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Abstract		
This study examined the effects of No Reading (NR) on academic achievement in creative writing among secondary school learners in West Pokot County, Kenya. Grounded in neurocognitive and literacy theories, the study posits that reading enhances vocabulary, creativity, and language fluency, which are essential for effective writing. An experimental pretest–posttest control group design was adopted, involving a sample of 360 students, with 120 assigned to the NR group. Data were collected using structured questionnaires and standardized creative writing achievement tests aligned with the KCSE marking scheme. Descriptive statistics indicated that a majority of students in the NR group remained in the lowest score band (0–6), increasing from 60.8% in the pretest to 71.7% in the posttest, suggesting stagnation or decline in performance. Although ANOVA results showed statistically significant differences across time and score categories (p < .001), the chi-square test revealed no statistically significant difference in score distributions (p = .188). These findings imply that while NR is associated with lower creative writing performance descriptively, its independent effect was not statistically significant within the study period. The study concludes that academic achievement in creative writing is influenced by multiple interacting factors, though sustained lack of reading may have long-term negative effects.
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Introduction
Reading as a cognitive and linguistic process is the cornerstone of academic success of learners in any discipline and in language related courses in creative writing specifically. Creative writing involves, not just imagination and originality, but also excellent grounding in vocabulary development, syntax, collocation as well as narrative structures, which are, to a large degree, gained by way of regular reading. Nonetheless, No Reading (NR) as a phenomenon when learners show little or no consulting of reading materials has become a growing issue in modern educational systems, which could jeopardize academic achievement, and in creative writing, in particular.
Neurocognitive studies help to support the relationship between reading and artistic expression as creativity and academic success are closely interconnected by the cognitive processes of memory, attention, and language fluency. Maria Tzachrista, Eleni Gkintoni, and Charalampos Halkiopoulos (2023) state that creativity is not a solitary phenomenon but a neurocognitive process that can be improved by being exposed to a variety of linguistic stimuli and especially through reading. Students with poor reading habits can thus be exposed to low cognitive stimulation, which will reduce their capacity to come up with new ideas and have the skills to communicate them through written assignments.
Reading is important in the context of creative writing to ensure that learners are exposed to proper use of language such as collocation, stylistic conventions. According to Sadia Akhter and Nor Rizan Mohd Nordin (2022), the command of collocation is very critical in the quality of creative writing among secondary school learners. Those students who fail to read do not internalize such patterns of languages and therefore, their performance in writing is weaker in terms of poor coherence, limited vocabulary and grammars.
There has been development of instructional strategies to improve academic achievement by encouraging active involvement with language with many of them implicitly or explicitly based on reading. As an example, the snowball techniques and the strategy of Think, Talk, Write, as outlined by Irfan Fitrianto, Rafidah Hamid, and Amir Mulalic (2023) make learners process information by reading, discussing, and writing. Likewise, two-way teaching strategies emphasized by Nour Mafarja et al. (2023) show that the understanding and academic results get better when learners are actively involved in reading texts. Such pedagogical interventions do not have as many benefits as learners are deprived of in a situation that is characterized by NR.
New technologies are also pointing to the significance of engaging in reading to improve academic outcomes. Neda R. Jafarian and Alexander W. Kramer (2025) discovered that AI-based audio education may enhance academic performance through a higher level of motivation and reading interest. This means that other kinds of reading exposure even listening to texts can offset the adverse consequences of NR which again underscores the primacy of reading in academic achievement.
In addition to the instructional and technological points of view, extensive studies on academic achievement reveal that various factors affect learning outcomes. Research works like Sigridur Ragnarsson et al. (2020) and Ana Barbosa et al. (2020) prove the notion that academic performance can be influenced by physical and health-related factors. But these factors are not the most important; nevertheless, reading is one of the main academic activities which are directly related to language development and writing tasks performance. The lack of reading interest is thus one of the major gaps that may seriously impede the academic development of learners in composition of creative writing.
Although the topic of reading and academic achievement has been widely examined, the particular phenomenon of NR and its direct impact on creative writing performance has received little attention. The vast majority of research is devoted to the options on how to improve reading or writing with no assistance but the outcomes of complete or almost total detoxification of reading are not studied. This is especially relevant in the educational setting where there is a set of dwindling reading cultures amongst learners, who are expected to deliver in the writing-based testing.
Thus, the proposed study aims at exploring the impact of No Reading (NR) on students in creative writing. Through exploring the effects of lack of reading engagement on the creativity of learners, their levels of language and the general performance of writing, the study adds knowledge to the growing body of literature on the relationship between literacy and academic achievement. The aim also gives information to teachers and policy-makers about the need to instill reading habits so as to contribute to better creative writing results.


Literature
Creative Writing
The combined analysis of the literature shows that the development of creative writing is highly dependent on reading exposure, teaching strategies, and the adoption of the 21st-century learning styles, which consequently suggests that reading-deficiency (NR) can have a detrimental effect on the performance in the creative writing subject. Research indicates consistently that creative writing abilities are fostered in terms of organized exercises, mental activity, and presentation to language models all which are pertinaciously linked to reading procedures.
Indicatively, Goccen (2019) determined that creative writing tasks have a significant positive effect on the writing achievement, attitudes, and motivation of learners. The research study stressed that the learning students who are engaged in reading and writing assignments possess more enriched vocabulary, improved organization of information and increased levels of creativity. This implies that a lack of reading (NR) can potentially deny learners a linguistic input, which is required to be creative in the expression of linguistic expressions, and eventually reduce academic performance in creative writing. Ahmed (2022) emphasizes the need to utilize diverse enriched instructional resources when teaching creative writing, whereby exposure to a variety of texts improves imagination and writing abilities of learners. Learners might not have the background knowledge to produce original and sensible thoughts without reading.
The research on the competencies of the 21 st century emphasizes the primary position of reading in cultivating creativity, critical thinking, and communication. According to Pratama (2020) and Budiyanto et al. (2024), creative writing is one of the sources of the formation of the necessary competencies that are developed in the 21st century, and they are formed as a result of constant contact with texts and ideas. Without reading, learners will not acquire these competencies and academic performance will drop. Equally, Tohani and Aulia (2022) and Dilekçi and Karatay (2023) indicate that learning frameworks in the 21st century improve the ability to think creatively and solve problems, both of which are intrinsic to the development of effective creative writing. The absence of reading, hence, removes the aspect of cognitive stimulation and constrains the creative thought of the learners.
Instructional methods that are based on digital media also underscore the role of reading in creative writing. Demirbaş and Şahin (2023) established that digital storytelling can enhance the creative writing ability of the students to a great extent by exposing them to the structure of narratives and language patterns. Similarly, Istiq’faroh and Mustadi (2020) found that digital comics increase the creativity and writing skills of the students because of their visual and textual combination. These results imply that reading is central to the development of creativity even in the digital realm. Contrastingly, non-reading (NR) can restrict exposure of learners to such multimodal texts thus adversely affecting their writing.
There is also an emerging evidence on concerns of over-trusting artificial intelligence in writing. Niloy et al. (2024) discovered that relying too heavily on such tools as ChatGPT can adversely impact the creative writing skills of a student by deteriorating the independence of thought and originality. This also boosts the point that the true reading experience is important in creativity development as opposed to the passive content intake or over dependence on the automated system. Learners might find it difficult to memorise the structures of language and creative strategies without reading, which leads to low academic performance.
Methodology
The research design used was an experimental research design, that is, pretest, treatment, and posttest control group design. Students who were put under the control condition in this objective were those in the No Reading (NR) group, who were not subjected to any of the structured and unstructured reading activities in the period of the intervention. Early in the study, a standardized creative writing test pre-tested all the participants in order to develop a baseline academic achievement. The NR group then went on to pass through the period of the study without any sort of reading intervention. Post-test creative writing examination was also conducted at the expiry of the intervention period to examine any improvement or deterioration of academic performance.
The research was carried out in West Pokot County in the public secondary schools in Kenya where poor performance in English creative writing has been a report. The sample used was secondary school students who were already made up of a target population of 360 students. In the case of the NR objective, the data of the students of the No Reading group were only analyzed to ascertain the impact of lack of reading on their performance on creative writing.
Two primary data collection tools were used to collect the data in this objective in the form of structured questionnaires and the achievement tests of creative writing. The questionnaires were a source of quantitative data on the reading habits and attitudes of the students and on their exposure to reading materials and some of the questions were on the non-existence of the reading practices. The achievement tests, which were founded on Kenya National examination scheme marking scheme of English paper 101/1, evaluated the performance of students with reference to creative writing in their vocabulary, grammar sentence structures, coherence, and punctuation. Indicators of academic achievement were pre-test and post-test scores.
The data analysis as part of this goal was through descriptive and inferential statistics. Means and standard deviations were some of the descriptive statistics that summarized the performance of students in the NR group. Analysis of Variance (ANOVA) was used to obtain the importance of the differences in the academic achievement between the students in the NR group and students in the other reading conditions. In cases where a substantial difference was observed, the post hoc tests were performed to find out the group differences. Tables and charts were used to present the results to enhance their interpretation.
The qualitative data were gathered based on interviews with English teachers to supplement the quantitative data. The interviews discussed the perception that teachers have regarding students who fail to become involved in the reading process and put their attention towards the challenges that can be observed through creative writing, including limited vocabulary, inability to organize their thoughts, and creativity. The qualitative data was thematically analyzed so as to offer the contextual explanation of the quantitative results.
Consideration of ethical aspects had been strictly followed during the study. The goal of the research was told to the participants, and they could have participated in the research but did not have to do it. Sensitivity and confidentiality were upheld and approvals of the research permission were sought where exigence demanded. This methodological procedure made sure that the results concerning the implications of No Reading (NR) on the academic performance with reference to creative writing were valid and meaningful in a contextual manne
Findings
Demographic Characteristics of Respondents 
Demographic analysis of respondents was significant in enabling the researcher to interpret the results more effectively about the effects of No Reading (NR) on academic performance in creative writing. Demographic information gives the background information of the participants and assists in the interpretation of the results in a more accurate manner. Creswell (2014) emphasizes that the knowledge of the respondents enables researchers to describe the data patterns more effectively and meaningfully. The demographic factors to be studied in this research included gender, age, level of classes, accessibility of library facilities, the type of primary school attended, and the entry behavior. They were taken into consideration since these factors can affect the academic performance of students and can have an interaction with the effects of NR.
The analysis recorded a 100 percent response rate out of 120 students in the NR group which enhances the accuracy of the results. The respondents were all students of Form Two. This category was specifically chosen since they already obtained basic writing skills in primary school but they had not been fully exposed to the concepts of creative writing of advanced level in the secondary school. This rendered them to be appropriate in studying the effects of various reading conditions such as NR. According to Groen and Pabilonia (2020), the level of background skills acquired during the previous educational phases is one of the most important aspects of subsequent academic success, particularly writing. Thus, the choice of students on the same level of their academic performance allowed maintaining fairness and uniformity in the research.
The gender agreeableness of the respondents was that female students were in the majority. Such an imbalance was mostly affected by local issues in the West Pokot County including insecurity and cattle rustling, which have had a role in increasing the rates of dropouts among boys. This has significant implications on the study. Becker (2022) states that the disparities in participation between males and females can be determined by real-life circumstances and can impact the research results. Zhang et al. (2024) indicate that unequal representation may affect the precision of the findings, particularly when gender is associated with academic achievements. The past research also indicates that girls would excel in language-based courses like creative writing. Khan et al. (2025) also mention that gender may have a social and psychological impact on the outcomes of learning. Thus, although the results make a solid contribution to performance of female students, it is necessary to exercise caution in applying the results to male students.
Most of the respondents were aged 13-17 which is the normal age of secondary school going children. The factor of age plays a significant role in learning since it is an age-related factor of cognitive development and language proficiency. According to Cutler et al. (2021), the level of learning ability can be reinforced as the learner increases age. The study however discovered that the younger students were more likely to score marginally higher in the post-test as compared to the older students. This observation confirms the theory put forth by Chomsky who opines that young learners are naturally gifted with the capacity to learn languages more easily. This can imply, in the NR sense, that younger students can handle it more effectively without exposure to reading, whereas older students may be more dependent on more formal learning.
Access of the library resources was also analyzed. The results indicated that some NR group students attended libraries, but did not access them whereas others did not have access to libraries. It is interesting that there are students who did not access libraries, yet had better performance compared to those who had the access but did not use the resources. It implies that it is not sufficient to have resources, but the utilization of the existing resources is what counts. This perspective is echoed by Rossi et al. (2021), who add that the learning resources can have only a beneficial impact in the academic performance of the learners when they are actively utilized. This observation brings out the fact that NR is not simply a matter of not having access to reading materials but a matter of not using them as well.
The performance of the students was also determined by the kind of primary school which the students were in. Most of the students attended the public primary schools with a few attending the private schools. The findings indicated that the performance of the students in creative writing was usually better in the private schools as compared to the performance of the students in the public schools. This indicates that the initial learning conditions are significant in the development of skills of students. According to McCoy et al. (2017), good early education background will result in improved academic performance in the future. Nevertheless, the study has also revealed that the two groups improved to some extent over time, irrespective of their NR status. It implies that background is important but it does not entirely define performance.
Further comparison between the use of KCPE English scores of students indicated that even with NR conditions, students who had an average performance in previous creative writing still managed to write well in creative writing. This is to mean that the knowledge and skills acquired in primary school still affect the performance of the students. It also indicates that NR might not have an instant impact on students with a solid background, but its impacts may be contrasting in the long term.
The demographic features of the teachers, librarians and Quality Assurance and Standards Officers (QASOs) were also considered by the study. Majority of these respondents were aged over 51 years, which means that they had several years of experience. This is significant in that the experienced teachers are inclined to make credible and knowledgeable decisions regarding learning and reading behaviors of students. According to Becker (2022), well-trained practitioners offer useful information through several years of experience. The gender representation of these respondents was also quite equal and there was also a mix of experienced and less experienced staff in the study. This variety assisted in obtaining an all-round perspective of the problems being discussed.
Finally, the demographic results reflect that the academic performance in creative writing in the NR conditions depends on multiple factors such as gender, age, school background, the previous performance, and access to resources. The results are consistent with the results of other studies Bordbar et al. (2025) that highlight that academic performance is influenced by the interplay of various variables instead of individual variables. Thus, it is necessary to consider the effects of NR as the part of the bigger picture that involves the backgrounds of learners and their learning environments.
Discussion of Findings on the Effects of No Reading (NR) on Academic Achievement in Creative Writing
This section explains the findings on No Reading (NR) within existing scholarly literature and interprets the results using high-impact academic research discourse. The discussion integrates descriptive and inferential findings with prior empirical and theoretical studies on reading engagement, creativity, and academic achievement.
Distribution of Pre-Test and Post-Test Scores for NR Group
The study first examined the distribution of students’ scores in the creative writing achievement test before and after exposure to the No Reading (NR) condition. The results are presented in Figure 1.


Figure 1: Distribution of Pre-Test and Post-Test Scores for NR Group
Score Distribution and Trends in Creative Writing Achievement under NR
The results in Figure 1 showed the distribution of scores of the students in the achievement test of creative writing in NR condition. The results showed most of the students were concentrated at the lowest level of performance (0-6) with the level rising by 60.8 percent during the pre-test and 71.7 percent during the post-test. At the same time, proportion of students with mid-level and high scores was also observed to have decreased significantly. These results give a descriptive perspective that the performance of creative writing among students in NR conditions was in stagnation or deterioration. This tendency agrees with the studies which underline the primary role of reading in language acquisition and the creative manifestation.  Taye (2025) say that reading helps learners to master the linguistic patterns, which include collocation, coherence, and stylistic appropriateness, which are some of the elements of creative writing. Without reading, learners cannot receive this input, which could be the cause of the noted focus in the lower categories of scores. In the same manner, neurocognitive views on creativity indicate that reading is important to offer cognitive stimulation that is important in generation of ideas and linguistic fluency. Luchini et al. (2025) note that creativity is directly connected with such cognitive activities like memory, imagination, or semantic association, which are enhanced with exposure to reading. This reduction in higher-order performance of the NR group might then be an indication of the low-level of thinking because no one was reading.
ANOVA Results on the Effect of NR on Academic Achievement
To determine whether the observed differences in pre-test and post-test scores were statistically significant, a two-way Analysis of Variance (ANOVA) was conducted. The results are presented in figure 2.

Figure 2: ANOVA Computation for NR Group
Note. SS = Sum of Squares; df = degrees of freedom. F-values for score range were not reported due to instability arising from the use of grouped data and midpoint approximations. P-values less than .001 are reported as p < .001 in accordance with APA guidelines.
The ANOVA results were further provided in figure 2 where it was found that the effect of time (pre-test vs. post-test), range of scores, and interaction between the two were statistically significant. On superficial reflection, these findings imply that performance over time was different and was different among score categories. The result of the chi-square test was not significant (p = 0.188), which means that the differences in the distributions of scores were not statistically relevant when considered on the categorical level. Such a seeming contradiction of ANOVA and chi-square findings can be attributed to methodological factors. The statistical significance relied on the approximated mean between the two groups and therefore the ANOVA analysis could have overstated the statistical sensitivity, in contrast the chi-square test was based on categorical data that was grouped and thus provided a more conservative statistic on the association. According to Rana and Chimoriya (2025), interpretations of statistical methods and data structure may be different based on differences in statistical techniques and data structure, especially when conducting mixed methods research. As a result, there are noticeable patterns that indicate the deterioration of performance when the NR occurs but the outcomes are not statistically significant, which means that NR does not have a powerful independent impact on academic performance as long as the study can be conducted. This observation is in line with the greater body of educational literature that academic performance is dependent upon simultaneous interacting variables and not on one factor.
Comparison with Existing Literature
The results of this research are to some extent inconsistent with the previous research that focuses on the importance of reading engagement in the academic performance. Indicatively, Jafarian and Kramer (2025) discovered that greater engagement with reading, supported with audio learning with the aid of AI, has a significant positive effect on academic performance through motivation and understanding. In the same way, Mafarja et al. (2023) have indicated that didactic methods like reciprocal teaching, which are highly dependent on reading, result in better learning. The present results are however indicative that being non-reader may not be enough to result in statistically significant differences in the performance on creative writing, especially in a relatively short course of intervention. This could be as a result of counterbalancing factors like classroom teaching, teacher counseling and prior knowledge which may reduce the negative impact of NR. Also, the study observations are aligned with multidimensional models of academic achievement, which propose that performance depends on a set of cognitive, behavioral and environmental factors. Barbosa et al. (2020) and Ragnarsson et al. (2020) prove that physical well-being and health conditions could be one of the significant factors that impact academic outcomes. In its turn, reading behavior is one of the components of a bigger ecosystem of learning determinants.
Summary of the Study Findings
This aspect of the study was aimed at exploring the idea that No Reading (NR) has a significant effect on academic performance of students in creative writing. It was based on both descriptive and inferential statistical tests, such as compares post-test scores and pre-test scores, ANOVA, and chi-square tests. The descriptive results showed that a high percentage of students of the NR group always scored at the lowest category (0-6), and this percentage only increased between the pre-test and the post-test. Meanwhile, the number of students with moderate and high scores decreased. These trends implied a trend of stagnation or decrease in creative writing performance of students who did not have reading activities. But the more subtle view was given by inferential statistical analysis. Although the findings of ANOVA gave statistically significant results across the time and score category, the chi-square test revealed that the difference in the score distributions between the pre-test and the post-test was also statistically not significant (p > 0.05). This gave a conclusion that the differences that were observed could not be attributed to the NR condition with adequate statistical confidence. The results showed that even though NR is connected to poor performance in academics in a descriptive way, it does not significantly impact academic performance in creative writing in the context and time of this research.
Conclusions of the Study Findings
According to the results, some conclusions were made on the impact of No Reading (NR) on academic performance in creative writing. To start with, the research finds that No Reading (NR) is not statistically significant in relation to academic achievement in creative writing among secondary school children. The fact that the null hypothesis has not been rejected by the chi-square test results supports this conclusion. Although some differences in the performance could be observed, the difference was not significant to create a significant causal relationship. Second, the research draws the conclusion that, students who do not read are less likely to have higher levels of performance on the creative writing such as the concentration of the scores in the lower achievement categories. This is indicative that NR might not statistically significantly affect the short-term results; nevertheless, it is correlated with worse writing results. Third, the results affirm the perception that academic performance in creative writing is consequential to various interacting factors and not necessarily the reading behavior. Factors like teacher support, teaching methods, precedent knowledge, and the learning environment can have a moderating influence and thus limit the independent effect of NR. Lastly the study concludes that the lack of reading can be cumulative and long-term in its impact, which could not have been fully reflected in the area and time span of the present research. This illustrates the necessity of more extensive and longitudinal studies of reading behavior and academic performance.

Recommendations
Recommendations for Educational Practice
Although the effects are not statistically significant, the study recommends that schools ought to be proactive in ensuring that students are promoted to read culture. The use of reading should be incorporated in day-to-day learning activities especially in language classes in order to boost vocabulary, creativity, and proficiency in writing. EFL teachers must embrace blended learning models that would include reading and creative writing tasks. Guided reading, peer discussion, and reflective writing are strategies that can be used to make students internalized language structures and enhanced the writing skills. It is also necessary to create and reinstate library programs and reading initiatives in schools and do ensure that students have access to more and pertinent reading materials. Other methods can even be applied in resource-limited settings, like shared reading time and online resources.
Policy Recommendations
At the policy level, the Ministry of Education and curriculum developers ought to focus on the incorporation of systematic reading programs in the secondary curriculum. The policies must focus on the fact that reading is a key study skill to academic success, especially in language-related courses. Increased investment in school library infrastructure is also required particularly in underserved areas like West Pokot County. The availability of books, online learning materials and trained librarians can play an important role in improving exposure of students to reading materials. Also, training programs for the teachers must include capacity building on the reading pedagogy, which will enable the teachers with the ability to effectively incorporate reading in classroom instruction.
Recommendations for Further Research
The research should take longitudinal research designs to investigate the long-term impacts of No Reading (NR) on academic achievement in the future. This would give a deeper insight into the long-term effect of deficiency of reading on learning. Raw data about scores and more powerful statistical tools should also be applied by researchers to enhance the accuracy and reliability of the results. This would assist in overcoming constraints that come as a result of grouped data and midpoint approximations. It is suggested that further studies should be conducted to investigate the relationship between reading and other factors, including motivation, teaching methods, and socio-economic conditions, and to understand the complicated determinants of creative writing performance better. Last, cross-regional and inter-school comparative studies are required in order to make the results more generalizable and to improve the overall educational policy and practice.
Policy Implications
The research results of this paper have significant implications to the educational policy and practice. The results of NR did not depict a statistically significant effect, but the trends of poor performance indicate the danger of overlooking reading as an important element of learning. The policymakers ought to appreciate the fact that reading is a primary competence that undergirds a wider academic growth although its more immediate benefits might not be statistically noticeable. Hence, policies ought to be made to provide enabling environments to reading such as availability of resources, supportive teaching practices, and community intervention. Besides this, context-sensitive policy interventions that consider the peculiarities of rural and marginalized areas are required. This involves the reduction of people with poor access to books, lack of literacy among parents, and social-economic barriers that affect the reading culture development. The paper highlights the need to adopt a holistic perspective of enhancing academic performance in which, reading is conjoined with other teaching and environmental conditions in order to improve the learning outcomes.
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Time (Pre vs. Post)	SS	df	F	p	0	1	12.69	0	Score Range	SS	df	F	p	2875.19	2	0	4.0000000000000001E-3	Time × Score Range	SS	df	F	p	0	2	16.54	0	Error	SS	df	F	p	0	234	0	0	





Frequency	0–6	7–12	13–20	0–6	7–12	13–20	Pre-Test (Nr)	Post-Test (Nr)	73	43	4	86	32	2	Percentage	0–6	7–12	13–20	0–6	7–12	13–20	Pre-Test (Nr)	Post-Test (Nr)	0.60799999999999998	0.35799999999999998	3.3000000000000002E-2	0.71699999999999997	0.26600000000000001	1.7000000000000001E-2	
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