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ABSTRACT
Aims:This study aimed to explore the lived experiences of education graduates who are not engaged in the teaching profession and to identify the factors influencing their decision to pursue non-teaching career pathways.
Study Design:The study employed a qualitative phenomenological research design to capture and interpret the shared lived experiences of education graduates who did not enter the teaching profession.
Place and Duration of Study:The participants of this study consist of Licensed Professional Teachers who are graduates of a Philippine State University in Bohol and are currently employed in non-teaching positions. Data collection and analysis were carried out over a defined research period within the academic year 2024–2025.
Methodology:A total of eleven (11) education graduates who passed the Licensure Examination for Teachers but are currently employed in non-teaching occupations were selected using snowball sampling. Inclusion criteria required participants to hold a bachelor’s degree in education, be licensure examination passers, and have no formal teaching experience. Data were gathered through semi-structured in-depth interviews focusing on lived experiences and career decision factors. Interview transcripts were analyzed using Braun and Clarke’s six-phase thematic analysis. Ethical considerations were strictly observed, including informed consent, confidentiality, and anonymization of participant identities.
Results:The findings revealed four major experiential themes: navigating new professional environments, utilizing transferable teaching skills, experiencing professional identity dissonance, and developing broader perspectives on career success. Four key influencing factors also emerged: financial instability and urgent income needs, lengthy and uncertain teaching recruitment processes, licensure examination outcomes affecting self-efficacy, and perceived opportunities for faster career advancement in non-teaching sectors. Overall, participants demonstrated successful adaptation to alternative careers despite initial emotional and professional challenges.
Conclusion:The study concludes that education graduates’ transition to non-teaching careers is driven by a combination of economic necessity, institutional barriers, and psychological factors rather than rejection of the teaching profession. Their experiences highlight the need for reforms in teacher recruitment systems, compensation structures, and professional support mechanisms to improve teacher retention and encourage more graduates to enter and remain in the teaching field.













Key Words:Education graduates; non-teaching careers; phenomenological study; career decision-making
Introduction
Education is widely recognized as a fundamental human right and a key driver of sustainable development. It enhances individual opportunities, reduces inequality, and contributes to national economic growth and social stability. In recognition of its global importance, the United Nations established Sustainable Development Goal 4 (SDG 4), which aims to “ensure inclusive and equitable quality education and promote lifelong learning opportunities for all” (United Nations, 2020). Achieving SDG 4 is essential in building resilient and equitable societies, as education remains a central mechanism for breaking cycles of poverty and improving long-term life outcomes (UNESCO, 2020).
Teachers play a critical role in achieving SDG 4 because they are the primary agents of instruction, curriculum implementation, and learner development. However, despite their importance, many education systems globally continue to experience challenges in teacher recruitment, retention, and career sustainability. Recent research highlights that teacher attrition remains a persistent issue influenced by workload intensity, workplace stress, limited professional support, and insufficient compensation relative to other professions (OECD, 2021; Goldhaber & Theobald, 2023). In addition, studies show that teachers’ intentions to remain in the profession are strongly associated with job satisfaction, well-being, and perceived professional value (Räsänen et al., 2020; Liu, 2020).
In many education systems, including developing countries, teacher turnover has remained relatively stable but still significant, with notable disparities across school contexts and working conditions (OECD, 2021). While some attrition is normal due to career mobility, high levels of departure from the profession can negatively affect instructional continuity, student outcomes, and education system efficiency (Goldhaber & Theobald, 2023). These challenges highlight the need to better understand not only practicing teachers but also individuals trained as teachers who choose alternative career paths.
In the Philippine context, teacher education continues to produce a large number of graduates annually; however, not all graduates enter or remain in the teaching profession. Many education graduates pursue alternative careers in sectors such as business process outsourcing, administration, or private industry, often due to perceived advantages in salary, workload conditions, and career advancement opportunities outside teaching. This trend contributes to ongoing concerns regarding teacher supply and raises questions about the factors influencing career decision-making among education graduates.
Despite extensive research on teacher attrition and retention, most studies focus on in-service teachers or those who have already exited the profession. Limited attention has been given to education graduates who never enter teaching after completing their degree. Understanding their lived experiences and career choices is essential in addressing gaps in teacher supply and improving teacher education programs. This study therefore seeks to explore the experiences, motivations, and career pathways of education graduates who did not pursue teaching careers. The findings may provide valuable insights for policy development and contribute to strengthening teacher preparation systems in alignment with SDG 4.

Research objectives
1.To explore the lived experiences of education graduates who are not engaged in the teaching profession.
2.To identify the factors that influenced education graduates' decisions to pursue careers outside the field of teaching.
Methodology
Research Design
This study is anchored within a qualitative-phenomenological research design, which serves as an optimal epistemological vehicle for capturing, describing, and interpreting the core essence of a shared lived phenomenon. Rather than executing a deductive hypothesis-testing procedure, a phenomenological approach permits an inductive exploration of the complex psychological, environmental, and sociocultural realities constructed by the participants themselves. By focusing on the experiential subjective realities of the individuals, this design allows the researcher to extract deep, nuanced structural meanings from the narratives of education graduates who transitioned away from traditional academic settings, thereby bridging the gap between theoretical training and actualized career divergence.
Participants and Sampling 
The participants of this study consist of Licensed Professional Teachers who are graduates of a Philippine State University in Bohol and are currently employed in non-teaching positions.This inquiry utilizes snowball sampling, a purposive chain-referral sampling strategy wherein an initial key informant meeting the exact inclusion criteria is used to identify and recruit subsequent qualified participants. The final target sample comprises a highly bounded group of exactly eleven (11) respondents, a sample size that strictly aligns with phenomenological standards prioritizing dense, narrative depth over statistical generalizability. To guarantee empirical validity and data integrity, all eleven participants were rigorously screened against established inclusion parameters: each individual must hold a baccalaureate degree in elementary or secondary education, must have successfully passed the Board Licensure Examination for Professional Teachers (BLEPT), must never have engaged in formal classroom instruction as a primary vocation, and must currently be working any non-teaching job for the past 6 months after passing the board examination.
Research Instrument
The primary mechanism for qualitative data elicitation is a researcher-formulated, semi-structured interview guide designed to facilitate an open yet highly focused dialogue with the participants. The semi-structured architecture balances thematic standardization with conversational flexibility, providing a predetermined set of open-ended inquiry streams while simultaneously empowering the researcher to deploy spontaneous, strategic probes based on emerging participant responses. The instrument is bifurcated into two core structural domains directly mapped to the study's primary objectives: the first section comprehensively probes the lived experiences, day-to-day operational realities, skill transferability, and job satisfaction levels within alternative industries, while the second section systematically uncovers the critical financial, psychological, or institutional catalysts that prompted the decision to bypass the teaching field. Prior to field implementation, the instrument undergoes a rigorous content-validation process by an expert panel of qualitative methodologists to ensure face validity, structural alignment, and linguistic clarity.
Data Analysis
The text-based datasets derived from the verbatim transcription of the oral interviews will be systematically decoded utilizing the Six-Phase Thematic Analysis Framework established by Braun and Clarke (2006). This highly iterative and recursive analytic process begins with data familiarization, wherein the researcher performs manual orthographic transcription and repeated critical readings of the audio data to capture initial semantic impressions. The secondary phase involves the generation of initial codes, where distinct segments of text are assigned conceptual labels that represent recurring raw ideas across the entire dataset. In the third and fourth phases, these discrete codes are clustered into broader, tentative candidate themes, which are then rigorously tested against both the specific coded extracts and the holistic dataset to confirm internal homogeneity and external heterogeneity. The fifth phase entails defining and naming the finalized themes, wherein the researcher refines the conceptual essence of each category and applies precise, academically rigorous titles to the emergent thematic structures. Finally, the analysis culminates in the production of the formal report, which synthesizes the empirical findings by weaving the extracted themes with direct, verbatim participant accounts and corroborating empirical literature.
Ethical Considerations
To protect the fundamental rights, psychological welfare, and professional security of the eleven human subjects involved, this investigation strictly complies with standardized international and institutional ethical protocols. Prior to data collection, each participant is provided with a comprehensive informed consent disclosure that details the exact scope of the inquiry, the voluntary nature of participation, and the unconditional right to withdraw from the research process at any juncture without institutional or personal penalty. To ensure absolute anonymity and confidentiality, all personally identifiable information is permanently expunged from the research records, and participants are assigned distinct alphanumeric pseudonyms to obscure their identities within the final manuscript. Furthermore, all digital assets, including raw audio recordings and textual transcripts, are encrypted and securely archived on a password-protected cloud server accessible solely by the primary investigator. In strict adherence to regional data privacy laws, all electronic and physical data repositories will be permanently and securely deleted following the final institutional defense and evaluation of the research study.
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Figure 1. Schema on the Generated Themes of the Study

Experiences of Education Graduates Who Are Not Engaged in the Teaching Profession

Theme 1: Navigating New Professional Environments

The findings revealed that education graduates experienced considerable adjustments when entering non-teaching professions. Participants described adapting to unfamiliar workplace cultures, schedules, job expectations, and organizational structures. Although these transitions were initially challenging, they gradually developed the flexibility necessary to function effectively in their new environments.This finding can be explained through Career Transition Theory proposed by Nancy Schlossberg, which posits that individuals undergoing career transitions must cope with changes in roles, routines, relationships, and assumptions. The graduates' experiences reflect the transition process wherein individuals reconstruct their professional identities while learning to navigate new occupational contexts. Their narratives suggest that adaptation was facilitated through personal resilience and continuous learning.

The findings are consistent with recent studies indicating that career transitions often involve a period of uncertainty and adjustment. Hogg et al. (2023) found that individuals transitioning into new professional fields frequently encounter challenges related to workplace adaptation and role redefinition. Similarly, Boyle (2022) reported that graduates entering careers outside their original field of study often experience transitional difficulties as they negotiate new professional expectations. Furthermore, Li and Horta (2023) observed that career transitions require individuals to actively reconstruct their identities and competencies to align with new occupational demands.

"After graduation, I entered a work environment that was very different from what I had prepared for in college. The routines, expectations, and responsibilities were unfamiliar. At first, I struggled to adjust, but over time I learned how to adapt and became more confident in my ability to work outside the teaching profession." P1

Theme 2: Utilizing Teaching Skills Beyond the Classroom
Participants recognized that the competencies developed during teacher education remained highly relevant in their non-teaching occupations. Communication skills, patience, interpersonal abilities, organization, and problem-solving emerged as valuable assets that contributed to workplace success.This finding is supported by Human Capital Theory of Gary Becker, which suggests that education equips individuals with transferable knowledge and skills that can generate value across different occupational settings. Although participants were not employed as teachers, the competencies acquired through their education program enhanced their employability and performance in other sectors.
This collective experience is reflected in the following composite vignette:
"Although I am no longer teaching, I still use many of the skills I learned as an education student. My ability to communicate clearly, remain patient, and explain information effectively helps me perform my job and interact with customers and colleagues every day."P5
Recent research supports the transferability of teacher competencies. Rizqi et al. (2024) found that education graduates working outside teaching continued to utilize communication, instructional, and interpersonal skills acquired during teacher preparation programs. Hogg et al. (2023) similarly emphasized that individuals transitioning into new careers often leverage previously acquired competencies to facilitate adaptation and success. Studies examining professional transitions also indicate that transferable skills serve as important resources for navigating new employment environments and enhancing career mobility.
	Theme 3: Experiencing Professional Identity Dissonance
A significant finding was the experience of professional identity conflict among participants. Many expressed feelings of uncertainty, disappointment, or ambivalence regarding their career trajectories because they had originally envisioned themselves as teachers. Working outside the profession for which they were trained created tensions between their educational background and current occupational roles.This theme is best explained through Professional Identity Theory, which argues that professional identity develops through the integration of personal beliefs, educational experiences, and occupational roles. When individuals are unable to enact the professional role for which they were prepared, identity tensions may emerge. Such tensions often prompt self-reflection and career reassessment.
The participants' shared experiences are represented in the following vignette:
"I worked hard to earn my education degree and dreamed of becoming a teacher. When I found myself working in another field, I sometimes questioned whether I had made the right choice. Even though I accepted my current job, a part of me still identified as a teacher and hoped to enter the profession someday." P9
The findings align with studies highlighting identity struggles during occupational transitions. Noel (2021) reported that teachers who leave the profession frequently experience identity tensions as they negotiate new career paths. Likewise, Smetana and Kushki (2021) found that career transitions often require individuals to reconstruct professional identities in response to changing circumstances. More recently, Hempkin (2023) emphasized that professional identity is dynamic and continuously negotiated, particularly during periods of career transition and occupational change.

Theme 4: Developing Practical Perspectives on Career Success	

Participants reported that working outside the teaching profession broadened their understanding of success and employability. They came to appreciate the value of practical experience, workplace competence, and adaptability, recognizing that academic qualifications alone do not guarantee professional success.This finding is consistent with Social Cognitive Career Theory (SCCT) developed by Robert W. Lent and colleagues, which posits that career development is influenced by learning experiences, self-efficacy beliefs, and environmental factors. Through exposure to diverse workplaces, participants developed new perceptions regarding competence, career advancement, and professional achievement.
	The participants' shared experiences are represented in the following vignette:
"Working with people from different educational backgrounds taught me that success depends on more than a college degree. I realized that experience, adaptability, and continuous learning are equally important. These experiences changed the way I view career growth and professional achievement." P11
Recent studies support this interpretation. Boyle (2022) found that graduates often redefine their notions of career success as they encounter workplace realities that differ from their educational expectations. Li and Horta (2023) similarly observed that individuals transitioning to alternative careers develop new understandings of professional achievement based on practical experiences and workplace opportunities. Goldhaber et al. (2022) further noted that career trajectories among education graduates are often shaped by contextual opportunities rather than solely by academic preparation.
Factors That Influenced Education Graduates' Decisions to Pursue Careers Outside the Field of Teaching
Theme 1: Seeking Financial Stability and Immediate Income
Financial stability and the need for immediate income emerged as one of the most influential factors that led education graduates to pursue careers outside the teaching profession. Participants consistently emphasized the urgency of securing employment immediately after graduation to meet personal and family financial obligations. While many initially aspired to enter the teaching profession, economic realities often compelled them to seek alternative employment opportunities that provided faster hiring processes and higher starting salaries. The findings suggest that participants viewed financial security as a practical necessity that outweighed their professional aspirations in teaching.
This collective experience is reflected in the following composite vignette:
"After graduation, I needed a stable source of income as soon as possible. Teaching opportunities were limited and often required a long waiting period before employment. In contrast, non-teaching jobs provided immediate hiring and better starting salaries. Although teaching remained my ideal profession, financial realities led me to choose a different career path."
The collective vignette illustrates how participants perceived a conflict between their desire to become teachers and their immediate economic needs. Although teaching remained a valued career goal, financial pressures necessitated alternative employment decisions. The participants did not necessarily reject the teaching profession; rather, they postponed or redirected their career trajectories in response to economic circumstances.
This finding can be understood through Rational Choice Theory, which argues that individuals make decisions by evaluating available alternatives and selecting options that maximize benefits while minimizing costs. Participants assessed the delayed employment prospects and relatively lower immediate financial returns associated with teaching against the more favorable economic opportunities offered by non-teaching occupations. Their decisions reflected rational responses to financial realities and labor market conditions.
Similarly, Human Capital Theory suggests that individuals seek employment opportunities that provide optimal returns on their educational investments (Becker, 1993). Participants recognized that their education degree equipped them with transferable competencies that could be utilized in other industries offering more immediate financial rewards. Consequently, many pursued occupations where they believed their skills could generate greater economic benefits.
The findings support previous studies indicating that financial considerations are among the strongest predictors of career diversion among education graduates. García and Weiss (2020) found that compensation concerns significantly influence graduates' decisions to delay or abandon entry into the teaching profession. Likewise, Madigan and Kim (2021) reported that salary expectations and financial security remain critical determinants of career choices among prospective teachers. Furthermore, See et al. (2022) observed that inadequate compensation and economic uncertainty contribute substantially to teacher shortages by encouraging graduates to seek employment in more lucrative sectors.
Taken together, the findings suggest that financial necessity functions as both an immediate survival mechanism and a long-term career consideration. The participants' experiences demonstrate that career decisions are shaped not only by professional interests but also by broader economic realities that influence employment choices.

Theme 2: Avoiding Lengthy and Uncertain Teaching Recruitment Processes
The findings revealed that the lengthy and uncertain recruitment process in the teaching profession significantly influenced participants' decisions to pursue alternative careers. Many participants perceived the process of securing a teaching position, particularly in public schools, as time-consuming, competitive, and unpredictable. The numerous documentary requirements, ranking procedures, interviews, and prolonged waiting periods discouraged participants from immediately pursuing teaching careers. Given their need for financial stability and employment security, many chose occupations that offered faster hiring and more immediate income opportunities.
This collective experience is illustrated in the following composite vignette:
"I wanted to become a teacher, but the hiring process seemed very long and uncertain. There were many requirements to complete, and there was no guarantee of immediate employment. I could not afford to wait indefinitely without income. When another industry offered a quicker opportunity to work, I decided to pursue it instead."
The vignette demonstrates how participants perceived a mismatch between their aspirations and the realities of entering the teaching profession. While they possessed the qualifications and desire to teach, the uncertainty surrounding recruitment created barriers that made alternative occupations more attractive. Participants viewed immediate employment as a practical necessity, leading them to prioritize occupations with clearer and more predictable hiring pathways.
This finding may be understood through Expectancy Theory (Vroom, 1964), which posits that individuals are motivated to pursue activities when they believe their efforts will result in desired outcomes. Participants perceived that the extensive effort required during the teacher recruitment process did not guarantee employment. Consequently, the expected rewards of pursuing teaching were diminished, making alternative careers more appealing.
The findings also align with Labor Market Queue Theory, which suggests that individuals strategically respond to barriers in employment systems by seeking opportunities in sectors where entry is more accessible. Participants demonstrated adaptive decision-making by redirecting their efforts toward industries that provided immediate opportunities and reduced uncertainty.
The present findings are consistent with Nguyen et al. (2021), who found that prolonged recruitment procedures discourage graduates from entering the teaching profession. Similarly, Klassen and Kim (2022) reported that bureaucratic hiring systems reduce the attractiveness of teaching careers among young professionals. OECD (2023) further highlighted that complex recruitment mechanisms contribute to teacher shortages by delaying the entry of qualified graduates into the profession.
Overall, the findings suggest that the structure and efficiency of teacher recruitment systems play a critical role in shaping career decisions among education graduates. The participants' experiences indicate that simplifying hiring procedures and reducing waiting periods may encourage more graduates to remain within the teaching profession.

Theme 3: Responding to Licensure Examination Outcomes

The findings showed that licensure examination outcomes significantly influenced participants' career trajectories. Participants who did not achieve their desired results described feelings of disappointment, frustration, and self-doubt. These emotional responses often weakened their motivation to pursue teaching and encouraged them to explore alternative occupations. For some participants, unsuccessful examination experiences represented a turning point that led them to reconsider their career goals and seek opportunities outside the education sector.
The collective experience of the participants is reflected in the following vignette:
"After receiving my licensure examination result, I felt disappointed and uncertain about my future in teaching. The experience affected my confidence and made me question whether I should continue pursuing the profession. As a result, I explored other career opportunities where I could immediately apply my abilities and begin earning a living."
The vignette highlights how examination outcomes influenced not only professional eligibility but also participants' perceptions of competence and future career possibilities. The experience of failing to meet personal expectations created emotional and psychological barriers that contributed to career redirection. Rather than continuing to pursue teaching immediately, participants sought alternative pathways where they could rebuild confidence and achieve professional success.
This finding can be explained through Bandura's Social Cognitive Theory, particularly the concept of self-efficacy. Self-efficacy refers to an individual's belief in their capacity to perform successfully in a given domain. Negative examination outcomes may diminish self-efficacy, causing individuals to question their suitability for a profession and reduce persistence toward career goals. Participants' narratives demonstrate how examination experiences shaped their confidence and influenced occupational decision-making.
The findings are also consistent with Career Construction Theory (Savickas, 2021), which emphasizes individuals' ability to adapt and reconstruct career paths in response to setbacks and changing circumstances. Rather than viewing unsuccessful examination experiences as permanent failures, participants adapted by pursuing alternative occupations that provided new opportunities for growth and achievement.
These findings support the work of Yada et al. (2022), who found that professional self-efficacy significantly influences career persistence among education graduates. Similarly, Kim and Cho (2021) reported that professional examination outcomes shape occupational commitment and future career planning. Lent and Brown (2020) further emphasized that self-efficacy beliefs play a crucial role in career decision-making, particularly following experiences of failure or disappointment.
In essence, the findings suggest that licensure examination outcomes extend beyond professional qualification and significantly influence graduates' confidence, motivation, and career choices. The participants' experiences demonstrate how career pathways may be reconstructed in response to perceived professional setbacks.



Theme 4: Exploring Alternative Career Opportunities and Advancement
The findings revealed that many participants were attracted to non-teaching professions because of the opportunities for immediate employment, professional development, and career advancement. Participants viewed industries such as business process outsourcing, corporate services, and private enterprises as offering faster promotions, performance-based rewards, and broader opportunities for professional growth. Compared to the relatively structured progression within the teaching profession, these industries were perceived as providing more dynamic and accessible career pathways.
The participants' shared experiences are represented in the following vignette:
"The opportunity to start working immediately and advance based on performance was appealing to me. In my current industry, promotions and career development can happen much faster than in teaching. Knowing that I could gain experience, increase my income, and still return to teaching in the future gave me confidence to pursue another career path for the time being."
The vignette illustrates how participants viewed alternative occupations not merely as temporary employment but as viable pathways for career growth and advancement. The possibility of gaining experience, receiving promotions, and increasing earnings contributed to the attractiveness of non-teaching careers. Importantly, many participants did not completely abandon their teaching aspirations but regarded alternative careers as opportunities for professional development while keeping future teaching options open.
This finding can be interpreted using Social Cognitive Career Theory (SCCT), which proposes that career choices are influenced by self-efficacy beliefs, outcome expectations, and environmental opportunities. Participants believed that alternative professions would yield desirable outcomes such as higher salaries, promotion opportunities, and enhanced professional experiences. These positive expectations strengthened their motivation to pursue careers outside teaching.
The findings also align with Super's Career Development Theory, which emphasizes that career choices are influenced by individuals' efforts to achieve self-concept realization and professional growth. Participants sought occupations that aligned with their aspirations for advancement, achievement, and personal development.
The findings support Tomlinson's (2021) observation that modern graduates increasingly prioritize career mobility and advancement opportunities when making occupational decisions. Li and Horta (2023) similarly found that graduates often pursue careers outside their field of study when alternative professions offer more attractive pathways for growth and development. Furthermore, Jackson and Bridgstock (2021) reported that contemporary graduates demonstrate greater willingness to explore diverse career trajectories that provide flexibility and accelerated progression.
Overall, the findings suggest that education graduates are motivated not only by immediate employment needs but also by long-term aspirations for professional advancement. The participants' experiences demonstrate that career decisions are shaped by perceived opportunities for growth, recognition, and future success. Consequently, enhancing career progression pathways within the teaching profession may encourage more education graduates to remain in educational careers rather than seeking opportunities elsewhere.
	The findings, reveal that the journey of education graduates pursuing non-teaching careers is defined by a complex interplay between internal adaptation and external systemic pressures. On a personal level, these graduates navigated significant professional adjustments and identity dissonance, yet they successfully leveraged their transferable teaching skills to cultivate broader, more practical perspectives on career success. Their experiences were substantially shaped by critical influencing factors, including the urgent necessity for financial stability, the deterrent effect of lengthy and uncertain recruitment processes, the psychological impact of licensure examination outcomes on their professional self-efficacy, and the appeal of faster, more transparent career advancement opportunities in other sectors. This study is highly relevant as it provides a nuanced understanding that these career transitions are rarely a total rejection of the teaching profession, but rather a rational, adaptive response to economic realities and systemic barriers; this insight helps stakeholders recognize that simplifying recruitment and addressing the economic needs of graduates could be key to encouraging more educators to remain within the field.
Conclusion
This study concludes that the career divergence of professional-licensure-cleared education graduates into non-teaching industries is not an outright rejection of their original vocation, but rather a highly strategic, adaptive response to systemic and economic realities. Governed by immediate pressures such as economic survival, highly bureaucratic and protracted public recruitment systems, and the self-efficacy shocks of licensure exam outcomes, these individuals undergo profound professional identity dissonance while successfully leveraging their transferable instructional skillsets across dynamic corporate environments. Ultimately, these findings highlight a critical misalignment between rigid institutional employment structures and the evolving, practical career advancement expectations of contemporary graduates, emphasizing that keeping qualified educators within the school system requires urgent structural reforms to optimize hiring efficiency and compensation models.
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