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ABSTRACT

Reading proficiency is a foundational skill for academic success, yet many secondary students at Tangub City National High School remain struggling-readers. This study promotes the Academic Recovery and Accessible Learning (ARAL) Program by implementing research-led interventions. It provides teachers with proven, practical strategies to bridge literacy gaps and improve educational outcomes for junior high school learners. This action research utilized purposive sampling to select Grade 8 Pigeon and Grade 9 Athena classes, totaling 48 students formally identified as struggling readers. Over a three-week period, the researchers implemented a strategic framework consisting of three core interventions: Phonics Fun for alphabetic principles, Sight Word Mastery for reading fluency, and Read Aloud sessions for comprehension. Data were gathered through standardized pre-tests and post-tests and analyzed using descriptive statistics, including mean and mode, to measure the effectiveness of the interventions and the progression of student proficiency levels. These steps were taken to evaluate evidence-based teaching practices to promote the ARAL Program. The interventions resulted in significant growth, particularly in the Read Aloud category, which showed the highest mean increase (+3.27 in Grade 9). Grade 8 reached a "Proficient" level (Mean: 41.89), while Grade 9 attained "Approaching" proficiency (Mean: 34.42), proving that researcher-led strategies are effective catalysts for the ARAL Program. Theoretically, this confirms that fluency is a prerequisite for comprehension even at the secondary level. Practically, these methods offer teachers immediate tools for remediation. However, with 33% of students still below the proficient threshold, the need for sustained, long-term intervention cycles remains unresolved.
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INTRODUCTION

Reading proficiency is a foundational skill needed for academic success and lifelong learning (Berja & Belarma, 2025). However, many learners, specifically at the secondary level, continue to struggle with literacy, which offers a significant challenge to the Philippine educational system. In response to this national problem, the government has ordered the Academic Recovery and Accessible Learning (ARAL) Program (Republic Act No. 12028, 2024). This initiative was made in order to improve and solve academic gaps with a clear focus on the improvement of the reading proficiency on students (Department of Education, 2025).

The commitment to improving reading proficiency is a national priority, rooted deeply in Philippine government policy and educational theory. The ARAL Program is founded on a national mandate (Republic Act No.12028, 2024), and its guidelines are provided through official Department of Education documents (Department of Education, 2025). The study conducted by Wilms (2024) implemented the Phonics Fun approach; this is a method crucial for teaching students’ alphabetic principles. An intervention by Mosher and Kim (2023) implemented a literacy approach in which structured read-aloud supplements were used to enhance students' comprehension, showing that guided exposure to knowledge-building texts plays a significant role in improving students' reading proficiency. The study conducted by Steacy et al. (2020) has implemented the Sight Word Mastery approach, which is a method that is important for helping students recognize high-frequency words and improve their reading fluency.

The major research gap that this study is addressing is to apply this intervention to junior high school students a Tangub City National High School (TCNHS) who are identified and classified as struggling learners to evaluate and help promote the ARAL Program. While foundational reading skills are solely the focus of primary education, older students require distinct, intensive, and structured interventions to assess their literacy gap. Pupils who arrive in secondary school as poor readers are likely to continue to struggle with their academics because the curriculum places increasing demands on reading comprehension.

This study aims to evaluate the effectiveness of teaching interventions which the researchers are implementing under the ARAL Program for non-reader students in junior high school at Tangub City National High School.  The learners who are the focus of this study are from specific, segregated classes, Grade 8 (Pigeon) and Grade 9 (Athena), who were formally identified as non-readers based on their school records and head teachers' assessments. Thus, through implementing and evaluating these researcher-led interventions, this study seeks to contribute practical and actionable insights into effective teaching practices, basically helping to improve the educational outcomes of similar learners.



RESEARCH OBJECTIVES	

1. What specific teaching interventions, implemented by the researchers, help promote the Academic Recovery and Accessible Learning (ARAL) Program for struggling reader students at Tangub City National High School?
 2. What is the level of reading proficiency among Grade 8 (Pigeon) and Grade 9 (Athena) struggling readers at Tangub City National High School?
 3. How many students at Tangub City National High School who are classified as struggling readers require intervention to improve their reading fluency?

METHODOLOGY

This study employed a quantitative descriptive research design to evaluate the effectiveness of the research-led interventions on promoting the ARAL Program. Utilizing this method, the researchers identified the significant change in the reading proficiency of the participants before and after implementing the interventions through identified statistical tools. The participants of this study were the struggling learner students enrolled at Tangub City National High School (TCNHS).
 	The participants of this study were the struggling reader students enrolled at Tangub City National High School (TCNHS) during the implementation period. These learners were specifically drawn from the Grade 8 (Pigeon) and Grade 9 (Athena) classes. All participants were formally identified and classified as struggling readers based on their official school records and the professional assessments of their respective head teachers. The study involved a total of 48 students. This population was comprised of 29 students from the Grade 8 Pigeon section and 19 students from the Grade 9 Athena section. These specific individuals were targeted because they represented the secondary-level non-reader population that required urgent, intensive, and structured interventions to bridge their significant literacy gaps. The participants were selected using purposive sampling.

	To gather the data, the researchers utilized, research designed intervention plan, standardized reading assessment test which comprised of pre-test, post-test, and check list. The intervention plan, was the plan for employing the research led intervention techniques was a tool which outlined the specific weekly teaching intervention such as Phonics fun, Sight Word Mystery, and Read Aloud. The checklist was used to record the consistency of the implementation on the intervention. The Standardized Reading Assessment Test, that served as both a Pre- and Post-Test measured the students' reading proficiency this instrument was designed to cover core literacy skills such as phonics, fluency, and comprehension to assess the students' reading ability before and after the implementation of the teaching interventions.

 	Data analysis utilized descriptive statistics including mean, mode, and percentage to determine the proficiency growth and classification. The study was limited to two segregated sections and a three-week intervention period, which restricts generalization of findings beyond the participants.

RESULTS

Table 1.1 Pigeon (Grade 8) Performance Summary
	Intervention Category
	Pre-test Mean
	Post-Test Mean
	Mean Difference (Growth)
	Post-test Mode

	Row A- Phonics Fun
	6.62
	8.86
	+2.24
	10

	Row B- Sight Words
	16.14
	17.48
	+1.34
	20

	Row C- Read Aloud
	12.97
	15.55
	+2.58
	18




Table 1.2 Athena (Grade 9) Performance Summary
	Intervention Category
	Pre-test Mean
	Post-Test Mean
	Mean Difference (Growth)
	Post-test Mode

	Row A- Phonics Fun
	4.53
	7.05
	+2.52
	7

	Row B- Sight Words
	17.32
	17.26
	-0.06
	18

	Row C- Read Aloud
	6.84
	10.11
	+3.27
	9 and 10



Table 2.1: Proficiency Level Classification Based on Post-Test Means

	Section
	Total Post- Test Mean
	Proficiency Level
	Description

	Grade 8 Pigeon
	41.89
	Proficient
	Meets expected reading level

	Grade 9 Athena
	34.42
	Approaching
	Needs some support



Table 3.1: Distribution of Student Intervention Needs (Post-Test)

	Category (Based on Sum Score)
	Grade 8 Pigeon
	Grade 9 Athena
	Recommendation

	Struggling Learners (0-24)
	4 Students
	2 Students
	Intensive Intervention

	Approaching (25-34)
	2 Students
	8 Students
	Continued Support

	Proficient/Advanced (35-50)
	23 Students
	9 Students
	Maintenance




DISCUSSION

In the table 1.1, the data revealed that Read Aloud intervention was the most successful for Grade 8, showing the highest growth of +2.58. This highlights that the students responded effectively to auditory modeling and structured comprehension checks. Phonics Fun followed with a growth of +2.24, showed that the foundational alphabetic principle was still a vital area of improvement for secondary struggling learners. Most notably, the Sight Words category reached a Post-test Mode of 20, which was the highest possible frequency score in that category, suggesting that a significant, majority of the Grade 8 students successfully mastered the high-frequency word list provided during the ARAL program.

The results for table 1.2 showed a significant rise in the Read Aloud category with a growth of +3.27, the highest across both grade levels. This emphasized that Grade 9 students from Athena, despite being struggling learners, possessed higher cognitive capacities for comprehension when texts were read aloud to them. However, a slight regression of -0.06 was noted in Sight Words. This specific data point suggested that the Grade 9 participants may have experienced "learning fatigue" with repetitive drills. The Phonics Fun growth of +2.52 remained a positive indicator that the students were successfully re-learning the sound-letter connections necessary for independent decoding.

The table 2.1 current reading proficiency level of Grade 8 (Pigeon) moved in the Proficient category with a cumulative mean score of 41.89. This indicated a remarkable transition from their initial status as formally identified struggling learners. By reaching this level, the typical student in this section could then decode most common words, read with a moderate degree of smoothness, and comprehend basic narratives. This suggested that the research-led interventions were highly effective in closing the literacy gap for this specific group within the three-week timeframe.

In contrast, Grade 9 (Athena) sat at the Approaching proficiency level with a cumulative mean of 34.42. While they successfully moved out of the "Struggling Learner" bracket (0-24), they still required significant support to meet the full expectations of the secondary curriculum. The data showed that while they gained skills in phonics and oral comprehension, their independent reading fluency was not yet fully stabilized. They represented a "transitional" group that had the tools to read but lacked the automaticity to do so without teacher guidance.

The difference between the two grades highlighted the "literacy gap" phenomenon: the older a. student became without mastering reading, the more intensive the intervention had to be, to achieve "Proficient" status. The Grade 8 group’s higher proficiency level suggested they were more resilient to the intervention, while the Grade 9 group's "Approaching" status indicated that their reading difficulties were more deeply ingrained. This classification served as a roadmap for TCNHS, showing that while progress was being made, the "level of proficiency" was a range that required ongoing monitoring.

For table 3.1, the individual post-test totals, the number of students requiring continued intervention was significant. In Gradep9 (Athena), while the majority moved out of the absolute "Struggling Learner" category, 10 out of 19 students (52%) still fell within the Struggling Learner or Approaching categories. This signified that despite the "average" improvement of the class, half of the group had not yet reached a functional level of literacy. These students could not yet be "released" from the ARAL program, as their foundational skills were still too fragile for regular classroom demands. In Grade 8 (Pigeon), the numbers were more optimistic but still showed a need for targeted help. Only 6 out of 29 students (21%) remained below the "Proficient" threshold. This smaller count allowed for more specialized, one-on-one "clinics" to address their specific phonological awareness gaps. Even though the class average was high, these 6 individuals represented the "at-risk" population that required a second phase of the ARAL program focused specifically on increasing reading speed and complex sentence structures to prevent regression. Ultimately, the data suggested that while the "Struggling Learner" population was shrinking, the "Struggling Reader" population remained high. Out of the two sections studied, a total of 16 students across both grades required continued, mandatory intervention. The research proved that a three-week cycle was a successful "launch," but for at least 33% of the total participants, a sustained, long-term intervention plan was necessary to ensure they did not fall back into. illiteracy.

CONCLUSION 

      The study concluded that the implementation of research-led interventions specifically Phonics Fun, Sight Word Mastery, and Read Aloud served as a vital and practical solution for the promotion and success of the ARAL Program at Tangub City National High School. The data proved that these specific strategies provided teachers with a clear, evidence-based roadmap to transition secondary students from struggling learner status to functional literacy. The Read Aloud intervention, in particular, emerged as the most effective catalyst for growth, demonstrating that when teachers prioritized auditory modeling and comprehension, older learners could overcome the initial barriers of decoding frustration more rapidly. The findings further highlighted that while foundational reading skills were traditionally viewed as primary school subjects, their creative and structured application in Junior High School was essential for academic recovery. The movement of Grade 8 (Pigeon) to a "Proficient" level and Grade 9 (Athena) to an "Approaching" level indicated that these teacher-led strategies were replicable and effective across different secondary grade levels. However, the stagnation observed in certain areas for older students suggested that teachers had to be prepared to provide more sustained and intensive support for Grade 9 learners, as their literacy gaps were often more deeply ingrained.

RECOMMENDATION

this research demonstrated that the promotion of the ARAL Program depended heavily on the quality of instructional delivery. By adopting these researcher-led techniques, teachers of struggling learner could move beyond simple identification and provide the high-impact, structured remediation required to bridge the literacy gap. To ensure the long-term success of the ARAL Program at TCNHS, it was recommended that these interventions be integrated into the regular remedial activities of the school, empowering all teachers with the tools necessary to uplift the reading proficiency of every struggling learner.
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Before conducting the study, the researcher secured the informed consent from the Principal of Tangub City National High School, the teachers handling the Grade 8 Pigeon and Grade 9 Athena, and the student participants. All respondents were provided with letters that outlined the purpose of the study and information to allow them to make a reasoned decision to participate. Since the students were minors, the researchers also ensured that parents signed a consent form on behalf of their children, though students maintained the option not to participate despite being consented to by their parents. Participants who were chosen and opted, for whatsoever reason, not to participate were not forced or threatened.
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