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I. [bookmark: I._Introduction]INTRODUCTION

Technology is by now an essential instrument in the education system especially in the education of English language. Secondary school use of digital platforms, online resources and the interaction with digital applications is growing in order to augment language instruction and offer more enriched, accessible and individually tailored learning experiences for students. These are great innovations in education which have tremendous promise for its improvement; however, they have complex ethical issues that need to be dealt with.
IV. [bookmark: IV._Results_and_Discussion]
RESULTS AND DISCUSSION

[bookmark: Current_Practices_and_Perceived_Effectiv]Current Practices and Perceived Effectiveness
The current practices of technology use were described by respondents as generally highly practiced, with teacher proficiency emerging as the most developed aspect and the diversity of platforms and applications used being the least developed. In terms of impact, technology integration was perceived as highly effective across all indicators.

The increasing significance of digital learning platforms in ELT has more recently allowed opportunities for a more interactive, accessible and learner-centered approach to teaching and learning English. In the Philippine secondary education context, the Department of Education (DepEd) has introduced various programs and policies aimed at strengthening technology integration in English Language Teaching (ELT) and promoting digital learning in schools. However, the implementation of these initiatives remains uneven, particularly in resource-limited schools, leading to disparities in access to and use of digital technologies in classrooms. According to reports from DepEd and the Commission on Audit (COA), many public schools in the Philippines continue to experience shortages in ICT resources and technology infrastructure, resulting in unfavorable student-to-device ratios that limit opportunities for effective technology-supported instruction (COA, 2023; DepEd, 2023).
Responding to this gap, the present study seeks to examine technology integration in English language teaching by analyzing current classroom practices, perceived effectiveness, and challenges encountered by teachers and students in Tago District, Surigao del Sur. By investigating differences across respondent profiles, exploring the relationships among key variables, and documenting teacher coping strategies, the study aims to generate empirical evidence that can inform both instructional improvement and policy development.

II. [bookmark: II._Theoretical_Framework]THEORETICAL FRAMEWORK

This study is grounded on the understanding that technology integration in ELT is not simply about the presence or availability of digital tools, but about how these tools are meaningfully and responsibly used in actual classroom practice. The study is primarily anchored on Vygotsky’s Sociocultural Theory (1978), which emphasizes that learning is a socially mediated process, where knowledge is constructed through interaction with others and through cultural tools like technology. Central to this is the Zone of Proximal Development (ZPD). Modern digital environments extend the ZPD by enabling continuous interaction through learning management systems, online collaboration, and multimedia communication.
The study is also guided by the Community of Inquiry (CoI) framework (Garrison, Anderson, & Archer, 2000), which highlights the interaction of teaching presence, social presence, and cognitive presence in technology-


Table 1. Perceived Effectiveness of Technology Integration

	
Indicators
	
Mean
	Adjectival Rating

	Improvement of Student’s Academic Performance
	
4.379
	
Highly Effective

	Enhancement of Communication and Collaboration
	
4.389
	
Highly Effective

	Student Motivation & Interest in English Learning
	
4.611
	
Highly Effective

	Teacher’s Perception of Workload Management
	
4.621
	
Highly Effective

	Overall Classroom Outcomes (Ethical Use)
	
4.568
	
Highly Effective



[bookmark: Challenges_Encountered_in_Technology_Int]Challenges Encountered in Technology Integration
The challenges encountered by both groups were described overall as moderately challenging. However, substantial differences were observed between teacher and student perceptions, particularly on infrastructure constraints and ethical concerns.
Table 2. Challenges Encountered by Teachers and Students

	
Indicators
	
Teachers
	
Students
	Grand Mean

	Access to internet & digital devices
	
4.263
	
2.767
	3.515
(Mod.)

	Occurrence of Academic Dishonesty
	
4.105
	
2.847
	3.476
(Mod.)

	Digital Distractions & Discipline
	
4.221
	
2.694
	3.458
(Mod.)

	
Technical Support & Training
	
3.768
	
2.714
	3.241
(Chal.)

	
Equity in Access to Resources
	
4.211
	
2.771
	3.491
(Mod.)



[bookmark: Inferential_Statistical_Analysis]Inferential Statistical Analysis
Hypothesis testing (α = 0.05) revealed significant positive relationships between current technology practices and perceived effectiveness. For instance, frequency of tool usage was strongly correlated with student motivation (r = . 729, p = .000) and workload management (r = .777, p = . 000). Student engagement emerged as the strongest and most consistent driver across all effectiveness metrics.

mediated environments. Additionally, Multimodality Theory (Kress, 2010) explains that meaning is created through multiple modes (images, audio, video) which connect language learning with real-world communication. Finally, the Technology Acceptance Model (TAM) by Davis (1989) explains that users' acceptance of technology is strongly influenced by perceived usefulness and perceived ease of use, highlighting why actual classroom implementation may vary from policy expectations.

III. [bookmark: III._Research_Methodology]RESEARCH METHODOLOGY

[bookmark: Research_Design]Research Design
This study utilized an explanatory sequential mixed- methods research design (Creswell & Plano Clark, 2019). The research process began with a quantitative phase using survey questionnaires administered to teachers and students, followed by a qualitative phase involving semi-structured interviews with key informants to explain and enrich the quantitative findings.
[bookmark: Participants_&_Sampling]Participants & Sampling
Purposive and criterion-based sampling were used. For the quantitative phase, survey questionnaires were administered to 19 Senior High School (SHS) English teachers and 293 SHS students across selected public secondary schools in Tago District (including Clarence Ty Pimentel National High School, Gamut National High School, Purisima National High School, Badung National High School, and Bangsud Integrated School) during Academic Year 2025–2026. For the qualitative phase, criterion-based key informants from the teacher cohort participated in semi-structured interviews.
[bookmark: Research_Instrument_&_Analysis]Research Instrument & Analysis
The quantitative data were gathered via researcher- made 5-point Likert scale questionnaires validated by experts (obtaining a "Very Satisfactory" mean score of 4.50 to 5.00) and pilot-tested for internal consistency using Cronbach's alpha. Qualitative data were analyzed using Braun and Clarke’s (2006) thematic analysis framework.

Crucially, correlation analysis between effectiveness and challenges showed that equity in access was a major determining factor. Equity in access was significantly correlated with student motivation (r = .577, p = .009), workload management (r = .573, p = .010), and overall classroom outcomes (r = .539, p = .017). This implies that when digital access is fair and equal, classroom effectiveness rises dramatically.
Furthermore, an independent samples t-test revealed significant differences between teachers and students regarding the severity of challenges, with teachers rating access (t = 3.650, p = 0.001), academic dishonesty (t = 2.400, p = 0.026), and digital distractions (t = 3.540, p = 0.002) significantly higher than students.
[bookmark: Qualitative_Themes_&_Coping_Strategies]Qualitative Themes & Coping Strategies
Thematic analysis revealed five main themes regarding how teachers cope with these challenges:
1. Structured Classroom Regulation: Device-use rules, monitoring participation, and academic integrity reminders.
2. Adaptive Use of Low-Tech Alternatives: Printed materials and downloaded resources during offline periods.
3. Collaborative Resource Maximization: Peer device-sharing and group-based approaches.
4. Flexible Instructional Planning: Alternative assessments aligned with essential learning competencies.
5. Digital Citizenship Promotion: Direct teaching of ethical and responsible technology behavior.

V. [bookmark: V._Proposed_Intervention_&_Conclusion]PROPOSED	INTERVENTION	& CONCLUSION

Based on the empirical evidence, the study developed the Responsible and Equitable Technology Integration Framework (RETIF). RETIF serves as a school-level instructional roadmap to promote ethical, inclusive, and engagement-centered technology deployment, resolving digital divide and academic integrity issues systematically.
In conclusion, technology integration in ELT within the public secondary context is highly valued and operationally effective, but its potential remains throttled by structural inequities and digital discipline boundaries. Interventions must move beyond simple device procurement to focus on equitable access structures and pedagogical frameworks that foster deep digital citizenship alongside linguistic mastery.
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