CONFLICT ANALYSIS IN ANGLICAN BOARDING SCHOOLS: A THEMATIC ANALYSIS OF GOVERNANCE, ACCOUNTABILITY AND AUTHORITY RELATIONS
ABSTRACT
This article examines sources of conflict in Anglican boarding schools in Zimbabwe, focusing on governance, accountability and authority relations. Boarding schools are complex institutions because they combine teaching, residential care, discipline, pastoral responsibility, administration and resource management. In Anglican schools, this complexity is intensified by the interaction between school-level management, diocesan authority, Church expectations and Ministry of Education regulations. The study adopted a qualitative research design based on four focus group discussions conducted in seven anonymised Anglican boarding schools, coded as School A, School B, School C and School D. Data were analysed thematically to identify recurring patterns across participant accounts. The findings revealed eight major sources of conflict: governance and leadership conflicts, financial management and accountability, procurement and administrative procedures, communication and institutional coordination, policy compliance and institutional dualism, resource allocation and infrastructure conflicts, enrolment and admissions conflicts, and human resource and staff welfare issues. The analysis shows that conflict in Anglican boarding schools is largely institutional and structural rather than merely interpersonal. Participants repeatedly linked conflict to unclear roles, overlapping authority, weak financial transparency, inconsistent procedures, poor communication and limited policy harmonisation between Church and State expectations. The article contributes to school governance literature by showing that effective conflict management in faith-based boarding schools requires governance clarity, transparent accountability systems, harmonised authority structures and participatory communication mechanisms.
Keywords: Anglican boarding schools; conflict analysis; governance; accountability; authority relations; institutional conflict; Zimbabwe; thematic analysis.
1. INTRODUCTION
1.1 Background to the Study
Conflict is a central issue in school governance because schools are not only teaching institutions but also organisations shaped by leadership, resources, authority and accountability. Mifsud and Wilkins (2025) show that school governance is concerned with how authority, responsibility and decision-making are organised within educational institutions. According to Leithwood (2021), efficient school leadership implies the right employment of power and the capability to establish such circumstances that could be conducive to organizational performance. Moreover, as reported by Grek, Maroy, and Verger (2021), accountability regimes determine not only how decisions should be made but also the division of labor among the decision-makers. In this article, conflict is therefore approached as an institutional issue rather than merely a disagreement between individuals.
Boarding schools are complex institutions because they combine academic instruction, residential supervision, discipline, pastoral care, administration and resource management within one organisational setting. In this regard, the role of a modern-day leader in an educational institution, as stated by UNESCO (2024), includes promotion of education along with other organizational and personal responsibilities. The main cause of conflict in educational institutions, as pointed out by Hamdi, Sulaiman, and Aslamiah (2021), can be attributed to poor management of administrative, leadership, and personal responsibilities. When discussing the idea of restorative practice in a school environment, Lodi et al. (2021) argue that the best way for resolution of conflicts in an educational institution is restoration of personal relationships rather than punishment of people who are involved in the conflict.
Further problems arise when it comes to Anglican boarding schools considering that these educational establishments have a double authority structure that they have to observe. Religious education is pointed out by D'Agostino & Asadullah (2025) as an important element of educational systems, but at the same time, this issue is a source of some issues linked with concepts of authority, accountability, and identity. It can be stated with the help of Scheunpflug et al. (2021) that the schools connected with the religion of Christianity in sub-Saharan Africa might be affected by the relationships between institutions and governments. The idea expressed by Wodon (2021) states that the plural settings of faith-based education require some balance.
The governance of schools in Zimbabwe involves government policies, lack of resources, and accountability of the process itself. In accordance with UNESCO Global Education Monitoring Report Team (2025), it is possible to assess the education system in Zimbabwe on the basis of the global trends of schooling and completion of studies. The importance of capacity building among school leaders in Zimbabwe is highlighted in the study of UNESCO IICBA (2025). In this connection, accountability improvement and capacity building of school leaders will assist in solving the problems in schools of Zimbabwe. According to Chimbunde et al. (2023), the School Development Committee plays an important role in governance of schools in Zimbabwe.
1.2 Problem Statement
In the present case, the research problem is linked to the fact that the character of the conflict in Anglican boarding schools is conditional on the unclear governance, accountability, and jurisdictional questions. According to Diehl & Golann (2023), the educational setting has to function under the impact of various external factors, namely policy, accountability, and community. In turn, the management of the education sector involves numerous stakeholders that should be considered with regards to their roles and interests, according to Peng et al. (2024). The problems associated with the accountability process may arise in the educational organization due to possible governance concerns, according to Dwangu & Mahlangu (2021). At the same time, the matter becomes complicated in light of the co-jurisdictional relations between the Head, the Deputy, the Bursar, the clergy, and other parties involved.
Among the important ones include financial management, procurement, admission, communication, and well-being of the employees. In respect of this area, Aina & du Plessis (2023) argue that the governance of the financial aspect in fee-based schools requires proper decision making under the environment of governance. From the point of view of Garcer, Mestry & Motala (2024), their study is concerned with internal financial management since it promotes accountability and control. As per Njini & Guvhu (2025), there is a need for appropriate financial management in the secondary schools in Zimbabwe. These arguments support the view that conflict becomes more likely where budgets, school fees, allowances, procurement procedures and financial reporting are not handled through transparent and consistently applied systems.
1.3 Significance of the Study
This article is significant because it contributes to understanding conflict in faith-based boarding schools as a governance and accountability issue. As Mifsud & Wilkins (2025) state, the literature review on the problem under analysis pays great attention to such aspects as governance, control, and accountability, which are directly associated with schools. Taking into account the position of Grek, Maroy, and Verger (2021), the issue of accountability plays a critical role in the education system. The servant leadership approach is considered one of the significant theoretical concepts that serve as a foundation for studying the leadership in religious schools, according to Shula, van Wyk, and Heystek (2022). It is also important to note that this paper contributes to the existing body of knowledge in terms of discussing the role of governance, accountability, and power in conflicts in Anglican boarding schools.
Importantly, this research can prove valuable in handling the existing conflicts in Anglican boarding schools in Zimbabwe. As argued by Klevan (2021), it is possible to create the atmosphere of trust and positive relationships at school through using restorative approaches. Moran et al. (2024) show that teachers’ experiences of restorative practices reveal the importance of relational approaches to conflict in schools. Ziwanai, Davis and Harris (2024) demonstrate that peer mediation can contribute to reducing violence and conflict in Zimbabwean high schools. Although the present article focuses on institutional conflict, these studies show that schools need constructive systems for addressing disagreement, repairing relationships and preventing repeated conflict.
1.4 Research Aim and Research Questions
The article aims to analyse the major sources of conflict in Anglican boarding schools, with specific attention to governance, accountability and authority relations.
Main Research Question
What are the major sources of conflict in Anglican boarding schools, and how are these conflicts shaped by governance, accountability and authority relations?
Sub-Research Questions
1. How do governance and leadership structures contribute to conflict in Anglican boarding schools? 
2. How do financial management, procurement procedures and resource allocation practices shape accountability-related conflicts in Anglican boarding schools? 
3. How do Church authority, Ministry of Education regulations and school-level management structures influence policy compliance and authority-related conflicts in Anglican boarding schools? 
2. LITERATURE REVIEW 
2.1 Governance
According to Mifsud & Wilkins (2025), “governance of schools refers to steering and controlling schools.” Governance in schools encompasses the processes that are involved in decision-making, decision implementation, and monitoring the decisions in schools. In addition, according to UNESCO IICBA (2025), there are ways of improving the leadership in Zimbabwean schools, such as clarifying roles, increasing accountability, and building capacity. This has been shown in research done by Chimbunde et al. (2023). In Anglican boarding schools, governance includes the authority of school Heads, Deputy Heads, Bursars, disciplinary committees, finance committees and Church structures. Where these roles are not clearly defined, governance becomes a source of conflict rather than a mechanism for institutional coordination.
The conflict concerning the issue of governance in Anglican boarding schools can arise as a consequence of the conflict that stems from the jurisdictional conflict between the managerial structure of the institution and the church hierarchy. The mission schools operate in different educational structures, thus calling for a balancing of the goal of the mission school and the goal of the society in terms of education, as observed by Wodon (2021). Christian schools operate in negotiated educational structures, in which negotiations exist between the church hierarchy and the government in terms of the education structure, according to Scheunpflug et al. (2021). Moreover, as indicated by Diehl & Golann (2023), pressure is exerted on the schools externally. Governance becomes fragile when decision-making authority is distributed across several actors without clear procedures for resolving competing mandates.
2.2 Accountability
Accountability refers to the responsibility of school actors to explain, justify and take responsibility for their decisions and actions. With regard to accountability in the education sector, it influences the activities taking place in an institution since it is important for there to be accountability in the performance and governance of individuals. According to Grek et al. (2021), there should be accountability in financial aspects to prevent any form of malpractice in financial matters. It then follows that Sebidi et al. (2023) note the importance of accountability in the accounting process of schools since it is one instance whereby accountability is defined in terms of auditing, transparency, and monitoring. With Anglican boarding schools, there needs to be accountability in various matters such as payments, budgeting, procurement, allowances, and recruitment.
The reason why financial accountability becomes very critical in the case of such a study is that most of the issues that arise within the educational institutions are those of finances. As stated by Aina & du Plessis (2023), the fee-charging schools will need to practice financial accountability since the proper handling of finances within these institutions will help develop trust among the stakeholders. It is essential for there to be efficient financial management within these institutions so that budgeting, transparency, and fairness can be achieved, according to Garcer et al. (2024). In Anglican boarding schools, unclear control over school finances may create tension between Heads, Bursars, finance committees and Church authorities. Financial conflict is therefore not merely about shortage of money, but about whether financial authority is exercised transparently, fairly and procedurally.
2.3 Authority Relations
Authority relations refer to the formal and informal power relationships through which school actors influence decisions, resources and institutional direction. Leithwood (2021), for example, mentions that the power of the leader in educational organizations is supposed to provide equity, efficiency, and accountability. At the same time, according to Peng, Alias & Mansor (2024), there is a need for connecting everybody who participates in the administration of educational affairs in such a manner that conflicts do not arise yet cooperation remains possible. At the same time, one should note the importance of considering faith-based school leadership and moral leadership, as Shula, van Wyk & Heystek (2022) emphasize. The peculiarities of the connection between the parties in Anglican Boarding Schools include the relationship among heads, deputies, bursars, church people, committees, and education authorities.
Authority relationships within Anglican boarding schools are also grounded on the concept of institutional dualism in which the Church and the educational policy of the state are regarded as two separate institutions each having its own expectations from the school. In line with d'Agostino & Asadullah (2025), the concept of faith-based education has a lot of potential of producing effective results; however, it comes along with some problems related to governance. The thing is that in the case of faith-based education the religious organization itself is required to provide education to the general public. It can be stated that clarity and accountability at the institutional level can solve the problem. The Office of the Auditor General of Zimbabwe (2025) agrees with the above-mentioned statement. Therefore, it becomes evident that there are no personal reasons behind the problem of authority at Anglican boarding schools.
Herein, one may notice that conflict emerges because of the uncertainty in the organizational management, inefficiency in responsibility distribution, and disparity in power. As mentioned by Hamdi et al. (2021), efficient conflict management should be implemented within educational organizations; thus, paying a great deal of attention to it, considering the negative impact of conflict on the organizational operations is crucial. In line with Klevan (2021), it may be stated that restoration helps to create the environment for building trust relations between all parties engaged in a conflict in schools. Moran et al. (2024) state that restoration involves resolving conflict through dialogues between teachers and other individuals related to the conflict process in schools. It should also examine how clearer governance roles, transparent accountability systems and harmonised authority structures can transform recurring conflict into institutional learning and reform.
3. THEORETICAL FRAMEWORK FOR CONFLICT ANALYSIS
This article adopted an integrated theoretical framework composed of Conflict Theory, Institutional Theory and Conflict Transformation Theory. The framework was selected because the study does not treat conflict in Anglican boarding schools as a single behavioural problem. Instead, conflict is understood as an outcome of power struggles, unclear institutional rules, competing authority systems and weak mechanisms for repairing relationships. The application of the theory of conflict to educational management has been done by Pham Xuan (2025). This theory can be applied because education has the capability of creating conflicts and inequalities owing to the power struggle. Another perspective from which the concept of education and inequality can be discussed is that of institutional theory. Okpara and Yunus (2026) show that conflict transformation moves beyond immediate settlement by addressing deeper structures and relationships. Therefore, the framework enabled the article to interpret conflict as both a governance problem and a reform opportunity.
3.1 Conflict Theory
Conflict Theory was applied in this study to explain how power struggles and competition over institutional resources generate tension in Anglican boarding schools. Based on the statement by Pham Xuan (2025), the importance of the application of the conflict theory is that it allows one to notice the effect of such factors as authority, inequality, and organizational characteristics in the field of education. Speaking of the importance of the conflict theory in relation to the investigation of conflicts among school heads, deputies, bursars, and church representatives in terms of power struggles and not misunderstandings, school conflicts are viewed by Ertürk (2022) as issues which may emerge due to management practices, communications, and different expectations. Applied to Anglican boarding schools, Conflict Theory therefore explains why unclear authority easily becomes a struggle for influence.
Conflict Theory also helped interpret financial and resource-related disputes as struggles over access, control and fairness. Conflicts in management in the field of basic education are based on certain management styles that will cater to the differences between the institution as well as any conflicting opinions among the various stakeholders involved in the institution. As discussed in the previous discussion paper, the implementation of the concept is useful in solving financial conflicts involving issues of budgeting, fee payments, travel and subsistence allowance, mode of transport used, and the kind of accommodation provided to the school's personnel. According to Rai & Singh (2021), there are several reasons for the development of such conflicts in educational institutions including resource competition, poor communication, and weak leadership. The organizational culture becomes another element that requires attention in conflict management, as argued by Kostovski et al. (2025).
Additionally, one can apply the conflict theory for the analysis of conflicts that emerge in relation to such matters as recruiting staff members, recruiting students, and applying disciplinary sanctions. As stated by Pham Xuan (2025), educational leadership may be viewed from the perspective of power disparity, particularly when it comes to recruiting personnel, recruiting students, and handling different types of discipline problems. Additionally, according to Ertürk (2022), school conflicts might sometimes occur due to role uncertainty and power disparity. Aryeh-Adjei et al. (2026) focus on mediation, collaboration and strategic compromise as leadership responses to conflict in education. In the present article, Conflict Theory therefore helped show that disputes in Anglican boarding schools are not random. They often reflect unresolved questions about who controls decisions, resources and institutional direction.
3.2 Institutional Theory
Institutional Theory was applied to explain why Anglican boarding schools experience conflict as organisations located between Church authority and state education regulation. Institutional theory refers to how the organization is influenced by the institutions through their rules, norms, and expectations according to Berthod (2023). Institutional theory was considered important for the study of Anglican boarding schools since they are not managed by one authoritarian organizational mechanism alone. According to UNESCO PEER (2021), NGOs including religious NGOs operate in the education sector in Zimbabwe because they exist within the governing regulations. Institutional logics according to Wu et al. (2023) are a good way of examining conflicting rules. In this study, Institutional Theory therefore explained why Church policies, diocesan expectations and Ministry regulations may produce role confusion.
Institutional Theory also helped interpret policy compliance conflicts as products of competing institutional logics. In this regard, as stated by Wu et al. (2023), there exist certain organizational values and beliefs that guide an individual on how one should behave through the institutional paradigm approach. As far as Anglican boarding schools are concerned, the church is supposed to promote ecclesiastical supremacy, missionary zeal, and diocesan control while the ministry of education will promote rules and regulations and control as emphasized by Sminia (2024). Institutional paradigm can further be used to explain the reason behind the formation of certain strategies among organizations due to reactions to the institution as pointed out by Dahle (2025).
In addition to all of this, the institutional theory and its application in determining the reasons behind conflicts among the committee members, process, and the organizational structure have also been analyzed in this essay. As per the institutional theory presented by Berthod (2023), the institutional theory indicates that there are both formal and informal institutions of which an organization is composed. Financial committee ineffectiveness, disciplinary committee inefficiencies, and procedure differences are institutional issues rather than management issues. It can be concluded from the report produced by UNESCO PEER on School Governance in Zimbabwe that school governance takes place through cooperation between the government and non-government organizations. In the present article, Institutional Theory therefore clarified how conflict becomes embedded when schools lack harmonised procedures for finance, procurement, admissions, staff recruitment and communication.
3.3 Conflict Transformation Theory
Conflict Transformation Theory was applied to move the study beyond identifying conflict towards explaining how Anglican boarding schools can reform the conditions that generate conflict. Okpara and Yunus (2026) argue that conflict transformation becomes meaningful when it is connected to longer-term peace-centred development and institutional reconstruction. This view is useful because the conflicts identified in the study are not one-off disagreements that can be solved through temporary mediation only. As per Pherali (2023), through education, peacebuilding could be done through reflecting on inequalities, social justice, and more nuanced aspects of exclusion. As per Opacin and Čehajić-Clancy (2025), peacebuilding efforts involving education would be in a position to handle issues of marginalization without provoking any further violence. In the current study, the concept of conflict transformation calls for governance transformation.
Conflict Transformation theory was very informative about the possible reactions of the religious institutions to the conflict, especially in regards to the restoration aspects, be it structural or relational. From the ecclesiology approach towards conflict transformation, as elaborated by Adehanloye (2026), the religious institutions have the capacity to engage in the process of making peace through leadership, relationships, and institutionality. This becomes significant in regards to the Anglican boarding schools, which apart from being a structure with a governance mechanism, is resourceful in providing mediation and institutionality. In accordance to Okpara and Yunus (2026), conflict transformation involves a link between conflict management and institutionality. Similar arguments have been put forward by Pherali (2023) in suggesting that efforts for peace building in education are faced with greater challenges of domination and exclusion. Therefore, the theory helped this article frame Anglican identity as a possible foundation for dialogue, accountability and restorative governance.
Conflict Transformation Theory also informed the recommendations emerging from the study. The importance of mediation, collaboration, and involvement of the stakeholders has been noted by Aryeh-Adjei et al. (2026) through their study as important components for solving conflicts in schools. This study would analyze these concepts in relation to the importance of establishing effective ways of communication, decision-making, and proper management of disciplinary and financial committees. As suggested by Opacin and Čehajić-Clancy (2025), peace education programs could provide other ways of dealing with social exclusion and isolation. Relational, structural, and leadership problems associated with ecclesial conflicts have been discussed by Adehanloye (2026). Thus, the study uses Conflict Transformation Theory to argue that Anglican boarding schools should not only resolve disputes after they occur. They should redesign governance systems so that conflict is prevented, discussed openly and transformed constructively.
3.4 Relevance of the Integrated Framework to the Study
The integrated framework is relevant because each theory explains a different layer of conflict in Anglican boarding schools. Conflict Theory explains why power struggles emerge around leadership, finance, recruitment, enrolment, procurement and resource allocation. Pham Xuan (2025) helps in putting the disputes in perspective through the broader debate around education leadership and power dynamics. The Institutional Theory explains the reason behind the problems experienced at Anglican boarding schools due to role ambiguity when trying to cope with expectations from the Church, diocese, the institution itself, and the Ministry. Such understanding of organisational behaviour can be found in support of Berthod (2023). Okpara and Yunus (2026) support this reform-oriented view by linking conflict transformation to deeper institutional change.
This point is also applicable in this research as the conflicts under consideration have characteristics of being structural, procedural, and relational conflicts. In this regard, Kostovski et al.'s (2025) contribution in the above case lies in the influence organizational and school cultures may exert on the formation of conflict in schools. However, Wu et al. (2023) highlight the importance of institutional logics. Adehanloye (2026) helps connect conflict transformation to religious institutions, which is important in an Anglican school context. Together, the three theories allow the article to argue that conflict in Anglican boarding schools is not simply caused by difficult personalities. It is produced by unclear authority, weak accountability, competing institutional rules and insufficient mechanisms for constructive engagement.
The integrated framework therefore guides the interpretation of all eight themes in the study. Governance and leadership conflicts are interpreted through Conflict Theory because they involve power and authority struggles. Policy compliance and institutional dualism are interpreted through Institutional Theory because they involve overlapping Church and State expectations. Financial management, procurement, resource allocation and admissions conflicts are interpreted through both Conflict Theory and Institutional Theory because they involve competition over resources and unclear procedural authority. HR/employee welfare conflicts should be examined in terms of Conflict Transformation Theory, as such conflicts are characterized by procedural justice, recognition, and relational transformation. By adopting Conflict Transformation Theory, the theory adds to the analysis by showing that conflict resolution requires clarity and transformative processes.
4. METHODOLOGY
4.1 Research Design
The study adopted a qualitative research design because it sought to understand how school actors interpreted and experienced conflict in Anglican boarding schools. Qualitative research methodologies are appropriate to be used in a study that aims at exploring meaning, experience, and social process, not quantitative variables, as pointed out by Creswell & Creswell (2023). Also, according to Leavy (2022), one benefit associated with using qualitative research is that researchers will be able to get a deeper understanding of the reality of people, especially when there are social relations and human perception involved in what is being studied. Additionally, Ugwu, Ekere, & Onoh (2021) argue that methodologies should always correspond to the essence of the research problem. In this article, the qualitative design was suitable because conflict was examined as a governance, accountability and authority issue, not as a numerical outcome.
4.2 Study Context
The study was conducted in seven Anglican boarding schools in Zimbabwe. The schools were anonymised as School A, School B, School C and School D to protect institutional identity and reduce the risk of reputational exposure. The uploaded focus group data show that the study used four focus group discussions, with one focus group linked to each anonymised school. The data record also confirms that each focus group had six coded participants, giving a total of twenty-four participants across the four schools. This context was appropriate because Anglican boarding schools combine education, residential care, discipline, pastoral responsibility, financial administration and church-related governance. The context therefore provided a useful setting for examining conflict as both an organisational and institutional phenomenon.
The Zimbabwean Anglican boarding school context was relevant because the study examined conflict where school-level management, church authority and state education expectations intersect. The focus group data show repeated references to the Head, Diocese, Church authority, Ministry expectations, bursar’s office, disciplinary committees, finance committees and school committees. This institutional arrangement created a suitable context for analysing governance and authority relations. It also made the study more focused because the article did not investigate school conflict in general. Instead, it examined how conflict was shaped by the specific structure of Anglican boarding schools, where educational administration and ecclesiastical oversight operate within the same institutional space.
4.3 Participants and Sampling
The study used purposive sampling because participants needed direct knowledge of school governance, boarding operations, finance, administration, discipline, pastoral care and staff welfare. The sampling techniques that could be purposefully used can only be applied in qualitative research where the sampled individuals have prior knowledge regarding the topic being researched according to Nyimbili & Nyimbili (2024). The sampling techniques should be in line with the objectives of the research according to Mweshi & Sakyi (2020). The sampling technique will incorporate considerations relating to the research approach and the respondents. In this article, purposive sampling was appropriate because the study required participants who could speak meaningfully about institutional conflict in Anglican boarding schools.
The sample consisted of twenty-four participants drawn from four focus group discussions, with six participants in each focus group. The participants included senior teachers, boarding staff members, administrative staff, pastoral staff, support staff representatives, teacher-in-charge participants, accounts staff, disciplinary committee members, chaplaincy representatives, senior administrators, finance committee members, church liaison representatives, hostel supervisors and school committee members. This range strengthened the study because it captured perspectives from actors located in different parts of school life. Based on Bekele and Ago (2022), qualitative sampling is best assessed based on factors like depth, relevancy, and richness and not representativeness. The selection process in this case was effective considering that the respondents were part of the structures under analysis.
4.4 Data Collection
Data were collected through four focus group discussions guided by a focus group discussion schedule. Dang, Van Nguyen and Tran (2024) explain that qualitative data collection is suitable where researchers need detailed accounts of participants’ views, experiences and interpretations. Broache (2022) emphasises that interviews and group discussions must be planned carefully so that the questions remain aligned with the research objectives. Turner and Hagstrom-Schmidt (2022) argue that qualitative interview design should use open-ended questions that encourage participants to explain their experiences in their own words. In this study, the focus group questions were aligned with the article’s concern with governance, accountability and authority relations.
The focus group discussion schedule contained questions on the main types of conflict in Anglican boarding schools, governance and leadership structures, financial management, procurement procedures, communication, Church–Ministry policy tensions, resource allocation, admissions, human resource issues and conflict management strategies. The uploaded data show that the same ten guiding questions were used across the four focus groups, which supported consistency in data collection. This was methodologically useful because it allowed comparison across School A, School B, School C and School D. At the same time, the open-ended nature of the questions allowed participants to raise specific examples from their own school experiences.
4.5 Data Analysis
The data were analysed using thematic analysis. Kiger and Varpio (2020) describe thematic analysis as a flexible qualitative method for identifying, analysing and reporting patterns within data. Bell, Bryman and Harley (2022) explain that qualitative analysis involves reducing large amounts of textual data into codes, categories and themes without losing the meaning of participants’ accounts. Mezmir (2020) similarly emphasises data reduction, data display and interpretation as key stages in qualitative analysis. In this study, the focus group responses were read repeatedly to identify recurring issues linked to conflict in Anglican boarding schools. These issues were then grouped into themes that reflected the article’s research aim.
Eight themes were generated from the analysis. These were governance and leadership conflicts, financial management and accountability, procurement and administrative procedures, communication and institutional coordination, policy compliance and institutional dualism, resource allocation and infrastructure conflicts, enrolment and admissions conflicts, and human resource and staff welfare issues. The data support these themes across all four schools. For example, participants described unclear authority, financial suspicion, procurement irregularities, delayed communication, policy contradictions, resource disputes, admissions pressure and inconsistent disciplinary or welfare practices. Reyes, Bogumil and Welch (2021) argue that a documented codebook can strengthen qualitative analysis by making coding decisions traceable. In this article, theme development was therefore treated as a systematic interpretive process rather than a simple summary of comments.
4.6 Ethical Considerations
The study protected participants and schools through anonymity, confidentiality and coded reporting. The data record confirms that participants were coded as FGD1-P1 to FGD1-P6, FGD2-P1 to FGD2-P6, FGD3-P1 to FGD3-P6 and FGD4-P1 to FGD4-P6. It also confirms that the schools were identified only as School A, School B, School C and School D. This was ethically necessary because the study dealt with sensitive matters, including financial accountability, church authority, staff welfare, procurement, admissions and leadership conflict. However, according to Mannheimer (2024), the qualitative data collected had to be handled very carefully because there was some data that might make the individuals or organizations become identifiable. Hence, the coding process made sure no identification was done to provide security to the participants against any professional repercussions.
Concerning the ethical considerations in qualitative research, they became important in this study because the research involved the discussion of the issues concerning the management structure within the schools. Qualitative researchers have the ethical obligation to ensure that ethical participation has been made possible so that the participants can participate without any ethical dilemmas. This means that qualitative questions should not be coercive but rather should allow the participants to respond in an ethical manner. This was necessary because the findings could affect institutional relationships if participants or schools were identifiable.
5. FINDINGS
The findings were generated from four focus group discussions conducted in four anonymised Anglican boarding schools in Zimbabwe, coded as School A, School B, School C and School D. Each focus group had six coded participants, giving a total of twenty-four participants across the dataset. The analysis produced eight major themes: governance and leadership conflicts, financial management and accountability, procurement and administrative procedures, communication and institutional coordination, policy compliance and institutional dualism, resource allocation and infrastructure conflicts, enrolment and admissions conflicts, and human resource and staff welfare issues. Across the four focus groups, conflict appeared less as isolated interpersonal disagreement and more as an institutional problem shaped by unclear roles, weak procedures, contested authority and limited transparency. 
5.1 Governance and Leadership Conflicts
Governance and leadership conflict emerged as the most central theme across the focus group discussions. Participants repeatedly linked conflict to unclear authority structures, overlapping responsibilities and uncertainty over final decision-making powers. The findings show that the formal structure of leadership existed in principle, but participants felt that it was not consistently respected in practice. Conflict was particularly visible in relations among Heads, Deputy Heads, Bursars, school committees and Church or diocesan authorities. This suggests that governance conflict in Anglican boarding schools was not mainly caused by the absence of leadership positions, but by uncertainty over how those positions should relate to one another in actual decision-making.
FGD1-P6: “When a decision is difficult, we do not know who has the last word. Is it the school leadership, the board, or church office? That confusion causes conflict.”
FGD2-P1: “The Head is supposed to lead, but the Head is not always left to lead. Someone from outside can call and say, ‘do this’, and then the Head must explain to staff. It makes the leadership look weak.”
FGD3-P2: “Power struggles are real. Deputies, Heads and bursars may all have strong personalities. If they are not guided by clear structures, the school becomes a battlefield.”
FGD4-P4: “The school committee must also understand its role. Some committee members want to manage daily operations, yet their role should be oversight. That causes conflict with management.” 
These responses show that governance conflict was produced by role ambiguity and competing centres of authority. The Head’s authority was weakened when instructions came directly from external Church structures or when Deputy Heads and committees acted beyond their expected roles. Participants also suggested that Bursars sometimes exercised influence beyond financial administration, creating a perception that financial authority could override school leadership. The repeated concern about “who has the last word” indicates that the schools lacked a clearly operationalised authority hierarchy. Therefore, governance conflict was not simply a matter of poor interpersonal relations; it reflected a structural weakness in the coordination of school, committee and church authority.
5.2 Financial Management and Accountability
Financial management emerged as a major source of conflict because participants associated money with suspicion, unequal treatment and weak institutional accountability. Across the four schools, participants referred to school fees, budgets, allowances, claims, supplier payments and resource funding as recurring causes of tension. The findings show that financial conflict was not always based on proven misuse of money. Rather, conflict often developed where information was not shared, budgets were not followed, or stakeholders did not understand why some financial requests were approved while others were delayed or rejected.
FGD1-P3: “Financial issues bring a lot of suspicion. Staff hear that money was collected, but they do not see improvements. Then they start asking, where did the money go? Even if there is no theft, the silence creates mistrust.”
FGD2-P1: “Transparency is weak. Staff do not need to control finances, but they need explanations. Without explanations, people create stories.”
FGD3-P3: “Financial management creates conflict when controls are weak. For example, if collections are not reconciled properly, people begin to suspect leakage. Even rumours can damage trust.”
FGD4-P6: “Budget discipline is weak. Once approved, the budget should guide decisions. But in practice, urgent requests and powerful voices can change priorities.” 
The findings indicate that financial conflict was closely linked to accountability gaps. Participants did not necessarily demand direct control over finances, but they expected explanation, reporting and consistency. Delays in Travel and Subsistence payments, unequal benefits, unfulfilled departmental requests and unclear budget implementation contributed to perceptions of favouritism. The role of the Bursar also appeared sensitive because financial offices were seen as powerful gatekeeping spaces. Thus, financial conflict was not only about resource scarcity. It was about whether financial decisions were transparent, procedurally justified and aligned with approved institutional priorities.
5.3 Procurement and Administrative Procedures
Procurement and administrative procedures were identified as another major source of conflict. Participants expressed concern that procurement rules and Standard Operating Procedures were sometimes bypassed, manipulated or applied inconsistently. The findings show that procurement conflict arose when purchases were made before proper documentation, when the same suppliers appeared repeatedly without clear justification, or when administrative staff were expected to regularise irregular transactions after the fact. In this sense, procurement conflict was both procedural and ethical, especially because participants expected Anglican schools to model integrity.
FGD1-P3: “Sometimes they buy first and look for papers later. That one creates problems because the documents will not match what really happened. People in admin then feel forced to clean up mistakes.”
FGD2-P6: “Once procurement is irregular, even the product becomes suspicious. People may not question the item; they question the process.”
FGD3-P6: “From a church point of view, procedure is also an ethical issue. If we fail in small administrative honesty, we lose credibility with staff and parents.”
FGD4-P5: “Procedure protects relationships. When procedure is ignored, people feel cheated, even if the intention was not bad.” 
These findings show that procurement conflict damaged institutional trust because it created uncertainty over fairness, accountability and motive. Participants did not only object to the practical outcome of procurement decisions; they objected to the appearance of hidden influence and discretionary power. Administrative staff also experienced pressure when asked to process incomplete or irregular documentation. This suggests that procurement weaknesses placed both institutional credibility and individual staff integrity at risk. The analysis therefore shows that proper procedure was viewed not as bureaucratic delay, but as a protective mechanism that preserved fairness, transparency and relationships.
5.4 Communication and Institutional Coordination
Communication breakdowns were repeatedly identified as a source of mistrust and misunderstanding. Participants described communication as late, selective, indirect, centralised and sometimes harsh in tone. The findings show that poor communication affected both internal school operations and school–church coordination. Participants were concerned that important decisions were sometimes communicated informally, verbally or through only one person, which allowed messages to change, be denied or be misunderstood. Boarding staff were particularly affected because they often implemented decisions without having been included in the discussions that produced those decisions.
FGD1-P1: “Sometimes information comes as a rumour before it comes officially. By the time management speaks, people already have their own version.”
FGD2-P1: “Communication is selective. Some staff receive information quickly because they are close to management. Others hear later. That creates camps, like insiders and outsiders.”
FGD3-P4: “Minutes are important, but sometimes meetings are held and no minutes circulate. Later people disagree on what was decided.”
FGD4-P6: “The Diocese and school must have formal communication protocols. A directive should say who issued it, who receives it, and how it must be implemented.” 
The findings suggest that weak communication intensified conflict by creating information inequality. Those who received information early were perceived as insiders, while those excluded from communication felt marginalised. The absence of written minutes, formal directives and clear reporting lines made institutional memory weak and allowed disputes to emerge over what had actually been decided. Communication was therefore not a minor administrative issue. It was a governance mechanism that affected trust, implementation and accountability. In Anglican boarding schools, where the Diocese, school leadership and staff must coordinate decisions, unclear communication channels became a direct source of institutional conflict.
5.5 Policy Compliance and Institutional Dualism
Policy compliance and institutional dualism formed one of the strongest themes in the data. Participants consistently described Anglican boarding schools as institutions pulled between Church expectations and Ministry of Education regulations. The findings show that both authorities were regarded as legitimate, but participants had trouble when the two systems used different procedures, language, priorities or enforcement mechanisms. This created uncertainty in discipline, finance, reporting, admissions and general school management. The conflict was therefore structural because it came from the school’s location between ecclesiastical and state governance systems.
FGD1-P4: “Policies are treated like separate books. One book for government, one book for church. But school life is one place, so conflict comes.”
FGD2-P5: “The school is pulled by two hands. The Ministry focuses on regulations, procedures and learner rights. The Church also focuses on doctrine, values and institutional identity.”
FGD3-P6: “Church policy may speak in moral and pastoral language, while Ministry policy speaks in legal and administrative language. People interpret them differently.”
The findings reveal that institutional dualism created conflict because school actors had to interpret and apply two systems of authority within one operational space. Participants did not reject either the Church or the Ministry. Instead, they pointed to the lack of harmonisation between the two. Heads appeared to prioritise Ministry requirements when they carried legal or inspection consequences, while Church expectations remained important for identity, values and moral direction. This imbalance generated uncertainty and delayed decisions. The analysis therefore suggests that policy conflict in Anglican boarding schools is not caused by the existence of Church and State authority, but by the absence of an integrated framework for managing both.
5.6 Resource Allocation and Infrastructure Conflicts
Resource allocation and infrastructure conflicts were strongly linked to fairness, transparency and perceived favouritism. Participants discussed disputes over staff houses, school buses, vehicles, fuel, boarding supplies, stationery, repairs and operational resources. The findings show that resource scarcity was real, but scarcity alone did not fully explain the conflict. Participants repeatedly emphasised that conflict became worse when allocation criteria were not explained or when some departments appeared to receive preferential access to resources. In boarding schools, such disputes were especially serious because resource decisions directly affected learner welfare, safety and daily residential operations.
FGD1-P1: “Resources are few, yes, but scarcity alone is not the problem. The problem is how decisions are explained. If people understand the criteria, they may accept it.”
FGD2-P2: “The staff houses are the worst, honestly. People compare roofs, bathrooms, distance from school, even size of yard. Without a written housing policy, it is just quarrels.”
FGD4-P3: “Fuel allocation also causes conflict. Departments submit requests, but fuel is limited. Without a clear logbook and approval system, people suspect abuse.” 
These findings show that infrastructure-related conflict reflected deeper concerns about recognition, fairness and institutional trust. Staff housing was not only accommodation; it symbolised status and value within the institution. Vehicle access was not only transport; it reflected whose work was treated as urgent or important. Boarding staff experienced this conflict intensely because delays in transport, food, bedding or repairs affected learners directly. The analysis therefore shows that resource allocation should be understood as a governance issue. Where allocation systems are unclear, resource scarcity becomes personalised, and staff begin to interpret decisions as favouritism rather than institutional prioritisation.
5.7 Enrolmuent and Admissions Conflicts
Enrolment and admissions emerged as a contested area because participants linked admissions decisions to authority, finance, boarding capacity and external influence. Across the focus groups, participants described admission lists coming from outside normal school channels, pressure to admit learners connected to influential people, and situations where learners were admitted before financial clearance. Boarding capacity was also a repeated concern because admissions decisions affected dormitory space, learner welfare and staff workload. The findings show that admissions conflict was not only about who entered the school, but about who had the authority to decide.
FGD1-P6: “Admissions is very political, eh, maybe not party politics, but institutional politics. Lists can come from outside the normal school process, and then the school is expected to just accept.”
FGD2-P6: “Admissions can be influenced by relationships. A name comes through a church official, an old student, or someone with power. The school then struggles to say no.”
FGD3-P1: “Boarding capacity must be respected. When admissions ignore dormitory space, we start improvising. Improvising with children is risky.”
FGD4-P6: “Admissions conflict comes from unclear final authority. The school has capacity limits, but external actors may still push names.” 
The findings suggest that admissions became conflictual because they sat at the intersection of institutional mission, financial sustainability and operational capacity. Church actors could view admissions through pastoral or relational considerations, while school administrators had to consider fees, space, standards and safety. Participants did not reject compassionate admissions for vulnerable learners, but they insisted that such decisions needed clear criteria. Without transparent procedures, admissions appeared to be influenced by relationships and power. The analysis therefore shows that admissions conflict reflected the same broader problem found in other themes: unclear final authority and weak procedural transparency.
5.8 Human Resource and Staff Welfare Issues
Human resource and staff welfare issues were identified as important sources of conflict because participants linked them to morale, fairness, recognition and trust in institutional systems. The findings show that staff were concerned about unclear recruitment authority, unequal staff development opportunities, inconsistent disciplinary action, inadequate recognition of boarding work and lack of attention to emotional welfare. In particular, boarding staff mentioned that they had to work long hours with substantial responsibilities, but without adequate participation in decision-making processes affecting their lives. This indicates that staff welfare conflict was not only about financial gains but also voice and recognition.
FGD1-P4: “Staff welfare is not always taken seriously. People work long hours, especially in boarding, but appreciation is low. So small disagreements become emotional because staff are already tired.”
FGD2-P4: “Disciplinary procedures are not always consistent. One person is punished quickly, another person with connections is protected. That is where resentment grows.”
FGD3-P1: “Welfare is about listening. Staff may not even ask for money always. Sometimes they want a fair duty roster, rest time, and respect.”
The findings indicate that weak human resource governance damaged morale and encouraged resistance. Participants suggested that when staff felt ignored, they were less willing to implement decisions, even when those decisions were institutionally necessary. Inconsistent disciplinary processes weakened trust because they created the impression that connections mattered more than rules. Selective staff development opportunities also contributed to perceptions of exclusion. The analysis therefore shows that staff welfare was not peripheral to school governance. It was central to conflict prevention because exhausted, unheard or unfairly treated staff were more likely to interpret institutional decisions negatively and participate less constructively in school life.
6. DISCUSSION
6.1 How do governance and leadership structures contribute to conflict in Anglican boarding schools?
Governance and leadership structures contributed to conflict by creating uncertainty over who possessed legitimate decision-making authority in Anglican boarding schools. Nevertheless, it is evident that there was no fixed framework within which the heads, deputies, bursars, school committees, and diocesan administration functioned. For example, the interviews contained cases of direct instructions issued by Church officials to employees, the operation of Deputies without getting approval from Heads, involvement of bursars in matters beyond their financial duties, and even the intervention of school committees in administrative processes. School governance remains controversial due to differing perceptions about authority, participation, and accountability in each school according to Mifsud & Wilkins (2025). This finding corroborates the above literature since conflicts arise because of non-compliance with the formal functions of the actors.
Moreover, from the findings of the research, it is clear that the increase in the conflict between the leaders was due to the loss of their formal power by resorting to informal power. The respondents kept on emphasizing that the vulnerability of the leaders increased whenever decisions were reversed by third parties, communicated informally, or made informally. Chimbunde et al. (2023) state that the importance of including the School Development Committee in the governance of schools in Zimbabwe cannot be overlooked. However, the present findings extend this view by showing that stakeholder involvement can become conflictual when committees, church authorities and school leaders do not clearly distinguish between oversight, support and operational control. Therefore, governance participation requires role clarity, not only stakeholder presence.
The answer to the first research question is therefore that governance and leadership structures contribute to conflict when authority is overlapping, delegated responsibilities are unclear, and accountability structures are weak. The finding that “governance conflict is the umbrella” is especially important because it suggests that finance, admissions, procurement, staff welfare and resource disputes often begin as authority problems. Håkansson and Adolfsson (2022) show that tensions can arise within coupled school systems when different levels of authority attempt to manage quality, leadership and accountability. The current study corroborates this argument but adds a faith-based dimension: Anglican boarding schools experience coupling not only between state and school, but also between Church, Diocese, school leadership and committees.
6.2 How do financial management, procurement procedures and resource allocation practices shape accountability-related conflicts in Anglican boarding schools?
Financial management shaped conflict by creating mistrust where income, expenditure, allowances and budget decisions were not sufficiently explained. Participants did not at times report that there was any abuse of money but they said that the lack of communication, lack of proper reporting, and inconsistency in financial decisions caused the suspicion. For example, staff raised questions on what happened to their money since there was nothing to show for it. Departments also became unhappy since the money which was allocated according to their budget was not available to them. Dwangu and Mahlangu (2021) say that accountability is very important in managing school finances as it makes sure that there is an explanation of financial decisions.
Furthermore, procurement practices were also responsible for creating conflicts relating to accountability because any breach of these processes was considered an indicator of discrimination and misuse of authority. These were instances where purchases had been made without documentation, the tendency to buy from the same suppliers over and over again, weak adherence to quotations, and pressure to legalize the procurement process post-hoc. According to Garcer, Mestry and Motala (2024), internal financial controls are important to ensure effective management. The findings strongly corroborate this position because participants viewed procedure as a safeguard for trust. The study also extends the literature by showing that, in Anglican schools, irregular procurement weakens not only administrative accountability but also moral authority because church schools are expected to model integrity.
The resource allocation policies played a part in the formation of conflict through the perception of fairness or preference for the treatment of the employees. The participants frequently mentioned the accommodation of the employees, vehicles, buses, fuel, boarding material, and other resources as sources of disputes. According to Njini & Guvhu (2025), there is a need for effective financial management policies in Zimbabwe’s secondary schools. The findings support this argument because participants called for written housing policies, vehicle booking systems, transparent criteria and functioning committees. The findings also extend the literature by showing that resource conflict is not only a financial matter. It is also symbolic because housing, transport access and departmental support communicate whose work is valued by the institution.
The answer to the second research question is that financial management, procurement and resource allocation shape conflict by weakening confidence in accountability systems. It was found out that the stakeholders accepted difficult decisions made according to the established criteria, the data available, and the process used. Corruption in the Education Sector (Transparency International Zimbabwe, 2024) talks about the problem of corruption in the education sector and explains the importance of transparency and integrity in education. The findings do not prove corruption, and they should not be interpreted as doing so. Rather, they show that weak transparency creates perceptions of favouritism, leakage or hidden influence. In this respect, the study corroborates accountability literature while carefully showing that mistrust can arise even where wrongdoing is suspected but not established.
6.3 How do Church authority, Ministry of Education regulations and school-level management structures influence policy compliance and authority-related conflicts?
Church authority, Ministry regulations and school-level management structures influenced conflict by placing Anglican boarding schools under multiple legitimate but sometimes poorly harmonised expectations. Participants consistently described the school as being pulled between Church policies and Ministry procedures. They explained that the Church often emphasised values, identity, pastoral sensitivity and moral expectations, while the Ministry emphasised regulation, documentation, learner rights and procedural compliance. UNESCO PEER (2024) shows that Zimbabwe’s school leadership profile includes principals, middle leaders, school management committees, boards, parents, students, governance, autonomy and accountability. The findings corroborate this broader policy picture because Anglican schools are not governed through one actor only; they operate within layered authority arrangements.
The findings show that Ministry regulation often carried stronger operational weight because participants associated it with inspectors, legal consequences and formal procedures. At the same time, participants worried that ignoring Church policy could weaken the Anglican identity of the school. The Ministry of Primary and Secondary Education’s strategic planning context reflects the central role of state-led educational priorities and system governance in Zimbabwe’s schooling sector. The findings extend this policy literature by showing that mission or church schools must also translate ecclesiastical expectations into daily school management. Policy compliance conflict therefore occurs when Church and State requirements are both legitimate, but neither system provides a clear operational bridge for school actors.
Authority-related conflict was particularly visible where final decision-making powers were unclear. Participants described admissions lists originating outside school channels, disciplinary committee recommendations being ignored, Church authorities communicating directly with staff, and school committees becoming involved in daily operations. According to Verger et al. (2024), “school autonomy and accountability depend greatly on where they are located, due to different forms of politics, administration, and professionality.” This point confirms the claim because Anglican boarding schools appear to have partial autonomy, even without any well-defined boundaries of accountability. The study extends the literature by showing that autonomy without harmonised authority can create conflict rather than flexibility.
The answer to the third research question is that Church authority, Ministry regulations and school-level management structures influence conflict by creating institutional dualism without sufficient harmonisation. Participants did not frame either the Church or the Ministry as irrelevant; instead, they presented both as necessary but difficult to reconcile in practice. The Global Partnership for Education and Government of Zimbabwe’s partnership compact situates Zimbabwean education within reform priorities that depend on coordinated governance and system-level alignment. The findings support this broader reform logic, but they add that coordination must reach school-level practice. For Anglican boarding schools, policy alignment must clarify how Church values, Ministry requirements and school procedures should operate together in finance, discipline, admissions, staffing and communication.
6.4 Overall Interpretation and Implications for Conflict Transformation
The overall discussion shows that conflict in Anglican boarding schools was primarily structural, procedural and relational rather than merely interpersonal. The findings across the three research questions suggest that leadership conflict, financial mistrust, procurement concerns, resource disputes and policy contradictions all shared a common root: unclear authority and weak accountability. Mifsud and Wilkins (2025) show that school governance literature continues to examine how authority and accountability are organised across different educational systems. The present study corroborates that concern but extends it into the specific setting of Anglican boarding schools in Zimbabwe. It demonstrates that faith-based school conflict cannot be understood without examining governance boundaries, institutional identity and administrative transparency together.
The discussion therefore points to a practical model of conflict transformation based on role clarification, procedural accountability and policy harmonisation. UNESCO PEER (2024) identifies school leadership, governance, middle leadership, committees and accountability as key parts of Zimbabwe’s school leadership profile. The current study shows that these components must be made operational within faith-based boarding schools, where several actors participate in institutional life. The findings do not contradict the literature reviewed; instead, they corroborate the centrality of governance and accountability while extending the analysis to the Church–State–school interface. The main contribution of the article is that it explains conflict as a recurring institutional pattern that can be reduced only through clearer authority, transparent accountability and constructive communication.
7. RECOMMENDATIONS
7.1 Clarify Governance Roles and Authority Structures
Anglican education authorities should develop a clear governance manual that defines the roles of Heads, Deputy Heads, Bursars, school committees, disciplinary committees, finance committees and diocesan authorities. The findings showed that conflict emerged when school actors were uncertain about who had final decision-making authority. Participants reported that Heads were sometimes undermined by external instructions, Deputies could overstep delegated authority, Bursars could appear to control decisions beyond finance, and committees could move from oversight into daily management. A written governance framework should therefore specify reporting lines, delegation limits, decision-making powers and escalation procedures. The manual should be used in meetings and daily administration, not kept as a symbolic compliance document. 
7.2 Strengthen Financial Accountability
Anglican boarding schools should strengthen financial accountability through regular budget reports, termly income-and-expenditure summaries, clear allowance procedures, documented fee-collection systems and active finance committee oversight. As can be seen from the findings, the cause of conflict in most cases was based on suspicion and not on any proven case of abuse of money. The employees would suspect abuse when money had been collected but no visible change was noticed, budget plans not adhered to and Travel and Subsistence allowances misused. This suggests that schools should make sufficient financial information available to minimize rumours. Financial accountability should also include clear documentation of arrears, supplier commitments, boarding expenditure and departmental allocations. This would reduce perceptions that financial decisions are controlled by powerful individuals rather than institutional procedures. 
7.3 Enforce Procurement and Administrative Procedures
Procurement and administrative procedures should be enforced consistently so that irregular procurement is prevented rather than regularised after goods or services have already been obtained. Participants reported that conflict arose when purchases were made before quotations were collected, when documentation was prepared after transactions, and when the same suppliers were repeatedly selected without clear justification. These practices created suspicion and placed administrative staff under pressure to process records they had not controlled. Anglican schools should therefore establish procurement committees, maintain supplier records, document emergency purchases and require written explanations where normal procedures cannot be followed. Procedure should not be treated as unnecessary bureaucracy. In this study, procedure emerged as a protection for fairness, credibility and institutional trust. 
7.4 Establish Formal Communication Protocols
The schools and Diocesan administration must design a communication protocol that will reduce rumor and conflicting instructions. In the study, it was found out that the conflict escalated when decisions were made using oral and informal communication channels among the teachers. Boarding staff were particularly affected because they were often expected to implement decisions without being involved in the discussions that produced them. Communication protocols should specify who issues official directives, who receives them, how they are recorded, and how they are shared across departments. Important decisions should be written, dated and minuted. This would reduce denial, distortion and confusion. Communication should also be respectful in tone because participants indicated that harsh communication could generate conflict even where the instruction itself was correct. 
7.5 Harmonise Church and Ministry Policies
Anglican education authorities should develop a harmonised governance framework that aligns Church policies with Ministry of Education regulations. The findings showed that school actors recognised both authorities as legitimate, but conflict emerged when the two systems were applied as separate “books” within one school environment. Heads often prioritised Ministry requirements because of legal and inspection consequences, while Church authorities expected stronger protection of Anglican identity and pastoral values. This created uncertainty in discipline, reporting, finance and admissions. Joint training should therefore be provided for Heads, Deputies, Bursars, Chaplains, Church representatives and committee members. Such training should focus on practical scenarios where Church expectations and Ministry procedures appear to conflict, so that decisions are guided by agreed principles rather than case-by-case interpretation. 
7.6 Develop Transparent Resource Allocation Policies
Schools should develop transparent policies for the allocation of vehicles, buses, fuel, staff houses, boarding supplies, stationery and other operational resources. The findings showed that resource conflict was not only caused by scarcity, but also by unexplained allocation criteria. Participants argued that staff were more likely to accept difficult decisions when they understood the reasons behind them. A clear housing policy should state allocation criteria, waiting-list procedures and review mechanisms. A vehicle and bus policy should include booking procedures, priority categories, approval authority and logbook requirements. Boarding resources should also be planned visibly because learners’ welfare depends on food, water, bedding, repairs, transport and health support. Transparent resource policies would reduce perceptions of favouritism and protect management from allegations of arbitrary decision-making. 
7.7 Reform Admissions and Enrolment Procedures
Admissions and enrolment procedures should be reformed to clarify final authority, protect boarding capacity and link admission decisions to financial and welfare planning. The findings showed that admissions became conflictual when names came from outside normal school channels, when influential actors pressured schools to accept learners, and when learners were admitted without financial clearance or adequate boarding space. Schools should therefore establish admissions committees that include school leadership, finance, boarding and pastoral representatives. These factors need to be considered in the selection process. Such admissions ought not to be haphazard; they have to be organized by means of a clear bursary policy. In that case, Anglican schools can retain their pastoral role without undermining administrative responsibilities. 
8. CONCLUSION
This article analysed conflict in Anglican boarding schools as an institutional problem rooted in governance, accountability and authority relations. The findings showed that conflict was not merely interpersonal, emotional or accidental. It was deeply connected to unclear governance structures, overlapping authority, weak financial transparency, inconsistent procurement, poor communication, policy contradictions, contested admissions and fragile human resource systems. Participants across the four focus groups repeatedly indicated that small disputes became serious because there was no clear way of deciding who had authority, which procedure should be followed, and how decisions should be communicated. The article therefore concludes that conflict in Anglican boarding schools is best understood as structural and procedural before it is treated as personal. 
The study also showed that the Anglican boarding school context is shaped by institutional dualism. Schools are accountable to Ministry of Education regulations, but they also carry Anglican identity, Church expectations and diocesan authority. This dual structure is not inherently problematic. The conflict emerges when Church and Ministry expectations are not harmonised, when school leaders receive competing instructions, and when committees or external authorities interfere in operational decisions without clear boundaries. The article therefore argues that conflict management in Anglican boarding schools cannot depend only on mediation after disputes occur. It requires a governance framework that makes authority visible, accountable and procedurally consistent.
The main contribution of the article is that it links conflict analysis to institutional reform. The findings suggest that Anglican boarding schools can reduce conflict by clarifying governance roles, strengthening financial accountability, enforcing procurement procedures, formalising communication, harmonising Church and Ministry policies, making resource allocation transparent, reforming admissions and improving staff welfare systems. These reforms would not remove all disagreements, but they would reduce the ambiguity and suspicion that turn ordinary institutional tensions into recurring conflict. In this sense, conflict can become a source of organisational learning if schools use it to improve governance, accountability and authority relations.
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