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Abstract
This study examines the pedagogical challenges involved in teaching English language skills at BEFAQ Qawmi Madrasah in Bangladesh. In recent years, these institutions have increasingly recognized the importance of English as a global language for higher education and employment. However, despite this recognition, English language teaching has not received adequate emphasis within the system. Adopting a mixed-methods approach, the study investigates how the four macro-skills—listening, speaking, reading, and writing—are taught, and identifies the key challenges faced by both teachers and students. Data were collected through questionnaires, interviews, and classroom observations across selected madrasahs. The findings reveal a strong focus on reading and writing skills in the syllabus, textbooks, classroom practices, and assessment methods. In contrast, listening and speaking skills are largely neglected or only informally addressed. This imbalance limits students’ ability to develop communicative competence in English, which is essential for academic and professional success in a competitive environment. The study also highlights several structural and pedagogical constraints, including limited teacher training, lack of appropriate teaching materials, traditional grammar-focused instruction, and an exam-oriented system. Based on these findings, the paper offers practical recommendations for improving the English curriculum, revising textbook content, adopting more interactive teaching methods, and reforming assessment practices. These suggestions aim to support BEFAQ authorities, madrasa educators, and policymakers in enhancing English language education within Qawmi madrasahs and better preparing students for broader opportunities in Bangladesh and beyond.
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1. Introduction 1
In order to be able to communicate internationally in the current age of globalization, people need to acquire the fundamental skills of the English language: listening, speaking, reading, and writing. English is taught as a compulsory subject in all streams of education in Bangladesh. But macro-skill focused language teaching is a major challenge for most of them, e.g. Qawmi madrasa. Qawmi madrasa is a dimension where Islamic education is provided (in Arabic, Urdu, and Farsi languages) with some secular courses, such as English, Bengali, Math, History, Geography & Social Studies, etc. Since English as a foreign language is taught here as an optional course besides Farsi, this subject is given less importance either by the students or the teachers, or both. Even though both English and Farsi are taught simultaneously, a great majority of the students attend the final test on Farsi. Some students also learn English just for passing the examination. As a result, they cannot achieve proficiency in all basic skills of the English language in spite of studying for a couple of years

1.1 Background of the Study
By the medium of instruction, the education system in Bangladesh can be categorized into three streams: Bengali medium, English medium, and Islamic faith-based or madrasa education. The madrasa education has two further streams—Aliya and Qawmi (Barkat et al., 2011, p. 36; Asadullah & Chaudhury, 2016, p. 57). Qawmi madrasa was evolved in the Indian subcontinent more than 150 years ago by the conservative part of the Muslim community as a rejection of the British education policy (Hussain, 2018). This stream of education does not follow government-approved curricula and mainly offers religious education such as memorizing the Quran and analysis of the Quran and Hadiths (Barkat et al., 2011, p. 36; Bhattacharya, 2006, p. 227). As a matter of fact, until April

1.2 Statement of the Problem
According to the analysis of language teaching proposed by Richards and Rodgers (1982), "method"—a prescription for how language can best be taught and learned—is the cover term for all of the language teaching, from theory to practice. In other words, each method or approach has an articulated theoretical orientation and a collection of strategies and learning activities
designed to reach the specified goals and achieve the learning outcomes of the teaching and learning processes. In Qawmi madrasas under BEFAQ, the traditional Grammar-Translation method is adopted in ELT classrooms, where students are expected to understand and memorize the lists of English vocabulary, grammar rules, etc. to translate selected text and prepare for their
test (Ruman & Bhuiyan, 2015). According to Richards and Schmidt, Grammar-Translation is "a method of foreign or second language teaching which makes use of translation and grammar study as the main teaching and learning activities" (2002, p. 231). This method advocates translation into and from the target language. Here, the medium of instruction is the learner’s mother tongue. Besides, reading and writing are the major focuses, whereas speaking and listening are paid almost no attention in this method (Richards & Rodgers, 2001). So, there are scopes for the learners to lose communicative competence. In other words, this leaves the Qawmi madrasa students to lack some basic English language skills. They cannot use the English language in real contexts. They might know grammar rules but do not know how to frame sentences while speaking in English. Indeed, they never receive proper exposure to all the skills of TL as they cannot take an interactive part in the learning situations. Being passive receivers, the learners lack a proper direction to achieve their goal of acquiring English language proficiency. This study will explore the challenges encountered by them in the process of acquiring listening, speaking, reading, and writing skills of English.

2. Literature Review 
Research on English language teaching in Qawmi madrasas in Bangladesh remains limited. Although English has been incorporated into the Qawmi madrasa curriculum to address the demands of a globalized world, its implementation has not been fully effective. For example, Al-Hasani, Ismail, Kazeemkayode, and Elega (2017) examined Qawmi madrasa practices and reported that the authorities are generally reluctant to align their system with government-led educational reforms aimed at meeting global standards. As a result, graduates often face difficulties entering both public and private job sectors due to the absence of modern subjects, updated curricula, and market-relevant skills. In this context, English proficiency has become increasingly essential for employment. An editorial in The Independent (30 November 2015) similarly noted that many madrasa students are primarily motivated by religious learning, while subjects like English and science are not viewed as equally important.
Azam and Tatsuya (2020) explored ways to improve English teaching in Qawmi madrasas so that students can compete for civil service positions in Bangladesh. Their recommendations include enhancing teacher training, integrating technology into classrooms, improving teaching resources, establishing specialized training institutions for Qawmi teachers, introducing authentic learning materials, and extending English education to higher levels. However, their study does not specifically address the development of individual language skills, which the present research aims to investigate.
Scholars such as Richards and Rodgers (2001) argue that second or foreign languages are most effectively taught through immersion in the target language itself. Supporting this view, Cook (2001) and Krashen (1981) emphasize that excessive reliance on the mother tongue can hinder language acquisition, as meaningful exposure to the target language is crucial. In contrast, Ruman and Bhuiyan (2015) found that English teaching in Qawmi madrasas largely follows the Grammar-Translation method. Teachers often rely on Bangla rather than English during instruction and rarely encourage students to use English in or outside the classroom. This practice reduces student motivation and limits their ability to develop communicative competence. Alam (2005) highlights the need for continuous revision of curriculum design, teaching materials, and instructional methods to keep pace with global standards in English education.
Hoque (2008) investigated English language teaching at the Alim level in Bangladeshi madrasas, focusing on learners’ performance in listening, speaking, reading, and writing. The study found that despite years of study, many students struggle to speak English fluently and accurately. Key challenges include outdated textbooks, unengaging lessons, ineffective teaching methods, insufficient teacher training, and inadequate classroom facilities. Moreover, the curriculum tends to be exam-oriented, prioritizing reading and writing while neglecting listening and speaking skills. As a result, students demonstrate weak performance in oral communication. The study also revealed that teachers themselves seldom use English in the classroom, which contradicts the communicative approach promoted in the curriculum. Given its similarities in context and focus, Hoque’s research strongly supports the relevance of the current study.
Similarly, Azad (2017) examined the challenges faced by Alim-level students in Aliya madrasas and assessed their communicative competence. The findings indicate that major barriers include unsuitable textbooks, ineffective teaching strategies, limited teacher expertise, lack of attention to listening and speaking skills, insufficient teaching aids, and large class sizes. Since the present study also focuses on skill-based challenges in English teaching within Qawmi madrasas, Azad’s work provides an important contextual foundation.
Despite these contributions, existing studies do not offer a detailed analysis of how specific language skills are taught and practiced in Qawmi madrasas. In particular, there is a lack of in-depth exploration of teaching objectives, classroom practices, and skill-specific challenges. Without such analysis, it is difficult to gain a comprehensive understanding of the issues faced by teachers and learners. Therefore, the current study seeks to address this gap. Overall, the reviewed literature provides valuable insights that help define and justify the focus of this research.
3. Research Methodology

Integrating both quantitative and qualitative methods, in this study the researcher used a mixed-methods approach to gain a comprehensive understanding of the research problem. The quantitative method includes questionnaire surveys because questionnaires allow flexibility in collecting controlled responses from a large number of participants in an economical way and
can be distributed and collected face-to-face (McDonough, J. & McDonough, S. 1997). On the other hand, the qualitative method includes focused semi-structured open-ended interviews and classroom observation. As Nunan (1992) indicates, interviews complement the data obtained from the questionnaires and add to the validity of the questionnaire responses (Xiao & Petraki,
2007). Furthermore, the classroom observation tool can describe “what goes on in L2 classrooms between teachers and learners ...and the nature of the linguistic interactions that take place between them” (Spada, 2019). Thus, the mixed-methods approach will ensure multi-level analysis for the research. Besides, the researcher also had a glance at the Qawmi madrasa curriculum, English syllabus, and textbooks.

4. Data Collection

In this research 2 questionnaire surveys, 1 for the teachers and 1 for the students, were used to gather information about the basic English language skills teaching and learning situations. The questionnaire items were based on 5 point Likert scale (1=Strongly Disagree to 5=Strongly Agree) for frequency analysis in SPSS 21. The survey participants were 11 teachers (exceptionally, there were 2 English teachers in one madrasa) and 152 students of grade V from 10 Qawmi madrasas (4 in urban, 3 sub-urban, and 3 rural areas) in Bangladesh. Here, it is noteworthy that the madrasas, the teachers, and the students are identified using numbers like 1, 2, 3, etc. Questionnaires were carried out face to face and almost in all cases items were translated in Bangla so that participants could ask for clarifications and respond with proper understanding. Then, questions for interviews were developed for further in-depth analysis based on the factual information derived from the questionnaire surveys. The individual interviews were conducted with 11 teachers and 20 meritorious students from 10 madrasas. It is to mention that the non probability purposive sampling method was applied in the case of the student interviewees because the meritorious students have detailed knowledge about the specific phenomenon of the study, i.e. the learning situation of 4 basic English language skills. The
interview responses were recorded, transcribed, and coded categorically to emerge thematic content for qualitative analysis so that it would reveal specific personal experiences of the participants in relation to the research questions. Moreover, 5 classroom observations from each madrasa were noted because observation helps to gain understandings of the context with specific incidents and behaviors (Merriam, 1998 cited in Nguyen, 2015).

5. Results and Discussion

              5.1 Quantitative Data Analysis
             5.1.1 Student’s Questionnaire

Table 1: Listening Skill

	
	Statements
	Item
	1
SD
	2
D
	3
N
	4
A
	5
SA
	Total

	01
	We practice listening to English audio tapes and answering relevant questions in the classroom.
	N
%
	126
82.9
	1
.7
	
	23
15.1
	2
1.3
	(152)
100.0

	02
	The English syllabus meets my needs Regarding listening skills.
	N
%
	140
92.1
	2
1.3
	2
1.3
	3
2.0
	5
3.3
	(152)
100.0

	03
	The English syllabus/textbooks do not include any listening tasks.
	N
%
	3
2.0
	1
.7
	1
.7
	2
1.3
	145
95.4
	(152)
100.0

	04
	Sometimes I practice listening skills outside the classroom by hearing the English news and/or commentary on international sports.
	N
%
	22
14.5
	17
11.2
	18
11.8
	55
36.2
	40
26.3
	(152)
100.0



The table shows that most of the students do not practice their listening skills in the classroom at all. Except for a negligible number, almost all of them think that the English syllabus does not meet their needs regarding listening skills because the English textbooks do not include any listening activities. However, most of the students sometimes listen to English news or sports commentary, which indicates that they are motivated to acquire English listening skills.


Table 2: Speaking Skill

	
	Statements
	Item
	1
SD
	2
D
	3
N
	4
A
	5
SA

	1
	I speak only English in English classes.
	N
%
	126
82.9
	15
9.9
	3
2.0
	2
1.3
	6
3.9

	2
	I speak Bangla in English classes.
	N
%
	5
3.3
	3
2.0
	15
9.9
	48
31.6
	81
53.3

	3
	The teacher arranges games, pair work,
group work, etc. for us to practice in the
English classroom.
	N
%
	56
36.8
	28
18.4
	23
15.1
	34
22.4
	11
7.2

	4
	The classroom environment is favorable to
practice speaking fluently in English.
	N
%
	20
13.2
	27
17.8
	20
13.2
	50
32.9
	35
23.0

	5
	In English class, I get opportunities to speak English in a group with my friends in the classroom.
	N
%
	45
29.6
	26
17.1
	6
3.9
	52
34.2
	23
15.1

	6
	I am afraid of making mistakes while
speaking in English.
	N
%
	16
10.5
	9
5.9
	26
17.1
	41
27.0
	60
39.5

	7
	The English syllabus meets my needs
regarding speaking skills.
	N
%
	4
2.6
	19
12.5
	11
7.2
	99
65.1
	19
12.5



According to Cook (2001) and Krashen (1981), maximum exposure to the target language (TL) and least exposure to the mother tongue (MT) are of crucial importance, and the use of MT may obstruct the TL learning process. But the table reveals that about 5% of students only speak in the target language (English) and approximately 85% speak in the mother language (Bangla) in an English classroom which can affect their EFL learning adversely. Regarding the language instructor’s moderating speaking activities in the English classroom, though a minimum number of students responded positively, a maximum number of them replied negatively. However, most of them consider the classroom environment to be favorable to practice speaking in English. Therefore, half of them get opportunities provided by the teacher to interact with their friends in English, whereas approximately half do not. Data from the respondents reveal that majority of them also hesitate to speak in English fearing mistakes. So, from the students' perspectives, it can be deducted that the speaking skill is neither taught nor practiced in the English language classroom satisfactorily.

Table 3: Reading Skill
	
	Statements
	Item
	1
SD
	2
D
	3
N
	4
A
	5
SA
	Total

	1
	We get opportunities to practice reading from the English textbooks in the classroom
	N
%
	
	
	
	22
14.5
	130
85.5
	(152)
100.0

	2
	I am afraid of making incorrect
pronunciation while reading aloud in class.
	N
%
	14
9.2
	21
13.8
	6
3.9
	67
44.1
	44
28.9
	(152)
100.0

	3
	While we read out from the textbooks in the classroom, our teacher corrects our mistakes.
	N
%
	1
.7
	
	1
.7
	6
3.9
	144
94.7
	(152)
100.0

	4
	To understand each and every word I read, I always need a dictionary as an aid.
	N
%
	2
1.3
	2
1.3
	6
3.9
	26
17.1
	116
76.3
	(152)
100.0

	5
	To me, English reading is a tedious task as it needs the frequent use of a bilingual dictionary.
	N
%
	13
8.6
	35
23.0
	15
9.9
	49
32.2
	40
26.3
	(152)
100.0

	6
	I find comprehension questions helpful in arriving at the meaning of a text.
	N
%
	2
1.3
	10
6.6
	6
3.9
	64
42.1
	70
46.1
	(152)
100.0

	7
	We practice answering questions and filling up gaps with required information from the reading paragraph.
	N
%
	4
2.6
	8
5.3
	5
3.3
	45
29.6
	90
59.2
	(152)
100.0

	8
	I am satisfied with the quality of the reading skill taught in the English subject.
	N
%
	3
2.0
	4
2.6
	5
3.3
	41
27.0
	99
65.1
	(152)
100.0

	9
	Besides the textbooks, I read English
outside the classroom.
	N
%
	52
34.2
	27
17.8
	17
11.2
	42
27.6
	14
9.2
	(152)
100.0





Data in the table clearly show that all the students can practice reading from the English textbooks in the classroom. However, about three-fourths of them fear pronunciation mistakes, though almost all the respondents agree that their teacher corrects the mistakes. Again, almost all of them need a bilingual dictionary for word meaning, even though it appears to be a tedious task for most of this group. The results demonstrate that the student's skill in English reading comprehension is very satisfactory, although only one-third of them read English beyond the textbooks. Here, it is evident that reading English out of the classroom is, to some extent, a negligible area among the students. In fact, resorting to different reading materials in the target language is helpful for the learners to develop their reading habits which will surely improve their comprehension ability. It can also widen their vocabulary and make them good readers (Junias, 2009). Furthermore, Krarzia (2013) states in this regard, “Reading English-written documents is very  mportant for students because it helps them acquire the needed vocabulary and the necessary style to improve their writings” (p. 86).

Table 4: Writing Skill
	
	Statements
	Item
	1
SD
	2
D
	3
N
	4
A
	5
SA
	Total

	1
	We practice writing according to the syllabus in the English classroom
	N
%
	1
.7
	14
9.2
	4
2.6
	42
27.6
	91
59.9
	(152)
100.0

	2
	The teacher discusses the topic of  riting/composition before he asks us to write on that in the classroom/at home.
	N
%
	2
1.3
	2
1.3
	7
4.6
	43
28.3
	98
64.5
	(152)
100.0

	3
	The teacher inspires us to brainstorm for finding out words related to the topic
	N
%
	4
2.6
	11
7.2
	10
6.6
	60
39.5
	67
44.1
	(152)
100.0

	4
	We brainstorm ideas before writing a composition.
	N
%
	6
3.9
	9
5.9
	21
13.8
	46
30.3
	70
46.1
	(152)
100.0

	5
	In English class, we get opportunities to write English (e.g. paragraph, essay, letter, etc) independently on our own.
	N
%
	5
3.3
	12
7.9
	7
4.6
	59
38.8
	69
45.4
	(152)
100.0

	6
	I have to memorize letters, paragraphs, and essays for writing tasks in the classroom.
	N
%
	1
.7
	4
2.6
	1
.7
	32
21.1
	114
75.0
	(152)
100.0

	7
	am satisfied with the quality of the writing skill taught in the English course.
	N
%
	1
.7
	2
1.3
	18
11.8
	36
23.7
	95
62.5
	(152)
100.0

	8
	I like my teacher to evaluate my writing and correct all mistakes.
	N
%
	2
1.3
	
	1
.7
	9
5.9
	140
92.1
	(152)
100.0

	9
	I am afraid of writing because the teacher marks my writing.
	N
%
	25
16.4
	27
17.8
	15
9.9
	56
36.8
	29
19.1
	(152)
100.0

	10
	The teacher encourages us to overcome fear and anxiety in writing.
	N
%
	4
2.6
	3
2.0
	3
2.0
	16
10.5
	126
82.9
	(152)
100.0

	11
	The teacher’s feedback helps me to improve my writing.
	N
%
	
	
	4
2.6
	17
11.2
	131
86.2
	(152)
100.0

	12
	Sometimes the teacher encourages us to write in pairs/groups to correct each other.
	N
%
	18
11.8
	24
15.8
	18
11.8
	59
38.8
	33
21.7
	(152)
100.0



According to Krarzia (2013), “The writing skill is very important for the students… They will obviously be required to answer comprehension questions or write topics specific to their field, which both require a good knowledge of grammatical aspects and writing rules” (p. 85). As the results show, all but a few students practice writing according to the syllabus in the English classroom and the teacher supports them as required. From their responses, it seems that almost all of them can practice free-hand writing in the classroom, though few students do not agree with that. Meanwhile, data reveal that almost all of the students depend on memorization for writing tasks. Still, they seem to be happy with the teaching standard of English writing skills with the teacher's feedback. It is also found that the majority of them fear the teacher’s marking in their writing, though approximately all agree that the teacher tries to remove this fear and anxiety. That is why most of them like to correct one another’s mistakes in writing. The findings from the students’ survey indicate that their level of acquiring the writing skill in English is satisfactory.

5.1.2 Teacher’s Questionnaire

Table 5: Listening Skill
	
	Statements
	Item
	1
SD
	2
D
	3
N
	4
A
	5
SA
	Total

	1
	The syllabus/textbooks suggest some practices on listening skills.
	N
%
	3
27.3
	2
18.2
	
	3
27.3
	3
27.3
	(11)
100.0

	2
	I play audio cassettes for the students to practice and develop the listening skill in
English.
	N
%
	3
27.3
	3
27.3
	1
9.1
	3
27.3
	1
9.1
	(11)
100.0

	3
	I do not make students practice the listening skill because it is not included in the syllabus.
	N
%
	2
18.2
	2
18.2
	
	4
36.4
	3
27.3
	(11)
100.0

	4
	I need a laboratory equipped with a sound system or at least a cassette player to teach the listening skill.
	N
%
	1
9.1
	1
9.1
	2
18.2
	2
18.2
	5
45.5
	(11)
100.0



As the table shows, most of the teachers think that the English syllabus and textbooks suggest some practices on the listening skill, while actually no listening tasks or exercises were found at all in the textbooks. But most of them frankly express that they do not play English audio cassettes for the students to develop their listening skills because it is, in fact, not included in the syllabus. Through this response, they show their adherence to the limited teaching contents of the target language. On the other hand, the data indicate that to impart effective training to students in this first basic language skill, the great majority of the teachers stressed the need for providing a well-equipped language laboratory with relevant modern technology which is a big challenge for economically backward Qawmi madrasas in general.





Table 6: Speaking Skill

	
	Statements
	Item
	1
SD
	2
D
	3
N
	4
A
	5
SA
	Total

	1
	The syllabus/textbooks include adequate tasks (e.g. dialogue) on speaking skills.
	N
%
	3
27.3
	2
18.2
	
	3
27.3
	3
27.3
	(11)
100.0

	2
	In the classroom, students get opportunities to speak English on their own as individual/pair/group work.
	N
%
	1
9.1
	1
9.1
	1
9.1
	5
45.5
	3
27.3
	(11)
100.0

	3
	In English class, students get opportunities to practice English that is necessary for different social situations (e.g. at the bus stop, library, etc.)
	N
%
	2
18.2
	1
9.1
	2
18.2
	3
27.3
	3
27.3
	(11)
100.0

	4
	Sometimes I arrange class tests, quizzes, etc on speaking skills.
	N
%
	1
9.1
	1
9.1
	
	4
36.4
	5
45.5
	(11)
100.0



According to the findings, 6 teachers believe that the English syllabus or textbooks include adequate tasks (e.g. dialogue) on the speaking skill and 5 teachers do not think so. In fact, analyzing the English textbooks the researcher found very few dialogues. The result indicates that more than 80% of teachers give their students opportunities to speak in English independently or interact with others in the classroom. According to most of the teachers, students also get opportunities to communicate in English in real-life situations. Indeed, these are necessary for achieving communicative competence in the target language, the main objective of the English course in Qawmi madrasa. Except for 2 teachers, all others reveal that they arrange class tests, quizzes, etc. on the speaking skill, though such activities were never available in classroom observations.


Table 7: Reading Skill
	
	Statements
	Item
	1
SD
	2
D
	3
N
	4
A
	5
SA
	Total

	1
	The syllabus/textbooks contain enough
lessons on reading skills.
	N
%
	2
18.2
	3
27.3
	1
9.1
	2
18.2
	3
27.3
	(11)
100.0

	2
	I give more importance to my students’
developing the reading and writing skills in English.
	N
%
	
	
	
	3
27.3
	8
72.7
	(11)
100.0

	3
	I encourage my students to preview the
title/heading and photo (caption) to get a sense of the content of a reading
passage/comprehension.
	N
%
	
	3
27.3
	
	4
36.4
	4
36.4
	(11)
100.0

	4
	While reading a text if the students come across any unknown vocabulary, I encourage them to guess the meaning from the context/word association.
	N
%
	
	
	1
9.1
	3
27.3
	7
63.6
	(11)
100.0

	5
	In reading class, I ask the students to
mark/underline the unknown vocabulary and explain the meaning in Bangla.
	N
%
	
	
	
	3
27.3
	8
72.7
	(11)
100.0

	6
	In the classroom, I usually read the English text aloud in the classroom and
translate/explain the meaning in the Bangla language.
	N
%
	
	
	
	2
18.2
	9
81.8
	(11)
100.0

	7
	I correct the mistakes/pronunciation of my students while they read out from the textbooks in the classroom.
	N
%
	
	1
9.1
	
	
	10
90.9
	(11)
100.0




The table shows the teachers are equally divided in their opinion whether the syllabus or textbooks contain enough lessons on reading skills or not. But it is noteworthy that 100% of teachers give importance to develop their students’ reading and writing skills in English. Thereby, they devalue or put less emphasis on developing the learners’ listening and speaking skills. Again, it is evident from the data that the Grammar-Translation method is used to teach English in Qawmi madrasa. For instance, all of them respond that they translate the reading passage from the TL (English) to the MT (Bangla) for a better understanding of the EFL learners. This fact was also manifested in classroom observations. However, the responses demonstrate that majority of the teachers teach different skills and strategies of reading comprehension. Besides, all of them tend to provide corrective feedback while their students commit any errors in reading activities.


Table 8: Writing Skill

	
	Statements
	Item
	1
SD
	2
D
	3
N
	4
A
	5
SA
	Total

	1
	The syllabus/textbooks provide sufficient content on writing skills.
	N
%
	1
9.1
	4
36.4
	1
9.1
	1
9.1
	4
36.4
	(11)
100.0

	2
	I spend a few minutes on prewriting activities.
	N
%
	
	1
9.1
	1
9.1
	3
27.3
	6
54.5
	(11)
100.0

	3
	I teach them how to organize ideas in an outline form as a plan for writing.
	N
%
	
	
	
	5
45.5
	6
54.5
	(11)
100.0

	4
	I make them write on topics that are
important for the final examination.
	N
%
	
	
	
	2
18.2
	9
81.8
	(11)
100.0

	5
	In my class, students get opportunities to write English on their own.
	N
%
	
	1
9.1
	1
9.1
	4
36.4
	5
45.5
	(11)
100.0

	6
	Sometimes I discuss orally a topic before telling the students to write on it.
	N
%
	
	1
9.1
	
	3
27.3
	7
63.6
	(11)
100.0

	7
	I motivate the students to creatively practice free-hand writing in English.
	N
%
	
	1
9.1
	1
9.1
	3
27.3
	6
54.5
	(11)
100.0

	8
	I encourage the students to memorize letters, applications, and essays.
	N
%
	3
27.3
	1
9.1
	
	3
27.3
	4
36.4
	(11)
100.0

	9
	I peer-review the students’ writing and immediately correct the mistakes individually.
	N
%
	
	
	1
9.1
	4
36.4
	6
54.5
	(11)
100.0

	10
	In writing tasks, I focus mainly on grammar, spelling, vocabulary, and punctuation.
	N
%
	
	1
9.1
	
	6
54.5
	4
36.4
	(11)
100.0



Data in the table reveal that among the total number of participants, nearly half of them consider the English textbook contents as sufficient for teaching the writing skill and the same number of teachers think otherwise. Except 1 teacher, all others spend few minutes with students on the prewriting activities before doing the target writing task in the classroom. Moreover, all the teachers teach writing as an outline form. The result also shows that all the teachers focus on selective writing practices and it indicates that their teaching is basically exam-oriented; rather than being skill-focused. Meanwhile, all but 1 of them reveal that in their class they motivate the students to practice creative writing on different topics which are really important for effective language teaching. Additionally, the same number of teachers sometimes discusses a topic before assigning the writing task which is also helpful for the students to generate ideas freely on it. In contrast, it is found that most of the teachers not only support but also focus on the students' practice of memorizing the lessons instead of writing on their own. Indeed, this trend may subsequently affect the students' creative hand-writing ability. However, almost all the respondents demonstrate their corrective feedback to the mistakes that the students make in their writing tasks. Finally, it is apparent that except for one teacher all others stick to the traditional Grammar-Translation method by focusing mainly on grammar, spelling, vocabulary, and punctuation of writing.

5.2 Qualitative Data Analysis

5.2.1 Teachers’ and Students’ Interviews

Interviews were conducted with 11 teachers and 20 students to know how English listening, speaking, reading, and writing skills are taught and learned in Class V and what challenges the teachers and the students encounter in the processes of teaching and learning. The analysis of the interviews was done using thematic content analysis where the researcher found the following scenario:

1. Teaching and Learning English Listening Skill

As the interview reveals, the majority of the teachers do not teach the listening skill of the English language because it is not included in the English syllabus and testing. For instance, Teacher 1 expressed, "The Madrasa Board hasn't included any listening skill in the English syllabus and testing. As the teachers have to follow their pattern, I don't teach this skill in class." His response demonstrates that the madrasa curriculum has some restrictions in teaching English language skills in the classroom. However, he thought that "if the Madrasa Board introduced the listening and the speaking skills, it would be very well. For instance, it would have been better if the students were asked questions based on original audios [authentic material] of the native speakers." Thus, he suggests the inclusion of this skill. Again, Teacher 7 does not teach listening because “it has not been arranged by the authority.” He indicates that teaching the listening skill depends on the madrasa administration. Moreover, some cannot materialize it due to financial problems and lack of materials in the classroom. As Teacher 8 responded, "I don't teach listening in class due to the lack of necessary equipment." On the other hand, Teacher 9 cannot apply the listening skill in Class V "because of the shortage of time.” 

However, some teachers are interested to teach listening skills. For example, Teacher 3 is "planning to play the audio cassettes of TOEFL, SAT, BBC, etc. in free time, out of class hours, and make the students listen to them". Still, it seems to be of secondary importance to him because he is not thinking about practicing English listening in the classroom. Anyway, Teacher 10 sometimes makes the students listen to English audio like foreign sports news and commentary “by playing the mobile phone recorder". Finally, in all the teachers' opinions, listening and speaking skills should be included in the English syllabus and textbooks. That is why Teacher 8 demonstrated, "Writing that these 2 skills are urgently required, I sent a letter to Qawmi madrasa education board. But I haven’t got any answer to that letter yet (with laughter).” His response indicates that there is reluctance from BEFAQ board in this regard.

On the other hand, most of the students responded that they do not practice the listening skill in English. Further, some of them are found to have no idea about this skill because they consider it merely as listening to the teacher’s speech in English and understanding. However, some students appeared to acquire this skill practically. For instance, Student 3 of Madrasa 3 said, “Sometimes when the foreigners speak in English, I stand beside them and listen.” His fellow Student 4 goes further on saying, “From their [foreigners’] conversations, I can understand some meaning. If I don't understand any words, later on, I ask my teacher about their meaning and he answers me. In this way, I try to develop the listening skill.” Again, Student 2 of this madrasa “sometimes listens to English news from radio.” Besides, the Student of madrasa 4 said, “Sometimes I watch cricket and football matches on TV. Then if I hear any unknown words, I ask some others about their meaning and learn them in this way.” The Student of madrasa 5 also replied so. The respondents from madrasa 7 and 8 practice English listening by watching TV. Moreover, the Student of madrasa 10 responded, “Sometimes I watch some English movies and serials on the Internet. I try to understand their themes from my relatives.” Only Student 3 of madrasa 9 informed that the listening skill was practiced in the previous year: “The teacher made us listen to the audio recording and asked us individually to stand up and repeat as we listened. He taught us to learn reading ABC as the speakers read out in the audio.

2. Teaching and Learning English Speaking Skill (Paraphrased)
Teachers generally depend on a limited range of techniques to teach speaking, such as pair work, drilling, question–answer sessions, and grammar-based exercises. For example, one teacher encourages students to form simple sentences using new vocabulary, often through basic questioning and answering. In some cases, students engage in one-to-one conversations, and teachers provide immediate correction when mistakes occur, guiding learners to revise and improve. This suggests that classroom practices are often closely tied to textbook instructions. Similarly, some teachers motivate students to speak based on textbook topics, asking them to express ideas relevant to the lesson. However, there is concern about the lack of communicative content in madrasa textbooks. One teacher points out those dialogues are extremely limited compared to general school books and recommends including more interactive materials. In some classrooms, vocabulary is explained step by step, followed by pair-based role-play activities. Other teachers promote everyday conversational practice and provide feedback to improve accuracy. At times, common dialogues are taught along with their Bangla meanings, indicating the continued use of the Grammar-Translation method. This approach is further evident when teachers switch to Bangla to explain English sentences whenever students fail to understand.
At the same time, not all teachers show equal interest in teaching speaking skills. A few express reluctance due to students’ low proficiency and lack of confidence. Some teachers feel that students are too weak or fearful to participate in speaking activities, which discourages regular practice. In response to this challenge, certain teachers rely on repetition techniques, asking students to imitate and gradually participate in simple conversations to overcome shyness.
From the students’ perspective, formal practice of speaking skills appears quite limited. Many report that they occasionally try to speak English outside the classroom, usually with family members or friends who have better language skills. This suggests that exposure to English-speaking environments is rare and largely dependent on personal circumstances. In some cases, students practice informally during breaks or by interacting with teachers, but such opportunities are not consistent. A few learners attempt to improve their speaking through imitation, repeating what they hear in class or from external sources like media. However, a number of students admit that they do not practice speaking English at all.
Overall, the findings indicate that speaking skill development in these madrasas is constrained by limited classroom interaction, overreliance on traditional teaching methods, lack of communicative materials, and students’ low confidence and exposure to English.
3. Teaching and Learning English Reading Skill

In teaching the reading skill, all the teachers translate the English passage into Bangla for the students’ better understanding. In this way, they teach new vocabulary to the students. 

As for the students, some of them responded that first, they learn the spelling and pronunciation of the words according to syllables. Next, almost all of them memorize the new vocabulary meaning. For example, the student of Madrasa 2 said, "While reading an English text if I get any unknown words, I underline them. After finishing my class, I either look them up in the dictionary or ask my teacher about their meaning. Also by seeing the guidebook, I learn the Bangla meaning of the English text." But very few among them look up the word meaning from the dictionary. Then they read the text again and again with its Bangla translation. Again, the Grammar-Translation method is disclosed here. However, one student revealed that he read the English text without translation—“I put emphasis only on reading in English, and nothing else.” After that, they try to understand the questions. Regarding this, Student 2 of Madrasa 3 responded, “To read the given questions, I try to understand the vocabulary properly." Finally, those who can understand the text and the questions with meaning can write the answers to the reading comprehension themselves. 

In response to the question—"How do you answer the questions to reading comprehension?"—Student 3 of Madrasa 3 said, "After reading the text carefully, looking up the word meaning, and understanding the questions well, I can find the answers from the passage and write them on my own. Therefore, I don’t have to memorize them.” However, those who cannot understand the text properly either ask the teacher or brilliant students for clarification or directly memorize the answers from the guidebook. As Student 3 from Madrasa 9 expressed, “I find out the answers from the passage. If I face any problem in finding the answers, I
take help of the guidebook.” Some other students from other madrasas also responded so. The practice of memorization is available among some students as well—“There are some answers that I need to memorize and some others I find out from the text” (Student 3, Madrasa 9). Only one student from Madrasa 5 was found to read English beyond the textbook which is helpful for developing the reading skill in English—"Besides the textbooks, I read English storybook and English newspaper. Thus, I develop the reading skill in English."

4. Teaching and Learning English Writing Skill
From the interview with the students it is found that outside the English classroom, most of the students practice the English writing skill merely in the form of homework to improve their hand-writing. Here, some of them practice writing from memory, and some practice creative writing. For example, the Student of Madrasa 10 revealed, "As far as possible, I try to write a letter, application, paragraph, essay, etc on my own. However, I try to memorize those topics from books about which I have no idea." In response to the question on the process of writing English composition, Student 2 of Madrasa 3 replied, "If I want to write a paragraph on any topic, for example, in the beginning, I brainstorm about that topic, like which idea will come after which one. Again, I discuss them with other students. Then I write as far as possible and correct the rest by showing the teacher." Likewise, Student 3 from the same madrasa said, "Sometimes I memorize them but I try more to write them on my own. For instance, firstly I brainstorm ideas about a topic. Then I think about vocabulary; that means, which word will follow which one so that my writing becomes correct and fine." Though the majority of the students try to develop their writing skills regularly and academically, few students practice it very rarely and personally—"Outside the classroom, I usually practice writing only during the vacations" (Student 2, Madrasa 9). On the other hand, the interviewee of Madrasa 5 expressed, "I read stories from other books and afterward I try to write them on my own without seeing the books." The student of Madrasa 10 practices similarly—"I try to compose any story of my own accord." It is remarkable that in some instances there is also mother-tongue interference in the development of writing skills. For instance, the respondent of Madrasa 7 demonstrated, "Sometimes the teacher assigns us to write some compound words with their Bangla meaning.” Again, the Grammar-Translation method is manifested from this response.  

The teachers’ interviews reveal that the madrasa students basically face problems with capitalization, spelling, vocabulary, and grammar at the time of writing something in English. For instance, according to Teacher 2, “In many instances, the students commit errors with Capitalization in writing.” From the viewpoint of Teacher 3, “The students don’t know enough English vocabulary and can’t make sentences in English properly.” He regretted that “as they don’t focus on English for its being an optional subject, generally they are not interested to buy any bilingual dictionary” to meet the crisis. Teacher 4 expressed, “They face problems with grammar as well as spelling big words.” Teacher 7 also agreed to the point saying—“They don't know the grammar rules properly. Sometimes I write some topics and discuss how to write on the topics." Meanwhile, Teacher 8 tried to justify the significance of the Grammar-Translation method in resolving the students' lack of writing skill: "If I ask them to write a paragraph, firstly they cannot set its Bangla. Even if they can form an idea in Bangla, they cannot translate it into English following the grammar rules like constructing a sentence with a subject, an auxiliary verb, and a predicate." Teacher 5 too reported that the students “face problems
with spelling and the use of appropriate words.” Teacher 6 is concerned about their spelling: “The students mainly face the problem with spelling. So, I write the correct spelling in their notebook and ask them to write the modified word at least 3 times.” Due to the same problem in Madrasa 9, the teacher suggests “the students to memorize the spelling when they memorize a paragraph.” Since the same problem exists in Madrasa 10, its Teacher 1 focuses on better hand-writing; while Teacher 2 thinks of “minimizing the problem by writing the pronunciation for them beside the word.” Only Teacher 1 appeared to be satisfied with the writing proficiency of his students: “The students’ writing skill is satisfactory because they practice writing correctly in class and practice better hand-writing regularly.”

5.2.2 Classroom Observations

A good linguistic classroom environment can play a very important part in contributing to the development of language teaching and learning. “As language classrooms are specifically constituted to bring about learning, it is not unreasonable to collect data about what goes on there as a means of adding to our knowledge of language learning and use” (Nunan, 1992: 91). Therefore, 10 Madrasas were observed to identify the procedure of teaching and learning the English language in the classroom.

1. Teaching the Listening Skill

As has already been discussed, no audio-visual aids were available in any classrooms of the madrasas observed. Hence, there was no practice of listening skills in the English language.

2. Teaching the Speaking Skills

A great amount of negligence was found in madrasa teachers in developing the speaking ability of the students. Speaking practices were mostly confined to asking and answering questions among teachers and students. Sometimes, teachers asked questions in English and translated them into Bangla so that the students could understand them. Only one teacher was found focusing on speaking skills. He taught students how to make sentences orally with given words and practiced oral translation of new sentences. Some teachers just encouraged students to practice conversation in English among themselves, but no significant classroom practice was found for that purpose.



3. Teaching the Reading Skill

The most common phenomenon in teaching reading skills seen in madrasas was that the teacher asked any student to read the text aloud. While the student was reading, the teacher interrupted him by asking word meaning. When he could not answer, the teacher himself conveyed the meaning. The teacher also corrected immediately while the student committed some errors. Fluency in reading was taken into consideration at that time. During teaching reading skills, teachers were observed to translate the meaning of the texts in the first language. Some teachers explained some grammar rules while translating the text. It was also observed that the teachers asked questions based on the reading comprehension from the textbook. Sometimes, teachers made their students drill with them while reading a passage or poem aloud from the textbook. So, it is obvious that teaching and learning practices of reading skills in madrasas are mainly based on textbook-based materials and the Grammar-Translation method.

4. Teaching the Writing Skill:

Writing exercises basically revolved around teachers' assigning homework to students in the classroom and checking them in the following class regularly, and along with this, students copying the writings from the blackboard or whiteboard which were written by the teachers. In most cases, a passage or a few sentences from the textbook were selected as homework. Most of the teachers were seen to start the class by checking the assigned homework and giving immediate feedback mostly in the Bangla language. While checking homework, some teachers emphasized spelling accuracy. Some teachers gave feedback just by appreciating the good handwriting and pointing out the errors immediately, whereas some teachers were found giving marks. Besides, teachers taught different types of writing like paragraphs, essays, and letters by writing a sample on the board and explaining it. It is noteworthy that since there was no board in the English classroom of one madrasa, the teacher copied an application from the textbook to a student’s notebook and discussed how to write it. This phenomenon indicates a lack of very
essential classroom equipment. A few teachers taught their students how to make sentences with the given words and taught them different sentence structures.

Above all, with regard to communicative activities, the main course objective, only one teacher was found to practice brief conversational exchanges in the target language in an English classroom and this was done at the very beginning of the lesson, during the so-called 'warm-up' activity: the teacher first greeted the class, and the students answered.

6. Conclusion & Recommendations

Since the Bangladesh government has recognized the highest degree of Qawmi madrasa as equivalent to a Master's degree in Arabic and Islamic Studies of general education, the Qawmi graduates would obviously apply for government and nongovernment jobs, and for that proficiency in basic English language skills is an integral requirement. Even if they want to work abroad, they need communicative competence in English. But they cannot achieve it because even though their teaching and learning reading and writing skills are satisfactory, they ignore or avoid the listening and speaking skills in the classroom and examination. As the study has uncovered, the challenges behind the phenomenon include the faulty syllabus design, limited textbook contents, and testing system, backdated language teaching method, inadequate classroom aids, and equipment, students’ lack of interaction in English with teachers and fellow students inside the classroom and with people in real-life situations, their fear and anxiety of speaking in English, etc. Unless these problems are solved, the students of Qawmi madrasas can never be communicatively competent in English to meet the global and national demands. For that, firstly BEFAQ should make the English test compulsory, modify the old syllabus, update the textbook contents, incorporate the listening and speaking skills in testing and assessment, arrange teacher training for language teaching, and conduct the English exam centrally for the Qawmi madrasa students from grade I to VIII. Secondly, although the teachers cannot discard Grammar-Translation Method totally from the madrasa education system, they can combine this traditional language teaching method with any modern approaches like Communicative Language Teaching Approach and encourage students more to interact with others only in English in the EFL classroom ignoring their fear and mistakes. Thirdly, as most of the Qawmi madrasa authorities cannot provide modern technological equipment for the language classroom, the Bangladesh government’s Ministry of Education should come forward to help this conservative education sector financially and pedagogically to develop the nation for international communication.
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