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Abstract
This study investigated the level of ethical leadership practices among school heads and their influence on teachers’ morale, productivity, and job commitment within public elementary and secondary schools under the Schools Division of Iriga City. Adopting a descriptive-correlational research design, data were collected from two participant groups: school heads and teachers. The findings revealed that school heads demonstrate a very high level of ethical leadership practices across all evaluated categories, with Role Modeling and Ethical Behavior ranking the highest. Similarly, teachers exhibited a very high level of morale, productivity, and job commitment. Inferential analysis confirmed a significant positive relationship between the ethical leadership practices of school heads and key teacher performance outcomes. Based on these outcomes, an Ethical Leadership Enhancement Toolkit was proposed to sustain organizational trust, optimize performance, and foster inclusive school environments.
1. Introduction
In today's evolving educational climate, the ethical conduct of school heads has emerged as a major factor influencing the professional experiences of teaching personnel. Ethical leadership—defined by Brown and Treviño (2006) as demonstrating normatively appropriate behavior through personal actions and interpersonal connections—fosters trust, supports employee well-being, and drives overall institutional success. Globally, this aligns with the United Nations Sustainable Development Goals (SDGs), specifically SDG 4 (Quality Education), SDG 8 (Decent Work and Economic Growth), and SDG 16 (Peace, Justice, and Strong Institutions) by advocating for fair, transparent, and decent working conditions.
Nationally, public school teachers face profound occupational issues; data from the Philippine Institute for Development Studies (PIDS, 2022) indicates that 4 out of 10 public school educators suffer from severe work stress caused by administrative overloads and inconsistent leadership styles. To counter teacher burnout and falling motivation, domestic legal policies like Republic Act No. 6713 (Code of Conduct and Ethical Standards for Public Officials and Employees), Republic Act No. 9155 (Governance of Basic Education Act), and DepEd Order No. 42, s. 2017 demand that school heads serve as moral exemplars who establish empathetic, transparent, and legally accountable environments.
Local studies in the Philippine context, such as work by Ancho and Villadiego (2022) on award-winning school heads, underscore that ethical leadership is not merely compliance but a transformative practice that shapes institutional identity. Conversely, as noted by Abdullah, Alias, and Hamid (2024), inconsistent governance can compromise teacher efficiency, whereas strong ethical frameworks reinforce job performance.
This study addresses the critical need to mathematically analyze how specific dimensions of ethical leadership directly correlate with teacher outcomes. The study explores these dynamics through the lens of three baseline theories integrated into the Ethical Leadership Pathway Model: (1) Social Learning Theory (Bandura, 1977; Brown & Treviño, 2023), positioning the school head as a visible moral agent whose ethical behaviors are observed and emulated by teachers; (2) Social Exchange Theory (Blau, 1964), framing fair and respectful treatment as a leadership resource that prompts teachers to reciprocate with higher dedication; and (3) Self-Determination Theory (Deci et al., 2017), linking leadership integrity directly to the satisfaction of teachers' intrinsic psychological needs for autonomy, competence, and relatedness.
2. Method
Research Design
This study utilized a descriptive-correlational research design. Following frameworks established by Creswell and Creswell (2018), it deployed quantitative assessments to measure existing perceptions of ethical practices and statistically evaluate the correlation between leadership actions and teacher responses.
Participants & Setting
The participants consisted of two distinct groups—school heads and public school teachers—drawn from selected public elementary and secondary institutions under the Schools Division of Iriga City.
Instrumentation & Data Collection
Data collection instruments included customized questionnaires validated using traditional educational research protocols (Fraenkel, Wallen, & Hyun, 2019). Perceptions were scored on a 5-point Likert scale modeled after Likert (1932) (ranging from 1.00–1.79 as Very Low up to 4.20–5.00 as Very High). The input variables targeted five key leadership domains: (a) Integrity and Honesty, (b) Fairness and Justice, (c) Respect and Dignity, (d) Accountability and Transparency, and (e) Role Modeling and Ethical Behavior.
Data Analysis
Descriptive data were analyzed using weighted means, verbal interpretations, and statistical rankings. Following standard methodologies (Salkind, 2017), inferential assessments regarding the strength and direction of the variables were determined via the Pearson Product-Moment Correlation Coefficient (r).
3. Results
The descriptive results revealed an aligned and highly positive perspective regarding leadership practices and teacher output metrics in Iriga City.
Level of Ethical Leadership Practices
As illustrated in Table 1, both populations perceived the ethical actions of school heads to be Very High across all dimensions, concluding with a Grand Mean of 4.56 for teachers and 4.94 for school administrators.
	Categories
	Teachers WM
	VI
	Rank
	School Heads WM
	VI
	Rank
	Average WM
	VI
	Rank

	Role Modeling & Ethical Behavior
	4.58
	VH
	1
	4.98
	VH
	1
	4.78
	VH
	1

	Integrity and Honesty
	4.57
	VH
	2
	4.96
	VH
	2
	4.76
	VH
	2

	Fairness and Justice
	4.56
	VH
	3.5
	4.92
	VH
	4
	4.74
	VH
	4

	Respect and Dignity
	4.56
	VH
	3.5
	4.92
	VH
	4
	4.74
	VH
	4

	Accountability & Transparency
	4.55
	VH
	5
	4.92
	VH
	4
	4.74
	VH
	4

	Grand Mean
	4.56
	VH
	
	4.94
	VH
	
	4.75
	VH
	



· Integrity & Honesty Specifics: Within this category, "Admits mistakes and takes responsibility" achieved the highest average weight (WM = 4.80).
· Fairness Specifics: Teachers highly valued impartial treatment and task allocation (WM = 4.57), while "Listens to all sides before making decisions" scored the lowest relatively (WM = 4.53).
· Respect Specifics: "Respects the opinion of teachers" achieved the leading position among teachers (WM = 4.58).
Teacher Performance Outcomes (Morale, Productivity, and Commitment)
Teachers’ Morale: Achieved a total mean score of 4.48 (Very High) among teachers and 4.90 among school heads. Having a positive attitude toward work emerged as the primary indicator (WM = 4.74 average), while "Experience high job satisfaction" scored lowest (WM = 4.64).
Teachers’ Productivity: Scored Very High overall (Mean = 4.54 for teachers; 4.90 for school heads). Instructors scored highest at "Demonstrate effectiveness in teaching" (WM = 4.57), but displayed lower relative averages on "Consistently meet performance expectations" (WM = 4.51).
Inferential Analysis
The Pearson Product-Moment Correlation test indicated a statistically significant positive relationship (p < 0.05) between the level of ethical leadership practices displayed by school heads and the corresponding levels of teacher morale, productivity, and professional commitment. Consequently, the null hypotheses were rejected.
4. Discussion
The empirical findings underscore that ethical leadership functions as a critical job resource. The exceptionally high evaluation of Role Modeling and Ethical Behavior (WM = 4.78) validates the structural assumptions of Social Learning Theory (Bandura, 1977; Brown & Treviño, 2023). Because school heads operate as highly visible figures, their overt ethical actions establish an operational template for the entire school ecosystem. When leaders openly admit mistakes and assume responsibility (WM = 4.80), they build an environment of psychological safety. This supports contemporary findings by Obiekwe et al. (2024), which establish that principal accountability directly reduces workplace anxiety and fosters administrative trust.
Furthermore, the significant correlation with teacher morale supports Social Exchange Theory (Blau, 1964). As highlighted by Barth (2025), when teachers find themselves treated with fairness and respect, they experience a felt obligation to reciprocate by investing maximum professional effort.
The slight disparity between highly positive internal work attitudes (WM = 4.74) and lower reported job satisfaction (WM = 4.64) mirrors systematic domestic challenges documented by Ramirez and Capili (2024), where institutional strain and heavy non-teaching loads often suppress satisfaction metrics despite a strong professional calling. This highlights that while teacher resilience and dedication are high, administrative support must be deliberately sustained.
Ultimately, the strong statistical correlation confirms the core principles of Self-Determination Theory (Deci et al., 2017): school heads who govern with clear transparency, equality, and professional respect successfully satisfy teachers’ intrinsic needs for autonomy and relatedness, leading to optimized productivity and institutional retention.
Conclusion & Recommendations
· 1. Implementation of the Toolkit: Adopt the proposed Ethical Leadership Enhancement Toolkit for School Heads across the division to standardize ethical decision-making, reflective journaling, and peer-feedback systems.
· 2. Targeted Recognition Systems: Establish enhanced school-level emotional and professional recognition programs to boost job satisfaction metrics, mitigating the pressures noted in literature.
· 3. Professional Development Workshops: Conduct continuous seminars focused on conflict management and participatory decision-making to strengthen lower-scoring areas like multi-perspective listening.
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