MANAGING COMMONLY OBSERVED HYPERACTIVITY IN KINDERGARTEN LEARNERS




Abstract:
This study investigated the commonly observed hyperactive behaviors among kindergarten learners and the strategies employed by teachers to manage them in selected public schools in Legazpi City during School Year 2025–2026. Hyperactivity, characterized by restlessness, impulsivity, excessive talking, and difficulty sustaining attention, poses challenges to classroom dynamics, instructional quality, and peer interactions. Using a mixed‑methods design, quantitative data were collected through observation checklists to determine the frequency of hyperactive behaviors, while qualitative insights were gathered from teacher interviews to explore management practices. Results revealed that learners most frequently exhibited difficulty staying still (mean = 4.30, “Always”), leaving seats without permission (mean = 4.25, “Always”), and excessive talking (mean = 4.05, “Often”). Other behaviors included short attention spans, impulsivity, and easy distractibility, all of which were interpreted as “Often” observed. To address these challenges, teachers applied varied instructional strategies, such as short and diverse activities (mean = 4.35, “Always”), movement‑based learning, clear instructions, and play‑based approaches. Classroom management techniques emphasized establishing clear rules and routines (mean = 4.40, “Always”), frequent reminders, close monitoring, and seating arrangements to minimize distractions. Behavior modification practices highlighted the consistent use of praise and rewards (mean = 4.45, “Always”), communication with parents, and application of consequences, with behavior charts ranked lowest but still “Often” used. Findings underscored the importance of flexible, learner‑centered pedagogy and proactive classroom management in supporting hyperactive learners. Teachers recognized the need to convert high energy into constructive participation through engaging lessons, structured routines, and positive reinforcement. Collaboration with parents further strengthened behavioral guidance. The study concludes that hyperactivity is a frequent developmental challenge in kindergarten, requiring strategic instructional, management, and behavior modification practices to foster self‑regulation, improve academic engagement, and promote inclusivity in early childhood education.
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Introduction
	Kindergarten stage is the start of a learner’s formal education. These learners are naturally playful, energetic, curious, and exploratory that are considered qualities needed for learning new things. Considering this in every classroom, there are learners whose levels of activity exceed what is developmentally typical for their age. These children are often described as hyperactive learners, exhibiting persistent restlessness, impulsivity, excessive talking, difficulty sustaining attention, and challenges in following routines and instructions.
Hyperactivity behaviors may significantly affect classroom dynamics specially when the situation of the children is highly energetic. There are learners who keep on standing, roaming around the room, leave their seats, unnecessary conversation randomly appears, or struggles to complete tasks. They may unintentionally disrupt instruction and hinder peer engagement. These behaviors can affect instructional quality, minimize learning in both individual and group learning outcomes. Kindergarten teachers exert extra effort in crafting the best strategies of maintaining classroom order while keeping the maximum learning outcome, fairness among learners, inclusivity, and emotional sensitivity.
Hyperactivity may negatively affect academic performance when these behaviors are not managed appropriately. The Philippines enacted the Inclusive Education Act (Republic Act No. 11650, 2022), which states that schools adopt inclusive policies and practices to accommodate learners with varied educational needs just to address this kind of situation. The mandate of the law emphasizes the responsibility of schools in implementing appropriate pedagogy that ensure equitable treatment of learners in the learning process.
Properly documented and modeled hyperactivity set classroom teachers as armed soldier in the battlefield. Classroom teachers should face this situation in the classroom well-prepared and knowledgeable enough to avoid low academic performance of the learners, improve peer interactions, and lessen their stress burden. These may be achieved by considering research-based approaches and other related studies regarding hyperactivity. Teachers practicing proper guidance on hyperactive learners helps in converting energy into creativity, leadership, and meaningful participation. This is the primary reason of studying the actual classroom setting and focusing on learners’ academic needs, toward the development of a structured pedagogical framework strengthened the by experiences shared by the parents.
This study examined the specific behavioral manifestations of hyperactivity among kindergarten learners in selected public schools in Legazpi City. This also explored the strategies employed by kindergarten teachers in managing the behavior of the kindergarten learners.
Methodology
This study utilized a mixed-methods research design, the researcher collected the quantitative data from the actual responses of the respondents and qualitative data from the interview gathered to the teacher. Quantitative data were utilized to identify the common hyperactive behaviors observed among kindergarten learners. Qualitative data provided detailed insights into the experiences and strategies used by teachers in managing these behaviors. The quantitative data in this study were gathered through an observation checklist that documented learners' behaviors in the classroom. This helped determine the frequency and types of hyperactive behaviors observed during classroom activities. The qualitative data were obtained through interviews with kindergarten teachers to explore their perspectives and experiences in addressing the challenges posed by hyperactive learners.
The participants in this study included ten (10) kindergarten teachers from three (3) selected small, one (1) medium, and one (1) big public school in the Division of Legazpi City during the School Year 2025–2026.
Results and Discussion
Hyperactivities Commonly Observed by the Kindergarten Teachers among Their Learners
	The data manifest that the indicator of the kindergarten learners having difficulty staying still during activities obtained the highest weighted mean of 4.30 and interpreted as Always. It was also ranked first among all the indicators. This means that teachers frequently observe learners having difficulty remaining seated during classroom tasks. This observation is common in kindergarten learners because as young learners they are naturally possessing high levels of energy. The ability of the learners to concentrate and learn the lesson will be affected negatively when the teacher neglect and ignore such behavior.			
	The indicator that the learners were leaving their seat without permission was ranked second with a weighted mean of 4.25 and interpreted as Always. This means that some kindergarten learners tend to move around the classroom even when they are expected to remain seated. This behavior may interrupt classroom routines and affect the flow of instruction.		
	Ranked third in the indicators was the behavior that learners who talks excessively during class time ranked. The computed weighted mean was 4.05 and interpreted as Often. The kindergarten teachers frequently observed other indicators of the behavior like the learners who runs or climbs excessively inside the classroom, learners that has a short attention span. This observation indicates that some learners have difficulty maintaining attention and controlling their physical movements during class activities.	
Table 1
Hyperactivities Commonly Observed by the Kindergarten Teachers among Their Learners
	No.
	Indicators
	Weighted Mean
	Verbal Interpretation
	Rank

	1
	Leaves seat without permission
	4.25
	Always
	2

	2
	Runs or climbs excessively inside the classroom
	3.95
	Often
	4

	3
	Has difficulty staying still during activities
	4.30
	Always
	1

	4
	Talks excessively during class time
	4.05
	Often
	3

	5
	Interrupts the teacher or classmates
	3.70
	Often
	6

	6
	Shifts quickly from one activity to another
	3.60
	Often
	7

	7
	Displays impulsive behavior
	3.80
	Often
	5

	8
	Has difficulty waiting for his/her turn
	3.55
	Often
	8

	9
	Has a short attention span
	3.95
	Often
	4

	10
	Is easily distracted by surrounding stimuli
	3.50
	Often
	9


Grand Mean: 3.96
Interpretation: Often
	The learners who interrupted the teacher or classmates were often observed by the teacher. Some of the hyperactive learners displayed impulsive behavior and shifts quickly from one activity to another. These indicators were interpreted as often manifested. There were observed learners who finds it difficult waiting for their turn and got easily distracted by surrounding stimuli. These indicators obtained slightly lower weighted means but were still interpreted as Often. Even though these indicators occurred less frequently compared to others, they still pose challenges for teachers in maintaining an organized and well-focused classroom. 						Having obtained a grand mean of 3.96 falls under the verbal description often. This is an implication that hyperactive behaviors are observed among kindergarten learners and that they regularly encounter learners who demonstrate high levels of activity, impulsivity, and short attention spans during actual classroom instruction. 
	Barkley and Fisher (2023) supported the results of these findings. Based on their study, the manifestations of hyperactivity in early childhood include excessive movement, impulsive responses, and difficulty sustaining attention during structured learning activities. These behaviors are linked to the development of a child’s executive functioning skills, which include the ability to regulate behavior and control impulses. 				The findings were consistent with the study by Martel et al. (2021), which emphasized that impulsiveness and restlessness are common among young learners with hyperactivity. They revealed that when these behaviors are not addressed, they may potentially lead to difficulties in academic engagement and peer relationships. 		
The results were also aligned with the research of Evans et al. (2020). It highlighted that hyperactive learners often struggle to maintain attention and follow classroom routines, especially during transitions between activities. The study reflected that properly organized classroom environments and consistent routines can help learners regulate their behavior more effectively.			
The frequent observation of behaviors such as short attention span and impulsive actions supports the findings of Zentall and Beike (2019).  They reflected in their study that learners with hyperactive behaviors tend to lose focus quickly. Learners should be exposed to instructional strategies that incorporate movement and interactive learning activities.					
The findings showed that kindergarten learners are commonly hyperactive. These manifestations may influence their ability to participate fully in classroom activities. Teachers are being reminded by the results to view behavior as developmental challenges. It is also an opportunity to convert this behavior into a strategic learning activity and not merely be viewed as a disciplinary concern. Kindergarten learners need appropriate instructional strategies and supportive classroom management practices. By implementing structured routines, engaging learning activities, and positive behavioral support, hyperactive learners gradually develop self-regulation skills and improve their participation in the learning process.

Challenging Hyperactive Behaviors Observed in the Classroom		
	The teachers' responses highlighted several behaviors they find challenging when working with hyperactive learners. One major concern cited was students’ difficulty in staying seated during class activities. Many teachers noted that some learners frequently leave their seats, walk around the classroom, or move relentlessly even during structured lessons. This behavior can disrupt classroom routines and force teachers to give constant reminders. 					
	Another prevalent issue was excessive talking and interruptions in discussions. Some teachers pointed out that students often interrupt or speak without being called on when the teacher or other students are talking. This can disrupt the flow of the lesson and affect learning outcomes. Teachers also observed that short attention spans and easy distractions are common among hyperactive learners. Some learners are also easily distracted and move their attention from one activity to another, without completing the task assigned to them.							These results are consistent with the study of Barkley and Fischer (2023). Hyperactive learners often show too much movement, impulsive behavior, and have difficulty concentrating during structured learning activities, their study said.

Instructional Strategies Used by Kindergarten Teachers in Managing Hyperactive Learners						

	The table shows the different instructional practices employed by teachers, along with their corresponding weighted mean, verbal interpretation, and rank. These instructional strategies aim to support learners who exhibit hyperactive behaviors. Teachers should promote engagement in classroom routines, improving attention, and helping them participate more effectively in classroom activities.
Table 2 
Instructional Strategies Used by Kindergarten Teachers in Managing Hyperactive Learners
	No.
	Instructional Strategies
	Weighted Mean
	Verbal Interpretation
	Rank

	1
	Use short and varied activities
	4.35
	Always
	1

	2
	Incorporate movement-based activities
	4.10
	Often
	2

	3
	Use play-based learning strategies
	3.95
	Often
	4

	4
	Give clear and simple instructions
	4.00
	Often
	3


Grand Mean: 4.10
Interpretation: Often
		
	The data in Table 2 revealed that teachers frequently employ various instructional strategies to address hyperactive behaviors among kindergarten learners. The indicator with highest weighted mean of 4.35 is the teachers who are using short and varied activities to maintain the attention of the learner. It ranks first among all the indicators and interpreted as being Always applied in the classroom. This indicates that teachers consistently implement varied activities to help maintain the attention of learners during classroom instruction.			
	This was followed by the practice of the teacher of incorporating movement-based activities during lessons. It obtained a weighted mean of 4.10 and interpreted as Often. Teachers who are giving clear and simple instructions also received a relatively high weighted mean of 4.00 and interpreted as Often. This result reflects that teachers are frequently using simple and direct instructions to guide learners during tasks. The last indicator of strategies used by teachers is using play-based learning strategies that obtained a weighted mean of 3.95 and interpreted as Often. This result is a reminder for the teachers that they should also utilize play as an instructional approach to engage learners.			
	The grand mean of 4.10 indicates that kindergarten teachers regularly apply different instructional strategies to support hyperactive learners in the classroom. This was interpreted as often being utilized by the teachers.				
	The results show that hyperactive behaviors of the learners really need the instructional strategies by the teachers. They should recognize the importance of adapting their instructional approaches to meet the needs of learners who exhibit hyperactive behaviors. The teachers using short and varied activities indicates that they understand the situation of young learners, especially those with hyperactive behaviors.  This is also needed by the learners who often have shorter attention spans and require more engaging and dynamic lessons.				
	The teachers understand the learners’ energy inside the classroom, and they are using movement-based activities to address those learners. They are converting high level of energy and excessive movement of the learners into a productive learning experience rather than restricting their movement entirely. The teachers are also trying to minimize confusion and help learners better understand classroom expectations by using clear and simple instructions.				
	The result also reflected that teachers integrated play-based instruction to have a more interactive lesson for the kindergarten learners. This was slightly ranked lower than the other strategies but still the teachers are considering this approach in their lesson implementation.							The findings provided an idea for the teacher that they should always think of the best way to accommodate the learning needs of the hyperactive learners. The application of differentiated activities and lesson strategy should be planned carefully and put learners as the center of learning process. The frequent use of varied activities and movement-based instruction indicates that teachers recognize the importance of designing lessons that capture learners’ attention and allow them to express their natural energy in constructive ways.						
	These findings have similar interpretation with the study of Zentall and Beike (2019). It emphasized that hyperactive learners respond more positively when instructional activities allow movement and provide opportunities for active participation. Based on their study, if teachers are integrating activities that the learners will be involved in physical movement, hyperactive learners be motivated to participate and minimizes the disruptive behavior in the classroom. This will also develop the learners to stay focus in the instruction given by the teachers. 		
	The results are also related with the findings of DuPaul and Stoner (2023). They explained that teachers applying interactive lesson increases the attainment of the lesson objective. Teachers should also provide engaging activities for the hyperactive learners to redirect the energy into productive classroom participation. Their study highlights that teaching methods prepared should involve manipulative skills and physical engagement. It can significantly improve attention and motivation among learners with hyperactive behaviors.
	Holst et al. (2022) studied that designing lessons into shorter and varied segments is more effective for hyperactive learners than long and continuous instructional periods. These simple and segmented strategies allow learners to maintain focus for shorter periods while providing opportunities to reset their attention.						The researcher inferred from the collected ideas of the findings that effective instructional strategies play an important role in helping hyperactive learners. The teacher should plan their lesson that the learners will remain engaged and will participate actively in classroom activities. They should integrate different styles, interesting activities, short-term play-based instruction, and movement-based learning experiences. Kindergarten teachers can better support kindergarten learners and develop behavioral as well as academic development with strategic lesson implementation.						The results emphasized the importance of flexible and learner-centered teaching practices in managing hyperactive behaviors among kindergarten learners to maximized learning.
						
Effective Strategies Used by Teachers

	Kindergarten teachers were asked about the strategies they find most effective in managing hyperactive learners. Many teachers emphasized the importance of engaging and interactive learning activities. Several respondents mentioned that incorporating movement-based activities, play-based learning, and short varied lessons helps maintain the attention of learners and reduces disruptive behaviors.					Teachers also highlighted the importance of clear instructions and consistent classroom routines. Kindergarten learners are more likely to behave appropriately and participate actively in classroom activities when they understand classroom expectations and follow a predictable routine.			
Another commonly mentioned strategy was the use of positive reinforcement. These can be done in a form of rewards, giving praise, or recognition when learners demonstrate positive behavior. Teachers explained that acknowledging small improvements in behavior encourages learners to repeat positive actions.						These findings support the research of Zentall and Beike (2019). They noted in their study that hyperactive learners respond positively to instructional approaches that incorporate movement and active participation.

Classroom Management Techniques Used by Kindergarten Teachers in Managing Hyperactive Learners
	These techniques are tailored to address hyperactive behaviors among kindergarten learners. The data shows the different classroom management practices employed by teachers along with their corresponding weighted mean. Verbal interpretation of each classroom practices was also reflected and their ranks. Teachers were able to maintain an organized classroom environment and guide learners well toward appropriate behavior during instructional activities by applying these classroom practices.
	The data in Table 3 show that kindergarten teachers frequently apply various classroom management techniques to manage hyperactive learners. The ranked first among the classroom practices done by the teacher is by establishing clear classroom rules and routines. It obtained the highest weighted mean of 4.40 and interpreted as Always. This indicates that teachers consistently set clear expectations and structured routines to guide learners’ behavior.				
	Ranked second with a weighted mean of 4.20 is the classroom practices of giving frequent reminders of expected behavior and it was interpreted as Often. Followed by monitoring learners closely during activities that recorded a weighted mean of 4.10, also interpreted as Often. These results indicate that kindergarten teachers regularly observe learners to ensure that they follow classroom rules and remain engaged in tasks.



Table 3
Classroom Management Techniques Used by Kindergarten Teachers in Managing Hyperactive Learners
	No.
	Classroom Management Practices
	Weighted Mean
	Verbal Interpretation
	Rank

	1
	Establish clear classroom rules and routines
	4.40
	Always
	1

	2
	Arrange seating to minimize distractions
	3.85
	Often
	4

	3
	Give frequent reminders of expected behavior
	4.20
	Often
	2

	4
	Monitor learners closely during activities
	4.10
	Often
	3


Grand Mean: 4.14
Interpretation: Often

	The classroom management practices of arranging seating to minimize distractions obtained a weighted mean of 3.85. It was interpreted as Often and ranked fourth, the lowest ranking the strategies identified. Although it received the lowest ranking among the strategies listed, the result still indicates that teachers frequently consider classroom arrangement as part of their classroom management approach.				The grand mean of 4.14 is interpreted as Often. This suggests that to maintain order and support learners who display hyperactive behaviors, teachers should regularly apply classroom management techniques.				
	The results reflect that teachers were focused on managing hyperactive learners. They recognize the importance of establishing structure within the classroom to effectively support and guide the learners. The high ranking of clear classroom rules and routines suggests that teachers rely on consistency and predictability to guide learners’ behavior. To help learners, structured routines are established to help them understand what is expected of them to reduce confusion during classroom transitions.					The frequent use of reminders of expected behavior also showed that teachers actively reinforce classroom rules and help learners remain aware of appropriate conduct during lessons. Closely monitoring learners during activities allows teachers to immediately address behaviors that may disrupt the learning process. Although seating arrangement ranked slightly lower than the other strategies, it still plays an important role in reducing distractions and creating a more focused learning environment.			Classroom environment should be structured properly since it is considered as one of the elements for learning. The findings supported the fact that structured classroom environments play a crucial role in managing hyperactive behaviors among kindergarten learners. Teachers appear to rely on clear routines and consistent monitoring to help learners regulate their behavior and remain engaged in classroom activities.			These results support the findings of Evans et al. (2020) which emphasized that clear routines and visual schedules help hyperactive learners feel more secure. It also aids in learners’ development to better understand classroom expectations. According to their study, predictable routines reduce anxiety and behavioral disruptions among learners who struggle with attention and self-regulation.						The findings are also aligned with the research of Reinke, Herman, and Stormont (2024). which highlighted that proactive classroom management strategies are effective in minimizing disruptive behaviors in the classroom. These strategies include the establishing of clear expectations and providing consistent feedback.				Based on these collected findings, it can be inferred that well-structured classroom management techniques provide an environment that supports the behavioral development of hyperactive learners. Teachers can help learners gradually develop better self-control and participation in classroom activities by maintaining consistent routines and expectations.

Behavior Modification Practices Used by Kindergarten Teachers in Managing Hyperactive Learners
	Table 4 presents the behavior modification practices used by kindergarten teachers in managing hyperactive learners. The table shows different strategies used by teachers to encourage positive behavior and reduce disruptive actions among learners. These practices include reinforcement techniques, monitoring tools, and communication with parents to support behavioral development.			The data in Table 4 revealed that teachers frequently apply behavior modification practices to guide learners toward positive behavior. Among the listed strategies, the first ranked is the teacher using praise or rewards to reinforce good behavior obtained the highest weighted mean of 4.45 and interpreted as Always. This indicates that teachers consistently use positive reinforcement to encourage desirable behaviors among learners.	
Table 4
Behavior Modification Practices Used by Kindergarten Teachers in Managing Hyperactive Learners
	No.
	Behavior Modification Practices
	Weighted Mean
	Verbal Interpretation
	Rank

	1
	Use praise or rewards
	4.45
	Always
	1

	2
	Use behavior charts
	3.75
	Often
	4

	3
	Apply consistent consequences
	3.90
	Often
	3

	4
	Communicate with parents
	4.20
	Often
	2


Grand Mean: 4.02
Interpretation: Often
						
	This is followed by the teacher communicating with parents regarding learner behavior.  It obtained a weighted mean of 4.20 and interpreted as Often. The behavioral modification of applying consistent consequences for misbehavior received a weighted mean of 3.90 and interpreted as Often. This indicates that teachers also apply appropriate corrective measures when necessary.			
	The behavior modification practices of the teacher using behavior charts or tracking tools computed with a weighted mean of 3.75 and interpreted as Often.  It was ranked as the lowest among the practices. However, the result still indicates that teachers frequently use visual tools to monitor learners’ behavior.			
	The grand mean of 4.02 of all the modification practices suggest that teachers regularly apply behavior modification strategies in guiding hyperactive learners toward more appropriate behavior.			
	These results provided an information that teachers practiced positive reinforcement as an effective strategy for managing hyperactive learners. Giving praise or rewards reflects that teachers prefer encouraging positive behavior rather than relying solely on punishment. Recognizing and rewarding appropriate behavior helps motivate learners and promotes self-confidence.				
	The teachers were also considering the frequent communication with parents. They are giving value on the collaboration between school and home in addressing behavioral concerns. Teachers and parents can work together to guide learners in developing better behavioral habits. The task cannot be executed alone by the teachers, hence, constant communication with the parents was suggested. It revealed that behavior charts and tracking tools ranked slightly lower than the other strategies but they serve as helpful visual aids in helping learners monitor their own behavior and understand classroom expectations.				
	The findings of the study show that behavior modification practices are vital in assisting teachers in dealing with hyperactive behaviors among kindergarten learners. Teachers who apply positive reinforcement know its effect in the behavioral development of learners. When teachers notice and reward positive behavior, students are more likely to imitate these behaviors and develop the skills for self-regulating their own actions and reactions in the classroom over time. In this way, encouragement becomes a powerful tool in guiding children toward more appropriate behavior.						Kofler et al. (2022) found that behavior management strategies can reduce off-task behaviors among hyperactive learners, and this was supported by this study. Giving praises, simple rewards, and giving immediate feedback are some of the strategies that helped learners become more motivated to stay focused and follow classroom expectations. 
	The findings are in conformity with the research of Evans, Owens, and Bunford (2023). Based on their study, they reported that learners tend to respond more positively when teachers recognize their good behavior rather than calling out mistakes or misbehavior. This approach creates a classroom environment where learners feel supported rather than discouraged. 
	The significance of communication between teachers and parents was also highlighted in the results. Langberg et al. (2021) emphasized that strong collaboration between school administrators and parents helps reinforce consistent behavioral expectations for children. When both the teachers and the parents work together, learners receive guidance in different environments which helps in strengthening their ability to develop positive behaviors. 
	These findings provide teachers with the understanding that use of positive reinforcement paired with strong collaboration with the parents or guardians can create a supportive learning environment for hyperactive learners. Such an environment encourages children to improve their behavior, build self-confidence and participate more actively in classroom activities.

Conclusions
1. Hyperactive behaviors are frequently manifested by kindergarten learners at several chosen public schools in the Division of Legazpi City. Issues like trouble remaining seated during tasks, getting up from their seats without permission, talking excessively, and having a short attention span are common during classroom lessons. These behaviors suggest that numerous young learners struggle with managing their movement, focus, and impulses during organized learning activities.
2. Kindergarten teachers actively use a variety of educational strategies to support hyperactive learners. Short and diverse exercises, the incorporation of movement-based learning, clear and simple directions, and the use of play-based learning all serve to keep students' attention and encourage active participation in classroom work. These techniques show that teachers understand the necessity of tailoring instructional practices to the requirements of students who exhibit hyperactive behavior.
References
	Bandura, A. (1986). Social foundations of thought and action: A social cognitive theory. Prentice-Hall.
	Barkley, R. A., & Fischer, M. (2023). ADHD in adults: What the science says. Guilford Press.
	Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in Psychology, 3(2), 77–101. 
	Creswell, J. W., & Creswell, J. D. (2018). Research design: Qualitative, quantitative, and mixed methods approaches (5th ed.). SAGE Publications.
	Creswell, J. W., & Plano Clark, V. L. (2018). Designing and conducting mixed methods research (3rd ed.). SAGE Publications.
	DuPaul, G. J., & Stoner, G. (2023). ADHD in the schools: Assessment and intervention strategies (4th ed.). Guilford Press.
	Evans, S. W., Owens, J. S., & Bunford, N. (2023). Evidence-based psychosocial treatments for children and adolescents with attention-deficit/hyperactivity disorder. Journal of Clinical Child & Adolescent Psychology, 52(1), 1–18. 
	Fabiano, G. A., Schatz, N. K., & Pelham, W. E. (2022). Summer treatment programs for youth with ADHD. Child and Adolescent Psychiatric Clinics of North America, 31(3), 431–447. https://doi.org/10.1016/j.chc.2022.03.003
	Holst, Y., Thorell, L. B., & Christiansen, H. (2022). Short and varied learning activities for children with attention difficulties: Implications for classroom instruction. Educational Psychology Review, 34(1), 213–231. https://doi.org/10.1007/s10648-021-09623-5
	Kofler, M. J., Sarver, D. E., Harmon, S. L., Moltisanti, A., & Aduen, P. A. (2022). Classroom behavior management strategies for students with ADHD. School Psychology Review, 51(2), 205–220. https://doi.org/10.1080/2372966X.2021.1987775
	Langberg, J. M., Becker, S. P., & Epstein, J. N. (2021). Interventions for ADHD in school settings. School Psychology Review, 50(2–3), 323–341. https://doi.org/10.1080/2372966X.2021.1874263
	Likert, R. (1932). A technique for the measurement of attitudes. Archives of Psychology, 140, 1–55.
	Martel, M. M., Levinson, C. A., Lee, C. A., & Smith, T. E. (2021). Impulsivity symptoms as core to the developmental externalizing spectrum. Journal of Abnormal Child Psychology, 49(2), 181–194. https://doi.org/10.1007/s10802-020-00712-4
	Mashburn, A. J., & Pianta, R. C. (2020). Social relationships and school readiness in early childhood classrooms. Early Education and Development, 31(2), 1–15. 
	Palinkas, L. A., Horwitz, S. M., Green, C. A., Wisdom, J. P., Duan, N., & Hoagwood, K. (2015). Purposeful sampling for qualitative data collection and analysis in mixed method implementation research. Administration and Policy in Mental Health and Mental Health Services Research, 42(5), 533–544. 
	Reinke, W. M., Herman, K. C., & Stormont, M. (2024). Classroom-level positive behavior supports in schools. Guilford Press.
	Skinner, B. F. (1953). Science and human behavior. Macmillan.
	Vygotsky, L. S. (1934). Thought and language. MIT Press.
	Zentall, S. S., & Beike, S. (2019). Classroom strategies for managing hyperactive and inattentive students. Teaching Exceptional Children, 51(4), 275–284. 
	1987 Philippine Constitution. (1987). Article XIV: Education, science and technology, arts, culture and sports. Official Gazette of the Republic of the Philippines.
	Department of Education. (2012). DepEd Order No. 40, s. 2012: Child Protection Policy. Department of Education, Philippines.
	Republic Act No. 10157. (2012). Kindergarten Education Act of 2012. Official Gazette of the Republic of the Philippines.
	Republic Act No. 10533. (2013). Enhanced Basic Education Act of 2013. Official Gazette of the Republic of the Philippines.
	Republic Act No. 11650. (2022). Inclusive Education Act for learners with disabilities. Official Gazette of the Republic of the Philippines.

