Career Guidance and Student Retention in Secondary Schools in Sekanyonyi Sub-county, Mityana-Uganda

[bookmark: _GoBack]
Abstract
There have been growing interests to predict student career guidance and student retention within secondary schools since the 1980s. This study examined the effect of career guidance on student retention in secondary schools in Sekanyonyi Sub County, Mityana-Uganda.A cross sectional research design was used with a sample size of 300 respondents. Data was analyzed using regression analysis and Pearson’s correlation coefficients for the quantitative findings and qualitative analysis was done using content thematic analysis. The findings revealed that there is a positive and significant effect of career mentoring on student retention student (r =.741**, Sig = .000). Findings also revealed that there is a positive and significant effect of career counseling on student retention student (r =.574**, Sig = .000). Lastly, findings of this study revealed that there is a positive and significant effect of career information services on student retention (r =.623**, Sig = .000). Overall, findings of this study implied that there is a positive and significant effect of career guidance on student retention in secondary schools in Sekanyonyi Sub-county. Therefore, schools administrators should to provide career guidance through mentorship, counseling and through information services. This research will also have implications to international agencies and development partners, ministry of education and sports, private and public schools to promote service delivery.
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1.0 Introduction
The main aim of this study was to examine the effect of career guidance on student retention in selected secondary schools in Sekanyoyi Sub County, Mityana-Uganda.
Globally, there have been growing interests to predict student career guidance and student retention within secondary schools since the 1980s (Grencavage & Norcross, 1990). Earlier studies on student retention focused on students’ academic abilities to predict their retention (Griffith Quality, 2015). However, previous studies indicate that academic goals, self-confidence, institutional commitment, social support, and particular contextual influences like institutional selectivity and financial support, in addition to social involvement, all have a positive relationship on student retention (Han, Farruggia & Moss, 2017). Students who are limited to these factors are more inclined to drop out. Previous studies have indicated that the strongest dimensions of career guidance like career training, career counseling and career information services seem to build academic-related skills, academic self-confidence, and academic goals (Hutz-Midgett & Hutz, 2015), but some studies have shown that career training, career counselling and career information services can only account for half of the variance in dropout rates (Lotkowski, Robbins & Noeth, 2014).  In addition, a great deal of research has suggested that social integration of students may be an important factor in predicting persistence (Macgregor, 2017). 
According to McGillivray & Pidgeon (2015), integration of career guidance in the school curriculum plays a major role in commitment and student retention in academic institution. Also, an important factor concerning commitment is the students’ level of motivation toward their studies thus a significant and positive effect on student retention (Nelson & Jones, 2015). The results of previous studies led to the construction of theories and descriptive models, that there is a significant relationship between career training, career counselling and career information services and student retention (Michelson, Locke, Olson & Lee, 2019). However, in spite of limitations in career guidance services in higher education, many countries are in agreement on the importance of career guidance to all age groups (OECD, 2016). 
In the study, conducted by Wangeri, Kimani and Mutweleli (2017) concluded that career guidance has had a positive impact on students particularly when the career guidance is comprehensive. It can increase the efficiency of education programs by identifying learning needs, and helping students in identifying appropriate courses, expand their career choices and challenge them to break personal limits (Pidgeon et al, 2014). Additionally, career guidance is linked to increased readiness of students to make career choices by increasing their ability to plan their careers and make successful transition into the labour market (Redmond, Quin, Devitt & Archbold, 2016). Highly structured and organized activities suggest that career guidance is greatly developed in high income countries. This is unlike in the Middle East, in North Africa and in many developing countries (Ryan & Deci, 2017). Additionally, there is scant literature on the same from these areas when compared to Western countries (Saleh & Bista, 2017).
In Africa, practitioners and education administrators can justify the need for improved career guidance programs and services especially in Africa where other more urgent needs compete for resources (Terenzin & Springer, 2016). The success in the labor market requires the use of effective career management strategies as supplement to educational and vocational expertise (Yaeger, Pascarella & Nora, 2016). The thrust of educational institutions is to assist the students in preparing for their careers (Agboola, Adeyemi & Ogbodo, 2014). The necessity of career guidance and planning programs in schools is to attain the fundamental premise that more the subjects are attached in career preparation, higher the expansion of career decisiveness (Burke, 2016). In Kenya, like in many other developing countries and institutions where resources are scarce, these programs are offered under varying contexts (Capital, 2014). Thus the trend is to seek evidence to support the impact of career guidance, in order for resources to be channeled to career guidance programs amidst competing interests that seem more urgent.  Adding on to this problem is the weakness in career guidance policies and structure for implementing career guidance programs in Kenya (Carvalho & Chima 2016).It is therefore evident that career guidance services are yet to take a prominent place in tertiary education when compared to more developed countries (Chacha, 2015). Grencavage & Norcross (1990) acknowledges that one of the challenges faced by Africa is the mismatch of industry demands and students’ career identity, career expectations and skills; while Kenya has made progress in provision of career guidance.
In Uganda, student retention is a major concern for educational institutions both at secondary and higher institutions of learning (Macgregor, 2017). McGillivray & Pidgeon, (2015).noted that it is not only a problem for universities but has a direct link to the social, economic and political growth of a country, for which higher education provides strong foundations. Without commitment and passion for learning, there is a high risk of dropping out (Nelson & Jones, 2015). Learners who are determined to follow whatever they put in their mind are likely to succeed. In this case, people who commit themselves to their studies are likely to complete them. Michelson, Locke and Olson (2019) argued that this sort of commitment and hard work might well follow a person into working life. Consequently, he or she will also be effective in completing future work tasks, which will be valuable to the employer (OECD, 2016). Thus, the improvement of student retention by delivering quality education in a setting that fosters commitment, leading to student graduation and integration into the workforce, is crucial (Wangeri, Kimani & Mutweleli, 2017). Therefore, secondary schools should stay attuned to students and find out about their feelings effectively (Ryan & Deci, 2017). 
This study was guided by Bean’s Student Attrition Model (1980), who sees student withdrawal as being like employee turnover. He developed a model of student attrition based on organizational commitment literature focusing on turnover in work organizations. He defined student attrition as the cessation of individual membership in a particular higher educational institute (Bean, 1980). He argued that students stay in their higher educational institutes for similar reasons to employees in organizations, hence it is analogous to organizational commitment (Bean, 1980). Therefore, if students in any learning institution can leave the school if they feel what they get or likely to get does not commensurate with their aspirations in life. Hence, schools should ensure that learners feel motivated for their future lives by availing career guidance services and directions. 
According to Mityana District DEO Report (2018), the majority of new students entering secondary education leave their initial school of choice without completing both their “O” and “A” level certificated (MoES Report, 2018), and national attrition rates have been increasing since the introduction of USE in both public and private (DEO, 2018). The most critical period or stage of vulnerability for student attrition continues to be the first year of Post primary and “A” level (UNICEF, 2017). More than half of all students who withdraw from post primary education do so during their first year (OECD, 2016), resulting in a first-year attrition rate of more than 25% at four-year “O” level and approximately 50% at two-year “A” level (ACT, 2016). The socio-economic implications of these alarmingly high rates of attrition has resulted into school drop-outs, early marriages, pregnancies, wide spread HIV/AIDS infections, high illiteracy rates, poverty, youth unemployment and increased crime (World Bank Report, 2014) Many secondary schools in Mityana district have tried to offer career guidance programs and services to soothe changes toward student development and attain the right job or employment after graduation in college (Ministry of Education and Sports Handbook, 2016). The career guidance programs has been implemented through career mentoring and training in terms of seminars, workshops, debate and reading club, furthermore through career counseling  through sex education, life skills and social participation and lastly by providing career information services like academic advice, student research and subject selection and relevancy. The primary objective of having career guidance services in school has to enhance student commitment, academic goals, satisfaction and student engagement in school activities and programs and create a connection between school and the industry, thereby enriching the employability of students (DEO Report, 2018). Despite the efforts by emphasizing the positive effect of career guidance in secondary schools through career training, career counseling  and career information services, many secondary schools in Mityana district still grappled with a challenge of increasing student retention both public and private secondary schools (MoES, Report, 2018). 
2.0 Methods

2.1 Study Design and Setting 
	This study employed across-sectional study design, using a mixed approach to collect data. Cross-sectional was utilized to determine the impact of career guidance on student retention at a single point in time whereas mixed approach was used for one so that the findings in one approach can supplement the other. Cross sectional design was used because it saves time as it does not require taking a long period of time.
2.2 Population and Sample
The study population was 700 with the sample size of 300. This sample size was used because it was representing the whole population as according to Krejcie & Morgan, 1970.
The study used purposive sampling to target top management staffs in selected secondary school due to their familiarity about the research subject to collect qualitative data. A simple random sampling technique was directed towards students and teachers given their large number hence the researcher selected them at random or by chance. The technique enabled the researcher to collect quantitative data randomly on the effect of career guidance on student retention from both teachers and Senior 3 and 5 students respectively in three selected secondary schools in Sekanyonyi Sub-county in Mityana district.
2.3 Data Collection Procedure, Tools and Measures/Variables
	Quantitative data was collected using a self-administered questionnaire (SAQ) and Qualitative data was collected by use of in-depth interviews (IDI).The response rate of SADand IDIs was 91% and 75% respectively. Questionnaires were administered to both S.3 and S.5 students as well as teachers to collect quantitative data. IDIs were administered to top administrators who included head teachers, career masters and heads of department hence this method mainly targeted senior officials in order to collect all the relevant data regarding career guidance and student retention.

2.4 Quality Control
Quality of the data was ensured. i.e. validity and reliability considerations were taken into account Etikan, et al, (2016). A minimum validity index of 0.7 was used to declare the instrument content valid. For the instrument of this study, the content validity index is 0.83 and so the instrument was declared valid. The reliability of the instrument was tested using Crobanch’s alpha coefficient was 0.81 above 0.70 accepted for social sciences research.
2.5 Data Analysis
	Quantitative data was analyzed by use of computer-aided software, IBM-SPSS Version 20. Descriptive statistics utilised frequency and percentage distribution to analyze the respondents’ profile, mean and standard deviation to determine the level of satisfaction of the variables and data was interpreted using the Likert scale of level of satisfaction whereas Inferential statistics were analyzed using Correlation analysis and Regression analysis. Correlation analysis applied the Pearson’s correlation co-efficiency to establish whether there is a positive effect of career guidance on student retention. One-way ANOVA was also used to determine the level of significance of the effect of career guidance on student retention which was 0.00 thus below 0.05, the level of significance.
	Qualitative data was analyzed qualitative data by using the content analysis, the researcher classified the responses and remarks from head teachers, career masters and heads of department and important conclusions and interpretations on the research questions were reported in a narrative form.
3.0 Results
	
The results of the study were obtained from both quantitative and qualitative research from the questionnaires; interview and documentary review respectively as presented below; 

3.1 Quantitative findings 
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[bookmark: _Toc71515263]The second objective of the study was to examine the effect of career counselling on student retention in selected secondary schools in Sekanyoyi Sub County, Mityana district. This objective was addressed by asking respondents to indicate on a five likert scale the extent to which they agree or disagree with the following statements; sex education has helped me to achieve my academic goals, sex education has prevented me from early pregnancy and early marriage, life skills have improved on my creativity and innovation, social participation has improved on my interaction with both my teachers and peers, sex education has improved on my academic performance, social participation has improved on my attachment and affiliation at school, life skills have equipped me with hands on skills for daily living and lastly life skills have enabled me to be more industrious and informed. To reduce the size of the tables, the following abbreviations were adopted: Strongly Agree (SA), Agree (A), Not Sure (NS) Disagree (D), Strongly Disagree (SD) and these were used throughout chapter four.
Table 3.1: A Summary of Descriptive Statistics of Career Counselling  in Selected Secondary Schools in Sekanyoyi Sub County, Mityana district (n=250)
	STATEMENT
	SD
	D
	NS
	A
	SA
	Total
	Mean
	Std Deviation

	1. Sex education has helped me to achieve my academic goals 
	20
(8%)
	50
(20%)
	10
(4%)
	75
(30%)
	95
(38%)
	250
(100%)
	
3.2885
	
1.47311

	1. Sex education has prevented me from early pregnancy and early marriage
	
30
(12%)
	
40
(16%)
	
20
(8%)
	
100
(40%)
	
60
(24%)
	250
(100%)
	3.6346
	1.31401

	1. Life skills have improved on my creativity and innovation
	40
(16%)
	50
(20%)
	20
(8%)
	40
(16%)
	100
(40%)
	250
(100%)
	3.7500
	1.20253

	1. Social participation has improved on my interaction with both my teachers and peers
	
30
(12%)
	
60
(24%)
	
5
(2%)
	
100
(40%)
	
55
(22%)
	250
(100%)
	3.2500
	1.26607

	1. Sex education has improved on my academic performance 
	
35
(14%)
	
45
(18%)
	
15
(6%)
	
75
(30%)
	
80
(32%)
	250
(100%)
	4.3269
	1.02366

	1. Social participation has improved on my attachment and affiliation at school
	
20
(8%)
	
20
(8%)
	
25
(10%)
	
100
(40%)
	
85
(34%)
	250
(100%)
	3.3462
	1.26622

	1. Life skills have equipped me with hands on skills for daily living 
	30
(12%)
	20
(8%)

	25
(10%)
	100
(40%)
	75
(30%)
	250
(100%)
	2.7692
	1.46348

	1. Life skills have enabled me to be more industrious and informed 
	35
(14%)
	25
(10%)
	20
(8%)
	90
(36%)
	80
(32%)
	250
(100%)
	3.3654
	1.35804

	MEAN
	
	3.34135
	1.29589


Source: Primary data (2021)
Results in table 3.1 shows that career counselling in selected secondary schools in Sekanyoyi Sub County, Mityana district was examined with 8 questions and returned a mean of 3.34135 and standard deviation of 1.29589. This clearly shows that there is a deliberate effort to implement career mentoring in selected secondary schools.  
3.1.2 The Effect of Career Mentoring on Student Retention
[bookmark: _Toc71515262]The first objective of the study was to examine the effect of career mentoring on student retention in selected secondary schools in Sekanyoyi Sub County, Mityana district. This objective was addressed by asking respondents to indicate on a five Likert scale the extent to which they agree or disagree with the following statements; reading and debate clubs have improved on my academic performance, seminars have improved on my awareness and self-confidence, workshops have helped me improve to achieve my academic goals, group studies have improved on my social life and team work, seminars have improved on my academic performance, workshops enabled me to recognize individual differences and diversity, reading and debates have improved on my attachment and interaction at school and lastly study groups have made my learning interesting and enjoyable to remain in school. To reduce the size of the tables, the following abbreviations were adopted: Strongly Agree (SA), Agree (A), Not Sure (NS) Disagree (D), Strongly Disagree (SD) and these were used throughout chapter four. 
Table 3.2: A Summary of Descriptive Statistics of Career Mentoring in Selected Secondary Schools in Sekanyoyi Sub County, Mityana district. (n=250)
	STATEMENT
	SD
	D
	NS
	A
	SA
	Total

	Mean
	Std Deviation

	1. Reading and debate clubs have improved on my academic performance 
	
20
(8%)
	
20
(8%)
	
25
(10%)
	
100
(40%)
	
85
(34%)
	250
(100%)
	3.3077
	1.22935

	1. Seminars have improved on my awareness and self confidence
	
30
(12%)
	
20
(8%)
	
25
(10%)
	
100
(40%)
	
75
(30%)
	250
(100%)
	2.9808
	1.19624

	1. Workshops have helped me improve to achieve my academic goals 
	
35
(14%)
	
25
(10%)
	
20
(8%)
	
90
(36%)
	
80
(32%)
	250
(100%)
	3.3462
	1.94733

	1. Group studies have improved on my social life and team work 
	
20
(8%)
	
50
(20%)
	
10
(4%)
	
75
(30%)
	
95
(38%)
	250
(100%)
	3.1923
	1.99091

	1. Seminars have improved on my academic performance 
	
30
(12%)
	
40
(16%)
	
20
(8%)
	
100
(40%)
	
60
(24%)
	250
(100%)
	3.5769
	1.82477

	1. Workshops enabled me to recognize individual differences and diversity 
	
40
(16%)
	
50
(20%)
	
20
(8%)
	
40
(16%)
	
100
(40%)
	250
(100%)
	3.7308
	1.68928

	1. Reading and debates have improved on my attachment and interaction at school
	
30
(12%)
	
60
(24%)
	
5
(2%)
	
100
(40%)
	
55
(22%)
	250
(100%)
	3.1538
	1.99773

	1. Study groups have made my learning interesting and enjoyable to remain in school
	
35
(14%)
	
45
(18%)
	
15
(6%)
	
75
(30%)
	
80
(32%)
	250
(100%)
	3.2308
	1.39488

	MEAN
	
	3.3149
	1.03381


Source: Primary data (2021)
Results in table 3.2 shows that career mentoring in selected secondary schools in Sekanyoyi Sub County, Mityana district was examined with 8 questions and returned a mean of 3.3149 and standard deviation of 1.03381. This clearly shows that there is a deliberate effort to implement career mentoring in selected secondary schools.  
[bookmark: _Toc98474891][bookmark: _Toc97129742][bookmark: _Toc71725802]3.1.3 Career Information Services and Student Retention
The third objective of the study was to examine the effect of career information services on student retention in selected secondary schools in Sekanyoyi Sub County, Mityana district. This objective was addressed by asking respondents to indicate on a five Likert scale the extent to which they agree or disagree with the following statements; advice has enabled me to make informed decisions, academic advice has enabled me to improve on my academic performance, study tours have improved on my exposure and orientation to outside world, subject selection has enabled me to achieve my academic goals, academic guidance has improved on my academic performance and grades, academic information services have increased on my awareness and creativity, career information has enabled me to set my academic goals for competition and lastly career information has enabled me to select suitable subject combinations. To reduce the size of the tables, the following abbreviations were adopted: Strongly Agree (SA), Agree (A), Not Sure (NS) Disagree (D), Strongly Disagree (SD) and these were used throughout chapter four. 
[bookmark: _Toc71515264]Table 3.3 : A Summary of Descriptive Statistics of Career Information Services in Selected Secondary Schools in Sekanyoyi Sub County, Mityana district (n=250)
	STATEMENT
	SD
	D
	NS
	A
	SA
	Total
	Mean
	Std Deviation

	1. Academic advice has enabled me to make informed decisions 
	40
(16%)
	50
(20%)
	20
(8%)
	40
(16%)
	100
(40%)
	250
(100%)
	4.5769
	1.67258

	1. Academic advice has enabled me to improve on my academic performance 
	
30
(12%)
	
60
(24%)
	
5
(2%)
	
100
(40%)
	
55
(22%)
	250
(100%)
	3.4231
	1.45987

	1. Study tours have improved on my exposure and orientation to outside world 
	
35
(14%)
	
45
(18%)
	
15
(6%)
	
75
(30%)
	
80
(32%)
	250
(100%)
	3.5577
	1.34912

	1. Subject selection has enabled me to achieve my academic goals 
	
20
(8%)
	
20
(8%)
	
25
(10%)
	
100
(40%)
	
85
(34%)
	250
(100%)
	3.4231
	1.37693

	1. Academic guidance has improved on my academic performance and grades  
	
20
(8%)
	
20
(8%)
	
25
(10%)
	
100
(40%)
	
85
(34%)
	250
(100%)
	2.8462
	1.21081

	1. Academic information services have increased on my awareness and creativity
	
30
(12%)
	
20
(8%)

	
25
(10%)
	
100
(40%)
	
75
(30%)
	250
(100%)
	3.6346
	1.12073

	1. Career information has enabled me to set my academic goals for competition 
	
35
(14%)
	
25
(10%)
	
20
(8%)
	
90
(36%)
	
80
(32%)
	250
(100%)
	3.1731
	1.60540

	1. Career information has enabled me to select suitable subject combinations 
	
20
(8%)
	
50
(20%)
	
10
(4%)
	
75
(30%)
	
95
(38%)
	250
(100%)
	2.7692
	1.42272

	
MEAN
	
	
3.4231
	
1.45987


Source: Primary data (2021)
Results in table 3.3 shows that career information services in selected secondary schools in Sekanyoyi Sub County, Mityana district was examined with 8 questions and returned a mean of 3.4231 and standard deviation of 1.45987. This clearly shows that there is a deliberate effort to implement career information services in selected secondary schools.  
Correlation analysis 
[bookmark: _Toc62308857]Correlation analysis was based on the research hypothesis which included; there is a positive effect of career guidance on student retention
[bookmark: _Toc62308858][bookmark: _Toc62661264][bookmark: _Toc70815518][bookmark: _Toc70841417][bookmark: _Toc71725812][bookmark: _Toc97129747][bookmark: _Toc97311839][bookmark: _Toc98474896][bookmark: _Toc99739242][bookmark: _Toc99797562]To establish whether there is a positive effect of career guidance on student retention and a correlation analysis was conducted and below are the results in table 1
[bookmark: _Toc71515266]

Table 3.4: Correlation Analysis for Career Guidance and Student Retention (level of significance =0.05)
	Variables Correlated                R-value             Sig                     Interpretation            Decision on H1

	
Career guidance and Student retention
	
.674**
	
.000
	
A significant and positive effect 
	
Accepted 


    Source: Primary data 2021
[bookmark: _Toc71515267]
Table 3.5: Correlation Analysis for Career Guidance and Student Retention (level of significance =0.05)
	
	
	Career Guidance 
	Student Retention

	Career Guidance 
	Pearson Correlation
	1
	.674**

	
	Sig. (2-tailed)
	
	.000

	
	N
	250
	250

	Student Retention
	Pearson Correlation
	.674**
	1

	
	Sig. (2-tailed)
	.000
	

	
	
N
	250
	250


Source: Primary data 2021
[bookmark: _Toc71515268]The results in table 3.5 indicated that there is a positive and significant effect of career guidance (conceptualized as: career mentoring, care counselling and career information services) on student retention student (conceptualized as: academic goal, self-confidence, social support, institutional commitment, and student engagement and social involvement) (r =.674**, Sig = .000). The effect of career guidance on student retention in selected secondary schools in Sekanyoyi Sub County, Mityana district was significant because the p < 0.05 which is the level of significance. This implies that a positive and significant improvement in career mentoring will lead to positive improvement in student retention in selected secondary schools in Sekanyoyi Sub County, Mityana district. Basing on these results, a positive hypothesis was accepted and a conclusion was made that once secondary schools in Sekanyoyi Sub County, Mityana district provide career mentoring will positively improvement on student retention student through academic goals, self-confidence, social support, institutional commitment, and student engagement and social involvement.





Table 3.6: Summary for Correlation Analysis of the Hypotheses
	Hypotheses 
	R-Value
	Significant (P<0.05)
	Decision

	H1: there is a positive effect of career mentoring on student retention
	.741**
	.000
	
Accepted

	H2: there is a positive effect of career counselling  on student retention
	.574**
	.000
	
Accepted

	H3: there is a positive effect of career information services on student retention
	.623**
	.000
	
Accepted


Source: Primary data 2021
The results in table 3 indicated that there is a positive and significant effect of career mentoring (conceptualized as: seminars, workshops, debate and reading club) on student retention student (conceptualized as: academic goal, self-confidence, social support, institutional commitment, and student engagement and social involvement) (r =.741**, Sig = .000). The effect of career mentoring on student retention in selected secondary schools in Sekanyoyi Sub County, Mityana district was significant because the p < 0.05 which is the level of significance. This implies that a positive and significant improvement in career mentoring will lead to positive improvement in student retention in selected secondary schools in Sekanyoyi Sub County, Mityana district. Basing on these results, a positive hypothesis was accepted and a conclusion was made that once selected secondary schools in Sekanyoyi Sub County, Mityana district provide career mentoring will positively improvement on student retention student through academic goals, self-confidence, social support, institutional commitment, and student engagement and social involvement.
Furthermore the results in table 3 indicated that there is a positive and significant effect of career counselling (conceptualized as: sex education, life skills and social participation) on student retention student (conceptualized as: academic goal, self-confidence, social support, institutional commitment, and student engagement and social involvement) (r =.574**, Sig = .000). The effect of career counselling  on student retention in selected secondary schools in Sekanyoyi Sub County, Mityana district was significant because the p < 0.05 which is the level of significance. This implies that a positive and significant improvement in career counselling will lead to positive improvement in student retention in selected secondary schools in Sekanyoyi Sub County, Mityana district. Basing on these results, a positive hypothesis was accepted and a conclusion was made that once in selected secondary schools in Sekanyoyi Sub County, Mityana district provide career counselling will positively improvement on student retention student through academic goals, self-confidence, social support, institutional commitment, and student engagement and social involvement.
Lastly, the results in table 3 indicated that there is a positive and significant effect of career information services (conceptualized as: academic advice, study tours and subject selection and relevancy) on student retention student (conceptualized as: academic goal, self-confidence, social support, institutional commitment, and student engagement and social involvement) (r =.623**, Sig = .000). The effect of career information services on student retention in selected secondary schools in Sekanyoyi Sub County, Mityana district was significant because the p < 0.05 which is the level of significance. This implies that a positive and significant improvement in career information services will lead to positive improvement in student retention in selected secondary schools in Sekanyoyi Sub County, Mityana district. Basing on these results, a positive hypothesis was accepted and a conclusion was made that once selected secondary schools in Sekanyoyi Sub County, Mityana district provide career information services will positively improvement on student retention student through academic goals, self-confidence, social support, institutional commitment, and student engagement and social involvement.

Qualitative Findings

The Effect of Career Mentoring on Student Retention
Career mentoring has a significant effect on student retention in selected secondary schools in Sekanyoyi Sub County, Mityana district through promoting active involvement on the part of students in school life and learning, and students are more likely to be satisfied with their education and feel a sense of loyalty to their institution.
Findings from documentary review revealed that career mentoring through Seminars for students help to improve on their self-confidence as well as content mastery. They are mostly organized for students in candidate classes i.e. S.4 and S.6 by visiting other schools to facilitate them with examination tricks and or inviting other resource personnel to school to motivate learners.(Head Teacher’s Annual Performance Report of School B, 2019)
Workshops are for learners help to achieve their academic goals.  These are specifically organized for students in candidate and semi-candidate classes i.e. S.4, S.6 and S.3, S.5 respectively as they get inducted and oriented careers after such classes/levels of study.
Debate clubs help to improve on students’ confidence and academic performance. Good academic performance is affiliated to retention because the student’s hope for the will be increase.(Director of Studies Annual Report of School code-named B, 2019.
Guided discussions to improve on students’ belongingness, making rational decisions as well gaining problem solving skills. Head Teacher’s Annual Performance Report of School B, 2019)
Reading helps on the improvement of students’ academic performance because it leads into memorizing what has been studied yet performance is affects students retention because it leads to hope for the future thus continue staying at school. (Director of Studies Annual Report of School code-named B, 2019 & Head Teacher’s Annual Performance Report of School B, 2019)
Career Counselling and Student Retention

Career counselling  has a significant effect on student retention in selected secondary schools in Sekanyoyi Sub County, Mityana district through identifying the early symptoms of student failure and dropout and has enabled to design targeted career strategies to support student retention and school completion which is an ongoing concern for all stakeholders and has fostered student integration which is due to the significant effects of the external factors such as parental encouragement, support from friends and finances, on both the intent and the decision to stay at the institution.
The documentary review also revealed that Career counselling through Sex education enables schools identify the early symptoms of student failure and dropout and designing targeted career strategies to support student retention and school completion which is an ongoing concern for all stakeholders.(Annualstaff meeting of School C, 2020).
Reproductive education guides students about sexuality and sexual deviations. Ignorance of the above among students leads to early pregnancies, HIV/AIDS as well as child labour. Thus drop out.(Annual staff meeting of School C, 2020).
Health education is helps in ensuring that students get awareness of their development because the person’s development is very significant as far as decision making is concerned. Resultantly, a student can make irrational decision like dropout if not well guided about health and development.(Annualstaff meeting of School C, 2020).
Life skills are also very significant to students because they improve on their creativity, industrious as well as self-reliance. This can help a student get going for higher levels because he/she will capable of self-management.(Annualstaff meeting of School C, 2020).
Free interaction of students with their colleagues, teachers and administrators is helps to increase on students’ attachment to school. Students’ attachment leads to loyalty of a student toward a school, thus influencing student commitment, (Annualstaff meeting of School C, 2020).
Career Information Services and Student Retention
Career counselling  has a significant effect on student retention in selected secondary schools in Sekanyoyi Sub County, Mityana district have increased on students’ social and academic integration thus influencing subsequent commitment to the goal of completion and commitment to the chosen institution, thus affecting the decision to leave or continue at the learning Centre and has increased on the value of education and the quality of the institution which has influenced students’ satisfaction and commitment to the institution.
Documentary review also revealed that career information services through academic research in schools help to increase on students’ awareness on the value of learning as well as find out relevant courses/programmes to be pursued at higher levels of institution and how to derive to them.(Students Assessment Meeting of School A, 2019)
Career information services through important subject advice and selection among students have a strong association with the level of integration which, in turn, significantly affects the subsequent students’ commitment to the institution. This increases on students’ social and academic integration thus influencing subsequent commitment to the goal of completion and commitment to the chosen institution, thus affecting the decision to leave or continue at the learning Centre and it increases on the value of education and the quality of the institution which has influenced students’ satisfaction and commitment to the institution (Students Assessment Meeting of School A, 2019)

Discussion
The Effect of Career Mentoring on Student Retention 
This study was set out to determine the effect of career guidance on student retention in selected secondary schools in Sekanyoyi Sub County, Mityana, Uganda.  Findings on the effect of career mentoring and student retention in selected secondary schools in Sekanyoyi Sub County supported the statement that student commitment to educational and career goals is perhaps the strongest factor associated with student persistence to degree completion (Agboola, Adeyemi & Ogbodo, 2014, p.5). Thus, effective advising can exert appreciable impact on student retention through its salutary influence on students’ educational and career planning and decision-making. The need for student support in the academic planning and decision making process is highlighted by research findings, which indicate that three of every four students are uncertain or tentative about their career choice at college entry. 
Similarly the study findings on the effect of career mentoring and student retention in selected secondary schools in Sekanyoyi Sub County support the statement that a degree of student uncertainty and propensity for changing educational plans has been reported at all institutional types, including selective private secondary schools (Grencavage & Norcross, 1990). 
Findings are in agreement with the idea that strongly suggest that student’ final decisions about majors and careers do not occur before entering college, but typically materialize during the college experience (Griffith, 2015). Thus, it is not accurate to assume that students who enter college with “declared” majors are truly “decided” majors; instead, it is more accurate to conclude that 75% of all students entering college are actually undecided about their academic and career plans, and at least half of all declared majors are “prematurely decided” majors, who will eventually change their minds (Han & Farruggia, 2017). Naturally, some of this indecisiveness and changing of direction about majors is healthy, reflecting initial exploration and eventual crystallization of educational goals that naturally accompany personal maturation and increased experience with the college curriculum (Hutz-Midgett & Hutz (2015). The study findings on the effect of career mentoring and student retention in selected secondary schools in Sekanyoyi Sub County support the statement that it is unrealistic to expect first-year students to make long-term educational commitments until they have gained experience with specific courses and academic programs that comprise the college curriculum, some of which they may have never encountered in high school (Lotkowski, Robbins & Noeth, 2014).
The findings are consistent with some previous studies that there is strong positive and statistically significant relationship between career training and students’ level of satisfaction with the post-secondary institution they are attending and their rate of retention at that institution (Macgregor, 2017). Many previous empirical studies found a positive and significant relationship between career mentoring and student retention in secondary schools (McGillivray & Pidgeon, 2015). 
Our findings support conclusions of previous studies that suggest that student commitment to educational and career goals is perhaps the strongest factor associated with student persistence to completion of secondary education (Nelson-Jones, 2015). However, this area has been currently and largely unexplored, as relationship career mentoring and student retention in secondary schools has received very little attention from academia in Uganda. The study findings on the effect of career mentoring and student retention in selected secondary schools in Sekanyoyi Sub County concur with Michelson & Olson (2019) who investigated effect of career training and student retention in secondary schools in Nigeria and the findings revealed that there is a positive and significant effect. Similarly, OECD (2016) investigated effect of career training and student retention in secondary schools in Kenya. Therefore the researcher concurs with the previous empirical studies on the effect of career guidance and student retention because they applied both quantitative and qualitative approaches, the sample size was sufficient enough and their applied a cross sectional research design. In most of the previous studies the null hypothesis was rejected and data collection instruments were valid and reliable. 
In contrast, the our findings on the effect of career mentoring and student retention in selected secondary schools in Sekanyoyi Sub County contested a number of previous studies that concluded that there is a negative and statistically no significant effect of career training on student retention in secondary schools (Pidgeon et al., 2014; Stapleton & Magyar, 2014) Similarly, Wangeri, Kimani and Mutweleli (2017) explored the impact of career training and student retention in secondary schools in Kenya and findings concluded negative and no significant impact of career mentoring on student retention. Similarly, the study findings on the effect of career mentoring and student retention in selected secondary schools in Sekanyoyi Sub County disagreed with findings of Redmond and Quin et al. (2016) who explored the impact of career training and student retention in secondary schools in UK and findings concluded negative not statistically significant impact of career mentoring on student retention and a null hypothesis was accepted which concurred with other previous studies (Ryan & Deci, 2017). Saleh & Bista, 2017). However the research disagreed with number of previous studies  on the effect of career guidance and student retention since they were carried out in different settings i.e. they investigated University students unlike the study case of Mityana district which is secondary education setting in a rural setting. 

The Effect of Career Counseling on Student Retention 
The study findings on the effect of career counselling and student retention in selected secondary schools in Sekanyoyi Sub County are consistent with the findings of previous studies on the relationship between career counseling and students’ level of satisfaction with the post-secondary institution they are attending and their rate of retention at that institution (Agboola, 2014; Adeyemi & Ogbodo 2014; Burke, 2016). Student satisfaction is a primary predictor of student persistence (Capital & Campus, 2014). Furthermore, college satisfaction is an assessment outcome that has been found to be the least influenced or confounded by students’ college-entry characteristics, academic preparedness, educational aspirations, gender, and socioeconomic status. This is in line with the study findings on the effect of career mentoring and student retention in selected secondary schools in Sekanyoyi Sub County support (Carvalho & Chima, 2016). Unfortunately, research on the level of student satisfaction with the quality of academic advisement reveals a pattern of disappointing findings. 
The study findings on the effect of career mentoring and student retention in selected secondary schools in Sekanyoyi Sub County concur with Chacha (2015), national survey in which student advising is ranked 25th among the 27 different types of services evaluated by students, with only 40% of the surveyed students indicating that they were either “satisfied” or “very satisfied” with the quality of academic advising they received at their college. 
In their seminal and influential tome, Developmental Academic Advising, Ender, Winston, & Miller (2014) concluded categorically that the greatest difficulty students cite with the quality of their academic experiences is advising. Ironically, despite widespread dissatisfaction with advising, students express a strong desire for advisor contact and place a high value on academic counseling relative to other student services; this is in line with the study findings on the effect of career mentoring and student retention in selected secondary schools in Sekanyoyi Sub County support (Griffith, 2015). Given the fact that student satisfaction is a “pure” outcome that is unlikely to be confounded or “contaminated” by students’ personal characteristics, its established association with student retention, plus empirical evidence pointing to low levels of student satisfaction with academic advising in higher education, it is reasonable to conclude that institutional efforts that are intentionally designed to improve student satisfaction with academic advising should serve to improve students’ level of college satisfaction and, in turn, their retention to degree completion. 
The findings also support Han & Farruggia (2017) who conducted a longitudinal investigation of freshman-to-sophomore retention rates of students enrolled at public university. The study involved a large sample of first-year students and it incorporated a sizable number of influential student variables (conceptualized as students’ academic preparedness, employment status while in college, college grades, and college satisfaction). Results revealed that students who perceived advising to be of “good quality” withdrew from the university at a rate that was 25% lower than that of students who reported receiving poor advising and they withdrew at a rate that was 40% less than that of students who received no advising at all. Further data analysis revealed that high-quality advising had a statistically significant, indirect effect on student persistence, which was mediated by its positive association with students’ level of college satisfaction and its negative (inverse) association with students’ intent to leave the university. 
The study findings supported the National surveys of student retention practices provide additional evidence for a link between institutional improvement made in the quality of advising delivered to students and improvement in student retention. For instance, in a national survey of 944 colleges and universities, college administrators identified “inadequate academic advising” as the number-one characteristic linked to student attrition on their campuses; the same administrators reported that “improvement of academic advising services” was the most common retention strategy adopted by their institutions (Hutz-Midgett and Hutz, 2015). The effectiveness of this institutional strategy is suggested by other national-survey data indicating that institutions which make improvements in their academic advising programs experience substantial gains in their student retention rates (Lotkowski, Robbins & Noeth, 2014).
There is a significant improvement in retention rates has been made, almost without exception, give extra attention to careful life planning and to academic advising” and this is line with the study findings on the effect of career mentoring and student retention in selected secondary schools in Sekanyoyi Sub County support (Macgregor, 2017).  More recently, data generated by the National Survey of Student Engagement (NSSE) from 469 institutions revealed that students reporting the highest degree of satisfaction with the quality of their academic advisement were most likely to demonstrate the highest levels of student engagement in college since high levels of student engagement (involvement) have been found to be empirically associated with higher rates of student retention (Nelson-Jones, 2015; McGillivray & Pidgeon, 2015). The study findings on the effect of career mentoring and student retention in selected secondary schools in Sekanyoyi Sub County support the conclusion that there is a strong relationship between career counselling on student retention and quality of academic advisement by the NSSE data may be interpreted as providing additional evidence of an empirical link between career counseling and student retention (Michelson & Locke, 2019). 
Findings are also consistent with a number of previous empirical studies that found a positive and significant relationship between career counseling and student retention in secondary schools (OECD, 2016).However, this area has been currently and largely unexplored, as relationship between career counseling and student retention in secondary schools has received very little attention from academia in Uganda. Pidgeon  and Rowe, 2014), investigated effect of career counseling  and student retention in secondary schools in China and the findings revealed that there is a positive and significant effect. Similarly, the study findings on the effect of career mentoring and student retention in selected secondary schools in Sekanyoyi Sub County support Redmond & Devitt, 2016), who investigated effect of career counseling and student retention in secondary schools in Kenya and findings concluded positive and significant relationship between career counselling and student retention and concurred with other previous studies by (Ryan & Deci, 2017; Saleh & Bista, 2017). Therefore the researcher concurs with the previous empirical studies on the effect of career guidance and student retention because they applied both quantitative and qualitative approaches, the sample size was sufficient enough and their applied a cross sectional research design. In most of the previous studies the null hypothesis was rejected and data collection instruments were valid and reliable. 
In contrast, the study findings on the effect of career mentoring and student retention in selected secondary schools in Sekanyoyi Sub County contested a number of previous studies which concluded that there is a negative and statistically no significant effect of career counseling on student retention in secondary schools (Terenzin & Springer, 2016). Similarly, Wangeri & Kimani (2017) explored the impact of career counseling  and student retention in secondary schools in Kenya and findings concluded negative and no significant impact of career counselling on student retention (Agboola, Adeyemi & Ogbodo, 2014). Similarly, the study findings on the effect of career mentoring and student retention in selected secondary schools in Sekanyoyi Sub County disagreed with Carvalho and Chima (2016, p.8) who  explored the impact of career counselling  and student retention in secondary schools in Kenya and findings concluded negative not statistically significant impact and a null hypothesis was accepted However the research disagreed with number of previous studies  on the effect of career guidance and student retention since they were carried out in different settings i.e. they investigated University students unlike the study case of Mityana district which is secondary education setting in a rural setting. 

The Effect of Career Information Services on Student Retention 
Findings on the effect of career information services and student retention in selected secondary schools in Sekanyoyi Sub County support the conclusion that there is a positive and statistically significant relationship between career information services and student retention is empirically documented by Chacha (2015) whose research indicates that prolonged indecision about academic major and career goals and career information services are correlated with student attrition. 
The study findings on the effect of career information services and student retention in selected secondary schools in Sekanyoyi Sub County concurred with Grencavage & Norcross (2015, p.37) who reported that students’ goal motivation/commitment correlates positively with persistence to graduation, and this correlation has been found to hold true for both men and women (Griffith, 2015). In addition, Han, Farruggia and Moss (2017) reports “poor sense of direction” to be one of the most frequently cited reasons identified by students as a factor that detracted from their experiencing a more successful and satisfying college career. 
Our study findings support Hutz-Midgett&Hutz (2015) who found “lack of certainty about a major and/or career” to be the number-one reason cited by high-ability students for their decision to drop out of college. The implication of these findings for career information services are suggested by survey data gathered from 947 institutions by Lotkowski& Robbins (2014, p.19) who found that, “Many students transfer or sometimes drop out simply because they do not know that a particular course of study is available at their college, or because they think they cannot have a particular option in their program of studies” (Macgregor, 2017). 
Our findings supported the statement that one way in which colleges can improve both the academic performance and retention of first-year students is by increasing their utilization of campus support services; because research clearly suggests that there is a positive and statistically significant relationship between utilization of campus-support services and persistence to program or degree completion (McGillivray & Pidgeon, 2015). In particular, students who seek and receive academic support have been found to improve both their academic performance and their academic self-efficacy—that is, they develop a greater sense of self-perceived control of academic outcomes, and develop higher self-expectations for future academic success (Nelson-Jones, 2015).
Findings still agreed that higher levels of self-efficacy, in turn, have been found to correlate positively with college students’ academic performance and persistence; this is true for Hispanic students in particular and underprepared students in general (Michelson & Locke, 2019). Unfortunately, it has also been found that college students under-utilize academic support services through career information services (Walter and Smith, 2013), especially those students who are in most need of support (Pidgeon Rowe, 2014). At-risk students, in particular, have trouble recognizing that they are experiencing academic difficulty and are often reluctant to seek help even if they do recognize their difficulty (Wangeri, Kimani & Mutweleli, 2017).
Our study findings also support statement that findings of previous studies are especially disturbing when viewed in light of meta-analysis research, which reveals that career information services and academic-support programs designed for underprepared students exert a statistically significant effect on their retention and grades when they are utilized, especially if these services are utilized by students during their freshman year (OECD, 2016). Taken together, the foregoing set of findings strongly suggests that institutions should deliver academic support intrusively by initiating contact with students and aggressively bringing support services to them, rather than offering services passively and hoping that students will come and take advantage of them on their own accord. Academic advisors are in the ideal position to “intrusively” connect students with academic support professionals, who can provide students with timely assistance before their academic performance and persistence are adversely affected by ineffective learning strategies. Another major way in which advisors may promote student retention is by connecting students to student development services and co-curricular programs. The importance of student involvement in campus life for student retention is documented by findings demonstrating that students who are more socially integrated or involved in campus life, and feel they are part of the campus community, are more likely to persist to graduation (Redmond & Archbold, 2016; Ryan & Deci, 2017)
The findings agreed with academic advisors who are well positioned to promote student persistence by educating students about the value of co-curricular participation and encouraging their involvement with student development services. Saleh & Bista, 2017) argues that this is the way in which developmental advising exerts its greatest impact:  Developmental advising and career information services have the greatest impact through supporting and challenging students to take advantage of the multitude of learning opportunities outside of their formal classes and to use the human and programmatic resources designed to promote development of their talents and broaden their cultural awareness. Developmental advising and career information services has a multiplier effect that increases students’ involvement in institutional programs and services; this positively influences retention for the institution and increases the overall impact of educational experience for students (Terenzin & Pascarella, 2016).
Findings on the effect of career information services and student retention in selected secondary schools in Sekanyoyi Sub County are consistent with previous empirical studies which found a positive and significant relationship between career information services and student retention in secondary schools (Wangeri, Kimani & Mutweleli, 2017). However, this area has been currently and largely unexplored, as the relationship between career information services and student retention in secondary schools has received very little attention from academia in Uganda. 
Our study findings support Agboola & Adeyemi (2014), who investigated effect of career information services and student retention in secondary schools in UK and the findings revealed that there is a positive and significant effect. Similarly, Burke (2016) investigated effect of career information services and student retention in secondary schools in Kenya and findings concluded positive and significant relationship between career information services and student retention. Therefore the researcher concurs with the previous empirical studies on the effect of career guidance and student retention because they applied both quantitative and qualitative approaches, the sample size was sufficient enough and they applied a cross sectional research design. 
In contrast, the findings are in agreement with a number of previous studies contested the findings and concluded that there is a negative and statistically no significant effect of career information services on student retention in secondary schools (Carvalho and Chima, 2016; Chacha, 2015). Similarly, Grencavage & Norcross, 2015).explored the impact of career information services and student retention in secondary schools in Kenya and findings concluded negative and no significant relationship between career information services and student retention in Kenya.  Similarly, the study findings on the effect of career information services and student retention in selected secondary schools in Sekanyoyi Sub County support Han & Moss (2017) who explored the impact of career information services and student retention in secondary schools in UK and findings concluded negative not statistically significant impact of career information services and student retention in UK and a null hypothesis was accepted. However the research disagrees with number of previous studies  on the effect of career guidance and student retention since they were carried out in different settings i.e. they investigated University students unlike the study case of Mityana district which is secondary education setting in a rural setting. 
Conclusion
	In conclusion, career mentoring, career counseling and career counseling services are very significant as far as student retention is concerned. This is because it will help students to make informed decisions, persistence and college engagement as they will be hoping to pursue their dream career.
Recommendations
	The schools and other stakeholders should provide career mentoring to students in schools so that they can make rational and informed decisions. 
	They should also provide career counseling to students for them to feel engaged in the affairs of the school and lastly, schools and other stakeholders should provide career information services to students to especially semi candidate classes of senior three and senior five for them to make right choices of courses at Tertiary Institution and Universities.
Ethical Considerations
	The researcher ensured confidentiality of the subjects by informing them in advance that their names were not to be required, and they had the right to leave questions unanswered for which they do not wish to offer the requisite information and that the researcher did not put the respondents under pressure. The researcher secured an authorization letter in the selected schools introducing the researcher to the relevant authorities and all other parties within the study area which helped to address legality issues. Respect for diversity in regard to religion, culture, sexuality and individual’s values among others were critically observed in the process of this study which opened a room for free participation of respondents. Whereas engaging with the top school management staff, the researcher used an environment, techniques and language that were friendly which enhanced the top management members’ participation during discussions and adequate data was produced.
Limitations of the Study
	The study was limited by the emergency of Covid 19 pandemic which has contributed to closure of all schools in the country so allocating both teachers and students has been hard. Secondly the study was limited by the ongoing political campaigns in the country as some teachers have joined politics and the students are involved as political mobilisers since expecting a low attendance of participants. Lastly, the study was conducted towards and during Christmas season, so mobilizing respondents seemed difficult because of their busy schedules hence the number of sample size. The next chapter was data analysis presentation and interpretation. 
Policy implications
	At international level, the study results can be useful to international agencies and development partners that give aid to Ministry of Education and Sports in Uganda with hope that career guidance will help to improve student retention in secondary schools. For the Ministry of Education and Sports, it might use the findings as a basis to evaluate the level of student retention in Mityana Uganda and how to implement career guidance opportunities through career training, counselling and information services. Both public and private secondary schools will benefit from this study by adopting the recommendations on how to make career guidance much effective to achieve high student retention rates in Mityana Uganda. 
Thus, this research will have implications to international agencies and development partners, ministry of education and sports, private and public schools to promote service delivery as presented above.
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