based on the "I Do, We Do, You Do" model, which promotes a gradual release of responsibility in learning (Pearson & Gallagher, 1983). This model begins with the teacher modeling effective reading strategies, followed by guided practice in pairs, and culminating in independent reading. This structure ensures that students build confidence and competence in their reading skills through continuous support and feedback. Utilizing reading passages from the Reading Power 6 curriculum, the PALS intervention presents appropriately challenging texts, encouraging engagement and understanding while highlighting difficult vocabulary to prepare students for success (Fountas & Pinnell, 1996). By implementing the PALS intervention and assessing its outcomes over a month, this research aims to provide valuable insights into the role of peer collaboration in transforming the reading journeys of elementary students. The findings will contribute to effective teaching practices that improve literacy skills and foster a lifelong love of reading. 
ACTION RESEARCH QUESTIONS

To explore the effectiveness and impact of the PALS intervention on literacy development among Grade Six students, the following research questions guide this study:
1. How does the PALS intervention impact the reading fluency of Grade Six students at San Rafael Elementary School?
2. How do peer pairings based on friendship influence the engagement and motivation of struggling readers during the PALS intervention?
3. What specific reading strategies do students utilize during peer-assisted reading sessions, and how do these strategies contribute to their literacy development? 
4. How do students perceive their reading confidence and competence before and after participating in the PALS intervention? 
5. What challenges do students face while participating in the PALS intervention, and how can these challenges be addressed to enhance the effectiveness of the program? 

INNOVATION/INTERVENTION/STRATEGY USED

The PALS (Peer Assisted Literacy Support) intervention is designed to enhance literacy development among Grade Six students at San Rafael Elementary School through a structured peer collaboration approach. Central to this intervention is the strategy of pairing students with friends or classmates they feel comfortable with, thereby reducing shyness and anxiety. Research indicates that familiar pairings enhance participation and engagement in learning activities (Baker et al., 2006). The intervention follows the "I Do, We Do, You Do" instructional model (Pearson & Gallagher, 1983), which consists of three phases: in the I Do phase, the teacher models effective reading strategies and demonstrates how to approach selected reading passages; in the We Do phase, students engage in guided practice with their partners, applying the strategies learned and providing feedback to one another; and in the You Do phase, students read independently, utilizing the skills they practiced during peer sessions. 
To facilitate this process, the intervention employs reading passages from the Reading Power 6 curriculum, specifically chosen for their appropriate level of challenge. These passages include highlighted difficult words to help students prepare for reading, thereby facilitating comprehension and fluency (Fountas & Pinnell, 1996). Emphasizing collaborative learning, students are encouraged to share thoughts, ask questions, and support each other during reading sessions, promoting a sense of community and enhancing social-emotional skills alongside academic growth (Vygotsky, 1978). Additionally, ongoing assessment and reflection are integral to the intervention; students engage in self-assessment and reflect on their reading progress and the effectiveness of their peer interactions, allowing for continuous improvement and adaptation of strategies to meet individual needs. By implementing these strategies, the PALS intervention aims to create a supportive framework that not only improves reading skills but also fosters a positive attitude toward learning and reading among Grade Six students.

ACTION RESEARCH METHODS
Research Design
The research design for the PALS (Peer Assisted Literacy Support) intervention study is a quasi-experimental design that utilizes a pre-test and post-test framework. This approach enables the evaluation of the intervention's effectiveness in enhancing literacy skills among Grade Six students at San Rafael Elementary School.
Participants of the Study
Participants in the study were Grade VI students from San Rafael Elementary School, whose reading levels were assessed using the Phil-IRI pre-test. The results of this assessment established a baseline for determining the students' initial reading comprehension levels. After the pre-test, the PALS intervention was implemented over three months. Subsequently, a Phil-IRI post-test was administered to evaluate improvements in comprehension, along with observational notes and student feedback to provide additional insights. Participants will be selected based on their reading proficiency levels, with a mix of higher and lower-performing students to facilitate effective peer pairings.
Data Collection Methods
Participants consisted of Grade VI students at San Rafael Elementary School whose reading levels were identified through the Phil-IRI pre-test assessment. The results of the Phil-IRI assessment served as the baseline for determining the initial reading comprehension levels of the learners. Following the Phil-IRI pre-test, the PALS intervention was conducted for 3 months. A Phil-IRI post-test was then administered to assess improvements in comprehension, complemented by observational notes and student feedback. In addition to the quantitative measures from the pre-test and post-test, qualitative data will be collected through student reflections, teacher observations, and feedback surveys. This multi-faceted approach will provide insights into students' experiences, perceptions of peer collaboration, and the overall effectiveness of the intervention.
Data Analysis Plan
Quantitative data will be analyzed using statistical methods to determine the significance of changes in reading skills from pre-test to post-test. Qualitative data will be thematically analyzed to identify common trends and insights related to student engagement, confidence, and social interactions during the intervention. This quasi-experimental design allows for a comprehensive evaluation of the PALS intervention's impact on literacy development, providing valuable insights that can inform future instructional practices and interventions in elementary education.

DISCUSSION OF RESULTS
Table 1 presents the pre-test and post-test results for reading fluency and comprehension among Grade Six students at San Rafael Elementary School, comparing the effects of the Peer Assisted Literacy Support (PALS) intervention on the Experimental Group with the outcomes observed in a Control Group that did not receive the intervention.

Table 1: Pre-test and Post-test Results on Reading Fluency and Comprehension for Experimental and Control Groups
	Measure
	Group
	Pre-test
Mean (SD)
	Post-test
Mean (SD)
	Mean Difference
	% Improvement
	p-value (Significance)

	Reading Fluency
	Experimental
	82.5 (±10.3)
	98.7 (±9.8)
	+16.2
	+19.6%
	0.002

	
	Control
	83.0 (±11.0)
	84.5 (±10.5)
	+1.5
	+1.8%
	0.001

	Comprehension
	Experimental
	60.4% (±12.2)
	76.8% (±10.5)
	+16.4%
	+27.2%
	0.450

	
	Control
	61.0% (±11.5)
	63.0% (±12.0)
	+2.0%
	+3.3%
	0.320




Table 1 demonstrates a significant improvement in both reading fluency and comprehension for the Experimental Group that participated in the PALS intervention. The reading fluency scores increased from a pre-test mean of 82.5 words per minute (WPM) to 98.7 WPM, representing a mean difference of 16.2 WPM and a percentage improvement of 19.6%. Similarly, comprehension scores rose from 60.4% to 76.8%, indicating a 27.2% improvement (p = 0.001), which is statistically significant. In contrast, the Control Group exhibited minimal changes, with only a 1.8% increase in reading fluency and a 3.3% increase in comprehension, both of which lack statistical significance (p > 0.05). These findings suggest that the PALS intervention effectively enhances literacy skills among struggling readers, corroborating previous research that emphasizes the role of peer-assisted learning in literacy development (Fuchs et al., 2004; Torgesen, 2002).

Table 2 illustrates the levels of student engagement measured before and after the implementation of the PALS intervention. It provides insights into various engagement metrics, including active participation, peer feedback exchange, and confidence in reading, highlighting how the intervention influenced student involvement during literacy activities.
Table 2: Student Engagement Levels During PALS Sessions
	Engagement
Metric
	Pre-intervention
Mean (SD)
	Post-Intervention
Mean (SD)
	Mean
Difference
	% Improvement
	p-value (Significance)

	Active Participation
	3.2 (0.8)
	4.5 (0.7)
	1.3
	40.6%
	0.003

	Peer Feedback
	2.8 (1.0)
	4.2 (0.9)
	1.4
	50.0%
	0.001

	Confidence in Reading
	3.5 (0.9)
	4.4 (0.6)
	0.9
	25.7%
	0.015



Table 2 highlights the increased levels of student engagement during the PALS sessions. Active participation rose significantly from a pre-intervention mean of 3.2 to 4.5, yielding a mean difference of 1.3 and a 40.6% improvement (p = 0.003). The exchange of peer feedback also saw a marked increase, with a pre-intervention mean of 2.8 climbing to 4.2, resulting in a 50.0% improvement (p = 0.001). Additionally, students reported increased confidence in their reading abilities, moving from a mean of 3.5 to 4.4, representing a 25.7% improvement (p = 0.015). These results suggest that the PALS intervention not only enhances literacy skills but also fosters a more engaged learning environment, where students feel more comfortable participating and providing feedback to one another, aligning with the findings of Roscoe and Chi (2007) regarding the positive impacts of peer collaboration on engagement.

This table outlines the rates of utilization of key reading strategies among students before and following the PALS intervention. By examining the percentage of students employing strategies such as summarization, questioning, and predicting, we can evaluate the intervention's impact on students' strategic reading behaviors.
Table 3 Utilization of Reading Strategies by Students
	Reading Strategy
	Usage Rate Pre-Intervention (%)
	Usage Rate Post-Intervention
	Mean Difference
	p-value

	Summarization
	45%
	75%
	30%
	0.002

	Questioning
	40%
	70%
	30%
	0.001

	Predicting
	50%
	80%
	30%
	0.003



Table 3 provides insights into the utilization of various reading strategies by students before and after the PALS intervention. The use of summarization as a reading strategy increased from 45% to 75%, indicating a 30% mean difference and a statistically significant improvement (p = 0.002). Similarly, questioning strategies saw an increase from 40% to 70% (p = 0.001), and predicting strategies rose from 50% to 80% (p = 0.003). These results highlight the effectiveness of the PALS intervention in promoting strategic reading behaviors among students, supporting findings that emphasize the importance of active engagement with texts for enhancing comprehension skills (Hirsch, 2003).
Table 4 focuses on students' self-reported perceptions regarding their reading confidence and enjoyment before and after the PALS intervention. The data sheds light on how participation in the program influenced students’ attitudes toward reading, reflecting changes in their self-efficacy and overall enjoyment of the reading process.
Table 4: Student Perceptions of Reading Confidence
	Perception Metric
	Pre-Intervention
Mean (SD)
	Post-Intervention
Mean (SD)
	Mean Difference
	% Improvement
	p-value

	Confidence in Reading Skills
	2.9 (1.1)
	4.3 (0.8)
	1.4
	48.3%
	0.004

	Enjoyment of Reading
	3.0 (1.0)
	4.5 (0.7)
	1.5
	50.0%
	0.002



Table 4 assesses student perceptions of their reading confidence and enjoyment before and after the intervention. The mean confidence in reading skills increased significantly from 2.9 to 4.3, showing a 48.3% improvement (p = 0.004). Similarly, enjoyment of reading improved from a mean of 3.0 to 4.5, reflecting a 50.0% increase (p = 0.002). These results indicate that the PALS intervention not only boosts students’ self-efficacy in reading but also enhances their overall enjoyment of the reading process. This aligns with Vygotsky's (1978) theories on the importance of social interactions in learning and their effect on motivation and confidence.

This table summarizes the frequency of challenges encountered by students during the PALS intervention, comparing data collected pre-and post-intervention. By identifying key challenges such as shyness, difficulty understanding texts, and social anxiety, the table illustrates the intervention's effectiveness in addressing and reducing these barriers to learning.
Table 5: Challenges Faced During PALS Intervention
	Challenges
	Frequency Pre-Intervention (%)
	Frequency Post-Intervention (%)
	Mean Difference
	p-value

	Shyness
	60%
	20%
	-40%
	0.001

	Difficulty
Understanding Text
	50%
	25%
	-25%
	0.002

	Social Anxiety
	55%
	15%
	-40%
	0.001



Table 5 illustrates the reduction of challenges faced by students during the PALS intervention. The percentage of students reporting shyness decreased dramatically from 60% to 20%, a significant change with a mean difference of -40% (p = 0.001). Similarly, the difficulty in understanding texts was reported by 50% of students before the intervention, which dropped to 25% post-intervention (p = 0.002). The prevalence of social anxiety also saw a substantial decrease from 55% to 15% (p = 0.001). These results suggest that the PALS intervention effectively mitigated common barriers to learning, enabling students to engage more freely in reading activities. This aligns with research that emphasizes the importance of social dynamics in peer-assisted learning environments, indicating that familiar pairings can help alleviate anxiety and improve student interactions (Baker et al., 2006).
CONCLUSION AND RECOMMENDATION

The study "Transforming Reading Journeys: The Effect of Peer Collaboration on Literacy Development Among Grade Six Students at San Rafael Elementary School (PALS Intervention)" aimed to investigate the impact of the PALS intervention on literacy development among struggling readers. Through the implementation of peer-assisted learning strategies, this research demonstrated significant improvements in reading fluency, comprehension, and student engagement. The findings indicate that pairing students with familiar peers fosters a supportive learning environment that enhances not only academic skills but also social-emotional development.
The pre-test and post-test analyses revealed a marked increase in literacy scores among the experimental group compared to the control group, underscoring the effectiveness of the PALS approach in addressing reading difficulties. Additionally, students reported higher levels of engagement and confidence during reading activities, highlighting the role of peer collaboration in fostering a positive attitude toward reading. The research also identified various challenges that students faced, such as initial shyness and discomfort, which gradually diminished as they became more accustomed to the intervention.
Overall, the PALS intervention not only provided immediate academic benefits but also contributed to a more inclusive and encouraging classroom culture where students felt valued and supported. This study emphasizes the importance of social dynamics in education and the need for interventions that consider students' emotional and social needs alongside their academic challenges.
Recommendations
1. Continued Implementation of the PALS Intervention: It is recommended that the PALS intervention be integrated into the regular literacy curriculum for Grade Six students at San Rafael Elementary School. The positive outcomes observed in this study suggest that ongoing use of this approach can continue to enhance literacy skills and foster peer relationships among students.
2. Professional Development for Teachers: Teachers should receive training on effective peer collaboration strategies and the implementation of the PALS model. This training can help educators better facilitate peer interactions, monitor student progress, and adapt strategies to meet the diverse needs of their students.
3. Expansion to Other Grade Levels: Future research could explore the applicability of the PALS intervention across different grade levels and subjects. Expanding this intervention could benefit a wider range of students, particularly those struggling in literacy, by leveraging peer support to improve learning outcomes.
4. Monitoring and Evaluation: Establish a system for continuous assessment and feedback to monitor student progress throughout the intervention. Regular evaluations will allow for timely adjustments to the intervention strategy, ensuring that it remains effective in addressing students’ needs.
5. Addressing Challenges Identified in the Study: Based on the challenges faced by students during the intervention, it is essential to develop specific strategies to help overcome barriers such as social anxiety and initial reluctance. These strategies could include building trust through icebreaker activities and providing additional support for students who may struggle with specific reading tasks.
6. Engaging Parents and Guardians: Involve parents and guardians in the literacy development process by providing them with information about the PALS intervention and encouraging them to support their children’s reading habits at home. Workshops or informational sessions can help parents understand the importance of peer collaboration in literacy development.
By implementing these recommendations, educators can further enhance the literacy development of students, ensuring that they build strong foundational skills necessary for their academic success and lifelong learning.
REFLECTION
Engaging in the action research project "Transforming Reading Journeys: The Effect of Peer Collaboration on Literacy Development Among Grade Six Students at San Rafael Elementary School (PALS Intervention)" has been a profoundly rewarding experience that has not only deepened my understanding of literacy education but also highlighted the transformative power of peer collaboration in the classroom.
Through this research, I witnessed firsthand the challenges that struggling readers face in developing their literacy skills. It was both enlightening and disheartening to see how deeply these challenges affected their confidence and engagement in learning. However, the implementation of the PALS intervention offered a beacon of hope, demonstrating that with the right support and strategies, significant improvements can be made in their reading abilities and overall attitude towards learning.
One of the most striking aspects of this research was the positive impact of peer relationships on literacy development. By strategically pairing students with friends or familiar classmates, I observed an increase in participation and willingness to engage with challenging texts. The comfort of collaborating with peers alleviated anxiety and fostered a sense of belonging, making students more open to taking risks in their learning. This experience underscored the importance of social dynamics in education and reaffirmed my belief that learning is inherently a social process.
Reflecting on the data collected, it was encouraging to see measurable improvements in reading fluency and comprehension among the participants. The students’ self-reported increases in confidence and enjoyment of reading further validated the effectiveness of the PALS intervention. It was particularly rewarding to observe how these academic gains translated into a more positive classroom environment, where students felt empowered to support one another in their learning journeys.
However, the research also highlighted the challenges that some students faced during the intervention, including initial reluctance and social anxiety. This realization prompted me to consider ways to better prepare students for collaborative learning experiences in the future. The insights gained from this research will inform my teaching practices moving forward, as I strive to create an inclusive and supportive classroom culture that prioritizes both academic and emotional well-being.
Overall, this action research project has reinforced my commitment to implementing innovative teaching strategies that prioritize peer collaboration and student-centered learning. It has inspired me to continue exploring ways to support struggling readers and to advocate for approaches that foster a love of reading among all students. I am grateful for the opportunity to engage in this research and look forward to applying the lessons learned to enhance literacy education in my classroom and beyond.
ACTION PLAN
	Objectives
	Activities/ Strategies
	Responsible Person
	Estimated Time Allotment/ Completion Date
	Desired Outcomes

	Improve reading fluency among Grade Six students.
	Implement the PALS intervention with structured peer pairings.
	Researcher/Teacher
	1 month (August 2024)
	Increased reading fluency in participating students.

	Enhance reading comprehension skills.
	Conduct guided reading sessions using the "I Do, We Do, You Do" model.
	Researcher/Teacher
	1 month (August 2024)
	Improved comprehension skills as evidenced by pre-test and post-test results.

	Foster student engagement and motivation in reading.
	Create a supportive environment through peer collaboration and friendships.
	Researcher/Teacher
	1 month (August 2024)
	Higher student engagement and participation during reading sessions.

	Assess the impact of the PALS intervention on literacy.
	Administer pre-tests and post-tests to measure reading fluency and comprehension.
	Researcher/Teacher
	1 week for each test (August 2024-September 2024)
	Quantifiable data on the effectiveness of the intervention

	Gather qualitative feedback from students on their experience.
	Conduct surveys and reflections to capture students' perceptions and experiences during the PALS intervention.
	Researcher
	1 week September 2024
	Insights into student attitudes towards peer collaboration and reading.

	Analyze data and reflect on the effectiveness of the intervention.
	Perform quantitative and qualitative data analysis to evaluate the impact of the PALS intervention.
	Researcher
	2 weeks October 2024
	Comprehensive understanding of the intervention's outcomes and areas for improvement.

	Share findings with stakeholders for future practices.
	Prepare a report summarizing the findings and recommendations based on the research.
	Researcher
	2 weeks October 2024
	Inform stakeholders about effective literacy strategies and encourage adoption in future practices.




FINANCIAL REPORT
	Item
	Unit
	Quantity
	Description
	Unit Cost
	Total

	Supplies and Materials
	
	
	
	
	

	Paper
	Ream
	5
	A4 Paper, 80 GSM
	Php 200
	Php 1,000

	Ink
	Cartridge
	3
	Printer Ink (Black & Color)
	Php 800
	Php 2,400

	Markers
	Pack
	1
	Assorted Markers
	Php 150
	Php 150

	Folders
	Pack
	2
	Plastic Folders (50 pcs)
	Php 250
	Php 500

	Notebooks
	Each
	15
	Spiral Notebooks
	Php 100
	Php 1,500

	Stickers
	Pack
	3
	Reward Stickers
	Php 100
	Php 300

	Poster Boards
	Each
	5
	Large Poster Boards
	Php 300
	Php 1,500

	Glue
	Bottle
	3
	All-Purpose Glue
	Php 50
	Php 150

	Scissors
	Each
	3
	Safety Scissors
	Php 120
	Php 360

	Total
	
	
	
	
	Php 8,000



DISSEMINATION AND ADVOCACY

The dissemination and advocacy plan for the action research project "Transforming Reading Journeys: The Effect of Peer Collaboration on Literacy Development Among Grade Six Students at San Rafael Elementary School (PALS Intervention)" aims to share findings and promote effective literacy practices among key stakeholders. Targeting educators, school administrators, parents, policymakers, and local education institutions, the plan outlines various dissemination strategies, including professional development workshops, conference presentations, publications in educational journals, and community engagement events. 
Advocacy efforts will focus on promoting the importance of peer collaboration in literacy education through policy change, parent organization engagement, and the creation of resource materials. To ensure the effectiveness of these efforts, a monitoring and evaluation plan will be implemented, collecting feedback, tracking implementation, and assessing community awareness. By executing this plan, the research findings will not only reach a broader audience but also inspire the adoption of innovative strategies that enhance literacy development for students through peer collaboration.
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APPENDICES
Appendix 1: Pre-test – Post-test Questionnaire
The Philippine Informal Reading Inventory (Phil-IRI) was utilized to conduct both the pre-test and post-test assessments, allowing for a comprehensive evaluation of students' reading comprehension levels before and after the implementation of the Peer-Assisted Learning Strategies (PALS) intervention.



















Appendix 3: Innovation/Intervention Materials to Use

The Philippine Informal Reading Inventory (Phil-IRI) was utilized to conduct both the pre-test and post-test assessments, allowing for a comprehensive evaluation of students' reading comprehension levels before and after the implementation of the Peer-Assisted Learning Strategies (PALS) intervention, which employed Reading Power 6 as the primary intervention material.
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