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Introduction and Background
One of the primary challenges confronting South Africa’s education system is the retention of teachers, which negatively impacts the quality of both teaching and learning. A considerable number of teachers are departing from the profession in search of alternative opportunities, raising substantial concerns (Belle & Horil, 2020; Diliberti, et al., 2021; Hulme & Wood, 2022). Over the last thirty years, improvements in educational management have concentrated on enhancing strategies for teacher recruitment, selection, and retention. School boards, principals, and policymakers are devising innovative methods to retain competent teachers, acknowledging the direct link between teacher retention and learner achievement (Businesstech, 2021; Mabusela, 2021). Nevertheless, recent research indicates that the challenge of teacher attrition remains urgent, alongside the sluggish advancement of mentoring initiatives for early-career teachers within Basic Education. Investigations conducted by the Bureau of Economic Research and the University of Stellenbosch have shown that the teaching profession is not appealing to individuals with higher skills in South Africa’s labor market (Gustafsson & Maponya, 2020; Sheperd, 2022). Furthermore, a study by Thajane and Masitsa (2021) evaluated the implementation of policies by primary school principals in the Free State Province, concentrating on strategies to attract and retain high-quality teachers, especially in underperforming schools. The successful transition of pre-service teachers from theoretical learning to practical classroom instruction presents a complex and challenging task (Wilcoxen, et al., 2020). This collection of research emphasizes the vital importance of mentoring and teacher retention in creating an effective learning environment. Recently, Tshabalala and Nthontho (2024) carried out a study that uncovered significant challenges encountered by school principals, particularly their limited participation in the development of educational policies. The study underscores the obstacles in implementing new policies and attaining higher standards amidst frequent changes in teaching personnel (Thajane & Masitsa, 2021; Tshabalala & Nthontho, 2024).  Urban schools characterized by low performance and elevated poverty levels experience significant challenges due to poor teacher retention rates, which negatively influence the quality of education. Frequently, more qualified teachers depart from these underperforming institutions, resulting in less qualified teachers being left to educate the most disadvantaged learners (see, Tshabalala & Nthontho, 2024). Approximately 25% of newly appointed public school teachers leave within their initial three years. Furthermore, teachers possessing superior academic qualifications are more likely to exit the profession (Ingersoll, et al., 2022b), although there is a scarcity of evidence regarding the impact of teachers leaving low-performing schools. High rates of teacher turnover affect learner learning in multiple ways, causing learners to encounter inexperienced teachers more often, who tend to be less effective (Beck, et al., 2020). This turnover leads to instability, making the implementation of reforms more complex, as new teachers may repeat previous mistakes rather than improve reform initiatives (Balang, 2021; Thajane & Masitsa, 2021; Tshabalala & Nthontho, 2024). Additionally, the financial implications of high turnover necessitate continuous recruitment efforts. Moreover, turnover can severely impede learner learning if the most proficient teachers are the ones who leave (Nguyen, et al., 2020). A recent investigation by Van der Berg, Gustafsson, and Burger (2022), commissioned by the DHET, cautions about an impending teacher shortage in South Africa over the next decade, primarily due to an aging workforce. Furthermore, the Teacher Demographic Dividend (TDD) Project, conducted by a consortium of 20 educational think tanks at the University of Stellenbosch’s Research on Socio-Economic Policy Unit (RESEP, 2023), revealed that 49% of teachers in South African public schools are over the age of 50. This underscores the expected surge in teacher retirements within the South African education system by 2030. In response to these determinations, the Department of Higher Education and Training (DHET) asserted that the country possesses a sufficient number of qualified teachers. Furthermore, it contended that the findings reported are inaccurate and misleading (DHET, 2021). The study reveals that provincial education departments face challenges in recruiting adequately qualified teachers due to budgetary constraints, even though there has been an increase in the number of newly graduated teachers. These and other debates surrounding teacher education highlight inconsistencies that necessitate further investigation, as attracting new quality teachers and retaining the existing workforce in the field is of utmost importance. It is widely recognized among scholars that new teachers experience a significant reality shock upon entering the teaching profession. Research conducted by Botha and Rens (2018) as cited in Kotze (2025) indicates that 100 new teachers in South Africa often feel ill-prepared for the challenges they face, which contradicts their expectations of a smooth transition. According to Dreer-Goethe (2023), the resilience and professional practice of a new teacher are significantly influenced by their sense of professional well-being (Mansfield, 2020; Padmanabhanunni & Pretorius, 2023). To reduce the high attrition rates among novice teachers and tackle the looming teacher shortage in South Africa (Simkins, 2015), it is crucial to investigate the support systems available for novice teachers, especially from the perspective of African context literature and through the insights of long-serving teachers. This article addresses the call made by Esau and Maarman (2021), Mkosi et al., (2023) and Mthimkhulu (2024) by exploring mentoring support through the Africanized Ubuntu philosophy, which highlights interconnectedness and communal collaboration. Ubuntu is built upon five pillars: solidarity, co-existence, compassion, respect, and dignity, which collectively provide the holistic support necessary for novice teachers. While existing literature underscores the advantages of mentorship for novice teachers, there is a scarcity of research that specifically focuses on their needs from an Ubuntu perspective. In this framework, SMTs, which include principals and senior staff, play a vital role in overseeing school operations and facilitating professional development. Despite the existence of a mentoring framework as outlined in the New Teacher Induction Guidelines, numerous South African schools lack structured and effective mentoring practices, particularly in urban public schools, where challenges such as insufficient training and ambiguous policies prevail. This situation undermines the objectives established by the National Development Plan 2030 for delivering high-quality education (National Development Planning Commission, 2012). The article examines the roles of SMTs in mentoring new teachers within a D9 District urban primary school, assessing the support offered by experienced teachers, the effectiveness of current practices, and the barriers to successful mentoring, utilizing Ubuntu Principles to conceptualize mentorship as a continuous integration process for new teachers. Consequently, this paper seeks to explore the mentoring practices that SMT members offer to novice teachers in their first year, framed by the research question: What mentoring practices, as perceived through the lens of Ubuntu, do SMT members extend to newly appointed teachers? The aim of this study is to analyze how the philosophy of Ubuntu can inform and influence strategies in education and the mentoring of novice teachers.
Theoretical framework: The Ubuntu Philosophy
An Ubuntu ontology influences the research endeavors and frameworks of this article, underscoring the notions of community and interdependence. As noted by researchers (Mkosi, et al., 2023; Mthimkhulu, 2024; Olawumi, et al., 2024), Ubuntu is interpreted as “a person is a person because of other people,” which emphasizes the values of humanity, respect, and shared objectives for the enhancement of the community. This research utilizes these values from a mentoring viewpoint, integrating the Ubuntu mentoring theory to inform data analysis. The methodology advocates that collaborative respect is vital for societal advancement, illustrated by the conviction that “your child is my child” (Mthimkhulu, 2024), situating the mentoring of novice teachers within the Ubuntu framework.
Literature review
This literature review examines key concepts including novice teachers, the issue of attrition among them, mentorship as a potential solution, the absence of regulation in mentoring practices, and the application of Ubuntu philosophy in supporting novice teachers.
Novice teachers
South Africa is currently facing a substantial crisis regarding teacher retention, with a significant number of teachers departing from the profession early in their careers (Mngomezulu, et al., 2021; Monama, 2022). A considerable amount of international research on novice teachers and teacher attrition defines ‘a novice teacher’ as an early career teacher possessing minimal to moderate classroom teaching experience. These studies categorize novice teachers as those within their first five years of teaching, who gain considerable advantages from mentoring, which allows seasoned teachers to support them in navigating challenges (Kutsyuruba & Walker, 2020; Wilcoxen, et al., 2020; Barak, 2021; Oppenheimer & Goldenberg, 2022; Mkhabele, et al., 2024). Research evidence suggests that mentoring not only improves the teaching abilities of mentors but also plays a crucial role in retaining both mentors and novice teachers (Steinberg & Yang, 2020). Additionally, mentoring is vital for the well-being of novice teachers, fostering effective teaching practices and enhancing overall teacher welfare. As a result, it is advised that stakeholders invest resources in mentoring initiatives to tackle the problem of qualified teacher attrition. Research shows that resignations among novice teachers represent the largest segment of total attrition, with around 33% leaving during their early years. An analysis of extensive longitudinal studies revealed that resignations constituted an average of 49% of total teacher attrition (Mabusela, 2021; Van der Berg, et al., 2022; Hulme & Wood, 2022). These investigations have pinpointed stress management as a prevalent factor contributing to attrition across various educational levels. Educational institutions need to understand that simply filling teaching positions is not enough; often, new teachers do not have the necessary support systems for their professional development (Abitabile, 2020; Balang, 2021; Arthur & Bradley, 2023). To tackle this issue, it is crucial to foster team cohesion and improve the work environment through strategies such as team teaching, collaborative meetings, and thorough orientation programs. Establishing a supportive network among staff can greatly enhance working conditions and motivate novice teachers to continue in the field (Beck, et al., 2020).
Provincial budget evaluations
Research studies demonstrate that financial limitations significantly affect teacher retention, as emphasized by Gustafsson & Maponya (2020) and Monama (2022). Provinces face difficulties in managing staffing while also providing essential educational resources, which frequently results in budget overruns. Historically, Donaldson (1998) observed that personnel expenses accounted for over 92% of education budgets, highlighting financial inefficiencies and the persistent educational disparities stemming from apartheid. During a meeting on October 24, 2024, with Minister of Basic Education Ms. Siviwe Gwarube, it was reported that R330 billion had been allocated to the department, with 80% designated for provinces. The Minister underscored the necessity of investing in education and safeguarding teacher positions, stating that fiscal constraints for 2024/2025 can be alleviated through better fund management. Issues discussed included high teacher-learner ratios leading to budget cuts and regulatory difficulties in forming partnerships with the private sector (Parliamentary Monitoring Group, 2024). Despite high personnel expenditures, the effectiveness of teachers is diminished by inadequate resources and infrastructure (Beck, et al., 2020; Balang, 2021). For sustainable teacher retention, provincial education departments must strategically plan budgets to cover personnel costs, promotions, salary increases, and employee benefits, while avoiding overdraft facilities that exacerbate financial difficulties. Unfunded mandates and centralized wage negotiations limit provincial flexibility, with provinces historically under-budgeting for critical sectors like education, relying on national government support during financial crises (Monama, 2022). Therefore, provinces need to enhance financial management and budgeting practices to address these challenges effectively.
The gap between the theory-based practices and novice teacher attrition
International researchers assert that elevated resignation rates among novice teachers are associated with levels of job satisfaction. Wilcoxen et al. (2020) emphasize the demanding nature of the teaching profession, where diminished self-efficacy leads to increased stress for inexperienced teachers. Ingersoll et al. (2022b) observed a notable rate of attrition prior to the fifth year among new teachers, a trend that Zamarro et al. (2022) continued to document, identifying high stress and fears of burnout as key factors for departure. This crisis presents significant risks to the educational system, as detailed by Fleisch (Fleisch, 2008), while Mabusela and Mahlangu (2025) corroborates the existence of high attrition rates among teachers worldwide. Numerous studies (Belle & Horil, 2020; Beltman, 2020; Botha & Hugo, 2021) have expressed concerns regarding the retention of novice teachers, a situation worsened by heightened stress levels during the COVID-19 pandemic (Zamarro et al., 2022). South Africa is confronted with considerable challenges in its educational landscape due to high teacher turnover and a severe shortage of teachers, a predicament that has persisted for more than a decade (Monama, 2022). There are apprehensions regarding the demoralizing impact of teacher attrition on the remaining staff, which may deter new individuals from entering the profession. In spite of significant governmental funding, exceeding R441.5 billion allocated to learning and culture, the quality of education continues to be subpar, with a recognized deficit of qualified teachers (National Treasury, 2022). Reports suggest a projected shortfall of approximately 20,000 teachers by the year 2020, with forecasts indicating that more than half of public-school teachers may retire by 2030 (Monama, 2022). This looming crisis calls for urgent enhancements in teacher support to improve retention rates and uphold educational quality. The departure of teachers negatively impacts all stakeholders in education and results in a predominance of less experienced teachers, which can jeopardize the continuity of learning and support for learners. Studies underscore the significance of mentorship and assistance from peers and school leaders in retaining teachers, highlighting the necessity for robust interpersonal connections to cultivate resilience and emotional health among teachers (Palm, 2022; Padmanabhanunni & Pretorius, 2023).
Mentorship as a potential solution to novice teacher attrition
The retention of new teachers has become a focal point of considerable interest, with research suggesting that effective mentoring plays a crucial role in enhancing retention rates. Sahito and Vaisanen (2020) confirm that mentoring aids teachers in sustaining their careers, while other scholars (Botha & Hugo, 2021; Zhang, et al., 2022; de Klerk, et al., 2023) emphasize that job satisfaction, which arises from loyalty to the school and its administration, is essential for prolonged tenures. In their comprehensive review in the United States, Sydnor et al. (2023) assert that mentoring stands out as one of the most effective strategies for retaining qualified teachers. Kutsyuruba and Walker (2020) further explain that constructive mentoring cultivates a nurturing environment, particularly advantageous for marginalized novice teachers by fostering a sense of belonging that aligns with Ubuntu principles. Burger et al. (2021) highlights the dual function of mentoring in cultivating essential teaching skills and enhancing the humanistic dimensions of the teacher-mentee relationship. Resent considerable research (Tahir, Musah, Hassan, & Ali, 2023; Tahir, Hassan, & Musah, 2025; Smith-Gray & Mendoza-Reis, 2025) examined how professional development and effective mentorship contribute to the quality and retention of teachers in urban contexts, resonating with findings from more recent studies by Burger et al. (2021), which underscore the reciprocal advantages of professional development initiatives for both mentors and mentees. Smith-Gray and Mendoza-Reis (2025), for example, advocate for the formal training and acknowledgment of mentoring roles to enhance staff well-being. The issue of high turnover rates, especially in schools located in high-poverty and urban areas, was previously highlighted by Ingersoll (2001) and Goldhaber et al. (2020), who propose that workplace mentorship can alleviate these difficulties. Induction and mentoring programs are essential for supporting novice teachers during their formative years (Goldhaber, et al., 2022). Goldhaber et al. (2022) further posit that well-prepared mentors can improve overall teacher satisfaction and address mental health concerns. A mentor’s guidance plays a crucial role in enhancing a novice teacher’s job satisfaction (Jansen & du Plessis, 2023; Kafele, 2023; Jeffers, Lillis, & Dempsey, 2024), while also promoting positive relationships within educational settings (Beck, et al., 2020). The availability of supportive mentors can significantly influence new teachers’ self-image (Goldhaber, et al., 2020) and is considered essential for effective teacher preparation (Mngomezulu, et al., 2021; Goldhaber, et al., 2022). Research conducted by Beltman (2020) indicates that structured mentorship programs strengthen the resilience of teachers in the early stages of their careers. Through the exchange of practical advice and resources, mentors assist in improving the persistence and adaptability of first-year teachers (Belle & Horil, 2020; Abitabile, 2020; Barak, 2021). The reciprocal sharing of experiences between mentors and mentees further nurtures hope and motivation (Huisman et al., 2010).
Mentoring and the Philosophy of Ubuntu in Africa
Ubuntu represents an African philosophical framework deeply embedded in the customs of the Bantu communities, highlighting the principles of humanism and interconnectedness, encapsulated in the phrase “I am because we are” (Olawumi, et al., 2024). This philosophy encourages active community involvement and service, steering societal development through mutual respect and interdependence. However, despite its profound legacy, the principles of Ubuntu have yet to be fully assimilated into the educational frameworks of South Africa (Kotze, 2025). Olawumi et al. (2024) delineates three fundamental pillars of Ubuntu: interpersonal, intrapersonal, and environmental values, which underscore the importance of respect for others, oneself, and the surrounding environment. The application of Ubuntu in pedagogy holds significant promise for revolutionizing educational methodologies, fostering communal mentorship that empowers novice teachers through shared values, thereby transcending historical racial divisions. In essence, Ubuntu advocates for collaboration, the cultivation of strong relationships, and the enhancement of well-being within African communities (Ngubane & Makua, 2021; Mkosi, et al., 2023; Mthimkhulu, 2024; Olawumi, et al., 2024; Kotze, 2025).
Legislative framework and a lack of formal mentorship programmes 
The idea of mentorship has historically played a crucial role in educational settings, acting as a conduit for the transfer of knowledge between generations (Esau & Maarman, 2021). In the realm of teacher development, mentorship is essential throughout various phases of teacher education, ranging from initial training to continuous professional advancement. Nevertheless, in South Africa, the implementation of mentorship models is often inconsistent and lacks clear guidelines in both higher education institutions and public schools. Despite the government’s Integrated Strategic Planning Framework for Teacher Education and Development in South Africa (2011-2025) highlighting the significance of mentorship, its thorough application remains unfulfilled (DBE, 2006). Some communities of practice, such as BRIDGE (i.e. Bringing Real Intercultural Dialogue to Generate Engagement in education), are actively exploring innovative mentorship approaches to address these challenges. In 2010, SACE required educational institutions in South Africa to adopt an Integrated Quality Management System (IQMS) and a Continuous Professional Teacher Development (CPTD) programme as components of their professional development efforts, a mandate that continues through 2024 (SACE, 2010). Nevertheless, a review of existing literature has indicated a lack of a formal mandatory framework for the training of mentor teachers or any incentives for those serving in mentorship roles. Furthermore, the Department of Basic Education (DBE) has not established a formal mentorship programme for the orientation of new staff or the induction of novice teachers, which jeopardizes the emphasis on mentorship initiatives within schools (DBE, 2006). Burger et al. (2021) contend that although school-based mentoring is crucial for novice teachers, mentoring strategies should be sensitive to the specific context rather than applying a one-size-fits-all model. There is a significant absence of an Africanized mentoring framework designed to address the distinct needs of novice teachers (Mthimkhulu, 2024). This paper seeks to address this deficiency by examining the mentoring practices employed by SMT members in support of novice teachers through the perspective of an Africanized Ubuntu framework.
Methodology
This research utilizes a qualitative, phenomenological methodology to investigate the mentorship experiences of members of the SMT in urban public primary school located in Johannesburg’s D9 district (Burns, et al., 2022; Gamage, 2025; Bernard, 2025). By conducting semi-structured interviews with 15 participants, which included 2 deputy principals, 3 department heads, and 10 experienced post-level 1 teachers, significant themes related to mentoring were discerned through thematic analysis. Ethical considerations, such as informed consent, were rigorously maintained. Employing a descriptive case study design, experienced teachers from three public primary schools in Gauteng, South Africa, were selected through non-probability homogeneous purposive sampling. The semi-structured interviews, each lasting approximately 60 minutes, were conducted after school hours, recorded, and subsequently analyzed thematically. A notable finding revealed that the challenges encountered by participants profoundly influenced their mentoring expectations and requirements. The study adhered to the trustworthiness criteria established by Burns et al. (2022), emphasizing credibility, confirmability, dependability, and transferability, bolstered by verbatim accounts. Ethical considerations encompassed participant confidentiality and the acquisition of ethical clearance prior to the commencement of data collection  (Mumford, et al., 2021). While the findings are limited in their generalizability due to the focus on a single case study, they enhance the understanding of the mentorship challenges faced by teachers entering the profession within South African public primary schools.
Findings
Ubuntu, an African philosophy highlighting compassion and humanity, informs principals’ actions. In line with the Ethics of Care (Noddings, 2005), SMT members demonstrate consideration, compassion, understanding, and empathy towards teachers. Participant 15 remarked as follows:
“I think we possess an additional aspect, a gentler side, where our human nature is evident. I believe this contributes to our effectiveness as managers.”
Participant 14 elaborated on the complexities of being a woman in a leadership position, noting that the inherent motherly instinct often surfaces when others require assistance. She articulated her views on the principles of Ubuntu in the following manner:
“Ehhh, as a woman, I believe I am employing my maternal instincts in leading people. I regard my teachers as my children, particularly since some of them are quite young. When they encounter difficulties, I can easily sense it as a mother would, because I am familiar with them. I do not see myself as a boss lady; rather, I consider myself a mother and a caregiver, which allows them to feel at ease. It is essential to learn to empathise with their situations, and that is the approach women tend to adopt.”
She additionally noted her sensitivity to the needs of others and the intricacies of specific relationships. Consequently, from this viewpoint, moral reasoning is understood to encompass empathy and concern, highlighting the importance of responsiveness and accountability in interactions with others. She expressed that:
“As a leader, I believe you embody leadership while simultaneously becoming part of their community. I am very nurturing and highly attuned to emotions; when I engage with an individual, I do so as if I were their own mother. Regardless of how gentle I may appear, I embrace them, particularly the younger individuals, treating them as if they were my own. I guide them with a deep understanding of the educational challenges, especially in urban settings. Teachers are tasked with educating a diverse group of learners, and parents frequently voice their concerns, yet often teachers find themselves without adequate protection.”
This study’s finding corroborates earlier research regarding teacher job satisfaction and the importance of caring for teachers (Gilligan , 1982). SMT members, as leaders, who embody civilised behaviour, would implement the principles of Ubuntu. Participant 7 expressed her perceptions as follows: 
“I exercise patience with teachers and lead by the tenets of Ubuntu, even when they may exploit this generosity. I maintain sincerity and honesty in my interactions. I am truthful, sharing all information openly without concealing any secrets.”
The findings of the research indicate that certain school principals and members of the SMT extensively incorporate the principles of Ubuntu into their leadership styles when interacting with teachers, overseeing school operations, and addressing both professional and personal matters (Burger, et al., 2021). Effective leaders aim to foster attributes such as humility, compassion, integrity, and self-discipline, while also striving to demonstrate empathy by carefully considering the emotions of others. In their engagements, SMT utilize sophisticated social skills, which entail guiding individuals towards their objectives through effective communication. By showing concern for their teachers through empathy, sympathy, and compassion, in accordance with the principles of Ubuntu, teachers feel appreciated. This sense of appreciation bolsters their feelings of security and overall contentment (Botha & Hugo, 2021; Gimbert & Kapa, 2022; Bryant, et al., 2023).
Discussion of study findings
The research outlines significant findings obtained from interviews that investigate themes and categories in relation to Ubuntu theory. The results of this research uncovered essential insights regarding the mentoring requirements of novice teachers. It advocates for the creation of schools as micro-communities where the tenets of Ubuntu, including mutual respect, learning, and shared objectives, are fundamental to the educational experience. This approach addresses classroom discipline challenges, mitigates feelings of isolation among novice teachers, aids in managing the burdensome administrative and extracurricular responsibilities, and supports the implementation of a formal mentoring program. Within this paradigm, all educational participants, encompassing both experienced and novice teachers, are interconnected and collaborate to enhance classroom learning and decrease novice teacher turnover. Seasoned teachers provide mentorship to novices, promoting reciprocal development and nurturing a supportive atmosphere that acknowledges individual contributions to the community. Ultimately, the research underscores the necessity of enhancing novice experiences through effective mentoring, in alignment with Ubuntu’s core philosophy that an individual’s identity is shaped through interactions with others.
Micro-communities founded the spirit of Ubuntu
In the suggested educational micro-community, participants are linked by the principles of Ubuntu, which highlight mutual respect, shared learning, and collective aspirations (Ngubane & Makua, 2021). This community promotes collaboration among all its members, encompassing both novice and seasoned teachers, who partake in mentoring that improves the retention of novice teachers and enhances classroom learning (Mthimkhulu, 2024). The authors contends that successful mentoring within this Ubuntu-centered framework is essential for realizing shared educational goals.
Helping with classroom discipline
Addressing learner discipline within the classroom is recognized as the foremost challenge faced by participants, negatively impacting effective learning. SMT members reported that they have observed novice teachers experiencing physical fatigue and a sense of conflict, which stands in stark contrast to the Ubuntu philosophy that emphasizes interconnectedness and community (Kotze, 2025). According to these SMT members, some novice teachers employed language of detachment, while others expressed genuine concern for the learning environments of their peers. The Ubuntu framework underscores the harmful consequences of inadequate discipline on shared educational objectives and stresses the importance of a nurturing mentoring approach to enhance classroom management (Mkosi, et al., 2023). Additionally, participants in the study conveyed feelings of isolation and being overwhelmed, highlighting the necessity for collaborative mentoring efforts to promote development and improve classroom management (Mngomezulu, et al., 2021; Ngubane & Makua, 2021).
Mitigating the sense of isolation experienced amidst an overwhelming workload
Once again, a divide emerged between novice and seasoned teachers, as novices referred to mentor teachers as “them,” which suggests a lack of cohesion. This division may arise from novices’ apprehension of being judged, leading to feelings of isolation even in the presence of experienced teachers committed to quality education. In her study, Kotze (2025) underscore the importance of mentor teachers providing support to novices as peers to improve their emotional health. The Ubuntu philosophy advocates for community collaboration for the collective benefit, yet novices frequently feel burdened by classroom management and administrative responsibilities. In another study, Mkosi et al. (2025) advocates for the establishment of a respectful mentor-mentee relationship as a strategy to cultivate a sense of belonging and openness, thereby enriching the learning experience.
Helping with enormous administrative and extra-curricular work overload
Improving learner support through experienced mentorship facilitates the Ubuntu principle of co-existence, fostering a collaborative school environment. By adopting a “your child is my child” mentality, teachers are encouraged to share resources and invest time in supporting learners outside the classroom. Research indicates that mentees sharing experiences with mentors enhances motivation amidst teaching challenges (Mkosi, et al., 2023; Nogobo, et al., 2025). However, participants reported some novice teachers have shown feelings of isolation and fear in seeking advice from experienced teachers, highlighting the necessity for formal mentoring systems within schools.
Establishment of a formal mentorship programme
Creating a structured mentoring relationship can significantly boost the confidence of new teachers by offering them a reliable platform to address their challenges (Mngomezulu, et al., 2021). By designating mentors and promoting consistent meetings, educational institutions cultivate a nurturing mentoring atmosphere that helps integrate novice teachers into the school community, thereby enhancing their sense of belonging and collegiality. Furthermore, formal mentoring programs, as indicated by Zhang et al. (2022), Mthimkhulu (2024) and Olawumi et al. (2024), enable mentors to act not only as professional advisors but also as companions, thereby enhancing the emotional health and overall experiences of novice teachers in their early career stages.
Conclusion 
This paper examines the difficulties encountered by novice teachers during their inaugural year, as perceived by members of the SMT. It highlights issues such as classroom discipline, excessive workloads, and a sense of isolation. The discussion underscores the importance of mentorship grounded in Ubuntu principles: mutual respect, shared learning, and collective objectives. To improve support and efficacy within the school community, a structured mentoring program is suggested, wherein trained mentors are matched with novice teachers.
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