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Abstract

This study aimed to assess the preparedness of teachers and school heads in managing learners with special needs in the Fule Almeda District, Division of San Pablo City.  Employing a quantitative research design, data were collected through a structured questionnaire and analyzed using descriptive statistical methods. Findings showed that six schools in the district serve learners with special needs; however, the overall preparedness of teachers and school heads was rated as slightly prepared. They were found unprepared in terms of instructional materials and infrastructure, while their pedagogical knowledge was slightly developed. School management practices and adherence to inclusive education policies were assessed as somewhat prepared, although their overall competency in handling learners with special needs was deemed satisfactory. The study was limited to selected principals and teachers during the school year 2023–2024 and was duly approved and accepted by the Regional Research BERF 9th Cycle Panel in February 2025. Based on these findings, it is concluded that there is a need to strengthen educators’ preparedness through targeted interventions. It is recommended that a comprehensive Learning and Development Plan be developed and implemented to enhance capacity in inclusive education, particularly in improving instructional resources, infrastructure, and policy implementation to better support learners with special needs.
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Introduction and Rationale
In response to the Philippine government’s reforms in inclusive education, particularly through Department of Education policies such as DepEd Order No. 21, s. 2019 and the Philippine Profe ssional Standards for Teachers (PPST) under DO 42, s. 2017, there is an increasing demand for teachers and school leaders to effectively address learner diversity. These frameworks emphasize the critical role of educators in creating inclusive, learner-centered, and responsive learning environments, especially for learners with special needs. Anchored on global principles of Inclusive Education as defined by UNESCO (2009), and reinforced by Republic Act 11650, schools are mandated to ensure equitable access, appropriate support, and quality education for all learners regardless of disability.
Despite these mandates, challenges persist at the school level, including limited instructional materials and infrastructure, insufficient teacher training, and gaps in the implementation of inclusive education policies. These realities highlight the need to examine the preparedness of teachers and school heads in handling learners with special needs, aligned with the MATATAG Agenda’s focus on learner well-being and teacher support.
This study aims to assess the preparedness of teachers and school heads in terms of instructional resources, pedagogical competence, school management practices, and policy implementation. Specifically, it seeks to answer the following questions: (1) What is the level of preparedness of teachers and school heads in handling learners with special needs? (2) What are the existing gaps in instructional materials, infrastructure, and competencies? and (3) How can these gaps be addressed through targeted interventions? The study hypothesizes that there is no significant level of preparedness among teachers and school heads in managing learners with special needs. The findings of this study are significant as they will serve as a basis for developing a comprehensive Learning and Development Plan aimed at enhancing teachers’ competencies and strengthening school support systems. Ultimately, this research contributes to the improvement of inclusive education practices and ensures better learning outcomes for learners with special needs.

Methods
Study Design
This study employed a quantitative descriptive research design to determine the level of preparedness of teachers and school heads in handling learners with special needs. The design was used to systematically describe existing conditions without manipulating variables, focusing on the assessment of preparedness in terms of instructional materials and infrastructure, pedagogical knowledge, school management, and collaboration practices.
Participants/Subjects
The participants of the study were composed of six (6) school heads and thirteen (13) teachers, totaling nineteen (19) respondents from the Fule Almeda District, Division of San Pablo City. All respondents were directly involved in handling learners with special needs. The study also covered approximately twenty (20) learners with special needs enrolled in the district during the School Year 2023–2024. A purposive sampling technique was used to ensure that only those with direct involvement in inclusive education were selected.

Data Gathering Instrument
The study utilized an adapted self-made questionnaire designed to measure the preparedness of teachers and school heads in handling learners with special needs. The instrument consisted of two parts:
· Part I focused on the demographic profile of respondents. 
· Part II assessed preparedness in terms of: (a) availability of instructional materials and infrastructure, (b) pedagogical knowledge on inclusive education, (c) competencies in handling learners with special needs, (d) school management and adherence to inclusive education policies, and (e) collaboration among teachers and stakeholders. 
Procedure
The researcher sought permission and approval from the Schools Division Office (SDO) Research Committee prior to data gathering. After approval, survey questionnaires were administered either online or in printed form depending on respondent availability. Orientation was conducted to ensure clarity of instructions. Responses were collected, retrieved, and checked for completeness before analysis. Strict confidentiality and anonymity were observed throughout the process.
Data Analysis
The collected data were analyzed using descriptive statistical tools, particularly frequency, mean, and standard deviation, to determine the level of preparedness of respondents. Results were interpreted using a Likert scale to describe the extent of preparedness in different indicators. Findings were then presented in tabular form and supported with narrative interpretation.
Results and Discussion
Table 1. School Profile of as of August 2023
	Name of School
	No.	of	School Head
	No. of Teachers who handle LSN
	No. of Students with	Special
Needs

	School 1
	1
	6
	8

	School 2
	1
	1
	1

	School 3
	1
	1
	2

	School 4
	1
	1
	3

	School 5
	1
	2
	3

	School 6
	1
	2
	2


The schools in the Fule Almeda District serving learners with special needs are presented in the table. The data indicate that these schools are generally compliant with the current inclusive education policy, as reflected in the presence of learners with special needs (LSNs) across all schools in the district. Among the schools, Bagong Bayan School recorded the highest number of LSNs, while Fule Almeda Elementary School registered the lowest.
This distribution suggests varying levels of capacity, accessibility, and possibly differences in school readiness or resources in accommodating learners with special needs. Schools with higher LSN enrollment may reflect stronger implementation of inclusive education practices, better identification and referral systems, or more developed support mechanisms for learners with disabilities. Conversely, schools with lower numbers may require further strengthening in learner identification, teacher preparedness, and inclusive program implementation.
Overall, the findings imply that the Division of San Pablo City is progressively advancing inclusive education in alignment with Republic Act 11650, which mandates equitable access to education for learners with disabilities and prohibits discrimination in school admission. However, the variation in LSN distribution across schools highlights the need for continued capacity building, resource allocation, and monitoring to ensure that inclusive education is consistently and effectively implemented across all schools in the district
Table 2. Level of Preparedness of School in terms of Availability of Instructional Materials and Infrastructure in School
	
The school . . .
	Mean
	SD
	VI

	1. has enough resources and facilities for learners with special needs.
	1.11
	0.37
	Unprepared

	2. has suitable classrooms and physical facilities to cater the learners with special needs.
	1.74
	0.76
	Unprepared

	3. has special services suitable for learners with special needs.
	1.16
	0.37
	Unprepared

	4. has instructional materials for learners with special needs.
	1.89
	0.69
	Unprepared

	5. has assessment tools to identify learners with special needs.
	2.37
	1.07
	Slightly Prepared

	Overall
	1.70
	0.53
	Unprepared


Legend:	1.0-1.99 – Unprepared, 2.0-2.99 – Slightly Prepared, 3.0-3.99 – Somewhat 
   prepared, 4.0-4.99 – Always Prepared

The table reveals that the selected schools in the Fule Almeda District exhibit a low level of preparedness in terms of instructional materials and physical infrastructure to support learners with special needs. The data suggest that existing resources are insufficient, outdated, or not fully aligned with the requirements of inclusive education, thereby limiting the capacity of schools to provide appropriate learning environments for learners with disabilities. This condition implies that both school heads and teachers may experience significant challenges in effectively managing, accommodating, and delivering differentiated instruction to learners with special needs.
This observed unpreparedness may be attributed to a combination of interrelated factors, including limited budget allocation for inclusive education programs, inefficiencies in resource planning and distribution, gaps in policy implementation, inadequate physical infrastructure, and insufficient training and deployment of specialized personnel. Collectively, these constraints hinder the operationalization of inclusive education and compromise the quality of support provided to learners with diverse learning needs.
The findings are consistent with the study of Rasugu et al. (2022), which emphasized that inadequate infrastructure and limited instructional materials significantly affect the preparedness of school heads and teachers in implementing inclusive education. Their study highlighted that many schools lacked essential resources such as assistive devices, accessible classrooms, and appropriate instructional materials, which are critical for supporting learners with special needs. These deficiencies were found to directly impede effective instructional delivery and learner participation.
Similarly, Devi and Ganguly (2022) underscored that the absence of specialized instructional materials, assistive technologies, and sensory-friendly learning environments poses a major barrier to teachers’ ability to effectively support learners with autism spectrum disorder. The study further noted that such resource limitations reduce teachers’ capacity to implement individualized instruction and responsive teaching strategies, thereby affecting learner engagement and academic outcomes.
In addition, Mutisya and Kipruto (2021) found that many schools in inclusive settings continue to struggle with the lack of adaptive learning materials, braille resources, and accessible facilities such as ramps and specialized classrooms. Teachers reported that the absence of these essential resources significantly constrained their ability to address the diverse needs of learners with disabilities, reinforcing the urgent need for improved resource provision and infrastructure development.
Taken together, these findings suggest that the inadequacy of instructional materials and infrastructure remains a critical barrier to the effective preparedness of school heads and teachers in implementing inclusive education. The implications are clear: without targeted investment in school facilities, assistive technologies, and capacity-building programs, the goals of inclusive education cannot be fully realized. Therefore, strengthening resource allocation, improving infrastructure, and ensuring continuous professional development are essential strategies to create more responsive, equitable, and inclusive learning environments for all learners.

Table 3 Level of preparedness on Pedagogical Knowledge of Teachers and school Head in Handling Learners with Special Needs

	
	Mean
	SD
	VI

	1. I am knowledgeable in teaching and handling learners with special needs.
	2.16
	0.90
	Slightly Prepared

	2. I was not given any opportunity to attend training and	seminars	about inclusive
education and learners with special needs
	1.58
	0.75
	Unprepared

	3. I am supported by the top management and community in handling learners with special needs
	2.42
	0.94
	Slightly Prepared

	4. I fully understand inclusive education and have enough knowledge to handle learners with special needs.
	2.05
	0.69
	Slightly Prepared

	5. I find it too hard to look for support from top management and community in handling learners with
special needs.
	1.74
	0.74
	Unprepared

	Overall
	2.59
	0.98
	Slightly Prepared


Legend:	1.0-1.99 – Unprepared, 2.0-2.99 – Slightly Prepared, 3.0-3.99 – Somewhat 
   prepared, 4.0-4.99 – Always Prepared
The findings reveal that both school heads and teachers are only slightly prepared in terms of pedagogical knowledge and practical experience in handling learners with special needs. This indicates a substantive gap in their readiness to effectively implement inclusive education practices within classroom and school settings. The data further show that educators were not provided with sufficient opportunities to attend trainings, seminars, or capacity-building activities focused on inclusive education. In addition, both school heads and teachers reported difficulty in securing support from top management and the wider community, which further constrains their ability to address the complex needs of learners with disabilities.
These results imply that the current level of pedagogical preparedness among school leaders and teachers is inadequate to fully support inclusive education. The absence of structured professional development opportunities limits their exposure to evidence-based instructional strategies such as differentiated instruction, individualized education planning, and behavior management techniques essential for learners with special needs. Moreover, the lack of institutional and community support suggests weak collaborative mechanisms, which are crucial in sustaining inclusive education programs. As a result, educators may struggle to design appropriate interventions, adapt teaching strategies, and provide meaningful learning experiences for diverse learners.
This finding is supported by Rasugu et al. (2022), who reported that many teachers possess insufficient pedagogical knowledge in handling learners with special needs, largely because their pre-service training focused on general education. Their study further emphasized that teachers often experience difficulties in implementing differentiated instruction and developing individualized education programs (IEPs), underscoring the need for continuous in-service training to enhance inclusive teaching competencies.
Similarly, Devi and Ganguly (2022) found that both pre-service and novice teachers lack adequate pedagogical preparation in addressing the needs of learners with autism spectrum disorder (ASD). Despite theoretical exposure during their training, participants reported limited ability to translate knowledge into practice, particularly in adapting instructional strategies to diverse learner needs. The study highlighted the importance of practical training experiences and specialized coursework to strengthen teacher self-efficacy and instructional readiness in inclusive settings.
In addition, Mutisya and Kipruto (2021) emphasized that teachers’ pedagogical knowledge in special needs education remains limited, particularly in the use of specialized instructional strategies and behavioral interventions. Their findings revealed that many educators are not sufficiently equipped to modify teaching approaches for learners with diverse disabilities, thereby affecting the effectiveness of inclusive education implementation. The study strongly recommended sustained and targeted professional development programs to address these gaps.
Collectively, these studies reinforce the present findings, highlighting a persistent pedagogical knowledge gap among school heads and teachers in inclusive education contexts. The implications are significant: without systematic training, mentorship, and institutional support, educators may remain underprepared to meet the diverse learning needs of students with disabilities. Thus, strengthening professional development programs, enhancing leadership support systems, and fostering community partnerships are essential strategies to build pedagogical competence and ensure the effective implementation of inclusive education.
Table 4 Level of Preparedness in terms of School Management and Adherence to Inclusive Education Policies
	
	Mea n
	SD
	VI

	1. The classes in school are inclusive, wherein regular learners and learners with special needs are combined
without discrimination and equity.
	3.05
	1.07
	Somewhat Prepared

	2. The school head supports the use of specific instruction, individual education plans, and behavior modification for
learners with special needs.
	2.84
	0.94
	Slightly Prepared

	3. The school adheres to RA 11650 and provides that all public or private schools shall ensure equitable access to quality education for every learner with a disability.
	3.00
	1.07
	Somewhat Prepared

	4. The School Adheres to DepEd Order No.  44  s.  2021  outlines  the  overall direction for the Special Education Program to ensure educational services to learners with disabilities in both public
and private basic educational institutions.
	2.68
	0.96
	Slightly Prepared

	5. The Division Office plays a vital role in helping all schools support and address the needs of learners with special needs
	3.32
	0.90
	Somewhat Prepared

	6. Learners with special needs are given special attention and often attend remedial and one-on-one sessions to
improve their performance.
	3.00
	1.07
	Somewhat Prepared

	7. The school can prepare programs such as peer support, tutoring, and mentoring of  Learners  with special
needs.
	3.00
	1.07
	Somewhat Prepared

	8. The school can identify, assess, and create interventions for learners with special needs.
	2.74
	1.26
	Slightly Prepared

	9. School heads and teachers work hand in hand to keep all learners with special needs.
	3.11
	1.34
	Somewhat Prepared

	10.	The	school	creates	a	program intended for learners with special needs.
	1.74
	1.55
	Unprepared

	Overall
	3.17
	1.13
	Somewhat Prepared


   Legend:	1.0-1.99 – Unprepared, 2.0-2.99 – Slightly Prepared, 3.0-3.99 – Somewhat 
   prepared, 4.0-4.99 – Always Prepared

The table indicates that while all schools demonstrate a certain level of preparedness in school management and compliance with inclusive education policies, they remain unprepared in terms of designing and implementing specialized programs specifically tailored for learners with special needs. This suggests that although inclusive education is being observed at a general and policy-driven level, there is a critical gap in translating these policies into concrete, targeted, and structured interventions that directly respond to the academic, social, emotional, and developmental needs of learners with disabilities. This gap implies that schools may be implementing inclusive education in a largely compliance-based manner rather than through programmatic and strategic approaches that ensure meaningful inclusion. The absence of well-developed, learner-centered programs such as individualized education plans, targeted intervention activities, and specialized support mechanisms limits the ability of schools to fully address diverse learning needs. Consequently, learners with special needs may not be receiving equitable opportunities for optimal learning and holistic development despite formal policy adherence.
This finding is supported by Rasugu et al. (2022), who reported that school heads often experience difficulties in managing inclusive education due to insufficient training in special needs education. Their study further revealed limited familiarity with inclusive education policies and weak capacity to enforce them effectively, resulting in inconsistent implementation of key practices such as individualized education programs (IEPs) and the provision of appropriate classroom accommodations.
Similarly, Sifuna and Wanjiru (2021) found that many school leaders are inadequately prepared to manage inclusive education programs, particularly in terms of policy interpretation and implementation. Their study highlighted gaps in professional development and resource support, which contributed to weak program management and limited compliance with inclusive education standards. As a result, schools often struggle to establish and sustain effective special needs programs.
In addition, Mutisya and Kipruto (2021) emphasized that school heads frequently encounter challenges in adhering to inclusive education policies due to insufficient training and unclear policy guidelines. Their findings revealed that limited institutional support and lack of continuous capacity-building hinder effective leadership in managing inclusive education initiatives. The study recommended stronger policy dissemination mechanisms and sustained leadership training to improve implementation fidelity. Collectively, these studies underscore a consistent concern: while inclusive education policies are in place, school heads often lack the necessary training, resources, and institutional support to operationalize them effectively. The implication is that strengthening leadership capacity, improving policy understanding, and institutionalizing program-based interventions are essential to bridge the gap between policy compliance and meaningful implementation. Without these measures, inclusive education risks remaining theoretical rather than fully functional within school systems.

Table 5 Leel of Competency of school Head and Teacher’s Preparedness in Handling Learners with Special Needs

	I have the ability to. . .
	Mean
	SD
	VI

	1. identify the different learning needs of the all the learners.
	3.32
	0.56
	Satisfactory

	2. plan and prepare for learners with special
needs.
	3.21
	0.75
	Satisfactory

	3. assist slow learners.
	3.68
	0.37
	Satisfactory

	4. enrich good performance.
	3.79
	0.58
	Satisfactorily

	5. create a warm and motivating learning environment to support all learners with special needs
	3.53
	0.75
	Satisfactorily

	6. design different activities for all types / diverse learners.
	3.42
	0.75
	Satisfactorily

	7.	provide	feedback	for	student identification
	2.89
	0.90
	Unsatisfactorily

	8. acquire learning materials that suit to different instructional
Needs
	3.21
	0.75
	Satisfactorily

	9. organize learning methods and activities for different learning needs and preferences.
	3.58
	0.37
	Satisfactorily

	10. collaborate with internal and external stakeholders to support learners with special
Needs
	2.95
	0.82
	Unsatisfactory

	Overall
	3.72
	0.77
	Satisfactory


Legend:	1.0-1.99 – Unprepared, 2.0-2.99 – Slightly Prepared, 3.0-3.99 – Somewhat 
   prepared, 4.0-4.99 – Always Prepared
The table reveals that teachers and school heads demonstrate generally satisfactory levels of competency in managing learners with special needs. However, specific indicators—particularly Indicator 7 (delivery of feedback for student identification) and Indicator 10 (collaboration with stakeholders)—reflect insufficient performance. This suggests that while foundational competencies are present, critical functional areas that require collaboration, diagnostic feedback, and stakeholder engagement remain weak.
The observed gaps may be attributed to limited engagement with special education experts, insufficient opportunities for collaborative practice, and restricted access to sustained professional development programs focused on inclusive education. These limitations indicate that competency development among educators has largely focused on general instructional responsibilities, with inadequate emphasis on interdisciplinary collaboration and data-driven learner identification processes. Consequently, teachers and school heads may find it challenging to effectively coordinate interventions, accurately identify learners’ needs, and establish strong linkages with parents, specialists, and external support systems.
These findings imply that although educators possess a satisfactory baseline of competence, their effectiveness in inclusive education is constrained by weak collaborative structures and insufficient exposure to specialized training. This underscores the need for strengthening professional learning systems that prioritize collaboration with experts, continuous capacity building, and the institutionalization of stakeholder partnerships. Enhancing these areas is essential to ensure more responsive identification processes and more effective support mechanisms for learners with special needs.
The results are consistent with Manguvo et al. (2020), who found that both school principals and teachers exhibited low to moderate competency levels in implementing inclusive education. Their study emphasized that teachers often lacked the skills necessary to adapt curricula and provide individualized support, while school heads demonstrated limited understanding of inclusive education policies, which weakened instructional leadership and program implementation. The study highlighted the importance of targeted professional development and stronger policy enforcement to improve competency levels.
Similarly, Mutisya and Kipruto (2021) reported that many teachers and school heads possess limited competency in applying inclusive education strategies. 
Their findings revealed that inadequate formal training in special needs education significantly affects educators’ ability to manage inclusive classrooms effectively. Both groups expressed the need for continuous training and improved resource support to strengthen their capacity in handling diverse learner needs.
In addition, Devi and Ganguly (2022) found that pre-service teachers often feel underprepared to teach learners with special needs, particularly those with autism spectrum disorder (ASD). The study highlighted insufficient hands-on training and limited exposure to diverse learner contexts during teacher education programs. It emphasized the need for competency-based and practice-oriented training to better prepare educators for inclusive classroom environments.

Collectively, these studies reveal a consistent pattern of moderate yet insufficient competency among teachers and school heads in implementing inclusive education. While awareness of inclusive principles exists, the application of these competencies—particularly in collaboration, assessment, and specialized instructional strategies—remains limited. This underscores the need for more structured, practice-based, and collaborative professional development programs to strengthen educators’ capacity in inclusive settings.
In summary, the findings of this study indicate that six schools in the Fule Almeda District, Division of San Pablo City, serve learners with special needs. The level of preparedness of teachers and school heads in terms of instructional materials and infrastructure was found to be unprepared. Pedagogical knowledge was slightly prepared, while school management practices and policy adherence were moderately prepared. Overall, preparedness was rated as slightly prepared. However, competency levels were assessed as satisfactory, although specific weaknesses were identified in feedback delivery and stakeholder collaboration.

Output of the Study
Based on these findings, a Learning and Development Plan is proposed. This plan emphasizes the conduct of targeted training sessions and seminars on inclusive education to enhance educators’ pedagogical and collaborative competencies. It also promotes the establishment of school-based programs that directly address the needs of learners with special needs and strengthen support systems within schools. Furthermore, it underscores the importance of improving collaboration with special education experts, parents, and community stakeholders to ensure more effective implementation of inclusive education. Ultimately, the plan aims to enhance teacher competency and foster a more responsive, equitable, and inclusive educational environment.
Learning and Development Plan 

	Objective
	Activity
	Persons Involved
	Time frame
	Resources

	Ensure teachers have the resources necessary to teach learners with special needs effectively.
	LAC Session 1 : Developing and Integrating Resources in Inclusive School
	School Head
Head Teachers PDO and Teacher
	July, 2025
	School Supplies: Bond paper, ink, folder
Human Resources: School Research Team

	Understand the teachers' current understanding of content knowledge, pedagogy, and inclusive education practices.
	LAC session 2 : Assessing Current Practices of	school	in Inclusive Education
	School Head Head Teachers PDO and Teacher
	August 2025
	School Supplies: Bond paper, ink, folder Human Resources: School Research Team

	Focus	on		effective teaching	strategies, differentiated instruction,			and engagement techniques			with learners with special needs.




Enhance Competency	in Supporting Learners with Special Needs
	LAC session 3 : Enhancing Pedagogical  Skills of Teachers and	School Heads		in
Handling Learners	with special needs.

Enhancing Competency		in Supporting Learners	with
Special	Needs: Empowering School		Heads and Teachers
	School Head Head Teachers PDO and Teacher
	Spetember 2025
	School Supplies: Bond paper, ink, folder Human Resources: School Research Team

	Equip teachers and School Heads with the knowledge and skills to support a diverse classroom, including students with disabilities, different learning styles, and cultural backgrounds.
	LAC session 4 : Promoting Inclusive Education	in School
	School Head Head Teachers PDO and Teacher
	October 2025
	School Supplies: Bond paper, ink, folder Human Resources: School Research Team

	Create a supportive community where teachers collaborate, share resources, and learn from each other.
	LAC	Session	5
Fostering	a
Culture	of Collaboration  and partnership
	School Head Head Teachers PDO and Teacher
	November 2025
	School Supplies: Bond paper, ink, folder Human Resources: School
Research Team

	Ensure	that		the development plan is effective	 and	that teachers			 are continually improving.
	LAC Session 6 : Monitoring Progress	and Providing Ongoing Support
	School Head Head Teachers PDO and Teacher
	December 2025
	School Supplies: Bond paper, ink, folder Human Resources: School Research
Team



Conclusion

1. School Profile in terms of Teachers and Learners with Special Needs
The study revealed the distribution of human resources and learners with special needs across the selected schools in the Fule Almeda District. It showed variations in the number of teachers per school, as well as differences in the number of teachers handling learners with special needs. Likewise, learners with special needs were present across grade levels, indicating that inclusive education is being implemented in all participating schools. However, the distribution suggests differences in teacher assignment and learner population per grade level, which may affect the delivery of specialized support and instructional interventions.
2. Level of Preparedness of Schools
In terms of preparedness, the findings revealed mixed levels across the three indicators.
· Availability of instructional materials and infrastructure was found to be unprepared, indicating that schools lack adequate physical facilities, assistive devices, and instructional resources necessary to effectively support learners with special needs. 
· Teachers’ and school heads’ pedagogical knowledge in handling learners with special needs was assessed as slightly prepared. This suggests that educators have limited training and exposure to inclusive teaching strategies, which affects their ability to implement appropriate instructional modifications and learner-specific interventions. 
· School management and adherence to inclusive education policies were found to be somewhat prepared, indicating that while schools comply with basic policy requirements, there is still a gap in translating policies into fully functional and structured inclusive education programs. 
3. Level of Competence of School Heads and Teachers
The study further revealed that both school heads and teachers demonstrated satisfactory competency levels in handling learners with special needs. This indicates that despite limitations in resources and training, educators possess a functional level of skill and understanding in inclusive education. However, specific competency areas such as feedback delivery for learner identification and collaboration with stakeholders were identified as needing further improvement, suggesting that competence is uneven across key inclusive education functions.
4. Proposed Learning and Development Plan
Based on the findings, a Learning and Development Plan is proposed to address the identified gaps in preparedness and competency. The plan emphasizes the conduct of targeted training programs and seminars on inclusive education to strengthen teachers’ and school heads’ pedagogical knowledge and practical skills. It also recommends the development of school-based intervention programs specifically designed for learners with special needs, as well as the enhancement of instructional resources and infrastructure support. Furthermore, the plan underscores the importance of strengthening collaboration with special education experts, stakeholders, and the community to ensure more effective implementation of inclusive education practices.

Recommendation
Based on the findings of the study, the following recommendations are suggested to address the identified gaps in preparedness, pedagogical competence, infrastructure, and inclusive education program implementation:
· Strengthening Resource Allocation and Infrastructure Support.
In response to the finding that instructional materials and infrastructure are unprepared, school heads, in collaboration with teachers, may consider integrating inclusive education requirements into the School Work and Financial Plan (WFP) and Annual Procurement Plan (APP). They may likewise request support from top management for the provision of assistive devices, accessible learning facilities, and appropriate instructional materials. Such actions could help bridge existing resource gaps and improve the implementation of inclusive education. 
· Enhancing Pedagogical Knowledge through Professional Development.
Given that both school heads and teachers are only slightly prepared in terms of pedagogical knowledge, it is suggested that DepEd officials and school leaders may design and provide targeted Learning and Development programs on inclusive education. These programs may focus on differentiated instruction, individualized education planning (IEP), behavior management, learner identification, and assessment strategies. Continuous training opportunities may further help improve educators’ confidence and instructional effectiveness in handling learners with special needs. 
· Strengthening Collaboration and Establishing Support Networks.
In view of the limited collaboration with stakeholders and special education experts, schools may consider strengthening Professional Learning Communities (PLCs) that promote collaboration among teachers, school heads, parents, and specialists. Schools may also explore partnerships with external experts and relevant institutions to support learner assessment and intervention planning. Additionally, the development of a more structured Inclusive Education Program may further guide schools in addressing the diverse needs of learners with special needs. 
· Improving Leadership Practices in Inclusive Education.
Although school management was assessed as somewhat prepared, school heads may further enhance their capacity in policy implementation and program management related to inclusive education. Leadership development initiatives may focus on strengthening skills in planning, monitoring, evaluation, and resource mobilization to better translate inclusive education policies into effective school-based practices. 
· Encouraging Further Studies.
Future researchers may conduct similar or expanded studies to further explore the challenges and gaps in inclusive education implementation. Such studies may provide deeper insights into instructional practices, learner outcomes, and institutional support mechanisms, which could serve as bases for more responsive interventions. 
· Adoption of the Proposed Learning and Development Plan.
The proposed Learning and Development Plan developed from this study may be considered for implementation to address identified gaps in preparedness and competency. It may serve as a guide for targeted capacity-building activities, improved resource utilization, and strengthened support systems for learners with special needs.
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