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ABSTRACT
PREDICTORS OF PERFORMANCE IN THE LICENSURE EXAMINATION FOR TEACHERS IN  A COMMUNITY COLLEGE IN ALBAY 
ANNECELLE JOY S. ORIBIANA
This study determined the predictors of performance in the Licensure Examination for Teachers (LET) among the LET takers of a community college in Albay. Specifically, it examined the profile of the LET takers, their academic performance, study habits, review preparation practices, and institutional support, and identified which among these variables significantly predicted LET performance. The study was anchored on Human Capital Theory, Self-Efficacy Theory, Cognitive Load Theory, and Tinto's Student Integration Theory, which collectively formed the Readiness and Resilience Integration Theory proposed by the researcher, and was structured through Astin's Input-Environment-Outcome (I-E-O) Model. A descriptive-correlational research design was employed. The respondents were the 116 first-time LET takers from the 2025 graduates of the teacher education programs of the community college, drawn from a total population of 165 through power analysis using the R*Power software and selected through stratified random sampling with proportional allocation. Data were gathered using a validated researcher-constructed questionnaire, supplemented by document review of official academic records, and were analyzed using frequency, percentage, weighted mean, and multiple and simple linear regression analysis. The findings revealed that the respondents were predominantly young, female, first-time takers who graduated in 2025, with a general weighted average interpreted as Very Satisfactory and a teaching internship grade interpreted as Excellent, while the General Education average was the weakest academic component. The levels of study habits, review preparation practices, and institutional support were all interpreted as Often. The regression analysis, conducted for the overall LET rating and separately for the General Education, Professional Education, and Major or Specialization components, revealed that academic performance was the strongest and most consistent significant predictor of LET performance across all models, supported by review preparation practices, profile variables, and institutional support, with study habits emerging as a significant predictor specifically in the General Education and Professional Education components. The null hypothesis was therefore rejected. Based on the findings, a proposed intervention program was developed to strengthen academic performance, review preparation, institutional support, and study habits in order to enhance the licensure readiness and LET performance of the education graduates of the community college.
Keywords: Institutional support, Licensure Examination for Teachers, LET performance predictors, review preparation practices, study habits, teacher education






    Chapter 1

THE PROBLEM 

Introduction
One of the most significant determinants of the direction and outcomes of any educational system is the quality of its teachers. The education and professional competence of individuals entering the teaching profession have consistently been identified as determinants of the quality of learning students receive across countries. As a result of this recognition, countries have put in place formal systems to oversee entry into the profession, with the licensure examination serving as the main gatekeeping device to ensure that teacher candidates possess the appropriate competence to enter the profession. These assessments are not only part of the process but also a valuable reflection on how well teacher education programs have prepared their graduates to teach effectively in the classroom, as graduates are expected to have learned the knowledge and skills required to do so (Olvido et al., 2024). Thus, the outcome of the licensure examinations reflects not only the preparation of the candidates but also the quality of the institutions from which they were prepared.
The Licensure Examination for Teachers (LET) is the official and legally mandated qualifying examination for all those who wish to pursue the teaching profession in the Philippines. The administration of the LET is delegated to the Professional Regulation Commission and the Board for Professional Teachers under Republic Act No. 7836, or the Philippine Teachers Professionalization Act of 1994. The law was passed with the clear intent of ensuring and promoting quality education by professionalizing the teaching profession and regulating teaching standards. The LET is a precondition for any person to enter the educational system at the elementary and secondary levels of learning, as provided under Republic Act No. 7836, 1994, which states that no one shall be allowed to teach in any public elementary or secondary educational institution without first obtaining a valid professional teacher's license.
Beyond the legislative mandate established by Republic Act No. 7836, the Commission on Higher Education has also strengthened its regulatory framework for quality assurance in teacher education programs nationwide. CHED Memorandum Order No. 10, Series of 2024, establishes the quality assurance mechanisms that govern teacher education institutions by setting standards for evaluating institutional compliance and board performance as interrelated quality indicators. Under this framework, teacher education institutions are assessed based on the board performance of their first-time LET takers and on their degree of compliance with the minimum program standards prescribed by the relevant CMOs governing teacher education programs. Institutions that are consistently found to be underperforming in the licensure examination and non-compliant with CHED standards are subject to institutional interventions, which range from the provision of technical assistance to program phase-out in the most severe cases of sustained non-compliance (Commission on Higher Education, 2024). This regulatory development reinforced the urgency and significance of the present study, as the board performance of graduates is no longer merely an indicator of institutional quality but a determining factor in the continued authorization of teacher education programs. Understanding the predictors of LET performance in a community college in Albay was therefore directly aligned with the institution's obligation to comply with CHED quality assurance standards and to continuously improve its licensure outcomes in successive examination cycles.
Although the law focuses on teacher professionalization, there has been a long-standing concern about teachers' performance on the LET across various teacher education institutions in the Philippines. Nationally, elementary and secondary education graduates have consistently achieved below-satisfactory passing rates, and significant differences in passing rates have been found by region, institution type, and program classification. Generelao (2022) noted that small, less-resourced HEIs are overrepresented among low-performing institutions, and that many of these institutions have not been able to establish coherent, effective strategies to improve their licensure outcomes. 
Consistent with Abao et al. (2023), the present study recognized that some teacher education institutions consistently produce students who perform very well on the licensure examination, while a significant number of students from the nation's teacher education institutions continue to fail to meet the minimum required passing score, which raises urgent concerns about the nature and level of pre-service preparation.
Community colleges occupy a unique place in the Philippines' teacher education system. They were created to offer affordable, accessible tertiary education to communities that may not have access to larger, better-resourced universities. Community colleges have now become the place where teachers are trained to meet the needs of local learners in provinces like Albay. However, community colleges, which are often constrained by structure and resources, also pose a challenge to the quality of teacher preparation they can provide. In a community college in Bukidnon, Camañero et al. (2024) reported that the licensure examination performance of education graduates had been inconsistent, with passing rates fluctuating significantly from one examination cycle to the next, suggesting that not all community colleges adequately prepare students for licensure. It is therefore an institutional and policy concern to understand the causes of these inconsistencies.
Academic achievement is one of the most consistently documented variables in the literature that is significant to LET performance. Research has shown that the grades education students receive during their college program are highly correlated with their performance on the licensure examination. Amanonce and Maramag (2020) conducted a study on 102 graduates of the bachelor's degree in elementary and secondary education of a state university in Cagayan Province, which showed a significant and strong correlation between the general weighted average of the graduates and their performance in the LET across the general education, professional education, and specialization components of the examination. This indicates that the quality of academic instruction and academic support throughout the program, not just in the last few months, is an important predictor of readiness for licensure, and that institutions should focus on the quality of their teaching and learning support throughout the entire program.
In addition to academic achievement, the study approach taken by the 
education graduates in college and for the LET has also been identified as a significant factor. Students' approaches to study time, review materials, practice tests, and monitoring their own progress in learning all affect their ultimate success on a high-stakes standardized examination. A study on concentration-related study habits conducted by Barcenas (2022) in Albay revealed that the study habits most strongly influencing students' academic performance were concentrating in class, regularly reviewing lessons, and studying in an orderly manner. Similarly, consistent engagement with LET reviewers, participation in mock examinations, and the use of a self-assessment approach have been associated with better LET results, and these activities are best undertaken over a gradual, extended timeframe rather than in a short preparatory period.
Another factor identified by research as supporting education graduates' licensure readiness is institutional support from teacher education institutions. Institutional review programs, mentoring, academic advising, access to library and learning resources, and counseling for test anxiety are all components of an ecosystem of support that can enhance a student's readiness for the LET. Fiscal and Roman (2022) found that pre-LET assessments conducted by institutions have predictive validity for LET results, especially when constructed with fidelity to the format and content domains of the actual LET. Their findings indicate that the quality and comprehensiveness of institutionally organized review and preparatory interventions are important, and that students who receive structured institutional support are more likely to succeed than those who do not.
Under this background, the present study was conducted in a community
college in Albay. While licensure performance is known to be a good measure of institutional quality and teacher readiness, there was a lack of comprehensive evidence on what specifically drives LET outcomes at this institution. The profile of LET takers, their academic performance, study habits, review preparation practices, and levels of institutional support had not been comprehensively examined as combined predictors of LET outcomes within this specific institutional setting. This study, therefore, aimed to fill this gap by identifying which of these variables significantly predicted performance on the LET among community college graduates. The findings of the study served as the basis for the development of an intervention program designed to enhance the institution's support for its education graduates and improve its licensure outcomes in future examination cycles.
Theoretical Framework 
This study was grounded in four established theories that collectively explain the factors influencing performance in the Licensure Examination for Teachers (LET) namely: Human Capital Theory (Becker, 1964), Self-Efficacy Theory by Bandura (1977), Cognitive Load Theory by Sweller (1988), and Student Integration Theory by Tinto (1975).  
Together, these theories formed the basis for the Readiness and Resilience Integration Theory, a synthesis proposed by the researcher and anchored on the four foundational theories, to provide a more comprehensive explanation of LET performance outcomes. Becker (1964) developed Human Capital Theory, which 
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Figure 1
THEORETICAL PARADIGM

provided the study's basic economic context and argued that investments in education and training are cumulative and yield productive benefits for the individual and society. 
The academic achievement of the LET takers in this study, as measured by their general weighted average, general education average, professional education average, major or specialization average, and teaching internship grade, represented the sum of the returns on the educational investment of the student and the institution over the years. A student who demonstrated a consistent level of performance across these areas of the curriculum had, in essence, accumulated a significant amount of professional knowledge and pedagogical competence directly related to licensure preparation. The theory rests on the assumption that the quality of academic inputs during the college program is not incidental but a basic determinant of a graduate's success in the LET (Becker, 1964). 
The continued relevance of Human Capital Theory in the context of teacher licensure has been affirmed by recent empirical studies. Repayo et al. (2025) applied this theoretical lens to examine the academic records of BSEd graduates and confirmed that cumulative academic investments throughout the teacher education program serve as significant predictors of licensure outcomes, demonstrating that returns on academic investment are measurable in terms of board performance. Similarly, Camarista et al. (2025) demonstrated that the general weighted average, as a direct measure of sustained academic effort over the entire duration of the teacher education program, is a strong and consistent predictor of board performance in Philippine teacher education institutions, reinforcing the enduring applicability of Human Capital Theory to the study of licensure readiness.
Self-Efficacy Theory, as developed by Bandura (1977), built on the economic base provided by Human Capital Theory by adding the psychological dimension of performance based on the individual's belief in their ability to perform a specific task. In the context of LET preparation, a student with a strong sense of self-efficacy was more likely to be consistent and disciplined with study habits, to review subject areas where confidence was low, and to take the examination with confidence rather than anxiety. The study habits and review preparation behaviors examined in this research, namely the frequency of study schedules, the frequency of using practice examinations, the frequency of engaging with review material, and the frequency of attending institutional review sessions, are behaviors that are activated and maintained by the extent to which LET takers believe they can meet the demands of licensure. 
Bandura (1977) argued that self-efficacy is not a fixed trait but is shaped by experience, feedback, and the conditions of the learning environment, which means that institutional support provided to LET takers can actively strengthen or weaken their self-efficacy and, by extension, the quality of their preparatory behaviors. The continuing relevance of this theory to licensure preparation has been demonstrated in recent research. Guardario et al. (2024) found that the motivational and behavioral dispositions of LET takers, shaped by their perceived capability and expectancy of success, were significantly associated with licensure performance outcomes, with examinees who reported higher levels of confidence and social support exhibiting more disciplined review preparation behaviors consistent with Bandura's foundational proposition. Dionio et al. (2025) similarly found that performance in practicum and other field-based assessments, domains closely linked to the student's developing sense of professional competence, contributed significantly to LET readiness, further confirming that self-efficacy-driven behavioral engagement remains a relevant and empirically supported construct in understanding licensure preparation.
Cognitive Load Theory, as introduced by Sweller (1988), complements the psychological perspective of Self-Efficacy Theory and addresses how the design of instructional and preparatory experiences affects the amount of complex information that learners can process, retain, and apply. This theory holds that human working memory has limited capacity and that when students are presented with poorly structured or overly complex instructional material, extraneous cognitive load is generated, diverting cognitive resources from meaningful learning. 
This study focused on variables that can either reduce or increase cognitive load during the review preparation process, namely, LET takers' review preparation practices and the institutional support they received from the community college. The use of well-organized review sessions, clearly structured institutional programs, and targeted practice examinations aligned with LET competencies helps eliminate unnecessary mental load and frees up cognitive resources for the students to focus on mastering the content domains assessed in the licensure 
examination (Sweller, 1988). 
Conversely, disorganized or misaligned review strategies may overwhelm students and diminish the effectiveness of their preparation. The ongoing applicability of Cognitive Load Theory to instructional and examination preparation contexts has been reaffirmed in contemporary scholarship. Sweller (2023) revisited and reaffirmed the core theoretical distinctions among intrinsic, extraneous, and germane cognitive loads in a discussion published in the British Journal of Educational Psychology, confirming that these principles remain directly applicable to the design of high-stakes examination preparation programs. 
In the context of LET preparation specifically, the Professional Regulation Commission (2025) and Bustos et al. (2025) both emphasized that review programs must be explicitly aligned with the current competency domains of the licensure examination in order to minimize extraneous cognitive load and enable focused, schema-building preparation, which is a policy recommendation that directly reflects the practical application of Cognitive Load Theory to structured 
institutional support for licensure readiness.
Tinto's (1975) Student Integration Theory provided the fourth anchor of this study by introducing the institutional and relational dimension of student success that the preceding three theories do not fully capture. Tinto argued that a student's persistence and success in higher education depend on the degree to which the student becomes integrated into the institution's academic and social systems. Academic integration refers to the student's engagement with the formal academic environment, including coursework, faculty interaction, and intellectual development. In contrast, social integration refers to the student's sense of belonging, peer relationships, and connection to the institutional community. In the context of this study, Tinto's constructs offered a theoretical basis for the institutional support and study habits variables, since the review programs, mentoring, academic advising, and learning resources provided by the community college represent mechanisms of academic and social integration that shape a graduate's readiness for the licensure examination. 
A student who is well integrated academically is more likely to develop disciplined study habits and to take full advantage of institutional review support. In contrast, a student who is poorly integrated may disengage from these mechanisms and enter the examination underprepared. The continuing relevance of Tinto's integration constructs to licensure and persistence research has been affirmed in contemporary scholarship, where academic and social integration remain widely applied frameworks for explaining student outcomes and institutional support effects in higher education (Tinto, 1975). In this study, Tinto's theory was used to explain how the community college's institutional environment facilitated or constrained the academic and behavioral engagement of its graduates as they prepared for the LET.
The four anchor theories did not operate independently but formed a sequential, mutually reinforcing explanatory framework for understanding LET performance outcomes. Human Capital Theory constituted the foundational layer by explaining how the cumulative academic investments of education students throughout the teacher education program build the knowledge base and professional competence that graduates bring to the licensure examination. Self-Efficacy Theory extended this foundation by explaining how a graduate's belief in their own capacity to succeed in the LET determined the quality, consistency, and persistence of their study habits and review preparation behaviors, serving as the essential behavioral bridge between the academic knowledge accumulated through investment and the actual readiness demonstrated in the examination setting. 
Cognitive Load Theory addressed the instructional level by explaining how the design and structure of review programs and academic instruction either facilitated or impeded the effective processing and long-term retention of the competencies required for licensure. Tinto's Student Integration Theory completed the framework by situating these processes within the institutional environment and explaining how academic and social integration into the community college shaped the degree to which graduates engaged with the academic, behavioral, and instructional mechanisms described by the other three theories. Together, the four theories traced a progression from academic knowledge accumulation through educational investment, to motivational and behavioral self-regulation driven by self-efficacy, to the quality of institutional instructional design that determined the efficiency of preparation, and finally to the institutional integration that sustained student engagement throughout. 
Based on the four anchor theories, the Readiness and Resilience Integration Theory, as proposed by the researcher, is a synthesis that acknowledges the cognitive, affective, and institutional dimensions of LET performance. The theory holds that academic readiness is a necessary but not sufficient condition to pass the licensure examination; psychological resilience, which is the ability to cope with stress during the examination, to adjust to pressure, and to persevere in the face of failure, is also needed, and is itself sustained by the degree of the student's integration into the supportive systems of the institution.
Human Capital Theory explains the knowledge and skill base that students bring to the examination, Self-Efficacy Theory explains the motivational and behavioral preparation that students undertake, Cognitive Load Theory explains the quality of the instructional and review experiences that facilitate or hinder learning, and Tinto's Student Integration Theory explains how the academic and social integration of students into the institution determines the extent to which they access and sustain these advantages. 
The Readiness and Resilience Integration Theory bring these together by proposing that the best LET performance occurs when all four elements, namely investment in schooling, self-driven preparation, well-designed institutional support, and meaningful academic and social integration, converge to produce a student who is knowledgeable, psychologically resilient, and institutionally supported when facing the stressful situation of the examination.
These theoretical perspectives, when combined, offer a holistic and systematic approach to explaining the factors likely to influence learners' performance in the LET at a community college in Albay. Each theory adds a distinct and complementary layer of explanation, and the Readiness and Resilience Integration Theory highlights the multidimensionality of licensure readiness by demonstrating how Human Capital Theory, Self-Efficacy Theory, Cognitive Load Theory, and Tinto's Student Integration Theory converge rather than operate in isolation. The framework was used to formulate the research questions, select the variables, design the research instrument, and interpret the findings, ensuring the research rested on a solid foundation in both theory and context.
Conceptual Framework 
	Figure 2 presents the conceptual paradigm of this study, which was structured using Astin's (1993) Input-Environment-Outcome (I-E-O) Model. The I-E-O Model provides a systematic framework for examining how the characteristics students bring with them (Input) and the experiences they encounter within the institution (Environment) jointly shape the outcomes they achieve (Outcome). The framework was organized around the predictive relationship between the independent variables and the dependent variable, corresponding to the research design and the statistical approach employed in the study. 
The Input block consists of the characteristics and prior attainments that the LET takers possessed upon entering the licensure preparation process. This block includes the profile of the LET takers in the community college, namely age, sex, degree, and major or specialization, as well as their academic performance, measured in terms of general weighted average, general education average, professional education average, major or specialization average, and teaching internship grade. These input variables represent the background and cumulative 
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Figure 2
CONCEPTUAL PARADIGM
academic investments that the graduates brought into the examination process.
The Environment block consists of the experiences, behaviors, and institutional conditions that the LET takers encountered during their preparation for the licensure examination. This block includes the extent of study habits of the LET takers in preparation for the LET, the extent of their review preparation practices, and the extent of institutional support received from the community college. These environmental variables represent the modifiable conditions and behavioral engagements that occurred within the preparation period and that the institution can directly influence.
The Outcome block consists of the result of the interaction between the input and environment variables, which is the Board Performance of the LET takers as reflected in their Licensure Examination for Teachers rating. The directional relationship flowing from the Input block through the Environment block to the Outcome block was examined through regression analysis to determine which among the identified predictors significantly influenced Board Performance. The results of this analysis served as the empirical basis for the development of a proposed intervention program, which emerged from the Outcome block and was designed to enhance LET readiness and performance among the education graduates of the community college in Albay.
Statement of the Problem 
	This study aimed to determine the predictors of performance in the Licensure Examination for Teachers (LET) in a community college in Albay. Specifically, it sought answers to the following: 
1. What is the profile of the LET takers in the community college in terms of:
1.1 Age;
1.2 Sex;
1.3 Degree;
1.4 Major/Specialization?
2. What is the academic performance of the LET takers in terms of:
2.1 General Weighted Average (GWA);
2.2 General Education (Gen Ed) Average;
2.3 Professional Education (Prof Ed) Average;
2.4 Major/Specialization Average; and
2.5 Teaching Internship Grade?
3. What is the level of the following factors among the LET takers:
3.1 Study habits in preparation for the Licensure Examination for     Teachers;
3.2 Review preparation practices; and
3.3 Institutional support received from the community college?
4. Which among the profile variables, academic performance, study habits, review preparation practices, and institutional support, significantly predict performance in the Licensure Examination for Teachers?
5. What intervention program can be proposed based on the findings of the study?
Assumptions of the Study
The following assumptions underlay the conduct of this study:
1. The profile of the LET takers in a Community College in terms of age, sex, degree, major/specialization, and LET rating. 
2. The academic performance of the LET takers in terms of GWA, Gen Ed average, Prof Ed average, major/specialization average, and teaching internship grade varies.
3. The level of the following study habits, review preparation practices, and institutional support received from the Community College of the LET takers are provided. 
4. The profile variables, academic performance, study habits, review preparation practices, and institutional support, may significantly predict performance in the Licensure Examination for Teachers.
5. An intervention can be proposed based on the findings of the study. 
Significance of the Study
	The results of the study will be considered beneficial to the following:
Community College. The results of the study help the institution understand the specific factors that predict its graduates' performance in the Licensure Examination for Teachers. By addressing the lack of institution-specific evidence on the combined predictors of LET performance in a community college setting, the study enables the institution to identify areas for improvement and make evidence-based decisions that will enhance the quality of its teacher education program and, in turn, improve LET outcomes in future examination cycles.
Faculty Members. The study provides faculty members with deeper insight
into the impact of academic performance, study habits, review preparation practices, and institutional support on students' LET outcomes. By closing the gap left by prior research that examined these factors only in isolation, the study enables faculty to enhance their teaching methods, reinforce the curriculum, and offer more focused academic support to LET takers.
Education Students and LET Takers. The study directly benefits education students and LET takers in the community college by identifying the specific variables that significantly predict licensure success. In doing so, it addresses the lack of localized guidance available to graduates of resource-constrained institutions, and its findings guide them in improving their study habits, review preparation practices, and overall academic performance in preparation for the LET.
Commission on Higher Education (CHED). The study provides CHED with empirical data on the predictors of LET performance within the context of a community college in Albay, a setting underrepresented in existing national studies, contributing to the development of evidence-based policies and quality assurance interventions designed to improve teacher education programs and strengthen licensure readiness across similar institutions in the region.
Local Government Units (LGUs). Because community colleges are typically established and supported by local governments, the results inform the local government unit of the host municipality and the province of Albay about the state of teacher education and licensure performance in the community college,enabling local authorities to allocate appropriate resources and provide targeted support to improve educational outcomes and teacher quality in the community.
Future Researchers. The study provides a foundation for further investigation into LET performance, academic predictors of licensure success, and institutional support mechanisms specifically within the community college setting, an area where comprehensive, regression-based evidence remains limited.
Scope and Delimitation of the Study
	This study focused on identifying predictors of performance in the Licensure Examination for Teachers among LET takers at a community college in Albay. Specifically, the study examined the profile variables, academic performance, study habits, review preparation practices, and institutional support of the respondents as potential predictors of LET performance. The respondents were the first-time LET takers from the 2025 graduates of the teacher education program who took the licensure examination during the examination cycles that fell within academic year 2024–2025, specifically the September 2025 and March 2026 LET administrations of the Professional Regulation Commission. From a total population of 165 first-time takers, a sample of 116 respondents was selected through power analysis in R*Power and stratified random sampling with proportional allocation across the teacher education programs. 
The study was conducted within a five-month period, during which the research questionnaire was administered, retrieved, and analyzed. The study's results were used to develop a proposed intervention program to improve LET performance and licensure readiness at the institution. 
The study was limited to the LET takers of Community College in Polangui, Albay, and did not include graduates or LET takers from other higher education institutions within or outside the province. The study examined the identified variables as predictors of LET performance; other external factors, such as respondents' socio-economic background, personal circumstances, psychological conditions, and financial constraints, which may also affect LET performance, were not investigated in the present study.
Definition of Terms 
To ensure clarity, the following terms are defined both conceptually and operationally:
Academic Performance. This refers to the actual learning outcomes of a student, documented in grades and class averages achieved during the college program (Amanonce & Maramag, 2020). In this study, academic performance was defined as the GWA, Gen Ed average, Prof Ed average, Major or Specialization average, and Teaching Internship Grade of the LET takers in the community college, and constituted part of the Input block of the conceptual framework.
Cronbach's Alpha. This refers to a coefficient of internal consistency used to estimate the reliability of a psychometric instrument or scale (Cronbach, 1951). In this study, Cronbach's alpha was used to determine the reliability of the Likert-type subscales of the research questionnaire measuring study habits, review preparation practices, and institutional support.
Document Review. This refers to a systematic procedure for gathering and examining existing records and documents as a source of research data (Bowen, 2009). In this study, document review referred to the process of retrieving and verifying the official academic records of the respondents, including their general weighted averages and subject-area averages, from the community college's files.
General Weighted Average (GWA). This refers to a student's overall grade across all completed subjects, where each grade is weighted by the credit units of the corresponding course (Camarista et al., 2025). In this study, the GWA referred to the overall academic grade of the LET takers in the community college and served as one of the Input variables in predicting LET performance.
Input-Environment-Outcome (I-E-O) Model. This refers to the conceptual model that explains how student characteristics at entry (Input) and institutional experiences (Environment) jointly shape student results (Outcome) (Astin, 1993). In this study, the I-E-O Model served as the conceptual framework, organizing the profile and academic performance variables as Inputs, the study habits, review preparation practices, and institutional support as the Environment, and the LET rating as the Outcome.
Institutional Support. This refers to the programs, services, and resources provided by educational institutions to assist students in meeting their academic needs and increasing their chances of success (Camañero et al., 2024). In this study, institutional support referred to the review programs, mentoring, academic advising, and learning resources provided by the community college to its LET takers, and formed part of the Environment block of the conceptual framework.
Intervention Program. This refers to a structured set of evidence-based strategies designed to address identified gaps and improve specific academic or professional outcomes (Camañero et al., 2024). In this study, the intervention program referred to the proposed institutional strategies developed based on the findings of the study to enhance LET performance in the community college, and represented the output derived from the Outcome block.
LET Takers. This refers to teacher education graduates who have taken or are qualified to take the Licensure Examination for Teachers administered by the Professional Regulation Commission (Republic Act No. 7836, 1994). In this study, LET takers referred to first-time takers among the 2025 graduates of the community college who served as respondents.
Licensure Examination for Teachers (LET). This refers to the professional examination conducted by the Professional Regulation Commission to assess the competence and readiness of graduates of teacher education institutions to enter the teaching profession in the Philippines (Republic Act No. 7836, 1994). In this study, LET performance was defined as the actual rating obtained by graduates of the community college in the licensure examination and served as the Outcome variable of the conceptual framework.
Predictors of Performance. These refer to the variables that affect or 
determine the result of a particular examination or assessment and that are identified through correlation and regression analysis (Amanonce & Maramag, 2020). In this study, the predictors included profile variables, academic performance, study habits, review preparation practices, and institutional support for LET takers at the community college.
Review Preparation Practices. This refers to the intentional activities
examinees undertake to prepare for a licensure examination, such as mock examinations, pre-board examinations, and targeted content review (Fiscal & Roman, 2022). In this study, review preparation practices referred to the preparatory activities of the LET takers in the community college as determined by the research questionnaire, and formed part of the Environment block.
Student Integration. This refers to the degree to which a student becomes connected to an institution's academic and social systems, encompassing both academic and social integration (Tinto, 1975). In this study, student integration provided the theoretical basis for understanding how the institutional support and study habits variables shaped the licensure-readiness of LET takers at the community college.
Study Habits. This refers to the regular patterns of behavior and approaches that students adopt to organize and review academic knowledge for learning or evaluation purposes (Islam, 2021). In this study, study habits referred to the consistent learning activities of the LET takers in preparing for the LET, as indicated in the research questionnaire, and formed part of the Environment block.
Teaching Internship Grade. This refers to the performance rating of a pre-service teacher who has undergone a supervised field teaching experience in the teacher education program (Rogayan & Reusia, 2021). In this study, the teaching internship grade referred to the grade earned by LET takers at the community college during the student teaching practicum and was one of the Input variables.
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Chapter 2

REVIEW OF RELATED LITERATURE 
The alignment of the Licensure Examination for Teachers (LET) with the teacher education curriculum is guided by the Professional Regulation Commission's (2025) guidelines. This source is important to the current research because it shows that preparation for licensure should align with the curriculum and examination coverage. The academic achievement of graduates in general education, professional education, specialization, and teaching internship may be a relevant measure of their readiness to take the licensure examination, as the examination is closely linked to the content and competencies taught in teacher education programs. 
The changes also applied to the next examination and test schedules in September 2025 and March 2026, which made the source current and useful for the proposed study, as the respondents were related to the context of the Licensure Examination for Teachers (LET) in 2025 and 2026. According to the guidelines, preparation for review and institutional support in the community college should be updated to meet the most current licensure requirements, which was the reason the predictors of licensure performance were studied.
Bustos et al. (2025) discussed the importance of making the BLEPT a valid tool for assessing teacher readiness. Their work was relevant because it focused on the premise that the licensure examination should measure the competencies of beginning teachers, which was the same focus of the present study, where the performance on the Licensure Examination for Teachers was the outcome variable, while academic performance, study habits, review preparation practices, and institutional support were the possible predictors. Bustos et al. (2025) also identified problems such as curriculum misalignment, test development concerns, and the need for systematic examination procedures. These points were applicable to the community college, as they showed a need for action at the student and institutional levels to enhance performance in licensure. Good study habits and consistent preparation were expected of students, and the school was expected to provide aligned instruction, reliable and reviewed programs, and academic support, all of which were explored in this study.
Belza et al. (2025) conducted a profiling of teacher education institutions and teacher educators in the Philippines. The study examined institutional type, programs offered, alumni data, quality assurance mechanisms, teacher educator qualifications, and professional development, all of which were related to the institutional support variable in the current research. Institutional support could take the form of review programs, mentoring, academic advising, learning resources, and teacher educator capacity, which could affect the readiness of graduates for the Licensure Examination for Teachers in the case of the community college. Belza et al. (2025) also concluded that the study provided data from teacher education institutions and teacher educators across the country, which could serve as a national context for further local studies. This literature indicated that institutional characteristics in teacher preparation were important and that licensure performance was not solely a product of individual student performance but also a product of the quality of institutional practices that affect the academic development and preparation of graduates.
Abao et al. (2023) conducted a study on the performance of beginning teachers in the Philippines in the Licensure Examination for Teachers (LET) nationwide. The study examined beginning teachers from various regions and analyzed their performance on the licensure examination by examination year, degree program, specialization, examination component, locale, and type of higher education institution. This was directly related to the present study because the profile variables were degree, major or specialization, Licensure Examination for Teachers attempt status, and licensure rating, and the study revealed that licensure performance could vary based on certain academic and institutional characteristics.
 Furthermore, Abao et al. (2023) also revealed that test taking time, college preparation, and college grade point average were factors that could explain performance in the Licensure Examination for Teachers, which was the reason academic performance and review preparation practices were included in this study as potential factors. The study recommended that students who graduate from the community college with good academic standing, who take the examination on time or at an appropriate time, and who are well prepared by the college may have a greater chance of being successful in the licensure process.   
Amanonce and Maramag (2020) tested the relationship between teacher 
education academic achievement and LET performance and concluded that cumulative academic measures, particularly the GPA in professional education courses and the grade in subject matter content, were significant predictors of success on the LET. The study found that regular academic monitoring and early academic support play a key role in an overall LET readiness program. It also noted that curriculum alignment is crucial, in that what is taught in the curriculum is aligned to the instructional strategies and the LET competencies so that students can build the depth of understanding needed to be successful. This was directly connected to the current study because the academic performance indicators examined as predictors of LET performance in the community college included the general weighted average, professional education average, and major or specialization average.
The study by Ferrer (2024) focused on the academic performance and predictors of the performance of the graduates of Bachelor of Elementary Education of Ilocos Sur Polytechnic State College. The study had a strong relationship with the present study because it examined the relationship between academic performance in general education courses and professional education courses with the results of licensure, such that in the present study, the indicators of academic performance were the general weighted average, general education average, professional education average, major or specialization average, and teaching internship grade. Based on the results of Ferrer (2024), there were relationships between academic performance in selected general education and professional education subjects and the results of the Licensure Examination for Teachers, and some courses were predictors of licensure performance. This was important to the community college because it suggested that institutional records can be used to determine the areas in which students are not well prepared for licensure, and that good readiness for licensure is not only a function of last minute review but of consistent academic preparation.
Lao (2021) conducted a quantitative study of the performance predictors of education graduates in Central Luzon. The regression analysis found that academic achievement in professional education courses and institutional review program involvement were significant predictors of success on the licensure examination. Lao (2021) noted that students who were able to achieve good results in their coursework were more likely to pass the LET, and that the review programs were institutionalized to give them structured reinforcement of competencies. The study suggested that review modules should be a part of the curriculum at the college, not just an optional activity, and should be done systematically and continually. This result was in line with the present study, which examined both academic performance and review preparation as possible predictors of LET performance.
In a thematic review of academic predictors of LET, Orlanda-Ventayen (2019) found that GPA and subject mastery were stable predictors of licensure success. The study emphasized the importance of ongoing academic monitoring and early intervention strategies for students at risk, and found that institutional practices need to incorporate formative assessments and feedback mechanisms to maintain student readiness. This was directly applicable to the present study because the academic performance indicators used in this study were the general weighted average and subject area averages.
A descriptive correlational and longitudinal research design was employed in the study of the strongest predictors of the performance of the graduates of the Bachelor of Secondary Education in the Licensure Examination for Teachers by Repayo et al. (2025), while path analysis was used to determine the influence of academic and admission related factors on the performance of the participants in the Licensure Examination for Teachers. The present study did not focus primarily on admission criteria, but Repayo et al. (2025) offered valuable evidence that earlier academic indicators may have an impact on later licensure outcomes, and that academic readiness is a process that unfolds over time and can be detected in students' academic records. The study recommended that academic monitoring in the community college should start early in the teacher education program and not just during the final review period, and it reiterated the importance of a teacher's academic performance as a basis for successful licensure. 
Delos Angeles (2020) examined curriculum and instruction variables in Cagayan State University and discovered that the extent of alignment of the curriculum to the competencies of the LET was a significant predictor of the performance of the candidates during the licensure examination. Examination performance was found to be adversely affected by gaps in the alignment of course objectives and licensure content, and the study suggested that curriculum audits and competency mapping should be done to ensure that teaching and learning are aligned to the needs of licensure. The present study focused on student level predictors, but the findings were relevant as they indicated that the academic performance of LET takers is influenced, in part, by the quality and congruence of the instruction they received, which suggested that academic performance measures are not only a product of individual effort but also of the effectiveness of institutional preparation.
One of the common challenges found by Balinario et al. (2023) in local teacher education programs was curriculum misalignment that caused low LET passing rates. The study identified gaps between what was taught in the coursework and what was assessed on the LET, including the professional education domains and subject specialization areas. It suggested a systematic process for curriculum redesign that involves competency mapping and authentic assessment tasks that model the requirements of licensure. This source reinforced the significance of academic preparation in all content areas as a predictor of LET performance, and this study used subject specific academic averages as potential predictors.
Cadosales et al. (2023) argued that the results of the Licensure Examination for Teachers (LET) serve not just as a gatekeeping indicator but also as a valuable predictor of the performance of beginning teachers. The study found that students with higher LET scores had better lesson planning, classroom management, and assessment skills in their first few years of teaching. It contended that institutions should use LET data as a diagnostic tool to inform program improvement, and that item level results should be used to inform program curriculum and practicum experiences. Targeted curricular mapping and better alignment of course outcomes and LET competencies were recommended for community colleges to ensure that examination success becomes classroom success.
Fiscal and Roman (2022) investigated the possibility of predicting the actual score in the Licensure Examination for Teachers (LET) from the score in the pre licensure examination of the EED graduates of a university in the Philippines. Their study was thematically related to the current research because the pre licensure examinations were considered part of review preparation activities, and these examinations can be used to determine the knowledge and readiness of graduates before taking the actual licensure examination. For the community college, mock examinations, diagnostic tests, and pre board assessments can be significant measures of the readiness of its graduates to take the licensure examination. Fiscal and Roman (2022) were particularly relevant to the intervention component of the present study because if pre licensure performance is correlated to actual licensure results, then institutions can use internal evaluations to determine which students require extra support before the board examination. This reinforced the need for structured review programs, academic monitoring, and targeted remediation as part of the proposed intervention program.
Cruz (2017) studied the impact of review centers and institutional review 
programs on LET passing rates and found that structured, curriculum-based review programs had a greater effect than ad hoc, fee-based review programs. The key practices found were alignment with LET competencies, iterative cycles of feedback, pre testing, and review of content alongside test taking strategies. Review programs that were part of the academic calendar and supported by faculty led to sustained learning gains. This pertained to the present study because review  preparation practices was one of the predictor variables of LET performance in the community college.
Gardoce and Sangalang (2020) applied structural equation modeling to determine the predictors of LET performance and found that structured review preparation had both direct and indirect effects on the outcomes of the licensure examination. The study suggested that review activities be built into the curriculum and that faculty mentoring be enhanced. The review preparation aspect of their findings can be directly applied to the present study because one of the variables examined as predictors of LET performance was review preparation. Their methodological approach also lent itself to the present study through the use of regression analysis to identify the variables that best predict LET outcomes.
The study by Guardario et al. (2024) investigated the relationship between social support and expectancy and their ability to predict success in the Licensure Examination for Teachers among professional teachers. The present study was relevant because it extended the discussion of the role of grades and academic preparation in licensure performance to one that also considered the role of institutional support, which in the present study was defined as mentoring, review assistance, availability of resources, and academic guidance, in the preparation of graduates for the examination and in how well and how confident they were in their preparation. Even though academic factors were found to be the primary factors for success in the Licensure Examination for Teachers, Guardario et al. (2024) reported that there was a relationship between social support and the success rating in the LET. Institutional support can be provided in the community college to enhance students' motivation, confidence, and persistence during the review period, which can serve as a foundation for proposing mentoring programs, faculty consultations, and peer review activities for future examinees. 
De Guzman (2018) studied student support services and their role in the student's readiness for the licensure examination and found that mentoring, academic advising, counseling for test anxiety, and structured review workshops all improved students' readiness for the LET. The findings highlighted the multidimensionality of readiness, emphasizing that readiness training needs to be accompanied by psychosocial supports that include motivational, time management, and stress coping components. The findings of the study showed that there was a correlation between the targeted interventions, such as small group tutoring and counseling sessions for examinees with high anxiety, and measurable improvements in the examinees' licensure outcomes, which justified the inclusion of institutional support as a predictor variable in this study and the development of an intervention program based on the identified takers. 
The study by Mendoza (2019) adopted a mixed method design to investigate the effect of student support services on students' LET outcomes in provincial colleges. The results indicated that mentoring, counseling, and a scholarship program had a significant effect on the improvement of students' confidence and the decrease in the number of LET takers who dropped out. In addition to academic preparation, Mendoza (2019) stated that psychosocial support, including counseling for test anxiety and time management workshops, was equally important. The study found that holistic student support services provide equal opportunity for success, especially for students from disadvantaged backgrounds, which was especially important in a community college environment where students may encounter resource related issues in their licensure preparation.
Dionio et al. (2025) investigated the predictors of graduates' performance in the Licensure Examination for Teachers (LET) in terms of profile variables, academic records, on the job training scores, and LET results. The study was closely related to the present research because it involved variables similar to the study design, such as academic performance and teaching internship grade, which is a reflection of the pedagogical knowledge, classroom management, lesson planning, and professional behavior that may lead to a graduate's readiness for professional licensure. The findings of Dionio et al. (2025) that there were significant relationships among the school performance indicators and LET performance, namely special demonstration, internship, and general weighted average, also supported the present study in using classroom based academic indicators and field-based teaching performance as possible predictors of LET performance in the community college.
Santiago (2019) conducted a study to examine how practicum experiences affect LET performance and concluded that increased confidence, classroom management skills, and pedagogical knowledge were gained from extended, well supervised field placements. Structured mentoring and reflective supervision were identified as markers of the quality of practicum experiences, which was found to be more important than the quantity. The study recommended that, to ensure the practicum is a valuable asset to becoming a licensed teacher, partnerships with host schools be strengthened and mentor teacher training be formalized. This was related to the present study because one of the academic performance indicators studied was teaching internship grade, which was used as a predictor of LET performance.
Villafuerte (2017) investigated the practicum experiences in the Bicol colleges and concluded that extended supervised field placements had a significant impact on the preparation of students for licensure. The study highlighted that the quality of the practicum, rather than its length, was more critical for success, and that formal linkages with host schools and mentor teacher training were needed to maximize the contributions of the practicum to the licensure process. The Bicol context of this study was important because the Bicol community where the study was conducted is also the setting of the community college, and the results indicated that the experiences of the teaching interns during their internship might be closely related to the performance of the graduates upon licensure.
Anderson (2021) found, in a longitudinal study, that extended practicum and mentoring were among the most predictive factors of licensure success. Structured mentoring and competency-based evaluations were found to have a positive impact on the performance of graduates not only on the licensure examination but also in their early classroom experiences. Anderson (2021) noted the importance of the practicum experiences being scaffolded and supervised to ensure that students acquire applied teaching skills in addition to their theoretical knowledge. This validated the current study's use of teaching internship grade as an academic performance indicator that can predict LET performance and served as a basis for recommending improvements to the supervision of the practicum as part of the recommended intervention program.
Tigelaar et al. (2004) conducted a study on competency-based teacher preparation and determined that structured mentoring and formative assessment had a significant impact on licensure readiness. The study focused on competency-based frameworks and how they can be used with authentic assessment tasks to prepare students for licensure examinations as well as for practice in the classroom. This literature was relevant to the present study because it indicated that the academic performance of LET takers in the professional education and specialization areas was a reflection of the level of achievement of the competencies measured in the LET, which supported the need to consider the academic performance indicators as predictors of LET outcomes.
In Mindanao, Alvarez (2018) conducted a study on the resilience of LET takers and concluded that students with high resilience scores performed better in the LET. Resilience enabled students to manage stress and setbacks during examinations and to remain focused and confident. The study suggested that teacher education programs should include stress management workshops, simulation examinations, and activities to build resilience. This was applicable to the present study because study habits in preparation for the LET may involve psychological readiness and coping strategies that can help students maintain their study efforts, and thus the study habits variable may include the affective aspects of licensure preparation along with academic routines.
In a study in which Johnson (2016) evaluated the effect of resilience building interventions, such as stress management workshops and coaching, on licensure performance, the interventions were found to be associated with an improvement in performance, supporting the idea that psychological preparedness is a key factor in examination success, especially in high stakes testing settings. The results indicated that content review should not be the only method of review preparation, but that confidence building, anxiety reduction, and test taking skills development should also be considered. This was directly relevant to the present study because study habits and review preparation practices were among the factors studied as predictors of LET performance, and the outcomes can be used 
as the basis for designing a more extensive intervention program.
Previous research by Martinez (2019) illustrated that resilience and psychological preparedness were significant moderators of licensure outcomes, and an experimental study found that students who completed resilience workshops and simulation examinations had higher pass rates. The study by Martinez (2019) found that psychosocial interventions need to be incorporated into teacher education programs beyond the classroom. The results of the study corroborated the premise of the present study that study habits and review preparation practices are significant factors that affect the performance of students in the LET in the community college, both academically and psychologically.	Darling-Hammond (2017) suggested that teacher licensure examinations serve as means to maintain professional standards and to connect pre service to in service effectiveness. The review of the literature suggested that a licensure program that combines the assessment of content knowledge with performance-based assessment is a more comprehensive assessment of readiness than a single mode program. Darling-Hammond (2017) also stressed the need to align licensure with program accreditation and ongoing professional development in order to establish clear linkages between teacher preparation and licensure, and recommended that countries interested in improving licensure results focus on greater alignment between teacher education programs and licensure competencies.  
Ingersoll (2018) conducted a study of teacher preparation programs and 
determined that sustained clinical experiences, mentor supported practicum, and coursework that is tightly coupled to classroom practice were strong predictors of licensure success and early career retention. Scaffolding student learning from theory to practice yielded students who were better prepared for licensure and for the realities of classroom teaching. The importance of academic performance and institutional support as predictor variables was reinforced by the institutional supports provided to novice teachers during pre-service training, including induction and mentoring, which were shown to help novice teachers achieve long term professional effectiveness.
Coherent preparation programs that combine theory, practice, and performance-based assessments predict licensure success, as stated by Darling-Hammond and Bransford (2005). Institutions need to create teacher education programs that bring together curriculum, practicum, and licensure requirements. This was relevant to the present study because it provided a basis for the study of academic performance, teaching internship grade, and review preparation practices as variables that can serve as a reflection of the quality and coherence of teacher preparation received by LET takers in the community college.
The OECD (2019) highlighted principles of teacher certification as outlined by international standards and emphasized that there is a global trend toward competency-based teacher certification, in which the demonstration of teaching competency is becoming more important than subject knowledge. Countries that adopted competency frameworks and extended practicum models reported higher correlations between licensure outcomes and classroom effectiveness. The report recommended that teacher preparation programs incorporate a process of assessment based on student performance, track student progress over time, and connect the national content standards to the program's content in order to provide a meaningful assessment of teacher readiness. 
According to the Singapore Ministry of Education (2018), competency-based licensure is an integral part of the teacher quality agenda, characterized by rigorous pre service teacher training and ongoing professional development and mentoring. The Singapore model emphasizes selection, intensive initial training, and in service support to guarantee high quality teacher performance. The Singapore experience demonstrated the need for systematic coherence in the recruitment, preparation, licensure, and professional development process to achieve consistent licensure outcomes, and offered an international context for strengthening the preparation for licensure in the community college.
Wang and Lin (2017) examined the licensure system in Taiwan and concluded that institutional practices, such as curriculum alignment and practicum quality, had a significant impact on the results of the examinations. Teacher education programs that explicitly tied course goals to licensure competencies and provided scaffolded experiences in the practicum led to higher achievement of pedagogical application and higher scores on licensure assessment. This research followed the iterative curriculum enhancements recommended by Wang and Lin (2017), which they suggested can be implemented by institutions using licensure 
data to guide curriculum enhancements iteratively.
Smith and Brown (2018) studied the Canadian licensure examinations and found that they predicted classroom effectiveness, particularly when the examinations incorporated some performance-based assessment and when professional development occurred on an ongoing basis. Based on their research, they concluded that licensure outcomes can be helpful measures for program evaluation and for identifying institutional improvements. 
The use of licensure data along with academic performance measures to gain a more comprehensive understanding of teacher readiness directly supported the present study's use of LET performance as the primary outcome variable, along with a variety of academic and preparation related predictors. Curriculum alignment with national competency standards was identified as a crucial factor in examination success, and the need for an audit of curriculum and retraining of faculty to maintain alignment with the requirements for teacher licensure was reported by Li and Chen (2020). They also noted that institutions need to incorporate licensure information in program evaluation in order to recognize gaps and enhance outcomes. The results of the study aligned with the results of Li and Chen (2020), which indicated that institutional support can be a variable used as a bridge between student  academic preparation and readiness for licensure; however, the present study did not examine institutional curriculum management.
Kim (2019) studied the South Korean licensure reforms and highlighted curriculum alignment and faculty development as key factors in enhancing licensure performance. Systemic policy changes that integrated national competency standards, program accreditation, and targeted faculty development training resulted in higher teacher pass rates and greater teacher effectiveness in the early years of teaching. This served as a good example of how policy coherence and investment in institutional capacity can have systemic benefits in licensure outcomes, and it was the reason institutional support was included as a variable in the present study that may be predictive of LET performance, especially in the context of a community college with limited resources.
Synthesis of the State-of-the-Art
The existing literature, both local and international, was unanimous in explaining the Licensure Examination for Teachers performance as the result of a multifactorial explanation. One of the major findings in the local studies was that academic performance is a key determinant of licensure outcomes. The results of the studies carried out by Amanonce and Maramag (2020), Ferrer (2024), Lao (2021), Orlanda-Ventayen (2019), and Repayo et al. (2025) all indicated that the cumulative academic indicators, namely GWA, subject area averages, and professional education grades, were among the strongest predictors of LET performance. This was also in line with the study conducted by Abao et al. (2023), which found that college preparation and GPA were significant predictors of licensure outcomes. Dionio et al. (2025) built on this evidence by concluding that the teaching internship was also a factor in licensure readiness, which meant that both classroom based and field based academic experiences were important in developing a graduate's competence for professional licensure. Delos Angeles (2020) and Balinario et al. (2023) related these findings to curriculum alignment and argued that a lack of alignment between the curriculum and the licensure competencies was related to poor academic outcomes and, therefore, poor licensure outcomes.
Review preparation practices also appeared to be a consistent significant predictor in the literature. If they are structured and constructed to reflect the actual examination, pre licensure assessments can predict actual LET results, as demonstrated by Fiscal and Roman (2022). This finding was supported by several studies. Cruz (2017) reported that a review program integrated into the curriculum was more effective than a review program conducted at the last minute, and Gardoce and Sangalang (2020) used structural equation modeling to determine that structured review preparation had a direct effect on licensure outcomes. This was also supported by the Professional Regulation Commission (2025) and Bustos et al. (2025), who stressed that review must be in line with the competency coverage of the licensure examination in the present and the future.
Another factor consistently found in the literature to be related to the LET was institutional support. Mentoring, academic advising, review assistance, and psychosocial support all played a role in enhancing students' readiness and confidence in the licensure examination, according to De Guzman (2018), Mendoza (2019), and Guardario et al. (2024). Belza et al. (2025) and Sinsay-Villanueva et al. (2025) tied this to the larger institutional context, indicating that the quality of teacher education institutions (TEIs) is directly related to licensure outcomes, which in turn are shaped by the resources, programs, and support mechanisms provided by these institutions. The results were consistent with the policy recommendations of the International Task Force on Teachers for Education 2030 (2024) and the Second Congressional Commission on Education (2023), which recommended consistent and systemic institutional support as a prerequisite for enhancing teacher quality and licensure performance.
Other aspects of LET readiness that appeared to be pertinent were study habits and psychological preparation. Alvarez (2018), Johnson (2016), and Martinez (2019) found that resilience, self-efficacy, and structured review practices were important factors that affected licensure results, particularly in high stakes test situations. The findings revealed that preparing for the Licensure Examination for Teachers was not just academic but also involved the building of study habits, attitudes toward taking the test, and confidence in taking the test.
The literature from around the world corroborated the importance of the arrangements of academic preparation, licensure requirements, and institutional support. Darling-Hammond (2017), Ingersoll (2018), and Darling-Hammond and Bransford (2005) all pointed out that the most important factor for success in licensure is rigorous and coherent pre service preparation. Similarly, the OECD (2019), the Singapore Ministry of Education (2018), and Wang and Lin (2017) reported links between competency based frameworks, extended practicum models, and aligned institutional practices and better licensure outcomes in various national contexts. Overall, the state of the art suggested that well designed systems that are sustained and coherent, in which academic performance, review preparation, institutional support, and study habits reinforce each other and are supported by strong leadership, are most effective at improving LET performance.
Research Gap
Although a number of factors have been identified through local and international studies that affect LET performance, several significant gaps remained that hindered the use of the findings from these studies in the community college in Albay. First, previous research often targeted universities and state colleges and lacked contextual evidence for community colleges with varied resources, student populations, and program designs. Second, although there were studies that gave national evidence regarding the academic predictors of LET performance, such as the studies conducted by Abao et al. (2023) and Repayo et al. (2025), they did not examine the specific set of profile variables, academic performance indicators, study habits, review preparation practices, and institutional support as simultaneous predictors within a single community college institution. Third, most research in the Philippines focused on academic performance or institutional support alone and did not use regression-based frameworks that can determine the relative contribution of each variable as a set of variables. Fourth, the studies conducted in the Bicol region, including Villafuerte (2017), considered only practicum experiences and did not consider all the student level and institution level predictors examined in the present study. Fifth, little research had been conducted using LET passers as the primary respondents while examining their actual rating in the LET, their academic performance records, and their preparation behaviors in one institution.
This study aimed to fill these gaps by focusing specifically on the LET passers of the community college, using a descriptive correlational design and regression analysis to determine the specific variables that best predict LET performance. The results yielded institution specific evidence that can be used to create a targeted intervention program that corresponds to the actual preparation needs of education graduates from the community college.
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Chapter 3

Methodology
Research Design
	The research design describes how the study was conducted in order to address the research problem (McMillan & Schumacher, 2016). It served to provide a blueprint or plan of how the research was carried out by describing the research site, how the subjects were selected, and the data collection procedures, with the purpose of guiding the decisions made to maximize the reliability and credibility of the findings.
In this study, the researcher utilized the descriptive-correlational method to determine the data needed under the present investigation. The descriptive component was used to describe and summarize the profile variables, academic performance, study habits, review preparation practices, and institutional support of LET takers in a community college in Albay. According to Kaur et al. (2019), descriptive methods of research characterize the world or a phenomenon by answering questions about who, what, where, when, and to what extent. Whether the goal is to identify and describe trends and variation in populations or to describe samples in studies aimed at identifying causal effects, description plays a critical role in the scientific process in general and in education research in particular.
The correlational component, on the other hand, was used to determine the significant relationships among the identified variables and to identify which among the profile variables, academic performance, study habits, review preparation practices, and institutional support significantly predicted performance in the Licensure Examination for Teachers. This component directly addressed SOP 4 of the study, which required the application of regression analysis to identify the significant predictors of LET performance among the respondents. The combination of descriptive and correlational approaches provided a comprehensive and systematic basis for examining the nature and extent of the variables under investigation and for developing a proposed intervention program grounded in the findings of the study.
Respondents 
	The respondents of the study were the first-time LET takers from the 2025 graduates of the teacher education program of the community college located in Albay. The respondents were the alumni of the college's Bachelor of Physical Education, Bachelor of Secondary Education, Bachelor of Technology and Livelihood Education, and related teacher education programs who took the Licensure Examination for Teachers (LET) of the Professional Regulation Commission (PRC) during the September 2025 and March 2026 examination cycles that fell within academic year 2024–2025. They were deemed to be the most suitable sources of information for this study because they had firsthand experience and relevant information about the variables studied, such as profile, academic performance, study habits, review preparation practices, and institutional support received from the community college in preparation for the LET. 
Based on the official records of the institution, the total population of first-time LET takers from the 2025 graduates was 165, distributed across five teacher education programs. To determine the appropriate sample size, the researcher employed power analysis using the RPower (Faul et al., 2007), which is a widely used tool for computing the minimum sample size required to detect a statistically significant effect at a specified level of power. Using a linear multiple regression analysis (fixed model, R² deviation from zero) with a medium effect size, an alpha level of 0.05, a power of 0.95, and the number of predictors in the study, the computation yielded a required minimum sample size of 116 respondents. The RPower computation output is presented in the Appendix.
The 116 respondents were drawn from the total population of 165 using stratified random sampling with proportional allocation, where the five teacher education programs served as the strata. Power analysis sampling was used because the population was not homogeneous but was composed of distinct program groups of unequal sizes; this technique ensured that each program was proportionally represented in the sample and reduced sampling error relative to simple random sampling (Kaur et al., 2019). The proportional allocation of the sample across the five programs is presented in Table 1.
The study was carried out in the community college in Albay within a five-month period, with the research questionnaire personally administered to and retrieved from the respondents after securing the necessary approval from the designated authority of the institution.

Table 1
Population and Proportional Sample Size of First-Time LET Takers by Program
	Program
	Population
	Sample Size (nᵢ)

	Bachelor of Physical Education
	56
	39

	English
	47
	33

	Filipino
	21
	15

	Social Studies
	21
	15

	Bachelor of Technology and Livelihood Education
	20
	14

	Total
	165
	116



Data Gathering Tools
	The instruments that are used in collecting the data are a researcher-made questionnaire administered through Google Form, library techniques, and research through the internet. The Google Form questionnaire serves as the primary data collection instrument of the study, as it enables the systematic and efficient collection of relevant data from the respondents on their profile, academic performance, study habits, review preparation practices, and institutional support received from the Community College in preparing for the Licensure Examination for Teachers. 
The use of Google Form as the primary platform for data gathering is appropriate for this study given the geographically dispersed nature of the respondents identified through snowball sampling, as it allows for accessible, convenient, and timely participation without requiring physical presence.
Questionnaire
A questionnaire is a research tool primarily used to collect information from a population of individuals in a specific geographical area. Data gathered through questionnaires are vital information that is typically analyzed and interpreted, allowing the researcher to arrive at a solution or conclusion to the research problem. Booth (2020) averred that the use of a questionnaire can fully explore some aspects of the phenomenon under study. To Leavy (2021), a questionnaire is a well-established tool within social science research for acquiring information on participants’ social characteristics, present and past behavior, standards of behavior or attitudes, and their beliefs and reasons for action with respect to the topic under investigation.
In this study, the questionnaire is administered through Google Form, a free and accessible online survey platform that allows the researcher to design, distribute, and collect responses digitally. The Google Form questionnaire was structured into five parts corresponding to the specific research questions of the study. Part I gathered information on the profile of the LET takers, including age, degree, and major or specialization. Part II collected data on their academic performance, namely the general weighted average, general education average, professional education average, major or specialization average, and teaching internship grade. Part III measured the level of study habits in preparation for the LET. Part IV assessed the level of review preparation practices. Part V evaluated the level of institutional support received from the community college.
Parts III, IV, and V were measured using a five-point Likert-type response format, ranging from 5 for the highest level of agreement or implementation to 1 for the lowest. The indicators under each of these three scales were finalized after item analysis from the pilot testing, which determined the items to be retained, rewritten, or removed. Following the item analysis, the study habits scale retained ten items, the review preparation practices scale retained ten items, and the institutional support scale retained ten items, resulting in a final instrument composed of indicators that appropriately and reliably measured each construct.
Preparation of the Questionnaire. In the preparation of the questionnaire, related books, unpublished theses, journals, and other related materials were consulted. The questionnaire was constructed in accordance with the following criteria defined by Fox (2016): clarity of language, specificity of context, singleness of purpose, linguistic completeness, grammatical consistency, freedom from assumption, freedom from suggestion, and the time required to complete the questionnaire.
In refining the indicators for each Likert scale, the results of the item analysis conducted during pilot testing served as the basis for deciding which indicators to retain, rewrite, or remove. Indicators that demonstrated acceptable item-total correlation and contributed positively to the internal consistency of their respective scales were retained, indicators that were ambiguous or poorly understood by the pilot respondents were rewritten for clarity, and indicators that weakened the reliability of a scale or did not align with the construct being measured were removed. This procedure ensured that only the appropriate indicators, consistent with the criteria of Fox (2016), were included in the final instrument.
Validation of the Questionnaire. The questionnaire was presented and underwent consolidation. The instrument was subjected to content validation through different validators, who evaluated the relevance, clarity, and adequacy of the items in relation to the variables and objectives of the study. After incorporating the suggestions and recommendations, the questionnaire is pilot-tested through Google Form on ten possible respondents who are not part of the actual study. The Google Form links for the dry run were distributed to the ten pilot respondents through available online communication channels, and their responses were automatically collected and recorded through the platform. Applying Boeije’s (2020) criteria, the questionnaire was subjected to a dry run using the following rating scales: 5 for excellent, 4 for very good, 3 for good, 2 for fair, and 1 for poor. The criterion that determined the time requirement to finish accomplishing the questionnaire had the following adjectival rating: too long, long, just enough, and short.
To establish the reliability of the instrument, the internal consistency of each Likert subscale was determined using Cronbach’s alpha coefficient (Cronbach, 1951) based on the data gathered from the pilot testing. The reliability was computed separately for the three Likert subscales of the questionnaire, namely study habits, review preparation practices, and institutional support. The resulting Cronbach’s alpha values were interpreted using established thresholds, where a value of 0.90 and above is considered excellent, 0.80 to 0.89 is good, and 0.70 to 0.79 is acceptable. The three subscales obtained Cronbach’s alpha values within the acceptable to excellent range, indicating that the instrument was reliable and internally consistent and was therefore suitable for use in the actual data gathering. 
Administration and Retrieval of the Questionnaire. After confirming the questionnaire, the necessary approval was secured from the Office of the College President of the community college to distribute the questionnaire and to conduct the study. After determining the power analysis sample of 116 respondents derived through the R*Power computation, the distribution and retrieval of the questionnaire were done personally by the researcher within the five-month period allotted for data gathering. After the retrieval, the data were tallied, analyzed, and interpreted using the appropriate statistical tools.
Document Review
The document review was employed as a distinct data gathering technique to obtain the objective academic records of the respondents. Document review is a systematic procedure for gathering, reviewing, and evaluating existing records and documents as a source of research data (Bowen, 2009). In this study, the documents reviewed were the official academic records of the respondents obtained from the registrar and other authorized offices of the community college, after securing the necessary approval from the institution. The variables retrieved through document review were the general weighted average, the general education average, the professional education average, the major or specialization average, and the teaching internship grade of the respondents. To ensure the accuracy and integrity of the data, procedural safeguards were observed, including the cross-checking of the retrieved records against the official institutional files, the verification of entries with the authorized records personnel, and the maintenance of confidentiality in handling the academic records. The document review provided the verified academic performance data that served as one of the predictor variables in the study.
Library Technique
This technique was employed during the review of related literature and studies. Related studies were gathered from different libraries in the Bicol Region and through digital library platforms and databases to provide a comprehensive theoretical and empirical foundation for the study.
Statistical Treatment of the Data
	The researcher employed several statistical tools to treat the data gathered. The responses of the respondents were classified and tabulated systematically according to the different variables included in the study. The following statistical tools were used:
Power Analysis (R*Power). Prior to data gathering, power analysis was conducted using the R*Power (Faul et al., 2007) to determine the minimum sample size required for the study. The analysis used the linear multiple regression model (fixed model, R² deviation from zero), with a medium effect size, an alpha level of 0.05, a power of 0.95, and the number of predictors examined in the study. This computation yielded the required sample size of 116 respondents, which was then proportionally allocated across the five program strata.
Frequency Distribution. Frequency Distribution. This refers to the total answers or perceptions of the respondents and was used to determine the percentages of each response. In this study, frequency distribution was used to describe the profile of the LET takers at the community college in terms of age, sex, degree, major or specialization, and LET rating as stated in SOP 1.
Percentage. This refers to the proportion of the responses in relation to the total number of respondents, expressed as a rate per hundred. In this study, the percentage technique was used in conjunction with frequency distribution to describe and summarize the profile variables of the LET takers at the community college.
The formula is:
P = f/N x 100
Where:
P = percentage
f = frequency of responses
N = total number of respondents
Weighted Mean. The weighted mean was used to quantify the data and make the interpretation more objective. In this study, the weighted mean was used to determine the level of study habits, review preparation practices, and institutional support among the LET takers at the community college as stated in SOP 3. The formula is:
WM = TWF/N
Where:
WM = weighted mean
F = frequency of number of responses
W = weight of category of responses
N = number of responses
T = total
Pearson Product-Moment Correlation Coefficient. This statistical tool was used to determine the significant relationship between the independent variables, namely the profile variables, academic performance, study habits, review preparation practices, and institutional support, and the dependent variable, which is the performance in the Licensure Examination for Teachers. The Pearson correlation coefficient measures the strength and direction of the linear relationship between two variables and provided the basis for determining which variables were significantly correlated with LET performance prior to the regression analysis.
Multiple Regression Analysis. This statistical tool was used to determine which among the profile variables, academic performance, study habits, review preparation practices, and institutional support significantly predicted performance in the Licensure Examination for Teachers among LET takers at the community college, as stated in SOP 4. Multiple regression analysis allows for the simultaneous examination of multiple predictor variables in relation to a single outcome variable, thereby identifying the most significant predictors of LET performance and the extent to which each variable contributes to the prediction of licensure outcomes.
Simple Linear Regression Analysis. This statistical tool was used to examine the individual predictive relationship between each disaggregated academic performance component, namely the general weighted average, general education average, professional education average, and major or specialization average, and the LET rating. Simple linear regression was applied to determine whether each academic component, when analyzed separately, significantly predicted LET performance, thereby providing a more detailed analysis of the contribution of each academic indicator to licensure outcomes as reflected in the separate regression tables presented in the Appendix.
Five-Point Rating Scale. The Likert-type scale was employed in quantifying and interpreting the weighted mean for each indicator related to study habits, review preparation practices, and institutional support. The scale consisted of the following interpretations:
	Scale
	Interval
	Verbal Interpretation

	5
	4.20 – 5.00
	Strongly Agree

	4
	3.40 – 4.19
	Agree

	3
	2.60 – 3.39
	Neutral

	2
	1.80 – 2.59
	Disagree

	1
	1.00 – 1.79
	Strongly Disagree











Notes
Boeije, H. R. (2020). How to design and create an effective survey/questionnaire: A step-by-step guide. International Journal of Academic Research in Management, 15(4), 37–41.
Booth, W. C. (2020). The craft of research. McGraw-Hill Publishing.
Bowen, G. A. (2009). Document analysis as a qualitative research method. Qualitative Research Journal, 9(2), 27–40. https://doi.org/10.3316/QRJ0902027
Cronbach, L. J. (1951). Coefficient alpha and the internal structure of tests. Psychometrika, 16(3), 297–334. https://doi.org/10.1007/BF02310555
Davies, P., Francis, P., & Jupp, V. (2017). Doing criminological research. Sage Publishing House.
Faul, F., Erdfelder, E., Lang, A.-G., & Buchner, A. (2007). G*Power 3: A flexible statistical power analysis program for the social, behavioral, and biomedical sciences. Behavior Research Methods, 39(2), 175–191. https://doi.org/10.3758/BF03193146
Fox, N. (2016). How to design a questionnaire. Sage Publications.
Hagan, J. (2016). Defining hospitality: Readers respond with their insight. http://www.hotel-online.com/News/DefiningHospitality.html
Kaur, P., Stoltzfus, J., & Yellapu, V. (2019). Descriptive statistics. Harpers and Row Publishers.
Leavy, P. (2021). The Oxford handbook of research. Jossey Bass.
McMillan, J. H., & Schumacher, S. (2016). Research in education: A conceptual introduction. Longman.






Chapter 4

PREDICTORS OF PERFORMANCE IN THE LICENSURE EXAMINATION FOR TEACHERS IN A COMMUNITY COLLEGE IN ALBAY

This chapter presented, analyzed, and interpreted the data gathered from the 116 LET takers of a community college in Albay who served as the respondents of the study. The presentation of results followed the sequence of the specific problems (SOP) of the study, which were organized according to the Input-Environment-Outcome (I-E-O) framework. Specifically, the data were presented in the following order: SOP 1 presented the profile of the LET takers and the Input characteristics they brought into the licensure process; SOP 2 presented their academic performance as part of the Input block; SOP 3 presented the level of their study habits, review preparation practices, and institutional support, which constituted the Environment block; and SOP 4 presented the significant predictors of performance in the Licensure Examination for Teachers as identified through regression analysis, which represented the Outcome. The discussion of each set of results was substantiated using the Present, Analyze, Integrate, and Link (PAIL) method, where the data were first presented, then analyzed, integrated and interpreted in relation to the institutional context, and finally linked to the related literature and studies reviewed in the study.
 Profile of the LET Takers
The profile of the LET takers was examined in terms of age, sex, degree, major or specialization, and LET rating. These variables constituted the Input characteristics of the respondents within the I-E-O framework and were presented in the following tables.
Table 2
Age

	Age
	f
	%

	21
	1
	1

	22
	20
	17

	23
	58
	50

	24
	27
	23

	25
	5
	4

	26
	5
	4

	Total
	116
	100


Table 2 the age distribution of the LET takers. The data showed that the majority of the respondents, 58 or 50 percent, were 23 years old, followed by 27 respondents or 23 percent who were 24 years old, and 20 respondents or 17 percent who were 22 years old. The remaining respondents were distributed among those aged 25 (5 or 4 percent), 26 (5 or 4 percent), and 21 (1 or 1 percent).
The data revealed that the respondents were predominantly young adults clustered between 22 and 24 years of age, which indicated that most of the graduates of the institution took the licensure examination within a short period after completing the teacher education program. This pattern suggested that the respondents benefited from the recency of their academic training when they sat for the LET. The predominance of young LET takers was consistent with the findings of Abao et al. (2023) in a national study, which indicated that younger teacher education graduates tended to take the LET closer to their year of graduation and benefited from the recency of their academic preparation. In the same manner, Olvido et al. (2024) found that a great number of graduates of Philippine teacher education institutions who took the licensure examination immediately after graduation performed at a higher level, since the academic content remained fresh and accessible. The age profile of the respondents therefore reflected commendable academic preparedness and professional motivation among the graduates of the community college.
Table 3
Sex

	Sex
	Frequency
	Percentage

	Male
	31
	27

	Female
	85
	73

	Total
	116
	100


Table 3 presented the distribution of the respondents according to sex. The data showed that the majority of the LET takers, 85 or 73 percent, were female, while 31 or 27 percent were male.
The data showed a strong prevalence of female respondents among the LET takers which is reflective of the gender breakdown typical of the teaching profession in the Philippines and teacher education programs in general. The distribution indicates that the teacher education programs offered by the community college continue to attract a disproportionately female population, mirroring the national trend in the field. Belza et al. (2025) in a profiling study of teacher education institutions in the Philippines noted that the demographic make-up of teacher education graduates, including their distribution by sex, is part of the institutional profile that affects licensure outcomes and provides information for program planning. The sex distribution of the respondents therefore provided important demographic context for understanding the population of LET takers at the institution.
Table 4
Degree

	Degree
	Frequency
	Percentage

	Bachelor of Physical Education (BPEd)
	38
	33

	Bachelor of Secondary Education (BSEd)
	64
	55

	Bachelor of Technology and Livelihood Education (BTLEd)
	14
	12

	Total
	116
	100


Table 4 presented the distribution of the respondents by degree program. Data revealed that the majority of the LET examinees were graduates of Bachelor of Secondary Education program with 64 or 55 percent. This was followed by 38 respondents or 33 percent who were graduates of Bachelor of Physical Education program and 14 respondents or 12 percent who were graduates of Bachelor of Technology and Livelihood Education program.
The data indicated that the largest percentage of the respondents were from the Bachelor of Secondary Education program which reflects the enrollment profile and program composition of the community college. This distribution implied that the institution’s licensure performance was primarily a function of the preparation it provided in its secondary education program. In the national study of Abao et al. (2023), the distribution of LET takers by degree program significantly differs across institutions, and the stronger the enrollment base of a program, the more examinees an institution produces. Belza et al. (2025) in their profiling study noted that an institution’s licensure profile is directly influenced by its program mix, where resources, faculty expertise, and curricular emphasis are focused on a particular set of programs. The degree distribution therefore underscored the need to ensure instructional quality aligned with the specialization across all program offerings of the community college.
Table 5
Major

	Major
	Frequency
	Percentage

	English
	33
	28

	Filipino
	15
	13

	Home Economics
	14
	12

	Physical Education
	39
	34

	Social Studies
	15
	13

	Total
	116
	100


Table 5 presented the distribution of the respondents according to their major or specialization. The data showed that the largest group of LET takers, 39 or 34 percent, specialized in Physical Education, followed by 33 respondents or 28 percent in English. Filipino and Social Studies had 15 respondents or 13 percent and Home Economics had 14 respondents or 12 percent. Data shows that the respondents were divided into five specialization areas. The biggest groups were Physical Education and English. This distribution represented the diversity of the teacher education programs offered by the community college and the relative enrollment strength of each specialization. The type of major directly affected licensure preparation as each major is a different knowledge domain that is measured in the specialization part of the LET. A teacher education graduate’s specialization is a major determinant of academic preparation and LET performance (Dionio et al., 2025).
 The performance in the specialization part of the licensure examination is related to the depth and breadth of content mastery in a particular subject area. In the same manner, Cadosales et al. (2023) found that academic indicators in some subjects were good proxies for content mastery, which implies that students who took coursework related to LET competencies were likely to be proficient in that area. The very presence of a plethora of specializations necessitated the need to maintain the quality of content in all the major offerings of the institution.
LET Rating
The LET rating of the respondents was presented separately in terms of the overall rating and the three component ratings, namely General Education, Professional Education, and Major or Specialization, in accordance with the requirement to present the licensure rating across each examination component.
Table 8 presented the distribution of the respondents according to their overall LET rating. The data revealed that the highest number 43 or 37 percent, got the scores ranging from 85.00 to 89.99, 32 respondents, or 28 percent, got the score ranging from 80.00 to 84.99 and 24 respondents or 21 percent got the scores ranging from 75.00 to 79.99. Eleven respondents or 9 percent were rated below 75.00, while 6 respondents or 5 percent were scored between 90.00 and 100.00.
Table 8
Overall LET Rating

	Rating Interval
	Frequency
	Percentage

	Below 75.00
	11
	9

	75.00 – 79.99
	24
	21

	80.00 – 84.99
	32
	28

	85.00 – 89.99
	43
	37

	90.00 – 100.00
	6
	5

	Total
	116
	100



The data revealed that the majority of the respondents received general ratings higher than or equal to the minimum passing score of 75.00, with the greatest number in the 85.00 to 89.99 range, although some of the takers scored below the passing grade. This distribution showed that although the majority of the community college graduates had the competency needed for professional licensure, the remaining percentage still did not meet the standard. This implied areas of institutional improvement. This is in agreement with Bustos et al. (2025) who found that the performance of teacher education graduates on the licensure examination in the Philippines tends to cluster around the passing score, which calls for systemic reforms in examination preparation and curriculum alignment. Likewise, Cadosales et al. (2023) stated that LET performance data can be used as a diagnostic tool for institutional program improvement, pointing out that the distribution of scores indicates areas in the curriculum and preparation processes that need attention. Therefore, the distribution of the total scores mirrored the institution’s strengths and areas for improvement in pre-service preparation, similar to the diagnostic focus of Abao et al. (2023).
Table 9
General Education

	Rating Interval
	Frequency
	Percentage

	Below 75.00
	18
	16

	75.00 – 79.99
	19
	16

	80.00 – 84.99
	30
	26

	85.00 – 89.99
	33
	28

	90.00 – 100.00
	16
	14

	Total
	116
	100


Table 9 presented the distribution of the respondents according to their LET rating in the General Education component. The data showed that 33 respondents or 28 percent scored between 85.00 and 89.99, followed by 30 respondents or 26 percent scored between 80.00 and 84.99. Eighteen respondents (16%) scored below 75.00, 19 respondents (16%) scored between 75.00 and 79.99 and 16 respondents (14%) scored between 90.00 and 100.00.
The data were suggestive of a broad distribution of the General Education ratings. A significant proportion of the respondents scored below the pass mark. The General Education component was a relative challenge for the takers. The finding suggested the need to enhance curricular support for the breadth of content covered within the General Education domain. The literature shows that the congruence between the contents of the general education courses and the LET assessment is a salient determinant of the licensure performance, and the shortfalls of the curriculum mirror the low performance in this area (Balinario et al., 2023). 
Similarly, Delos Angeles (2020) found that the level of curriculum congruence with the LET competencies was a significant predictor of candidate performance and the incongruence of course objectives and licensure content had a negative impact on the examination results. Darling-Hammond and Bransford (2005) also argue that coherent programs of teacher preparation that integrate general academic content with pedagogical competencies produce graduates that are more closely aligned with the demands of professional licensure. The distribution of General Education ratings, therefore, showed the need for a focused curricular review of this component.
Table 10
Professional Education

	Rating Interval
	Frequency
	Percentage

	Below 75.00
	23
	20

	75.00 – 79.99
	30
	26

	80.00 – 84.99
	34
	29

	85.00 – 89.99
	25
	22

	90.00 – 100.00
	4
	3

	Total
	116
	100



Table 10 presented the distribution of the respondents according to their LET rating in the Professional Education component. The data showed that 34 respondents or 29 percent got a score of 80.00 to 84.99, followed by 30 respondents or 26 percent who got a score of 75.00 to 79.99, and 25 respondents or 22 percent who got a score of 85.00 to 89.99. Twenty-three or 20 percent of the respondents scored below 75.00, whereas 4 or 3 percent of the respondents scored between 90.00 and 100.00.
The data showed that the Professional Education ratings were within the middle range, with a significant number of respondents scoring below the passing mark, implying that pedagogical content was also a challenge for a segment of the takers. The distribution, as the domain of Professional Education directly measures pedagogical knowledge and teaching competencies, indicated the need to strengthen this area of preparation. Amanonce and Maramag (2020) found that professional education grades are among the strongest academic predictors of LET performance, reflecting the central role of pedagogical mastery in licensure outcomes. Lao (2021) similarly found that students who excelled in professional education courses had a significantly higher chance of passing the LET, and that the quality of instruction and content coverage in this area were important factors in meeting the licensure cut score. 
The Professional Regulation Commission (2025) likewise reiterated that preparation for the LET should be aligned with the curriculum and examination coverage for professional education. The distribution of Professional Education ratings therefore highlighted the need to reinforce pedagogical preparation across the program.
Table 11 shows the distribution of the respondents according to their LET rating in the Major or Specialization component. The data showed that there were 34 respondents or 29 percent with score of 80.00-84.99 and there were 34
Table 11
Major/Specialization

	Rating Interval
	Frequency
	Percentage

	Below 75.00
	4
	3

	75.00 – 79.99
	16
	14

	80.00 – 84.99
	34
	29

	85.00 – 89.99
	34
	29

	90.00 – 100.00
	28
	24

	Total
	116
	100



respondents or 29 percent with score of 85.00-89.99. Twenty-eight or 24 percent of the respondents scored 90.00 to 100.00, 16 or 14 percent scored 75.00-79.99 and only 4 or 3 percent scored below 75.00.
The data indicated that the Major or Specialization component received the highest rating among the three components of the examination. The overwhelming majority of respondents scored at or above the passing threshold and only a small proportion scored below it. This finding implied that the respondents’ areas of specialization in content mastery were a relative strength of the institution’s preparation. Ferrer (2024) reported that performance in the major or specialization subjects is a significant predictor of the LET specialization component, as deeper content expertise translates directly into better performance in the domain-specific portion of the examination. 
Orlanda-Ventayen (2019) noted that mastery of subject matter is a good
predictor of licensure success and emphasized the need for continuous academic monitoring at the level of specialization. Ingersoll (2018) likewise found that teacher preparation programs offering coherent and sustained major coursework produce graduates with a stronger command of the content knowledge required for licensure. The strength of the Major or Specialization ratings therefore affirmed that the specialization curriculum of the community college was generally well aligned with the content domains tested in the LET.
Academic Performance of the LET Takers
The academic performance of the LET takers was assessed in terms of the general weighted average, general education average, professional education average, major or specialization average, and teaching internship grade. These data were drawn from the official academic records of the respondents through document review and constituted part of the Input block of the I-E-O framework. The data were presented using the Philippine higher education grading system, where 1.00 denotes the highest level of academic performance. The corresponding verbal interpretations were as follows: 1.00 to 1.50 was Excellent, 1.51 to 2.00 was Very Satisfactory, and 2.01 to 2.50 was Satisfactory.
Table 12
General Weighted Average

	
	Frequency
	Percentage
	Interpretation

	1.00 – 1.50
	0
	0
	Excellent

	1.51 – 2.00
	101
	87
	Very Satisfactory

	2.01 – 2.50
	15
	13
	Satisfactory

	Mean GWA
	1.88
	Very Satisfactory



Table 12 presented the distribution of the LET takers according to their general weighted average. No respondent fell within the Excellent range of 1.00 to 1.50. The majority, 101 respondents or 87 percent, had a GWA in the 1.51 to 2.00 range, interpreted as Very Satisfactory, while 15 respondents or 13 percent had a GWA in the 2.01 to 2.50 range, interpreted as Satisfactory. The mean GWA of the respondents was 1.88 interpreted as Very Satisfactory.
The data revealed that generally, the respondents maintained a Very Satisfactory level of overall academic performance during their teacher education program which laid a solid academic foundation for licensure readiness. This finding pointed out the significance of cumulative academic achievement as the foundation for success in the licensure examination. Amanonce and Maramag (2020) found a significant positive relationship between the GWA of the teacher education graduates and their LET performance, and they identified cumulative academic records as one of the most reliable indicators of licensure readiness. Ferrer (2024) also found that grades earned during the teacher education program predicted the outcomes on the LET, confirming that consistent academic performance across all curricular components contributes to licensure readiness.       
Similarly, Camarista et al. (2025) identified the GWA as a strong predictor of LET performance of Philippine teacher education institutions. The Very Satisfactory mean GWA of 1.88 therefore, indicated that the LET takers of the community college generally sustained a commendable level of academic performance across their degree program.
Table 13 presented the academic performance of the respondents in the General Education component. No respondent obtained an average in the Excellent range. Fifty-two respondents or 45 percent obtained averages in the Very
Table 13
General Education

	Range
	Frequency
	Percentage
	Interpretation

	1.00 – 1.50
	0
	0
	Excellent

	1.51 – 2.00
	52
	45
	Very Satisfactory

	2.01 – 2.50
	63
	54
	Satisfactory

	Mean Gen Ed Average
	2.02
	Satisfactory



Satisfactory range, while 63 respondents or 54 percent fell within the Satisfactory range. The mean General Education average was 2.02, interpreted as Satisfactory, the only academic component to fall below the Very Satisfactory level
The data showed that the General Education component was the weakest area of academic performance among the respondents as majority got only Satisfactory averages. This finding was consistent with the earlier observation that the General Education component of the LET rating showed a relatively high percentage of below-passing scores and thus was a priority area for curricular enhancement. Balinario et al. (2023) pointed out that congruence between what is delivered in the general education courses and what is assessed in the LET is a major factor in licensure performance, and gaps in curriculum coverage are often translated to lower scores in this area. Delos Angeles (2020) found that the degree of alignment between the curriculum and the LET competencies was a strong predictor of candidate performance, and that misalignment between course objectives and licensure content was negatively associated with examination performance. Darling-Hammond and Bransford (2005) further argued that coherent teacher preparation programs that combine general academic content with pedagogical competencies produce graduates more closely aligned with the demands of professional licensure. The Satisfactory mean General Education average therefore indicated that future LET takers would benefit from targeted curricular review and additional academic support in general education subjects.
Table 14
Professional Education

	Range
	Frequency
	Percentage
	Interpretation

	1.00 – 1.50
	4
	3
	Excellent

	1.51 – 2.00
	78
	67
	Very Satisfactory

	2.01 – 2.50
	33
	28
	Satisfactory

	Mean Prof Ed Average
	1.88
	Very Satisfactory


Table 14 presented the academic performance of the respondents in the Professional Education component. Four respondents or 3 percent achieved an Excellent average, the majority comprising 78 respondents or 67 percent achieved averages in the Very Satisfactory range, and 33 respondents or 28 percent fell within the Satisfactory range. The mean Professional Education average was 1.88 interpreted as Very Satisfactory.
The data showed that the respondents achieved a Very Satisfactory level of academic performance in the Professional Education component which was a praiseworthy level of pedagogical preparation. The LET is considerably strengthened by Professional Education, and is directly linked to pedagogical knowledge and teaching competencies. Hence, this level of performance was an appropriate measure of licensure readiness. Amanonce and Maramag (2020) found that grades in professional education are among the strongest academic predictors of LET performance. Lao (2021) also reported that students who performed well in professional education courses had a significantly higher likelihood of passing the LET and the quality of instruction and content coverage in this area were important factors to achieve the licensure cut score. The Professional Regulation Commission (2025) also stressed that preparation for the LET should be in accordance with the curriculum and examination coverage for professional education. The Very Satisfactory mean of 1.88 therefore signified a commendable level of pedagogical preparation among the LET takers of the community college.
Table 15
Major/Specialization

	Range
	Frequency
	Percentage
	Interpretation

	1.00 – 1.50
	3
	3
	Excellent

	1.51 – 2.00
	103
	89
	Very Satisfactory

	2.01 – 2.50
	9
	8
	Satisfactory

	Mean Major Average
	1.84
	Very Satisfactory



Table 15 presents the academic performance of the respondents in their major or specialization area. Three respondents or 3 percent obtained an Excellent average, the majority comprising 103 respondents or 89 percent fell within the Very Satisfactory range, and 9 respondents or 8 percent fell within the Satisfactory range. The mean major or specialization average was 1.84, interpreted as Very Satisfactory.
The data showed that the majority of the respondents had Very Satisfactory averages in their major or specialization which means that there is a generally high level of mastery of the subject matter. This finding was congruent with the previous finding that the Major or Specialization component received the highest LET ratings among the three examination components. Ferrer (2024) pointed out that performance in the major or specialization subjects is a major predictor of the LET specialization component because greater content expertise directly translates to better performance in the domain-specific portion of the examination. 
Orlanda-Ventayen (2019) noted that subject-matter mastery is a reliable indicator of licensure success and highlighted the value of ongoing academic monitoring at the specialization level. Ingersoll (2018) likewise found that teacher preparation programs offering sustained and coherent major coursework produce graduates with a stronger command of the content knowledge required for licensure. The mean specialization average of 1.84 therefore implied that the specialization curriculum of the community college was generally well aligned with the content domains tested in the LET.
Table 16
Teaching Internship

	Range
	Frequency
	Percentage
	Interpretation

	1.00 – 1.50
	73
	63
	Excellent

	1.51 – 2.00
	43
	37
	Very Satisfactory

	2.01 – 2.50
	0
	0
	Satisfactory

	Mean Teaching Internship Grade
	1.37
	Excellent


Table 16 shows the distribution of the teaching internship grades of the respondents. The majority, 73 respondents or 63 percent, obtained grades in the Excellent range of 1.00 to 1.50, which signified a high level of field-based performance during the supervised teaching practicum. Forty-three respondents 
or 37 percent fell within the Very Satisfactory range, and no respondent obtained a Satisfactory grade. The mean teaching internship grade was 1.37, interpreted as Excellent, the best academic performance result among all five areas studied.
The data showed that the teaching internship was the best area of academic performance among the respondents with the mean grade falling in the Excellent range and distinctly above the other academic components which were all within the Very Satisfactory range. The result showed a high level of applied pedagogical preparedness of the LET takers and identified supervised field teaching as a particular institutional strength. The teaching internship grade is a strong predictor of LET readiness in terms of academics since the teaching skills performed in the practicum period are associated with the professional competencies assessed in the licensure examination (Dionio et al., 2025). A well-structured and well-supervised practicum experiences lead to increased confidence and competence in carrying out classroom responsibilities. Rogayan and Reusia (2021) observed that the quality of the teaching internship experience is important for the development of professional identity and readiness for licensure. The quality of practicum experiences significantly influenced the licensure preparation of education graduates in Bicol colleges (Villafuerte, 2017) which is very relevant since the community college is located in the same regional setting. A more extended practicum with scaffolded mentoring was also found to be among the most significant predictors of licensure success (Anderson, 2021). Thus, the Excellent mean internship grade of 1.37 confirmed that supervised field teaching was a salient strength of the community college.
Level of Study Habits, Review Preparation Practices, and Institutional Support

The level of study habits in preparation for the LET, review preparation practices, and institutional support received from the community college were assessed using a five-point Likert-type scale. These variables constituted the Environment block of the I-E-O framework. The weighted mean scores for each indicator were computed and interpreted using the following scale: 4.21 to 5.00 as Always, 3.41 to 4.20 as Often, 2.61 to 3.40 as Sometimes, 1.81 to 2.60 as Rarely, and 1.00 to 1.80 as Never. The indicators presented were those retained after item analysis from the pilot testing.
Table 17 presents the Level of Study Habits of the LET Takers in Preparation for the Licensure Examination. The general weighted mean was 3.75 interpreted as Often which indicated that the respondents are often engaged in study behaviors in their preparation for the LET. The most highly rated indicator was Statement 05 with a weighted mean of 4.16 followed by Statement 06 with 4.12 and Statement 04 with 4.04 all interpreted as Often. The lowest rated indicator was Statement 07 with a weighted mean of 3.05 which was interpreted as Sometimes.
The data suggested that respondents frequently engaged in disciplined and structured study behaviors and that the most highly rated indicators represented active and intentional study strategies. This pattern was a sign that the LET takers 
Table 17
Study Habits

	Indicators
	WM
	Interpretation

	1. Set a regular and consistent study schedule in preparation for the LET.
	3.69
	Often

	2. Allocate sufficient time each day for reviewing LET-related topics and subject areas.
	3.60
	Often

	3. Prioritize reviewing subject areas where I feel least confident.
	3.85
	Often

	4. Use various study materials such as LET reviewers, textbooks, and past board exam questions.
	4.04
	Often

	5. Take down notes and summarize key concepts while studying for the LET.
	4.16
	Often

	6. Answer practice tests and mock examinations to assess my readiness for the LET.
	4.12
	Often

	7. Review with classmates or study groups to strengthen understanding of LET topics.
	3.05
	Sometimes

	8. Manage distractions effectively during my study sessions.
	3.61
	Often

	9. Monitor my own progress by keeping track of topics I have already reviewed.
	3.82
	Often

	10. Maintain a healthy lifestyle (adequate sleep, proper diet, exercise) to support my LET preparation.
	3.58
	Often

	General Weighted Mean
	3.75
	Often


Legend: 1.00–1.80 Never; 1.81–2.60 Rarely; 2.61–3.40 Sometimes; 3.41–4.20 Often; 4.21–5.00 Always.

prepared systematically and independently. Students who had a plan for their study time, took structured notes and self-tested scored higher than students with less structured study habits (Islam, 2021). Good study habits are directly linked to better examination results. According to Alvarez (2018), the disciplined and structured study habits of LET takers help them perform better in the licensure examination because it reduces examination stress and keeps the learners academically motivated during the review period. Johnson (2016) likewise found, in an experimental study, that practice examinations and active note-taking contributed to licensure performance by reinforcing content knowledge and building psychological readiness. The lower rating on the collaborative study indicator suggested that the respondents relied more on individual study strategies than on group review, a pattern that Gardoce and Sangalang (2020) noted could be strengthened, as collaborative review activities combined with structured institutional programs constitute an effective strategy for holistic licensure preparation.
Table 18 shows the level of review preparation practices of the LET takers. The overall weighted mean was 3.71, interpreted as Often, meaning that the respondents usually engaged in purposeful and structured review activities in preparing for the licensure examination. The highest rated indicator was Statement 03 with a weighted mean of 4.38 interpreted as Always, followed by Statement 07 with 4.17 interpreted as Often. The lowest rated indicators were Statement 09 (weighted mean=3.07) and Statement 01 (weighted mean=3.34), both interpreted as Sometimes.
The data indicated that the respondents heavily employed review strategies that were accessible and format-specific. The highest ratings were for use of digitalreview resources and practice answering examination-type questions. This pattern indicated that the consumers preferred self-directed and technology- 

Table18
Review Preparation Practices

	Indicators
	WM
	Interpretation

	1. Enroll in or attend a formal LET review program or review center.
	3.34
	Sometimes

	2. Participate in institutional review sessions organized by Polangui Community College.
	3.57
	Often

	3. Use online review materials, video lectures, and digital resources to prepare for the LET.
	4.38
	Always

	4. Take full-length mock LET examinations under timed conditions to simulate the actual exam.
	3.67
	Often

	5. Analyze my performance in mock exams to identify areas that need further review.
	3.84
	Often

	6. Focus my review on LET content domains where I previously scored low.
	3.84
	Often

	7. Practice answering multiple-choice questions to improve test-taking speed and accuracy.
	4.17
	Often

	8. Review the Table of Specifications (TOS) and LET competencies as a guide for preparation.
	3.66
	Often

	9. Seek guidance from faculty members or mentors regarding effective LET review strategies.
	3.07
	Sometimes

	10. Begin the LET review well in advance rather than cramming close to the examination date.
	3.52
	Often

	General Weighted Mean
	3.71
	Often



assisted review options. Preparation for the licensure examination should be up-to-date and relevant to the competency requirements of today which include digital modalities that provide accessible and flexible options for review (Professional Regulation Commission, 2025). Fiscal and Roman (2022) revealed that structured pre-licensure review activities in the format and content of the actual LET are significant predictors of licensure performance and that the quality and consistency of the review preparation are key determinants of examination readiness. 
The lower scores on the indicators of formal review enrollment and faculty consultation suggested that the respondents were relying mainly on self-directed and institutionally organized review rather than commercial review programs. Cruz (2017) found that review programs integrated into the academic calendar and anchored on LET competencies are more effective than ad hoc preparation, and that faculty-supported review programs yield more sustained learning gains. Gardoce and Sangalang (2020) likewise observed, through structural equation modeling, that structured review preparation had both direct and indirect effects on licensure outcomes, supporting the systematic inclusion of review activities in the curriculum.
Table 19 presents the level of institutional support received by the LET takers from the community college. The overall weighted mean was 3.57 which interpreted as Often which meant that the institution, in general, provided a consistent level of support for the licensure preparation of its graduates. Statement 08 had the highest weighted mean of 3.76 interpreted as Often, Statement 07 with 3.70 interpreted as Often and Statement 02 with 3.66 interpreted as Often. Statement 04 had the lowest rating with a weighted mean of 3.08 interpreted as Sometimes. 
The data indicated that the respondents perceived the institutional support of the community college to be generally present and consistent, although some 
Table 19
Institutional Support

	Indicators
	WM
	Interpretation

	1. Polangui Community College provided structured and curriculum-integrated LET review programs.
	3.61
	Often

	2. Faculty members conducted mock LET examinations as part of our academic preparation.
	3.66
	Often

	3. The institution offered mentoring and academic advising services to help prepare for the LET.
	3.59
	Often

	4. Counseling services were available to help manage test anxiety and examination-related stress.
	3.08
	Sometimes

	5. The institution provided access to LET reviewers, past board examination materials, and practice tests.
	3.52
	Often

	6. Faculty members aligned their instruction with the competencies and content domains assessed in the LET.
	3.62
	Often

	7. The institution conducted orientations and seminars specifically designed to prepare students for the LET.
	3.70
	Often

	8. Overall, the institutional support received from Polangui Community College significantly contributed to my LET preparation.
	3.76
	Often

	General Weighted Mean
	3.57
	Often


of the support mechanisms were rated lower than others, indicating uneven implementation across the different forms of support. The pattern indicated that the overall level of support was adequate but some areas needed to strengthen. Mentoring, academic advising, and test anxiety counseling are important factors in increasing the readiness of students in the LET (De Guzman, 2018). The continued provision of these services helps build the confidence and preparedness of examinees. Mendoza (2019) also said psychosocial support, such as counseling and time-management workshops, are just as important as academic preparation, especially for students with limited resources, as community college students often are. According to the OECD (2019), high-performing systems intentionally invest in institutional support structures for aspiring teachers and the quality and consistency of institutional support are linked to better licensure outcomes. 
Similarly, Guardario et al. (2024) found a significant relationship between the level of institutional support given to LET takers and their performance in the examination. These findings indicated that the community college should continue to strengthen its support systems as an essential element of the proposed intervention program.
Significant Predictors of Performance in the Licensure Examination for Teachers

To address the fourth specific problem of the study, regression analysis was conducted to determine which among the profile variables, academic performance, study habits, review preparation practices, and institutional support significantly predicted performance in the Licensure Examination for Teachers among the LET takers of the community college. In accordance with the requirement to present the licensure rating separately by examination component, the regression analysis was conducted not only for the overall LET rating but also separately for the General Education, Professional Education, and Major or Specialization ratings. The null hypothesis stated that none of the identified variables significantly predicted LET performance among the respondents. The results are summarized in the following tables, with the detailed regression outputs presented in the Appendix.
Table 20
Regression Analysis Predicting Overall LET Rating in Terms of the Different Predictors

	Predictors
	R
	R²
	Adj. R²
	F
	p
	Result

	Profile Variables
	0.338
	0.114
	0.065
	2.343
	0.036
	Significant

	Academic Performance
	0.486
	0.237
	0.202
	6.815
	0.000014
	Significant

	Study Habits
	0.170
	0.029
	0.020
	3.393
	0.068
	Not Significant

	Review Preparation Practices
	0.325
	0.105
	0.098
	13.440
	0.000376
	Significant

	Institutional Support
	0.199
	0.040
	0.031
	4.692
	0.032
	Significant


Note. Significance level set at p < 0.05.
Table 20 presents the regression analysis predicting the overall LET rating. Among the five predictor groups, four were found to significantly predict the overall LET rating, namely Academic Performance (F = 6.815, p < 0.001), Review Preparation Practices (F = 13.440, p < 0.001), Profile Variables (F = 2.343, p = 0.036), and Institutional Support (F = 4.692, p = 0.032). Study Habits did not reach statistical significance (F = 3.393, p = 0.068).
The results showed that Academic Performance was the most significant predictor of the overall rating in the LET with a contribution of 23.7 percent, followed by Review Preparation Practices, Profile Variables, and Institutional Support. Study Habits was slightly below the significant level. 
The pattern suggests that for the respondents, licensure performance was most influenced by the takers’ cumulative academic preparation, supported by structured review and institutional support. The importance of academic performance validated the results of Amanonce and Maramag (2020) who considered cumulative academic records to be one of the most accurate predictors of LET performance and Camarista et al. (2025) who found the GWA to be one of the strongest predictors of board performance. The importance of review preparation practices was consistent with Fiscal and Roman (2022) who found that structured pre-licensure review aligned with the actual examination significantly predicts licensure performance, and Gardoce and Sangalang (2020) who established the direct and indirect effects of structured review on licensure outcomes. The importance of institutional support supported Guardario et al. (2024) who observed a significant relation between institutional support and licensure performance. Hence, the null hypothesis was rejected for academic performance, review preparation practices, profile variables and institutional support and retained for study habits.
Table 21 presents the regression analysis predicting the General Education rating. Four predictor groups significantly predicted the General Education rating, including Academic Performance (F = 12.504, p < 0.001), Profile Variables (F =5.762, p < 0.001), Review Preparation Practices (F = 12.709, p = 0.001), and 
Table 21
Regression Analysis Predicting General Education Rating in Terms of the Different Predictors

	Predictors
	R
	R²
	Adj. R²
	F
	p
	Result

	Profile Variables
	0.491
	0.241
	0.199
	5.762
	0.00003
	Significant

	Academic Performance
	0.602
	0.362
	0.333
	12.504
	1.29E-09
	Significant

	Study Habits
	0.271
	0.073
	0.065
	9.000
	0.003
	Significant

	Review Preparation Practices
	0.317
	0.100
	0.092
	12.709
	0.001
	Significant

	Institutional Support
	0.112
	0.013
	0.004
	1.447
	0.232
	Not Significant


Note. Significance level set at p < 0.05.
Study Habits (F = 9.000, p = 0.003). Institutional Support was not a significant predictor of the General Education rating (F = 1.447, p = 0.232).
The data indicated that Academic Performance was once more the strongest predictor of the General Education rating, explaining approximately 36.2 percent of the variance, and study habits was a significant predictor for this component although it was not significant for the overall rating. The results indicate that the accumulation of academic foundational knowledge and the strengthening of disciplined study behaviors had a significant impact on performance in the General Education domain. The findings validated the results of Balinario et al. (2023) and Delos Angeles (2020) that the effectivity of the general education curriculum is largely influenced by the level of alignment to the LET competencies and Darling-Hammond and Bransford (2005) who argued that graduates who are more aligned with the licensure demands are products of coherent academic preparation. The emergence of study habits as significant in this component was consistent with Islam (2021) who linked structured study behaviors to improved examination results. The null hypothesis was therefore rejected for academic performance, profile variables, review preparation practices, and study habits, and retained for institutional support in the General Education component.
Table 22
Regression Analysis Predicting Professional Education Rating in Terms of the Different Predictors

	Predictors
	R
	R²
	Adj. R²
	F
	p
	Result

	Profile Variables
	0.511
	0.261
	0.220
	6.410
	0.000008
	Significant

	Academic Performance
	0.611
	0.374
	0.345
	13.134
	4.99E-10
	Significant

	Study Habits
	0.340
	0.115
	0.108
	14.884
	0.000190
	Significant

	Review Preparation Practices
	0.379
	0.144
	0.136
	19.141
	0.0000270
	Significant

	Institutional Support
	0.215
	0.046
	0.038
	5.537
	0.020
	Significant


Note. Significance level set at p < 0.05.
Table 22 presented the regression analysis predicting the Professional Education rating. All five predictor groups significantly predicted the Professional Education rating, namely Academic Performance (F = 13.134, p < 0.001), Review Preparation Practices (F = 19.141, p < 0.001), Profile Variables (F = 6.410, p < 0.001), Study Habits (F = 14.884, p < 0.001), and Institutional Support (F = 5.537, p = 0.020).The data revealed that the Professional Education component was the  only domain in which all five predictor groups reached significance, with Academic Performance again the strongest, explaining approximately 37.4 percent of the variance. 
This finding pointed out that the pedagogical performance in the LET was the most completely determined of all the components, using all dimensions of the takers' preparation.  The result is in agreement with the findings of Amanonce and Maramag (2020) and Lao (2021) who reported that the professional education grades were among the strongest academic predictors of LET performance and the Professional Regulation Commission (2025) that highlighted the need to align the preparation with the coverage of the professional education examination. 
The significance of all predictor groups in this component underscored the integrated nature of pedagogical readiness, where academic foundations, review, institutional support, study habits, and profile characteristics jointly contributed to performance. The null hypothesis was therefore rejected for all five predictor groups in the Professional Education component.
Table 22 presented the regression analysis predicting the Major or Specialization rating. Two predictor groups significantly predicted the Major or Specialization rating, namely Academic Performance (F = 13.134, p < 0.001) and Profile Variables (F = 4.245, p = 0.001). Study Habits (p = 0.068), Review Preparation Practices (p = 0.146) and Institutional Support (p = 0.081) were not significant statistically.
The results showed that Academic Performance and Profile Variables were strong predictors of performance in the Major or Specialization component, whereas the environmental predictors were not significant. This pattern suggested


Table 23
Regression Analysis Predicting Major/Specialization Rating in Terms of the Different Predictors

	Predictors
	R
	R²
	Adj. R²
	F
	p
	Result

	Profile Variables
	0.435
	0.189
	0.145
	4.245
	0.001
	Significant

	Academic Performance
	0.490
	0.240
	0.205
	13.134
	0.000011
	Significant

	Study Habits
	0.170
	0.029
	0.020
	3.393
	0.068
	Not Significant

	Review Preparation Practices
	0.136
	0.018
	0.010
	2.143
	0.146
	Not Significant

	Institutional Support
	0.163
	0.027
	0.018
	3.108
	0.081
	Not Significant


Note. Significance level set at p < 0.05.
students’ success in the specialization field was most related to their content understanding as reflected in their academic records and not on general review and support tools. This finding supported Ferrer (2024) who found that performance in the major subjects significantly predicts LET specialization component and Orlanda-Ventayen (2019) and Ingersoll (2018) who emphasized that sustained subject-matter mastery is the key determinant of specialization performance. The limited role of the environmental predictors in this component suggested that specialization success is rooted in deep, discipline-specific academic preparation that general review activities cannot easily substitute for. The null hypothesis was therefore rejected for academic performance and profile   variables, and retained for study habits, review preparation practices, and institutional support in the Major or Specialization component.
The regression results across the overall rating and the three examination components revealed a consistent and substantively important pattern: Academic Performance was the most stable and powerful predictor of LET performance, reaching significance in every model and registering the highest explained variance in each. This finding revalidated the critical function of cumulative academic preparation in licensure success and was highly congruent with the findings of Amanonce and Maramag (2020), Ferrer (2024), and Lao (2021) who identified academic achievement as a major factor for LET outcomes and Camarista et al. (2025) who validated the GWA as a strong predictor of the board performance. The consistency of this result among the four models suggested that the academic foundation built in the teacher education program was the most reliable foundation for licensure readiness for the respondents. 
The emphasis on Review Preparation Practices across the general, General Education, and Professional Education models reinforced the value of structured and format-specific review in preparing for licensure. This finding is consistent with the findings of Fiscal and Roman (2022) who found that structured pre-licensure review aligned with the actual examination significantly predicts performance, and with Cruz (2017) and Gardoce and Sangalang (2020) who established that curriculum-integrated, systematically organized review yields stronger licensure outcomes than ad hoc preparation. The preparation of the review reinforced the importance of embedding review within the academic program, rather than relying on individual or commercial initiatives.
The behavior of Study Habits across the models was given special attention. Study habits were not significant predictors of the overall rating (p = 0.068) or the Major or Specialization rating. However, they were significant predictors of the General Education rating (p = 0.003) and the Professional Education rating (p < 0.001). The pattern suggested that disciplined study behaviors had the strongest effects on the broad content domains of General Education and the pedagogical domain of Professional Education, where sustained and structured study are most consequential, but less so on the specialization domain that depends more on deep content mastery. This nuanced result was in line with Islam (2021), Alvarez (2018) and Johnson (2016) linking structured study behaviors with improved examination performance, while also demonstrating the varied predictive role of study habits by examination component.
The role of Institutional Support, which was meaningful in the overall and Professional Education models, but not in the General Education or Major or Specialization components, suggests that institutional mechanisms served as a meaningful but component-specific facilitator of licensure performance. This finding is in line with De Guzman (2018), Mendoza (2019), and Guardario et al. (2024) who found the contribution of mentoring, advising, and psychosocial support to licensure readiness, and it also echoes the observation of Kim (2019) and Smith and Brown (2018) that institutional factors often work through the learning behaviors and preparation processes they facilitate. The significance of institutional support in the Professional Education component, in particular, suggested that institutionally organized pedagogical preparation had a direct bearing on performance in that domain.
Taken together, the disaggregated results represented a substantive refinement of the understanding of LET performance at the community college. Unlike a homogeneous sample of passers, which would restrict the range of both predictors and outcomes and obscure significant relationships, the present sample of first-time takers spanning a broader range of ratings restored sufficient variance for multiple predictors to emerge as significant. This refinement directly addressed the restriction-of-range consideration, since the inclusion of the full range of takers, rather than passers alone, allowed academic performance and the other predictors to demonstrate their genuine predictive contributions. The observation that academic achievement indicators are more predictive of licensure outcomes when the sample includes a broader range of achievement levels, as noted by Orlanda-Ventayen (2019), Repayo et al. (2025), and Wang and Lin (2017), was therefore borne out by the present results. 
Overall, the regression analysis provided strong evidence that academic performance was the most important predictor of LET performance among the LET takers of the community college, supported by review preparation practices, institutional support, profile variables, and component-specific contributions of study habits. Darling-Hammond and Bransford (2005) argued that coherent teacher preparation programs that integrate academic content with practical behavioral preparation produce graduates better positioned for licensure success, and the findings of the present study affirmed this position by identifying academic performance, reinforced by structured review and institutional support, as the variables most directly predictive of LET performance outcomes. These findings collectively informed the proposed intervention program.
Proposed Intervention Program to Enhance LET Performance Among 
Education Graduates of the Community College in Albay
Based on the findings of the study, the following intervention program is proposed to address the identified areas for improvement in the LET preparation of education graduates of the community college in Albay. The program is anchored on the significant predictors identified through regression analysis, namely academic performance, review preparation practices, profile variables, and institutional support, as well as the component-specific contribution of study habits. Each objective and its corresponding strategies are directly grounded in the data gathered from the 116 LET takers who served as the respondents of the study.
The program follows the SMART framework, that is, Specific, Measurable, Achievable, Relevant, and Time-bound, and is designed for implementation by the teacher education faculty and administration of the community college over the course of one academic year.
The proposed intervention program entitled “Proposed Intervention Program to Enhance LET Performance Among Education Students and Graduates” was formulated as the culminating output of this study. It directly translates the important predictors of LET performance identified in the regression analysis into a systematic, actionable, and institutionally-based plan that the community college can use to improve the licensure readiness of its education graduates. Each of the five program areas comes from a specific finding of the study, so the program is based on empirical evidence and not on general assumptions about licensure preparation.
Area 1, Strengthening Academic Performance, addresses the finding that academic performance was the strongest and most consistent predictor of LET performance across the overall rating and all three examination components, with General Education average identified as the weakest academic area at a mean of 2.02, interpreted as Satisfactory. Thus, the program highlights curriculum audit, incorporation of LET-aligned formative assessments, and continuing academic monitoring to enhance cumulative academic preparation, particularly in the General Education domain.
Area 2,  Strengthening Review Preparation Practices, responds to the 
finding that review preparation practices significantly predicted the overall, General Education, and Professional Education ratings. The program institutionalizes a structured, curriculum-integrated pre-LET review course, regular full-length mock examinations, performance analysis sessions, and the expanded use of digital and self-directed review resources, so that review preparation becomes a systematic and sustained institutional practice rather than an individual undertaking.
Area 3, Enhancing Institutional Support, is grounded on the finding that the institutional support significantly predicted the overall and Professional Education ratings and got a general weighted mean of 3.57, interpreted as Often, with some support mechanism found to be unevenly implemented. The program improves psychosocial and academic support services such as workshops on test anxiety management, individual counseling and wellness components, and improvements in adequacy and accessibility of learning resources for licensure preparation.
Area 4, Reinforcing Study Habits addresses the finding that study habits were a significant predictor only in the General Education and Professional Education components. Seminar-workshops on effective study habits and time management, distribution of personalized study planners, organization of peer-led review circles, and integration of LET-type assessment items in regular classroom instruction encourage organized and uniform study habits.
Area 5, Program Monitoring, Evaluation, and Continuous Improvement, ensures the sustainability and accountability of the entire program. It establishes a monitoring and evaluation system that tracks LET performance against the baseline established by the present study, administers pre- and post-intervention assessments, and institutionalizes annual evaluation and the dissemination of best practices, thereby allowing the program to be refined continuously on the basis of evidence.
Taken together, the five areas form a coherent and integrated intervention anchored on the Input-Environment-Outcome framework that guided this study, with the Input represented by academic performance and profile-related preparation, the Environment represented by review preparation practices, institutional support, and study habits, and the Outcome represented by improved LET performance. 
Proposed Intervention Program to Enhance LET Performance
Among Education Graduates of the Community College in Albay
Based on the findings of the study, the following intervention program is proposed to address the identified areas for improvement in the LET preparation of education graduates of the community college in Albay. The program is anchored on the significant predictors identified through regression analysis, namely academic performance, review preparation practices, profile variables, and institutional support, as well as the component-specific contribution of study habits. Each objective and its corresponding strategies are directly grounded in the data gathered from the 116 LET takers who served as the respondents of the study.
The program follows the SMART framework, that is, Specific, Measurable, Achievable, Relevant, and Time-bound, and is designed for implementation by the teacher education faculty and administration of the community college over the course of one academic year.
	Objectives
	Strategies / Activities
	Persons Responsible
	Time Frame
	Expected Output

	Area 1: Strengthening Academic Performance (Strongest Predictor across all components; Gen Ed Mean = 2.02, Satisfactory)

	1. To strengthen the General Education component of the curriculum in alignment with the LET competencies.
	1.1 Conduct a curriculum audit of all General Education subjects to identify gaps against the LET General Education competency domains.
1.2 Integrate LET-aligned formative assessments and competency-based tasks into General Education courses.
1.3 Assign faculty mentors to monitor performance in General Education subjects and provide early tutorial intervention for at-risk students.
	Dean of Teacher Education
General Education Faculty
Curriculum Committee
	Every Academic Year
	Updated General Education curriculum aligned with the LET
Improved General Education averages and ratings
Reduced proportion of below-passing General Education scores

	2. To sustain academic monitoring of cumulative performance across the program as the primary basis of licensure readiness.
	2.1 Establish an academic tracking system that monitors the GWA and component averages of education students each semester.
2.2 Provide early academic advising and remediation for students whose averages fall within the Satisfactory range.
2.3 Sustain the quality of the teaching internship through structured mentoring and reflective supervision.
	Dean of Teacher Education
Faculty Advisers
Practicum Coordinator
	Every Semester
	Functional academic tracking system
Sustained Very Satisfactory to Excellent averages
Continued strong teaching internship performance

	Area 2: Strengthening Review Preparation Practices (Significant Predictor of Overall, Gen Ed, and Prof Ed ratings)

	3. To institutionalize a structured, curriculum-integrated LET review program for all graduating education students.
	3.1 Establish a pre-LET Review Course during the final semester covering all competency domains aligned with the PRC-CHED Joint Memorandum Circular.
3.2 Conduct at least three full-length mock LET examinations per semester under timed conditions.
3.3 Conduct performance analysis sessions after each mock examination to design targeted remedial review.
3.4 Use the Table of Specifications and LET competency framework as a standard guide in all review sessions.
	LET Coordinator
Dean of Teacher Education
Subject Area Faculty
	Fourth Year, Second Semester
	Functional pre-LET review program
At least three mock examinations per cycle
Improved performance in mock and actual LET

	4. To expand the use of digital and self-directed review resources.
	4.1 Curate and distribute verified online LET review platforms and digital materials aligned with current competencies.
4.2 Set up a shared digital repository of reviewers, practice tests, and past board materials accessible to all education students.
4.3 Orient students on the effective use of digital review tools as part of pre-LET preparation.
	LET Coordinator
IT Coordinator
Librarian
	Fourth Year, First Semester Onwards
	Digital LET review repository established
Increased use of online review materials
Improved review preparation practices

	Area 3: Enhancing Institutional Support (Significant Predictor of Overall and Prof Ed ratings; General WM = 3.57, Often)

	5. To strengthen psychosocial and academic support services for LET takers.
	5.1 Conduct a Test Anxiety Management Workshop each semester facilitated by the guidance counselor.
5.2 Provide one-on-one counseling for examination-related stress with a clear referral pathway from faculty advisers.
5.3 Include a wellness component on sleep, stress management, and health in the pre-LET review program.
	Guidance Counselor
Dean of Teacher Education
Faculty Advisers
	Third and Fourth Year
	Counseling program implemented
Increased counseling utilization
Improved institutional support ratings

	6. To improve the adequacy and accessibility of learning resources for LET preparation.
	6.1 Augment the library with updated LET review books and professional education references each cycle.
6.2 Establish a dedicated LET Resource Corner with centrally organized review materials.
6.3 Explore partnerships with local government units, alumni, and sponsors to fund review materials and access.
	Librarian
Dean of Teacher Education
College Administration
	Annually
	Updated LET resource collection
LET Resource Corner established
Improved resource adequacy ratings

	Area 4: Reinforcing Study Habits (Significant Predictor of Gen Ed and Prof Ed ratings)

	7. To develop structured and consistent study habits among education students preparing for the LET.
	7.1 Conduct a seminar-workshop on effective study habits and time management for third- and fourth-year students.
7.2 Distribute a personalized LET Study Planner to guide daily and weekly review schedules.
7.3 Organize peer-led review circles using structured note-taking and practice question sets.
7.4 Train faculty to integrate LET-type multiple-choice items into regular classroom assessments.
	Dean of Teacher Education
Faculty Advisers
Subject Area Faculty
	Third and Fourth Year
	Improved study habits levels
Structured peer review groups established
Higher LET ratings above the 80 mark

	Area 5: Program Monitoring, Evaluation, and Continuous Improvement

	8. To establish a monitoring and evaluation system to track the effectiveness of the intervention program.
	8.1 Administer pre- and post-intervention surveys measuring study habits, review preparation, and institutional support.
8.2 Track LET performance per cycle and compare passing rates and average ratings against the baseline of the present study.
8.3 Conduct an annual program evaluation meeting to review outcomes and update strategies.
8.4 Document and disseminate best practices to other teacher education institutions in the Bicol Region.
	Dean of Teacher Education
LET Coordinator
Institutional Research Office
	Annually
	Annual monitoring report produced
Continuous improvement in LET passing rates and ratings
Evidence-based program adjustments each cycle


Note. The proposed intervention program is grounded in the findings of the study and is designed to address the identified areas for improvement in academic performance, review preparation practices, institutional support, and study habits among the LET takers of the community college in Albay. Implementation is subject to the approval and adaptation of institutional authorities and adaptation of institutional authorities.
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Chapter 5

SUMMARY, FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS
This chapter presented the summary of findings, the conclusions drawn, and the recommendations formulated based on the study on the predictors of performance in the Licensure Examination for Teachers among the 116 first-time LET takers from the 2025 graduates of a community college in Albay who took the licensure examination during the examination cycles that fell within academic year 2024–2025.
Summary 
This study was conducted to determine the predictors of performance in the Licensure Examination for Teachers (LET) among the LET takers of a community college in Albay. The study was grounded in the recognition that the quality of teacher education institutions is reflected in the board performance of their graduates and that identifying the specific factors that predict licensure outcomes is necessary for evidence-based program improvement. 
Under the quality assurance framework established by CHED Memorandum Order No. 10, Series of 2024, board performance has become a key indicator for evaluating the continued authorization of teacher education programs, which underscored the urgency of understanding what drives licensure success, particularly in community college settings where resources and institutional capacity are often limited. Despite the availability of national and international literature on LET predictors, no comprehensive study had examined the combined influence of profile variables, academic performance, study habits, review preparation practices, and institutional support as simultaneous predictors of LET performance within the specific context of the community college. 
Guided by Human Capital Theory (Becker, 1964), Self-Efficacy Theory (Bandura, 1977), Cognitive Load Theory (Sweller, 1988), and Tinto's Student Integration Theory (Tinto, 1975), which collectively formed the Readiness and Resilience Integration Theory proposed by the researcher as the theoretical anchor of the study, and structured through Astin's Input-Environment-Outcome (I-E-O) Model (Astin, 1993) as the conceptual framework, the research aimed to determine which among the identified predictor groups significantly influenced Board Performance and to use the findings as the empirical basis for the development of a proposed intervention program designed to enhance LET readiness and improve licensure outcomes at the institution.
The study employed a descriptive-correlational research design. The respondents were the 116 first-time LET takers from the 2025 graduates of the teacher education programs of the community college, drawn from a total population of 165 through power analysis using the G*Power software and selected through stratified random sampling with proportional allocation across the teacher education programs. Data were gathered using a researcher-constructed questionnaire consisting of five parts corresponding to the specific objectives of the study, supplemented by document review of official academic records, interviews, and library research. The questionnaire was validated by experts and pilot-tested prior to actual administration, with the internal consistency of its Likert subscales established through Cronbach's alpha, and was personally administered and retrieved by the researcher within the five-month data gathering period. The statistical tools used included frequency distribution and percentage for the profile variables, weighted mean to determine the levels of study habits, review preparation practices, and institutional support, and multiple and simple linear regression analysis to identify the significant predictors of Board Performance among the respondents. Consistent with the Input-Environment-Outcome framework, the findings were summarized according to the Input block (profile and academic performance), the Environment block (study habits, review preparation practices, and institutional support), and the Outcome (LET performance and its significant predictors).
Findings
Based on the data gathered and analyzed, the following findings were drawn in accordance with the specific problems of the study:
1. On the profile of the LET takers, the respondents were predominantly young, female, first-time takers who graduated in academic year 2024–2025. Most were 23 years old, the majority were female, the largest proportion were graduates of the Bachelor of Secondary Education program with Physical Education and English as the dominant specializations, all graduated in 2025, and all were first-time takers of the licensure examination.
2. On the academic performance of the LET takers, the respondents generally attained a Very Satisfactory level of academic performance, with a mean general weighted average of 1.88, a mean professional education average of 1.88, and a mean major or specialization average of 1.84, all interpreted as Very Satisfactory, and a mean teaching internship grade of 1.37 interpreted as Excellent, while the general education average of 2.02, interpreted as Satisfactory, was the weakest academic component.
3. On the level of the factors examined, the respondents' study habits (general weighted mean of 3.75), review preparation practices (general weighted mean of 3.71), and institutional support received from the community college (general weighted mean of 3.57) were all interpreted as Often, indicating that the respondents frequently engaged in disciplined study and review behaviors and consistently received institutional support in preparing for the licensure examination.
4. On the significant predictors of LET performance, academic performance was the strongest and most consistent significant predictor across the overall rating and all three examination components, supported by review preparation practices, profile variables, and institutional support, while study habits emerged as a significant predictor specifically in the General Education and Professional Education components; the null hypothesis was therefore rejected.
5. On the basis of the findings, an intervention program was proposed and developed, anchored on the significant predictors identified through regression analysis, namely academic performance, review preparation practices, profile variables, and institutional support, together with the component-specific contribution of study habits, and designed to strengthen the licensure readiness and LET performance of the education graduates of the community college.
Conclusions
Based on the findings, the following conclusions were drawn:
1. The LET takers of the community college were characterized by a homogeneous profile of young, female, first-time takers who pursued the licensure examination immediately after completing their teacher education program, indicating that the institution's licensure population is composed of recent graduates who draw on the recency of their academic preparation.
2. The academic performance of the LET takers was generally commendable, with supervised teaching internship as the most evident strength and general education as the weakest area, signifying that the cumulative academic preparation provided by the institution is sound but requires focused strengthening in the general education domain.
3. The respondents demonstrated favorable levels of study habits, review preparation practices, and institutional support, signifying that the behavioral and institutional conditions surrounding licensure preparation at the community college are consistently present, although certain support mechanisms remain unevenly implemented and may be further strengthened.
4. Academic performance is the most decisive determinant of LET performance among the respondents, reinforced by review preparation practices, profile variables, and institutional support, with study habits exerting a component-specific influence, affirming that licensure success at the community college is rooted primarily in cumulative academic preparation supported by structured review and institutional mechanisms.
5. A research-based intervention program grounded in the significant predictors of LET performance is a necessary and appropriate institutional response to the identified preparation needs of the education graduates and serves as a viable framework for enhancing the licensure readiness and board performance of the community college.
Recommendations
In light of the findings and conclusions, the following recommendations were offered:
1. The community college may use the profile of its LET takers as baseline data for licensure planning and may establish a tracking system that monitors graduates from completion of the program through their licensure examination, ensuring that first-time takers are encouraged and supported to take the LET while their academic preparation remains recent.
2. The teacher education faculty and administration may strengthen academic preparation across all curricular components, with particular emphasis on the general education domain identified as the weakest area, through curriculum review, competency mapping aligned with the LET coverage, and the sustained provision of academic monitoring and remediation, while maintaining the institutional strength demonstrated in the teaching internship.
3. The institution may reinforce and standardize its study, review, and support mechanisms by embedding structured review activities within the academic program, promoting disciplined and collaborative study behaviors, and ensuring the consistent implementation of institutional support services, particularly counseling for test anxiety and other support areas that obtained comparatively lower ratings.
4. The community college may prioritize cumulative academic preparation as the central focus of its licensure readiness efforts, reinforced by structured and format-specific review preparation and institutional support, while giving targeted attention to study habits in the general education and professional education domains where their predictive influence was found to be significant.
5. The proposed intervention program may be adopted, pilot-tested, and implemented by the teacher education faculty and administration of the community college over one academic year, with periodic monitoring and evaluation of its outcomes, and future researchers may conduct similar studies in other community colleges or extend the present study by including additional predictors not covered in this research
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QUESTIONNAIRE
Predictors of Performance in the Licensure Examination for Teachers
in a Community College in Albay
Dear Respondent,

The researcher is currently conducting a study entitled "Predictors of Performance in the Licensure Examination for Teachers in a College in Albay." This questionnaire aims to gather relevant data from LET takers to identify the factors that significantly predict performance in the Licensure Examination for Teachers (LET).

Your honest and thoughtful responses are greatly valued. Rest assured that all information provided will be treated with utmost confidentiality and will be used solely for academic purposes.

Thank you very much for your time and cooperation.

Respectfully yours,

THE RESEARCHER
PART I: PROFILE OF THE RESPONDENT
Direction: Please provide the information requested below. Check (✓) the appropriate box or write your answer on the blank provided.
1.   Age: ___________
2.   Sex:
☐ Male ☐ Female
3.   Degree:
☐ Bachelor of Secondary Education (BSEd)
☐ Bachelor of Physical Education (BPEd)
☐ Bachelor of Technology and Livelihood Education (BTLEd)
☐ Others (please specify): ______________________
4.   Major / Specialization: ___________________________
5.   LET Rating: ___________
☐ Passed ☐Failed
PART II: ACADEMIC PERFORMANCE
Direction: Please provide your academic grades in the following areas. You may refer to your official transcript of records.

	Academic Area
	Grade / Average

	General Weighted Average (GWA)
	

	General Education (Gen Ed) Average
	

	Professional Education (Prof Ed) Average
	

	Major / Specialization Average
	

	Teaching Internship Grade
	


PART III: STUDY HABITS FOR LET PREPARATION
Direction: Please rate each statement by checking (✓) the column that corresponds to your assessment using the following scale:
5 – Always, 4 – Often, 3 – Sometimes, 2 – Rarely, 1 – Never

	Indicators
	5
	4
	3
	2
	1

	1. Set a regular and consistent study schedule in preparation for the LET.
	
	
	
	
	

	2. Allocate sufficient time each day for reviewing LET-related topics and subject areas.
	
	
	
	
	

	3. Prioritize reviewing the subject areas that were feel least confident.
	
	
	
	
	

	4. Use various study materials such as LET reviewers, textbooks, and past board exam questions.
	
	
	
	
	

	5. Take down notes and summarize key concepts while studying for the LET.
	
	
	
	
	

	6. Answer practice tests and mock examinations to assess readiness for the LET.
	
	
	
	
	

	7. Review with classmates or study groups to strengthen understanding of LET topics.
	
	
	
	
	

	8. Manage distractions effectively during study sessions.
	
	
	
	
	

	9. Monitor own progress by keeping track of topics that already reviewed.
	
	
	
	
	

	10. Maintain a healthy lifestyle (adequate sleep, proper diet, exercise) to support LET preparation.
	
	
	
	
	


PART IV: REVIEW PREPARATION PRACTICES
Direction: Please rate each statement by checking (✓) the column that corresponds to your assessment using the following scale:
5 – Always
4 – Often
3 – Sometimes
2 – Rarely
1 – Never

	Indicators
	5
	4
	3
	2
	1

	1. Enrolled in or attend a formal LET review program or review center.
	
	
	
	
	

	2. Participated in institutional review sessions organized by the institution.
	
	
	
	
	

	3. Used online review materials, video lectures, and digital resources to prepare for the LET.
	
	
	
	
	

	4. Take full-length mock LET examinations under timed conditions to simulate the actual exam.
	
	
	
	
	

	5. Analyze the performance in mock exams to identify areas that need further review.
	
	
	
	
	

	6. Focus on LET content domains that were previously scored low.
	
	
	
	
	

	7. Practice answering multiple-choice questions to improve test-taking speed and accuracy.
	
	
	
	
	

	8. Reviewed the Table of Specifications (TOS) and LET competencies as a guide for my preparation.
	
	
	
	
	

	9. Seek guidance from faculty members or mentors regarding effective LET review strategies.
	
	
	
	
	

	10. Started the LET review well in advance rather than cramming close to the examination date.
	
	
	
	
	


PART V: INSTITUTIONAL SUPPORT
Direction: Please rate each statement by checking (✓) the column that corresponds to your assessment using the following scale:
5 – Strongly Agree / Highly Implemented
4 – Agree / Implemented
3 – Neutral / Moderately Implemented
2 – Disagree / Poorly Implemented
1 – Strongly Disagree / Not Implemented

	Indicators
	5
	4
	3
	2
	1

	1. The institution provided structured and curriculum-integrated LET review programs.
	
	
	
	
	

	2. Faculty members conducted mock LET examinations as part of our academic preparation.
	
	
	
	
	

	3. The institution offered mentoring and academic advising services to help me prepare for the LET.
	
	
	
	
	

	4. Counseling services were available to help me manage test anxiety and examination-related stress.
	
	
	
	
	

	5. The institution provided access to LET reviewers, past board examination materials, and practice tests.
	
	
	
	
	

	6. Faculty members aligned their instruction with the competencies and content domains assessed in the LET.
	
	
	
	
	

	7. The institution conducted orientations and seminars specifically designed to prepare students for the LET.
	
	
	
	
	

	8. Overall, the institutional support received from the institution significantly contributed to my LET preparation.
	
	
	
	
	





[image: ]1. PERSONAL INFORMATION

ANNECELLE JOY S. ORIBIANA


Age				:	32  years old
Date of Birth			:	October 31, 1993
Birthplace			:	Polangui, Albay
Civil Status			:	Married
Citizenship			:	Filipino
Religion			:	Roman Catholic
Parents			:	Antonio S. Samar Jr.
					Cecilia L. Samar
Spouse				:	Jay-Arr P. Oribiana	
Child				:	Aiden Jann S. Oribiana


III. WORK EXPERIENCE





II. EDUCATIONAL ATTAINMENT


III. WORK EXPERIENCE

TEACHER 1				LIGAO NATIONAL HIGH SCHOOL		
					Guilid Ligao City
					June 18, 2018 – August 12, 2021







GRADUATE STUDIES			University of Saint Anthony
Master of Arts in Education
Major in MAPEH
2021
TERTIARY				Polangui Community College
					Polangui, Albay			
					2017
SECONDARY			St. Peter’s Academy
					Polangui, Albay
					2010
ELEMENTARY			St. Peter’s Academy
					Polangui, Albay
					2006

ASSISTANT PROFESSOR II	POLANGUI COMMUNITY COLLEGE		
					Polangui, Albay
					August 13, 2021








VI. TRAININGS ATTENDED










· Execute tasks assigned efficiently and effectively.
· Coordinate with the supervisor and colleagues on problems encountered.
· Communicate well and politely with the clients and co-workers.
· Knows how to operate a computer.         
· Coaching and Officiating skills in Sports (Arnis and Badminton).
· Perform other duties and functions as directed.
V. SPECIAL SKILLS









LICENSE PROFESSIONAL TEACHER
September 2017


IV. ELIGIBILITY

· PDFDS-Sorsogon 1st Kunday: Folk Dance Seminar-Workshop (December 2025)
· 6th International Seminar-Workshop: Enhancing Physical Education Teachers’ Competencies, A Continuous Training Program for Dance, Fitness, Sports, And Research (November 2025)
· Local To Global: Harnessing The Power of Lucs for Sustainable Develop (October 2025)
· Preparing Future Educators for an AI-Driven World (September 2025)
· Steam In the Digital Age: Innovation in Steam Education and Technology Integration (March 2025)
· Research Capsule Presentation Webinar (February 2025)
· PDCA Method Fundamentals Course (August 2024)
· Transformative Learning in the Great Outdoors: Unleashing the Potential of Experiential Education (April 2024)
· International Seminar Workshop/Training on Effective Teaching: The Dance Arts (April 2018)
· International Seminar Workshop on Sports, Health, Arts, and Music Education (April 2019)
· Division Training-Workshop on Coaching and Officiating and Accreditation in Selected Sports Events (November 2019)
· Webinar Series on The Upskilling of Teaching on Online/Offline Learning Modality (July 2020)





· School Level
· Demo Teacher Awardee 2019
· Division Level
· City Meet 2018 Badminton Coach Champion
· City Meet 2019 Badminton Coach Champion




VII. AWARD/S RECEIVED
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