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Abstract
	This study examined the influence of teaching effectiveness and classroom management skills on teacher performance among Grade 5 and 6 teachers in selected public elementary schools in the Sta. Josefa District. A quantitative correlational research design was utilized. Teaching effectiveness and classroom management skills were measured across ten indicators, Content Mastery, Instructional Strategies, Communication Skills, Assessment, Feedback and Learning Engagement, Rules and Routines, Discipline and Order, Time and Resource Management, Teacher-Student Relationship and Managing Instructional Resources while teacher performance was assessed using Classroom Observation Rating. Results revealed that both teaching effectiveness and classroom management skills were highly manifested, with overall ratings interpreted as “strongly agree.” Teacher performance was rated “very satisfactory” (M = 59.30, SD = 3.76), indicating consistent and above-average teaching practices. However, correlation analysis showed no significant relationship between teaching effectiveness and teacher performance (r = 0.022, p = 0.922), as well as between classroom management skills and teacher performance (r = -0.033, p = 0.880). The study concludes that teacher performance is influenced by factors beyond teaching effectiveness and classroom management skills. It is recommended that schools adopt more holistic evaluation systems and strengthen professional development programs.
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INTRODUCTION
	Teachers' work engagement significantly influences instructional processes and overall teaching performance. Legazpi et al. (2022) highlighted the importance of examining factors that sustain teachers' effectiveness, particularly in the context of the new normal. Similarly, effective professional development enhances instructional practices and student achievement by strengthening teachers' competencies and promoting continuous learning (Darling-Hammond et al., 2017).
Research indicates that teachers who participate in ongoing professional development and implement effective classroom management strategies demonstrate higher instructional effectiveness, increased student engagement, and improved academic outcomes (Alharbi & Drew, 2019). Likewise, Aspera (2023) emphasized that strong instructional skills, effective classroom management, and adequate institutional support contribute positively to teacher performance and student success.
In Sta. Josefa, teachers face challenges such as overcrowded classrooms, limited instructional resources, administrative workload, and insufficient access to modern technology. These conditions may hinder instructional effectiveness and reduce work engagement. Understanding how instructional competence and classroom management relate to teacher performance can provide valuable insights for improving professional development programs, mentoring initiatives, and school support systems.
This study seeks to generate evidence that can guide interventions aimed at enhancing teacher effectiveness, promoting equitable educational opportunities, and improving student learning outcomes.

Theoretical Framework
	This study is anchored in Bandura’s Social Cognitive Theory (2016), which posits that the reciprocal interaction of personal factors, behavior, and environmental influences shapes human behavior. Central to the theory is self-efficacy, which affects how individuals think, act, and accomplish tasks. In the educational context, teachers with high self-efficacy are more likely to employ effective instructional strategies, manage classrooms efficiently, and respond to diverse learner needs, resulting in improved performance.
The theory further suggests that teaching effectiveness and classroom management skills are interrelated and mutually reinforce each other in teacher performance. Effective instruction requires strong content knowledge, appropriate teaching strategies, clear communication, meaningful assessment, and active learner engagement. Likewise, effective classroom management promotes an organized learning environment through established routines, discipline, efficient use of time and resources, and positive teacher–student relationships. These factors collectively contribute to improved instructional delivery and student learning outcomes.
Guided by this theory, the study examines the influence of teaching effectiveness (content mastery, instructional strategies, communication skills, assessment and feedback, and learner engagement) and classroom management skills (rules and routines, discipline and order, time and resource management, teacher–student relationships, and management of instructional resources) on teacher performance, as measured by classroom observation ratings. The framework assumes that higher levels of teaching effectiveness and classroom management skills contribute significantly to enhanced teacher performance.

Conceptual Framework
	Figure 1 presents the conceptual framework of the study. It illustrates that Teaching Effectiveness and Classroom Management Skills serve as the independent variables, while Teacher Performance is the dependent variable. The framework assumes that teachers who demonstrate higher levels of teaching effectiveness and stronger classroom management skills are more likely to achieve better performance outcomes, as reflected in their classroom observation ratings.
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Figure 1: Conceptual Framework



Research Objectives
Effective classroom management creates a learning-conducive environment that enables teachers to employ instructional strategies appropriately, thereby enhancing teacher performance (Fallah et al., 2025). Effective instructional and management skills among teachers lead to better academic outcomes and student engagement (Franklin & Harrington, 2025).
Thus, this study was to determine the influence of Teaching Effectiveness and Classroom Management Skills on Teacher Performance among the Public Elementary School Teachers of Sta. Josefa District. Specifically, this study aims to answer the following research problems;
1. What is the level of Teacher’s Teaching Effectiveness in terms of;
1.1.         Content Mastery;
1.2.         Instructional Strategies;
1.3.         Communication Skills;
1.4.         Assessment; and
1.5.         Feedback and Learner Engagement?

2. What is the level of teachers’ classroom management skills in terms of;
2.1.         Rules and Routines;
2.2.         Discipline and Order;
2.3.         Time and Resource Management;
2.4.         Teacher-Student Relationships; and
2.5.         Managing Instructional Resources?

3. What is the level of Teacher Performance in terms of;
3.1.         Classroom Observation Rating?

4. Is there a significant relationship between Teaching Effectiveness and Teacher Performance?
5. Is there any significant relationship between Classroom Management Skills and Teacher Performance?

Null Hypotheses
	Ho1: There is no significant relationship between Teaching Effectiveness and Classroom Management Skills on Teacher Performance.
	Ho2: There is no significant influence among the indicators of Teaching Effectiveness and Classroom Management Skills on Teacher Performance.

METHODS
This chapter presents the research design and methodology used to investigate the factors affecting teacher performance and classroom effectiveness. The chosen methods seek to provide valid and reliable data that directly address the study’s objectives.
[bookmark: _Hlk203380707]Research Design
This study employed a quantitative correlational research design. Quantitative research involves the collection and analysis of numerical data to examine relationships among variables (Creswell, 2014). Specifically, a correlational design was used to determine the strength and direction of the relationships among teaching effectiveness, classroom management skills, and teacher performance without establishing causality.

This design was appropriate because the variables already exist in their natural setting and can be measured and analyzed statistically. The study examined whether teaching effectiveness and classroom management skills are significantly associated with teacher performance. The findings may provide evidence-based insights for improving teacher effectiveness and professional practice.

Location of Study

The study was conducted in six Public Elementary School in Sta. Josefa Agusan Del Sur namely; Aurora Central Elementary School, Patrocinio Integrated School, Sayon Elementary School, Simeon S. Castor Elementary School, Santa. Josefa Central Elementary School and Tapaz Integrated School during the school year 2024-2025. 	

Research Respondents
 	The respondents of this study were Grade 5 and Grade 6 public elementary school teachers and learners from selected schools in the Sta. Josefa District. A stratified sampling technique was employed to ensure adequate representation of respondents across relevant groups, such as grade level and teaching experience. This method enhances the accuracy, reliability, and representativeness of the sample. 
Research Instruments
This study utilized three research instruments. The first questionnaire measured teaching effectiveness and was adapted from García et al. (2018) and Scheer et al. (2018), covering content mastery, instructional strategies, communication skills, assessment and feedback, and learner engagement. The second questionnaire assessed classroom management skills, adapted from Marquez (as cited in Saro, 2025) and Egeberg et al. (2016), focusing on rules and routines, discipline and order, time and resource management, teacher–student relationships, and management of instructional resources. The third questionnaire measured teacher performance, adapted from the Danielson Framework (2013) and RPMS-PPST (DepEd, 2019), covering instructional delivery, learning environment, and professional growth and development. These instruments provided quantitative data for analyzing the relationships among the study variables.
[bookmark: _Hlk200543285]Validation of Instrument
To establish the validity and reliability of the research instruments, the questionnaires were reviewed by five experts from Assumption College of Nabunturan. Their comments and recommendations were incorporated to ensure that the items were relevant, clear, and aligned with the study objectives. A pilot test was subsequently conducted among 20 non-participating respondents from Angas Central Integrated School. The reliability of the instrument was assessed using Cronbach’s alpha, which measures the internal consistency of questionnaire items. Results showed that the 42-item instrument obtained a Cronbach’s alpha coefficient of 0.70, indicating an acceptable level of reliability. Items with low reliability were revised or removed to improve the quality of the instrument. These procedures ensured that the questionnaire was both valid and reliable for measuring teaching effectiveness and classroom management skills.

Research Procedure
Prior to data collection, ethical clearance was obtained from Assumption College of Nabunturan (ACN). The research instruments were validated by experts, and the necessary endorsements and permissions were secured from the Schools Division Superintendent of Agusan del Sur, the District Supervisor of Sta. Josefa District, and the principals of the participating schools. Informed consent was obtained from teacher respondents, while assent forms and parental consent were secured for learner participants. The questionnaires were personally distributed by the researcher with the assistance of school administrators or designated coordinators. Participants were informed of the study's purpose and assured that their responses would remain confidential and used solely for research purposes. After completion, the questionnaires were collected, coded, and prepared for statistical analysis.

DISCUSSION AND CONCLUSION
After the data were analyzed and interpreted, the following discussions of the findings are gathered:
Teacher’s Teaching Effectiveness in Terms of Content Mastery. Teachers exhibit high levels of content mastery, indicating strong subject knowledge and the ability to present concepts clearly, relate lessons to real-life experiences, and create a positive learning environment. The findings suggest that teachers with strong content mastery can address misconceptions, adapt instruction to learners’ needs, and enhance students’ confidence and academic performance (Ogbonnaya & Mogari, 2014). This supports the view that subject mastery is essential for improving student understanding, particularly of complex concepts (Darling-Hammond et al., 2017).
The highest mean highlights the benefits of perceived teacher expertise. Students tend to perform better and show greater confidence when they perceive their teachers as knowledgeable and competent. Effective instruction is reflected in well-organized lessons, accurate explanations, and the ability to guide students toward deeper understanding (Ball et al., 2019).
Despite this, the lowest mean suggests that integrating current and relevant content remains an area for improvement. Research indicates that incorporating updated information and real-world applications enhances student engagement, promotes meaningful learning, and better prepares learners for contemporary challenges (Nordin et al., 2013).
Teacher’s Teaching Effectiveness in Terms of Instructional Strategies. Teachers received high ratings in instructional strategies, indicating that their lessons were well-planned, organized, and responsive to students’ learning needs. The findings suggest that the effective use of varied teaching strategies enhances learner engagement and academic achievement. Research supports that aligning instructional approaches with learners’ needs promotes better learning outcomes and higher-order thinking skills (Sims et al., 2025).
The highest mean highlights the importance of well-structured lessons in improving students’ focus, understanding, and retention of concepts. Organized instruction helps learners follow lesson progression and understand learning expectations more clearly (Collie et al., 2021).
However, the lowest mean indicates that differentiated instruction remains an area for improvement. Adapting teaching methods to address diverse learning needs through strategies such as scaffolding, visual aids, and collaborative activities can further enhance student engagement and learning outcomes (Tomlinson, 2017).
Teacher’s Teaching Effectiveness in Terms of Communication Skills. Teachers received "Strongly Agree" ratings for communication skills, indicating their ability to explain concepts clearly, listen effectively, and create a supportive learning environment. Effective communication promotes student engagement, positive teacher–student relationships, and meaningful learning experiences (Hazar, 2025).
The highest mean suggests that strong communication enhances students’ confidence, participation, and academic performance by reducing anxiety and improving understanding (Roorda et al., 2011; Goldhaber, 2020).
However, the lowest mean highlights the need to further clarify learning goals and success criteria. Encouraging open communication and classroom discussions can strengthen student engagement, confidence, and learning outcomes (Hattie, 2017; Pittman, 2020).
Teacher’s Teaching Effectiveness in Terms of Assessment. Teachers received "Strongly Agree" ratings in assessment and feedback, indicating their effective use of varied assessment strategies to monitor student learning and progress. Effective assessment provides meaningful feedback that supports student improvement and learning (Popham, 2017).
The overall mean highlights the importance of purposeful assessment practices that help students recognize their strengths and areas for improvement. Timely and relevant feedback encourages motivation and enhances learning outcomes (Black & Wiliam, 2018).
The highest mean emphasizes the value of aligning assessments with learning objectives, enabling students to focus on key concepts and achieve success (Kilybaeva, 2019). However, the lowest mean suggests a need to strengthen fairness and consistency in assessment practices. Applying objective criteria and constructive feedback can promote trust, respect, and student engagement (Brookhart, 2020; McMillan, 2021).
Teacher’s Teaching Effectiveness in Terms of Feedback and Learner Engagement. Teachers received a "Strongly Agree" rating in learner engagement, indicating their ability to provide meaningful feedback and create a motivating classroom environment. These practices encourage active participation, strengthen student confidence, and improve learning outcomes (Wisniewski et al., 2020; Brooks et al., 2019).

The overall mean suggests that effective feedback and positive classroom interactions contribute to higher student engagement and performance (Hattie & Clarke, 2018).
The highest mean highlights teachers' success in sparking student interest and motivation, which enhances participation and academic achievement (Eckes & Wilde, 2019). However, the lowest mean indicates the need to further strengthen motivational classroom practices through clear expectations, supportive relationships, and relevant learning activities (Braurer et al., 2019).
Teacher’s Classroom Management Skills in Terms of Rules and Routines. Teachers received high ratings in rules and routines, indicating their ability to maintain an organized classroom through clear expectations, established procedures, and consistent classroom management. These practices help create a stable learning environment that minimizes distractions and supports student learning (Marzano et al., 2011).
The overall mean suggests that effective classroom rules and routines promote student safety, participation, and engagement in learning activities (Senoge, 2023).
The highest mean highlights the effectiveness of consistently reinforcing classroom rules, which helps students understand expectations and maintain positive behavior (Collier et al., 2019). However, the lowest mean indicates a need for greater flexibility in adapting rules and routines to meet students' changing needs while maintaining a structured learning environment (Pianta et al., 2012).
Teacher’s Classroom Management Skills in Terms of Discipline and Order. Teachers received a "Strongly Agree" rating in discipline and order, indicating their effectiveness in maintaining a positive classroom climate through clear expectations, consistent rules, and proactive management of student behavior. Positive discipline practices contribute to improved behavior and academic outcomes (Bear, 2020).
The overall mean suggests that effective discipline promotes student focus, safety, and productive learning by minimizing disruptions and maximizing instructional time (Burden, 2025; Lang, 2024).
The highest mean highlights the importance of consistent discipline in maintaining classroom order and encouraging self-regulation among students (Burke et al., 2025; Wong, 2018). However, the lowest mean indicates a need to strengthen fairness and equity in disciplinary practices, as students’ perceptions of fairness influence their engagement, behavior, and trust in teachers (Mandanao & Baguio, 2025; Schutz et al., 2019).
Teacher’s Classroom Management Skills in Terms of Time and Resource Management. Teachers received a "Strongly Agree" rating in time and resource management, indicating their ability to maximize instructional time and utilize resources effectively to support student learning. Efficient management of classroom time and materials promotes student engagement and academic achievement (Patzak et al., 2025).
The overall mean suggests that structured lessons, clear routines, and organized materials help minimize disruptions and keep students focused on learning tasks (Wolters & Brady, 2021).
The highest mean highlights the importance of effective pacing and smooth lesson transitions in maintaining student attention and improving learning outcomes (Fisher & Almarode, 2020). However, the lowest mean suggests that further improvement in lesson preparation and material organization could enhance instructional efficiency and student engagement.
Teacher’s Classroom Management Skills in Terms of Teacher-Student Relationships. Teachers received a "Strongly Agree" rating in teacher–student relationships, indicating the presence of a supportive and respectful classroom environment that enhances student motivation, engagement, and emotional safety (Jennings et al., 2017). The overall mean suggests that while relationships are generally positive, they can still be strengthened through more individualized interactions, especially for quieter or struggling learners.
Strong teacher–student connections help students feel valued and encourage participation and persistence in learning (Hamre & Pianta, 2014), while consistent positive interactions further enhance classroom climate and engagement (Liu et al., 2024; Li et al., 2022).
The highest mean highlights the teacher’s effectiveness in encouraging student expression, which promotes participation, critical thinking, and ownership of learning (De Nobile, 2024; Hallinger, 2023). However, the lowest mean indicates a need to strengthen inclusivity by ensuring equitable participation and applying culturally responsive, differentiated strategies to support diverse learners (Reyes & Duran, 2021; Banks & Barlex, 2020; Sanger, 2020).
Overall, strong relationships, open communication, and inclusive practices work together to create a positive learning environment where students feel valued, respected, and motivated to engage (Rahman et al., 2024).
Teacher’s Classroom Management Skills in Terms of Managing Instructional Resources. Teachers received a "Strongly Agree" rating in managing instructional resources, indicating effective use of learning materials that support an engaging and well-organized classroom environment. Proper resource management enhances comprehension and retention, particularly when visual and multimedia tools are purposefully integrated into instruction (Mayer, 2025).
The overall mean suggests that effective organization and utilization of instructional resources contribute to improved student engagement and learning outcomes (Navidad, 2019). Continuous professional development further strengthens teachers’ ability to maximize available resources for instruction (Supovitz et al., 2019).
The highest mean highlights strength in material selection and integration, which promotes active learning through clear explanations, visualization, and practical demonstrations. However, the second-highest mean indicates that technology integration, while strong, still requires enhancement through better planning, training, and infrastructure support (Khuram et al., 2025).
Overall, effective instructional resource management combines material organization, integration, and digital use to create a more engaging and efficient learning environment (Pietsch & Mah, 2025).
Teacher Performance in Terms of Classroom Observation Rating. Teachers obtained a "Very Satisfactory" observation rating, indicating consistent performance that meets or exceeds established teaching standards during classroom observations. This reflects reliable instructional practice and effective classroom management supported by research-based teaching behaviors (Asif & Khurram, 2023; Díaz et al., 2024).
The stability of performance suggests professionalism, planning, and responsiveness to students’ needs. Regular observation processes contribute to instructional improvement by providing feedback that enhances teaching practices (Hattie & Clarke, 2018; Vaughan & Mertler, 2021). This also highlights the role of structured evaluation systems in promoting continuous teacher development (Christoforidou, 2021).
The rating further reflects professional maturity, as the teacher demonstrates consistent, well-organized, and adaptable performance aligned with established standards (Danielson, 2013). Although the result indicates strong performance, it also suggests potential for further growth toward an "Outstanding" level through continuous feedback and reflective practice (Sulaiman & Ismail, 2020; Kim & Seidman, 2019).
Overall, the findings indicate dependable instructional performance with opportunities for continued enhancement and refinement (Engida, 2024; Karasova & Nehyba, 2023).
Relationship between Teaching Effectiveness and Teacher Performance. The results show a minimal positive but non-significant correlation between students’ perceptions of teacher effectiveness and classroom observation scores. This suggests that student survey ratings do not reliably predict observed teacher performance, despite both measures being valid in other contexts.
The difference in findings may be due to the distinct focus of each measure: student perceptions often reflect interpersonal and emotional aspects of teaching, while classroom observations emphasize instructional and technical competencies (Buhl-Wiggers et al., 2018; Spooren et al., 2013).
The non-significant result may also be influenced by the small sample size and associated statistical limitations, which can reduce statistical power and increase the likelihood of Type II error (Lakens, 2022; Musundire, 2025). Similar patterns have been observed in studies conducted in resource-constrained settings, where contextual factors may weaken observable relationships between variables (Hanushek & Rivkin, 2010).
Overall, the findings do not suggest that either instrument is ineffective, but rather highlight the complexity of measuring teacher effectiveness using different approaches. This underscores the need for broader and more comprehensive evaluation frameworks in future research.
Relationship between Classroom Management Skills and Teacher Performance. The results indicate a negligible negative and non-significant relationship between students’ ratings of classroom management skills and observed teacher performance. This suggests that students’ positive perceptions of classroom management do not reliably predict classroom observation scores, and the observed relationship may be due to chance given the small sample size.
The discrepancy between measures may stem from differences in focus: student ratings tend to reflect relational and affective experiences, while observation tools emphasize procedural and behavioral indicators of classroom management (Maravilla, 2024).
The high p-value and low statistical power further support the acceptance of the null hypothesis, as small sample sizes limit the ability to detect true effects and may be influenced by unmeasured contextual factors such as classroom composition and observer bias (Button et al., 2013). Similar weak correlations are commonly reported in educational studies where perception-based and performance-based measures capture different dimensions of teaching (Hafen et al., 2015).
Overall, the findings highlight that classroom management should be assessed using multiple perspectives, as no single measure fully captures its complexity. This supports the need for multi-method evaluation approaches in teacher assessment systems (Reinke et al., 2014; Bradshaw).
CONCLUSION
	The teacher demonstrates strong teaching effectiveness and classroom management skills, reflected in strong subject knowledge, communication, routines, discipline, and resource management. These contribute to a positive learning environment that enhances student engagement and motivation. However, the low correlation between students’ perceptions and classroom observation scores indicates no significant relationship between the two measures. This suggests that student surveys reflect classroom experience, while observations focus on specific teaching behaviors. Overall, the findings emphasize the need for multiple sources of evidence in evaluating teacher performance to ensure a more comprehensive and valid assessment of instructional effectiveness (Marzano et al., 2011).

RECOMMENDATION

	Based on the findings, it is recommended that teachers further strengthen their content mastery, communication, and resource management through peer coaching and short training sessions. Areas rated “Agree,” particularly instructional adaptability, discipline, and flexibility, should be improved through targeted professional development. Future studies should use multiple methods such as surveys, observations, and video reviews for a more comprehensive assessment. Time management training is also advised to enhance student engagement and productivity, and proper orientation on rating scales is recommended to improve the accuracy and consistency of evaluations.
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