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The academic performance of students in developing countries, including Uganda, is still a significant issue as students in the country still exhibit inequalities despite the investments that have been made in learning institutions. Although previous research has explored the impacts of school-based and family-based factors independently, little has been done to compare the two on the academic performance of students. The paper has looked at institutional and home culture as the predictors of the academic performance of students and determined their relative impact in learning institutions in Uganda. It utilized a cross-sectional analytical design whereby data were obtained on 180 respondents (students and teachers) and 21 key informants of selected secondary schools. Structured questionnaires and interviews were used to collect data, which were analyzed using descriptive statistics, correlation and multiple regression. The results show that institutional culture and home culture are significantly positive impacts on the academic performance of students. But the home culture especially parental involvement, expectations and support was observed to have a slightly greater impact than the institutional influence of leadership, discipline and academic environment. The findings also indicate that school-home interaction is a very important factor in determining academic performance of students. The paper draws the conclusion that to enhance academic performance, a balanced strategy must be adopted which involves institutional changes alongside empowered family and community participation. Education managers and policymakers are thus advised to develop interventions which would respond to school-based and home-based determinants of learning outcomes.
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1. Introduction
Academic achievement among students is one of the primary issues in educational systems worldwide, especially in developing nations where disparities in the learning outcomes are prevalent throughout institutions and socio-economic settings (UNESCO, 2021; World Bank, 2018). Academic achievement differences in sub-Saharan Africa and Uganda in particular do not disappear in the face of policy intervention to increase access and quality of education (Ssempala, 2020). These consistent differences indicate that there are other forces in play that affect the learning outcome of the students other than the formal educational inputs.
In the field of educational research, institutional culture has been recognized as a very important factor that determines whether organizations are effective or not and how students perform. Institutional culture is the system of values, norms and practices that influence behaviour in an organization and how members interact (Schein and Peter, 2016). This is manifested in the leadership styles, discipline procedures, academic demands, and quality of teacher-student interactions in the school, which affect the learning environment (Deal and Peterson, 2016; Nguyen et al., 2018). Empirical research has found that schools with positive climates and coherent sets of values are more likely to indicate high student engagement rates and higher academic achievement (Kutsyuruba et al., 2015; Voight and Nation, 2016).
Meanwhile, academic performance of students is influenced by cultural and socio-economic backgrounds in their homes. Home culture involves parental values, learning expectations, participation in learning activities, and the wider family context, in which students are socialized (Castro et al., 2015; Jeynes, 2016). The meta-analysis evidence shows that parental engagement especially in academic supervision and conveying educational expectations has a positive relationship with the achievement of students in various contexts (Wilder, 2014). In African contexts, where family socialization and community standard have a great impact on socialization efforts, home settings have a major impact in determining the educational path of students (Oketch et al., 2010).
Whereas both institutional and home cultural influences have been well established as significant, the current literature has mainly investigated these influences separately. Research on school climate and research on family background often do not combine the two perspectives, placing emphasis on institutional processes and parental and socio-economic influence, respectively (Benner et al., 2016; Wang et al., 2019). This dichotomy constrains a holistic view of the interaction or comparison of these domains in determining academic performance. A comparative analysis of these determinants should be done in such a context as the Uganda, where it is clear that both institutional as well as socio-cultural differences are high to inform more balanced and effective policy interventions.
Problem Statement
Although there have been years of policy interventions that have been used to enhance the academic performance of students in Uganda, there are still differences in the academic performance of students across schools, regions, and socio-economic lines (Ssempala, 2020; World Bank, 2018). The government initiatives have largely emphasized on enhancing institutional aspects such as infrastructural development, teacher education, and curriculum changes using the belief that the improvement of the school environments would translate to improved learning outcomes (Ministry of Education and Sports Education [MoES], 2017).
There is however empirical evidence that institutional improvements do not entirely explain differences in the performance of students. The family background and home-based settings still have a strong impact, especially the parental engagement, socio-economic status, and cultural norms about education (Castro et al., 2015; Wilder, 2014). Studies focusing on the role of institutional culture in student achievement (Kutsyuruba et al., 2015) are matched by other studies that point to the influence of home-based factors, which in turn draws parallel explanatory lines, which are often not incorporated into a single explanatory framework (Abuya and Ngware, 2016; Jeynes, 2016).
There is a gap in research and policy because the relative impact of institutional and home culture is not available in comparative empirical evidence. In the absence of these types of evidence, education stakeholders have no clear foundation of prioritizing interventions or developing strategies that can respond to both school-based and family-based determinants of academic performance (Benner et al., 2016; Wang et al., 2019). This is more pronounced in Uganda where the socio-economic and institutional differences collide to influence the learning experiences of students.
In this regard, a research study that methodically explores the role of institutional and home culture in student academic performance and determines their relative role in the Ugandan environment is needed.
Purpose of the Study.
To study how institutional culture and home culture affect the academic performance of students and establish their relative importance in learning institutions in Uganda.
Research Objectives
i.	To test the impact of institutional culture on the performance of students in learning institutions in Uganda.
ii.	To test how home culture affects the academic achievement of students in Uganda.
iii.	To contrast the relative effect of an institutional culture and home culture to the academic performance of students.
Research Questions
i.	How does institutional culture influence students’ academic performance in Uganda?
ii.	What is the effect of home culture on students’ academic performance?
iii.	Which of the two, institutional culture and home culture, affects or influences academic performance of students more?
Importance of the Research.
This research will add to the existing knowledge on the application of the public administration and education management research area by offering a comparative analysis of institutional and home cultural determinants of academic performance. The study addresses the demand to provide more holistic methods in understanding the educational outcomes by incorporating these dimensions into one analytical scheme.
On policy side, the findings would offer evidence to inform the education policy and management strategies in Uganda especially in balancing institutional reforms with education initiatives that encourages parents and communities involvement in education. To educational administrators, the study provides information on enhancing institutional culture to improve performance of students. It further emphasizes the significance of family and community contexts, as well as promotes more comprehensive solutions to enhancing academic performance.
2. Literature Review and Theoretical Perspectives.
Educational institution culture.
Institutional culture can be defined as common values, beliefs, norms, and practices that influence behaviour in an organization and how members relate with one another and carry out their duties (Schein & Peter, 2016). This theory applies in the learning institutions in the form of the relationships pattern, leadership style, discipline and academic expectations that characterize the school setting. According to Deal and Peterson (2016), school culture determines the way things are done in institutions, such as expectations in terms of teaching, learning, and student behavior.
Empirical studies in recent years have been keen to highlight that school climate is closely associated with institutional culture and it is the perceptions of the students and teachers of safety, relationships, and academic support. Kutsyuruba et al. (2015) found that positive school climate is associated with improved student achievement and engagement. In a similar manner, Voight and Nation (2016) showed that schools with positive relationships and organizational norms are more likely to have a high academic performance. The findings indicate that institutional culture is one of the major processes by which schools determine student performance in school.
Resource limitations, leadership performance, and governance systems tend to be the main determinants of institutional culture in the environment of developing countries. Research shows that leadership practices and accountability mechanisms in schools contribute greatly to the creation of productive academic cultures (Nguyen et al., 2018). Therefore, institutional culture is not a contextual factor only but a managerial and an organizational variable that can be influenced by policy and leadership interventions.
Home Culture and Learning Environment of students.
Home culture refers to values, beliefs, practices and socio-economic statuses of families that determine the way children learn. It encompasses parental engagement, school anticipations, patterns of communication, and access to learning opportunities in the home (Castro et al., 2015; Jeynes, 2016). All these factors come up to create a climate where students form an attitude towards education and academic success.
There is always empirical evidence on parental involvement indicating that parental involvement positively influences the performance of students in an academic way. Castro et al. (2015) conducted a meta-analysis that revealed that academic support and communication are highly correlated with parental engagement, which leads to better learning outcomes. Likewise, Wilder (2014) established that the expectation and support of parents are key determinants of the academic achievement of students in various learning settings.
Besides the role of parents, socio-economic status and learning materials at home are significant aspects of home culture. Learners in families where learning resources and supportive learning conditions are available, and socio-economic statuses are stable are also more likely to do well academically (OECD, 2019). Family background and community norms have a profound impact on educational participation and educational achievement in sub-Saharan Africa and is representative of the overall socio-cultural environment in which learning occurs (Oketch et al., 2010).
Students’ Academic Performance
Academic performance of students is often regarded as a measure of educational effectiveness and is usually quantified by the outcomes of examinations, grade point averages, and progression rates (OECD, 2019). The academic performance is not only a measure of the cognitive ability but also the effects of environmental, institutional, and socio-cultural factors that affect the learning processes.
Studies show that academic performance is multidimensional and is affected by a mix of person, institutional and contextual factors. Wang et al. (2019) suggest that the key factor in academic results is student engagement that is influenced by the environment at school and at home. In a similar manner, Nguyen et al. (2018) emphasize the role of behavioural engagement and interaction with the teachers and peers in determining the level of learning.
In third world nations, inequality in educational achievement is usually attributed to inequality in access to quality education and home conducive environments. These differences highlight the importance of considering institutional and home cultural variables when gaining insight into differences in student achievement.
Theoretical explanations of how culture impacts performance.
This paper is rooted on three theoretical perspectives that are complementary: Organizational Culture Theory, Social Capital Theory, and Ecological Systems Theory.
As developed by (Schein and Peter, 2016) the theory of organizational Culture explains the impact of common values and norms in institutions on behaviour and performance. Applying this theory in the learning environment, it is postulated that school culture influences the practice of teaching, student behaviour and finally learning results.
Social Capital Theory gives a conceptual scheme of the impact of relation and networks in families and communities on access to resources and opportunities. In this view, parental intervention and social support can boost the academic achievement of students through the provision of material and non-material resources (Castro et al., 2015).
Bronfenbrenner invented the Ecological Systems Theory, which focuses on the interplay between the environment and individuals. It emphasizes the interplay of various contexts such as schools and families that affect the development and learning outcomes. The recent uses of this theory in education research prove that the interactions between an institutional and home environment influence the academic performance of students (Wang et al., 2019).
A combination of these theories leads to a complete picture of how institutional and home culture works as a predictor of academic outcomes of students.
Academic performance and institutional culture.
Empirical studies have always shown a close correlation between institutional culture and the performance of students in academic institutions. Kutsyaruba et al. (2015) discovered that positive school climates that are defined by safety, support, and strong relationships have been linked to increased student achievement. Equally, Voight and Nation (2016) have found out that schools that are inclusive and encouraging are likely to achieve higher academic achievements by students.
(Nguyen et al., 2018) also demonstrated that the institutional variables (teacher-student interactions, classroom settings) have a significant impact on students engagement and learning outcomes. These findings indicate that institutional culture has both positive and negative impacts on academic performance; the positive is direct, as teaching and learning processes influence academic performance and the negative as student motivation and engagement.
According to studies, institutional elements of leadership effectiveness, availability of resources and school governance are key issues in the African context and influence the academic performance. Nevertheless, the research tends to concentrate on institutional factors without the impact of home settings.
Home culture and performance in school.
Literature on the topic of home culture has continually emphasized the role of parental engagement and socio-economic status in determining the performance of students. As Castro et al. (2015) showed, parental engagement significantly positively influences academic performance in various settings. Likewise, Jeynes (2016) discovered that parental expectations and communication are important predictors of student success.
Wilder (2014) also noted parental involvement has not only academic performance but also the attitude of students towards learning and motivation. In developing nations, literature indicates that differences between home learning environments and socio-economic differences are factors that lead to discrepancies in educational achievements (Oketch et al., 2010).
Although the evidence on the home culture is strong, most of the studies concentrate more on family related variables without analyzing the interaction of these variables with the institutional factors.
Research gap and justification of the study.
Despite the fact that there is significant research on the effect of institutional culture as well as home culture on academic performance, these two aspects have been studied separately. Institutional culture studies are more inclined to describe school climate and organizational processes, whereas the home culture studies highlight the importance of parental participation and socio-economic statuses (Oketch et al., 2010; Wang et al., 2019).
Little empirical research on comparatively assessing the relative impact of institutional and home culture within one analytical framework, especially in the Ugandan context, exists. This loophole constrains policymakers and education managers in the design of integrated interventions to respond to both school-based and family-based determinants of academic performance.
Thus, the study will aim to fill this gap by giving a comparative analysis of institutional culture and home culture as predictors of academic performance of students in Uganda. The proposed study will help in advancing the academic field as well as in policy formulation in the area of education management by incorporating these viewpoints.
3. Methodology
This research had a cross-sectional analytical design to investigate how institutional culture and home culture affect the academic performance of students in the chosen secondary schools in Uganda. The sample population was 420 respondents made up of students, teachers and school administrators who were selected in the sampled institutions. With the help of the Krejcie and Morgan (1970) sample size determination table, 201 respondents were deemed to be suitable in the study.
Multi-stage sampling method was used. To achieve variation in institutional characteristics like ownership and location, the schools were purposely chosen. In the chosen schools, simple random sampling was used to select the students, and teachers and administrators were chosen purposely according to their contribution to the academic and management procedures. Out of the sampled sample, 180 respondents were involved in the questionnaire survey and 21 key informants (i.e. head teachers, directors of studies and senior teachers) were interviewed to give profound information on institutional practices and student performance.
Structured questionnaires and key informant interview guides were used to collect data. The questionnaire comprised Likert-scale questions concerning the institutional culture and home cultural variables, and the academic performance was determined using self-reported ones, along with academic records of the school when available. To be sure that the instruments are clear and consistent, the pre-testing was conducted.
Analysis of data used inferential and descriptive statistics. Characteristics of respondents were summarized using descriptive statistics, and correlation and multiple regression were performed to identify the relative role of the institutional and home culture on the academic performance of the students. Ethics was observed by seeking the required consent, voluntary participation and confidentiality of respondents.

4. Results and Findings
Characteristics of respondents
The study obtained responses from 180 questionnaire respondents and 21 key informants. The distribution of respondents is presented in Table 1.
Table 1: Demographic Characteristics of Respondents (n = 180)
	Variable
	Category
	Frequency
	Percentage (%)

	Gender
	Male
	98
	54.4

	
	Female
	82
	45.6

	Category
	Students
	130
	72.2

	
	Teachers
	50
	27.8

	Age Group
	15–19 years
	112
	62.2

	
	20–29 years
	38
	21.1

	
	30 years and above
	30
	16.7


Source: Primary Data, 2026
The findings indicate that the majority of respondents were students, reflecting the focus of the study on academic performance. The age distribution further confirms that most respondents were within the active learning age group.
Institutional culture and academic performance
Respondents were asked to rate statements related to institutional culture and its influence on academic performance. The results are presented in Table 2.
Table 2: Institutional Culture and Academic Performance
	Statement
	Mean
	Std. Dev.

	School leadership promotes academic excellence
	4.12
	0.78

	Clear school rules improve students’ academic performance
	4.05
	0.81

	Positive teacher–student relationships enhance learning
	4.18
	0.74

	Availability of academic support improves performance
	4.09
	0.76

	School environment motivates students to perform better
	4.14
	0.79


Source: Primary Data, 2026
The mean scores (above 4.0) indicate a strong agreement among respondents that institutional culture significantly influences academic performance.
Qualitative Findings
Key informants emphasized the importance of leadership and discipline:
“Where school leadership is strong and teachers are committed, students tend to perform better because expectations are clear.” Said the Head Teacher
“Strict but fair rules help students to focus on their studies and avoid distractions.” Said the Senior Teacher
The qualitative responses reinforce the quantitative findings, particularly on leadership and discipline as central elements of institutional culture. The consistency between high mean scores and interview responses suggests that institutional structures and practices play a significant role in shaping students’ academic outcomes.
Home culture and academic performance
The study also examined the influence of home culture on academic performance. The results are presented in Table 3.
Table 3: Home Culture and Academic Performance
	Statement
	Mean
	Std. Dev.

	Parental involvement improves academic performance
	4.21
	0.72

	Availability of learning materials at home supports performance
	4.08
	0.83

	Parents’ educational expectations influence students’ performance
	4.25
	0.69

	A supportive home environment enhances learning
	4.19
	0.75

	Regular monitoring of schoolwork improves academic outcomes
	4.23
	0.71


Source: Primary Data, 2026
The results indicate strong agreement that home culture significantly contributes to students’ academic performance, with all mean values above 4.0.
Qualitative Findings
Parental support was pointed out as important by the respondents:
Students are more serious in their studies when parents guide and encourage them. Said a Teacher
It causes students to work harder because at home, parents follow up on the school work. The Director of Studies said.
The qualitative results are in line with the quantitative data, especially parental involvement and support. The high means scores on parental expectations and monitoring show that home culture is important in influencing the attitudes and commitment of students towards academic work.
Comparative influence of institutional and home culture on academic performance
To determine the relative influence of institutional and home culture, a comparative analysis was conducted. The results are summarized in Table 4.
Table 4: Comparative Influence of Institutional and Home Culture
	Variable
	Mean Score
	Std. Dev.

	Institutional Culture
	4.12
	0.78

	Home Culture
	4.19
	0.74


Source: Primary Data, 2026
The findings show that both institutional culture and home culture have strong positive influences on academic performance. However, home culture recorded a slightly higher mean score compared to institutional culture.
Key informants provided insights into the comparative influence:
“Even when schools try their best, students who lack support from home often struggle.” (Head Teacher)
“Both school and home matter, but what happens at home can either reinforce or weaken what is taught at school.” (Senior Teacher)
The findings suggest that while institutional culture is important, home culture may exert a slightly stronger influence on academic performance. The qualitative responses support this interpretation by highlighting the foundational role of the home environment. The interaction between the two contexts appears critical, with home culture either reinforcing or undermining institutional efforts.
5. Discussion of Findings
The results of the present research showed that the institutional culture and home culture have a great impact on the academic performance of students, but the impact of home culture was a little more pronounced. These findings are in line with the available literature that highlights the influence of the environmental and socio-cultural factors in determining educational outcomes.
The researchers established that institutional culture - especially leadership practices, discipline, and teacher student relations are positively related to the academic performance of the students. This is consistent with the study conducted by Kutsyuruba et al. (2015) which determined that the positive school climate and organizational structure are related to the enhanced student achievement. Likewise, Voight and Nation (2016) believe that positive school climates can boost student engagement, which further leads to improved learning achievement. The current results support these arguments by showing that institutional culture exists not as a purely structural, but as a motivational influence that predetermines the attitude of students to learning.
Moreover, the findings confirm the hypothesis of the Organizational Culture Theory that suggests that shared norms and values in institutions affect behaviour and performance (Schein and Peter, 2016). Strong leadership and clear academic expectations were found to be key aspects of institutional culture in this study, implying that school leadership is the focal point in terms of facilitating academic achievement. This observation especially applies to the case of Uganda where institutional differences in school leadership and governance are causes of disparities in the effectiveness of the institutions.
Compared to institutional factors, the findings show that parental involvement, educational expectations and home learning environments affect the students academic performance significantly but to a slightly higher degree than the institutional factors. This aligns with the meta-analytic results provided by Castro et al. (2015) and Jeynes (2016) that emphasized parental engagement as a key factor in determining student success. Likewise, Wilder (2014) stresses that the parental expectations and control over the academic activity favorably affect the motivation and achievement of students.
The home culture being so prominent in this study can also be attributed to the Social Capital Theory which postulates that family ties and support networks offer resources that aid in academic achievement. Home environments are especially important in the Ugandan context, where structures and socio-cultural requirements of families affect individual behaviour significantly. The results also echo the research done in sub-Saharan Africa, which revealed that socio-economic and parental support are key determinants of educational achievement (Abuya & Ngware, 2016; Oketch et al., 2010).
Notably, the comparative analysis showed that although both institutional and home cultures are important, the home culture has a little more impact on academic performance. The result adds to the body of literature by offering empirical data on the relative significance of these two areas in a single analytical framework. Although earlier researchers have investigated the school and family effects independently (Benner et al., 2016; Wang et al., 2019), the present study has shown that the home environment could be more fundamental, as it can shape the attitudes, discipline, and willingness to study among students even prior to their interactions with the institutional frameworks.
But the results also indicate that the institutional and home cultures are not mutually exclusive but they interplay in determining the academic achievement. This reinforces the Ecological Systems Theory approach that focuses on the interrelation of various environmental situations in shaping human growth. In this aspect, the institutional attempts to augment the academic performance can be boosted or limited by the environment of home of the students. Thus, successful educational interventions need a balanced strategy that would consider both family-based and school-based factors.
6. Conclusion
This paper aimed at analyzing institutional and home culture as predictors of the academic performance of students in schools in Uganda and determining the relative impact of the two. The results prove the importance of both institutional and home cultural factors in academic outcomes formation, which proves that the performance of students is determined by a multi- and interrelated environment.
The research finds that institutional culture in terms of leadership practices, discipline and academic support offers a systematic space through which learning occurs and academic success is instituted. By managing schools with clarity, supportive relationships, and effective management systems, there is a conducive environment that promotes student engagement and performance.
The study however concludes further that home culture has a slightly better impact to the performance of the students. The parental involvement, education expectations and positive home climate were observed to have a significant influence on the attitude of students towards learning, motivation and commitment to academic tasks. This implies that academic success has strong roots in the home environment.
The analysis confirms that neither institutional culture nor home culture can in itself be used to effectively account for differences in academic achievement. Instead, it is the interaction of these two domains that leads to academic success. This means that institutional reforms should not only be used to enhance the academic performance of the students but there should also be strategies that enhance family and community participation in the education of the students.
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