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Abstract	
This paper introduces cultural literacy and creative competence as twin pillars for the field of literature education. The paper arises with the need to reposition literature education to meet the global environment. The ability of learners to manage first cultural engagement and adapt to diverse cultural situations is an essential drive towards personal, education, professional, national and international success. This paper arises from the undeniable relevance of knowledge, sensitivity and interpretative capacity to encounter and manage multiple cultural systems from the pace of literature. Literature education requires not only analytical skills but also creative competence that enables learners to interpret and recreate literary forms across different cultural settings. Creative competence enables students to transform peculiar criteria of distinct fields into productions for global satisfaction. Through encounters with recommended literary exercises and products, students get prepared for cultural diversity, critical thinking and imaginative capacity. Drawing practices from literary studies and performance, the study further highlights pedagogical approaches such as comparative textual analysis, creative writing, performance-based activities and digital storytelling as effective strategies for improving communication and innovation among learners. It argues that when students are properly taught with certain pedagogic elements, classrooms can become transformative spaces that can reproduce globally relevant and employable individuals and groups. The paper concludes that literature consumption serves as a flexible route to self-fulfilment, economic relevance and sustainable career development in the reigning generation.
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Introduction
The ability of various professionals to reach visibility within their respective environment and beyond is mandatory. Since relevance relies on the notion of being able to fill a gap within personal measurement and win employability in the world; the pathway to global significance and employability is the ability to modify the existing knowledge to solve the complex demands of the modern world. This entails the negotiation of a career-oriented criterion to fit into the taste of another field without losing its primary purpose. In essence, varying qualifications can retain their peculiarities with also building up relevance to several other fields of life. Kote (2024) submits that cultural exchange is not only enriching but also an enriching cornerstone to the modern world. Literature education as a context involves sharing traditions, opinion and practices with also developing creative skills through cooperative analytical discussions and in innovative intentions.
Rogers (2021) advises that awareness of first culture and others orients human beings on expected range of behaviours. Several specialisations of life need to be taught open-minded with a neutral sense of judgments towards other works examined. Literature is closely to creative forms as it functions as reflections and interpretations of social realities. Literature education is an independent company as it is part of the solid courses beneath humanities. Chan (2023) reports that a few people see literary writing as a hobby rather than a gift and a career. She also reports Professor Bryan Walpert who says creative writing is an emotional, successful and enjoyable experience in career. 
Ahmed & Yousif (2015) agree that Literature Education is a means of reawakening the scope of cultural identity, intellectual growth and sharp perceiving of the world. The art field is the best ways to encode and decode information on the tradition, nature, heritage, influences and relationships of a society. Art is a relevant part of the present and future for it documents human experience which would be sourced to guide future intentions. Yet, art is often undervalued as a non-professional field. Oloidi (2010) stresses that art education is relevant to provision of employment and poverty chase from the society. The skills from literature education equip learners with skills that are transferable and applicable across various professional fields. Adeniyi & Williams (2024) defends the field of literature is not only deemed to intellectual value but also artistic value.
Ergo, the paper investigates the urgent need to reposition literature education for global employability through the penetration of cultural literacy and creative competence into students. It confirms the pertinence of cultural literacy and creative competence to the world. It argues that if these elements are concentrated upon, literature classroom would become reproductive spaces to earn global recognition in the labour market.
Theoretical Framework
The paper builds its objective with the adoption of two theories. To defend the global relevance of literary intelligence and creativity, this study synthesises intercultural competence theory and global competence theory.
Deardorff (2006) created a generally acceptable model of intercultural competence theory. According to Deardorff (cited in Hang & Zhang, 2023), intercultural competence theory is an endless process of development that individuals cannot ultimately or fully achieve. Sobieraj (2012) explains this framework to be the ability to regard personal identity with the capacity to understand the foreign scope of culture. Individuals or parties involved are not losing their respective identifications in the course of blending with others. Therefore, culturally intelligent students are able to interpret, appreciate, and recreate literary forms while navigating diverse cultural perspectives. This theory places literature as a medium of generating cross-cultural awareness, empathy and critical reflection without forgetting personal identity. It would be relevant in binding local traditions to global avenues. 
On the supplementary angle, global competence theory is a recent theory. According to Martinez & Inesta-Mena (2023), it is a cutting-edge educational initiative for meeting the need of 21st century society. It requires being dynamic and focused in order to comprehend and act rightly on issues. 	Chan (2021) describes this theory as the ability to be aware, understand, respect and respond to international events and issues. It is a tool useful for analysing global issues, understanding diverse perspectives and acting responsibly in an interconnected world. This theory highlights the ability of students to use creative and analytical skills to contribute meaningfully to global discourses in literature, and eventually deal with world challenges.
In unison, these two mentioned theories provide an operational foundation to understand the position of literature education for employability and global recognition. The independent variables are placed on a practical pace to command a global citizenship for literature education. Therefore, learners can be nurtured for literary proficiency, cultural literacy, creative competence for meeting employability and global realities.
Review of Associated Literature
The Oxford review (2024) explains cultural literacy as the ability to comprehend and communicate effectively across varying cultural standards. It entails the sane condition of understanding how each cultural criterion affects our psychology of thoughts, decisions and actions. Through literature, participant students are able to receive relative details on countless cultural notions and then deliberate upon portrayed characters or creative case studies. In literary products, students enjoy and interpret socio-cultural, economic and other issues with a high percentage of receptive moods from literary thinking. Segal (2015) agrees that this is where competency in the contemporary world builds up. It involves students’ capacity to recognise cultural norms and respond appropriately through discussion, analysis and interpretation.
Creative competences are unconscious for one cannot totally explain reasons for these abilities embodied within. It deals with the ability to generate new products that are appealing to originality, technicality and problem solving. It enables students to reinterpret and transform textual knowledge into original works, linking literature to performances on essays, creative exercises, dramatic performances and many others. The result of development of competence is performance. Arifin, Mujahid & Suyuthi (2023) stresses, the results of competence development contribute to productivity, service, quality and change. When creative competence is operationalised, the product stands the test of employability and as the goals of the organisation extend, performance is strengthened and well-utilised to reach a proper chain of professional and national pursuits. 
Cole & Tibby (2013) defines employability as an individual’s perceived ability to obtain and maintain employment throughout his/her career. Hereby, students are filled with skills that prepare them uncertainties and challenges throughout chosen professional paths. Global relevance is a product of employability; its scope arises from the capacity to show their literary knowledge and creative compositions both nationally and internationally. Akhimien (2021) accounts core characteristics of advertising discourse; it must be edited, purposeful, slangy, rich, interesting, simple, involving, neological, referenceable and many others. All these would show students to be cultural literates and professional individuals.
Tanesa (2023) admits that traditional teaching styles engage students with background knowledge of the text and thematic preoccupations. This eventually makes learners passive since they are not allowed to analyse texts with a unique sense and tentative reaction. Ozugogru & Aksu (2020) expose that the traditional literature classrooms provide students with direct instructions with expectations on personal practices. Yet, this is a problematic method since there is no literary training with teachers’ supervision. Ogunnaike & Sonde (2019) advocate for the use of Literature-in-English as an instrument for achieving global sustainable development goals. For instance, Praskidou et al. (2024) accounts that the process of memorising complex dance steps, songs and game activities by students provides solutions on recreating relevance for those who have intellectual disabilities. Daryanti et al. (2025) also add that the real-life demonstration of learnt literary theories enables students to possess physical, cognitive, emotional growth, with also social cooperative capacities. This would maximise the benefits of learning literature. Recently, Quramo Festival of Words (2025) featured of supra-interactive panel sessions on characterisation in creative writing, legacies of writing, artificial intelligence awakening in the creative web and word slam. Giving students opportunities and platforms to participate in such gatherings would gradually ensure them global recognition from literature.
Cultural Literacy and Creative Competence in Literature Classrooms
The classrooms for literature serve as flexible spaces for developing these acts, cultural literacy and creative competence. The two acts ensure effective education in literature and preparation of students for employability and global relevance.
Cultural literacy in classrooms begins with checking the effects of students’ cultural background on their interpretations and compositions. The cultural backgrounds of students also affect their respective capacities to absorb a theory or text as intended by the teacher or writer. The cultural interests of students can be positive if a topic shares a strong relationship with the former. Howell (2010) advises that teachers can pay attentive role to the narrative pleasures of each student in order to help them develop their interpretative and reporting skills with severe questioning and review. Similarly, Irvine and Armento (2001) states hat a culturally responsive pedagogy is culturally responsible, culturally appropriate, culturally compatible, culturally relevant and multicultural in order to describe a variety of effective approaches in culturally diverse classroom. When students observe that their teaching is modified in order to pay attention to their varying environment, they in turn develop interest in their mates and initiate works on underreported cultures among them- through language, dressing, attitude, social norms and others. This eventually makes the learning of literature a science and not mere theory, reading. Adesina (2025) reports that the phenomenon of language is complex and therefore needs a sophisticated approach to study it: linguistics. The environment of literature makes linguistics more interesting and somewhat unconscious when students employ a given language and other elements from a recommended text in order to engage well with a topic. Indoctrination also takes place when students believe something regardless of the evidence. Hereby, students are grouped for joint working for subjective analysis, response or gathering of thoughts concerning a subject matter. Comparative reading of both national and foreign texts from class discussions on societal themes and reflective writing cultivates students to enjoy the flow of multitudinous cultural perspectives. Hence, students gain the confidence to mingle with wider audiences; hereby framing a personal visibility and global resonating energy.
Creative competence emphasises the ability of students to express their environmental activities with a unique use of imagination. When students participate in classroom activities like writing various topics, composing social essays, dramatising plays and producing perspectives on topics; there is a projection of birth of artistic style and originality. For instance, Akpuda (2026: mentioned in Authors’ Hub Panel Discussion) explains when he gingers his students to write poems, he switches the poetry manuscripts among students for critiques and these students feel encouraged over the observed strengths and weaknesses. Hence, students begin to write more since they can have their works given respective literary appreciations. Eventually, creative competence serves as a reliable route for students to advertise their discovered abilities and begin a literary presence beyond the classroom. Adeosun (2020) recommends that teachers should strengthen theoretical orientations about creativity from passion and instructional contexts so that the general creativity of students can be enhanced. A teacher should be able to welcome questions and perceptions that are mature and different from anticipation of lesson plan. Literature education is an open space and not built on closed fundamental elements. When these perceptions are discovered when students are still vibrant and restlessly productive, the can be constantly guided in their creative innovations rather than left with enough unmarked tasks and creative practices. The purpose of this is to ensure that the creative competence of students matches with social context. Mallik (2023) states that education is not about preparing for a future career or acquiring skills; it is about shaping our character, broadening our horizons and providing us with tools for a fulfilling life as education is life itself. Therefore, this points out that what makes education good is more than developing competencies; the competencies must be counted as part of a business life. 
In unison, the acts of cultural literacy and creative competence transform the learning of literature into active literary rebirth, personal branding, professional positioning and global confidence. When pedagogic activities are linked to practical applications, literature becomes a reliable vehicle for the labour market. 
Pedagogical Strategies for Employability and Global Relevance in Literature Education
Literary pedagogy can also be called literature pedagogy. Ongodia (2019) describes literary pedagogy as the instructional approaches to teach literature with focus on language, culture, critical thinking and moving beyond traditional remote memorisation. It is a student-centred engagement. It is important to note that Idowu (2024) identified that learners’ output and contributions to societal growth as development of a programme of instructional objectives. Therefore, satisfactory teaching style should be in line with the changing nature of the society with a concentrated attention on what the society needs. Definitely, there is a need to call for constant review of the pedagogic strategies, considering many undesirable states of lives of Nigerian citizens.
Effective literary pedagogic should integrate cultural literacy and creative competence as core competencies. It is within this framework of social visibility and professional engagement that certain pedagogical strategies become necessary. They are:
1. The guiding of learners to compare cultural values, societal norms and narrative styles. For instance, comparing a Nigerian folklore with a European short story enables students to identify cross-cultural differences and similarities. This would enhance the critical thinking and interpretative skills. This strategy would help students learn how to speak about culture in a way that others can understand; this is an important step toward global relevance.
2. Personal reflection through cultural journal is also a reliable strategy, telling students to tell how their personal background affects their interpretations of a text. This drives the students to show how a text is related to their personal experience and they build a clear sense of thematic identity which is essential when preparing for a wider audience.
3. Self-expression through creative writing is a special strategy with the use of certain socio-conscious endings (How I Wish I Voted, These are the Ways to Grow Nigeria…), composing poems or responding creatively either to text of observant literature. This makes them own the study of literature. They discover the strength and style with a sense of confidence and visibility among peers and in the school.
4. Text to life performance is another common strategy that needs to be sharpened. Students should be allowed to dramatise scenes, recite poetry so that they can experience the text. This makes them learn voice control as they switch characters. These skills that enable students to interact effectively in interviews, presentations and public spaces.
5. The use of digital platform is magnetic strategic that would make students eager to present ideas either by recording poems, sharing analysis, presenting a story line. Teachers and other media facilitators can help them to publicise their works on digital platforms. Hereby, gradually advertising their abilities to a wide audience.
6. Students should be introduced to opportunities as part of their academic assessment, such as writing competitions, school magazines, literary events that would put them beyond paper assessments. Such that, students begin to identify themselves as scholarly contributors and not mere passive learners.
7. Students should be asked to related literary themes to real societal issues so that read texts become relevant. This would command a sense of purpose and responsibility which is mandatory for global engagement. Hence, there is a connection of literature to real-life issues.
8. Peer-review and inter-school literary exchange is a unique strategy. After students review the works of one another. Literary experts can work with teachers for editorial functions and these works can be published as anthologies, booklets, magazines or journals. The published work can be exchanged, shared or sold within the school or outside the school, creating connection and visibility.
9. Students can be assisted by teachers to keep their collection of best works: essays, poems, reflections and preformances. Overtime, the portfolio becomes an evidence of ability and growth. This also serves a s a vehicle for academic, professional and global opportunities whenever invitations from various sectors of the societies comes.
10. Students should be allowed to initiate and enjoy arguments over characters and authorial lessons with textual pieces of evidence. When they do this, they become careful of public literary suggestions because they are similarly conscious of how to defend whatsoever they mention. This eventually reproduces them as navigators of academic and social literary participants.
Conclusion
This purpose of this paper seeks to establish that cultural literacy and creative competence are two competencies that need more pedagogic concentration for the repositioning of literature as a pathway for employability and global relevance. This shows that if literature learning classrooms are properly modified, the learning of literature would cease from being in its usual passive form. Hence, students would develop an identity when their energies can be confident, restless and still accommodate management. Therefore, literature education begins to come out of the mere academic grades for self-advertisement and diverse audiences. Ultimately, the field of literature is a pathway to academic prowess, personal fulfillment, economic relevance and sustainable career development in the contemporary world.
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