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Abstract. There is a limited number of studies that have explored academic workload in terms of homework and independent study and their relationship with students perceived academic stress. To fill this gap, the current paper investigated the correlation between these dimensions of academic workload with stress levels among TVL track students in one of the senior high schools located in the El Salvador City Division. To achieve this, the researchers utilized quantitative correlational research design as a form of data collection and analysis. A total of 30 respondents were surveyed using a validated researcher-made questionnaire. Data were analyzed using descriptive statistics such as means, standard deviation, and Spearman Rho correlation. Results revealed that academic workload (homework: M=4.27; independent study: M=4.25) and stress levels (M=4.41) were highly rated. This indicates that students consistently experienced heavy academic demands and stress. Furthermore, the Spearman rho showed a moderate positive correlation between homework and stress (ρ=0.39, p=0.03) and a strong positive correlation between independent study and stress (ρ=0.58, p=0.00), which were both statistically significant. This suggests that high academic workload is associated with high stress levels as experienced by students studying TVL in Senior High School. The findings support the fact that having balanced workloads and enhanced school-based support systems are vital in supporting student well-being.
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1. Introduction
The issue of academic stress among Senior High School students is a long-standing phenomenon since the academic pressure puts physical, emotional, and mental stress on student well-being (Walburg, 2014; Zheng et al., 2020). Elevated expectations, limited time resources, and long study hours are some of the sources of extra strain that promote burnout, fatigue, and deteriorating performance (Walburg, 2014; Zheng et al., 2020). Though stress in schools cannot be avoided, constant exposure to overwhelming demands in absence of proper support exposes students to continuous body and psychological strain.
One major factor connected to academic stress is academic workload. Research has always indicated that the volume of tasks and the duration they take have a significant correlation with the ability of students to cope. Adriano (2023) further mentioned that Senior High School students utilize significant hours for homework during and after school, which makes them have fewer hours of rest and recovery. Baliuag University (2023) further commented that continuous high workloads, especially those with repeating assignments, are significantly linked to lower psychological well-being and learning participation. As the study and assignment demands pile up, students tend to feel emotionally exhausted and lack motivation.
Students enrolled in the Technical-Vocational-Livelihood (TVL) strand constitute one group that is not exempt from academic workload and the associated stress. Their hardships are even higher as these students are carrying the double demand of accomplishing academic requirements and mandatory work immersion. According to DepEd Order No. 30, s. 2017, the prescribed immersion is 80 to 93 hours in addition to the regular coursework. Macalintal and De Chavez (2020) pointed out that if there is no proper management of the workload, TVL students will be exposed to a higher degree of mental fatigue. Blanco (2020) and Dela Cruz (2019), in the same manner, have acknowledged that TVL students sometimes must term the overlapping of deadlines for immersion and classroom tasks which in turn results in them being under a lot of time pressure. Technical subjects usually come with a heavy load of additional work that must be done outside the class hours; thus, the time left for rest keeps on getting shorter (Tabat & Daza, 2025).
Numerous studies have been conducted regarding the relationship between academic workload and stress in different strands, such as Walburg (2014), Lahme et al. (2024), and Civati & Guler (2025). Most of these studies, however, treat the workload as a single category that merges academic, technical, and immersion requirements. Few have differentiated between homework and study time, especially for TVL students. The lack of research in this area makes it challenging to understand how the students' mental health is affected by the time they spend on academic preparation outside the classroom. 
This study aims to fill the said gap by considering academic preparation in terms of homework and independent studies, rather than as a singular, indivisible whole. Through its focus on the experiences of TVL students, the study aims to demonstrate the direct relationship between the academic preparation spent outside the classroom and the level of stress experienced by the students. This is to identify which aspects of academic preparation are more responsible for stress, considering the added burden of taking technical subjects and work immersion.
Theoretical Framework
The analysis is rooted in the Transactions Model of Stress and Coping that Lazarus and Folkman (1984) have developed. This theory describes that stress occurs when people feel that environmental needs are more than the available resources to deal with them. In this paper, the environmental demand is the academic load of TVL students and in this case, it is the time allocated to homework and independent study. The stress can be experienced when students are convinced that such academic demands can take up more time, effort, or energy than they are able to handle. This theory can be used in explaining why more academic work could lead to increased stress among the Senior High School TVL students.
The Appraisal Theory created by Lazarus and Folkman (1984) also supports the study. According to this theory, people who face situations would evaluate/appraise them in order to know whether they are threatening or manageable. In schools, students determine whether they have capability and means to cope with academic requirements. Students are likely to be stressed in case they find the workload too heavy and they cannot handle it. The appraisal theory is useful in this research as it contributes to the development of the interpretation of the academic workload of TVL students and its impact on the level of stress.
The Academic Buoyancy Theory by Martin and Marsh (2008) is another theoretical basis of the study. This theory is the capacity of students in coping successfully with daily academic difficulties, stresses and failures. High academic buoyancy enables students to better handle academic demands and be motivated to continue despite any challenges. Nevertheless, in case academic workload is too heavy and coping strategies are inadequate, the students may find it challenging to cope with their duties, which will result to stress. The theory is applicable in the study since it describes the role of the capacity of students to deal with their daily academic challenges in determining the level of stress faced by students.
Conceptual Framework
The theoretical framework of the study will be to determine the relationship between academic workload and stress levels in Senior High School TVL students through the input process output (IPO) model. The framework is used to show the arrangement and analysis of the variables of the study to establish their relationship.
Figure 1 presents how the research investigates the relationship between academic workload and stress levels among TVL Senior High School students based on IPO model. The researcher collected information regarding the academic workload of TVL students measured in terms of hours spent on homework and independent study through a validated researcher-made questionnaire. Responses are then analyzed primarily using mean and Spearman rho correlation in establishing connections between variables. The Output indicates the findings of the study, i.e., the constructed relationship between academic workload and stress levels, and workload management, time management programs, and strand-specific support program recommendations.INPUT
Academic workload measured in hours spent on homework and independent study
PROCESS
Administration of a researcher-made survey to measure academic workload and self-reported stress levels
Organization of responses and analysis of data using Spearman rho correlation to examine the relationship
OUTPUT
Identified relationship between academic workload and stress levels among TVL Senior High School students
Recommendation for workload planning, time management programs, and strand-specific support initiatives
Figure 1. Illustration of Conceptual Framework 

Statement of the Problem
The primary purpose of this study is to find out whether academic workload and stress levels have any correlation. Specifically, this study seeks to address the following questions:
1. What is the level of academic workload experienced by Senior High School TVL students in terms of time spent on homework and studying?
2. What is the level of stress among Senior High School TVL students based on their self-reported stress indicators?
3. Is there a significant relationship between academic workload and stress levels among Senior High School TVL students?
Significance of Study
This study is essential to different stakeholders of Senior High School TVL strand, as its result provides valuable data regarding the relationship between workload and stress level. The research upon determining the association of workload on the mental issues of the students, becomes a source of evidence which can be instrumental in the implementation of strategies, policies, and interventions towards a more healthy and hospitable learning environment. Students, teachers, school administrators, and guidance counselors as well as researchers who can utilize the findings to create a plan that fits the academic and institutional settings will be the beneficiaries of the study's output.
1. Students: The process makes them realize the connection of their academic workload to their stress level; thus, it encourages them to create better time management and coping strategies. 
2. Teachers: Informs teachers the need to change teaching workload, strategies, and student assessment in such a way that stress is reduced but the quality of learning is not affected. 
3. School Administrators: The research findings become the basis in organizing programs or policies that would not only ensure the wellness of the students but also meeting and balancing their academic needs 
4. Guidance Counselors: The research findings may assist in organizing and arranging counseling programs that will directly tackle the problem of academic stress and mental health among the TVL students. 
5. Future Researchers: This research can be used as a benchmark by other future scholars who want to carry out similar studies on academic workload, stress, or academic performance. It can be assumed that similar studies can be conducted in other academic strands, year levels, schools, or educational backgrounds to support and generalize the results of the current study. Subsequent investigations can also include more variables, bigger samples, and distinct research designs to obtain a more impartial perspective on academic experiences of students. 
Scope and Limitation
In this study, the researcher focused on determining the relationships between academic workload and stress level of TVL track students in Cogon National High School during School Year 2025-2026. The results are restricted to the sample respondents excluding students in other strands such as STEM, HUMSS, and GAS, schools, and academic years. All variables related to academic work and stress are only taken into consideration, but not the other potential factors that can also have an impact on student stress. This study measures the amount of academic tasks assigned and study time spent on independent study as these are already established as being the most frequent causes of academic stress. To assess whether students are coping with such workloads, it is required to fill in a self-report questionnaire that includes a Likert scale to allow them to rate levels of stress based on personal experience. The survey instrument was administered face to face to provide more information as well as gather data effectively. 
2. Methodology
2.1 Research Design
This research utilized a correlational research design with a quantitative approach in establishing the relationship between the academic workload and stress levels among Senior High School TVL students. Bhandari (2021) describes correlational research as a non-experimental approach to research statistical association between two or more variables without manipulation. This is appropriate for studies which seek to determine both the strength and direction of associations. For the purpose of this study, the independent variable is academic workload, and it is quantified using the amount of tasks allocated and the hours of independent study. The dependent variable is the level of stress, and it is quantified using a self-evaluation scale. The correlational design was deemed proper since it enables the researcher to establish if changes in workload statistically correlate with differences in stress levels without disturbing the natural academic environment of the participants.
2.2 Locale of the Study
The study is conducted at Cogon National High School with the focus on Senior High School students of the TVL strand in the academic year 2025–2026. The place is at Cogon National High School in Barangay Cogon, Zone 3, El Salvador City, Misamis Oriental, Philippines, and it caters to a diverse clientele of students with various academic tracks. The Senior High School unit is composed of Academic and Technical-Vocational-Livelihood strands. The TVL strand is focused on giving students the skills needed for a specific trade as well as the necessary academic knowledge. The school has a large Senior High School population which can provide a good number of subjects for research. Moreover, due to its accessibility and the ongoing TVL program, it is an ideal place for studying the interaction between academic workload and stress level.
2.3 Participants of the Study
(1) TVL Students. The respondents of this study are selected from Senior High School students who are currently studying the TVL strand at Cogon National High School during the school year 2025–2026. The use of purposive sampling is hereby justifiable because, as per Palinkas et al. (2015), this is a type of non-probability sampling where the participants are chosen based on certain attributes that are related to the goals of the research. The chosen standards of candidates are as follows: (1) students who are currently studying under the TVL strand, (2) students of either Grade 11 or Grade 12, and (3) students who agree to participate and accordingly sign the informed consent. 
(2) Instrument Evaluators. The validity and reliability of the questionnaire were established through expert evaluation conducted by a panel of three (3) instrument validators. The validators were selected based on the following criteria: (1) possession of at least a bachelor’s degree in Education, Psychology, or a closely related field; (2) a minimum of three (3) years of teaching experience in Senior High School, preferably within the Technical-Vocational-Livelihood (TVL) track; and (3) demonstrated knowledge and experience in research instrument validation and quantitative survey design. The selected experts systematically assessed the clarity, relevance, coherence, and alignment of the questionnaire items with the study variables to ensure content validity and internal consistency. They provided structured and constructive feedback to refine the instrument. Throughout the validation process, the evaluators strictly adhered to ethical standards, including objectivity, impartiality, and confidentiality.
2.4 Research Instrument
The primary data collection tool for this study is a self-constructed survey questionnaire, distributed face to face to ensure accessibility and convenience for participants. The questionnaire was divided into three main sections where the questions in each section were specifically crafted to give relevant information about the research variables. 
(1) Academic Workload Scale. The instrument measured the educational workload of the respondents with the help of the items in the Likert-scale. The time spent working on academic work was one of the questions that will be asked. The responses were measured using a five-point scale i.e. strongly disagree; strongly agree to obtain an approximate gauge of the workload intensity. The tool was validated by the experts and pilot tested to make sure that it was clear and coherent.
(2) Stress Level Scale. This section of the survey was used to measure the stress level of the respondents by using Likert-scale items that describe prevalent academic stress. The study asked questions concerning physical aspects of the body like getting tired and having headaches; emotional aspects i.e. feeling nervous and angry; and cognitive aspects i.e. trouble in concentration and demotivation. To show the extent to which a certain person is stressed, the individual scores were computed. The Likert scale range from 1 (Strongly Disagree), 2 (Disagree, 3(Neutral), 4(Agree), and 5(Strongly Agree). The instrument will undergo expert validation and a pilot test to ensure clarity and reliability.
A pilot test was carried out to determine the reliability of the instrument in a sample of students, who were not part of the actual study sample, who were Senior High School students. Cronbach alpha was used to analyze the collected responses to find out the internal consistency of the questionnaire. The Academic Workload Scale had a Cronbach’s alpha of 0.91 and Stress Level Scale had a Cronbach alpha of 0.93, which shows that the scales have good internal consistency. The generally accepted standards argue that Cronbach alpha of 0.70 and above is acceptable, 0.80 and above is good, and 0.90 and above is excellent, indicating strong internal consistency of the instrument (Gravetter & Wallnau, 2017). Such findings indicate that the instrument is very reliable and can be used in the measurement of academic workload and stress among the Senior High School TVL students.
Pilot testing was conducted after the content and face validation of the instrument. The Scale-Level Content Validity Index (S-CVI/Ave) obtained a value of 0.94, indicating excellent content validity, since a scale-level value of 0.90 or higher is considered acceptable (Lynn, 1986; Polit & Beck, 2006; Yusoff, 2019). In addition, the Scale-Level Face Validity Index (S-FVI/Ave) obtained a value of 0.95, which indicates good to excellent face validity, as values above 0.80 are generally considered acceptable (Yusoff, 2019; Zamanzadeh et al., 2015). These results suggest that the questionnaire items are clear, relevant, and appropriate for measuring academic workload and stress levels among the respondents.
2.5 Data Gathering Procedure
The collection of data follows a systematic approach to ensure accuracy, reliability, and ethical compliance.
(1) Request for Approval. The researchers submitted a formal request to the School Principal to obtain permission to conduct the study. This step ensured that the research was conducted in accordance with the school’s policies and ethical standards.
(2) Consent Forms. After receiving approval, the researchers provided potential respondents with informed consent forms. These forms included information about the purpose of the study, the role of the participants, and measures taken to guarantee confidentiality. Respondents were allowed to participate only after signing the consent form, thereby upholding the ethical principle of voluntary participation.
(3) Survey Distribution. The self-administered questionnaire was distributed primarily in printed form to the respondents.
(4) Collection Period. Respondents completed the survey within a time frame of five to ten minutes. All questionnaires were collected on the same day to preserve the integrity of the data.
(5) Data Compilation. Responses from the printed questionnaires were manually entered into a single data sheet. The data were then organized and prepared for analysis.
2.6 Statistical Treatment of Data
The data obtained were summarized, formatted and tabulated for statistical analysis. To answer the research objectives, the following statistical tools were used:
(1) Mean. It is a central tendency statistic which provides the average of a collection of data (Bhandari, 2022). In this research, the mean was used to demonstrate the overall academic workload (e.g., the number of hours spent studying and doing the assignments) and the overall degree of stress that the respondents expressed. It is suitable in that it under summarized, in a simple and clear manner the general trend of both variables.
(2) Population Standard Deviation. The population standard deviation is a measure of dispersion that describes the extent to which individual data points deviate from the mean (Bhandari, 2022). In this study, it was calculated for the respondents’ scores on academic workload and stress level. Specifically, it was used to examine the variability in students’ experiences: a higher standard deviation indicated that responses varied widely, suggesting that students perceived workload and stress differently, whereas a lower standard deviation indicated more consistent responses, reflecting similar experiences among students. This analysis provided the researchers with not only the average levels of workload and stress but also insight into the degree to which these experiences were uniform or varied across the study population.
(3) The Spearman’s Rank-Order Correlation Coefficient (ρ). Spearman Rank-Order Correlation Coefficient (rho) is a non-parametric test which is applied to determine the strength and direction of a monotonic relationship between two variables with no reference to normal distribution and linearity (Hauke and Kossowski, 2011; Mukaka, 2012). It is founded on ranked information, and it is less receptive to outliers and is suitable when the variables are ordinal or non-normally distributed (Goodwin and Leech, 2006; Gravetter and Wallnau, 2017). This measure was appropriate in the current research since the normality-test showed that the variables involving workload were not normally distributed (p < 0.05) and therefore the use of Pearson- correlation was not appropriate. Since the data were obtained using Likert-scale answers, and they did not follow the normality assumption, a more statistically valid method was offered by Spearman rho. This was used in this work with Microsoft Excel to establish the correlation between academic work load (homework and independent studies) and stress levels among the Senior High School students in TVL course with a level of significance of 0.05. The correlation analysis showed that there are a great deal of positive correlations, meaning that the higher the academic workload is, the higher the level of stress is which proves that a meaningful relationship between the two variables exists.
3. Results and Discussion
This part contains the statistical analysis of the data that was collected using the aim of investigating the relationship between academic workload and the level of stress among the TVL students in Senior High School. The perceived workload and perceived stress experiences of the students were initially summarized using descriptive statistics which included the mean and standard deviation. The results are subsequently analyzed based on the statistical norms and the results are discussed based on the already existing theory and research that explain the impact of the academic demands on student stress. This offers a scientific foundation of enhancing workload and student welfare.
3.1 Summary of Descriptive Statistics on Academic Workload
This section presents the descriptive statistics used to summarize the academic workload of Senior High School TVL students. Measures such as mean, and standard deviation are utilized to describe the volume and intensity of school-related tasks, including projects, performance activities, and examinations. By organizing the data clearly, this analysis provides an overview of students’ academic demands and serves as a foundation for examining its relationship with stress levels in the study.
Table 1
Descriptive Statistics on Academic Workload (Homework)  
	
No.
	Statement
	Mean
	Standard Deviation
	Interpretation

	1
	The amount of homework given in all subjects requires a lot of time to finish after school hours.  
	4.33
	0.84
	Very High

	2
	Some homework tasks are long and difficult, leading to late-night work to complete them.
	4.27
	0.64
	Very High

	3
	The amount of homework affects the time available for rest or personal activities.
	4.50
	0.57
	Very High

	4
	Homework is given often, creating a heavy workload during the week.
	4.30
	0.53
	Very High

	5
	Homework tasks require much effort and time outside of class.
	4.20
	0.89
	High

	6
	Homework tasks often have tight submission deadlines.
	4.13
	0.78
	High

	7
	Some homework tasks require additional research or preparation beyond what was taught in class.
	4.13
	0.82
	High

	8
	The time needed to finish homework often conflicts with my other subject requirements. 
	4.40
	0.62
	Very High

	9
	I sometimes need to complete homework during breaks or free periods in school.
	4.27
	0.52
	Very High

	10
	The instructions for homework are sometimes lengthy or complex, requiring more effort to complete
	4.23
	0.50
	Very High

	
	AVERAGE
	4.27
	0.67
	Very High


Note/Scoring procedure. Mean ranges for level of agreement: 1.00-1.80 = Very Low level, 1.81-2.60 = Low level, 2.61-3.40 = Moderate level, 3.41-4.20 = High level, 4.21-5.00 = Very High level

Table 1 shows an indication of the interpretation of the results obtained from the researcher administered survey questionnaire are the following descriptive data of Table 1 below, in which the academic workload of Senior High School students in TVL courses can be described as Very High in terms of homework with an overall mean of M = 4.27. More specifically, the high mean scores for the following statements, "The amount of homework affects the time available for rest or personal activities" (M = 4.50) and "The time needed to finish homework often conflicts with my other subject requirements" (M = 4.40) indicate that homework does indeed often takes a long time to finish and over the hours of school.
Relatively low standard deviation values suggest that the respondents have these common experiences, which imply a typical situation where TVL students are burdened by heavy homework load. This finding agrees with Kouzma and Kennedy (2002) who reported that students who spent more than one and a half hours on homework significantly elevate their stress levels and lower their mood. Likewise, Pope (2014) also referred that excessive homework is a prime contributor to stress and imbalance among adolescents in everyday life. This finding is also supported by a local study, as Regalado (2024) reported that academic workload and poor time management are two of the most common stressors among Filipino senior high school students, and Adriano (2023) reported that homework interferes with rest time and leads to insufficient sleep. Likewise, Macalintal and De Chavez (2020) reported in the TVL setting that the overlap of academic and work immersion has intensified the workload condition of the students and leads to resultant exhaustion and poor performance.
Table 2
Descriptive Statistics on Academic Workload (Independent Study)
	
No.
	Statement
	Mean
	Standard Deviation
	Interpretation

	1
	Many hours are spent studying lessons to fully understand them.
	4.33
	0.61
	Very High

	2
	Study time often becomes longer than planned because of the number of topics to review.
	4.30
	0.53
	Very High

	3
	Extra study hours are needed to prepare for quizzes, exams, and activities.
	4.27
	0.64
	Very High

	4
	Study time increases when there are many lessons or deadlines in the same week.
	4.30
	0.60
	Very High

	5
	Study sessions often last long to meet the expectations of the strand.
	4.20
	0.71
	High

	6
	I set aside time each week to study lessons without being required by the teacher.
	4.23
	0.63
	Very High

	7
	Independent study often requires me to postpone personal or leisure activities.
	4.07
	0.64
	High

	8
	I use additional learning materials (e.g., books, online videos) for independent study.
	4.10
	0.61
	High

	9
	I study ahead of the lessons to be discussed in class.
	4.40
	0.67
	Very High

	10
	I allocate specific hours in my weekly routine for independent study.
	4.27
	0.69
	Very High

	
	AVERAGE
	4.25
	0.63
	Very High


Note/Scoring procedure. Mean ranges for level of agreement: 1.00-1.80 = Very Low level, 1.81-2.60 = Low level, 2.61-3.40 = Moderate level, 3.41-4.20 = High level, 4.21-5.00 = Very High level

As shown in the table 2, the independent study academic workload was rated as Very High, with a grand mean of M = 4.25. This finding suggests that TVL students spend considerable time and work on self-directed independent study in addition to the teacher-directed tasks. The high mean scores for “I study ahead of the lessons to be discussed in class” (M = 4.40) and “Many hours are spent studying lessons to fully understand them” (M = 4.33) suggest that students are spending long periods of time studying to achieve the demands of the academic work.
The small standard deviation values indicate that the surveyed individuals experienced extended periods of independent study fairly consistently. Although independent study may be a sign of diligent and responsible students, the results indicate that the volume and weight of the required self-study may be beyond the coping capacity of the respondents. Walburg (2014) noted that over a prolonged period of studying, high school students are at risk of emotional exhaustion and eventual burnout resulting from academic pressure. As Civati and Guler (2025) agreed, the burnout among vocational high school students becomes more pronounced when the academic load falls beyond the ability to handle it, especially when the programs focus more on heavy technical and practical training, as is the case with TVL.
3.2 Summary of Descriptive Statistics on Stress Levels
The various levels of stress that Senior High School TVL students may have experienced because of their academic demands were described using descriptive statistics. The investigation was primarily based on the average and standard deviation of each stress factor to explain the students' responses central tendency and change. Stress levels were recorded in the light of the students' physical, emotional, and cognitive aspects, thereby showing how the academic requirements affected the students' general well-being. The results presented in Table 3, reveal the degree and the kind of stress that the students had, which is the empirical basis for the next correlational analysis between academic workload and stress levels.
Table 3
Descriptive Statistics on Stress Levels
	
No.
	Statement
	Mean
	Standard Deviation
	Interpretation

	1
	Homework and study tasks cause tiredness or low energy.
	4.53
	0.63
	Very High

	2
	Academic requirements cause feelings of nervousness or worry, especially during busy weeks.
	4.47
	0.57
	Very High

	3
	Academic workload leads to irritability or emotional strain.
	4.40
	0.50
	Very High

	4
	Academic workload affects my sleeping patterns.
	4.47
	0.51
	Very High

	5
	The overall workload results in emotional exhaustion and reduced motivation.
	4.60
	0.56
	Very High

	6
	School-related stress affects my overall mood and daily functioning.
	4.37
	0.49
	Very High

	7
	I feel emotionally drained after completing several academic requirements.
	4.33
	0.66
	Very High

	8
	High academic workload causes me to skip meals or neglect self-care.
	4.37
	0.61
	Very High

	9
	Academic deadlines make me feel constantly rushed or pressured.
	4.30
	0.65
	Very High

	10
	I find it difficult to relax from schoolwork, even during free time.
	4.30
	0.65
	Very High

	
	AVERAGE
	4.41
	0.58
	Very High


Note/Scoring procedure. Mean ranges for level of agreement: 1.00-1.80 = Very Low level, 1.81-2.60 = Low level, 2.61-3.40 = Moderate level, 3.41-4.20 = High level, 4.21-5.00 = Very High level

Table 3 data illustrate that the stress level of the Senior High School TVL students is at its peak as the mean values for all the indicators varied from 4.30 to 4.60. The overall average of 4.41 not only points to the Very High level of agreement but also conveys the message that students often encounter stress symptoms in connection with their academic demands. The initial and the most evident statement: The overall workload is a source of emotional exhaustion and decreased motivation (M = 4.60, SD = 0.56) indicates that the constant academic stress is one of the primary causes of the energy loss and the motivation decline towards school tasks. Similarly, the sentences like Homework and study tasks make me feel tired or low-energy (M = 4.53), Academic requirements make me feel nervous or worried during busy weeks (M = 4.47) reveal the influence of school tasks on students not only physically and emotionally but also cognitively. The values of standard deviation are quite small (from 0.49 to 0.66) and, therefore, they indicate that most of the respondents have had similar experiences and hence a collective pattern of high stress can be observed in the TVL group.
These conclusions provide support to the argument made in the previous research that links academic workload to stress of elevated level. Walburg (2014) revealed that the unceasing academic pressure might lead to emotional fatigue and ultimately, burnout of high school students, while Pope (2014) pointed out that a large amount of homework is the main cause of chronic stress and hence, a decrease in the overall satisfaction of life. The same way, Regalado (2024) and Adriano (2023) confirmed that Filipino senior high students are often in a state of exhaustion and have their sleep disturbed because of the heavy academic tasks, which is in line with the current study’s findings. On top of that, Civati and Guler (2025) argued that the occurrence of stress and burnout can be a major issue in vocational education if students’ workload exceeds their ability to cope.
As a matter of fact, the Very High mean ratings for all the stress indicators imply that academic workload is the major cause of TVL students' emotional and physiological distress. The results of the given research presuppose the necessity of schools providing stress relieving programs, psychological well-being support system, and implementing balanced workload policies as one of the methods of helping students stay both productive and seemingly healthy academically.
3.3 Correlation Between Academic Workload and Stress Levels
The given section is the analysis of the correlation between academic workload and the stress of students in terms of Spearman Rank-Order Correlation Coefficient (rho). They were analyzed in terms of perceived workload by the students in the form of homework and independent study and the stress that the students have reported. Spearman rho was suitable since it does not presuppose normal distribution and it is capable of measuring monotonic relationships. The findings (Tables 4 and 5) reveal that academic workload has a significant positive correlation in which the more the workload, the greater the stress. These results indicate that academic requirements are the direct causes of emotional and psychological stress among TVL students.
Table 4
Correlation Between Academic Workload (Homework) and Stress Levels
	Variables
	ρ (Spearman’s rho)
	p-value
	Interpretation

	Academic Workload (Homework) and Stress Levels
	0.39
	0.03
	Weak Positive, Significant


Note/Scoring procedure. The strength of the relationship was interpreted as follows: 0.00–0.19 (very weak), 0.20–0.39 (weak), 0.40–0.59 (moderate), 0.60–0.79 (strong), and 0.80–1.00 (very strong). Positive ρ = direct, negative ρ = inverse; p < 0.05 is significant.
[bookmark: _GoBack]Table 4 shows the academic workload in terms of homework was found to be significantly positively associated with the students’ stress levels. The correlation analysis shows that homework and stress has a moderate positive correlation (ρ = 0.39, p = 0.03). The result shows that as the amount and level of difficulty from assigned homework increases, the students’ stress level also tends to increase. From this result, it can be observed that the constant assignment of homework, tight deadlines on the submissions, and work that requires a long period of time beyond the class hours have a significant influence on the stress levels of students. The correlation is moderate but still statistically significant. This means the contribution of homework in inducing stress among TVL students is significant.
Table 5
Correlation Between Academic Workload (Independent Study) and Stress Levels
	Variables
	ρ (Spearman’s rho)
	p-value
	Interpretation

	Academic Workload (Independent Study) and Stress Levels
	0.58
	0.00
	Moderate Positive, Significant


Note/Scoring procedure. The strength of the relationship was interpreted as follows: 0.00–0.19 (very weak), 0.20–0.39 (weak), 0.40–0.59 (moderate), 0.60–0.79 (strong), and 0.80–1.00 (very strong). Positive ρ = direct, negative ρ = inverse; p < 0.05 is significant.
As shown in table 5, a strong correlation was noted between independent study and stress (ρ = 0.58, p = 0.00), indicates that an increase in hours of independent study are more strongly related to higher stress among TVL students. This implies that long hours of independent study including review sessions, studying ahead of lessons and independent preparation for assessments may affect the TVL students greatly. The stronger correlation between independent study and stress also indicates that the independent study requirements may surpass the capacity of the students to cope especially when coupled with the requirements for technical subjects and work immersion leads to higher stress among students. 
The study results reveal that increased academic workload induces stress. The findings confirm the hypothesis that students' emotional and psychological well-being could be severely impacted by excessive academic demands. The study results obtained are consistent with the descriptive statistics which also show that workload and stress are at a very high level. The findings also support the results of previous investigations. Kouzma and Kennedy, in 2002, discovered that the more time is devoted to homework, the more stress is experienced and students' moods become negative. Pope (2014) also noticed that the major sources of chronic stress among adolescents are heavy academic workloads that eventually lead to declining health and imbalance in life. Furthermore, the local studies conducted by Adriano (2023) and Regalado (2024) have likewise confirmed that Filipino Seniors High School students get very tired and experience a lack of rest due to the intensity of academic requirements. Macalintal and De Chavez (2020) further added that the work immersion provided in the TVL curriculum does not only add workload to the students, but also leads to academic burnout, with Walburg (2014) emphasizing that after the burnout, emotional energy is lost. Similarly, in a study Civati and Guler (2025) said that vocational students with burnout are more evident when the workload is higher than the student can handle time and cope with.
Concisely, the positive and high correlation coefficients indicate that academic workload is one of the key factors that lead to stress in TVL students in Senior High School. The increased time spent on homework and studying on their own has the effect of increasing the exhaustion of the students, anxiety and emotional drainage also increasing. These results explain why the establishment of balanced academic policies, time-management programs well-designed, and conveniently available psychological support services have to be introduced in the schools. Having the capacity to control the academic load and resort to student welfare, the educational institutions will be able to assist TVL learners to balance academic achievement and mental health in a healthy manner.
4. Conclusion and Recommendation
The study has come up with different conclusions from the statistical analyses and their interpretation. These conclusions outline the descriptive and correlational findings mentioned in Chapter 4 in detail and so give a clear understanding of the relationship between academic workload and stress level of Senior High School TVL students.
1) TVL students are always under a heavy academic workload and are generally very stressed. The “Very High” mean ratings for both workload and stress show that students are spending long hours in doing homework and engaging in independent study, and they are doing it mostly at the cost of rest and leisure. This is in line with the studies of Kouzma and Kennedy (2002) and Pope (2014), who argued that an overload of work negatively affects the students' well-being and their feeling of balance. 
2) Academic workload is the main cause of student stress. The correlation coefficients that were calculated (ρ = 0.39–0.58) show that the level of stress increases along with academic workload. A stronger correlation between independent study and stress suggests that the mental fatigue and anxiety that come with prolonged self-learning and preparation are the major causes, which is consistent with the findings of Pascoe et al. (2020) and Kausar (2010). 
3) There is a significant and substantial relationship between academic workload and stress. The correlations that were observed, based on the interpretative perspective of Gravetter and Wallnau (2017), fall within the moderate-strong category, and it implies that the academic workload is one of the primary stressors among TVL students. It explains why educational institutions must accept the challenge of identifying and solving the problem of stress as a result of workload in the view of a system. The situation needs to be changed with the help of intervention and institutional support. 
4) Working long hours, being under stress due to the experience of continuous stress, continue to indicate the need to have comprehensive programs that would promote the well-being of the pupils. To help students maintain the pace of their academic performance and, at the same time, safeguard their psychological well-being, the schools will supposedly offer time management training sessions, mental health care, and come up with policies to regulate the workload.
The outcomes and conclusions of the study have led to the concepts being listed below. These people are students, teachers, administrators, and researchers of the future, to whom the suggestions will be assisting to comprehend and resolve the issues of academic workload and stress. The propositions target the creation of a healthier, more balanced, and conducive learning environment among the Senior High school TVL students.
1) Educational Practitioners and Institutions. The school heads and the teachers can adopt well-ordered systems of workloads management to ascertain that the academic activities are shared equally across the various subjects. Just as it is the case with optimization processes during the analysis of data, these systems must constantly be reviewed and modified to achieve a balance and fairness. To identify the overload localities, the schools can establish the feedback mechanisms either in the form of weekly workload checks of digital tools to monitor. In addition to escaping the heavy academic load, because of such activities, the schools will also be able to develop the culture that would know and appreciate the quality of academic and the wellness of students.
2) Policy makers and Program Planners. The existing curricular frameworks can be changed by education policymakers by introducing mental health care and workload management as a part of this framework. The imposition of uniform rates of the amount of workload per grade level or strand may be one of the possible ways of preventing the student stress that has already become a trend. Moreover, the presence of time management, emotional regulation, and resilience as a part of the TVL curriculum might be an empowering method of students who will acquire the skills that will help them to live in their lifetime. These measures echo the requirement of the Department of Education to strategize learning approaches that not only increase output but also the psychological state of the learners.
3) Guidance and counseling services. Guidance counselors may choose a proactive and data-driven method in monitoring stress indicators of students. By conducting regular assessments and stress profiling, counselors can identify the students at risk and provide them with the required assistance at the most initial levels. This will make this an intervention that is guided, timely and responsive to the needs of the individuals with such an evidence-based guidance model.
4) Future Researchers. Future scholars can then perform sensitivity analysis to determine the strength of the association between academic workload and student stress, in a variety of situations, including between grades or strands or learning modes. Altering the variables, which will affect the environment, instruction or the individual hypothetically and observing the changes in the correlation outcomes, the researchers will be able to demonstrate the credibility and relevance of the current results. Scholars have also an option of using machine learning or predictive modeling models to expose additional detailed causal pathways and prediction of the response to stress with different distributions of workloads. Consequently, the following research is capable of defining the relevance of the application of quantitative and computational processes to educational research domain and evidence-based policy-making.
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