Teachers’ Nonverbal Kinesic Practices and Their Effects on Student Engagement: A Systematic Literature Review



ABSTRACT
Communication plays a crucial role in the teaching and learning process, with teachers serving as primary facilitators in delivering knowledge and fostering effective student interactions. Kinesic nonverbal communication including facial expressions, eye gestures and body posture has been widely recognised as an important factor in enhancing students’ understanding, motivation and engagement in classroom. Despite growing research on nonverbal communication in educational field, a systematic synthesis focusing specifically on teachers’ kinesic behaviours and their influence on student engagement remains limited. Therefore, this study aims to systematically review empirical evidence on teachers’ kinesic nonverbal communication and its implications for student engagement. A Systematic Literature Review (SLR) was conducted following the Preferred Reporting Items for Systematic Reviews and Meta-Analyses (PRISMA) protocol. Literature searches were performed in the Scopus and Web of Science databases, covering studies published between 2022 and September 2025. From an initial pool of 1,776 articles, 30 empirical studies met the inclusion criteria and were analysed thematically. The findings indicate that teachers’ kinesic nonverbal communication significantly enhances student engagement across emotional, cognitive and behavioural dimensions. Key benefits include fostering students’ sense of acceptance and motivation, improving attention and concentration which encourage active participation in classroom activities. However, several challenges were identified including cultural differences, variations in teaching styles and differing levels of pedagogical awareness among educators. The study concludes that effective kinesic nonverbal communication contributes positively to meaningful learning experiences and improved student engagement. These findings provide valuable insights for educators, teacher education programmes and policymakers in developing effective and contextually appropriate communication practices to enhance educational outcomes.
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INTRODUCTION 
The interaction between teacher and student in the classroom does not rely solely on verbal communication but is also continuously influenced by the teacher’s gestures and expressions. In education grounded in Islamic principles, the relationship between teachers and students should be built upon the foundations of adab (proper conduct), wisdom and exemplary behaviour as emphasized by Al-Ghazali and Ibn Khaldun. Within the Islamic educational tradition, teachers are not only responsible for transmitting knowledge but also for modelling ethical behaviour and proper conduct (adab). Classical Muslim scholars emphasised that teachers’ behaviour, including their gestures and expressions plays an important role in shaping students’ character and learning attitudes. Teachers’ behaviour plays a significant role in shaping students’ understanding, motivation and overall learning experience. Kinesic nonverbal communication, which includes eye contact, facial expressions and body posture constitutes a critical element that supports verbal communication in general. This is because it can enhance student engagement and enrich the overall learning experience.
Although studies on nonverbal communication in education have been widely conducted but specific understanding of the influence of teachers’ kinesic nonverbal communication on student engagement remains limited. A comprehensive synthesis that relates these findings to the values and principles of Islamic education is also almost nonexistent. This gap highlights the need to conduct a Systematic Literature Review (SLR) to evaluate empirical evidence, identify key patterns of findings and subsequently determine the existing research gaps within the educational literature.
This study also aims to identify the forms of kinesic nonverbal communication used by teachers in previous studies. This is carried out by analysing the influence of kinesic nonverbal communication on student engagement. Subsequently, the study seeks to synthesise patterns of findings and identify relevant research gaps within the educational literature. This study is significant as it strengthens the conceptual understanding of nonverbal communication in education and provides practical guidance for teachers to enhance students’ active engagement. In addition, the findings will be analysed and discussed with reference to Islamic principles and values such as adab, exemplary conduct and ethical learning experiences thereby enriching teaching practices in alignment with the Islamic intellectual framework.
To formulate focused and systematic research questions, the researcher refers to the PICo mnemonic developed by Lockwood C et al. (2015) where P represents Population, I represents Interest and Co represents Context. Based on this guideline, teachers are identified as P (Population), kinesic nonverbal communication as I (Interest) and student engagement as Co (Context). Based on these three aspects, the main research question is formulated as follows: “How does teachers’ kinesic nonverbal communication influence student engagement?”
METHODS 
In this study, two major databases which is Web of Science and Scopus were selected based on their extensive coverage and high level of reliability. The literature review process followed the PRISMA Framework, which consists of four main phases: identification, screening, eligibility assessment and data extraction. The identification phase involved an initial comprehensive search for relevant studies within the two selected databases. During the screening phase, studies that were irrelevant or of insufficient quality were excluded based on predetermined criteria. Subsequently, in the eligibility phase, the remaining studies were examined in greater detail to ensure that only those meeting the inclusion criteria were retained. Finally, the data extraction phase focused on collecting essential information and synthesising the findings to produce a comprehensive and meaningful analysis.
This structured approach ensures that the literature review is conducted in a rigorous, systematic, and reliable manner. It also provides a strong foundation for future research and contributes to the advancement of knowledge in the field of education. To ensure a comprehensive search process, three key concepts in the systematic search strategy were applied namely identification, screening and eligibility. 
Figure 1. PRISMA Flowchart of the Sample Search Process
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Identification Phase
The first step in this systematic literature review was to clearly define the scope of the study in order to guide the overall search and screening process. For this purpose, the literature search was conducted using two major databases which is Scopus and Web of Science. All search results were subsequently organised and managed using Mendeley to facilitate the subsequent stages of the review process.
Search terms were compiled from various sources, including dictionaries, thesauri, encyclopaedias and previous studies, to ensure comprehensive and relevant conceptual coverage. The main keywords used included “kinesics”, “kinesic communication”, “body language”, “nonverbal communication”, “teacher” and “student engagement”. The search strings were systematically constructed using a single-line search string approach as recommended by Wichor Bramer et al. (2018) and Blanco C et al. (2018), as presented in Table 1. Boolean operators such as AND and OR, parentheses ( ) and quotation marks “ ” were used to combine the main terms and relevant synonyms, enabling a more comprehensive and precise search strategy.
This initial search phase successfully identified a total of 1,776 publications closely related to the focus of this study, namely teachers’ kinesic nonverbal communication and its influence on student engagement in the classroom. The careful selection of keywords and the application of a systematic search strategy were crucial to ensure that all relevant articles were retrieved, considering that terms related to nonverbal communication may be used differently across previous studies. This approach enabled broader literature coverage and provided a strong foundation for the subsequent phases within the PRISMA framework.
Table 1. Search Strings Used in the Systematic Search Strategy
	Database 
		Search/ Query String	
	

	
Scopus
	TITLE-ABS-KEY ( ( "kinesics" OR "kinesic communication" OR "body language" OR "nonverbal communication" OR "nonverbal cues" OR "nonverbal behavior" OR "nonverbal behaviour" OR "gestural communication" OR "physical expression" OR "expressive movement" OR "postural communication" OR "visual nonverbal communication" ) AND ( "teacher*" OR "educator*" OR "instructor*" OR "lecturer*" OR "tutor*" OR "schoolteacher*" OR "teaching staff" OR "pedagogue*" OR "ustaz*" OR "ustazah*" OR "Islamic education teacher*" OR "Islamic studies educator*" ) AND ( "student*" OR "pupil*" OR "learner*" OR "schoolchild*" OR "adolescent learner*" OR "Islamic student*" OR "madrasah student*" OR "secondary student*" OR "college student*" ) )
Date of Access: 28 September 2025
	

	
Web of Science (WOS)
	
TS=(("kinesics" OR "kinesic communication" OR "body language" OR "nonverbal communication" OR "nonverbal cues" OR "nonverbal behavior" OR "nonverbal behaviour" OR "gestural communication" OR "physical expression" OR "expressive movement" OR "postural communication" OR "visual nonverbal communication")
AND
("teacher*" OR "educator*" OR "instructor*" OR "lecturer*" OR "tutor*" OR "schoolteacher*" OR "teaching staff" OR "pedagogue*" OR "ustaz*" OR "ustazah*" OR "Islamic education teacher*" OR "Islamic studies educator*")
AND
("student*" OR "pupil*" OR "learner*" OR "schoolchild*" OR "adolescent learner*" OR "Islamic student*" OR "madrasah student*" OR "secondary student*" OR "college student*"))
Date of Access: 28 September 2025
	


Screening Phase
In the screening phase, several limitations were applied to refine the selection of relevant articles. One of the key aspects involved determining the publication time frame to ensure that the analysed studies remained relevant to the current context. Referring to the guideline suggested by Chitu Okoli (2015), a time limit should be established to address constraints in data management while focusing on the most recent and relevant studies in the field of nonverbal communication and education. Accordingly, the search was limited to publications between 2022 and September 2025 to ensure that the selected articles were recent and aligned with the context of the study.
In addition to the time restriction, the language of publication was limited to Malay and English to maintain contextual relevance and ensure clear comprehension of the analysed literature. The document type was also restricted to journal articles only. From the initial search conducted in the databases Scopus and Web of Science, a total of 240 articles were identified as relevant. Following the process of removing duplicates and repeated records, 68 articles were excluded from the list. The screening process also involved evaluating the articles based on predetermined inclusion and exclusion criteria to ensure the suitability of the selected studies. These criteria are detailed in Table 2.
Table 2. Inclusion and Exclusion Criteria for Articles

	Criteria 
	Inclusion 
	Exclusion 

	[bookmark: _heading=h.tqvv65cvl39l]Language 
	English and Malay
	Limited to Malay and English only

	Publication Year
	2022 –  Sep 2025
	< 2022

	Document Type 
	Journal Article
	Conference

	Publication Phase
	Offcial
	In the process of publication



Eligibility Phase
The third phase involved the eligibility assessment, which was conducted manually to ensure that each selected article met the inclusion criteria and demonstrated a clear relevance to the objectives and research questions of the study. At this stage, the researcher carefully examined the titles and abstracts of each article to evaluate the suitability of the content in relation to the focus of the study. If the information provided in these sections was insufficient, the entire article was reviewed in detail to determine whether it should be included or excluded.
Articles with titles and abstracts that were not relevant, did not support the research objectives, or did not demonstrate a connection with the topic of teachers’ kinesic nonverbal communication were excluded from the analysis. In addition, several articles were removed because the full PDF files were not accessible due to copyright restrictions or the absence of responses from the original authors. Out of 172 articles identified for eligibility assessment, only those with full-text access and relevant content were retained to ensure transparency and reliability in this systematic literature review process.


Final Selection Phase
The final stage in this literature review process was the inclusion phase, in which the researcher determined the number of articles eligible to be used as the study sample for further analysis. At this stage, based on the established inclusion criteria and the rigorous eligibility assessment, only articles that were truly relevant and met the required criteria were selected for the study. In total, 30 articles were chosen for analysis to identify and examine previous studies related to the role of teachers’ kinesic nonverbal communication in influencing student engagement in the learning process.
Article Quality Assessment
The quality assessment was conducted to evaluate the validity of the research findings and the relevance of the content of each article before proceeding with the Systematic Literature Review (SLR). This process ensured that the selected articles were genuinely eligible and of sufficient quality to be analysed and synthesised. The researcher conducted a full-text reading of all 30 articles included in the eligibility phase, as recommended by Pearl Brereton et al. (2007). Quality assessment is an essential component of systematic review studies as it enhances the reliability of the data and the methodological rigour of the review. To evaluate the quality of the selected articles, six criteria proposed by Anas Abouzahra et al. (2020) were adopted. The six criteria are as follows:
QA1. Is the purpose of the study clearly stated?
QA2. Are the interest and significance of the study clearly explained?
QA3. Is the research methodology clearly and thoroughly described?
QA4. Are the concepts and research approaches clearly defined?
QA5. Is the study compared or measured against similar studies?
QA6. Are the limitations of the study clearly stated?
For each criterion, three response options were provided: Yes (1.0 point), Partly (0.5 points), and No (0 points). An article was considered to be of acceptable quality if it achieved at least 3.0 points out of a total score of 6.0. To facilitate the evaluation process, the researcher utilised the AI technology DeepSeek. Subsequently, all evaluated articles were categorised into three quality levels: good, moderate, and poor, following the recommended classification approach. The researcher established a minimum standard whereby an article had to fall at least within the moderate quality category to be included for further review. The quality assessment process classified 27 articles as good quality, while the remaining 3 articles were categorised as moderate quality. Overall, all 30 articles met the established quality criteria and were therefore selected for analysis in this systematic literature review.
Table 3. Quality Assessment of Each Article That Passed the Eligibility (Screening) Phase

	No
	Year
	Author
	Title
	QA 1
	QA 2
	QA 3
	QA 4
	QA 5
	QA 6
	Total

	1.
	2022

	Mohammed Hafizur Rahman & Alqahtani
	Effectiveness of Kinesics among Saudi undergraduate EFL Students: How do Paralinguistics Impact the Pedagogical Practices in an ESOL Classroom?
	Y
	Y
	Y
	Y
	P
	Y
	5.5

	2.
	2022
	Guo et al.
	L2 Enjoyment of English as a Foreign Language Students: Does Teacher Verbal and Non-verbal Immediacy Matter?
	Y
	Y
	X
	Y
	Y
	P
	4.5

	3.
	2023
	Moreno-Casado et al.
	Teachers' Verbal and Nonverbal Communication, Students' Psychological Needs, and Positive and Negative Outcomes in Physical Education
	Y
	Y
	Y
	Y
	Y
	Y
	6.0

	4.
	2023
	Kok et al.
	Did You Get That? Predicting Learners' Comprehension of a Video Lecture from Visualizations of Their Gaze Data
	Y
	Y
	Y
	Y
	Y
	Y
	6.0

	5.
	2023
	Sabate-Dalmau et al.
	Exploring the affordances of multimodal competence, multichannel awareness and plurilingual lecturing in EMI
	Y
	Y
	Y
	Y
	Y
	P
	5.5

	6.
	2023
	Ergül & Hilal
	The Case for Smiling? Nonverbal Behavior and Oral Corrective Feedback
	Y
	Y
	Y
	Y
	P
	Y
	5.5

	7.
	2024
	Traulsen et al.
	Straighten your back, open your arms! Effects of instructor's body postures in educational videos on students' interest and motivation
	Y
	Y
	Y
	Y
	Y
	Y
	6.0

	8.
	2024
	Kennedy et al.
	The effects of teacher nodding: exploring mimicry, engagement, and wellbeing in the EFL classroom
	Y
	P
	Y
	Y
	Y
	Y
	5.5

	9.
	2024
	Diadori & Pierangela
	Nonverbal Communication in Classroom Interaction and Its Role in Italian Foreign Language Teaching and Learning
	Y
	Y
	Y
	Y
	Y
	P
	5.5

	10.
	2024
	Yuan & Lingjie
	EFL teacher-student interaction, teacher immediacy, and Students' academic engagement in the Chinese higher learning context
	Y
	Y
	Y
	Y
	Y
	Y
	6.0

	11.
	2024
	Apridayani et al.
	Challenges and Issues in English Presentation Through Synchronous Online Conference Platforms in Higher Education
	P
	Y
	Y
	P
	Y
	Y
	5.0

	12.
	2025
	Yu et al.
	Development of nonverbal communication behavior model for nursing students based on deep learning facial expression recognition technology
	Y
	Y
	Y
	Y
	P
	Y
	5.5

	13.
	2025
	Chen et al.

	Mining the Patterns of Teachers' Nonverbal Behavior: Automated Recognition and Systematic Exploration
	Y
	Y
	Y
	Y
	P
	Y
	5.5

	14.
	2025
	Omer-Attali et al.
	Laughter and classroom boundaries
	Y
	Y
	Y
	Y
	P
	Y
	5.5

	15.
	2025
	Toivanen et al.
	Teacher nonverbal immediacy: a validation study of the TeNOI observation scale
	Y
	Y
	Y
	Y
	Y
	Y
	6.0

	16.
	2025
	Pin Yang
	Why Do TESOL Teachers Need to Develop Intercultural Nonverbal Communication Competence?
	Y
	Y
	X
	Y
	Y
	X
	4.0

	17.
	2022
	Wang et al.
	Instructors' expressive nonverbal behavior hinders learning when learners' prior knowledge is low
	Y
	Y
	Y
	Y
	Y
	Y
	6.0

	18.
	2023
	Sajjad et al.
	Language of actions: The effects of teacher's kinesics on student learning and learning environment
	Y
	Y
	P
	Y
	Y
	Y
	5.5

	19.
	2023
	Hu & Wang
	The predicting role of EFL teachers' immediacy behaviors in students' willingness to communicate and academic engagement
	Y
	Y
	Y
	Y
	Y
	Y
	6.0

	20.
	2023
	Daraghmi et al.
	The Significance Of Non-Verbal Behaviour In Teacher- Learner Interaction In Gfl Classes
	Y
	Y
	P
	Y
	Y
	Y
	5.5

	21.
	2024
	Garil et al. 
	Language Delivery Styles in Academic Trainings: Analysis of Speaker's Emotional Connection to Audience for Lasting Learning
	P
	Y
	P
	P
	Y
	X
	3.5

	22.
	2024
	Kennedy et al.
	The effects of teacher nodding: exploring mimicry, engagement, and wellbeing in the EFL classroom
	Y
	Y
	P
	Y
	Y
	Y
	5.5

	23.
	2024
	Ismail et al.
	Beyond words: analyzing non-verbal communication techniques in a medical communication skills course via synchronous online platform
	Y
	Y
	Y
	Y
	P
	Y
	5.5

	24.
	2024
	Frenkel et al.
	Exploring the impact of nonverbal social behavior on learning outcomes in instructional video design
	Y
	Y
	Y
	Y
	Y
	Y
	6.0

	25.
	2025
	Suen et al.
	Enhancing learner affective engagement: The impact of instructor emotional expressions and vocal charisma in asynchronous video-based online learning
	Y
	Y
	Y
	Y
	Y
	Y
	6.0

	26.
	2025
	Dimitriadou et al.
	Evaluating the impact of an automated body language assessment system
	Y
	Y
	Y
	Y
	P
	Y
	5.5

	27.
	2025
	Gordani et al.
	The impact of emotional contagion on second/foreign language learning environments in terms of student motivation and achievement
	Y
	Y
	Y
	P
	Y
	Y
	5.5

	28.
	2025
	Rojo-Ramos et al.
	Impact of verbal and non-verbal communication in educational settings on perception of importance of physical education in adolescence
	Y
	Y
	Y
	Y
	Y
	P
	5.5

	29.
	2025
	Al-Khresheh 
	The subtle power of nonverbal communication in English as a foreign language classrooms: An observational study on teachers’ gestures and students’ comprehension
	Y
	Y
	Y
	Y
	Y
	Y
	6.0

	30.
	2025
	Khan et al. 
	Beyond words: facets of non-verbal communication used in undergraduate medical and dental education classroom
	Y
	Y
	Y
	Y
	Y
	Y
	6.0



Data Extraction and Analysis
In this study, the data were analysed using a deductive thematic analysis approach, in which the main themes were predetermined based on previous literature reviews and recommendations generated through supporting AI analysis using DeepSeek. This approach enabled the systematic organisation of data and facilitated the identification of key patterns and relationships within the literature related to teachers’ nonverbal communication and student engagement. Based on the data extraction process, four main themes were identified:
i. The influence of nonverbal communication on students’ emotions
ii. The influence of nonverbal communication on students’ cognitive aspects
iii. The influence of nonverbal communication on student interaction
iv. The influence of nonverbal communication on students’ motivation and attention
The data were obtained from 30 carefully selected articles, focusing on empirical findings, practical recommendations, and statements that were directly relevant to the use of nonverbal communication in classroom settings. Each piece of information was carefully examined to ensure accuracy, validity, and alignment with the research questions. Data that were irrelevant or overly general were excluded in order to maintain the focus and clarity of the analysis. This approach provides a solid foundation for the subsequent discussion, in which each theme will be analysed in detail to evaluate the implications of teachers’ nonverbal communication on student engagement across multiple dimensions, including emotional, cognitive, interactional and motivational aspects.
RESULTS
i. The Influence of Nonverbal Communication on Students’ Emotions
Teachers’ nonverbal communication plays a significant role in shaping students’ affective engagement by providing social and emotional that support the learning process. Elements such as friendly facial expressions, nodding, smiling, laughter and body posture function as clear signals that strengthen interpersonal relationships and reduce students’ anxiety in the classroom. Studies by Kennedy et al. (2024) and Guo et al. (2022) highlight how teacher immediacy, expressed through body language enhances students’ sense of acceptance and psychological comfort. Similarly, Moreno-Casado et al. (2023) and Frenkel et al. (2024) demonstrate that nonverbal cues support students’ fundamental psychological need to feel valued and recognised.
Furthermore, Suen and Hung (2025) together with Gordani et al. (2025), emphasise the phenomenon of emotional contagion, where teachers’ positive emotions are transmitted to students. Its leading to increased motivation and more active participation in classroom activities. In addition,  Meanwhile, Rojo-Ramos et al. (2025) highlight the importance of students’ perceptions of teachers’ nonverbal communication in the context of physical education teaching. Overall, teachers’ nonverbal communication establishes a strong emotional foundation that fosters students’ affective engagement and supports the overall effectiveness of the learning process.
ii. The Influence of Nonverbal Communication on Students’ Cognitive Engagement
Teachers’ nonverbal communication serves as a primary catalyst for enhancing students’ cognitive engagement, where hand gestures, eye contact, facial expressions and strategic use of space help focus attention and facilitate more effective information processing. Studies by Kok et al. (2023) and Al-Khresheh (2025) emphasise that hand movements can aid students’ understanding, while Wang et al. (2022) and Sajjad et al. (2023) demonstrate that nonverbal cues help students relate new knowledge to existing schemas. Additionally, Sabate-Dalmau and Moncada-Comas (2023) highlight the importance of multimodal competence in strengthening cognitive engagement.
Variations in nonverbal communication can selectively enhance students’ attention (Frenkel, 2024). Research using facial expression analysis and body movement tracking (Dimitriadou & Lanitis, 2025; Yu et al., 2025) shows that students’ focus can be improved through appropriate nonverbal communication. Similarly, Chen et al. (2025) and Khan et al. (2025) confirm that teachers’ body language patterns play a role in enhancing comprehension and information retention across various learning contexts. Overall, teachers’ nonverbal communication functions as a cognitive tool that facilitates information processing, improves students’ focus and strengthens their intellectual engagement.
iii. The Influence of Nonverbal Communication on Students’ Interaction
Students’ behaviour in the classroom is significantly influenced by teachers’ nonverbal communication. Open postures, smiles, nodding and teachers’ positioning act as positive signals that encourage students to interact, ask questions and participate in learning activities. Studies by Diadori (2024) and Ergul (2023) indicate that teachers’ body language can enhance two-way interaction while Daraghmi and Asali-Van der Wal  (2023) and Ismail et al. (2024) emphasise the role of nonverbal communication in strengthening students’ professional communication skills.
Kennedy et al. (2024) highlight that teachers’ body language fosters active student engagement, while Hu and Wang (2023) show that responsive gestures increase students’ confidence to express their opinions. Furthermore, Mohammed Hafizur Rahman & Alqahtani (2022) and Traulsen and Zander  (2024) emphasise that teachers’ postures and movements affect the level of student participation in activities. Yang (2025) further adds that nonverbal communication supports interaction in intercultural contexts. Overall, teachers’ nonverbal communication acts as a key catalyst for students’ behavioural engagement, enhancing interaction, active participation and social engagement within the classroom.
iv. The Influence of Nonverbal Communication on Students’ Motivation and Attention
Students’ motivation is significantly influenced by teachers’ nonverbal communication, which acts as a stimulus to maintain attention, interest and learning drive. Variations in vocal tone, energetic body movements, enthusiastic facial expressions and supportive nonverbal behaviours positively impact students’ intrinsic motivation. Studies by Toivanen et al. (2025) and Yuan (2024) emphasise that teacher immediacy through nonverbal cues enhances students’ willingness to actively participate in learning. Similarly, Frenkel et al. (2024) and Gordani et al. (2025) highlight the relationship between nonverbal communication and long-term motivation as well as sustained interest.
Kennedy et al. (2024) demonstrate that teachers’ body language and expressions directly influence students’ attention. Moreover, studies by Garil et al. (2024), Guo et al. (2022), Mohammed Hafizur Rahman & Alqahtani (2022) and Traulsen and Zander (2024) emphasise the effects of nonverbal communication on students’ emotional attachment and sustained interest in learning. Collectively, these findings affirm that teachers’ nonverbal communication not only enhances students’ motivation but also maintains engagement throughout the learning process.
DISCUSSION
This study demonstrates that teachers’ kinesic nonverbal communication plays a crucial role in enhancing student engagement across four main domains: emotional, cognitive, behavioural, and motivational. In the emotional domain, elements such as facial expressions, smiling, nodding and friendly postures foster a sense of safety, acceptance, and being valued among students. These findings align with the studies of Guo et al. (2022) and Kennedy et al. (2024), which emphasise that teacher immediacy through body language supports students’ emotional well-being and foundational psychological needs. From the perspective of Islamic pedagogy, such behaviours reflect the concept of adab where teachers are expected to demonstrate compassion, respect and wisdom when interacting with students. These qualities were emphasised by scholars such as Al-Ghazali, who highlighted that a teacher’s character and conduct play a crucial role in nurturing students’ moral and intellectual development.
In the cognitive domain, body movements, eye contact and facial expressions act as signals that focus students’ attention and facilitate the comprehension of concepts and consistent with Bandura’s Social Learning Theory and Behaviourist principles. Previous studies (Al-Khresheh, 2025; Kok et al., 2023) show that teachers’ multimodal competence enhances the delivery of clear and structured information. Within the context of Islamic education, teachers serve as role models who guide students wisely and ethically reflecting a holistic educational approach.
The behavioural domain emphasises students’ active responses to teachers’ nonverbal cues, including open postures, smiles, nods and responsive gestures. Studies by Kennedy et al. (2024) and Hu and Wang (2023) highlight that student interaction increases when teachers consistently use nonverbal communication. From an Islamic perspective, such responses illustrate holistic learning, where students not only acquire knowledge but also emulate their teachers’ disciplined and ethical behaviour.
In terms of motivation, teachers’ supportive behaviours such as demonstrating enthusiasm and positive body movements serve as catalysts to engage students’ interest and foster intrinsic motivation (Frenkel et al., 2024; Yuan, 2024). These findings emphasise that nonverbal communication is not merely a pedagogical technique but also a medium for instilling values of adab, wisdom and exemplary conduct, aligning with the principles of Islamic education that promote holistic character development.
Overall, the findings of this study are consistent with previous literature but add value by highlighting the implications of nonverbal communication within the Islamic education context, which places a greater emphasis on the principles of adab, wisdom and teacher exemplarity. These results provide practical guidance for teachers to enhance comprehensive student engagement ethically while upholding holistic Islamic pedagogical standards.
CONCLUSION
Overall, this systematic literature review (SLR) successfully collected and analysed empirical evidence from 30 recent articles (2022–2025), highlighting the significant influence of teachers’ kinesic nonverbal communication on student engagement. The study strengthens the theoretical foundation in the field of educational communication, particularly in understanding the relationship between teachers’ nonverbal behaviours and students’ engagement. The findings emphasise that kinesic nonverbal communication is not merely a supplementary element but a strategic pedagogical component that contributes holistically to students’ learning experiences. 
In addition, the findings offer valuable insights for educational practices, particularly within Islamic educational settings, by highlighting how teachers’ nonverbal behaviours can reflect values such as adab, wisdom and exemplary conduct in the teaching and learning process. Furthermore, this study provides a foundation for future research to explore the role of teachers’ kinesic communication across different educational contexts and cultural settings in order to deepen understanding of its impact on student engagement. 
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