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ABSTRACT
This study examined the influence of teacher-driven practices and home literacy support on the reading attitudes of early-grade learners during the implementation of the Four-Pronged Approach in public elementary schools in Iligan City, Philippines. Using a quantitative repeated-measures design, data were collected from Grade 1 learners across three measurement phases during the implementation of a reading intervention program in the 2025–2026 academic year. Adapted survey instruments were utilized to measure reading attitudes, teacher-driven practices, and home literacy support. Repeated-measures ANOVA and moderated multiple regression analyses were employed to analyze the data. Findings revealed gradual positive trends in learners’ reading attitudes across the intervention phases, although the changes were not statistically significant.  In contrast, teacher-driven practices and home literacy support demonstrated significant positive changes over time. The interaction between teacher-driven practices and home literacy support significantly predicted learners’ final reading attitudes, suggesting that supportive classroom instruction and home literacy environments jointly contribute to the development of positive reading attitudes among early-grade learners. The findings underscore the importance of sustained literacy support across school and home contexts in fostering early reading engagement and literacy motivation.
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INTRODUCTION
Reading challenges remain a global issue, with many learners showing less enthusiasm and involvement in reading activities [8][10].  In the Philippines, literacy challenges remain a pressing educational concern, as many learners continue to struggle with reading proficiency and motivation [15].  Recent Programme for International Student Assessment (PISA) results showed that the Philippines was one of the lowest performing countries in reading as many students failed to satisfy basic competency levels [20]. These findings highlight the need for stronger literacy instruction and sustained educational support, particularly during the early grades when foundational reading skills are still developing.
Interventions in early-grade literacy are essential to promote phonemic awareness, word recognition, and other core reading skills that are needed for long-term academic achievement [12]. Furthermore, research suggests that early-grade interventions tend to be more successful than those introduced in later grades, highlighting the necessity of continuous literacy assistance in early childhood education [24]. However, literacy development is not just about reading proficiency, but also the learners’ attitudes towards reading that affects their engagement, motivation and willingness to engage in literacy activities.
Studies have consistently shown that positive reading attitudes are associated with stronger reading engagement, improved motivation, and better literacy outcomes [25][1]. The more valuable and engaging the literacy experiences learners have, the more likely they are to establish positive attitudes to reading and to maintain reading habits over time. Research also reveals that positive attitudes towards reading may diminish over time when learners are not given consistent literacy support and meaningful reading experiences [13]. Furthermore, while literacy interventions have the potential to significantly influence reading development, motivation and reading attitudes are typically influenced by many instructional and environmental elements outside from isolated treatments alone [19].
Existing literature further emphasizes that reading attitudes are influenced not only by classroom instruction but also by literacy experiences within the home environment. Supportive teacher practices, engaging classroom literacy activities, and good learning relationships foster learners’ reading motivation and engagement. Also home literacy support and parental involvement contribute to literacy experiences outside the classroom and help boost learners enthusiasm in reading. These school-home literacy connections are even more critical in the early grades when learners are still learning basic reading practices and attitudes.
Although the research on literacy interventions and reading attitudes is expanding, limited studies have investigated the combined effects of teacher-driven practices and home literacy support on early-grade learners’ reading attitudes in the setting of Philippine public schools. Most of the existing research focus on higher grade levels or general reading competency rather than the interplay between school and home literacy support systems in molding early reading attitudes [14][23]. Although research has evaluated the Four-Pronged strategy among upper elementary learners, there is less study on the interaction of teacher-driven practices and home literacy assistance in developing the reading attitudes of early-grade learners throughout the implementation of the strategy [21].
Addressing this gap is important because reading attitudes developed during the early grades may influence learners’ long-term literacy engagement and future academic development. Thus, this study examined the influence of teacher-driven practices and home literacy support on the reading attitudes of early-grade learners during the implementation of the Four-Pronged Approach. Specifically, the study examined changes in learners’ reading attitudes across three measurement phases and analyzed the main and interaction effects of teacher-driven practices and home literacy support on learners’ reading attitudes.
LITERATURE REVIEW
Reading Attitudes
Reading is essential for language acquisition and literacy development, and it forms the basis of academic learning and communication on a daily basis. In addition to the technical reading skills, the attitudes of the learners toward reading have a significant impact on their willingness to engage in literacy activities and to maintain reading habits over time.  Reading attitude has therefore been widely recognized as an important factor associated with learners’ academic engagement and literacy performance [18][3]. Reading attitude reflects how learners feel and respond toward reading experiences over time.When reading is associated with enjoyment, encouragement and meaningful participation, learners are likely to be active participants in literacy activities and maintain interest in reading. Positive literacy experiences in a supportive environment may also help learners confidence and motivation to make reading a more familiar and valued part of their daily learning experiences.
Research also shows that literacy experiences in both school and home environments help to develop reading attitudes. Home literacy activities, shared reading experiences, and early exposure to books have a positive effect on children’s perception of reading and literacy participation [2]. Similarly, a positive school environment and good teaching practices lead to more positive reading experiences for learners. Findings indicate that attitudes toward reading are a function not only of individual ability but also of repeated literacy events in multiple contexts of learning.
Role of Early Grade Intervention
Early grade literacy interventions are important to support development of foundational reading skills needed for long-term academic success. In the first grades, students learn basic literacy skills, including phonemic awareness, word recognition, fluency and comprehension. These are the foundation of future learning. The previous studies show that learners who receive structured literacy support in the early years perform better in reading and have a positive engagement in reading activities [6]. Research also indicates that literacy interventions implemented during early childhood education can have a positive effect on learners’ reading motivation and attitudes, especially when literacy experiences are meaningful, engaging and consistently reinforced over time.
However, several studies also caution that literacy development is gradual and influenced by multiple instructional and environmental factors.Although interventions may contribute positively to reading development, positive outcomes may not immediately emerge without sustained support and meaningful literacy experiences. These findings highlight the importance of continuous literacy reinforcement across both school and home environments throughout the early grades.
Teacher-Driven Practices
Teacher-driven practices play an important role in shaping learners’ literacy experiences and reading motivation. When teachers create supportive and engaging classroom environments, learners are more likely to participate actively in reading activities and develop positive attitudes toward reading. Reading instruction therefore goes beyond teaching technical skills, as meaningful and enjoyable literacy experiences also help learners develop lasting interest and engagement in reading.
Recent literature further emphasizes that reading motivation and attitudes develop gradually through repeated and meaningful literacy interactions rather than through immediate instructional effects alone [11][27]. Supportive teacher practices, expressive reading techniques, and emotionally engaging classroom activities help to strengthen the learner’s connection to reading and increase participation in literacy activities. Therefore, teachers who create positive literacy environments and who foster learner involvement may help early-grade learners to develop more positive reading attitudes.
Home Literacy Support
Children's reading development and literacy engagement are also shown to be significantly impacted by home literacy support. Children's motivation and enjoyment of reading are positively impacted by a literacy-rich home environment that includes shared reading experiences, book access, and parental support [7]. Additionally, studies show that children's attitudes about reading and engagement in literacy-related activities are influenced by their parents' literacy practices and beliefs [28].
In addition to enhancing students' familiarity and comfort with reading activities, shared reading experiences and literacy interactions at home serve to reinforce literacy abilities learned in the classroom. Additionally, research indicates that students' transition from learning to read to reading for meaning and knowledge acquisition is supported by active parental involvement [9]. These results emphasize how crucial supportive home literacy contexts are for developing early-grade students' good reading attitudes.
Four-Pronged Approach
The Four-Pronged Approach is a literature-based instructional framework for developing learners’ genuine love of reading, critical thinking, language development, and transfer learning. This approach utilizes children’s literature and interactive literacy activities in order to create meaningful and engaging reading experiences for learners. Learners are encouraged to actively participate in literacy activities while developing comprehension and critical thinking skills through guided discussions, storytelling and reflective questioning. Studies have shown that literature-based instruction and interactive reading activities are effective for developing learners’ literacy engagement and motivation. Palasan (2018) found that the learners exposed to the approach showed improvement in reading engagement and critical thinking skills than those not involved in the program. These findings indicate that literacy environments that incorporate supportive instructional practices and meaningful literacy experiences may positively contribute to learners’ reading attitudes.


METHODOLOGY
This study employed a quantitative repeated-measures design to examine changes in early-grade learners’ reading attitudes during the implementation of the Four-Pronged Approach. The study also utilized moderated multiple regression analysis to examine the main and interaction effects of teacher-driven practices and home literacy support on learners’ reading attitudes. The participants consisted of Grade 1 learners from public elementary schools in Iligan City implementing the Four-Pronged Approach under Project RISE during the 2025–2026 academic year. Participants were selected through purposive sampling based on their regular participation in the reading intervention program.
Adapted survey instruments were utilized to measure reading attitudes, teacher-driven practices, and home literacy support. Prior to administration, the instruments underwent expert validation and pilot testing to ensure clarity and appropriateness for early-grade learners. Data were collected across three measurement phases over a 12-week intervention period through guided survey administration. Each learner completed the survey individually with researcher assistance to ensure comprehension of the survey items and response scales.
Repeated-measures ANOVA and moderated multiple regression analyses were employed to analyze the data. Specifically, moderated multiple regression analysis was conducted to examine the interaction effects of teacher-driven practices and home literacy support on learners’ reading attitudes. Ethical approval was secured from the MSU-IIT Research Integrity and Compliance Office prior to data collection. Parental consent and learner assent were obtained from all participants, while confidentiality, anonymity, and voluntary participation were maintained throughout the study.
RESULTS AND DISCUSSION
Interaction Effects of Teacher-Driven Practices and Home Literacy Support on Reading Attitudes 
To address the study objective, moderated multiple regression analysis was conducted to examine the influence of Teacher-Driven Practices (TD) and Home Literacy Support (HL) on early-grade learners’ reading attitudes. The Phase 3 Early Reading Attitude (ERA) score was entered as the criterion variable, while the baseline reading attitude score (Phase 1 ERA) was entered as a covariate to account for initial differences in learners’ reading attitudes.
The overall regression model explained 27.0% of the variance in learners’ final reading attitudes (R² = .270) (Table 9). Although the omnibus ANOVA did not reach the traditional threshold for statistical significance, F(4,25) = 2.313, p = .086 (Table 10), the interaction between Teacher-Driven Practices and Home Literacy Support emerged as statistically significant, warranting further interpretation of the predictor variables.
Table 9. Model Summary for Phase 3 Early Reading Attitudes (ERA)
	Model
	R
	R²

	M₁
	0.520
	0.270


Note: M₁ includes TD, HL, TD×HL, and P1_ERA Mean.
Table 10. Omnibus ANOVA for Regression Model Predicting Phase 3 ERA
	Model
	Source
	Sum of Squares
	df
	Mean Square
	F
	p

	M₁
	Regression
	0.834
	4
	0.208
	2.313
	0.086

	 
	Residual
	2.253
	25
	0.090
	 
	 

	 
	Total
	3.087
	29
	 
	 
	 


Note: M₁ includes TD, HL, TD×HL, and P1_ERA Mean
Interestingly, learners’ initial reading attitudes did not significantly predict their final reading attitudes, b = −0.092, t(25) = −0.836, p = .411 (Table 11). This finding suggests that early-grade learners’ reading attitudes may remain responsive to continued instructional and environmental influences rather than being determined solely by initial dispositions. This supports Mathewson’s (1994) view that reading attitudes are shaped through affective, motivational, and environmental experiences. Similarly, McKenna [18] emphasized that reading attitudes develop through ongoing interactions within learners’ school and home literacy environments. Recent literature likewise indicates that meaningful literacy engagement, supportive home environments, and parental involvement positively contribute to the development of reading motivation and attitudes over time [7][16].
Table 11. Regression Coefficients for Predicting Phase 3 ERA
	Model
	Predictor
	Unstandardized (B)
	Standard Error
	Standardized (β)
	t
	p

	M₁
	Intercept
	17.861
	6.669
	—
	2.678
	0.013

	 
	TD
	-7.821
	3.201
	-5.019
	-2.443
	0.022

	 
	HL
	-9.050
	3.671
	-6.924
	-2.465
	0.021

	 
	Phase 1 ERA
	-0.092
	0.110
	-0.163
	-0.836
	0.411

	 
	TD × HL
	4.521
	1.780
	9.635
	2.540
	0.018


Note:  TD- Teacher-Driven Practices; HL- Home Literacy Support
The regression model further revealed significant conditional main effects for Teacher-Driven Practices (b = −7.821, p = .022) and Home Literacy Support (b = −9.050, p = .021). However, these conditional effects should be interpreted cautiously because the interaction term between TD and HL was statistically significant (b = 4.521, p = .018). The positive interaction coefficient indicates that the combined presence of strong teacher-driven practices and supportive home literacy environments was associated with higher predicted reading attitude scores among learners. This finding suggests that teacher-driven practices and home literacy support do not operate independently; rather, they interact synergistically in shaping learners’ reading attitudes. Similarly, Bronfenbrenner’s (1979) Ecological Systems Theory posits that child development occurs through continuous interactions between learners and the social environments surrounding them. In the context of the present study, teacher-driven practices and home literacy support function as interconnected literacy experiences within the learners’ microsystem, jointly contributing to the development of reading attitudes.
The positive interaction coefficient further suggests that the influence of teacher-driven practices on reading attitudes becomes stronger when learners experience greater literacy support at home. Conversely, even supportive classroom practices may produce weaker attitudinal outcomes when home literacy support is limited. This finding supports previous research demonstrating that parental engagement in literacy activities significantly contributes to learners’ reading development and literacy engagement [9]. Existing studies further indicate that parents’ literacy beliefs influence children’s reading practices [28], perceptions toward reading [5], and reading attitudes [22].
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Figure 1. Trends in Early Reading Attitudes, Home Literacy Support, and Teacher-Driven Practices Across Phases
Figure 1 further demonstrates increasing trends across Early Reading Attitudes (ERA), Home Literacy Support (HL), and Teacher-Driven Practices (TD) from Phase 1 to Phase 3. Although the observed improvements should be interpreted cautiously given the first-year implementation of the intervention, the findings suggest that reading attitudes among early-grade learners may gradually develop through sustained literacy support across both school and home environments.
Recent literature emphasizes that reading attitudes and motivation develop gradually through meaningful and sustained literacy experiences rather than through immediate instructional effects alone [11][27]. Supportive instructional environments, repeated literacy engagement, and positive social interactions help learners become more comfortable and confident in participating in reading activities over time (Szenczi et al., 2024). As learners are consistently exposed to encouraging classroom experiences and literacy support at home, reading may gradually become a more familiar and enjoyable part of their daily experiences. Taken together, the findings of the present study suggest that supportive classroom practices and home literacy experiences jointly contribute to the gradual development of positive reading attitudes among early-grade learners. 
CONCLUSIONS 
This study examined the influence of teacher-driven practices and home literacy support on the reading attitudes of early-grade learners during the implementation of the Four-Pronged Approach. Although learners’ reading attitudes did not demonstrate statistically significant improvement across the intervention phases, gradual positive trends were observed throughout the study period. The findings suggest that development of reading attitude for beginning readers may require sustained and meaningful literacy experiences over time.
More importantly, the study found that teacher-driven practices and home literacy support significantly interacted in the making of learners’ reading attitudes. The findings emphasize the need to continue and collaborate literacy support between school and home environments in fostering positive reading attitudes among lower grade students. Positive reading attitudes appear to develop not only through classroom instruction but also through consistent literacy support from families and caregivers.
The findings highlight the need for collaborative literacy interventions that build connections between teachers, learners and families in promoting early reading engagement. Future studies may further explore these relationships with larger samples, longer periods of intervention, and additional measures of literacy development among early-grade learners. 
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