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ABSTRACT

Reading comprehension is crucial for students' academic growth and ability to engage with complex ideas. Despite the curriculum's focus on reading, many students struggle with literary works, especially in upper grades where texts are more challenging. Educators use various teaching techniques to improve reading comprehension. Scaffolded Reading is widely used, but few studies have investigated its effectiveness using both pre- and post-assessments and students' perceptions. This study uniquely measured students' reading comprehension before and after scaffolded reading and gathered their perceptions of it in terms of intentionality, appropriateness, structure, and differentiation. The study also tested for differences between variables.
The study used a quasi-experimental design. Results showed significant improvement in all levels of reading comprehension after scaffolded reading. There was a clear difference in students' reading comprehension before and after scaffolded reading. Students viewed scaffolded reading positively. Scaffolded reading improves students' comprehension. The study produced a teaching guide for English lessons focused on reading comprehension.
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1.              INTRODUCTION 
Reading is a fundamental macro skill essential for academic success and lifelong learning. It is more than just decoding words—it involves deep comprehension, critical thinking, and the ability to analyze and engage with complex texts (Piercey, 2020). The Philippine K to 12 curriculum emphasizes reading in both English and Filipino, aiming to develop students' ability to interpret literature from various cultures. However, despite this focus, many students, especially those in higher grades, struggle with comprehension due to the texts' complexity and unfamiliarity. A 2024 study by Basali revealed that while many Grade 8 Filipino students are at independent or instructional reading levels, challenges persist when facing more demanding literary works.
The 2022 PISA results ranked the Philippines 76th out of 81 countries in reading comprehension, showing little improvement and a decline among low-performing students (Servallos, 2023). 
Resource constraints, absenteeism, and limited parental support still hinder reading development (Idulog et al., 2023). As digital media spreads, reading habits change, often becoming more superficial (Liao et al., 2023). Given these challenges, scaffolded reading offers a structured, step-by-step support to help students understand literary texts. This study explores how scaffolded reading helps Filipino students overcome reading difficulties and engage more deeply with literature.
Several studies have highlighted the benefits of scaffolded reading in improving students' comprehension. Ramsa and Rawian (2021) demonstrated that guided reading strategies—applied before, during, and after reading—can enhance students' understanding, particularly when teachers provide consistent support. Their study emphasizes the importance of structured instruction in helping learners activate prior knowledge, make predictions, and summarize key ideas. Similarly, Yawiloeng (2022) found that integrating scaffolding with multimodal texts (such as images and visual aids) significantly improved EFL students' comprehension and engagement. Students reported that visual resources and peer collaboration helped them better understand the material, suggesting that scaffolding is even more effective when combined with multiple instructional modes.
In the context of secondary education, Latson (2022) investigated scaffolding practices among ninth-grade teachers and found that techniques such as prompting, questioning, and guided reading positively affected students' comprehension and retention. The study also stressed the importance of adapting these strategies to fit diverse learner needs. Asadipiran, Afraz, and Razmjoo (2022) further explored this by comparing different scaffolding types. Their findings indicated that hard scaffolding produced the highest gains in both reading comprehension and strategy use, while virtual and soft scaffolding showed moderate effects. However, they called for more research on the long-term impact of these methods.
In addition, Ibrahim et al. (2023) reported that combining scaffolding with collaborative learning and self-assessment significantly reduced reading anxiety while increasing comprehension and motivation among Iranian EFL learners. Their results underline the value of integrating supportive practices to create an engaging and less stressful learning environment. A similar outcome was observed by Narina (2022), who conducted action research in an Indonesian junior high school. Her study revealed that scaffolding improved students' abilities to identify main ideas, understand vocabulary, and stay engaged during reading tasks.
Locally, Ditona and Rico (2021) addressed the reading challenges faced by Grade II pupils in Botolan, Philippines. Their descriptive study found that students struggled with oral and silent reading, prompting the creation of a Reading Skills Enhancement Program (RSEP) that incorporated scaffolding techniques. This program received positive feedback from teachers for its effectiveness in improving reading fluency and comprehension. Meanwhile, Francis, Mukhtar, and Sadiq (2023) explored the impact of scaffolding in Islamic Studies and found that it significantly boosted student performance. Their study also noted the need to explore gender differences and the long-term retention of knowledge through scaffolded instruction.

Lastly, Kärbla, Uibu, and Männamaa (2021) conducted a study in Estonian schools and emphasized the importance of teaching students’ multiple comprehension strategies—such as summarizing, questioning, and identifying main ideas—to improve reading at all levels. Their findings suggest that scaffolded instruction not only enhances comprehension but also fosters vocabulary development and critical thinking.


2.                 OBJECTIVES
This study aimed to determine the effectiveness of scaffolded reading in developing students' reading comprehension skills.
Specifically, it sought to answer the following questions:
1. Determine students' reading comprehension skills before exposure to scaffolded reading, at the literal, interpretive, and critical/evaluative levels.
2. Determine students' reading comprehension skills after exposure to scaffolded reading, including literal, interpretive, and critical/evaluative levels.
3. Determine the significant difference between the levels of reading comprehension skills of students before and after exposure to scaffolded reading.
4. Determine the students' perception of scaffolded reading in terms of intentionality, appropriateness, structure, and differentiation.
5. Develop a teaching guide to improve reading comprehension skills by integrating scaffolded reading
   3.   MATERIALS AND METHODS

3.1 Research Design
The researchers used a quasi-experimental design with a pre-test and post-test. Stratton (2019) states that pre-test and post-test methods are a type of quasi-experimental design. "Quasi" means these methods resemble experiments but are not true experiments. Researchers commonly use quasi-experimental designs, such as pretest-posttest designs, to assess interventions.
The researchers used this approach to interpret the findings as impartial evidence. The aim was to develop students' reading comprehension skills through scaffolded reading.. 

3.2 Subject of the Study
The study included 80 Grade 10 students from three sections in the 2024–2025 school year. Researchers selected them because their grade level fits the research. Their reading comprehension skills were key to the observations. 

3.3 Data Gathering Instrument
Researchers used survey questionnaires and their own pre-test and post-test instruments to collect data. The pre-test and post-test, which were identical, checked student progress before and after scaffolded reading. Each included two literary pieces: "The Masque of the Red Death" by Edgar Allan Poe and "The Myth of Icarus and Daedalus." Both tests had 60 multiple-choice questions at three levels: literal, interpretive, and evaluative.
The adapted questionnaire measured students' perceptions of scaffolded reading. It came from several scholarly articles to strengthen the study. The questionnaire used a four-point Likert scale from 1 (Strongly Disagree) to 4 (Strongly Agree).
Furthermore, the researcher used the Phil-IRI Reading Scale to assess students' reading comprehension. They also developed a learning plan that guides them in implementing scaffolded reading in the English Lesson.
To gather the necessary data, the following procedure will be taken by the researchers:
Construction of the Questionnaire. 
The primary tools that the researchers utilized in this study were pre-test and post-test, which were adopted from the work of Edgar Allan Poe entitled "The Masque of the Red Death and the version of the story of Icarus and Daedalus from the classic tales. Moreover, survey questionnaires were developed to collect data necessary for the study's accuracy. The researchers drafted the pre-test and post-test based on the study's objectives. The pre-test and post-test contain the same 60-item multiple-choice questions, organized into three levels: literal, interpretive, and evaluative. Each level consists of 20 items. 
Validation of the Questionnaire.
After creating the questionnaire draft, a panel of invited research experts will develop a content validity procedure. The survey instruments were checked and validated by three validators, who advised corrections and revisions to the researchers to enhance the accuracy of the questionnaires. This meticulous validation phase ensures the questionnaire effectively captures the data needed to achieve the study's objectives. Researchers prepared the updated survey instruments and distributed them to the respondents.
            Administration of the Questionnaire
The researchers began by writing a letter requesting permission to distribute the survey, which was reviewed by the thesis adviser and approved by the Program Chairperson of BSEd English. After this, the researchers sent the letter to the school principal where the study was conducted. Finally, the researchers had permission to administer and distribute the pre-test, post-test, and questionnaires to the respondents.
The pre-test was administered to the respondents before the instruction, while the post-test was administered after Scaffolded Reading was applied. Along with the posttest was the survey questionnaire, which contained questions about students' perception of the use of Scaffolded Reading in terms of different variables such as appropriateness, differentiation, intentionality, and structure
After gathering the completed questionnaires, the researchers commenced data tallying, analysis, and interpretation, ensuring the study's success. 

3.4 Data Gathering Procedure
After the questionnaires were validated, the researchers wrote formal letters of approval addressed to the Dean of the College of Teacher Education, the Principal of the research locale, and the teacher handling the English subject of the respondents. These letters sought permission to conduct the study and ensured coordination with the school administration and subject teacher. After securing the necessary approvals, the researchers prepared a pre-test to assess students' prior knowledge of the topics to be covered during the demonstration teaching. After the pre-test was finalized, it was administered to the selected respondents before the teaching sessions began.
The researchers' prepared learning plan anchored the scaffolded reading strategy. The researcher utilized these learning plans during their two-week instruction.
After scaffolding implementation was complete, the researchers administered the post-test to the participants. This post-test was designed to measure students' reading comprehension after exposure to a scaffolded reading strategy. Along with the post-test, the researchers also distributed survey questionnaires. These questionnaires aimed to gather detailed information about students' perceptions of scaffolded reading in terms of intentionality, appropriateness, structure, and differentiation.
Once the questionnaires and post-tests were distributed, the researchers carefully collected the completed instruments. The gathered data were then consolidated to ensure all responses were accounted for and organized systematically. Following this, the researchers began analyzing and interpreting the data. This includes computing mean scores and performing t-tests to determine whether there is a significant difference in students' reading comprehension levels before and after exposure to scaffolded reading, and to assess the effectiveness of scaffolded reading in developing students' reading comprehension skills.
Throughout the data gathering process, ethical considerations were strictly observed. Participation in the study was voluntary, and informed consent was obtained from all respondents before the questionnaire was administered. Participants were assured that their responses would be kept confidential and used only for academic research. No personally identifiable information was collected, and data were stored securely. The study adhered to the institution's research ethics committee's ethical guidelines to ensure respect, transparency, and the protection of all participants.
3.5. Statistical Treatment of Data
The data from the study were collected, interpreted, and systematically compiled by the researchers. The following statistical tools were used to analyze the gathered data.
Frequency Count and Percentage. Frequency counts and percentages were used to calculate the relative frequencies of the questionnaire responses.
Ranking. Researchers used this information to determine the popularity and perspectives of each response option among respondents.
Weighted Mean. This was used to validate respondents' scores. This was also used to determine the appropriate verbal interpretation of students' responses on the Likert-scale questionnaire.
T-test. The t-test is a statistical test frequently used to compare the means of two groups. It is the method used to determine whether there is a significant difference between two groups or subjects. In line with the study, it will be used to determine whether there is a significant difference in students' reading comprehension skills before and after exposure to scaffolded reading.

4.      RESULTS AND DISCUSSION
4.1. The level of reading comprehension skills of students before exposure to scaffolded reading in terms of: 

Table 1 Literal Level


	Levels of Reading Comprehension
	Frequency of Students
	Percentage (%)

	Independent Level
	12
	15%

	Instructional Level
	41
	51%

	Frustration Level
	27
	34%

	TOTAL
	80
	100%


Table 1 presents students' pre-test performance on the literal level. The results show that 51% of the students fall into instructional levels of reading comprehension, 34% into frustration levels, and the other 15% into independent levels. The data shows a predominance of students in the Instructional Level, which is a positive sign. Still, the notable percentage in the Frustration Level indicates that a significant number of students may require additional support.
As supported by the study of EnglishBix (2024), to enhance their literal comprehension, students can use several strategies, such as identifying keywords and applying skimming and scanning techniques. The subject teacher may develop alternative, effective instructional strategies for reading to help students not only understand the story but also develop their reading comprehension skills

Table 2 Interpretive Level 

	Levels of Reading Comprehension
	Frequency of Students
	Percentage (%)

	Instructional Level
	9
	11%

	Frustration Level
	71
	89%

	TOTAL
	80
	100%



Table 2 presents students’ pre-test performance on the interpretive level. The results show that the majority of 89% of the students fall into frustration levels of reading comprehension while 11% of them fall into instructional level and none of them are on an independent level. The result revealed that the majority of students got a failed score on interpretive level pre-test. 
In accordance with these findings, the investigation of Singh et al. (2020) indicates that students with lower proficiency levels did not experience the same level of engagement and critical thinking development. 

Table 3 Critical/ Evaluative Level 

	Levels of Reading Comprehension
	Frequency of Students
	Percentage (%)

	Instructional Level
	1
	1%

	Frustration Level
	79
	99%

	TOTAL
	80
	100%


Table 3 presents students' pre-test performance on an evaluative level. The results show that 99% of the students fall into the frustration level of reading comprehension, and the remaining 1% is the only group at the instructional level.
The results indicate that students' comprehension levels are very alarming, and the teacher must use different methods that cater to the students' diverse needs. In line with these findings, Ditona and Rico's (2021) research indicated that students were performing at a frustration level across all assessed reading areas. Such results highlight the need to expose students to a variety of reading strategies, techniques, and exercises to help them achieve reading proficiency in line with Department of Education standards.

4.2. The level of reading comprehension skills of students after exposure to scaffolded reading in terms of: 

Table 4 Literal Level 

	Levels of Reading Comprehension
	Frequency of Students
	Percentage (%)

	Independent Level
	80
	100%

	TOTAL
	80
	100%


Table 4 presents the students' levels after exposure to scaffolded reading. The data show that 100% of the students fall into the Independent level. This finding suggests that all students were able to understand text effectively after using the scaffolded reading method.
As supported by the study of Ramsa and Rawian (2021), when teachers apply these guided reading techniques thoughtfully, students show improved reading comprehension skills and a greater ability to engage independently with texts.







Table 5 Interpretive Level 
	Levels of Reading Comprehension
	Frequency of Students
	Percentage (%)

	Independent Level
	42
	53%

	Instructional Level
	38
	47%

	TOTAL
	80
	100%


Table 5 shows the results of the students' interpretive level post-test. The results indicate that 53% of the students fall into the independent level of reading comprehension, 47% into the instructional level, and none are identified as frustrated readers. This result indicates that the scaffolded reading method was effective in gradually guiding these students to a higher level of comprehension.
In line with this result, the study by Sphero Team (2022) found that scaffolding strategies, when implemented effectively, foster a supportive learning environment that encourages student independence, peer collaboration, and critical thinking. 

Table 6 Critical/ Evaluative Level 

	Levels of Reading Comprehension
	Frequency of Students
	Percentage (%)

	Independent Level
	17
	21%

	Instructional Level
	58
	73%

	Frustration Level
	5
	6%

	TOTAL
	80
	100%


Table 6 shows the result of the students' evaluative level post-test. The results indicate that 73% of the students fall into the independent level of reading comprehension, 21% into the instructional level, and the remaining 6% into the frustration level. The result shows the effectiveness of integrating scaffolded reading into the literary discussion. However, it also suggests that the teacher's support should not be removed in the meantime until the others reach the independent level.
The investigation of DeFrance (2022) highlights that scaffolding is highly effective; it requires significant planning, as educators must cater to different learning styles and assess students' individual strengths and weaknesses. He emphasizes that teachers should avoid over-teaching and encourage students to gradually take ownership of their learning process


4.3. The Test of significant difference between the levels of reading comprehension skills of students before and after exposure to scaffolded reading. 

Table 7 Significant Differences between the Levels of Reading Comprehension Skills of Students Before and After Exposure to Scaffolded Reading. 

	Variables
	Weighted Mean(Pre- Test)
	Weighted Mean(Post- Test)
	Sig. (2-tailed)*
	Decision
	Interpretation

	Literal Level
	12.86
	18.34
	0.0000
	Reject Ho
	There is a significant difference

	Interpretive Level
	8.89
	15.63
	0.0000
	Reject Ho
	There is a significant difference

	Evaluative Level
	7.15
	14.33
	0.0000
	Reject Ho
	There is a significant difference


Table 7 presents the results of the test for the significant difference between the levels of reading comprehension skills of the students before and after exposure to scaffolded reading. It revealed a significant difference between participants' pre-test and post-test scores across all three (3) levels: literal, interpretive, and evaluative. It is evident that the weighted means of the variables have increased: literal level from 12.86 to 18.34, interpretive level from 8.89 to 15.63, and evaluative level from 7.15 to 14.33. These findings are supported by computed p-values of 0.0000 across all categories, which are below the 0.05 significance level. This led to the decision to reject the null hypothesis (Ho), confirming that there is a significant difference in students' reading comprehension skills before and after using scaffolded reading across the three key areas.
This finding was strongly supported by Lastiri's (2021) study, which also reported a significant difference between the before and after conditions using the scaffolding strategy. It indicates that the scaffolding strategy students used could improve their reading comprehension through a step-by-step activity.

4.4. 1. 	Students’ perception on the use of scaffolded reading in terms of:  

Table 8 Intentionality 

	Statements
	Weighted Mean
	Verbal Interpretation
	Rank

	1.Scaffolded reading helps in activating prior knowledge.
	3.64
	Strongly Agree
	1
 

	2.Scaffolded reading improves reading comprehension.
	3.54
	Strongly Agree
	2

	3.Scaffolded reading makes the text more simple and easy to understand.
	3.41
	Agree
	4

	4.Scaffolded reading makes reading more accessible to students of all abilities.
	3.5
	Strongly Agree
	3

	5.Scaffolded reading provides support to students to understand complex texts.
	3.4
	Agree
	5

	GWM
	3.5
	Strongly Agree
	 


Based on Table 8, the three statements are ranked chronologically and receive the verbal interpretation of strongly agree. The statement "Scaffolded reading helps in activating prior knowledge" earned the highest rank and a weighted mean of 3.64. The statement obtained the second rank, "Scaffolded reading improves reading comprehension", with a weighted mean of 3.54. Furthermore, the statement "Scaffolded reading makes reading more accessible to students of all abilities" ranked third, with a weighted mean of 3.5. Meanwhile, the lowest weighted mean of 3.4, with a verbal interpretation of "Agree," was achieved for the last statement, "Scaffolded reading provides support to students to understand complex texts."
Overall, the weighted mean of 3.5, with the verbal interpretation of strongly agree, indicates that students perceived scaffolded reading as intentionally effective for developing their reading comprehension. In line with these findings, the study of Latson (2022) presented those teachers employed various scaffolding techniques in their classrooms to enhance student learning. 


Table 9 Appropriateness 

	Statements
	Weighted Mean
	Verbal Interpretation
	Rank

	1. Scaffolded reading prepares me for challenging texts, reducing my intimidation.
	3.38
	Agree
	5

	2. I receive adequate support during scaffolded reading tasks.
	3.41
	Agree
	4

	3. I become more engaged in the discussion when the teacher let the class collaborate through scaffolded reading.
	3.45
	Agree
	2

	4. I can easily understand the text through a simplified instruction.
	3.46
	Agree
	1

	5. I find scaffolding as an appropriate method used in teaching reading.
	3.44
	Agree
	3

	GWM
	3.43
	Agree
	 


Based on Table 9, all statements have a verbal interpretation of 'agree'.The statement "I can easily understand the text through a simplified instruction" receives the highest rank, with a weighted mean of 3.46. The second highest statement is "I become more engaged in the discussion when the teacher lets the class collaborate through scaffolded reading", with a 3.45 weighted mean. Students agreed least with the statement "Scaffolded reading prepares me for challenging texts, reducing my intimidation," with a weighted mean of 3.38.
Overall, the result shows a general weighted mean of 3.43, indicating agreement, and suggests that simplified instructions and collaborative learning through scaffolded reading enhance understanding and engagement while also helping reduce intimidation when approaching challenging texts.
To support the findings, the study of Ibrahim, Carbajal, Zuta, and Bayat (2023) concluded that scaffolding instruction, self-assessment, and collaborative learning (CL) significantly benefited learners. Through scaffolding, students received step-by-step guidance that helped them gradually develop the skills needed to comprehend texts independently


Table 10 Structure 

	Statements
	Weighted Mean
	Verbal Interpretation
	Rank

	1. Scaffolded reading makes it easier to find main ideas in the text.
	3.64
	Strongly Agree
	1

	2 .Scaffolded reading helps clarify difficult vocabulary.
	3.46
	Agree
	4

	3 .Scaffolded reading facilitates the improvement of reading fluency through regular practice and continuous support.
	3.43
	Agree
	5

	4. Scaffolded reading helps improve students' reading skills by supporting the identification of main ideas and key details
	3.51
	Strongly Agree
	2

	5. Scaffolded reading makes reading more comfortable.
	3.49
	Agree
	3

	GWM
	3.51
	Strongly Agree
	 


The table shows that the statement "Scaffolded reading makes it easier to find main ideas in the text" has the highest rank with a 3.64 weighted mean and verbal interpretation of strongly agree. The next highest in the ranking is the statement "Scaffolded reading helps improve students' reading skills by supporting the identification of main ideas," with a weighted mean of 3.51 and a verbal interpretation of strongly agree. It was followed by the statement "Scaffolded reading makes reading more comfortable" with an average agreement of 3.49 and verbal interpretation of agree. The statement that received the lowest ranking was "Scaffolded reading facilitates the improvement of reading fluency through regular practice and continuous support," with a weighted mean of 3.43, indicating an interpretation of agree.
Therefore, the result indicates a general weighted mean of 3.51 and a verbal interpretation of strongly agree, suggesting that students perceived that a proper scaffolded reading structure helps them understand difficult vocabulary, facilitates their reading fluency, and makes learning more comfortable by offering continuous support and helping them generate the main ideas from the text. As supported by the study, Kärbla, Uibu, and Männamaa (2021) investigated effective teaching strategies for enhancing vocabulary and text comprehension, and found that students who participated in these strategies demonstrated significant improvements in vocabulary and text comprehension. 

Table 4.4.4. Differentiation 


	Statements
	Weighted Mean
	Verbal Interpretation
	 Rank

	1. The choice of reading materials used in scaffolded reading captured students’ interest.
	3.39
	Agree
	3

	2. Various reading activities and questions are posed with increasing difficulty.
	3.36
	Agree
	4

	3. Scaffolded reading breaks down the reading text into manageable parts
	3.36
	Agree
	4

	4. Scaffolded reading addressed students' reading difficulty in grasping the context of a literary text.
	3.46
	Agree
	1

	5. Scaffolded reading helps students to gradually develop their comprehension skills and confidence.
	3.4
	Agree
	2

	GWM
	3.39
	Agree
	 


Based on the gathered data, all statements were interpreted as agree. Still, the students agreed most with the statement "Scaffolded reading addressed students' reading difficulty in grasping the context of a literary text," with a weighted mean of 3.46. The second-highest statement is "Scaffolded reading helps students to gradually develop their comprehension skills and confidence," with a weighted mean of 3.4. Meanwhile, students agreed least with the statements "Various reading activities and questions are posed with increasing difficulties" and "Scaffolded reading breaks down the reading text into manageable parts," with weighted means of 3.36.
All in all, the table presents a general weighted mean of 3.39 and an interpretation of 'agree,' indicating that scaffolded reading addressed students' reading difficulties by breaking down complex texts, engaging them through different multimodal texts, and prompting them to reflect through questions and activities. In line with these findings, the study by Yawiloeng (2022) explores how scaffolding techniques and multimodal resources, such as visual texts, images, and photos, affect EFL students' reading comprehension and gauges their attitudes toward these methods. The study found that most students perceived the teacher's instructions and the use of multimodal texts, such as visual aids, photos, and images, as beneficial to their reading comprehension. These findings suggest that multimodal texts, when combined with scaffolding, can significantly enhance students' reading comprehension

5. Teaching Guide 
A teaching guide entitled "Unlocking Understanding: The Scaffolded Reading Comprehension Guide" was developed. This guide is designed to support educators in implementing the scaffolded reading strategy to enhance students' reading comprehension. This guide integrates a four-step process—pre-reading, during-reading, comprehension checks, and post-reading activities—to support students at all levels of comprehension, particularly in tackling complex literary texts. The guide also includes differentiated materials, teacher-led discussions, and varied assessment tools to meet diverse learning needs. Students can improve their reading comprehension with this guide.
As supported by Ding's (2021) study, Teaching Guides (TGs) simplify instruction by focusing on how to teach rather than just what to teach. They enable teachers to spend more time addressing students' emotional and personalized learning needs without compromising teaching quality. Moreover, the Indeed Employer Content Team (2025) notes that the modern teacher's role has evolved significantly, and TGs play a crucial role in supporting these expanded responsibilities. They help teachers nurture student curiosity, integrate real-world applications, and use technology effectively. A well-designed TG should thus empower educators to create meaningful, learner-centered experiences while adapting to individual student needs.


5.              CONCLUSIONS
The following are the conclusions drawn from the study's findings.
1. Before the integration of scaffolded reading, the majority of Grade 10 students struggled with reading comprehension, particularly in interpretive and evaluative levels, with most performing at the frustration level.
2. After implementing the scaffolded reading approach, significant improvement was observed in all three levels of reading comprehension, with many students progressing to independent and instructional levels.
3. The statistical analysis confirmed that the improvements were significant and not due to chance, affirming the effectiveness of scaffolded reading in enhancing comprehension skills.
4. Students expressed a positive perception of scaffolded reading in terms of intentionality, appropriateness, structure, and differentiation, indicating that the method was engaging, clear, and responsive to their learning needs.
5. The teaching guide offers a structured, scaffolded reading approach that effectively enhances students' reading comprehension by supporting them before, during, and after reading. It promotes engagement, critical thinking, and differentiation to meet diverse learning needs.
6.          RECOMMENDATIONS
\	From the findings and conclusions of the study, the following recommendations are hereby endorsed:
1. The developed teaching guide may be used as a resource for English lessons, focusing on students' reading comprehension.
2. The implementation of scaffolded reading should emphasize helping students improve their reading comprehension, fluency, vocabulary, and overall literacy skills.
3. For further studies, a follow-up study can be conducted to determine other teaching strategies anchored in scaffolded reading that may help improve students' reading comprehension skills.
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