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ABSTRACT
This study maps music education scholarship published in the International Journal of Research and Innovation in Social Science (IJRISS) from 2025 to 2026. Using a focused journal-based publication and thematic mapping review, the study identified, screened, and analysed music education-related articles retrieved from official IJRISS article pages through a defined Google site-search strategy. Five articles were included in the final corpus after duplicate removal and manual verification. The analysis examined publication profile, relevance category, educational context, article focus, and thematic representation. The findings show that music education scholarship in IJRISS is small in volume but conceptually meaningful. Four themes emerged from the corpus: inclusive music education, music learning and student mastery, interdisciplinary music learning, and cultural music education with classroom integration. The findings suggest that music education in IJRISS is represented not only as specialised artistic instruction, but also as an applied, socially responsive, and interdisciplinary educational field. The study does not claim to represent the full development of music education research in IJRISS or globally. Instead, it offers a focused snapshot of recent IJRISS publications and highlights how music education may contribute to broader discussions on inclusion, cognition, culture, pedagogy, and classroom practice. The article also identifies future directions for IJRISS music education scholarship, including inclusive pedagogy, contextualized instructional design, interdisciplinary learning, cultural heritage, vocal pedagogy, and technology-supported music education.
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INTRODUCTION
Music education is increasingly discussed not only as a specialised artistic discipline, but also as a field connected to inclusion, cognition, culture, pedagogy, and classroom practice. Recent IJRISS scholarship shows this breadth clearly. Music education has been examined through inclusive participation for students with disabilities, contextualized learning activity sheets for secondary music students, music activities for mathematics learning, indigenous songs in early childhood education, and children’s folksongs for classroom integration (Chen & Nasrifan, 2026; De La Cruz et al., 2026; Kumara & Herath, 2025; Mulenga et al., 2026; Norial et al., 2026). Related IJRISS articles also extend music education scholarship toward design thinking, vocal pedagogy, cultural heritage, artificial intelligence, and technology-supported music learning (Guo & Mazlan, 2026; Jamaludin et al., 2025; Kakogianni, 2026; Li et al., 2025; Yap, 2025). These studies suggest that music education within IJRISS is not limited to performance training or artistic practice alone but is increasingly positioned as an interdisciplinary educational field.
This wider educational positioning is relevant to the International Journal of Research and Innovation in Social Science (IJRISS). The journal’s stated scope includes education within the broader social sciences and supports qualitative, quantitative, theoretical, and empirical studies that contribute to social science knowledge (International Journal of Research and Innovation in Social Science [IJRISS], n.d.). This makes IJRISS a suitable journal context for examining how music education is represented within interdisciplinary social science publication. Rather than treating music education as a purely specialist arts discipline, IJRISS provides a publication space where music education can be connected to educational equity, learner development, cultural identity, curriculum practice, technology, and social relevance.
The recent IJRISS corpus indicates that music education is represented through several educational concerns. Chen and Nasrifan (2026) frame inclusive music education as more than access or accommodation by arguing for a reconceptualisation of musical ability, pedagogy, and participation for students with disabilities. Norial et al. (2026) position music education as a curriculum-based learning area by examining the effect of contextualized learning activity sheets on Grade 10 music students’ mastery and learning experiences. Meanwhile, Kumara and Herath (2025) extend the discussion beyond the music classroom by examining how music activities may support mathematics teaching and cognitive skills in primary education. These examples indicate that music education in IJRISS appears through both direct and interdisciplinary educational forms.
Music education scholarship in IJRISS also appears through cultural and heritage-based educational practices. 
Mulenga et al. (2026) examine teachers’ practices in integrating indigenous songs into play-based learning in early childhood education centres in Zambia, highlighting the role of songs in supporting children’s cognitive, social, emotional, and cultural development. Similarly, De La Cruz et al. (2026) document and analyse Philippine children’s folksongs for classroom integration, showing how folksongs can function as educational tools that connect learners with heritage, values, and traditions. This cultural direction is further supported by Kakogianni (2026), who positions music education as a means of integrating music, identity, and cultural heritage. Together, these studies suggest that music education in IJRISS is closely connected to cultural knowledge, local identity, early childhood pedagogy, and classroom integration.
At the same time, related IJRISS articles suggest that music education scholarship in the journal may be moving toward broader pedagogical and technological questions. Guo and Mazlan (2026) argue that design thinking in music education should be reframed through the embodied, affective, reflective, and practice-based nature of musical learning, rather than being imported uncritically from generic design models. Li et al. (2025) discuss Bel Canto pedagogy and cultural integration in Chinese universities, showing how vocal pedagogy may involve cultural adaptation and intercultural negotiation. Jamaludin et al. (2025) and Yap (2025) further show that artificial intelligence and technology-supported music learning are beginning to enter IJRISS music-related scholarship, although such developments also raise questions about human expression, cultural bias, and pedagogical ethics. These adjacent articles were not counted as part of the final corpus of this study, but they help demonstrate the wider IJRISS context in which music education scholarship is emerging. 
Beyond IJRISS, related studies also indicate that music education intersects with broader educational concerns in Malaysian and regional research contexts. Previous research has examined musical activities in mathematics learning, folk songs in preschool education, traditional Malay children’s songs and creative imagination, music elements in Malay language literacy, and teaching competency among future university music teachers (Kamaruddin, 2024; Kamaruddin & Masnan, 2023; Imam Koning et al., 2021; Mansor et al., 2024; Yi et al., 2024). In addition, studies on flexible assessment, lifelong learning, and artificial intelligence in education provide a wider educational context for discussing future directions in music education scholarship (Amini et al., 2024; Ogbebor, 2025). These studies are not included in the IJRISS corpus, but they help situate the present mapping within a broader discussion of interdisciplinary pedagogy, cultural learning, teacher preparation, assessment, and technology-supported education.
Despite the presence of these music education-related articles, there has been limited focused mapping of how music education scholarships are represented within IJRISS itself. This gap is important because journal-based mapping can reveal how a particular journal accommodates a topic, what forms of scholarship are emerging, and which thematic directions are visible within its publication space. Rather than reviewing global music education literature, this study focuses specifically on IJRISS as the journal context. Such a focus allows the study to examine the internal representation of music education scholarship within IJRISS and to identify how recent articles position music education in relation to broader social science and educational concerns.
Therefore, this study aims to map music education scholarship in IJRISS from 2025 onward. Specifically, it examines the publication profile, relevance categories, educational contexts, and thematic representation of music education-related articles retrieved from official IJRISS article pages. The study is guided by the following research questions:
1. What music education-related articles are represented in IJRISS from 2025 onward?
2. How can the included articles be classified according to relevance category, educational context, and article focus?
3. What themes emerge from recent IJRISS articles related to music education?
4. What do these themes suggest about the representation and future direction of music education scholarship within IJRISS?

By addressing these questions, the study contributes a focused journal-based mapping of music education scholarship in IJRISS. The contribution is modest but specific: it does not claim to represent the global development of music education research, nor does it measure citation impact. Instead, it identifies how music education is currently represented within a small but emerging set of IJRISS articles and highlights possible directions for future submissions and scholarships in the journal.


METHODOLOGY
This section explains the methodological approach used to identify, screen, classify, and analyse music education-related articles published in IJRISS from 2025 onward. It outlines the research design, data source, search strategy, eligibility criteria, screening procedure, data extraction process, and method of analysis used to develop a focused journal-based mapping of music education scholarship.

Research Design
This study employed a focused journal-based publication and thematic mapping review to examine how music education scholarship is represented in the International Journal of Research and Innovation in Social Science (IJRISS). The study was not designed as a global review of music education research or as a citation-based bibliometric analysis. Instead, it focused on identifying, screening, classifying, and thematically analysing music education-related articles available through official IJRISS article pages. The review design was informed by mapping and scoping review principles, particularly the systematic identification, selection, charting, and synthesis of relevant literature (Arksey & O’Malley, 2005). PRISMA-informed reporting logic was used to strengthen transparency in documenting the search, screening, exclusion, and inclusion process (Page et al., 2021). Thematic analysis was used to identify recurring patterns across the included articles because it provides a flexible approach for analysing qualitative textual data such as article titles, abstracts, keywords, and research focus (Braun & Clarke, 2006).

Data Source and Retrieval Route
The official IJRISS article pages were used as the primary data source. IJRISS was selected because it is an interdisciplinary social science journal that includes education within its scope and publishes qualitative, quantitative, theoretical, and empirical studies. Google site-search was used only as a retrieval route to locate relevant IJRISS article pages. Google was not treated as the data source. This approach was adopted because the internal IJRISS website search produced broad and noisy results, including issue pages, general education articles, related-article sections, and records where the phrase “music education” appeared only incidentally. Google site-search allowed the retrieval process to be limited to official IJRISS article pages through the URL structure rsisinternational.org/journals/ijriss/view/.

Search Strategy
Two Google site-searches were conducted on 20 June 2026. The first was a strict title-based search designed to retrieve articles with “music education” in the article title. The second was a broader phrase search designed to identify additional relevant IJRISS article pages where “music education” appeared in the article page, abstract, keywords, or main content. The search was limited to pages indexed or updated from 2025 onward using the operator after:2025-01-01. Because this operator reflects Google’s indexing or update logic rather than the journal’s formal publication date, the publication year of each included article was manually verified through the official IJRISS article page.

Table 1. Search Strategy
	Search ID
	Retrieval route
	Search string
	Purpose

	G1
	Google site-search
	intitle:"music education" site:rsisinternational.org/journals/ijriss/view/ after:2025-01-01
	To identify core IJRISS articles with “music education” in the title

	G2
	Google site-search
	"music education" site:rsisinternational.org/journals/ijriss/view/ after:2025-01-01
	To identify additional IJRISS article pages containing the phrase “music education”



Eligibility Criteria
Articles were included if music education was central to the article’s title, abstract, keywords, objective, research context, or main discussion. Articles were also included when music was used as a meaningful educational or pedagogical component in another learning area, such as mathematics, early childhood education, cultural learning, or classroom integration. Articles were excluded if “music education” appeared only in the reference list, related-article section, download/certificate section, or other incidental webpage text. Articles were also excluded if they focused on general education without a music education component, music as entertainment or therapy without an educational focus, or unrelated disciplinary areas.

Table 2. Inclusion and Exclusion Criteria
	Criterion
	Included
	Excluded

	Source
	Articles verified through official IJRISS article pages
	Unverified pages or articles from other journals

	Topic relevance
	Articles where music education is central to the title, abstract, keywords, objective, or main discussion
	Articles where “music education” appears only incidentally

	Educational relevance
	Articles related to music teaching, music learning, music students, music curriculum, inclusive music education, cultural music education, or interdisciplinary music learning
	General education articles without a music education focus

	Music-related scope
	Articles using music as a meaningful educational, pedagogical, cultural, or classroom-based component
	Articles about music as entertainment, therapy, copyright, or popular culture without education focus

	Duplication
	One version of each article retained
	Duplicate records retrieved across G1 and G2 removed



Screening and Selection Procedure
The retrieved records were screened in three stages. First, search-result titles and snippets were screened to remove clearly irrelevant results. Second, potentially relevant records were opened and checked through their official IJRISS article pages. Third, the article title, abstract, keywords, metadata, and main focus were reviewed to determine whether music education was central or only incidentally mentioned. Records were classified as include-core, include-secondary, or exclude. Include-core articles directly focused on music education. Include-secondary articles used music as a meaningful educational, cultural, or interdisciplinary tool. Excluded articles were those where the phrase appeared only in references, related article sections, or incidental webpage text.

Table 3. Search and Screening Log
	Search ID
	Date searched
	Search string
	Raw records identified
	Duplicates removed
	Records screened
	Records included
	Notes

	G1
	20 June 2026
	intitle:"music education" site:rsisinternational.org/journals/ijriss/view/ after:2025-01-01
	1
	0
	1
	1
	Strict title-based search; retrieved one directly relevant article.

	G2
	20 June 2026
	"music education" site:rsisinternational.org/journals/ijriss/view/ after:2025-01-01
	13
	1
	12
	4
	Broader phrase search; one duplicate from G1 was removed. False positives were excluded when “music education” appeared only in references, related article sections, or incidental webpage text.

	Total
	14
	1
	13
	5
	Final corpus established after duplicate removal and manual screening.



Data Extraction
For each included article, bibliographic, publication, and analytical data were extracted into a data extraction matrix. The extracted information included article title, author(s), year of publication, DOI, volume, issue, page range, subject category, article type, methodological approach, educational context, music education focus, and final thematic category.

Table 4. Data Extraction Framework
	Data category
	Extracted item
	Purpose

	Bibliographic information
	Title, author(s), year
	To identify and trace each article

	Publication metadata
	DOI, volume, issue, page range, subject category
	To verify article identity and publication details

	Article profile
	Article type and methodological approach
	To classify the nature of scholarship represented

	Educational context
	Country, education level, learner group, or institution
	To identify contextual patterns

	Music education focus
	Core or secondary relevance
	To distinguish direct music education articles from interdisciplinary music-related education articles

	Analytical coding
	Research focus, keywords, and theme
	To support thematic grouping and interpretation



Data Analysis
The analysis was conducted in two stages. First, descriptive publication mapping was used to summarise the profile of the included articles according to publication year, article type, subject category, educational context, methodological approach, and relevance category. Second, thematic analysis was conducted by reading the article titles, abstracts, keywords, and relevant sections of the full article where necessary. Initial codes were assigned to each article based on its central focus. These codes were then grouped into broader themes representing the main directions of music education scholarship in IJRISS.

Methodological Limitation
This study is limited to IJRISS article pages retrieved through Google site-search using the phrase “music education” from 2025 onward. Therefore, the findings should not be interpreted as representing the global development of music education research or the full publication history of IJRISS. The study also does not measure citation impact or bibliometric influence. Instead, it provides a focused mapping of how music education scholarship is represented in a small but emerging set of IJRISS articles.


RESULTS
This section reports the outcome of the search, screening, and thematic mapping process. It first presents the number of records identified, screened, and included, followed by the final corpus of IJRISS articles. The section then summarises the publication profile, relevance categories, educational contexts, and thematic patterns that emerged from the included articles. The findings are presented descriptively and thematically to show how music education scholarship is represented within the selected IJRISS corpus.

Search and Screening Outcome
The search and screening process produced a focused corpus of music education-related articles published in IJRISS from 2025 onward. Two Google site-searches were conducted. The first search used a strict title-based search string, while the second used a broader phrase search. The strict search retrieved one record, which was included. The broader phrase search retrieved 13 records. After one duplicate was removed, 12 records were screened. Four additional articles were included from this broader search. Overall, 14 records were identified across the two searches. After duplicate removal and manual screening, five articles were retained for final analysis. Records were excluded when “music education” appeared only in references, related-article sections, download sections, or incidental webpage text rather than as the central focus of the article.

Table 5. Search and Screening Outcome
	Search ID
	Search focus
	Raw records identified
	Duplicates removed
	Records screened
	Records included

	G1
	Title-based search for “music education”
	1
	0
	1
	1

	G2
	Broader phrase search for “music education”
	13
	1
	12
	4

	Total
	14
	1
	13
	5



The screening outcome shows that Google site-search retrieved both relevant and non-relevant records. Several excluded records were general education articles, political or professional education articles, or unrelated disciplinary articles in which “music education” appeared only in citations, references, or related article sections. Therefore, manual verification through the official IJRISS article pages was necessary to determine final inclusion.

Final Included Articles
The final corpus consisted of five IJRISS articles. Two articles were classified as core music education articles because music education was the central focus of the study. Three articles were classified as secondary or interdisciplinary music education articles because music was used as a meaningful educational, cultural, or pedagogical component within a broader learning context.

Table 6. Final Corpus of Included Articles
	No.
	Article represented
	Year
	Volume/Issue
	Pages
	Relevance category
	Main focus

	1
	Chen and Nasrifan
	2026
	10(4)
	3365–3372
	Include-core
	Inclusive music education, disability, pedagogy, participation

	2
	Norial et al.
	2026
	10(5)
	3199–3213
	Include-core
	Music learning, contextualized learning materials, student mastery

	3
	Kumara and Herath
	2025
	9(26)
	9589–9597
	Include-secondary
	Music as an interdisciplinary pedagogical tool in mathematics education

	4
	Mulenga et al.
	2026
	10(26)
	495–516
	Include-secondary / cultural music education
	Indigenous songs, play-based learning, early childhood education

	5
	De La Cruz et al.
	2026
	10(2)
	4900–4910
	Include-secondary / cultural music education
	Children’s folksongs, classroom integration, cultural learning



The final corpus indicates that music education scholarship in IJRISS appears in both direct and indirect forms. Direct articles addressed music education as the main subject of inquiry, while secondary articles positioned music as a pedagogical, cultural, or interdisciplinary resource within broader educational settings.

Publication Profile
The included articles were published in 2025 and 2026. One article was published in 2025, and four articles were published in 2026. This suggests that the representation of music education-related scholarship in the selected IJRISS corpus is recent and emerging.

Table 7. Distribution of Included Articles by Year
	Year
	Number of articles
	Percentage

	2025
	1
	20%

	2026
	4
	80%

	Total
	5
	100%



The distribution should be interpreted cautiously because the search strategy deliberately focused on articles from 2025 onward. Therefore, the results do not represent the full historical development of music education scholarship in IJRISS. However, the findings show that music education-related articles are present within recent IJRISS publications and are connected to several educational concerns, including inclusion, classroom learning, cultural transmission, and interdisciplinary pedagogy.

Relevance Category
The included articles were categorised according to their relationship to music education. Two articles were classified as core music education articles, while three articles were classified as secondary or interdisciplinary music education articles.

Table 8. Relevance Category of Included Articles
	Relevance category
	Description
	Number of articles
	Percentage

	Include-core
	Music education is the central focus of the article
	2
	40%

	Include-secondary
	Music is used as a meaningful educational, cultural, or interdisciplinary component
	3
	60%

	Total
	5
	100%



The results show that music education in the selected IJRISS corpus is not represented only as a specialised subject area. Instead, music is frequently positioned within broader educational and social contexts. This indicates that music education scholarship in IJRISS is developing across both disciplinary and interdisciplinary directions.

Article Focus and Educational Context
The five included articles addressed different educational settings and learner groups. One article focused on students with disabilities, one focused on Grade 10 music students, one focused on primary education, and two focused on early childhood or classroom-based cultural learning.

Table 9. Educational Context of Included Articles
	Educational context
	Article represented
	Music education role

	Inclusive education
	Chen and Nasrifan (2026)
	Music education as a participatory and accessible learning space

	Secondary school music learning
	Norial et al. (2026)
	Music education as a curriculum-based subject supported by contextualized learning materials

	Primary education
	Kumara and Herath (2025)
	Music as a pedagogical strategy to support mathematics learning and cognitive skills

	Early childhood education
	Mulenga et al. (2026)
	Indigenous songs as tools for play-based learning and cultural pedagogy

	Classroom cultural integration
	De La Cruz et al. (2026)
	Folksongs as cultural resources for classroom learning and identity formation



This distribution suggests that music education scholarship in the corpus is strongly connected to applied educational practice. Rather than focusing on performance training alone, the included articles frame music as a medium for inclusion, cognition, cultural learning, and learner engagement.

Emerging Themes
Thematic analysis identified four main themes across the final corpus: inclusive music education, music learning and student mastery, interdisciplinary music learning, and cultural music education and classroom integration.

Table 10. Thematic Representation of Included Articles
	Theme
	Article(s) represented
	Interpretation

	Inclusive music education
	Chen and Nasrifan (2026)
	Music education is framed as a participatory space that should address access, ability, pedagogy, and meaningful inclusion.

	Music learning and student mastery
	Norial et al. (2026)
	Music education is positioned as a curriculum-based learning area requiring structured and contextualized instructional support.

	Interdisciplinary music learning
	Kumara and Herath (2025)
	Music is used as an educational strategy to support learning beyond the music classroom, particularly in cognitive and mathematics-related learning.

	Cultural music education and classroom integration
	Mulenga et al. (2026); De La Cruz et al. (2026)
	Music is positioned as a cultural and pedagogical resource for transmitting local knowledge, supporting classroom integration, and strengthening cultural identity.



Theme 1: Inclusive Music Education
The first theme concerns the role of music education in inclusive learning. Chen and Nasrifan (2026) frame inclusive music education as a space that should move beyond basic accommodation. This theme positions music education as a participatory and socially responsive field in which learners’ abilities, access needs, and forms of musical participation must be reconsidered. This finding suggests that inclusive music education in IJRISS is not limited to adapting existing classroom activities. Instead, it involves rethinking pedagogy, participation, and the meaning of musical ability. The theme is important because it connects music education with broader educational discourses on equity, accessibility, learner diversity, and inclusive pedagogy.

Theme 2: Music Learning and Student Mastery
The second theme focuses on classroom-based music learning and student mastery. Norial et al. (2026) examine music learning among Grade 10 students through contextualized learning activity sheets. This article represents music education as a formal curriculum area that requires appropriate teaching materials, localized learning support, and attention to student learning experiences. This theme shows that music education scholarship in IJRISS includes concern for student achievement and instructional design. It also suggests that contextualized learning materials may support students’ mastery of music concepts and learning outcomes. In this sense, music education is represented not only as creative or performance-based activity, but also as a structured learning domain that requires pedagogical planning and assessment of student learning.

Theme 3: Interdisciplinary Music Learning
The third theme concerns the use of music as an interdisciplinary teaching tool. Kumara and Herath (2025) position music activities as a strategy to enhance cognitive skills in primary mathematics education. Although this article is not a direct music education study, it is relevant because it demonstrates how music can support learning in another subject area. This theme suggests that IJRISS music education-related scholarship includes broader educational applications of music. Music is framed as a pedagogical resource that can support rhythm, memory, pattern recognition, engagement, and cognitive development. This indicates that music education can contribute to interdisciplinary learning, particularly when music activities are used to support children’s understanding of non-music subjects.

Theme 4: Cultural Music Education and Classroom Integration
The fourth theme concerns the role of music in cultural education and classroom integration. Mulenga et al. (2026) and De La Cruz et al. (2026) both position music as a carrier of cultural knowledge, identity, and local educational meaning. Mulenga et al. focus on indigenous songs in play-based learning, while De La Cruz et al. focus on Philippine children’s folksongs in classroom integration. This theme shows that music education-related scholarship in IJRISS is closely connected to cultural transmission and heritage-based pedagogy. Indigenous songs and children’s folksongs are not treated merely as musical materials. They are understood as educational resources that can support classroom learning, cultural identity, and local knowledge preservation. This indicates that music education in the corpus is strongly linked to community, culture, and contextual learning.

Summary of Findings
The results show that the selected IJRISS corpus contains a small but meaningful set of music education-related articles from 2025 onward. The corpus is not large enough to support broad claims about publication trends, but it is sufficient to identify emerging directions in how music education is represented within the journal. The findings indicate four main directions. First, music education is represented as an inclusive and participatory field. Second, it is represented as a formal curriculum area that requires contextualized learning materials and attention to student mastery. Third, music is used as an interdisciplinary tool to support learning in other subject areas. Fourth, music is positioned as a cultural and pedagogical resource for classroom integration, identity formation, and heritage transmission. Overall, music education scholarships in the selected IJRISS corpus appear to be applied, education-oriented, and socially responsive. The articles do not frame music education only as technical training or performance development. Instead, they connect music education with inclusion, cognition, culture, pedagogy, and classroom practice.


DISCUSSION
The Discussion also draws on selected related IJRISS articles as contextual scholarship to deepen interpretation and identify future directions. These contextual articles were not counted as part of the five-article corpus because they were not retrieved through the final retained search strategy. They are used only to support critical discussion of adjacent IJRISS themes, including design thinking in music education, vocal pedagogy, cultural heritage, artificial intelligence, and technology-supported music learning.

Repositioning Music Education Within an Interdisciplinary Social Science Journal
The findings show that music education scholarship in IJRISS is small in volume but conceptually significant. The five included articles do not provide enough evidence to claim a broad publication trend. However, they are sufficient to show how music education is beginning to appear within IJRISS as an interdisciplinary educational concern. The corpus positions music education not only as performance training or artistic development, but also as a field connected to inclusion, student mastery, cognitive development, cultural transmission, early childhood learning, and classroom integration (Chen & Nasrifan, 2026; De La Cruz et al., 2026; Kumara & Herath, 2025; Mulenga et al., 2026; Norial et al., 2026).
This is important because interdisciplinary journals often require music education scholars to make the educational, social, or cultural relevance of their work explicit. The mapped articles show that music education becomes more visible in IJRISS when it is connected to wider educational problems. For example, Chen and Nasrifan (2026) connect music education to disability and participation, Norial et al. (2026) connect it to student mastery and learning materials, and Kumara and Herath (2025) connect it to cognitive skills in mathematics education. In contrast, Mulenga et al. (2026) and De La Cruz et al. (2026) connect music to cultural learning, local knowledge, and classroom integration. Taken together, these articles suggest that music education in IJRISS is not represented through a single disciplinary identity. Rather, it is represented through multiple educational functions.
However, this also reveals a tension. If music education becomes visible only when attached to broader concerns such as mathematics, inclusion, cognition, or cultural heritage, there is a risk that music may be valued primarily for its usefulness to other educational aims. This does not weaken the corpus, but it raises an important question for future authors: how can music education demonstrate interdisciplinary value without losing its own artistic, aesthetic, embodied, and musical integrity?

Agreement and Tension Between Core and Secondary Music Education Articles
A key finding is the distinction between core and secondary music education articles. The two core articles place music education directly at the centre of inquiry. Chen and Nasrifan (2026) focus on inclusive music education for students with disabilities, while Norial et al. (2026) examine Grade 10 music students’ mastery and learning experiences. These articles treat music education as the main learning field. In contrast, the three secondary articles use music as a meaningful educational or cultural resource within another context. Kumara and Herath (2025) use music activities to support mathematics learning, Mulenga et al. (2026) examine indigenous songs in play-based early childhood education, and De La Cruz et al. (2026) discuss children’s folksongs for classroom integration.
These two groups agree on one major point: music has educational value. Yet they differ in how that value is framed. In the core articles, music education is treated as a subject or field requiring inclusive pedagogy, instructional design, and learner support. In the secondary articles, music becomes a bridge to other educational goals, such as cognitive development, cultural identity, play-based learning, and heritage transmission. This contrast is productive because it shows that IJRISS accommodates both disciplinary and interdisciplinary forms of music education scholarship.
At the same time, the contrast reveals an important limitation. The core articles strengthen music education as a field, while the secondary articles risk positioning music as a supporting method rather than a field of knowledge. For example, Kumara and Herath (2025) demonstrate the usefulness of music activities in mathematics learning, but this kind of work must be careful not to reduce music to a cognitive tool. Similarly, classroom integration of folksongs and indigenous songs is valuable, but such integration must avoid treating traditional music merely as convenient teaching material. For music education scholarship to develop more critically in IJRISS, future studies should show not only how music supports learning, but also what kind of musical understanding, cultural meaning, creativity, or learner agency is developed through music.

Inclusion as a Reframing of Musical Ability
Chen and Nasrifan (2026) provide one of the strongest conceptual contributions in the corpus because their article shifts inclusive music education away from a narrow accommodation model. Rather than treating inclusion as simply modifying activities for students with disabilities, they argue for a broader reconsideration of musical ability, pedagogy, and participation. This is an important direction because it challenges the assumption that music education should be organised around fixed standards of performance ability.
This argument can be compared with the wider IJRISS discussion on Bel Canto pedagogy by Li, Mazlan, and Safian (2025). Although the Bel Canto article is not part of the final five-article corpus, it is useful as contextual IJRISS scholarship because it discusses vocal pedagogy as a culturally situated and embodied practice. Both Chen and Nasrifan (2026) and Li et al. (2025) challenge narrow technical models of music learning. Chen and Nasrifan challenge ability-based exclusion, while Li et al. challenge the uncritical transfer of Western vocal technique into Chinese higher education contexts. Both articles therefore suggest that music education should not be understood only through technical correctness. It must also consider embodiment, identity, culture, access, and learner experience.
However, the two articles also point to different challenges. Inclusive music education asks how learners with diverse abilities can participate meaningfully, while Bel Canto pedagogy asks how imported vocal traditions can be culturally adapted without assimilation. Future IJRISS scholarship could connect these issues more directly by asking how inclusive music education can address not only disability but also cultural difference, vocal identity, language, gender, and embodied musical experience.

Instructional Design: Necessary, but Not Sufficient
Norial et al. (2026) position music education as structured classroom learning through contextualized learning activity sheets. This is valuable because music education is sometimes described in broad creative or expressive terms without sufficient attention to teaching materials, student mastery, or learning design. Their article reminds readers that music education requires pedagogical planning. Students do not automatically develop musical understanding simply because they participate in musical activities. Learning materials, task design, contextualisation, and classroom support matter.
This view partially agrees with Guo and Mazlan’s (2026) IJRISS article on design thinking in music education. Guo and Mazlan argue that design thinking can support creative pedagogy and curriculum innovation, but they also warn against importing generic design-thinking models uncritically into music education. Their argument is important because it adds a critical layer to the instructional design discussion. Norial et al. (2026) show the practical importance of contextualized learning materials, while Guo and Mazlan (2026) remind us that pedagogical design in music must respect the embodied, affective, reflective, and practice-based nature of musical learning.
This comparison suggests that future music education research in IJRISS should not only ask whether an instructional tool works. It should also ask whether the tool is musically meaningful. A worksheet, learning activity sheet, digital application, or design-thinking framework may support learning, but it may also oversimplify musical understanding if it separates music from listening, movement, performance, improvisation, feeling, cultural context, and reflective practice. Therefore, the future of music education scholarship in IJRISS should move beyond “effectiveness” alone and examine the quality of musical learning produced by educational interventions.

Interdisciplinary Music Learning: Contribution or Instrumentalisation?
Kumara and Herath (2025) show how music activities can support mathematics teaching and cognitive skills in primary education. This article is important because it positions music as an interdisciplinary pedagogical resource. It supports the idea that rhythm, pattern, repetition, sequencing, and movement can help learners engage with mathematical thinking. This strengthens the case for music education in broader educational contexts because it shows that music can contribute to learning beyond the music classroom.
However, this is also where the discussion needs to be critical. There is a difference between using music to enrich learning and using music merely as a tool for another subject. If music is valued only because it improves mathematics, language, or cognition, then its artistic, cultural, and aesthetic dimensions may become secondary. This tension also appears in Jamaludin et al. (2025), whose IJRISS article on AI-supported music education through song lyrics combines music, language learning, vocal skills, and artificial intelligence. Their work demonstrates the productive potential of interdisciplinary learning, but it also raises a similar question: when music supports language learning, what happens to music learning itself?
Thus, Kumara and Herath (2025) and Jamaludin et al. (2025) can be read together as evidence of both the promise and risk of interdisciplinary music education. They agree that music can enrich other learning domains. Yet both require a stronger future research agenda that examines reciprocity. Future studies should ask: does music only support mathematics or language, or do mathematics and language activities also deepen musical understanding?
This concern is also visible in related scholarship on music integration across subject areas. Imam Koning et al. (2021) discuss the integration of musical activities in mathematics teaching and learning, including rhythm, tempo, pitch, singing, instruments, and song creation as strategies for supporting mathematical understanding. Mansor et al. (2024) similarly show how music and singing may support Malay language literacy among low-achieving pupils. These studies strengthen the argument that music can support learning across subjects. However, they also reinforce the need for future research to clarify whether interdisciplinary music use produces genuine musical learning or only uses music as a motivational device for non-music outcomes.

Cultural Music Education: Preservation, Integration, or Transformation?
The strongest thematic concentration in the corpus is cultural music education. Mulenga et al. (2026) examine indigenous songs in play-based learning, while De La Cruz et al. (2026) document Philippine children’s folksongs for classroom integration. Both articles treat songs as cultural and educational resources. They show that music carries language, memory, social values, local identity, and community knowledge. In this sense, music education functions as a form of cultural transmission.
These findings agree with Kakogianni’s (2026) IJRISS article on music education and cultural heritage, which argues that music education can transmit intangible cultural heritage and cultivate cultural identity. Although Kakogianni’s article was not included in the final corpus due to the agreed search outcome, it strengthens the wider IJRISS-based discussion by showing that cultural heritage is not peripheral to music education. Rather, it is one of the strongest directions for future IJRISS scholarship on music education.
Nevertheless, cultural music education should not be treated uncritically. There is a risk of romanticising indigenous songs or folksongs as fixed heritage objects. Songs are not neutral materials. They are shaped by language, community ownership, historical memory, power relations, and teacher interpretation. When songs enter classrooms, they may be preserved, simplified, standardised, or transformed. Therefore, future research should not only document songs or argue for their classroom use. It should also ask who selects the songs, how meanings are explained, whether community voices are involved, and how learners engage critically and creatively with cultural materials.
This point is important for IJRISS because the journal’s social science orientation provides space not only for documenting cultural materials, but also for examining social meaning, identity, power, and educational transformation. Future music education submissions should therefore move from “songs as resources” toward “songs as cultural-pedagogical encounters.” 
Related work on children’s songs and early learning further supports this cultural direction. Kamaruddin (2024) emphasises the importance of folk songs in preschool education, while Kamaruddin and Masnan (2023) connect traditional Malay children’s songs with preschool creative imagination. These studies align with the IJRISS articles by Mulenga et al. (2026) and De La Cruz et al. (2026), which position indigenous songs and children’s folksongs as educational and cultural resources. However, the combined evidence also suggests that future cultural music education research should move beyond preservation alone. It should examine how children interpret songs, how teachers mediate cultural meaning, and how traditional music can support creativity rather than being treated only as inherited content.

Technology, AI, and the Future of Music Education in IJRISS
Although technology was not a major theme in the five-article corpus, related IJRISS articles suggest that technology-supported music education is an important future direction. Yap (2025) critically examines artificial intelligence in vocal performance education and warns that AI tools may offer instant feedback and personalised learning, but they also raise concerns about cultural bias, assessment fairness, and the expressive nature of vocal training. Jamaludin et al. (2025) present a more applied direction by showing how AI-supported lyric writing, songwriting, and guided singing can support language learning, pronunciation, vocal skills, creativity, and engagement.
These two IJRISS articles agree that AI can support music-related learning, but they differ in emphasis. Jamaludin et al. (2025) highlight AI’s pedagogical potential, while Yap (2025) foregrounds ethical, cultural, and pedagogical risks. This contrast is useful because it prevents the discussion from becoming either technology-optimistic or technology-resistant. The more critical position is to recognise that AI is not automatically transformative. Its value depends on how it is designed, whose musical traditions it recognises, how feedback is generated, and whether human expression remains central.
This has direct implications for the future of music education scholarship in IJRISS. Future articles should not merely report that AI tools improve engagement or feedback. They should critically examine whether AI-supported music education respects cultural diversity, supports embodied learning, protects learner data, and avoids reducing musical performance to measurable technical indicators. For vocal education in particular, this is crucial because voice is not only sound production. It is also identity, body, emotion, language, culture, and interpersonal communication.

What This Mapping Teaches Readers
The value of this mapping lies not in the size of the corpus, but in what the corpus makes visible. Readers can learn that music education in IJRISS is not emerging as a narrow specialist area. It is emerging through applied educational problems. These include how to include learners with disabilities, how to support student mastery, how music can contribute to mathematics learning, how indigenous songs can support early childhood pedagogy, and how folksongs can be integrated into classroom learning (Chen & Nasrifan, 2026; De La Cruz et al., 2026; Kumara & Herath, 2025; Mulenga et al., 2026; Norial et al., 2026).
The mapping also teaches readers that music education scholarship can enter an interdisciplinary social science journal in at least two ways. First, it can enter as a direct field of study, where music education itself is the central focus. Second, it can enter as an educational resource, where music supports broader learning, cultural, or social aims. Both forms are legitimate, but they need different levels of clarity. Direct studies must explain their contribution to music education. Secondary studies must explain how music is educationally meaningful rather than merely decorative or instrumental.
This distinction is useful for future authors. A study on music and mathematics, music and language, music and cultural identity, or music and inclusion can contribute to music education scholarship if it explains what kind of musical learning, cultural understanding, learner participation, or pedagogical transformation occurs. Without such explanation, music risks becoming only a background element.

Why This Mapping Matters for IJRISS
This mapping is important because it makes a small but emerging publication space visible. IJRISS is not a specialist music education journal, but the findings show that it can accommodate music education scholarship when the topic is framed through education, society, culture, inclusion, cognition, technology, or pedagogy. This matters because music education research often sits between arts practice and educational research. A journal such as IJRISS provides a space where music education can be discussed as part of broader social science concerns.
The mapping also matters for editorial and scholarly development. It shows which areas are already visible and which remain underdeveloped. Inclusion, cultural pedagogy, classroom learning, and interdisciplinary music use are visible. However, several areas remain weakly represented in the final corpus: teacher education, assessment, higher music education, vocal pedagogy, digital learning, AI ethics, creativity, curriculum design, and longitudinal classroom research. Related IJRISS articles by Guo and Mazlan (2026), Li et al. (2025), Yap (2025), and Jamaludin et al. (2025) suggest that these directions already exist around the corpus and could be developed further in future IJRISS submissions.
Therefore, the contribution of this article is not only descriptive. It provides a map of what is visible, what is marginal, and what could come next. For readers, the article shows how to recognise music education scholarships in an interdisciplinary journal. For future authors, it shows how to frame music education studies for IJRISS. For the journal, it shows that music education can contribute to its wider education and social science scope when studies are theoretically grounded, methodologically clear, and socially relevant.

Toward a Future Agenda for Music Education Scholarship in IJRISS
Based on the mapped corpus and related IJRISS scholarship, future music education submissions to IJRISS should move in five directions. First, inclusive music education should be expanded beyond disability accommodation to include participation, agency, diverse musical abilities, and learner identity. Second, classroom-based music education studies should examine not only whether learning materials are effective, but also how they support musical understanding, creativity, and reflective practice. Third, interdisciplinary music learning should be developed carefully so that music contributes to other subjects without losing its own educational value.
Fourth, cultural music education should move beyond documentation and preservation toward critical engagement with cultural meaning, community ownership, and classroom transformation. Fifth, technology and AI studies should move beyond innovation claims and examine cultural bias, human expression, assessment ethics, and embodied musical learning. These directions show that the future of music education scholarship in IJRISS should not be limited to proving that music is useful. It should also show why music matters as a human, cultural, educational, and creative practice.
Overall, the mapping demonstrates that music education in IJRISS is emerging as a socially responsive and interdisciplinary area. Its current strength lies in applied educational relevance. Its future strength will depend on whether scholars can connect musical practice with stronger theory, clearer methodology, and more critical engagement with inclusion, culture, technology, and pedagogy. Future IJRISS scholarship may also benefit from stronger links with teacher education and assessment research. Qiuyu et al. (2024) show that future university music teachers require competencies that extend beyond technical teaching ability, including professional development, pedagogical understanding, and responsiveness to higher music education contexts. Meanwhile, Amini et al. (2024) highlight broader post-pandemic shifts toward flexible assessment, lifelong learning, and diversified learning trajectories, and Ogbebor (2025) points to the growing relationship between artificial intelligence tools and student academic performance. These studies suggest that future IJRISS music education articles could examine not only what music education teaches, but also how music teachers are prepared, how learning is assessed, and how digital or AI-supported tools affect musical learning, fairness, creativity, and learner agency.


CONCLUSION
This study mapped music education scholarship in IJRISS from 2025 to 2026 through a focused journal-based publication and thematic mapping review. Based on five verified IJRISS articles, the study found that music education is represented in the journal through four main directions: inclusive music education, music learning and student mastery, interdisciplinary music learning, and cultural music education with classroom integration. Although the corpus is small, it reveals a meaningful pattern: music education in IJRISS is not confined to performance training or specialised artistic instruction. Instead, it appears as an applied, socially responsive, and interdisciplinary field connected to inclusion, cognition, culture, pedagogy, and classroom practice.
The value of this mapping lies in making an emerging publication space visible. The findings show that music education can contribute to IJRISS when it is framed through clear educational problems and broader social science concerns. Studies on inclusive participation, contextualized learning materials, mathematics integration, indigenous songs, and children’s folksongs demonstrate that music can function as a subject of learning, a pedagogical strategy, a cultural resource, and a medium for learner engagement. This suggests that music education has the potential to speak beyond the boundaries of music classrooms when its educational significance is clearly articulated.
At the same time, this study does not claim that the five articles represent the full development of music education research in IJRISS or the wider field of music education. The findings should be read as a focused snapshot of recent IJRISS publications retrieved through a defined search strategy. This limitation is important because it prevents overgeneralisation. However, the small corpus is still useful because it identifies what is currently visible, what remains underdeveloped, and where future scholarships may grow.
The study also highlights several future directions for IJRISS music education scholarship. Future studies may examine inclusive music pedagogy beyond access and accommodation, classroom-based music learning beyond achievement scores, interdisciplinary music learning beyond instrumental use, cultural music education beyond preservation, and technology-supported music education beyond innovation claims. These directions can help future authors produce music education research that is methodologically clear, theoretically grounded, and socially relevant.
Overall, this article contributes a modest but purposeful map of music education scholarship in IJRISS. Its contribution is not in claiming a large publication trend, but in showing how music education begins to appear within an interdisciplinary social science journal. By identifying current patterns and future possibilities, the study invites researchers to position music education not only as an artistic discipline, but also as a field capable of addressing educational equity, cultural continuity, creative learning, and meaningful classroom transformation.
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