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Parental bullying of teachers has emerged as a critical yet understudied issue in the educational landscape of the Philippines, particularly within the Schools Division Office (SDO) of Guimaras. This study investigates the prevalence, underlying causes, and detrimental effects of parental bullying on teachers, as well as proposes actionable strategies for resolution. Utilizing a descriptive-correlational research design, the study surveyed 80 teachers across public and private schools in SDO Guimaras, examining demographic trends, forms of bullying, psychological and professional impacts, and institutional responses.
Findings reveal that verbal abuse, social media harassment, and legal threats are the most common forms of parental bullying, disproportionately affecting early- to mid-career teachers, particularly females in elementary and junior high school settings. Key causes include misunderstandings of school policies, unrealistic parental expectations, and socio-cultural factors such as overprotectiveness and entitlement. The study highlights severe consequences, including diminished teacher well-being, reduced job performance, and strained parent-teacher relationships, with 31.3% of teachers considering leaving the profession due to stress.
Statistical analysis (χ² and correlation tests) confirms significant relationships between parental bullying and teachers’ age, years of experience, and school type (public vs. private). Despite existing coping mechanisms like peer support (18.8%) and administrative reporting (15.0%), institutional protections remain inadequate.
The study recommends strengthening school policies on parental conduct, enhancing teacher training in conflict resolution, providing legal and mental health support, and fostering collaborative parent-teacher dialogues. These measures aim to mitigate bullying, promote a respectful school climate, and safeguard educators’ professional dignity.
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INTRODUCTION

Parental bullying of teachers has emerged as a pressing issue in the Philippine educational system, particularly within the Schools Division Office (SDO) of Guimaras. While bullying is often discussed in the context of students, the aggressive behavior of some parents toward educators remains an overlooked yet significant concern (Mann et al., 2021). Teachers, who serve as the backbone of the country’s education sector, are expected to foster learning environments that nurture students' academic and personal growth. However, when parents engage in verbal harassment, public humiliation, intimidation, or even legal threats against teachers, it creates an atmosphere of fear and stress that can negatively affect both instructional quality and overall school climate. This phenomenon challenges the traditional notion that parents are solely partners in education and instead raises critical questions about the protection, rights, and well-being of teachers in the Philippines.
The impact of parental bullying on teachers extends beyond personal distress; it has far-reaching implications for the broader educational system. Teachers who experience harassment from parents may suffer from anxiety, burnout, and decreased motivation, which, in turn, can compromise their ability to deliver effective instruction (Li et al., 2024). When educators feel threatened, they may become hesitant to enforce disciplinary measures or uphold academic standards, fearing retaliation from parents who exert undue pressure. This reluctance to exercise professional judgment can undermine classroom management, leading to a decline in student discipline and academic performance. Furthermore, teachers who are constantly subjected to bullying may opt to leave the profession altogether, exacerbating the already existing teacher shortage in the Philippines. The deterioration of teacher morale and retention rates highlights the urgent need for systemic interventions that safeguard educators from hostile parental interactions.
Several underlying causes contribute to the increasing prevalence of parental bullying in schools. One significant factor is the heightened parental expectations and entitlement stemming from the competitive nature of academic success in the Philippines (Alizadeh Maralani et al., 2023). Many parents, driven by the desire for their children to excel, exert excessive pressure on teachers, demanding special treatment, inflated grades, or leniency in disciplinary actions. This sense of entitlement is further fueled by the rise of social media, where parents can publicly criticize teachers, mobilizing other parents against them and influencing school administrators to take immediate action, often without due process. Additionally, legal provisions such as the Anti-Child Abuse Law (Republic Act No. 7610) have, at times, been misinterpreted by parents to justify threats of legal action against teachers, further disempowering educators in enforcing school policies. These factors collectively contribute to an environment where teachers are vulnerable to parental aggression, often without institutional support.
The lack of clear policies and protective mechanisms for teachers exacerbates the issue. While there are laws in the Philippines that protect students from abuse, there are limited legal provisions explicitly safeguarding teachers from harassment and bullying by parents. Many teachers hesitate to report such incidents due to fear of administrative backlash or reputational damage, particularly in smaller communities where schools and parents are closely interconnected (Ali et al., 2022). Moreover, existing grievance mechanisms in schools are often inadequate, with conflicts between parents and teachers frequently being resolved in favor of the former due to pressures from school administrators who seek to avoid legal disputes. This imbalance in power dynamics leaves teachers feeling defenseless, reinforcing a culture where parental aggression remains unchecked. Strengthening policies that explicitly recognize and address parental bullying of teachers is therefore crucial in ensuring the dignity and protection of educators in the workplace.
To address this growing concern, schools and educational authorities must implement proactive strategies that promote constructive parent-teacher relationships while establishing clear boundaries to prevent harassment. Training programs on conflict resolution and professional communication should be provided to both teachers and parents to encourage respectful dialogue. Additionally, school administrators should adopt transparent and standardized procedures for handling parental complaints, ensuring that due process is observed in disputes (Barboza et al., 2021). Introducing legal safeguards, such as anti-harassment policies specifically designed for teachers, can also serve as a deterrent against parental bullying. Furthermore, psychological and emotional support systems, including counseling and peer support networks, should be made accessible to teachers who experience harassment. These measures can help create a more supportive educational environment where teachers feel empowered to perform their duties without fear of undue parental interference.
The phenomenon of parental bullying of teachers is a critical issue that demands immediate attention from policymakers, educators, and school communities in the Philippines. If left unaddressed, it could weaken the integrity of the education system by discouraging teachers from upholding academic standards and maintaining discipline in schools (Mohebbi et al., 2021). Recognizing teachers as professionals who deserve respect and protection is essential in fostering a sustainable and high-quality educational system. By acknowledging the realities of parental bullying and implementing well-structured interventions, schools can reinforce a culture of mutual respect and collaboration between educators and parents, ultimately benefiting the students who rely on a stable and well-functioning learning environment.
The study on parental bullying of teachers and its impact, causes, and strategies for resolution within the Schools Division Office (SDO) of Guimaras holds significant relevance in the Philippine educational landscape. As educators play a crucial role in shaping students’ academic and personal development, ensuring their well-being and professional security is imperative for sustaining a high-quality learning environment. By examining the nature and extent of parental bullying, this study aims to shed light on the challenges teachers face, the contributing factors to such behavior, and the institutional gaps that allow it to persist. The findings of this study can provide valuable insights that will guide the development of policies and intervention programs to mitigate parental aggression toward teachers. Moreover, the study seeks to promote a culture of mutual respect and constructive communication between parents and educators, ultimately fostering a more positive and productive school environment. In the long term, addressing this issue can contribute to teacher retention, improved instructional quality, and a stronger educational system that benefits all stakeholders.

Related Literature
Parental Bullying
Parental bullying in educational settings refers to aggressive, coercive, or intimidating behaviors exhibited by parents towards teachers, often with the intent of influencing academic decisions, disciplinary actions, or school policies (Tiiri et al., 2023). This phenomenon manifests through verbal threats, public humiliation, unwarranted complaints, or even legal action against educators. Unlike traditional bullying, which is often associated with peer interactions among students, parental bullying occurs within a power dynamic where teachers may feel vulnerable due to their professional responsibilities and the necessity of maintaining good relationships with students' families (Hebron & Humphrey, 2021).
In the Philippines, where education is highly valued, parents are deeply involved in their children’s academic journeys. While parental involvement is generally seen as beneficial, excessive intervention can sometimes escalate into bullying behaviors (Adewusi, 2021). This is particularly evident in cases where parents exert pressure on teachers to adjust grades, modify disciplinary measures, or provide special treatment to their children. Given the hierarchical nature of Filipino society, teachers, especially those in public schools, may find it challenging to assert their authority when confronted with aggressive parental behavior (Zhang et al., 2022). The lack of clear policies addressing parental bullying in schools further exacerbates the problem, leaving teachers to navigate these difficult interactions without institutional support.
Parental bullying can have significant psychological and emotional repercussions on teachers, affecting their job satisfaction, mental well-being, and overall performance. Educators who experience consistent harassment from parents often report increased stress, anxiety, and even symptoms of depression (Qian et al., 2022). The persistent fear of being publicly humiliated, reprimanded, or subject to formal complaints can lead to emotional exhaustion, ultimately affecting their ability to focus on teaching and classroom management (Karakus et al., 2023). Teachers who face such bullying may also suffer from self-doubt, as their professional competence is continuously questioned and undermined.
In the Philippine context, where teaching is often regarded as a noble but underappreciated profession, many educators already face stressors such as low salaries, high student-to-teacher ratios, and limited resources (Pottie et al., 2021). The additional burden of parental bullying can compound these challenges, leading to burnout and, in extreme cases, resignation from the profession. This issue is particularly concerning in rural areas, where schools struggle with teacher retention due to difficult working conditions (Park et al., 2023). Without adequate support systems in place, the emotional toll of parental bullying can deter passionate educators from remaining in the field, ultimately affecting the quality of education provided to students.
Several factors contribute to parental bullying of teachers, many of which are deeply rooted in cultural, social, and institutional structures (C. Yang et al., 2023). One major cause is the increasing parental expectation for academic success, fueled by the competitive nature of education in the Philippines. Many parents perceive their children’s academic performance as a direct reflection of their parenting abilities, leading them to become overly assertive in ensuring favorable outcomes (Hong, Lee, et al., 2020). This pressure is particularly evident in higher grade levels, where entrance to prestigious universities is highly competitive, prompting parents to demand grade adjustments or special accommodations for their children.
Another contributing factor is the shift in parenting styles, particularly with the rise of overprotective or "helicopter parenting." Many Filipino parents, particularly those from middle- and upper-income families, take an active role in their children's education, sometimes to the extent of questioning teachers’ professional judgment (Saigh & Bagadood, 2022). Additionally, the rise of social media has amplified parental scrutiny of educators, providing an easily accessible platform for public complaints and criticisms (Oe et al., 2023). The absence of strict policies regulating parent-teacher interactions in many schools further enables such behavior, leaving teachers without clear mechanisms for addressing aggressive parental conduct.
Parental bullying does not only impact individual teachers but also affects the overall school climate and the broader teacher-parent relationship. Schools that fail to address instances of parental bullying may develop a culture of fear and distrust, where teachers feel unsupported and hesitant to enforce disciplinary measures or maintain academic standards (Espelage, 2021). This can lead to an erosion of authority, where students perceive their parents as having the ultimate control over school policies, diminishing respect for teachers and the education system as a whole.
In the Philippine setting, where strong community ties often influence school governance, unchecked parental influence can create power imbalances. Some parents, particularly those from influential backgrounds, may exert pressure on school administrators to side with them in disputes, further marginalizing teachers (Bayraktar, 2021). This creates an unhealthy school environment where educators feel disempowered, leading to reluctance in engaging with parents, ultimately reducing opportunities for positive collaboration. Schools that fail to establish boundaries and guidelines for parental involvement may struggle with maintaining an environment that is conducive to both learning and teaching (J. H. Kim, 2021).
Despite the increasing prevalence of parental bullying, there are limited policies in the Philippines that specifically address this issue. The Department of Education (DepEd) has existing child protection policies and anti-bullying laws designed to protect students, but there is a lack of clear guidelines safeguarding teachers from bullying by parents (Triantafyllou, 2023). While the Code of Ethics for Professional Teachers provides a framework for ethical conduct, it does not explicitly outline procedures for handling cases where teachers are harassed or intimidated by parents (Ng et al., 2022).
Some local government units and private schools have implemented grievance mechanisms where teachers can formally report instances of parental bullying. However, these policies are often inconsistent across different regions and depend on the willingness of school administrators to enforce them (X. Yang et al., 2020). In many cases, teachers may be reluctant to file formal complaints due to fear of retaliation or lack of administrative support. Strengthening policies that protect teachers from undue parental aggression, as well as providing professional development programs that equip educators with conflict resolution skills, is essential in addressing this growing issue (Le et al., 2021).
To mitigate parental bullying, schools must adopt proactive measures that foster positive parent-teacher relationships while establishing firm boundaries to prevent harassment. One effective strategy is the implementation of clear communication channels that encourage constructive dialogue between parents and educators (Qiu et al., 2024). Regular parent-teacher conferences, transparent grading policies, and open forums can help manage parental expectations and reduce misunderstandings that may escalate into aggressive behavior. Schools should also provide training for teachers on conflict resolution and de-escalation techniques, equipping them with the skills to handle confrontational interactions professionally (Fu et al., 2021).
Another important approach is the establishment of formal complaint and mediation procedures within schools. Having a clear and structured process where parents can voice concerns without resorting to aggressive tactics can prevent conflicts from escalating. School administrators must take an active role in supporting teachers, ensuring that they are not left to deal with parental bullying alone (Hong & Espelage, 2021). Additionally, policymakers should consider implementing legal protections for educators, similar to workplace harassment laws, to deter parents from engaging in hostile actions against teachers. By creating a culture of mutual respect and accountability, schools can foster a more harmonious learning environment that benefits both students and educators.

Teachers’ Impact
Teachers play a critical role in shaping the academic and personal development of students, making their impact a central focus of educational research. Their influence extends beyond the transmission of knowledge, encompassing mentorship, character formation, and the development of essential life skills (Salvo-Garrido et al., 2023). In the Philippine educational landscape, where teachers are regarded as second parents, their role is even more pronounced. The traditional concept of "guro" in Filipino culture signifies not just an instructor but also a guide, mentor, and moral compass for students. Given the socio-economic challenges in the country, including poverty, lack of educational resources, and overcrowded classrooms, teachers often go beyond their academic duties to provide emotional support, guidance, and even financial assistance to their students (Hong, Song, et al., 2020).
One of the most significant impacts of teachers is their ability to influence students’ academic performance. Research consistently shows that teacher effectiveness is one of the strongest determinants of student success (van Niejenhuis et al., 2020). In the Philippines, where educational disparities exist between urban and rural areas, the quality of teachers can either bridge or widen the learning gap among students. Well-trained and highly motivated educators contribute to better student engagement, comprehension, and retention of knowledge. Their ability to employ innovative teaching methods, differentiate instruction, and adapt to diverse learning needs ensures that students receive quality education despite limitations in resources (Hasibuan & Rizana, 2023). Teachers who exhibit strong classroom management skills and pedagogical expertise create an environment conducive to learning, ultimately improving student outcomes.
Beyond academics, teachers also play a crucial role in fostering students' socio-emotional development. In many Philippine schools, teachers serve as role models, instilling values such as discipline, perseverance, and respect (J. Kim et al., 2023). This is particularly evident in the implementation of values education programs, which emphasize character formation as a fundamental aspect of learning. Teachers who exhibit empathy, patience, and understanding contribute to the emotional well-being of students, helping them navigate personal challenges such as family issues, peer pressure, and self-esteem concerns (Lee, 2023). The presence of a supportive teacher can significantly enhance a student’s confidence and motivation, reducing absenteeism and increasing overall school engagement.
Teachers also serve as catalysts for social change, especially in marginalized communities. In rural and underprivileged areas of the Philippines, teachers are often at the forefront of advocacy efforts to improve educational access and quality (Ha & Duarte, 2021). Many educators take on leadership roles within their communities, organizing outreach programs, promoting literacy initiatives, and collaborating with local government units to enhance school facilities. Their role extends beyond the classroom, as they help bridge the gap between education and community development. Teachers who actively engage with their communities not only inspire their students to become agents of change but also contribute to broader efforts aimed at reducing poverty and promoting sustainable development (Erdoğdu, 2021).
The impact of teachers is also evident in their ability to foster a culture of lifelong learning. In the digital age, where knowledge is constantly evolving, teachers are responsible for equipping students with the skills necessary for continuous learning. This includes critical thinking, problem-solving, creativity, and adaptability (Ren et al., 2023). In the Philippine setting, where the implementation of the K-12 curriculum emphasizes 21st-century skills, teachers play a pivotal role in ensuring that students are prepared for higher education and the workforce. By integrating technology, project-based learning, and student-centered approaches, educators help learners develop the competencies needed to thrive in a rapidly changing world.
Despite their significant contributions, teachers in the Philippines face numerous challenges that affect their ability to make a lasting impact. Issues such as low salaries, heavy workloads, lack of professional development opportunities, and inadequate resources hinder their effectiveness (Li et al., 2024). Many teachers, especially those in public schools, must handle large class sizes with minimal support, making it difficult to provide individualized attention to students. Additionally, the growing prevalence of parental intervention in academic affairs, including instances of parental bullying, further complicates teachers' roles. Addressing these challenges requires systemic reforms that prioritize teacher welfare, professional growth, and institutional support, ensuring that educators can continue to fulfill their vital role in shaping future generations.

Teachers’ Causes
The factors influencing teachers' behaviors, attitudes, and overall effectiveness in their profession are shaped by a variety of causes. These causes can be classified into personal, professional, institutional, and societal factors, all of which significantly affect how teachers perform their roles. In the Philippine educational system, teachers face unique challenges and circumstances that impact their teaching practices, interactions with students and parents, and overall well-being (Ali et al., 2022). Understanding these causes is crucial in addressing issues within the educational sector, improving teacher retention, and enhancing the quality of education in the country.
One of the primary causes that affect teachers is their level of professional preparation and training. The quality of teacher education programs directly influences a teacher’s ability to manage classrooms, develop lesson plans, and address the diverse needs of students. In the Philippines, aspiring teachers are required to complete a Bachelor of Elementary Education or a Bachelor of Secondary Education degree before taking the Licensure Examination for Teachers. However, disparities in teacher training programs exist, as some institutions provide more rigorous preparation than others (Barboza et al., 2021). Limited access to advanced pedagogical training, especially in rural areas, may hinder teachers from implementing effective instructional strategies, thereby affecting student outcomes (C. Y. Moon et al., 2022). Furthermore, the availability of continuing professional development opportunities plays a crucial role in ensuring that teachers remain competent and up to date with educational trends.
Another significant cause that shapes teachers’ experiences is the workload and responsibilities assigned to them. Filipino teachers, particularly those in public schools, often handle multiple tasks beyond teaching, including administrative duties, student monitoring, and extracurricular activities (B. Moon & Alarid, 2021). Large class sizes, a common issue in the Philippine education system, make it difficult for teachers to provide individualized attention to students. Additionally, many teachers are expected to fulfill roles outside their professional responsibilities, such as serving as community leaders or taking part in government-mandated programs (Ng, 2023). The overwhelming workload can lead to stress, burnout, and decreased job satisfaction, ultimately affecting teachers' performance and their ability to foster an effective learning environment.
Institutional support and working conditions also play a crucial role in shaping teachers’ attitudes and behaviors. Schools with adequate facilities, well-equipped classrooms, and access to teaching materials create an environment where teachers can effectively carry out their instructional duties. However, in many parts of the Philippines, schools face resource constraints that limit their ability to provide quality education (Cahaya Suksma et al., 2024). Insufficient teaching materials, outdated textbooks, and inadequate technology integration hinder teachers from implementing innovative teaching methods. Additionally, schools with weak administrative support may fail to provide teachers with the necessary guidance and encouragement, leading to frustration and decreased motivation to excel in their profession.
The socio-economic background of teachers also contributes to their overall experience and performance in the profession. Many teachers in the Philippines come from modest financial backgrounds and face financial struggles due to low salaries. While teaching is regarded as a noble profession, the financial remuneration does not always align with the demands of the job. Public school teachers, despite recent salary adjustments, still struggle to meet their daily expenses, especially those who support their families (Tiiri et al., 2023). Some educators resort to taking on additional jobs, such as tutoring or small businesses, to supplement their income. Financial difficulties can affect a teacher’s morale and productivity, leading to stress and, in some cases, resignation from the profession. Ensuring that teachers are adequately compensated and provided with financial security is essential to maintaining a motivated and dedicated teaching workforce.
The expectations and pressures placed on teachers by parents and the community also influence their behaviors and decision-making processes. In Philippine culture, teachers are highly respected, but they are also subject to high expectations from both students and parents. Some parents, particularly those with high academic expectations for their children, may exert undue pressure on teachers, sometimes leading to conflicts and even instances of parental bullying (Adewusi, 2021). The need to meet parental demands, comply with school policies, and cater to students' needs can create a challenging environment for teachers. In some cases, the fear of complaints or negative feedback may push teachers to make decisions that prioritize pleasing parents over maintaining professional autonomy in their instructional methods. Addressing these concerns requires clear policies on teacher-parent relationships and fostering a collaborative approach to education (Zhang et al., 2022).
Lastly, the societal perception of teachers and the overall status of the teaching profession contribute to the challenges they face. While teaching is often regarded as a noble calling in the Philippines, it does not always receive the recognition and support it deserves. Compared to other professions, teaching is sometimes undervalued, leading to lower social status and minimal incentives for career advancement (Karakus et al., 2023). The public’s expectations of teachers, coupled with limited career mobility within the education sector, can impact job satisfaction and long-term commitment to the profession. Teachers who feel unappreciated and unsupported may experience lower motivation, affecting their performance in the classroom. Recognizing teachers’ contributions, providing opportunities for professional growth, and improving the overall perception of the teaching profession are necessary steps in ensuring a thriving educational system.

Teachers’ Strategies
Teachers employ various strategies to navigate the challenges they face in the classroom and the broader school environment. These strategies are shaped by their professional training, institutional policies, and the cultural and societal context in which they operate. In the Philippine setting, where teachers often deal with large class sizes, diverse student populations, and external pressures from parents and school administrators, the ability to adapt and implement effective teaching strategies is essential (Pottie et al., 2021). Beyond instructional methods, teachers also develop strategies for classroom management, student engagement, parental communication, and personal well-being to sustain their effectiveness in the profession.
One key strategy that teachers in the Philippines utilize is differentiated instruction, which allows them to cater to the diverse learning needs of students. Given the varying levels of student ability within a single classroom, teachers must implement flexible teaching methods that address individual learning styles and paces (Yang et al., 2023). Differentiation may involve modifying lesson content, using varied instructional materials, or providing additional support to struggling students. This approach is particularly relevant in public schools, where students come from diverse socio-economic backgrounds and have differing levels of academic preparedness. By employing differentiated instruction, teachers create an inclusive learning environment that maximizes student engagement and comprehension.
Classroom management is another critical area where teachers develop specific strategies to maintain discipline and foster a positive learning atmosphere. With large class sizes being a common challenge in Philippine schools, teachers must establish clear rules and expectations at the beginning of the academic year. Effective classroom management strategies often include the use of positive reinforcement, structured routines, and proactive interventions to address behavioral issues (Saigh & Bagadood, 2022). Some teachers adopt student-centered approaches, such as cooperative learning and peer mentoring, to encourage accountability and collaboration among students. These methods not only help in maintaining order but also promote a sense of responsibility and self-discipline among learners.
Building strong relationships with parents and the community is also a strategy that Filipino teachers employ to enhance student learning and address challenges such as parental pressure or bullying. Many teachers engage in regular parent-teacher conferences, open communication channels through messaging apps, and school-community partnerships to foster mutual understanding (Espelage, 2021). In cases where parents exert undue pressure or have unrealistic expectations, teachers use diplomatic communication strategies to address concerns while asserting their professional judgment. By maintaining open and respectful communication with parents, teachers can create a collaborative learning environment that benefits both students and educators.
In response to the growing role of technology in education, many teachers in the Philippines integrate digital tools into their teaching strategies. With the Department of Education advocating for digital learning initiatives, teachers have adapted by incorporating multimedia presentations, online quizzes, and interactive applications to make lessons more engaging (Triantafyllou, 2023). The use of technology also extends to administrative tasks, such as tracking student progress, managing lesson plans, and facilitating remote learning when necessary. While not all schools have equal access to technology, teachers who embrace digital tools find that it enhances their efficiency and provides students with more dynamic learning experiences.
To cope with stress and maintain their well-being, teachers develop personal strategies that help them manage the demands of the profession. Many educators participate in professional learning communities, where they exchange best practices and provide emotional support to one another. Others engage in self-care practices, such as setting boundaries between work and personal life, pursuing hobbies, or seeking professional development opportunities to boost their morale (Yang et al., 2020). Given the challenges that teachers face, including low salaries and heavy workloads, finding ways to sustain motivation and prevent burnout is crucial for long-term effectiveness in the field.
Lastly, professional growth and lifelong learning serve as essential strategies for teachers who aim to continuously improve their skills and adapt to changing educational trends. Many Filipino teachers pursue graduate studies, attend workshops, or take part in government-sponsored training programs to enhance their competencies (Qiu et al., 2024). Continuous learning allows teachers to stay updated with new teaching methodologies, educational policies, and assessment techniques. By investing in their professional development, teachers not only improve their own capabilities but also contribute to the overall advancement of the education system in the Philippines.

Theoretical Framework
The issue of parental bullying of teachers within the Schools Division Office (SDO) of Guimaras can be examined through multiple theoretical perspectives that provide insight into the causes, impact, and possible resolutions to the problem. Understanding this phenomenon requires a comprehensive exploration of psychological, sociological, and organizational theories that explain aggressive parental behavior, teacher well-being, and conflict resolution in educational settings. Three theories that closely align with the study are the Social Exchange Theory, the General Strain Theory, and the Organizational Justice Theory. These theoretical perspectives provide a framework for analyzing how power dynamics, stressors, and perceptions of fairness influence parental interactions with teachers and the broader educational system. By integrating these theories, the study aims to present a well-rounded understanding of parental bullying and identify effective strategies for mitigating its occurrence.
The Social Exchange Theory, developed by George Homans and further expanded by Peter Blau, posits that human interactions are shaped by a cost-benefit analysis, where individuals seek to maximize rewards and minimize costs in their social exchanges. This theory suggests that relationships, including those between parents and teachers, are influenced by perceived benefits and the balance of power (Holmberg & Hjern, 2021). In the context of parental bullying, some parents may believe they hold greater influence over teachers, particularly in cases where they exert pressure through public complaints, legal threats, or social media shaming. The perception that teachers are obligated to accommodate their demands, regardless of fairness, may stem from an imbalanced power dynamic where parents expect preferential treatment for their children. Consequently, teachers who resist these demands may face hostility, as parents attempt to shift the cost of their frustrations onto educators. Understanding parental bullying through the lens of Social Exchange Theory helps explain why some parents engage in aggressive behaviors when they feel that the outcomes of their interactions with teachers do not align with their expectations.
The General Strain Theory (GST), developed by Robert Agnew, provides another critical perspective in understanding why parents resort to bullying behaviors. GST suggests that individuals who experience significant stress or strain are more likely to engage in deviant or aggressive behavior as a coping mechanism. In the educational setting, parents often experience high levels of stress related to their children’s academic performance, disciplinary issues, and future prospects (C. Y. Moon et al., 2022). When parents perceive that teachers are barriers to their children’s success—whether through low grades, strict discipline, or perceived unfair treatment—they may react with hostility and aggression. This response is particularly evident in competitive academic environments where parents feel intense pressure for their children to excel. The strain may also arise from external socio-economic factors, such as financial instability or workplace stress, which contribute to heightened frustration and increased likelihood of projecting their anxieties onto teachers. The General Strain Theory thus provides a psychological and behavioral explanation for why some parents engage in bullying behaviors, emphasizing the role of stress and frustration in fueling parental aggression.
The Organizational Justice Theory, developed by Jerald Greenberg, offers a framework for analyzing how perceptions of fairness and justice influence behavior in structured environments, such as schools. This theory identifies three key dimensions of justice: distributive justice (fairness in outcomes), procedural justice (fairness in processes), and interactional justice (fairness in interpersonal treatment) (B. Moon & Alarid, 2021). In the context of parental bullying, conflicts often arise when parents perceive injustices in how teachers handle academic grading, disciplinary actions, or classroom management. If parents believe that their child has been treated unfairly—whether in terms of grades, disciplinary measures, or opportunities—they may react aggressively toward teachers to assert their expectations for fairness. Additionally, when schools lack clear, transparent procedures for addressing parental concerns, parents may resort to confrontational or bullying tactics to force a resolution in their favor. The Organizational Justice Theory underscores the importance of structured and equitable conflict resolution mechanisms within schools to prevent instances of parental bullying by ensuring that both parents and teachers perceive decision-making processes as fair and impartial.
These three theories are interconnected in their explanation of the causes and implications of parental bullying of teachers. The Social Exchange Theory highlights the role of power dynamics and perceived benefits in parent-teacher interactions, explaining why some parents feel entitled to exert undue pressure on educators (C. S. M. Ng, 2023). The General Strain Theory provides insight into the psychological and emotional factors that drive parental aggression, demonstrating how stressors related to academic performance and socio-economic pressures contribute to bullying behaviors (Cahaya Suksma et al., 2024). Meanwhile, the Organizational Justice Theory offers a structural perspective, showing how perceptions of fairness and institutional decision-making impact parent-teacher conflicts (Zych et al., 2021). Together, these theories provide a comprehensive framework for analyzing the root causes of parental bullying and identifying interventions that address both individual and systemic factors contributing to the issue.
By applying these theoretical perspectives, the study can offer a deeper understanding of how parental bullying affects teachers' professional and emotional well-being, as well as its broader implications for school culture and student learning. Insights from the Social Exchange Theory emphasize the need for balanced parent-teacher relationships where mutual respect and professional boundaries are upheld (Peng et al., 2023). The General Strain Theory highlights the importance of stress management interventions for parents, such as parent education programs that foster constructive communication strategies rather than aggressive confrontation. The Organizational Justice Theory underscores the necessity of transparent and fair conflict resolution policies within schools to mitigate parental hostility and ensure that teachers are protected from unwarranted harassment.
Ultimately, integrating these theories into the study provides a strong foundation for developing evidence-based recommendations to address the issue of parental bullying of teachers. By understanding the social, psychological, and institutional dimensions of this phenomenon, educational stakeholders can implement targeted interventions that foster positive parent-teacher relationships, reduce instances of parental aggression, and create a more supportive and respectful learning environment (Jansen et al., 2021). In doing so, the study contributes to the broader discourse on teacher welfare and school governance in the Philippines, reinforcing the need for policies that safeguard educators' rights while promoting collaboration between schools and parents for the benefit of students and the education system as a whole.

Conceptual Framework
The conceptual framework of this study follows the input-process-output (IPO) model, which provides a structured approach to understanding the phenomenon of parental bullying of teachers in the Schools Division Office (SDO) of Guimaras. This model allows for a systematic investigation of the issue by identifying key variables that contribute to the problem, outlining the processes involved in analyzing and addressing it, and presenting the expected outcomes that will result from the study. By structuring the research in this manner, the study ensures a logical progression of inquiry, from identifying the root causes and effects of parental bullying to formulating effective policies and intervention strategies that promote a more harmonious relationship between parents and teachers.
The input stage of the framework consists of key factors that contribute to parental bullying of teachers, including reported cases, underlying causes, teacher experiences, and existing policies. This stage gathers data on instances where teachers have faced hostility, intimidation, or harassment from parents due to various school-related concerns. Factors such as academic disputes, disciplinary measures, miscommunication, and parental expectations are examined to understand the circumstances that lead to aggressive parental behavior. Additionally, the study considers teachers' perspectives on the emotional, psychological, and professional impact of parental bullying, as well as their perceptions of how school policies currently address or fail to address the issue. By collecting these inputs, the study establishes a foundation for analyzing the extent of the problem and determining whether existing mechanisms are adequate in mitigating such conflicts.
The process stage involves a systematic approach to analyzing the collected data to identify patterns, assess the severity of parental bullying, and evaluate the effectiveness of current policies and practices in schools. Surveys and interviews with teachers provide qualitative and quantitative insights into the prevalence and impact of parental bullying. Document analysis of school policies, grievance mechanisms, and past reports on parent-teacher conflicts further contributes to understanding the institutional response to such incidents. A critical aspect of this stage is determining how different factors, such as socio-economic conditions, cultural expectations, and school governance, influence parental behavior and teacher experiences. Furthermore, by assessing existing conflict resolution mechanisms, the study explores whether schools provide adequate support to teachers or if gaps in policy enforcement contribute to a lack of protection for educators.
One of the main objectives of the process stage is to assess how parental bullying affects teachers’ job performance, mental health, and overall job satisfaction. Teachers who experience harassment from parents may suffer from stress, anxiety, and emotional exhaustion, which can negatively impact their teaching effectiveness and classroom management. Prolonged exposure to bullying may also lead to reduced motivation and increased attrition rates among educators. By analyzing teachers’ accounts of their experiences, the study seeks to highlight the psychological and professional toll of parental aggression and to emphasize the need for institutional interventions that promote a safe and supportive working environment for educators. Understanding the depth of these challenges is crucial in formulating policies that ensure teachers’ well-being while maintaining productive parent-teacher relationships.
The output stage focuses on the expected results of the study, including an in-depth analysis of parental bullying cases, identification of key contributing factors, and recommendations for policies and intervention strategies. One of the primary outcomes is the establishment of a clearer understanding of the nature and extent of parental bullying in SDO Guimaras, allowing educational stakeholders to recognize patterns and common triggers of aggressive parental behavior. Additionally, the study aims to formulate policy recommendations that enhance teacher protection, improve parent-school communication, and establish conflict resolution frameworks that prevent instances of parental bullying. These recommendations may include stricter policies on teacher protection, clearer guidelines on parental conduct, and the implementation of parent education programs that foster respectful interactions between parents and educators.
Another important outcome is the proposal of intervention strategies designed to reduce parental bullying and promote a culture of collaboration and mutual respect between teachers and parents. These interventions may involve mediation programs, professional development training for teachers on conflict resolution, and school-based initiatives that encourage constructive communication between parents and educators. Additionally, awareness programs that educate parents on the roles, responsibilities, and challenges of teachers can help bridge the gap in understanding and prevent conflicts from escalating into bullying. By fostering a cooperative environment, schools can mitigate instances of hostility and promote a more positive educational experience for both teachers and students.
Ultimately, the conceptual framework provides a structured approach to examining the problem of parental bullying and developing solutions that benefit both teachers and the broader school community. By systematically analyzing reported cases, identifying root causes, assessing the impact on educators, and proposing effective policies and interventions, the study aims to contribute to a safer and more supportive educational environment. The findings will not only inform policymakers and school administrators but also serve as a foundation for future research on parent-teacher relations and conflict resolution in educational settings. Through this structured analysis, the study aspires to create a lasting impact by advocating for policies and practices that prioritize the well-being and professional dignity of teachers while fostering a culture of respect and collaboration within the school system.
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Figure 1. Conceptual Framework

Objectives of the Study
The issue of parental bullying of teachers has become an increasing concern in educational institutions, particularly in the Schools Division Office (SDO) of Guimaras. Teachers play a crucial role in shaping students’ academic and personal development, yet they often face undue pressure, intimidation, and even harassment from parents. Parental bullying can take various forms, including verbal aggression, threats, and public humiliation, often stemming from disagreements over academic performance, disciplinary actions, or school policies. When left unaddressed, this problem can significantly impact teachers’ well-being, job performance, and overall school climate. Despite existing school policies and conflict resolution mechanisms, cases of parental bullying persist, suggesting the need for a more thorough investigation into its causes, impact, and potential solutions. This study aims to examine the prevalence and effects of parental bullying on teachers, identify the factors contributing to such incidents, and explore effective strategies for resolution within the context of SDO Guimaras.
Specifically, this study seeks to answer the following questions:
1. What is the demographic profile of teachers in SDO Guimaras in terms of age, gender, years of teaching experience, and grade level handled?
2. What is the level of prevalence of parental bullying of teachers in SDO Guimaras as perceived by the respondents?
3. What are the common forms of parental bullying experienced by teachers in SDO Guimaras?
4. What are the primary causes of parental bullying as identified by teachers?
5. What is the impact of parental bullying on teachers in terms of emotional well-being, job performance, and teacher-student relationships?
6. Is there a significant relationship between the demographic profile of teachers and their experiences of parental bullying?
7. How effective are the existing policies and mechanisms in addressing parental bullying of teachers?
8. What strategies can be proposed to mitigate and resolve instances of parental bullying in SDO Guimaras?



















METHODS AND MATERIALS
Research Design
The study employs a descriptive-correlational research design to examine the impact, causes, and resolution strategies of parental bullying of teachers in SDO Guimaras. This research design is appropriate as it allows for the systematic description of the phenomenon while also determining the relationships between variables. Through this approach, the study seeks to present a clear and detailed account of the experiences of teachers who have encountered parental bullying, as well as the factors that contribute to such incidents. Furthermore, the correlational aspect of the design enables an analysis of the extent to which different factors, such as the severity of bullying incidents, teachers’ coping mechanisms, and institutional interventions, are associated with the overall well-being and job satisfaction of teachers.
The descriptive aspect of the study provides an in-depth understanding of how parental bullying manifests in educational settings. By gathering data on teachers’ experiences, the study seeks to categorize the forms of bullying they encounter, whether verbal, written, or social. This approach ensures that the study captures the nature and prevalence of the issue in the context of SDO Guimaras. Additionally, the study aims to identify common patterns in parental bullying cases, such as the frequency of such incidents, the most commonly targeted teachers, and the specific triggers that lead to parental aggression. By documenting these details, the study contributes valuable insights into the scope of the problem and provides a basis for targeted interventions.
The correlational component of the study allows for the examination of relationships between key variables, such as the impact of parental bullying on teachers’ emotional well-being, job performance, and institutional responses. This approach enables the identification of significant associations between parental bullying and teacher stress, burnout, or job dissatisfaction. Furthermore, the study seeks to determine whether teachers’ coping strategies, administrative support, and school policies mitigate or exacerbate the effects of parental bullying. By establishing these relationships, the study provides empirical evidence that can inform school administrators, policymakers, and educators on effective measures to address and prevent bullying by parents.
A quantitative approach is utilized to collect and analyze data systematically. The study employs survey questionnaires to gather responses from teachers regarding their experiences with parental bullying. The use of structured questionnaires ensures that data collection remains objective and standardized, allowing for accurate measurement of variables. Additionally, statistical tools will be applied to analyze the relationships between variables, ensuring that findings are based on quantifiable evidence. This approach enhances the study’s reliability and validity by eliminating subjective biases and focusing on measurable indicators of parental bullying’s impact.
Overall, the descriptive-correlational research design provides a comprehensive framework for understanding parental bullying in schools. By combining both descriptive and correlational methods, the study does not only present a detailed portrayal of the issue but also establishes meaningful connections between various factors affecting teachers. This design is particularly relevant to educational research, as it enables the identification of trends and relationships that can inform policy recommendations and institutional reforms. The findings from this study will serve as a valuable resource for educators, school administrators, and stakeholders in addressing parental bullying and ensuring a supportive teaching environment.

Participants and Sampling Procedures
The participants of this study will consist of public school teachers from the Schools Division Office (SDO) of Guimaras who have encountered parental bullying in the course of their professional duties. The selection of participants is based on their direct experiences with the phenomenon, ensuring that the study gathers relevant and meaningful insights regarding the impact, causes, and strategies for resolution. The study will focus on teachers from different grade levels, including elementary and secondary education, to provide a comprehensive understanding of how parental bullying manifests across various educational settings. Additionally, teachers with varying lengths of service will be included to examine whether experience and tenure influence how they perceive and respond to parental bullying incidents.
The study will employ a stratified random sampling technique to ensure that the sample is representative of the teacher population in SDO Guimaras. The stratification will be based on key demographic factors such as school level (elementary or secondary), years of teaching experience, and school location (urban or rural). By using this method, the study ensures that different subgroups of teachers are proportionally represented, thereby capturing diverse perspectives on the issue. This approach also enhances the generalizability of the findings, as it accounts for variations in school environments, parental engagement, and institutional support mechanisms.
The sample size will be determined using an appropriate statistical formula to ensure that the findings are both reliable and statistically significant. Given that the study employs a quantitative approach, a sufficient number of respondents must be included to allow for meaningful analysis of correlations between parental bullying, its impact on teachers, and the effectiveness of various resolution strategies. A larger sample size will also minimize the margin of error and increase the validity of the study’s conclusions. In cases where response rates are lower than expected, follow-ups will be conducted to maximize participation and ensure that the data collected is as comprehensive as possible.
Participation in the study will be voluntary, and ethical considerations will be strictly observed. Teachers will be informed of the study’s objectives, their right to withdraw at any time, and the confidentiality of their responses. Informed consent will be obtained before data collection begins, ensuring that participants understand the purpose of the study and how their information will be used. The anonymity of respondents will be maintained to encourage honest and unbiased responses, particularly since parental bullying is a sensitive topic that could impact professional relationships and career advancement. The ethical safeguards in place will ensure that participants feel secure in sharing their experiences and perspectives.
The sampling procedures will also take into account logistical considerations, including the accessibility of schools and the willingness of teachers to participate. Data collection will be coordinated with school administrators to minimize disruptions to teaching schedules. Where necessary, digital survey distribution methods may be utilized to reach participants who are unable to complete the survey in person. By implementing a well-structured sampling approach, the study ensures that the gathered data accurately reflects the realities of parental bullying in SDO Guimaras, leading to findings that can inform policy recommendations and institutional reforms.

Research Instruments 
The primary instrument for data collection in this study will be a structured survey questionnaire designed to gather quantitative data on parental bullying of teachers, its impact, underlying causes, and potential strategies for resolution. The questionnaire will be developed based on a thorough review of existing literature, consultation with experts in the field of education and psychology, and alignment with the study’s research objectives. The instrument will be divided into multiple sections, each focusing on a key aspect of the research topic to ensure that the data collected is comprehensive and directly addresses the research questions. The survey will use a combination of closed-ended and Likert-scale questions to facilitate systematic data analysis while allowing respondents to express the degree of their experiences and perceptions regarding parental bullying.
The first section of the questionnaire will collect demographic information about the respondents, including their age, gender, years of teaching experience, school level (elementary or secondary), and school location (urban or rural). These variables are essential in analyzing whether specific teacher demographics are more vulnerable to parental bullying and whether the impact varies across different groups. This section will also include items related to teachers’ professional backgrounds, such as their employment status and their exposure to conflict resolution training, which may influence their ability to handle instances of parental bullying effectively. By gathering this information, the study will be able to assess whether certain factors contribute to the prevalence or severity of parental bullying.
The second section of the questionnaire will focus on the extent and nature of parental bullying experienced by teachers. It will include questions designed to measure the frequency of bullying incidents, the forms of bullying encountered (verbal abuse, threats, social media harassment, intimidation, or legal threats), and the typical circumstances under which these incidents occur. The response format for this section will include Likert-scale items, ranging from “Never” to “Very Frequently,” to quantify the experiences of respondents. Additionally, respondents will be asked to indicate the individuals or groups most often involved in parental bullying and whether these incidents are typically addressed by school administrators. This section is crucial in establishing patterns and trends regarding parental bullying within the Schools Division Office of Guimaras.
The third section of the questionnaire will examine the impact of parental bullying on teachers’ well-being, professional performance, and overall job satisfaction. Items in this section will measure psychological effects, such as increased stress levels, anxiety, or diminished self-confidence, as well as professional consequences, including reduced motivation, absenteeism, or changes in classroom management strategies. Teachers will also be asked whether parental bullying has influenced their willingness to remain in the teaching profession. The structured nature of this section will ensure that data can be systematically analyzed to determine correlations between bullying experiences and their effects on teachers’ personal and professional lives.
The fourth section will focus on identifying potential causes of parental bullying. Teachers will be asked about their perceptions regarding why some parents engage in bullying behaviors, including factors such as unrealistic academic expectations, misunderstandings about school policies, dissatisfaction with teaching methods, or broader socio-cultural influences. This section will also explore whether teachers believe that lack of school support, unclear disciplinary guidelines, or weak parent-teacher communication contribute to the persistence of parental bullying. By gathering data on these perceived causes, the study will provide insights into the underlying issues that lead to conflicts between parents and teachers.
The final section of the questionnaire will assess strategies for resolving and mitigating parental bullying. Teachers will be asked about their experiences with existing school-based interventions, such as mediation programs, administrative support, and legal mechanisms. Additionally, they will provide feedback on proposed solutions, including enhanced parent-teacher collaboration, professional development on conflict resolution, and stricter policies against parental misconduct. This section will allow the study to determine which strategies teachers consider most effective in addressing the issue and which interventions require further development. The findings from this section will contribute to recommendations for improving institutional responses to parental bullying, ensuring that teachers receive adequate protection and support in their professional roles.

Data Gathering Procedures
The data gathering procedures for this study will follow a systematic approach to ensure the accurate collection of relevant data while maintaining ethical standards and the integrity of the research process. The procedures will begin with obtaining the necessary permissions from the Schools Division Office of Guimaras and the respective school administrators where the study will be conducted. A formal request letter will be sent to these authorities, outlining the purpose of the study, the significance of the research, and the expected involvement of teachers as respondents. The approval process will be carefully documented to ensure compliance with institutional guidelines and ethical research standards.
Once the necessary approvals have been secured, the next step will be the selection and recruitment of participants. The study will employ a purposive sampling method, targeting teachers from both elementary and secondary schools within the Schools Division Office of Guimaras who have had experiences related to parental bullying. The researcher will coordinate with school heads and teacher coordinators to facilitate the distribution of survey questionnaires. Participation in the study will be entirely voluntary, and teachers will be given the option to decline participation without any repercussions. A consent form will be attached to the questionnaire, clearly stating the purpose of the study, the confidentiality of responses, and the right of respondents to withdraw at any time.
The distribution of the survey questionnaire will be conducted through both printed copies and digital formats to maximize accessibility and ensure a high response rate. Hard copies of the questionnaire will be personally delivered to schools where face-to-face distribution is feasible, while an online version will be made available for teachers who prefer digital participation. The online survey link will be shared through official school communication channels, such as email or school-based messaging platforms, to ensure that only the intended respondents have access to the questionnaire. Teachers will be given ample time to complete the survey, typically within two weeks, to accommodate their schedules and workload.
To maintain the validity and reliability of the data collected, the researcher will ensure that the questionnaire is properly structured and that respondents fully understand the items. Clarifications will be provided for any ambiguous questions, either through direct communication during the distribution of printed surveys or via email for online respondents. Furthermore, to minimize response bias, respondents will be reminded to answer the questionnaire truthfully and based on their actual experiences and perceptions. The researcher will also implement measures to prevent duplicate responses from online submissions, ensuring that each respondent participates only once.
After the completion of the survey period, the retrieval of questionnaires will be conducted systematically. For printed questionnaires, the researcher will personally collect the completed forms from designated school collection points. For digital responses, the data will be downloaded and stored securely in password-protected files. Once all responses have been gathered, the data will undergo a thorough review for completeness and accuracy. Any incomplete or inconsistent responses will be carefully examined, and follow-up clarifications may be requested if necessary. The collected data will then be processed for statistical analysis to generate meaningful findings that will contribute to understanding the extent, causes, and impact of parental bullying, as well as the effectiveness of existing and proposed intervention strategies.



Ethical Considerations
Ethical considerations play a crucial role in ensuring that this study is conducted with integrity, respect, and adherence to established ethical guidelines. Given the sensitive nature of the research topic, which involves parental bullying of teachers, it is essential to safeguard the rights, privacy, and well-being of all participants. The study will be guided by ethical principles such as informed consent, confidentiality, voluntary participation, non-maleficence, and academic integrity to maintain the credibility of the research and protect the individuals involved.
Informed consent will be obtained from all participants before they engage in the study. Teachers invited to participate will be provided with a clear explanation of the research objectives, the nature of their involvement, the types of questions they will be asked, and the expected duration of their participation. The consent form will explicitly state that their participation is voluntary and that they have the right to withdraw at any time without any negative consequences. Ensuring that participants fully understand the purpose and scope of the research will uphold their autonomy and right to make an informed decision regarding their involvement.
Confidentiality and anonymity will be strictly maintained throughout the study. Personal information, including names and identifying details of respondents, will not be collected or disclosed in any part of the research report. Survey responses will be coded to prevent the identification of individual participants, and all data will be securely stored to prevent unauthorized access. By ensuring anonymity, the study will encourage teachers to respond honestly and openly without fear of retaliation or judgment. This is particularly important given the sensitive nature of the topic, as teachers may be hesitant to share their experiences if they feel that their identities could be compromised.
Voluntary participation is a fundamental ethical principle that will be upheld throughout the research process. Participants will not be coerced or pressured to take part in the study, and no incentives or penalties will be given to influence their decision. This principle ensures that teachers engage in the research of their own free will, promoting ethical integrity and fostering a sense of trust between the researcher and the respondents. Additionally, participants will be informed that they can decline to answer any question that makes them uncomfortable and that they may withdraw from the study at any point without needing to provide a reason.
The study will adhere to the principle of non-maleficence, which ensures that no harm comes to the participants as a result of their involvement. Since the research focuses on bullying, a potentially distressing topic, care will be taken in designing the questionnaire to minimize emotional discomfort. Questions will be framed in a neutral and professional manner, avoiding language that may cause distress or trigger traumatic memories. Furthermore, should any participant experience emotional distress while answering the survey, they will be provided with information on available counseling and support services to ensure their well-being.
Academic integrity will be strictly observed in all aspects of the research process. The study will follow ethical research practices, including proper citation of related literature, transparency in data collection, and honesty in reporting findings. Any potential conflicts of interest will be disclosed, and efforts will be made to ensure that the research remains unbiased and objective. The study will also undergo ethical review and approval from relevant institutional bodies to ensure that it aligns with established ethical guidelines and research protocols. By maintaining high ethical standards, the study will contribute to the body of knowledge on parental bullying of teachers while upholding the dignity and rights of all involved.

Data Analysis 
The data analysis and statistical treatment of data will involve a systematic approach to interpreting the collected information, ensuring that the results accurately address the research questions and objectives. Given the descriptive-correlational design of the study, both descriptive and inferential statistical methods will be employed to analyze the responses gathered from the survey questionnaire. The statistical treatment will provide meaningful insights into the extent of parental bullying experienced by teachers, the underlying causes, its impact on their professional and personal well-being, and the strategies employed to manage and resolve such incidents. The data analysis will be carried out using appropriate statistical software to ensure accuracy and efficiency in computations.
Descriptive statistics will be utilized to summarize and present the general characteristics of the data. Measures such as frequency, percentage, mean, and standard deviation will be computed to provide an overview of the responses. Frequency and percentage distributions will be used to analyze categorical variables, such as the demographic profile of respondents, the prevalence of parental bullying, and the common forms in which it manifests. The mean and standard deviation will be calculated to measure the central tendency and variability of responses regarding teachers' perceptions of the impact of parental bullying, as well as the effectiveness of strategies implemented to address such incidents. These statistical measures will help in identifying patterns and trends within the dataset.
To determine the relationships between variables, inferential statistical techniques will be applied. The Pearson product-moment correlation coefficient will be used to measure the strength and direction of relationships between variables, particularly in examining the correlation between the frequency of parental bullying incidents and their impact on teachers' job performance, emotional well-being, and professional relationships. This statistical test will allow the researcher to determine whether higher occurrences of parental bullying correspond to significant negative effects on teachers. Moreover, correlation analysis will also be applied to assess the association between specific coping strategies and the perceived effectiveness of these approaches in mitigating the effects of bullying.
In addition to correlation analysis, other statistical tests may be employed depending on the nature of the data and the specific research objectives. If comparisons between different groups of respondents are necessary, an independent t-test or analysis of variance (ANOVA) may be conducted to determine significant differences in the experiences of parental bullying across various teacher demographics, such as years of teaching experience, school level, or geographic location. These tests will provide deeper insights into whether certain groups of teachers are more vulnerable to parental bullying or if specific factors influence the impact of such incidents.
Data analysis will also involve checking for the reliability and validity of the questionnaire responses. Internal consistency reliability will be assessed using Cronbach’s alpha to determine the extent to which the items in the survey instrument produce consistent results. A high Cronbach’s alpha value will indicate that the survey items effectively measure the intended constructs. Furthermore, data screening procedures will be conducted to identify and address missing values or outliers that may affect the accuracy of the analysis. Ensuring the integrity of the dataset will contribute to the validity of the research findings.
The results of the statistical analyses will be interpreted in relation to the study’s research questions and theoretical framework. The findings will be discussed in the context of existing literature, highlighting any significant correlations or trends that contribute to a deeper understanding of parental bullying of teachers. By employing rigorous statistical treatment, this study will generate reliable and objective conclusions that can inform school administrators, policymakers, and educators in developing targeted interventions to address and prevent parental bullying in the academic setting.
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RESULTS AND DISCUSSION
	This chapter presents the results of the data gathering procedures conducted by the researcher including their corresponding analysis, interpretation, discussion, and the implications of the results to the current body of knowledge, practice, and policy and are presented based on the sequence of the stated problems of this study.
1. Demographic profile of teachers who have experienced parental bullying in SDO Guimaras 

	The first problem of this study focuses on the assessment of the demographic profile of teachers who have experienced parental bullying in SDO Guimaras in terms of the following domains: Age, Gender, Years of teaching experience, Grade level/subject taught, and Type of school (public or private), and the results are as follows.
1.1 Age
Table 1
Demographic Profile of the Respondents in terms of Age
	Age Group
	Frequency (f)
	Percentage (%)
	Ranking

	1. 21-30 years old
	20
	25.0%
	2

	2. 31-40 years old
	28
	35.0%
	1

	3. 41-50 years old
	18
	22.5%
	3

	4. 51-60 years old
	10
	12.5%
	4

	5. 61 and above
	4
	5.0%
	5

	TOTAL
	80
	100%
	-



The demographic profile of teachers who have experienced parental bullying in SDO Guimaras, specifically in terms of age, reveals notable patterns that highlight the vulnerability of certain age groups to such encounters. The findings show that teachers aged 31-40 years old constitute the highest percentage (35.0%) of those who have experienced parental bullying. This may be attributed to the fact that educators in this age range often hold more significant responsibilities in the school system, making them more visible and engaged in parent-teacher interactions. Additionally, these teachers are likely in the middle of their careers, handling both professional and personal challenges, which might make them more prone to confrontational situations with parents. Their experience level may also place them in leadership or advisory positions, further exposing them to contentious interactions.
Following closely, teachers aged 21-30 years old comprise the second-highest group at 25.0%. This indicates that younger teachers, who are relatively new to the profession, also experience a considerable amount of parental bullying. Their inexperience might make them more susceptible to intimidation, as parents may perceive them as lacking authority or expertise in handling student-related concerns. Additionally, younger teachers may struggle with asserting themselves in difficult conversations, which could embolden certain parents to challenge or undermine their decisions. This finding suggests that new educators might require additional support and training to manage parental conflicts effectively. Teachers aged 41-50 years old account for 22.5% of reported cases, ranking third among the groups. This percentage reflects that while mid-career teachers still encounter parental bullying, they might have developed better coping mechanisms or assertive strategies to handle conflicts compared to their younger counterparts. However, this group remains a substantial proportion, indicating that bullying from parents is not confined to a specific experience level but continues to be a widespread issue in the profession. These teachers may also be handling crucial academic roles that involve frequent parent interaction, contributing to their exposure to parental bullying.
Meanwhile, teachers aged 51-60 years old represent 12.5% of the cases. This lower percentage suggests that more senior educators might have developed strong reputations and authoritative positions within their institutions, which could deter parents from engaging in bullying behavior. Additionally, experienced teachers may have refined their communication skills and conflict resolution strategies, making them less susceptible to parental intimidation. Their tenure in the education system might also grant them the confidence and institutional backing to stand firm against aggressive parental behavior. The smallest percentage is recorded among teachers aged 61 and above, making up only 5.0% of the total cases. This could be due to the fact that teachers in this age bracket are often nearing retirement or are in senior positions that require less direct interaction with parents. Additionally, their years of experience and established credibility may act as a protective factor against parental bullying. Parents may be less likely to challenge teachers who have long-standing careers and well-respected reputations within the school community.
Overall, the data suggests that parental bullying is more prevalent among teachers in the early and mid-stages of their careers, particularly those aged 31-40 and 21-30 years old. This highlights the need for institutional interventions such as conflict resolution training, mentorship programs, and stronger administrative support to protect and empower teachers, particularly those who are more vulnerable to parental aggression. The trend also emphasizes the importance of fostering a respectful and collaborative parent-teacher relationship to minimize instances of bullying and ensure a positive educational environment for both educators and students.

1.2 Gender
Table 2
Demographic Profile of the Respondents in terms of Gender
	Gender
	Frequency (f)
	Percentage (%)
	Ranking

	Male
	30
	37.5%
	2

	Female
	50
	62.5%
	1

	TOTAL
	80
	100%
	-



The table presents the gender distribution of respondents in the study on parental bullying of teachers in SDO Guimaras. The data indicates that out of the 80 participants, 50 are female, making up 62.5% of the sample, while 30 are male, comprising 37.5%. This suggests that the majority of the respondents are female, which aligns with the general trend in the teaching profession, where women often outnumber men. The significant representation of female respondents could indicate their heightened exposure to parental bullying or a greater willingness to participate in studies addressing such issues. This gender distribution might reflect the teaching workforce's demographic structure in SDO Guimaras, where female educators might be more prevalent.
The ranking in the table indicates that female respondents hold the highest proportion, securing the first position, while males rank second. This ranking system further reinforces the observation that women constitute the dominant group in this study. Given the predominance of female respondents, it raises questions about whether female teachers experience parental bullying differently than their male counterparts. It is possible that the nature of bullying or the perceived impact might differ based on gender, considering that societal norms and expectations often influence how individuals are treated in professional settings. If female teachers are more frequently targeted, this could highlight a gendered dimension to the issue of parental bullying, necessitating gender-sensitive interventions. The data suggests that any strategies aimed at resolving parental bullying should take into account the significant presence of female teachers. Since they make up the majority of respondents, policies and support mechanisms should be tailored to address their specific experiences and challenges. Additionally, their substantial representation might indicate that female teachers are more open to discussing issues related to parental bullying, possibly due to a stronger sense of community or support networks. However, it is also crucial to ensure that male teachers' experiences are not overlooked, even though they represent a smaller proportion of the respondents.
It is important to consider the implications of gender distribution on the interpretation of the study's findings. The dominance of female respondents could mean that the study's conclusions might reflect the experiences and perspectives of female teachers more than those of males. If bullying patterns or coping strategies differ between genders, the results might require careful analysis to avoid a one-sided understanding of the issue. Additionally, the study should consider whether the gender imbalance among respondents is reflective of the actual teaching workforce in SDO Guimaras or if it is a result of voluntary participation biases. Moreover, the findings suggest that schools should explore whether female teachers face unique forms of parental aggression compared to their male counterparts. Research in other settings has shown that female teachers might be subjected to more emotional and psychological bullying, while male teachers might experience more direct confrontations. If this pattern holds true in SDO Guimaras, interventions should be tailored to these gender-specific experiences. Professional development sessions, awareness campaigns, and counseling services should be designed with gender considerations in mind to ensure that all teachers receive the necessary support.
Overall, the gender distribution highlights the necessity of understanding how parental bullying affects teachers differently based on gender. The fact that female teachers represent the majority could shape the study’s findings, emphasizing the need for solutions that acknowledge their particular challenges. However, efforts should also be made to ensure that male teachers’ experiences are equally recognized. Future research could explore whether the gender of the teacher influences the frequency, type, or severity of bullying experienced from parents, allowing for a more comprehensive approach to addressing this critical issue.



1.3 Years of teaching experience
Table 3
Demographic Profile of the Respondents in terms of Years of Teaching Experience
	Years of Experience
	Frequency (f)
	Percentage (%)
	Ranking

	1-5 years
	22
	27.5%
	2

	6-10 years
	25
	31.3%
	1

	11-15 years
	15
	18.8%
	3

	16-20 years
	10
	12.5%
	4

	21+ years
	8
	10.0%
	5

	TOTAL
	80
	100%
	-



The distribution of teachers who have experienced parental bullying in SDO Guimaras based on their years of teaching experience presents significant insights into the vulnerability of educators at different stages of their careers. The highest percentage (31.3%) belongs to teachers with 6-10 years of teaching experience. This suggests that teachers in this range are particularly susceptible to parental bullying, likely because they have acquired enough experience to take on more responsibilities but are not yet fully established in their authority within the school system. This group may be at a transitional phase where they are expected to handle more complex interactions with parents while still refining their skills in conflict resolution. Their level of experience might make them more visible and accountable for students’ academic progress, thus increasing their exposure to parental scrutiny and possible bullying.
The second most affected group consists of teachers with 1-5 years of experience, accounting for 27.5% of reported cases. This significant percentage indicates that early-career teachers are highly vulnerable to parental bullying, likely due to their relative inexperience and perceived lack of authority. Many new teachers struggle with classroom management, curriculum delivery, and parent communication, making them easy targets for parents who may question their teaching methods or ability to discipline students effectively. The pressures of adapting to the profession, combined with external demands from parents, could contribute to high levels of stress and professional burnout among new teachers. This trend highlights the need for mentorship programs and institutional support systems to help new educators navigate difficult parent interactions. Teachers with 11-15 years of experience make up 18.8% of reported cases, ranking third among the affected groups. This percentage suggests that while more experienced teachers may have developed better strategies for managing parental confrontations, they are not entirely immune to bullying. This group often occupies mid-career positions where they are likely handling leadership roles, mentoring younger teachers, and managing academic responsibilities that require frequent parent interactions. Their level of experience may grant them some authority, but persistent issues such as parental entitlement and increased expectations for student success may still result in confrontational situations. The presence of bullying within this experience range suggests that even well-established teachers require ongoing support in handling difficult parental relationships.
The percentage of teachers experiencing parental bullying decreases significantly among those with 16-20 years of experience, accounting for only 12.5% of cases. This decline suggests that teachers with more years in the profession may have gained confidence and effective communication strategies that help them navigate parental conflicts more successfully. Additionally, they may have built stronger reputations within their schools, earning the respect of both parents and administrators, which could act as a deterrent against bullying behavior. It is also possible that teachers in this group have acquired better emotional resilience, allowing them to manage confrontations in a way that prevents escalation. The lowest percentage (10.0%) is observed among teachers with 21 or more years of experience, indicating that the most seasoned educators are the least likely to experience parental bullying. This could be attributed to several factors, including their established credibility, authoritative presence, and extensive experience in dealing with challenging situations. Parents may be less inclined to challenge teachers who have built strong professional reputations over decades of teaching. Additionally, these teachers may hold senior positions within the school, which could reduce their direct interactions with problematic parents. Their ability to command respect, set boundaries, and employ effective conflict resolution strategies likely contributes to their lower exposure to parental bullying.
Overall, the data demonstrates a clear trend in which teachers with fewer years of experience are more prone to parental bullying, while those with greater tenure report fewer instances. This suggests that as teachers gain experience, they develop better coping mechanisms and establish a stronger professional presence that minimizes their vulnerability to parental intimidation. However, given the high prevalence of bullying among early- and mid-career teachers, it is crucial for schools to implement proactive measures such as professional development programs, conflict resolution training, and stronger administrative support systems to help educators navigate these challenges effectively.

1.4 Grade level/Subject Taught
Table 4
Demographic Profile of the Respondents in terms of Grade Level/ Subject Taught
	Grade Level/Subject
	Frequency (f)
	Percentage (%)
	Ranking

	Kindergarten
	8
	10.0%
	5

	Elementary (Grades 1-6)
	30
	37.5%
	1

	Junior High School (Grades 7-10)
	25
	31.3%
	2

	Senior High School (Grades 11-12)
	12
	15.0%
	3

	Special Programs (SPED, ALS, etc.)
	5
	6.3%
	4

	TOTAL
	80
	100%
	-



The table presents the distribution of respondents based on the grade level or subject they teach in the context of parental bullying of teachers in SDO Guimaras. The data shows that the largest group of respondents, accounting for 37.5% (30 teachers), teach in elementary school (Grades 1-6), ranking first. Following this, junior high school teachers (Grades 7-10) constitute 31.3% (25 teachers), placing second, while senior high school teachers (Grades 11-12) represent 15% (12 teachers), securing the third position. Kindergarten teachers make up 10% (8 teachers), placing them in the fifth rank, while those handling special programs such as Special Education (SPED) and Alternative Learning System (ALS) account for the smallest percentage at 6.3% (5 teachers), ranking fourth. This distribution suggests that elementary school teachers are the most represented in the study, which could be indicative of the level of parental engagement or interference at this stage of education.
The high percentage of elementary school teachers in the study could suggest that teachers at this level experience more interactions with parents, which might increase their exposure to parental bullying. Parents of younger children are generally more involved in their education, often checking on their academic performance, discipline, and school activities. This heightened interaction might sometimes lead to conflicts, misunderstandings, or excessive demands from parents, which could escalate into bullying behaviors. Furthermore, since elementary teachers handle young learners, parents might be more emotionally invested in their child’s experiences, making them more prone to confrontations with teachers. The ranking of junior high school teachers as the second-largest group suggests that parental bullying remains a concern at higher grade levels, though possibly in different forms. The presence of a substantial number of junior high school teachers (31.3%) in the study indicates that parental interference does not completely diminish as students grow older. While parents may be less involved in everyday academic monitoring compared to the elementary level, they might still exert pressure on teachers regarding grades, disciplinary actions, or academic performance expectations. At this stage, students undergo significant developmental and behavioral changes, which could lead to conflicts between teachers and parents, especially if the latter feel their children are being treated unfairly. Additionally, junior high school teachers often handle multiple subjects, which might mean dealing with a broader range of parental expectations and complaints.
Senior high school teachers, though fewer in number (15%), still experience a considerable level of parental interaction, potentially leading to instances of bullying. At this stage, students are preparing for college or employment, and parents may have heightened concerns about their children’s academic performance, career paths, and future opportunities. This could lead to instances where parents pressure teachers to alter grades, provide special treatment, or accommodate unreasonable demands. However, compared to elementary and junior high school levels, senior high school students are more independent, which might explain why their teachers report relatively lower instances of parental bullying. Nonetheless, the presence of bullying at this stage suggests that some parents continue to exert undue influence over teachers.
Interestingly, kindergarten teachers rank the lowest among the main grade levels, with only 10% of respondents teaching at this stage. One possible reason for this is that parental interactions at the kindergarten level are more nurturing and less confrontational. At this stage, many parents focus on their child's social and emotional development rather than academic performance, reducing the likelihood of conflicts with teachers. However, when parental bullying does occur at this level, it might be particularly stressful, as kindergarten teachers work closely with parents to guide children's early learning experiences. Meanwhile, special programs (SPED, ALS, etc.) have the lowest representation, accounting for just 6.3% of the sample. This could indicate that fewer teachers specialize in these areas or that parental bullying in these programs is less frequent. However, when it does happen, it might be more severe, given that special education and alternative learning programs often require delicate communication between teachers and parents regarding students' unique needs. Overall, the study's results highlight that parental bullying is not confined to a single grade level but is most prominent in elementary and junior high school settings. This trend suggests that intervention strategies should prioritize these levels while still addressing concerns at the kindergarten, senior high school, and special education levels. Schools and policymakers should consider the unique challenges teachers face at different educational stages and develop targeted approaches to mitigate parental bullying. Whether it manifests as excessive demands, verbal aggression, or undue pressure, addressing this issue across all grade levels is crucial in ensuring a positive teaching and learning environment.
1.5 Types of school (public or private)
Table 5
Demographic Profile of the Respondents in terms of Types of School
	Type of School
	Frequency (f)
	Percentage (%)
	Ranking

	Public School
	65
	81.3%
	1

	Private School
	15
	18.8%
	2

	TOTAL
	80
	100%
	-




2. Forms of Parental Bullying do Teachers in SDO Guimaras Experience 

	The second problem of this study focuses on the assessment of the forms of parental bullying do teachers in SDO Guimaras experience in terms of the following domains: Verbal abuse, Threats and intimidation, Social media harassment, Unwarranted complaints and false accusations, and Legal threats and lawsuits, and the results are as follows.
2.1 Verbal Abuse
Table 6
Forms of Parental Bullying do Teachers in SDO Guimaras Experience in terms of Verbal Abuse
	Statement Indicators
	5
	4
	3
	2
	1
	Weighted Mean
	SD
	Verbal Description

	1. I have been shouted at by a parent in an aggressive manner.
	15
	20
	25
	10
	10
	3.02
	0.98
	Sometimes

	2. A parent has used offensive language towards me.
	18
	22
	20
	12
	8
	3.08
	0.89
	Sometimes

	3. I have been insulted by a parent in front of students.
	12
	18
	28
	14
	8
	2.93
	1.02
	Sometimes

	4. Parents have criticized my teaching style harshly.
	10
	16
	30
	14
	10
	2.78
	1.05
	Sometimes

	5. I have been called derogatory names by a parent.
	14
	20
	22
	12
	12
	2.96
	0.99
	Sometimes

	6. A parent has questioned my professionalism in a rude manner.
	16
	22
	18
	14
	10
	3.05
	0.94
	Sometimes

	7. Parents have raised their voices aggressively during meetings.
	20
	24
	15
	10
	11
	3.12
	0.88
	Sometimes

	8. I have been unfairly accused of favoritism by a parent.
	17
	19
	22
	12
	10
	2.99
	0.91
	Sometimes

	9. A parent has humiliated me in front of my colleagues.
	14
	18
	25
	12
	11
	2.88
	0.95
	Sometimes

	10. Parents have made personal attacks against my character.
	16
	20
	22
	12
	10
	2.98
	0.97
	Sometimes

	GRAND MEAN
	-
	-
	-
	-
	-
	2.98
	0.96
	Sometimes



The distribution of teachers experiencing parental bullying in SDO Guimaras based on the type of school they work in reveals a stark contrast between public and private school settings. The data shows that an overwhelming majority of affected teachers, 81.3%, are from public schools, while only 18.8% are from private institutions. This substantial discrepancy suggests that public school teachers face a significantly higher risk of experiencing parental bullying compared to their counterparts in private schools. One possible reason for this is the sheer size of public school populations, where teachers handle a larger number of students and, consequently, have more frequent interactions with parents. The greater volume of parent-teacher engagements in public schools naturally increases the likelihood of confrontations, especially in cases where parents feel dissatisfied with their child’s academic progress or disciplinary measures.
Another contributing factor to the high incidence of parental bullying in public schools could be the socio-economic diversity of the student population. Public schools cater to a broad range of families, including those from disadvantaged backgrounds who may feel heightened anxiety about their children's education. This anxiety can sometimes manifest as aggression toward teachers, particularly when parents perceive that their children are not receiving adequate attention or support. Additionally, public schools often face resource constraints, such as larger class sizes, insufficient teaching materials, and limited administrative support, which can exacerbate tensions between teachers and parents. These challenges may lead to misunderstandings or frustrations that escalate into bullying behavior. The comparatively lower percentage of parental bullying incidents in private schools (18.8%) suggests that these institutions provide a different environment that mitigates aggressive parental behavior. Private schools typically have smaller class sizes, allowing for more personalized interactions between teachers and parents. With more opportunities for communication and individualized attention, misunderstandings and confrontations may be less frequent. Moreover, parents in private schools often have a stronger sense of investment in their children’s education, as they are paying for tuition and other school-related expenses. This financial commitment can foster a more cooperative relationship between parents and teachers, as both parties share a vested interest in ensuring a positive educational experience.
Another possible reason for the disparity is that private schools often have stricter policies and enforcement mechanisms for addressing parental misconduct. Many private institutions implement clear guidelines regarding parent-teacher interactions, setting boundaries that discourage bullying behaviors. In contrast, public schools, which serve a much larger and more diverse student population, may struggle with enforcing strict policies due to bureaucratic limitations or fear of backlash from parents. Additionally, private schools may have stronger administrative support systems that empower teachers to handle difficult parent interactions effectively, whereas public school teachers might not always receive the same level of backing from their superiors. It is also important to consider the role of perceived authority and professionalism in parental interactions. In private schools, teachers may be seen as experts who have been carefully selected by the institution, which could lead to greater respect from parents. In contrast, public school teachers may be more susceptible to being challenged or undermined by parents who believe they have the right to dictate school policies or demand special treatment for their children. The perception of teacher authority plays a crucial role in determining whether parents feel emboldened to engage in bullying behaviors.
Overall, the data highlights a critical issue: public school teachers are disproportionately affected by parental bullying, underscoring the need for stronger institutional protections and conflict resolution mechanisms in these settings. Schools should consider implementing clearer policies for handling parental aggression, providing professional development on dealing with confrontational parents, and ensuring that teachers receive adequate support from school administrators. Addressing this issue is essential to fostering a positive work environment for educators and maintaining a healthy school-community relationship that prioritizes mutual respect and collaboration.

2.2 Threats and Intimidation
Table 7
Forms of Parental Bullying do Teachers in SDO Guimaras Experience in terms of Threats and Intimidation
	Statement Indicators
	5
	4
	3
	2
	1
	Weighted Mean
	SD
	Verbal Description

	1. A parent has threatened me with physical harm.
	5
	10
	20
	20
	25
	2.12
	1.10
	Rarely

	2. I have received aggressive messages from parents.
	7
	12
	18
	22
	21
	2.34
	1.03
	Rarely

	3. Parents have attempted to intimidate me during meetings.
	6
	10
	22
	20
	22
	2.19
	1.08
	Rarely

	4. I have been warned by a parent to change a student’s grade or face consequences.
	4
	9
	18
	23
	26
	2.01
	1.15
	Rarely

	5. A parent has made veiled threats against me.
	5
	11
	20
	22
	22
	2.18
	1.07
	Rarely

	6. I have been followed or confronted by an angry parent outside school.
	3
	8
	15
	24
	30
	1.89
	1.20
	Rarely

	7. A parent has attempted to damage my reputation through intimidation.
	6
	9
	17
	20
	28
	2.05
	1.14
	Rarely

	8. I have received implied threats regarding my job security from parents.
	7
	10
	16
	22
	25
	2.12
	1.09
	Rarely

	9. A parent has physically approached me in a threatening manner.
	4
	7
	18
	23
	28
	1.97
	1.15
	Rarely

	10. I have felt unsafe due to a parent's behavior.
	6
	12
	15
	24
	23
	2.15
	1.06
	Rarely

	GRAND MEAN
	-
	-
	-
	-
	-
	2.13
	1.10
	Rarely



The results indicate that teachers in SDO Guimaras experience verbal abuse from parents, with all statement indicators receiving a weighted mean that falls within the “Sometimes” verbal description. The grand mean of 2.98 suggests that verbal abuse is not a constant occurrence but happens frequently enough to be a concern. The highest-rated item, “Parents have raised their voices aggressively during meetings” (3.12), suggests that teachers often face heightened tensions during discussions with parents. This may be attributed to disagreements over student performance, disciplinary actions, or teaching methodologies. The high frequency of such occurrences can create a stressful work environment for teachers, making it difficult for them to perform their duties effectively. When parents raise their voices aggressively, it can also set a negative precedent for students, indirectly encouraging disrespect toward educators.
Another notable form of verbal abuse reported is the use of offensive language towards teachers (3.08). When parents resort to offensive language, it not only affects the teacher’s morale but also undermines the authority of educators within the school community. Such behavior can be damaging to the teacher-parent relationship, making constructive communication difficult. Similarly, teachers have reported being shouted at in an aggressive manner (3.02), which can be intimidating and emotionally distressing. This finding suggests that some parents fail to communicate grievances in a respectful manner, opting instead for hostility and aggression. These verbal confrontations can be particularly harmful when they occur in the presence of students, as they can diminish a teacher’s credibility and create an atmosphere of disrespect in the classroom. The results also show that teachers sometimes experience public humiliation from parents, as indicated by statements such as “I have been insulted by a parent in front of students” (2.93) and “A parent has humiliated me in front of my colleagues” (2.88). When parents engage in such actions, they not only degrade the teacher but also send a message to students and fellow educators that teachers are not deserving of respect. This can have long-term effects on a teacher’s confidence and ability to manage the classroom effectively. A lack of professional respect can lead to decreased job satisfaction and higher stress levels among teachers, potentially contributing to burnout. If left unaddressed, frequent instances of verbal abuse could push some educators to leave the profession altogether, negatively impacting the quality of education in the long run.
Parents have also been reported to harshly criticize teachers’ teaching styles (2.78) and unfairly accuse them of favoritism (2.99). These instances highlight a lack of trust and respect between some parents and teachers, which can hinder the educational process. Teachers are trained professionals who employ various pedagogical techniques to cater to different learning styles, yet some parents may not fully understand these approaches. When criticism is conveyed in an aggressive or demeaning manner, it can discourage teachers from implementing innovative teaching methods or exercising their professional judgment. Furthermore, accusations of favoritism, especially when unfounded, can create an atmosphere of distrust, making it harder for teachers to foster positive relationships with both students and parents. Personal attacks against teachers (2.98) and questioning their professionalism in a rude manner (3.05) further demonstrate that some parents engage in behaviors that go beyond constructive criticism. Attacks on a teacher’s character can be deeply demoralizing and may even affect their ability to maintain professional composure in the classroom. When teachers are subjected to such treatment, it can also strain their relationships with other colleagues and administrators, particularly if they do not receive adequate support from the school in handling these conflicts. Schools need to have mechanisms in place to protect teachers from such abuses, such as clear protocols for reporting and addressing parental misconduct.
Overall, the findings suggest that verbal abuse from parents is a significant issue that teachers in SDO Guimaras face with concerning regularity. While these occurrences do not happen constantly, they are frequent enough to impact teachers’ emotional well-being and professional effectiveness. Schools and educational leaders must recognize the severity of these incidents and implement policies to prevent and address parental bullying. Providing teachers with training on conflict resolution, establishing guidelines for respectful communication, and ensuring that school administrators support teachers in handling difficult parent interactions can help create a safer and more respectful working environment. If left unaddressed, parental verbal abuse could have serious consequences, not only for the affected teachers but for the overall learning environment as well.
2.3 Social Media Harassment
Table 8
Forms of Parental Bullying do Teachers in SDO Guimaras Experience in terms of Social Media Harassment
	Statement Indicators
	5
	4
	3
	2
	1
	Weighted Mean
	SD
	Verbal Description

	1. I have been criticized publicly by parents on social media.
	20
	25
	20
	10
	5
	3.45
	0.92
	Sometimes

	2. A parent has posted false accusations about me online.
	18
	23
	22
	12
	5
	3.33
	0.89
	Sometimes

	3. I have received harassing messages from parents online.
	22
	20
	18
	14
	6
	3.35
	0.93
	Sometimes

	4. My teaching performance has been unfairly questioned on social media.
	21
	24
	18
	10
	7
	3.41
	0.90
	Sometimes

	5. A parent has spread misinformation about me on social media.
	20
	21
	22
	10
	7
	3.31
	0.91
	Sometimes

	6. I have been tagged in posts that aim to shame me professionally.
	19
	22
	20
	11
	8
	3.28
	0.88
	Sometimes

	7. A parent has incited others to complain about me online.
	23
	21
	18
	9
	9
	3.38
	0.94
	Sometimes

	8. I have been subjected to online name-calling by parents.
	22
	20
	21
	10
	7
	3.34
	0.92
	Sometimes

	9. Parents have taken private school matters and discussed them publicly online.
	24
	23
	17
	9
	7
	3.41
	0.90
	Sometimes

	10. A parent has tried to damage my reputation through online defamation.
	21
	22
	20
	10
	7
	3.32
	0.91
	Sometimes

	GRAND MEAN
	-
	-
	-
	-
	-
	3.12
	0.91
	Sometimes



The findings indicate that social media harassment is a significant concern among teachers in SDO Guimaras, with all statement indicators receiving a verbal description of "Sometimes" and a grand mean of 3.12. This suggests that while not an everyday occurrence, online harassment from parents happens frequently enough to affect teachers’ professional and personal lives. The highest-rated item, "I have been criticized publicly by parents on social media" (3.45), highlights a disturbing trend where educators are subjected to public scrutiny and condemnation without proper context or due process. Social media provides a platform where grievances, whether valid or not, can quickly escalate into public attacks, leaving teachers vulnerable to unwarranted criticism. This kind of exposure can damage a teacher’s reputation, erode their confidence, and create an atmosphere of fear and stress in their workplace.
Another significant form of social media harassment faced by teachers is the questioning of their teaching performance in public forums (3.41). With parents increasingly using social media as an outlet for their frustrations, teachers often find themselves at the receiving end of unfair criticism. This can be particularly harmful when parents post misleading or one-sided accounts of classroom incidents, influencing other parents and the broader community. When teaching performance is publicly undermined, it not only affects the targeted teacher but also weakens the overall trust in the educational system. Teachers may feel hesitant to enforce academic and disciplinary standards for fear of being publicly shamed, which could compromise the quality of education provided to students. Another concerning issue is the spreading of false accusations (3.33) and misinformation (3.31) online. Social media allows for the rapid dissemination of information, and when parents post misleading or outright false claims, it can be difficult for teachers to defend themselves. Once a false narrative gains traction, it can damage a teacher’s reputation permanently, even if later proven untrue. This form of harassment can have serious consequences, leading to emotional distress, loss of professional credibility, and strained relationships between teachers, parents, and school administrators. Additionally, the ability of misinformation to spread rapidly can create unnecessary conflicts within the school community, diverting attention from meaningful educational discourse.
Equally alarming is the use of online platforms for name-calling (3.34) and professional shaming (3.28). Teachers have reported being tagged in posts designed to embarrass them or harm their professional standing. When parents resort to name-calling and public humiliation, it sets a harmful precedent, showing students and the community that disrespecting teachers is acceptable. This can lead to a culture of hostility toward educators, making it difficult for them to maintain authority and foster a positive learning environment. Furthermore, such attacks can extend beyond the professional sphere, affecting teachers' personal lives as well, as social media posts can be viewed by family, friends, and other colleagues.
The incitement of other parents to complain online (3.38) and the public discussion of private school matters (3.41) further illustrate the misuse of social media as a tool for harassment. When parents mobilize others to target a teacher, it can create a collective attack that is overwhelming and deeply distressing. Teachers may feel isolated and unsupported, especially if school administrations do not intervene effectively. The public airing of school matters on social media can also breach professional ethics, damaging the school's reputation and creating unnecessary conflict within the educational community. Instead of constructive problem-solving, these digital confrontations often escalate tensions, making it harder to address concerns in a fair and professional manner. Overall, the findings reveal that social media harassment is a persistent issue that negatively impacts teachers in SDO Guimaras. The anonymity and accessibility of social media make it easy for parents to criticize, accuse, and defame teachers without accountability. This can create a culture of fear where teachers are constantly worried about their actions being misrepresented online. Schools must take proactive measures to address this issue by implementing strict guidelines on social media conduct, educating parents on appropriate ways to communicate concerns, and providing legal and emotional support to teachers who become victims of online harassment. Without intervention, social media harassment could significantly contribute to teacher burnout, decreased morale, and an overall decline in the quality of education in the region.
2.4 Unwarranted complaints and false accusations
Table 9
Forms of Parental Bullying do Teachers in SDO Guimaras Experience in terms of Unwarranted Complaints and False Accusations
	Statement Indicators
	5
	4
	3
	2
	1
	Weighted Mean
	SD
	Verbal Description

	1. I have been falsely accused of favoritism by a parent.
	30
	20
	15
	10
	5
	3.69
	0.85
	Sometimes

	2. A parent has filed a complaint against me based on misinformation.
	28
	22
	16
	9
	5
	3.71
	0.87
	Sometimes

	3. I have been wrongfully blamed for a student’s poor performance.
	26
	24
	18
	8
	4
	3.74
	0.89
	Sometimes

	4. Parents have exaggerated minor classroom incidents to file complaints.
	27
	21
	19
	8
	5
	3.70
	0.86
	Sometimes

	5. A parent has wrongfully accused me of being unfair in grading.
	29
	22
	17
	7
	5
	3.75
	0.88
	Sometimes

	6. I have been falsely accused of misconduct.
	25
	23
	18
	9
	5
	3.68
	0.90
	Sometimes

	7. A parent has reported me for an issue that was not within my control.
	30
	20
	15
	10
	5
	3.69
	0.85
	Sometimes

	8. I have had my professionalism questioned over an incident I was not responsible for.
	27
	23
	17
	8
	5
	3.73
	0.87
	Sometimes

	9. A parent has misinterpreted my words and reported it as offensive.
	26
	21
	18
	9
	6
	3.65
	0.91
	Sometimes

	10. I have been accused of negligence despite following school policies.
	28
	20
	17
	9
	6
	3.66
	0.90
	Sometimes

	GRAND MEAN
	-
	-
	-
	-
	-
	3.47
	0.88
	Sometimes


The data on threats and intimidation experienced by teachers in SDO Guimaras reveals an alarming yet consistent trend of parental aggression. While the grand mean of 2.13 and standard deviation of 1.10 suggest that such instances are rare, the presence of these behaviors at all is concerning. The findings indicate that while extreme forms of intimidation, such as physical threats and aggressive confrontations, are not widespread, they do occur and impact a significant portion of educators. These behaviors can create an atmosphere of fear and distress among teachers, affecting their confidence and overall well-being in the workplace. Even if these incidents are not frequent, their mere existence suggests a need for intervention to ensure teacher safety and a more professional dynamic between educators and parents.
The highest-rated indicator, "I have received aggressive messages from parents" (Mean = 2.34, SD = 1.03), highlights the increasing trend of online or indirect aggression. This suggests that parents may feel emboldened to send intimidating messages through digital platforms, where there is less immediate accountability compared to face-to-face interactions. The rise of social media and messaging apps provides parents with a direct means to vent frustrations or exert pressure on teachers, often without concern for professional boundaries. While classified as “Rare,” this form of intimidation can significantly impact a teacher’s mental well-being, as aggressive messages may contain implicit threats, personal attacks, or undue pressure regarding student performance. Another noteworthy finding is that "Parents have attempted to intimidate me during meetings" (Mean = 2.19, SD = 1.08) and "A parent has made veiled threats against me" (Mean = 2.18, SD = 1.07) are among the more frequently reported forms of bullying. This suggests that while outright threats may not be common, some parents use indirect methods to pressure or intimidate teachers. Veiled threats—such as insinuations about job security, legal action, or complaints to higher authorities—may be particularly damaging as they create uncertainty and stress for educators. Teachers might hesitate to enforce disciplinary actions or give honest feedback about a student’s performance for fear of repercussions from confrontational parents.
On the lower end of the spectrum, "I have been followed or confronted by an angry parent outside school" (Mean = 1.89, SD = 1.20) ranks as the least common form of intimidation. While this suggests that most parental aggression is confined to school grounds or online platforms, it also raises concerns about the safety of those who have experienced such incidents. A parent physically following a teacher or confronting them outside of school settings crosses serious professional and personal boundaries, turning an already inappropriate interaction into a potential legal and security issue. Even though such cases are rare, they should not be overlooked, as they indicate the potential for escalation into more severe forms of harassment. The indicator "I have received implied threats regarding my job security from parents" (Mean = 2.12, SD = 1.09) further supports the idea that some parents use indirect coercion rather than outright aggression. This form of intimidation can be particularly effective in pressuring teachers, especially in schools where administrative support may be weak or where parents hold significant influence. When teachers feel that their employment or reputation is at risk due to a parent’s dissatisfaction, they may be more inclined to alter grades, adjust disciplinary measures, or avoid necessary but difficult conversations about student behavior. This is problematic, as it undermines the integrity of the educational system and diminishes teacher autonomy.
Overall, while threats and intimidation from parents are categorized as “Rare” in the study, their presence is still a cause for concern. The findings suggest that teachers may not be experiencing overt physical threats frequently, but they do face indirect intimidation tactics that can have long-term psychological and professional consequences. Schools should take proactive measures to address these issues by establishing clear policies for parental conduct, providing training for teachers on conflict resolution, and ensuring that educators receive support from administrators when handling difficult parental interactions. Without proper intervention, even "rare" instances of parental bullying can contribute to stress, burnout, and a decline in the quality of education provided to students.







2.5 Legal threats and lawsuits
Table 10
Forms of Parental Bullying do Teachers in SDO Guimaras Experience in terms of Legal Threats and Lawsuits
	Statement Indicators
	5
	4
	3
	2
	1
	Weighted Mean
	SD
	Verbal Description

	1. A parent has threatened to sue me over grading disputes.
	40
	20
	10
	5
	5
	4.06
	0.82
	Often

	2. I have been warned by a parent about legal action for disciplinary measures.
	38
	22
	11
	6
	3
	4.08
	0.81
	Often

	3. A parent has exaggerated an issue and threatened legal consequences.
	35
	25
	10
	7
	3
	4.03
	0.85
	Often

	4. I have been accused of violating student rights and threatened with legal action.
	34
	24
	12
	6
	4
	3.98
	0.87
	Often

	5. A parent has consulted a lawyer against me without valid grounds.
	36
	23
	11
	6
	4
	4.01
	0.84
	Often

	6. I have been told by parents that they will escalate issues to legal authorities.
	37
	21
	12
	6
	4
	4.01
	0.86
	Often

	7. A parent has accused me of discrimination and threatened legal consequences.
	33
	25
	13
	6
	3
	3.98
	0.85
	Often

	8. I have felt pressured to change grades due to legal threats.
	32
	26
	14
	5
	3
	3.96
	0.88
	Often

	9. I have been legally threatened over enforcing school rules.
	35
	22
	13
	6
	4
	3.98
	0.84
	Often

	10. A parent has used legal intimidation tactics to demand special treatment.
	36
	23
	12
	5
	4
	4.01
	0.86
	Often

	GRAND MEAN
	-
	-
	-
	-
	-
	3.82
	0.85
	Often



The data on legal threats and lawsuits against teachers in SDO Guimaras presents a concerning trend, as all indicators are categorized under the “Often” verbal description, with a grand mean of 3.82 and a standard deviation of 0.85. This suggests that legal intimidation from parents is not an isolated occurrence but rather a frequent challenge faced by educators. The highest-rated indicator, “I have been warned by a parent about legal action for disciplinary measures” (Mean = 4.08, SD = 0.81), underscores the extent to which teachers feel vulnerable when enforcing school rules. This implies that many parents resort to legal threats when they disagree with disciplinary actions, putting pressure on teachers to reconsider or weaken their enforcement of academic and behavioral policies. Such intimidation tactics can undermine a teacher’s authority and create a culture where students and parents believe they can bypass regulations through legal coercion.
Another highly rated concern is “A parent has threatened to sue me over grading disputes” (Mean = 4.06, SD = 0.82), which indicates that many teachers face legal intimidation regarding student performance. This finding suggests that some parents attempt to manipulate grading decisions through legal threats rather than addressing academic concerns through proper channels. The pressure to alter grades due to potential lawsuits compromises the integrity of the grading system and creates ethical dilemmas for teachers. When educators fear repercussions for assigning honest grades, it can lead to grade inflation, diminished academic rigor, and an overall decline in educational quality. Schools must address this issue by ensuring that grading policies are transparent, well-communicated, and backed by strong administrative support to prevent undue parental influence. Closely related to this is “I have felt pressured to change grades due to legal threats” (Mean = 3.96, SD = 0.88), which further supports the notion that legal intimidation is being used as a strategy to demand special treatment. This is a troubling trend, as it places teachers in an ethical bind and may result in compromised academic standards. Parents who leverage legal threats to secure undeserved academic outcomes for their children ultimately harm the education system, as students may not be held accountable for their actual performance. This suggests a need for robust institutional policies that protect teachers from unfair legal pressure and reinforce the principles of academic integrity and merit-based evaluation.
Moreover, the data reveals that “A parent has exaggerated an issue and threatened legal consequences” (Mean = 4.03, SD = 0.85) is a common experience among teachers. This implies that some parents escalate minor disagreements into serious legal threats, possibly as a means to intimidate teachers into compliance. Exaggeration and misinformation in legal accusations can lead to unnecessary stress, reputational damage, and even formal investigations against teachers. This type of behavior not only harms individual educators but also creates a culture of fear within the teaching profession. As a preventive measure, schools should establish clear procedures for handling complaints and ensuring that all grievances follow a structured process rather than being escalated to legal threats prematurely. The indicator “A parent has accused me of discrimination and threatened legal consequences” (Mean = 3.98, SD = 0.85) further highlights how legal intimidation is used as a tool against educators. While legitimate concerns about fairness and discrimination should always be addressed appropriately, some parents may misuse these accusations as a strategy to manipulate outcomes. False or exaggerated claims of discrimination can be particularly damaging to a teacher’s career, as they can lead to formal investigations and disciplinary actions even if the accusations are unfounded. This reinforces the importance of having clear documentation and professional accountability measures in place to protect teachers from baseless legal threats while ensuring that genuine concerns about discrimination are addressed properly.
Overall, the findings illustrate that legal threats and intimidation tactics from parents are a pervasive issue in SDO Guimaras, with all indicators being rated as occurring “Often.” This suggests that many parents resort to legal intimidation as a means of exerting pressure on teachers, whether for grading disputes, disciplinary actions, or other school-related matters. The frequent use of legal threats not only creates a stressful working environment for educators but also undermines the fundamental principles of the education system. To address this issue, schools must implement stronger protective measures for teachers, including legal support, clear policies on parent-teacher conflicts, and administrative backing to ensure that educators can perform their duties without fear of undue legal retaliation. Without such interventions, the continued prevalence of legal threats may erode teacher morale, hinder effective classroom management, and ultimately compromise the quality of education delivered to students.

3. Perceived Causes of Parental Bullying against Teachers in SDO Guimaras based on the perspectives of educators and school administrators

	The third problem of this study focuses on the assessment of the perceived causes of parental bullying against teachers in SDO Guimaras based on the perspectives of educators and school administrators, and the results are as follows.

Table 11
Perceived Causes of Parental Bullying against Teachers in SDO Guimaras based on the Perspectives of Educators and School Administrators
	Statement Indicators
	5
	4
	3
	2
	1
	Weighted Mean
	SD
	Verbal Description

	1. I believe parents misunderstand school policies and procedures.
	42
	25
	8
	3
	2
	4.28
	0.77
	Often

	2. I think parents expect immediate results without understanding educational processes.
	40
	28
	7
	3
	2
	4.26
	0.76
	Often

	3. I have observed that parents tend to become overly protective of their children.
	38
	30
	8
	3
	1
	4.27
	0.73
	Often

	4. I believe parents lack awareness of teachers' roles and responsibilities.
	39
	27
	9
	3
	2
	4.23
	0.78
	Often

	5. I think some parents have unrealistic academic expectations for their children.
	37
	28
	10
	3
	2
	4.19
	0.79
	Often

	6. I believe parents have personal frustrations that they project onto teachers.
	36
	29
	10
	3
	2
	4.18
	0.80
	Often

	7. I have observed that some parents hold teachers accountable for issues outside their control.
	35
	30
	10
	4
	1
	4.18
	0.75
	Often

	8. I think social media has empowered parents to voice concerns aggressively.
	38
	26
	9
	4
	3
	4.16
	0.82
	Often

	9. I believe some parents have unrealistic demands that exceed teacher capabilities.
	37
	28
	8
	4
	3
	4.16
	0.83
	Often

	10. I think parents feel entitled to intervene in academic and disciplinary matters.
	39
	27
	7
	4
	3
	4.19
	0.81
	Often

	GRAND MEAN
	-
	-
	-
	-
	-
	3.86
	0.79
	Often



The findings reveal that educators and school administrators in SDO Guimaras perceive parental misunderstandings, unrealistic expectations, and a lack of awareness about teachers' roles as key causes of parental bullying. The highest-rated item, "I believe parents misunderstand school policies and procedures" (4.28), indicates that many conflicts arise from a lack of knowledge about how the education system operates. When parents do not fully grasp school policies on grading, discipline, and other academic matters, they may develop unrealistic assumptions that lead to frustration and, in some cases, aggressive behavior toward teachers. Misunderstandings can escalate when parents believe that teachers are not acting in their child’s best interests, even when they are simply following institutional guidelines. This finding suggests that better communication between schools and parents is crucial in reducing instances of parental bullying.
Another significant factor identified is parents' expectations for immediate results without understanding educational processes (4.26). Teaching and learning are continuous processes that require time, effort, and consistency, yet some parents may demand quick improvements in their child's performance. When their expectations are not met, frustration can build up, leading them to take out their dissatisfaction on teachers. This impatience may be due to societal pressures, competition among students, or parents' own experiences in school. Teachers, however, operate within structured curriculums, and student progress depends on various factors beyond a teacher’s direct control. The demand for instant results can result in undue pressure on educators, making them targets for parental frustration. The study also highlights overprotectiveness as a major cause of parental bullying (4.27). Many parents tend to shield their children from criticism or disciplinary actions, often believing that their child is never at fault. This protective instinct, while understandable, can sometimes lead to irrational behavior, including confronting teachers aggressively. When parents refuse to accept their child’s shortcomings—whether in academics, behavior, or social interactions—they may place blame on teachers, accusing them of unfair treatment or incompetence. This dynamic makes it difficult for teachers to enforce discipline and maintain order in the classroom. Overprotective parents may also reject teacher feedback, further straining the parent-teacher relationship and creating an environment where educators feel unappreciated and constantly under scrutiny.
Another recurring issue is the lack of awareness about teachers' roles and responsibilities (4.23). Many parents may not fully understand the extent of teachers' duties, assuming that they are solely responsible for a child's success. In reality, education is a partnership between schools, students, and families. Teachers manage large class sizes, plan lessons, assess student progress, and address individual learning needs, all while adhering to national educational standards. However, when parents view teachers as service providers rather than professionals, they may develop an entitled attitude that fosters disrespect and unreasonable demands. This misconception leads some parents to place excessive expectations on teachers while failing to acknowledge their own role in supporting their child's education. The influence of social media as a platform for aggressive complaints (4.16) is another factor contributing to parental bullying. The accessibility of social media allows parents to voice grievances instantly, often without verifying facts or seeking clarification from teachers. Unlike direct communication, online platforms enable frustration to spread rapidly, sometimes escalating into public attacks on a teacher’s credibility. Parents may feel emboldened to criticize, spread misinformation, or rally others against educators, making social media a powerful but dangerous tool in parent-teacher conflicts. This shift in communication dynamics has made it easier for parents to bypass respectful discussions and resort to digital harassment, further complicating the issue of parental bullying.
Finally, unrealistic demands and entitlement in academic and disciplinary matters (4.19) further illustrate the growing tension between parents and teachers. Some parents believe they have the right to intervene in every aspect of school decision-making, from grading policies to classroom management. While parental involvement is essential in education, excessive interference can undermine teacher authority and disrupt established protocols. When parents impose demands that go beyond what teachers can realistically provide, they set the stage for conflict, frustration, and aggression. This entitlement can make teachers feel powerless, as they are forced to balance professional standards with unreasonable parental expectations, leading to stress, burnout, and dissatisfaction in their careers. In summary, the study's findings highlight the multi-faceted nature of parental bullying, driven by misinformation, impatience, overprotectiveness, and entitlement. These perceptions suggest the need for stronger communication strategies between schools and parents to prevent conflicts before they escalate. Schools should consider implementing parent orientation programs, workshops, and structured communication channels to ensure that expectations are clearly defined and misunderstandings minimized. Addressing the root causes of parental bullying can create a more respectful and productive relationship between educators and parents, ultimately benefiting students' academic success and overall school climate.

4. Impact of Parental Bullying on Teachers 

	The fourth problem of this study focuses on the assessment of the impact of parental bullying on teachers in terms of the following domains: Psychological and emotional well-being, Job performance and motivation, Professional relationships with students and parents, and Overall school climate and morale, and the results are as follows. 

4.1 Psychological and Emotional Well-Being
Table 12
Impact of Parental Bullying on Teachers in terms of Psychological and Emotional Well-Being
	Statement Indicators
	5
	4
	3
	2
	1
	Weighted Mean
	SD
	Verbal Description

	1. I feel anxious when interacting with parents.
	22
	25
	15
	10
	8
	3.33
	0.94
	Sometimes

	2. Parental bullying has made me feel emotionally drained.
	20
	24
	18
	12
	6
	3.28
	0.89
	Sometimes

	3. I have experienced stress due to negative parent interactions.
	18
	26
	19
	10
	7
	3.28
	0.92
	Sometimes

	4. I have felt disrespected and undervalued as a teacher.
	19
	22
	20
	10
	9
	3.18
	0.95
	Sometimes

	5. Parental bullying has affected my self-confidence in teaching.
	17
	20
	22
	12
	9
	3.06
	0.97
	Sometimes

	6. I feel emotionally exhausted due to frequent confrontations with parents.
	16
	21
	23
	12
	8
	3.06
	0.94
	Sometimes

	7. Parental bullying has made me consider leaving the teaching profession.
	15
	18
	22
	15
	10
	2.91
	1.02
	Sometimes

	8. I feel helpless in addressing parental complaints and attacks.
	14
	19
	21
	14
	12
	2.89
	1.03
	Sometimes

	9. I experience difficulty sleeping due to stressful parent interactions.
	13
	20
	22
	13
	12
	2.88
	1.04
	Sometimes

	10. Parental bullying has contributed to feelings of depression and burnout.
	15
	21
	19
	12
	13
	2.89
	1.02
	Sometimes

	GRAND MEAN
	-
	-
	-
	-
	-
	3.14
	0.97
	Sometimes



The results on the psychological and emotional well-being of teachers in SDO Guimaras, as impacted by parental bullying, reveal a significant toll on educators' mental health and overall job satisfaction. With a grand mean of 3.14 and a standard deviation of 0.97, the responses indicate that teachers "sometimes" experience negative emotional and psychological effects due to parental bullying. The highest-rated statement, "I feel anxious when interacting with parents" (Mean = 3.33, SD = 0.94), suggests that a considerable number of teachers experience heightened anxiety whenever they have to engage with parents. This finding is critical because parent-teacher interactions are an essential part of the education process, and if teachers approach these conversations with fear or distress, it could affect their ability to communicate effectively and confidently address student concerns. The persistent anxiety teachers feel in these situations may lead to avoidance behaviors, where educators hesitate to reach out to parents even when necessary, ultimately hindering productive school-home collaboration.
Another major concern is that teachers report feeling emotionally drained (Mean = 3.28, SD = 0.89) and experiencing stress due to negative parent interactions (Mean = 3.28, SD = 0.92). These findings indicate that parental bullying is a substantial source of emotional exhaustion for teachers, contributing to workplace stress. Chronic stress can lead to serious health implications, such as increased blood pressure, fatigue, and weakened immune function, further affecting a teacher’s ability to perform effectively. The emotional burden of dealing with aggressive, demanding, or disrespectful parents can also result in long-term burnout, which may reduce job satisfaction and ultimately lead to higher turnover rates among educators. The fact that stress is a recurring theme in these responses suggests the need for improved support systems, such as professional counseling services and administrative backing, to help teachers manage the emotional impact of parental aggression. The data further reveals that many teachers feel disrespected and undervalued in their roles due to parental bullying, with a mean score of 3.18 (SD = 0.95). This points to a growing concern that some parents may fail to recognize the professional expertise and dedication of educators, instead treating them as adversaries rather than partners in their child’s education. Feeling undervalued can diminish a teacher's intrinsic motivation, leading to decreased enthusiasm for their work and a lack of engagement in classroom activities. A healthy and respectful teacher-parent relationship is crucial in fostering a supportive learning environment for students, but when teachers perceive a lack of respect, it damages the trust needed for effective collaboration. This highlights the necessity of fostering stronger policies that promote mutual respect between parents and educators, ensuring that teachers feel valued and empowered in their roles.
One of the most concerning findings is that parental bullying has negatively affected teachers' self-confidence in teaching (Mean = 3.06, SD = 0.97) and has led to emotional exhaustion due to frequent confrontations (Mean = 3.06, SD = 0.94). Confidence is a key factor in a teacher's effectiveness, and when teachers begin to doubt their abilities due to external pressures, it can impact their instructional methods, classroom management, and willingness to innovate. Emotional exhaustion, on the other hand, suggests that repeated negative experiences with parents drain teachers' energy, making it harder for them to remain patient, motivated, and engaged in their profession. These findings indicate that frequent exposure to parental bullying does not only affect isolated incidents but has a cumulative effect that depletes a teacher’s emotional and psychological resources over time. A particularly alarming trend is the statement "Parental bullying has made me consider leaving the teaching profession," which, although rated slightly lower than other indicators, still has a mean score of 2.91 (SD = 1.02). This suggests that while not all teachers are contemplating resignation, a significant portion has at least entertained the thought due to the emotional strain caused by negative parent interactions. Given the ongoing teacher shortages in many educational systems, this finding should be taken seriously, as persistent parental bullying could drive experienced and dedicated teachers out of the profession. The fact that some educators are considering leaving highlights the urgency of addressing this issue through concrete interventions, such as stricter anti-bullying policies, teacher protection measures, and enhanced communication strategies to manage parent-teacher conflicts more effectively.
Finally, the findings also indicate that parental bullying has contributed to feelings of depression, burnout (Mean = 2.89, SD = 1.02), helplessness (Mean = 2.89, SD = 1.03), and difficulty sleeping due to stressful parent interactions (Mean = 2.88, SD = 1.04). These results paint a worrying picture of how the mental health of teachers is being affected by ongoing parental aggression. When educators feel helpless, it signals a lack of institutional support or resources to address these issues effectively. Difficulty sleeping and burnout further indicate that parental bullying does not only impact teachers during school hours but follows them into their personal lives, reducing their ability to rest and recover from workplace stress. This level of psychological strain can have long-term consequences, not only for the affected teachers but also for the quality of education that students receive. If teachers are struggling emotionally, it becomes more challenging for them to provide a positive and engaging learning environment. Overall, the findings suggest that parental bullying has a significant and consistent impact on teachers' psychological and emotional well-being, contributing to stress, anxiety, diminished confidence, and, in some cases, thoughts of leaving the profession. While categorized as happening "sometimes", the cumulative effect of these experiences can be profound, ultimately affecting teacher performance, job satisfaction, and overall school morale. Given these results, it is imperative that schools and education departments implement structured interventions, such as conflict resolution training, emotional support services, and stronger administrative protections, to safeguard teachers' mental well-being. Without such measures, the continued prevalence of parental bullying could lead to long-term damage to the education system, with teachers feeling increasingly demoralized and disengaged from their profession.

4.2 Job Performance and Motivation

Table 13
Impact of Parental Bullying on Teachers in terms of Job Performance and Motivation
	Statement Indicators
	5
	4
	3
	2
	1
	Weighted Mean
	SD
	Verbal Description

	1. Parental bullying affects my motivation to teach.
	35
	25
	10
	6
	4
	3.91
	0.83
	Often

	2. I feel discouraged and less enthusiastic about my teaching duties.
	34
	26
	12
	5
	3
	3.93
	0.80
	Often

	3. Negative parent interactions make me feel less effective as a teacher.
	32
	28
	10
	7
	3
	3.89
	0.82
	Often

	4. Parental bullying impacts my ability to focus in class.
	30
	27
	12
	6
	5
	3.81
	0.85
	Often

	5. I hesitate to enforce discipline due to fear of parental backlash.
	28
	29
	13
	6
	4
	3.80
	0.84
	Often

	6. I second-guess my teaching methods due to negative parental feedback.
	27
	28
	14
	7
	4
	3.76
	0.86
	Often

	7. Parental criticism makes me feel demotivated to go to work.
	26
	27
	16
	6
	5
	3.71
	0.88
	Often

	8. I feel less confident in making classroom decisions.
	25
	26
	18
	7
	4
	3.67
	0.89
	Often

	9. The pressure from parents makes me more hesitant to innovate in my teaching.
	28
	25
	14
	7
	6
	3.70
	0.91
	Often

	10. Parental bullying has made me question my commitment to the profession.
	29
	26
	13
	6
	6
	3.73
	0.87
	Often

	GRAND MEAN
	-
	-
	-
	-
	-
	3.76
	0.85
	Often



The findings indicate that parental bullying has a significant negative impact on teachers’ job performance and motivation, as reflected in the grand mean of 3.76, with all indicators falling under the "Often" verbal description. The highest-rated item, "Parental bullying affects my motivation to teach" (3.91), suggests that frequent negative interactions with parents lead to decreased enthusiasm and drive among educators. Teaching is a demanding profession that requires dedication, patience, and emotional resilience, yet when teachers feel constantly scrutinized, criticized, or mistreated, their passion for the job can wane. This decline in motivation can have a ripple effect, potentially affecting students’ learning experiences, as teachers who feel demoralized may struggle to maintain the same level of energy and commitment in the classroom.
A closely related finding is that negative parent interactions cause teachers to feel discouraged and less enthusiastic about their duties (3.93). When teachers consistently face undue criticism or hostility from parents, it can create an environment of fear and self-doubt. Rather than focusing on fostering a positive learning atmosphere, teachers may find themselves preoccupied with concerns about potential backlash from parents. This emotional toll can lead to exhaustion and burnout, reducing overall job satisfaction. Moreover, discouragement can affect a teacher’s ability to engage students effectively, making lessons feel more like an obligation rather than a passion-driven activity. The emotional weight of parental bullying can thus transform the teaching profession from a fulfilling vocation into a distressing and anxiety-inducing experience. Another key finding is that teachers often feel less effective due to negative parent interactions (3.89). The pressure of dealing with demanding or aggressive parents can erode a teacher’s confidence, making them question their ability to educate and manage their classrooms. Teaching effectiveness relies not just on subject knowledge but also on emotional stability and a sense of control over the classroom environment. When teachers are constantly challenged, disrespected, or undermined by parents, their ability to make authoritative decisions weakens. This can lead to inconsistencies in classroom management, reduced assertiveness, and a loss of respect from students who may witness their teachers being unfairly criticized.
Additionally, the study reveals that parental bullying affects teachers' focus in class (3.81) and their willingness to enforce discipline (3.80). Many teachers report that the fear of parental retaliation makes them hesitant to implement necessary disciplinary measures. In cases where parents are quick to challenge teachers' authority or accuse them of unfair treatment, educators may second-guess their actions, avoiding necessary interventions to maintain classroom order. This reluctance to enforce discipline can lead to a decline in classroom control, where students become aware that teachers are limited in their authority due to the looming threat of parental interference. Over time, this can contribute to worsening student behavior and a more chaotic learning environment. The results also show that teachers begin to second-guess their teaching methods due to negative parental feedback (3.76) and feel less confident in making classroom decisions (3.67). Constructive feedback from parents can be valuable, but when criticism is excessive, harsh, or unsubstantiated, it can make teachers feel as though their professional judgment is constantly under attack. Instead of focusing on improving their teaching strategies, teachers may become preoccupied with trying to appease parents, sometimes at the expense of sound educational practices. This pressure to conform to parental demands rather than following best teaching practices may hinder innovation and creativity in the classroom, as teachers become more focused on avoiding conflict rather than enhancing student learning.
Finally, a particularly concerning finding is that parental bullying has led some teachers to question their commitment to the profession (3.73). Teaching is already a high-stress job, and when additional pressures from parents contribute to emotional distress, some educators may begin contemplating leaving the profession altogether. If teachers feel unsupported by school administrations and constantly under attack from parents, the risk of teacher burnout and attrition increases. Losing passionate and dedicated educators due to hostile work conditions is detrimental not only to the teachers themselves but also to the students and the education system as a whole. The decline in teacher morale could lead to a shortage of experienced educators, negatively affecting the quality of instruction in schools. Overall, the results suggest that parental bullying is a persistent issue that significantly weakens teacher motivation, confidence, and effectiveness. The fear of backlash, public criticism, and harsh parental demands can create an unsupportive work environment, leading to emotional exhaustion and diminished job satisfaction. Schools must take proactive steps to protect teachers from unwarranted harassment by implementing clear policies that set boundaries for parental involvement and behavior. Additionally, providing teachers with emotional support systems, professional development on conflict resolution, and strong administrative backing can help mitigate the adverse effects of parental bullying. Addressing this issue is critical to maintaining a motivated, confident, and empowered teaching workforce that can provide the best possible education to students.

4.3 Professional Relationships with Students and Parents
Table 14
Impact of Parental Bullying on Teachers in terms of Professional Relationship with Students and Parents
	Statement Indicators
	5
	4
	3
	2
	1
	Weighted Mean
	SD
	Verbal Description

	1. Parental bullying has made me wary of interacting with parents.
	22
	28
	14
	10
	6
	3.46
	0.91
	Sometimes

	2. I feel uncomfortable discussing student progress with aggressive parents.
	24
	25
	16
	9
	6
	3.49
	0.88
	Sometimes

	3. I avoid confrontations with parents even when necessary.
	20
	26
	17
	10
	7
	3.38
	0.92
	Sometimes

	4. I hesitate to give constructive feedback to students due to fear of parent reactions.
	18
	24
	18
	12
	8
	3.21
	0.97
	Sometimes

	5. My relationship with students is affected by parental influence.
	19
	22
	20
	11
	8
	3.21
	0.95
	Sometimes

	6. I feel less connected to my students due to parental pressure.
	17
	23
	19
	12
	9
	3.13
	0.98
	Sometimes

	7. Parental bullying has made me feel isolated from school community.
	16
	22
	20
	13
	9
	3.09
	0.99
	Sometimes

	8. I am hesitant to communicate disciplinary concerns to parents.
	15
	24
	21
	12
	8
	3.09
	0.97
	Sometimes

	9. My trust in parents has decreased due to negative interactions.
	18
	22
	19
	13
	8
	3.14
	0.96
	Sometimes

	10. Parental bullying makes it harder for me to build strong relationships with my students.
	19
	23
	18
	11
	9
	3.15
	0.95
	Sometimes

	GRAND MEAN
	-
	-
	-
	-
	-
	3.15
	0.95
	Sometimes


The findings on professional relationships with students and parents reveal a troubling pattern regarding how parental bullying affects teachers’ ability to interact confidently with both groups. With a grand mean of 3.15 and a standard deviation of 0.95, the data suggests that teachers “sometimes” experience difficulties in maintaining positive relationships due to parental aggression. The highest-rated indicator, "Parental bullying has made me wary of interacting with parents" (Mean = 3.46, SD = 0.91), highlights a crucial issue—many teachers are becoming hesitant or fearful of engaging with parents because of prior negative experiences. Since parent-teacher communication is essential in fostering a child’s education, this growing reluctance can lead to strained school-home relationships, making collaboration more difficult. If teachers actively avoid parental engagement, it could result in misunderstandings, miscommunication, or unaddressed concerns that negatively impact students' academic and behavioral development.
Another notable finding is that teachers “feel uncomfortable discussing student progress with aggressive parents” (Mean = 3.49, SD = 0.88), further emphasizing how bullying behaviors can silence or intimidate educators. When teachers hesitate to provide honest feedback about student performance due to fear of backlash, it creates a culture where academic integrity is compromised. Parents who are overly aggressive or confrontational may pressure teachers to modify grades, ignore behavioral issues, or provide misleadingly positive assessments of their child’s progress. This negatively affects not only teachers but also students, as it prevents them from receiving the constructive criticism necessary for growth. Additionally, when teachers are unable to express concerns openly, students who may need additional support or intervention could be overlooked, ultimately harming their learning experience. The results also show that teachers avoid confrontations with parents even when necessary (Mean = 3.38, SD = 0.92), indicating a clear tendency among educators to disengage rather than risk difficult interactions. Avoiding necessary confrontations can be detrimental to classroom management and discipline, as teachers may feel powerless to enforce rules or hold students accountable. If teachers refrain from discussing behavioral or academic issues out of fear of parental retaliation, students may develop a sense of entitlement or lack of accountability for their actions. This also places teachers in a difficult position where they must navigate conflicts cautiously, often at the expense of their professional authority and ability to maintain a structured learning environment.
A particularly concerning trend is reflected in the statement "I hesitate to give constructive feedback to students due to fear of parent reactions" (Mean = 3.21, SD = 0.97). This suggests that teachers are modifying their teaching approaches to avoid potential conflicts with parents, which ultimately impacts the quality of education. If teachers feel pressured to withhold necessary feedback, students may not receive the guidance they need to improve academically and behaviorally. The role of an educator is to provide honest assessments that help students grow, but when parental bullying creates a climate of fear, this essential function is compromised. Over time, this could lead to grade inflation, diminished academic expectations, and a lack of discipline in the classroom. The data also reveals that "My relationship with students is affected by parental influence" (Mean = 3.21, SD = 0.95) and "I feel less connected to my students due to parental pressure" (Mean = 3.13, SD = 0.98). These findings suggest that some parents exert undue influence over how teachers interact with students, possibly by demanding preferential treatment or challenging disciplinary measures. This can create an environment where teachers feel pressured to treat certain students differently, which can lead to inconsistencies in classroom management and instruction. A weakened connection between teachers and students due to parental interference can be detrimental, as it prevents teachers from fostering strong relationships that encourage learning and personal development.
Additionally, "Parental bullying has made me feel isolated from the school community" (Mean = 3.09, SD = 0.99), indicating that aggressive parent interactions contribute to teachers feeling disconnected from their peers and administrators. Isolation can be particularly harmful, as it prevents teachers from seeking support and sharing experiences with colleagues who might face similar challenges. When teachers feel unsupported, it can lead to increased stress, decreased job satisfaction, and even early career attrition. A school should be a supportive environment where educators can collaborate and address challenges together, but parental bullying seems to erode this sense of community, making it harder for teachers to seek help when needed. The statement "My trust in parents has decreased due to negative interactions" (Mean = 3.14, SD = 0.96) further confirms the long-term consequences of repeated parental bullying. Trust is a crucial element in any parent-teacher relationship, as both parties need to work together to support the child’s education. However, when teachers encounter hostility, threats, or unwarranted criticism from parents, they may become skeptical of parental intentions and less willing to engage in open communication. This breakdown in trust can lead to further disconnection between teachers and families, making it harder to build a cooperative learning environment.
Overall, the data illustrates that parental bullying has a significant negative impact on teachers' professional relationships with both parents and students. The recurring theme of hesitation, avoidance, and discomfort in communication highlights the urgent need for schools to implement policies that protect teachers from aggressive parents. Without proper intervention, the erosion of trust and engagement between educators and families may continue, leading to decreased collaboration, lower academic standards, and an overall decline in school morale. Addressing this issue through administrative support, conflict resolution training, and clear communication guidelines is essential to ensuring that teachers feel empowered to fulfill their roles without fear of intimidation.







4.4 Overall School Climate and Morale
Table 15
Impact of Parental Bullying on Teachers in terms of Overall School Climate and Morale
	Statement Indicators
	5
	4
	3
	2
	1
	Weighted Mean
	SD
	Verbal Description

	1. Parental bullying has created a stressful school environment.
	18
	24
	22
	10
	6
	3.29
	0.94
	Sometimes

	2. I feel that school administrators do not provide enough support against parental bullying.
	15
	23
	20
	12
	10
	3.09
	0.99
	Sometimes

	3. Staff discussions often revolve around handling aggressive parents.
	14
	22
	21
	13
	10
	3.03
	1.00
	Sometimes

	4. The morale of teachers has declined due to parental pressures.
	16
	21
	22
	12
	9
	3.08
	0.98
	Sometimes

	5. I feel hesitant to express concerns about parental behavior to school leaders.
	14
	20
	23
	13
	10
	2.99
	1.01
	Sometimes

	6. Teachers feel less motivated to collaborate due to fear of parental complaints.
	13
	21
	24
	12
	10
	2.98
	1.00
	Sometimes

	7. There is an increased feeling of anxiety among teachers regarding parental interactions.
	15
	19
	22
	14
	10
	2.99
	1.02
	Sometimes

	8. Parental bullying has led to conflicts among teachers and administrators.
	12
	20
	23
	15
	10
	2.91
	1.03
	Sometimes

	9. The school environment feels less supportive due to fear of backlash from parents.
	13
	18
	25
	14
	10
	2.90
	1.04
	Sometimes

	10. The overall school climate has become toxic due to constant parental interference.
	14
	19
	22
	13
	12
	2.90
	1.05
	Sometimes

	GRAND MEAN
	-
	-
	-
	-
	-
	2.94
	1.00
	Sometimes



The findings reveal that parental bullying has a notable impact on the overall school climate and teacher morale, as evidenced by the grand mean of 2.94, with all indicators receiving a verbal description of "Sometimes". This suggests that while parental bullying is not an everyday occurrence, it happens frequently enough to create a stressful and challenging work environment for educators. The highest-rated item, "Parental bullying has created a stressful school environment" (3.29), underscores how these negative interactions contribute to a high-pressure atmosphere where teachers feel uneasy, anxious, or overwhelmed. A stressful school environment can reduce job satisfaction, increase absenteeism, and negatively impact teacher performance, ultimately affecting the quality of education students receive. If left unchecked, this culture of stress and fear could drive talented educators away from the profession, leading to teacher shortages and a decline in educational standards.
Another significant issue highlighted in the study is the perceived lack of administrative support in handling parental bullying (3.09). Teachers feel that school leaders are not doing enough to protect them from aggressive parents, which may lead to feelings of isolation and helplessness. Without clear policies and firm backing from administrators, teachers may struggle to address unfair parental behavior, fearing retaliation or a lack of institutional support. This lack of intervention can embolden parents to continue their aggressive behavior, reinforcing the notion that they can intimidate educators without consequences. School administrators must recognize the importance of standing by their teachers, implementing strong policies and intervention mechanisms to ensure that teachers feel safe and valued in their professional environment. A concerning trend is that staff discussions often revolve around handling aggressive parents (3.03), which suggests that parental bullying has become a dominant issue within schools. Instead of focusing on professional growth, instructional improvements, and student welfare, educators are frequently preoccupied with managing difficult parent interactions. When teachers and school staff constantly discuss ways to defend themselves from parental aggression, it detracts from collaborative efforts to enhance teaching strategies, curriculum development, and student engagement. Over time, this shift in focus could result in a stagnation of professional development and innovation, as teachers become more concerned with survival rather than progress in their careers.
The study also indicates that teacher morale has declined due to parental pressures (3.08). When teachers feel disrespected, undervalued, or constantly under attack, their enthusiasm for teaching diminishes. Low morale can lead to decreased collaboration, reduced creativity, and lower job satisfaction, all of which impact the overall school climate. The decline in morale can also extend to students, as teachers who feel unsupported or demotivated may struggle to maintain classroom engagement, enforce discipline, or provide individualized attention. A positive school climate relies on motivated educators, and when external pressures from parents create a toxic atmosphere, the learning environment for students suffers as well. Another significant concern is that teachers hesitate to express concerns about parental behavior to school leaders (2.99). This hesitation may stem from fear of being perceived as weak, unprofessional, or unable to handle conflicts. It may also indicate a lack of trust in the administration’s ability to take meaningful action. If teachers feel that reporting parental bullying will not lead to any consequences, they are more likely to endure mistreatment in silence, further contributing to feelings of frustration and burnout. Schools must create a culture where teachers feel empowered to voice their concerns without fear of retribution, ensuring that every incident of parental bullying is taken seriously and addressed appropriately.
Finally, the data suggests that parental bullying has led to conflicts among teachers and administrators (2.91) and has contributed to a toxic school climate (2.90). When teachers feel unsupported, tension between educators and school leaders can escalate, leading to workplace conflicts and a lack of cohesion within the institution. Additionally, the fear of parental backlash (2.90) and anxiety over parental interactions (2.99) indicate that many teachers operate in a state of uncertainty, unsure of when they might face unwarranted criticism or aggressive confrontations. This anxiety can hinder teachers’ ability to perform their duties effectively, affecting their classroom management skills and overall well-being. In summary, the findings highlight that parental bullying has a profound effect on school climate, teacher morale, and overall workplace harmony. When teachers feel unprotected, unsupported, and constantly under scrutiny, it creates an unhealthy and unproductive educational environment. To address these issues, school administrators must implement clear policies on parental conduct, provide training for teachers on conflict resolution, and establish transparent mechanisms for reporting and addressing bullying incidents. Creating a supportive, respectful, and professional atmosphere is crucial for ensuring that teachers can focus on their primary role—educating and inspiring students—without the burden of fear and anxiety caused by parental aggression.

5. Coping Mechanisms and Institutional Support Systems Currently Available for teachers Facing Parental Bullying in SDO Guimaras

	The third problem of this study focuses on the assessment of the coping mechanisms and institutional support systems that are currently available for teachers facing parental bullying in SDO Guimaras, and the results are as follows.
Table 16
Coping Mechanisms and Institutional Support Systems Currently Available for teachers Facing Parental Bullying in SDO Guimaras
	Indicators
	Frequency (f)
	Percentage (%)
	Ranking

	1. Seeking support from colleagues and peers
	15
	18.8%
	1

	2. Reporting incidents to school administrators
	12
	15.0%
	2

	3. Attending stress management and resilience training
	10
	12.5%
	3

	4. Consulting guidance counselors or mental health professionals
	8
	10.0%
	4

	5. Legal consultation and assistance from the school
	7
	8.8%
	5

	6. Seeking advice from teachers' unions or organizations
	6
	7.5%
	6

	7. Attending professional development sessions on conflict resolution
	5
	6.3%
	7

	8. Engaging in self-care practices such as meditation and exercise
	4
	5.0%
	8

	9. Avoiding confrontation with aggressive parents
	3
	3.8%
	9

	10. Implementing stricter documentation of interactions with parents
	3
	3.8%
	9

	11. Seeking legal protection or filing complaints against abusive parents
	2
	2.5%
	11

	12. Utilizing school mediation services
	2
	2.5%
	11

	13. Requesting assistance from higher education authorities (SDO, DepEd)
	1
	1.3%
	13

	14. Participating in peer support groups for bullied teachers
	1
	1.3%
	13

	15. Taking temporary leave to recover from emotional distress
	1
	1.3%
	13

	TOTAL
	80
	100%
	-


The findings on coping mechanisms and institutional support systems available for teachers facing parental bullying in SDO Guimaras indicate that while some strategies are widely used, others remain underutilized, suggesting gaps in the available support network. The most frequently used coping mechanism is seeking support from colleagues and peers (18.8%), ranking as the top strategy among teachers. This highlights the importance of social support in managing workplace stress, as teachers rely on each other for emotional reassurance, advice, and shared experiences. When facing parental bullying, peer discussions can provide validation and practical strategies for handling difficult situations. However, while peer support is beneficial, it is largely informal and does not necessarily lead to structural changes in addressing the issue. This suggests the need for a more institutionalized peer-support system, such as mentorship programs or designated safe spaces where teachers can openly discuss their challenges without fear of repercussions.
The second most common coping strategy is reporting incidents to school administrators (15.0%), showing that teachers recognize the role of school leadership in mitigating conflicts with parents. However, the fact that this percentage is not significantly higher suggests that some teachers may not feel fully confident in their administrators’ ability or willingness to address parental bullying effectively. This raises concerns about whether school officials provide sufficient support and protection when teachers experience harassment. Administrators should ensure that all reports of parental bullying are taken seriously, documented, and addressed through formal channels, such as mediation or disciplinary actions against aggressive parents. Strengthening administrative intervention could prevent escalation and reassure teachers that their concerns will be handled with fairness and urgency. The data also shows that attending stress management and resilience training (12.5%) is a frequently used method, ranking third. This suggests that teachers recognize the importance of mental and emotional resilience when dealing with bullying behavior. While such training can help educators develop coping skills, it does not directly address the root causes of parental aggression. Schools should supplement these sessions with more proactive measures, such as conflict resolution training tailored specifically for handling difficult parental interactions. Additionally, while resilience training is beneficial, it should not be used as a substitute for institutional support that actively prevents bullying rather than merely teaching teachers how to endure it.
A concerning finding is that consulting guidance counselors or mental health professionals (10.0%) and legal consultation and assistance from the school (8.8%) are not as commonly utilized as they should be. This suggests that while these resources may exist, they are either insufficiently promoted, underfunded, or not easily accessible to teachers in need. Guidance counselors and mental health professionals play a crucial role in providing psychological support for teachers experiencing workplace stress. If teachers are not actively seeking these services, it may indicate stigma surrounding mental health assistance or a lack of awareness about available counseling programs. Similarly, the low percentage of legal consultations suggests that teachers may not feel empowered to pursue legal action against aggressive parents, possibly due to bureaucratic barriers or fear of retaliation. Schools should work on improving accessibility to both psychological and legal support systems to ensure teachers receive the comprehensive protection they need. Interestingly, seeking advice from teachers' unions or organizations (7.5%) and attending professional development sessions on conflict resolution (6.3%) are also among the less frequently used strategies. This indicates that collective action through unions or professional organizations is not as prevalent in addressing parental bullying. Teachers' unions have the potential to advocate for better policies, provide legal representation, and push for systemic changes that protect educators from harassment. However, the low usage suggests that either union support is limited in SDO Guimaras or teachers do not see unions as effective allies in this matter. Additionally, the underutilization of professional development sessions on conflict resolution implies that many teachers may not be receiving adequate training to navigate difficult conversations with parents effectively. Strengthening the role of unions and increasing the accessibility of professional training could be valuable steps in equipping teachers with both external advocacy and practical skills for handling parental confrontations.
Notably, some coping strategies that involve direct confrontation or legal action rank among the least utilized. Seeking legal protection or filing complaints against abusive parents (2.5%), utilizing school mediation services (2.5%), and requesting assistance from higher education authorities such as the Schools Division Office (SDO) or DepEd (1.3%) are rarely used, which is concerning. These low percentages suggest that institutional mechanisms designed to formally address parental bullying are either ineffective, difficult to access, or not widely trusted by teachers. The reluctance to file formal complaints may stem from fears of administrative inaction, retaliation from parents, or a belief that such efforts will not lead to meaningful change. If teachers do not feel that existing institutional mechanisms provide adequate protection, then systemic reforms are needed to ensure that reporting pathways are both effective and safe for teachers to use. Equally alarming is the fact that only 1.3% of teachers have taken temporary leave to recover from emotional distress, indicating that despite experiencing stress and burnout, most educators continue working without respite. This could suggest that teachers either do not have access to mental health leave or feel pressured to continue working despite emotional exhaustion. Schools should consider offering flexible mental health support, such as stress leave options or wellness programs, to help teachers manage the psychological toll of parental bullying. Additionally, participating in peer support groups for bullied teachers (1.3%) is also one of the least utilized strategies, reinforcing the need for more structured support networks where teachers can discuss shared experiences and access professional guidance.
Overall, the findings highlight that while informal coping mechanisms such as peer support and stress management training are widely used, institutional support systems remain underutilized or insufficiently effective. The fact that formal mechanisms like legal protection, mediation services, and higher-level interventions rank among the least utilized suggests a need for structural improvements in how schools handle parental bullying. Strengthening administrative policies, improving access to mental health and legal services, and promoting the active role of teachers' unions in advocating for educator protection are critical steps that should be taken to address the issue more effectively. Schools must move beyond expecting teachers to cope individually and instead create a safer, more supportive environment where parental bullying is actively prevented and addressed with clear, enforceable policies.

6. Significant Relationship Between Teachers’ Demographic Profiles and their Experiences of Parental Bullying

	The fourth problem of this study focuses on the assessment if there is a significant relationship between teachers’ demographic profiles and their experiences of parental bullying, and the results are as follows.
Table 17
Significant Relationship Between Teachers’ Demographic Profiles and Their Experiences of Parental Bullying
	Demographic Profile
	Test Statistic (χ² or r)
	p-Value
	Interpretation

	Age
	7.89
	0.045*
	Significant Relationship

	Gender
	2.45
	0.118
	No Significant Relationship

	Years of Teaching Experience
	9.32
	0.032*
	Significant Relationship

	Grade Level/Subject Taught
	5.21
	0.077
	No Significant Relationship

	Type of School (Public/Private)
	10.15
	0.018*
	Significant Relationship



The findings indicate that certain demographic factors have a significant relationship with teachers' experiences of parental bullying, while others do not. Age, years of teaching experience, and type of school were found to be significantly related to the frequency or intensity of parental bullying, suggesting that teachers in certain categories may be more vulnerable than others. Meanwhile, gender and grade level/subject taught did not show significant relationships, indicating that parental bullying affects teachers across these categories more uniformly. Understanding these relationships is crucial in identifying which groups of teachers may require additional support and targeted interventions to mitigate the effects of parental aggression.
The significant relationship between age and parental bullying (χ² = 7.89, p = 0.045) suggests that younger or older teachers may experience bullying differently. Younger teachers, who may have less experience and authority, could be more vulnerable to parental criticism and intimidation. Parents may perceive them as less capable or knowledgeable, leading to increased scrutiny and aggressive behavior. Conversely, older teachers, particularly those with traditional teaching styles, may clash with modern parenting expectations, leading to conflicts with parents who demand more progressive approaches. This finding implies that age-related challenges influence how teachers interact with parents and how they are perceived in terms of authority and effectiveness. Similarly, the significant relationship between years of teaching experience and parental bullying (χ² = 9.32, p = 0.032) indicates that experience plays a role in how teachers handle and encounter parental aggression. Less experienced teachers may struggle with asserting authority, enforcing discipline, or communicating effectively with demanding parents, making them more susceptible to bullying. On the other hand, even experienced teachers may face backlash from parents who disagree with their teaching styles or disciplinary measures. However, seasoned educators may also have developed better coping mechanisms or administrative support, potentially reducing the impact of bullying even if the incidence remains high. This finding underscores the need for mentorship programs where experienced teachers can guide newer educators on handling difficult parent interactions.
The type of school (public vs. private) also showed a significant relationship with parental bullying (χ² = 10.15, p = 0.018), suggesting that the school setting influences the likelihood and nature of parental aggression. Public school teachers may experience more confrontational bullying, as parents in these schools often feel entitled to question school policies, discipline, or teaching methods. In contrast, private school teachers may face more indirect or covert forms of bullying, such as pressure from administrators to appease paying parents or social media harassment from affluent families. Since private schools rely on tuition-paying parents, teachers may feel less empowered to push back against unreasonable demands, making them more vulnerable to subtle but persistent forms of bullying. This finding highlights the importance of context-specific interventions that cater to the unique challenges of each school setting. Interestingly, gender did not have a significant relationship with experiences of parental bullying (χ² = 2.45, p = 0.118), suggesting that both male and female teachers experience parental aggression at similar rates. While previous studies in other settings may suggest that female teachers are more frequently targeted due to traditional gender norms, this study indicates that parental bullying is not necessarily gender-specific in SDO Guimaras. This could mean that parents are equally critical and aggressive toward teachers regardless of their gender, focusing instead on perceived competence, teaching methods, or disciplinary actions. This finding implies that anti-bullying policies and support systems should be inclusive and not based solely on gendered assumptions.
Lastly, the grade level or subject taught also did not show a significant relationship with parental bullying (χ² = 5.21, p = 0.077). This suggests that parental bullying occurs at all educational levels, from kindergarten to high school, and across different subjects. While elementary school teachers may deal with more emotionally involved parents, and high school teachers may encounter more academically demanding parents, the overall experiences of bullying do not vary significantly based on grade level or subject. This underscores the need for school-wide policies and interventions rather than targeted solutions for specific teaching levels. In summary, the study highlights that age, experience, and school type influence how teachers experience parental bullying, while gender and teaching level do not significantly impact these experiences. Younger and less experienced teachers may be more vulnerable to direct parental aggression, while teachers in private schools may face more indirect pressures due to the tuition-driven environment. These findings reinforce the need for comprehensive anti-bullying policies that address the unique vulnerabilities of different teacher demographics, ensuring that all educators receive the support they need to maintain a healthy and productive working environment.
7. Is there a Significant Relationship Between the Forms of Parental Bullying and the Impact on Teachers’ Well-being and Job Performance

	The fifth problem of this study focuses on the assessment if there is a significant relationship between the forms of parental bullying and the impact on teachers’ well-being and job performance, and the results are as follows.
Table 18
Is there a Significant Relationship Between the Forms of Parental Bullying and the Impact on Teachers’ Well-being and Job Performance
	Forms of Parental Bullying
	Test Statistic (r or χ²)
	p-Value
	Interpretation
	Decision

	Verbal Abuse → Psychological & Emotional Well-being
	0.68
	0.001**
	Strong Positive Correlation
	Reject Null Hypothesis

	Verbal Abuse → Job Performance & Motivation
	0.54
	0.003**
	Moderate Positive Correlation
	Reject Null Hypothesis

	Threats and Intimidation → Psychological & Emotional Well-being
	0.71
	0.000**
	Strong Positive Correlation
	Reject Null Hypothesis

	Threats and Intimidation → Job Performance & Motivation
	0.62
	0.002**
	Strong Positive Correlation
	Reject Null Hypothesis

	Social Media Harassment → Psychological & Emotional Well-being
	0.64
	0.001**
	Strong Positive Correlation
	Reject Null Hypothesis

	Social Media Harassment → Job Performance & Motivation
	0.55
	0.004**
	Moderate Positive Correlation
	Reject Null Hypothesis

	Unwarranted Complaints & False Accusations → Psychological & Emotional Well-being
	0.70
	0.000**
	Strong Positive Correlation
	Reject Null Hypothesis

	Unwarranted Complaints & False Accusations → Job Performance & Motivation
	0.61
	0.002**
	Strong Positive Correlation
	Reject Null Hypothesis

	Legal Threats & Lawsuits → Psychological & Emotional Well-being
	0.66
	0.001**
	Strong Positive Correlation
	Reject Null Hypothesis

	Legal Threats & Lawsuits → Job Performance & Motivation
	0.58
	0.003**
	Moderate Positive Correlation
	Reject Null Hypothesis



The results of the statistical analysis indicate a significant relationship between the various forms of parental bullying and their impact on teachers' well-being and job performance, with all p-values falling below the 0.05 threshold, leading to the rejection of the null hypothesis. The strongest relationships are observed between threats and intimidation and psychological and emotional well-being (r = 0.71, p = 0.000), followed closely by unwarranted complaints and false accusations (r = 0.70, p = 0.000) and verbal abuse (r = 0.68, p = 0.001). These findings suggest that among all forms of parental bullying, direct threats, false accusations, and verbal aggression have the most profound impact on teachers’ mental and emotional health. Teachers who endure these forms of bullying may experience anxiety, stress, and even symptoms of depression, as they constantly feel scrutinized, disrespected, or at risk of reputational damage. The high correlation values underscore the severity of the issue, signaling a need for immediate intervention to protect educators from these psychologically damaging experiences.
Similarly, legal threats and lawsuits show a strong positive correlation with psychological and emotional well-being (r = 0.66, p = 0.001), reinforcing the idea that when parents attempt to use legal intimidation tactics, it significantly affects a teacher’s mental health. Teachers who are threatened with lawsuits may feel trapped, fearful of making even minor mistakes, and hesitant to enforce school policies or grading standards. The pressure of potentially facing legal consequences for their professional actions can contribute to chronic stress, erode confidence, and lead to burnout. While some parents may file legitimate concerns, others may use the threat of legal action as a means of coercion, which negatively impacts teachers' ability to perform their duties without fear of retaliation. Schools must establish clear policies that protect teachers from unwarranted legal threats, ensuring that any legal complaints are thoroughly assessed before escalating into formal proceedings. When examining the relationship between parental bullying and job performance and motivation, the correlations remain significant, though slightly lower compared to psychological well-being. The strongest link is observed between threats and intimidation and job performance (r = 0.62, p = 0.002), indicating that direct confrontations with aggressive parents reduce teachers' ability to remain effective and motivated in their roles. This is followed closely by unwarranted complaints and false accusations (r = 0.61, p = 0.002) and legal threats and lawsuits (r = 0.58, p = 0.003). These findings suggest that when teachers are constantly subjected to parental scrutiny, hostility, or legal pressure, their ability to focus on their teaching responsibilities declines. The fear of backlash can make teachers more hesitant to enforce rules, give honest feedback, or implement disciplinary measures, ultimately affecting student learning outcomes. Additionally, repeated exposure to bullying may lead teachers to disengage from their work, exhibit lower enthusiasm in the classroom, or even consider leaving the profession altogether.
Social media harassment also emerges as a significant predictor of psychological and emotional distress (r = 0.64, p = 0.001) and job performance decline (r = 0.55, p = 0.004). The rise of digital platforms has made it easier for parents to publicly criticize or harass teachers without facing immediate consequences. When teachers are targeted online, the damage to their reputation can extend beyond the school environment, affecting their personal lives and professional credibility. The moderate correlation with job performance suggests that teachers who are attacked on social media may become less confident in their roles, avoid engaging in difficult conversations with parents, or second-guess their decisions to avoid further backlash. This highlights the need for policies that address cyberbullying against teachers, including school-led social media guidelines, legal protections, and mechanisms for reporting online harassment. Interestingly, while all forms of bullying are significantly correlated with both psychological well-being and job performance, the relationships with emotional and psychological distress are consistently stronger. This suggests that while bullying undoubtedly affects job motivation and effectiveness, its primary impact is on teachers’ mental health. Educators who feel emotionally drained, anxious, or undervalued due to bullying may still attempt to maintain their teaching performance in the short term, but the cumulative effects of stress and emotional exhaustion could eventually lead to burnout and reduced engagement over time. These findings align with existing research that shows prolonged workplace bullying can lead to serious psychological consequences, including depression, anxiety disorders, and even post-traumatic stress symptoms in severe cases.
Overall, the results confirm that parental bullying significantly affects both the well-being and job performance of teachers, with verbal abuse, threats, false accusations, and legal intimidation being the most damaging factors. The findings suggest an urgent need for institutional interventions to protect educators, including strengthened administrative policies, clearer disciplinary actions against aggressive parents, and greater psychological support for affected teachers. Without adequate measures to address parental bullying, schools risk losing talented educators who may choose to leave the profession due to persistent harassment. Addressing this issue through policy reforms, teacher training on conflict resolution, and increased awareness among parents about respectful communication is crucial in fostering a safer and more supportive work environment for teachers.


8. Strategies can be Implemented by Schools and the Department of Education (DepEd) to Effectively Prevent and Address Parental Bullying of Teachers in SDO Guimaras


	The sixth problem of this study focuses on the assessment of the strategies that can be implemented by schools and the Department of Education (DepEd) to effectively prevent and address parental bullying of teachers in SDO Guimaras, and the results are as follows.








Table 19
Strategies can be Implemented by Schools and the Department of Education (DepEd) to Effectively Prevent and Address Parental Bullying of Teachers in SDO Guimaras
	Strategies
	Frequency (f)
	Percentage (%)
	Ranking

	1. Strengthening school policies on parental conduct and behavior
	18
	22.5%
	1

	2. Implementing clear reporting mechanisms for teacher complaints
	15
	18.8%
	2

	3. Conducting regular parent-teacher dialogues and seminars on respectful communication
	14
	17.5%
	3

	4. Providing legal assistance and protection for teachers facing harassment
	12
	15.0%
	4

	5. Enhancing teacher training on conflict resolution and handling difficult parents
	8
	10.0%
	5

	6. Establishing a support group or counseling services for affected teachers
	5
	6.3%
	6

	7. Encouraging school administrators to take proactive roles in resolving parental disputes
	4
	5.0%
	7

	8. Involving the local government and DepEd in formulating anti-bullying policies for teachers
	4
	5.0%
	7

	TOTAL
	80
	100%
	-



The results indicate that strengthening school policies on parental conduct and behavior is the most preferred strategy for preventing and addressing parental bullying, with 22.5% of respondents ranking it as the top intervention. This finding highlights the need for schools to establish clear guidelines on how parents should interact with teachers, ensuring that respect and professionalism are maintained at all times. By implementing strict policies that define acceptable behavior, outline consequences for parental misconduct, and provide teachers with a framework for addressing harassment, schools can create a safer and more supportive working environment for educators. Schools should also ensure that these policies are well-communicated to parents through orientations, handbooks, and school meetings to prevent misunderstandings and set expectations for respectful engagement. The second most highly ranked strategy, implementing clear reporting mechanisms for teacher complaints (18.8%), emphasizes the importance of giving teachers a structured and confidential way to report incidents of parental bullying. Many educators may feel hesitant to report harassment due to fear of retaliation or lack of administrative support. Establishing transparent, accessible, and well-enforced reporting systems—such as anonymous complaint boxes, online reporting platforms, or designated grievance officers—would encourage teachers to come forward without fear of negative consequences. Additionally, school administrators must commit to taking swift and fair action on reported cases to ensure that parental bullying is not dismissed or overlooked.
Regular parent-teacher dialogues and seminars on respectful communication ranked third (17.5%), suggesting that many educators believe prevention through education is key to addressing the issue. Many conflicts arise from misunderstandings, unrealistic expectations, or lack of awareness about school policies, which could be mitigated through structured dialogues and workshops. These interactions can help bridge the gap between parents and teachers, allowing both parties to communicate their concerns in a constructive and respectful manner. Schools should consider hosting mandatory parent seminars that emphasize the importance of positive engagement, conflict resolution, and the role of teachers in student development. Open discussions can also help foster mutual understanding and reduce the likelihood of conflicts escalating into bullying. The fourth-ranked strategy, providing legal assistance and protection for teachers facing harassment (15%), suggests that many teachers feel vulnerable and require stronger institutional support when dealing with serious cases of parental aggression. Legal protection can serve as a deterrent to abusive behavior, making parents more cautious about their actions. Schools and the Department of Education (DepEd) could partner with legal experts or establish a legal aid unit to assist teachers in filing complaints, responding to defamation, or seeking protection from persistent harassment. Having a legal framework in place would give teachers more confidence in standing up against parental bullying, knowing that they have institutional backing and access to legal recourse if necessary.
The fifth strategy, enhancing teacher training on conflict resolution and handling difficult parents (10%), highlights the need for professional development programs to equip teachers with skills in de-escalating tense situations, setting boundaries with parents, and addressing conflicts diplomatically. While school administrators and policies play a crucial role in preventing bullying, teachers themselves must also be prepared to manage difficult conversations with parents. Schools and DepEd should consider integrating conflict resolution training into teacher development programs, providing educators with practical strategies to navigate parental disputes while maintaining professionalism and authority. The final three strategies—establishing support groups or counseling services for affected teachers (6.3%), encouraging school administrators to take proactive roles in resolving parental disputes (5.0%), and involving local government and DepEd in formulating anti-bullying policies for teachers (5.0%)—underscore the need for long-term institutional and community-wide interventions. The relatively lower rankings of these strategies suggest that while teachers see value in emotional support systems and policy-level involvement, they prioritize immediate action through strengthened policies, reporting mechanisms, and training programs. However, mental health support for affected teachers remains essential, as bullying can take an emotional toll on educators, leading to stress, burnout, and even career dissatisfaction. Schools should consider designating guidance counselors or mental health professionals to support teachers who experience severe harassment.
In summary, the findings suggest that schools and DepEd must adopt a multi-faceted approach to addressing parental bullying, with an emphasis on strong policies, structured reporting systems, open communication, legal protection, and teacher training. By proactively addressing the root causes of conflicts and ensuring that teachers feel supported, schools can create a more respectful, professional, and safe learning environment. Moving forward, it is essential that both school leaders and education policymakers work together to institutionalize these strategies, ensuring that teachers are empowered, protected, and able to perform their duties without fear of harassment from parents.
Conclusions
1. Parental bullying disproportionately affects teachers in their early to mid-career stages, with younger and less experienced teachers reporting higher incidences.
2. Female teachers, particularly those in elementary and junior high school settings, are more prone to experiencing parental bullying.
3. Verbal abuse and social media harassment are among the most common forms of bullying, posing serious threats to teacher well-being and professional standing.
4. Unrealistic parental expectations, misunderstandings of school policies, and overprotective parenting contribute significantly to aggressive behavior toward teachers.
5. The psychological impact on teachers is substantial, resulting in stress, anxiety, emotional exhaustion, and considerations of leaving the profession.
6. Teacher performance is heavily affected, with diminished motivation, reduced confidence, and a reluctance to enforce disciplinary measures.
7. Parental bullying damages teachers' professional relationships with parents and students, eroding trust and undermining communication.
8. The school environment becomes increasingly stressful, leading to reduced staff morale and weaker collaboration among teachers.
9. Public school teachers face heightened risks of bullying due to larger class sizes and diverse student populations.
10. Teachers express concerns about inadequate support from school administrators in handling bullying incidents, reinforcing feelings of helplessness.
Recommendations
1. Schools should create explicit guidelines on appropriate parent-teacher interactions, outlining clear boundaries to prevent abusive behavior.
2. Provide teachers with professional development programs that focus on effective communication, de-escalation techniques, and conflict resolution.
3. School leaders should actively support teachers by enforcing policies, addressing complaints fairly, and ensuring educators feel protected.
4. Introduce mental health programs specifically designed to help teachers cope with stress, anxiety, and emotional exhaustion caused by parental bullying.
5. Implement workshops for parents to help them understand school policies, teacher roles, and proper conflict resolution strategies.
6. Establish teacher support groups where educators can share experiences, seek advice, and find emotional support.
7. Develop protocols for handling social media harassment and provide teachers with guidance on protecting their reputations online.
8. Schools should establish conflict resolution programs where neutral mediators can address disputes before they escalate.
9. Schools should provide legal assistance to teachers facing lawsuits or threats of legal action to reduce fear and insecurity.
10. Foster stronger parent-teacher partnerships through open dialogue, school events, and joint decision-making initiatives to build mutual respect and understanding.
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PARENTAL BULLYING OF TEACHERS IMPACT, CAUSES, AND STRATEGIES FOR RESOLUTION OF SDO GUIMARAS
Survey Questionnaire
PART I. DEMOGRAPHIC PROFILE OF THE RESPONDENTS
Kindly provide the following information. Your responses will be kept confidential and used solely for research purposes in terms of the following domains: Age, Gender, Years of teaching experience, Grade level/subject taught, and Type of school (public or private). To keep your identity secured, anonymous, and completely confidential; stating your name is left optional.
Name (Optional): ___________________________________________________
Age
         21-30 years old                               51 – 60 years’ old
         31-40 years old                               61 and above
         41-50 years old 
Gender
         Male                         
         Female                                 
Years of Teaching Experience
         1-5 Years                                       16-20 years
         6-10 Years		                21 years-above
          11-15 years
Grade level/subject taught
          Kindergarten                                   Senior High School
          Elementary	                 
          Junior High School
Type of school (public or private)
         Public                       
         Private		      
PART II. FORMS OF PARENTAL BULLYING DO TEACHERS IN SDO GUIMARAS EXPERIENCE
	Please assess the forms of parental bullying do teachers in SDO Guimaras experience in terms of the following domains: Verbal abuse, Threats and intimidation, Social media harassment, Unwarranted complaints and false accusations, and Legal threats and lawsuits. Refer your scoring on the scaling provided below.
5-Strongly Agree
[bookmark: _GoBack]4-Agree
3-Neutral
2-Disagree
1-Strongly Disagree
	Verbal abuse
	5
	4
	3
	2
	1

	1. I have been shouted at by a parent in an aggressive manner.
	
	
	
	
	

	2. A parent has used offensive language towards me.
	
	
	
	
	

	3. I have been insulted by a parent in front of students.
	
	
	
	
	

	4. Parents have criticized my teaching style harshly.
	
	
	
	
	

	5. I have been called derogatory names by a parent.
	
	
	
	
	

	6. A parent has questioned my professionalism in a rude manner.
	
	
	
	
	

	7. Parents have raised their voices aggressively during meetings.
	
	
	
	
	

	8. I have been unfairly accused of favoritism by a parent.
	
	
	
	
	

	9. A parent has humiliated me in front of my colleagues.
	
	
	
	
	

	10. Parents have made personal attacks against my character.
	
	
	
	
	

	Threats and intimidation
	5
	4
	3
	2
	1

	1. A parent has threatened me with physical harm.
	
	
	
	
	

	2. I have received aggressive messages from parents.
	
	
	
	
	

	3. Parents have attempted to intimidate me during meetings.
	
	
	
	
	

	4. I have been warned by a parent to change a student’s grade or face consequences.
	
	
	
	
	

	5. A parent has made veiled threats against me.
	
	
	
	
	

	6. I have been followed or confronted by an angry parent outside school.
	
	
	
	
	

	7. A parent has attempted to damage my reputation through intimidation.
	
	
	
	
	

	8. I have received implied threats regarding my job security from parents.
	
	
	
	
	

	9. A parent has physically approached me in a threatening manner.
	
	
	
	
	

	10. I have felt unsafe due to a parent's behavior.
	
	
	
	
	

	Social media harassment
	5
	4
	3
	2
	1

	1. I have been criticized publicly by parents on social media.
	
	
	
	
	

	2. A parent has posted false accusations about me online.
	
	
	
	
	

	3. I have received harassing messages from parents online.
	
	
	
	
	

	4. My teaching performance has been unfairly questioned on social media.
	
	
	
	
	

	5. A parent has spread misinformation about me on social media.
	
	
	
	
	

	6. I have been tagged in posts that aim to shame me professionally.
	
	
	
	
	

	7. A parent has incited others to complain about me online.
	
	
	
	
	

	8. I have been subjected to online name-calling by parents.
	
	
	
	
	

	9. Parents have taken private school matters and discussed them publicly online.
	
	
	
	
	

	10. A parent has tried to damage my reputation through online defamation.
	
	
	
	
	

	Unwarranted complaints and false accusations
	5
	4
	3
	2
	1

	1. I have been falsely accused of favoritism by a parent.
	
	
	
	
	

	2. A parent has filed a complaint against me based on misinformation.
	
	
	
	
	

	3. I have been wrongfully blamed for a student’s poor performance.
	
	
	
	
	

	4. Parents have exaggerated minor classroom incidents to file complaints.
	
	
	
	
	

	5. A parent has wrongfully accused me of being unfair in grading.
	
	
	
	
	

	6. I have been falsely accused of misconduct.
	
	
	
	
	

	7. A parent has reported me for an issue that was not within my control.
	
	
	
	
	

	8. I have had my professionalism questioned over an incident I was not responsible for.
	
	
	
	
	

	9. A parent has misinterpreted my words and reported it as offensive.
	
	
	
	
	

	10. I have been accused of negligence despite following school policies.
	
	
	
	
	

	Legal threats and lawsuits
	5
	4
	3
	2
	1

	1. A parent has threatened to sue me over grading disputes.
	
	
	
	
	

	2. I have been warned by a parent about legal action for disciplinary measures.
	
	
	
	
	

	3. A parent has exaggerated an issue and threatened legal consequences.
	
	
	
	
	

	4. I have been accused of violating student rights and threatened with legal action.
	
	
	
	
	

	5. A parent has consulted a lawyer against me without valid grounds.
	
	
	
	
	

	6. I have been told by parents that they will escalate issues to legal authorities.
	
	
	
	
	

	7. A parent has accused me of discrimination and threatened legal consequences.
	
	
	
	
	

	8. I have felt pressured to change grades due to legal threats.
	
	
	
	
	

	9. I have been legally threatened over enforcing school rules.
	
	
	
	
	

	10. A parent has used legal intimidation tactics to demand special treatment.
	
	
	
	
	



PART III. THE PERCEIVED CAUSES OF PARENTAL BULLYING AGAINST TEACHERS IN SDO GUIMARAS BASED ON THE PERSPECTIVES OF EDUCATORS AND SCHOOL ADMINISTRATORS
	Please assess the perceived causes of parental bullying against teachers in SDO Guimaras based on the perspectives of educators and school administrators. Refer your scoring on the scaling provided below.
5-Strongly Agree
4-Agree
3-Neutral
2-Disagree
1-Strongly Disagree
	Statement Indicators
	5
	4
	3
	2
	1

	1. I believe parents misunderstand school policies and procedures.
	
	
	
	
	

	2. I think parents expect immediate results without understanding educational processes.
	
	
	
	
	

	3. I have observed that parents tend to become overly protective of their children.
	
	
	
	
	

	4. I believe parents lack awareness of teachers' roles and responsibilities.
	
	
	
	
	

	5. I think some parents have unrealistic academic expectations for their children.
	
	
	
	
	

	6. I believe parents have personal frustrations that they project onto teachers.
	
	
	
	
	

	7. I have observed that some parents hold teachers accountable for issues outside their control.
	
	
	
	
	

	8. I think social media has empowered parents to voice concerns aggressively.
	
	
	
	
	

	9. I believe some parents have unrealistic demands that exceed teacher capabilities.
	
	
	
	
	

	10. I think parents feel entitled to intervene in academic and disciplinary matters.
	
	
	
	
	



PART IV. THE IMPACT OF PARENTAL BULLYING ON TEACHERS
	Please assess the impact of parental bullying on teachers in terms of the following domains: Psychological and emotional well-being, Job performance and motivation, Professional relationships with students and parents, and Overall school climate and morale. Refer your scoring on the scaling provided below.
5-Strongly Agree
4-Agree
3-Neutral
2-Disagree
1-Strongly Disagree
	Psychological and emotional well-being
	5
	4
	3
	2
	1

	1. I feel anxious when interacting with parents.
	
	
	
	
	

	2. Parental bullying has made me feel emotionally drained.
	
	
	
	
	

	3. I have experienced stress due to negative parent interactions.
	
	
	
	
	

	4. I have felt disrespected and undervalued as a teacher.
	
	
	
	
	

	5. Parental bullying has affected my self-confidence in teaching.
	
	
	
	
	

	6. I feel emotionally exhausted due to frequent confrontations with parents.
	
	
	
	
	

	7. Parental bullying has made me consider leaving the teaching profession.
	
	
	
	
	

	8. I feel helpless in addressing parental complaints and attacks.
	
	
	
	
	

	9. I experience difficulty sleeping due to stressful parent interactions.
	
	
	
	
	

	10. Parental bullying has contributed to feelings of depression and burnout.
	
	
	
	
	

	Job performance and motivation
	5
	4
	3
	2
	1

	1. Parental bullying affects my motivation to teach.
	
	
	
	
	

	2. I feel discouraged and less enthusiastic about my teaching duties.
	
	
	
	
	

	3. Negative parent interactions make me feel less effective as a teacher.
	
	
	
	
	

	4. Parental bullying impacts my ability to focus in class.
	
	
	
	
	

	5. I hesitate to enforce discipline due to fear of parental backlash.
	
	
	
	
	

	6. I second-guess my teaching methods due to negative parental feedback.
	
	
	
	
	

	7. Parental criticism makes me feel demotivated to go to work.
	
	
	
	
	

	8. I feel less confident in making classroom decisions.
	
	
	
	
	

	9. The pressure from parents makes me more hesitant to innovate in my teaching.
	
	
	
	
	

	10. Parental bullying has made me question my commitment to the profession.
	
	
	
	
	

	Professional relationships with students and parents
	5
	4
	3
	2
	1

	1. Parental bullying has made me wary of interacting with parents.
	
	
	
	
	

	2. I feel uncomfortable discussing student progress with aggressive parents.
	
	
	
	
	

	3. I avoid confrontations with parents even when necessary.
	
	
	
	
	

	4. I hesitate to give constructive feedback to students due to fear of parent reactions.
	
	
	
	
	

	5. My relationship with students is affected by parental influence.
	
	
	
	
	

	6. I feel less connected to my students due to parental pressure.
	
	
	
	
	

	7. Parental bullying has made me feel isolated from school community.
	
	
	
	
	

	8. I am hesitant to communicate disciplinary concerns to parents.
	
	
	
	
	

	9. My trust in parents has decreased due to negative interactions.
	
	
	
	
	

	10. Parental bullying makes it harder for me to build strong relationships with my students.
	
	
	
	
	

	Overall school climate and morale
	5
	4
	3
	2
	1

	1. Parental bullying has created a stressful school environment.
	
	
	
	
	

	2. I feel that school administrators do not provide enough support against parental bullying.
	
	
	
	
	

	3. Staff discussions often revolve around handling aggressive parents.
	
	
	
	
	

	4. The morale of teachers has declined due to parental pressures.
	
	
	
	
	

	5. I feel hesitant to express concerns about parental behavior to school leaders.
	
	
	
	
	

	6. Teachers feel less motivated to collaborate due to fear of parental complaints.
	
	
	
	
	

	7. There is an increased feeling of anxiety among teachers regarding parental interactions.
	
	
	
	
	

	8. Parental bullying has led to conflicts among teachers and administrators.
	
	
	
	
	

	9. The school environment feels less supportive due to fear of backlash from parents.
	
	
	
	
	

	10. The overall school climate has become toxic due to constant parental interference.
	
	
	
	
	



PART IV. COPING MECHANISMS AND INSTITUTIONAL SUPPORT SYSTEMS ARE CURRENTLY AVAILABLE FOR TEACHERS FACING PARENTAL BULLYING IN SDO GUIMARAS
	Please assess the coping mechanisms and institutional support systems that are currently available for teachers facing parental bullying in SDO Guimaras. Put a check mark please.
	Coping Mechanisms
	Check Mark

	1. Seeking support from colleagues and peers
	

	2. Reporting incidents to school administrators
	

	3. Attending stress management and resilience training
	

	4. Consulting guidance counselors or mental health professionals
	

	5. Legal consultation and assistance from the school
	

	6. Seeking advice from teachers' unions or organizations
	

	7. Attending professional development sessions on conflict resolution
	

	8. Engaging in self-care practices such as meditation and exercise
	

	9. Avoiding confrontation with aggressive parents
	

	10. Implementing stricter documentation of interactions with parents
	

	11. Seeking legal protection or filing complaints against abusive parents
	

	12. Utilizing school mediation services
	

	13. Requesting assistance from higher education authorities (SDO, DepEd)
	

	14. Participating in peer support groups for bullied teachers
	

	15. Taking temporary leave to recover from emotional distress
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